The Honolulu Project: Student Reactions

One of my major reasons for enrolling in the
Honolulu Project was to smooth the transition
from observation/participation into student
teaching. I felt that a familiarity with the school
(Aliiclani Elementary), its policies, teachers, and
students would help minimize the anxieties of
siudenl teaching.

It wasn't difficult geiting into the program.
The Project ilself, however, was demanding at
limes. The advanlage of the Project was the op-
portunily to observe several grade levels. The first
semester [ spenl in the fourth grade; the second
semesler [ was involved with both the kindergar-
len and sixth grades.

In cenjunction with the O/P work, the college
courses became more relevant because problems
and questions that appeared while observing
classes could be raised during the course discus-
sions. A journal was kept by each participant to
guide his observation. During the second semes-
ter, instead of keeping journals, more bit teaching
lessons were assigned.

[ think the Project helped develop a close work-
ing relationship belween the participating stu-
dents and professors. The impersonality of
student-professor relations, so often found in col-
lege courses, seemed to diminish in the Project.

A final advantage of the Project offered was
allowing students to evaluate their suitability for
and desire to enter the teaching profession with-
out having to wait until student teaching. With
the presenl oversupply of, and declining demand
for, graduating teachers, the Project becomes
crucial as a process whereby students can self-
screen themselves.

One of the unfortunate occurrences that
emerged was a sensed conflict between the school
and the universily. Sometimes lhe university
courses delved into some of the absurdities that
occur in the classroom. Q/P journals often re-
ported such incidences and, even though the
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teachers did not read them, the thought of having
a student critically observe one's teaching ap-

eared to be threatening to them. The professors
Ead to be careful in dealing with the teachers
to gain their cooperation.

Looking back, the Project created a solid back-
ground of teaching techniques. However, a short-
coming was that teaching experiences in the
Project were mainly middle-class children. It has
taken a while to become acquainted with children
in Waianae who come from a different socio-
economic level, where motivation has to be con-
stantly provided, where reading is a major
teaching focus, and where methods of classroom
management differ.

Susan Fukumoto, 1869-70

...50 God crealed each teacher in the image of him-
selfl and said unto him, go forth and enlighten the world,
sow the seeds of knowledge, and impregnate the minds
of youth with profound wisdom ...

Colleges of education would be superfluous in
university systems if the creation of teachers were
indeed spontaneous! The Honolulu Project pro-
vides for early experience in community schools.
For three semesters, prior to student teaching,
it provides the opportunity for direct participa-
tion and observation in the classroom setting.
This personal involvement makes possible the di-
rect application of educational principles in real
classrooms. Comparisons can be made between
what is read, what is observed, and what is ini-
tiated in elementary classrooms. This encourages
thinking that leads to self-discovered and self