COORDINATING THE TEACHING OF EUROPEAN LANGUAGES

The Department of European Languages and
Literature at the Universily of Hawaii teaches len
languages on a regular basis (French, German,
Dutch, Spanish, Portuguese, Italian, Russian,
Polish, Latin, and Greek) and a few others [such
as Rumanian and Serbo-Croatian) on demand. It
also co-direcls a summer Siudy-Travel Program
in Europe with the School of Travel Industry Man-
agement. Although such a diversity ol languages
and interests prevails, the Department has a
unique syslem [or coordinating the leaching of
ils beginning languages. This article describes
how the system works and how some of ils pro-
cedures have involved and affected the local high
school and college community.

Administrative tasks within any universily lan-
guage department (including English), whether
devoted to a single language or 1o more than one,
are numerous. Delegaling the organization of
the lower division courses to a compelent, inler-
esled, and experienced facully member can sig-
nificantly lighten the department chairman's
administrative load. Far more important, with
specialists in language instruction directing the
basic courses, future college teachers receive the
kind of training which our profession and mosl
universily language departments sorely neglect
but which is so vital if teaching in higher educa-
tion is to improve.

The MELCC Commitiee

Beginning with the fall semester 1971 and after
rather extensive inlerviewing, three parallel posi-
tions of foreign language methodologist and lower
division coordinator of French, German, and
Spanish were filled in the Department of Euro-
pean Languages and Literature at the University
of Hawaii. Such a position had already existed in
Russian. The job description was identical for all
positions: to ceordinate and supervise first and
second year language courses, to train graduate
assistants studying for the MA degree and teach-
ing these mulli-section courses, and, every fall se-
mester at least, to teach one section as a demon-
stration class.
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Although none of the four methedologists knew
each other and there was no inlention to create a
team approach, their personalilies, professional
backgrounds, and interests happened to be so
complementary that close cooperation developed
sponlaneously. The group met informally for a
year lo consider methods, materials, and related
matters and to promole efficient use of the re-
sources at hand. These joint activities were so ef-
fective that the group was formally named a
standing committee of the department: the “Mod-
ern European Languages Coordinalors’ Commit-
{ee” (MELCC).

Toward Team Teaching

With the goal of establishing a syslem o im-
prove language instruction and teacher iraining,
the four method instructors developed a team-
teaching approach for the modern language meth-
ods course. The same basic tex! is used in all the
sections. In addition, they are scheduled at the
same lime, which permils eath instructor al reg-
ular intervals to share his area of special interest
with the graduate students of all four languages.
Members of the Commitiee have arranged four
preseniations for the combined classes: (1) wril-
ing behavioral objectives, (2) inleraction analy-
sis, (3) theories of learning, and (4) textbook eval-
uation.

The single-instructor approach to leaching is
necessarily limited in the kinds of experience one
can draw on lto lrain one's own sludents. Four
heads are belter than one. The joint sessions are
especially productive because teacher-student
and student-student interaction reflects the vary-
ing and unique approaches taken by each instruc-
tor in his own methods class. Whal might be con-
sidered an eclectic approach to language teaching
in a given class is further enhanced when lhe
classes work together, sharing and discussing
philosophies and theories of teaching and learn-
ing as well as practical experience.

For the 1973-74 academic year, a new approach
will be initiaied involving inter-language mini-
teaching lessons. Each language group will dem-



onstrate a variely of iechniques for leaching a
given aspect of a lesson (e.g. dialog, pallern prac-
tice) with the other groups acting as students who
for the most part, actually don't know the lan-
guage. Instead of the usual situation in which the
trainees practice wilh their peers who already
know whal's going on, this new lechnique will
provide an approach that is more varied and real-
istic in terms of students' lotal non-acquaintance
wilh a new foreign language.

Class Visits

The great majarity of thoge enrolled in methods
are teaching assistants responsible [or the first
semester of a first-year language. These slu-
dents are required to make at least four visits lo
classes of other teaching assislanis. Two visils
must be made to languages other than their own.
In order to provide Lhe TA with conslructive criti-
cism and useful feedback, the visitor is also re-
quired lo wrile a critique, lollowing specific
guidelines, of the class observed. He then dis-
cusses Lhe observation with the methods instruc-
lor and sends the c¢rilique on lo the teacher ob-
served. Some methods instructors prefer that
these writlen analyses remain anonymous and
that the discussion between insiructor and visiling
TA center around the method and content of a vis-
itation critique. Others have found that the teach-
er visited does not feel threalened or intimidated
by the procedure but, on the conirary, welcomes a
detailed discussion with the observer. The begin-
ning leachers recognize thal by visiting other
classes and by being visited they develop a greater
awareness of their own teaching behavior and are
thus able lo improve syslemalically their teaching
lechniques and interaction with students.

Reading List

The methods inslructors have developed a read-
ing list both for the methods course and to serve
as a guideline for the melhods section of the Mas-
ters degree comprehensive examinations. The list
includes {1} general methods texts, (2) specific
studies dealing with language teaching and learn-
ing, (3) journals, yearbooks and series publica-
tions, and (4) handbooks. A list of key articles is
also being compiled.

Liaison with the Language Laboratory

Since lislening and speaking practice are basic
to the lower division language programs, lhe
methods instructors, language teachers and lan-

guage lab personnel work closely together as col-
leagues concerned with insuring its elfecliveness.

During orientation week before the fall semes-
ter begins, the lab direclor gives an inlensive
workshop Lo all new teachers and to those who
wish a refresher on the operation of the library
and class labs. Two class labs are reserved for
periodic testing and crealive activilies. The teach-
ers are lrained through special workshops and
printed manuals in a variely of approaches for
using these rooms and their equipment. A unique
fealure of the lab is its cartridge system, which
provides for highly individualized library work
and an easy means for assessing studenls’ speak-
ing ability.

The coordinators schedule lesting with the lab
director, who supervises his technicians in pre-
paring all the cartridges and readying the lab for
testing. When commercial test tapes are unavail-
able, teachers write and record lests in the lan-
guage lab studio buill to professional specifica-
tions. Teachers have access to five booths in the
operations center [or correcling oral exams. [With
some kinds of testing, the exams for an enlire
class can be scored in less than an hour.)

During orientation week leachers are also
trained to operate slide and film projeclors, lape
recorders, and casselle players as well as over-
head and opaque projectors. All of this equipment
is available with extensive soflware audio-visual
malerials for use in classes and in the lab.

Teachers also have access lo the lab studio for
developing culture packets for first and second
year language classes. A specially-trained lab
technician assisls in recording the cultural scripts
and dubbing music and other sound effecls. These
cultural packets are then presented wilth accom-
panying exercises either in the classroom or in a
class lab. The packets are catalogued so they can
be retrieved easily and used again.

For the academic year 1973-74 all departmental
audio-visual equipment will be kepl in a central
storage area. Teaching assistants are to be as-
signed on a rolating basis to check out the equip-
ment and to make sure il is returned in good oper-
ating condition.

MELCC and Lower Division Academic Affairs
Among the working commitlees of the Depart-
ment is one concerned with lower division aca-
demic affairs: curriculum, articulation, placement
tesling, teacher evaluation, and liaison with other
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departments and the high schools. Since these
activities fall very much into the area of MELCC's
inlerest, the members serve as a core of thal com-
mitlee. This arrangement is advantageous to the
Commillee and to the Department. Because the
melhodologists supervise lower division leaching
and represenl the four modern language divisions
of the Department, there is ample communication
established between the divisions, MELCC, and
this lower division committee. Further, decisions
on academic affairs in that area can be imple-
mented speedily. On occasion, lower division
business is given entirely to the coordinalors’
committee. Several projecls are delegaled to them
since they have already established the lines of
communication. Some of these aclivities ouiside
the University are described below.

University and Community Activities

The kinds of service the Universily provides to
local teachers and the qualily of student teaching
and teacher training are major concerns of the
Modern European Language Coordinating Com-
mitlee. During the past year, in cooperalion with
the College of Education, MELCC met with lead-
ing high school teachers representing most of the
languages taught at that level and formed a plan-
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ning and consultation body. The resulls have been
unusually fruitful.

First, three subcommittees have become en-
gaged in developing in-service and summer train-
ing programs and also Universily courses of prac-
tical value to high school teachers. Of particular
interes! are individualization and innovative tech-
niques in using the language lab. A fourth group
is involved in a joint high school and university
effort to review placement procedures as well as
to relay the results of the examinalions and the
subsequent achievement of the siudents back to
the high schools.

A fifth group is planning a new approach for
training and evaluating the language and pro-
fessional preparation of prospective teachers. To
gain practical experience in the field, the mem-
bers of MELCC have visited high schools to ob-
serve student teachers in action and o talk to their
critic teachers. More ideas will be sough! from
students, master teachers and the language and
education faculty of the University. At preseni
the group is exploring the possibilily of using a
review board to evaluate prospective teachers be-
fore they are sent out to do their student teaching.

In order to monitor the progress of students in
the teacher training program, the MELCC mem-



bers serve as academic advisors for these students
in their respective languages.

Curriculum Consultation

Another important role which MELCC plays in
communily service is that of consulling on secon-
dary school curricula. For example, the Asian and
European languages depariment of a central
Honolulu high school decided 1o reorganize their
whole program by putting foreign language study
into an entirely new context: that of language-
culture studies developed aleng an individualized,
interdisciplinary approach. The teachers wanted
foreign language study to become an integral and
more tangible parl of the student's basic educa-
tion.

In working out lhis new system, foreign lan-
guage leachers joined forces wilh teachers ol
olher disciplines (social studies, English, music,
agriculture, industrial arts, etc.], teachers from
other schools, guidance counselors, administra-
tors, curriculum specialisls, along with foreign
language scholars and methodologists. The result
was the formulation of a program whereby the
student can “learn lo identify the needs, desires,
and aspirations that are common lo all mankind
while also coming to an awareness of how people
are uniquely different.” The program focuses on
the basic linguistic skills as the most complete
expression of the cullure and on the teaching of
foreign language as an important cultural goal in
itself.

The program is implemented in the [ollowing
way. A basic interdisciplinary course introduces
the student to an anthropological view of the de-
velopment of language and its general history.
Then follows an intensive sludy of the culture of
a specific area of which the particular foreign
language forms a fundamental part.

The Committee was asked to participate in
working out the new curriculum for German and
Russian. German is a new language at the school
and required a fresh start in tailoring the program
to the local needs of the students. The organiza-
tion of the material is based on a thematic view
of the grammar bul includes “learning how to
learn” and “the art of guessing” as important
elements. Although in the beginning emphasis is
on phonemic discriminalion and produclion abil-
ity, together with mastery of approximately one-
third of the spoken grammalical structures of the
language, major efforts are directed toward de-
veloping a clear understanding of German-speak-

ing peoples and their lands through communical-
ing directly, even if simply, in the language.

The interest in Russian arose from the school's
atiraction to experimental and innovalive proj-
ects. In Hawaii, interest in the language has de-
veloped as a result of the growing economic pres-
ence of the Soviel Union in Japan and South-East
Asia where Hawaii has strong cultural and eco-
nomic lies. In addilion, geographic proximity of
the USSR affords the possibility of closer coopera-
tion with that couniry in all fields. Given the
special need for informed citizens and speakers
of Russian, a new kind of program was devised.
The aim of the basic course is to prepare studenls
who can communicate in the language, and lo
develop a fundamenial understanding and insight
into the Russian cullure, parlicularly contem-
porary Soviet sociely. The experimental features
of this course lie in the organization of materials
centered around culture rather than around
grammalical struclures, and also slresses lhe sys-
tematic development of lislening and reading
skills through real language conlexts.

Liaison with AAT and ACTFL

The Modern European Languapge Coordinating
Commiltee sees as one of ils principal roles open-
ended communication wilh the various AAT
groups (American Association of the Teachers of
German, for example). Each commiltee member
belongs to his respective association and keeps
the membership up to date on developments with-
in the University and the Depariment of European
Languages and Literature. The Commiltee also
keeps the Department informed about national
AAT and local chapter aclivilies (e.g., sludent
trips, awards, materials, programs, speakers}).
MELCC members also maintain a similar link by
aclive participation in the American Council on
the Teaching of Foreign Languages, as well as by
local, grass-rools activity in its stale affiliate, the
Hawaii Associalion of Language Teachers.

While some colleagues mighl wonder at
MELCC's involvement in so many groups and ac-
tivities, the members feel thal, despite the many
meelings, minutes and brainstorming sessions
involved, seldom has their work ever grown tedi-
ous or repetitive. More accurately, the opportunity
for frequent participation with high school col-
leagues in a variety of groups provides a refresh-
ing interaclion which has opened ways lo discover
new approaches lo common problems.
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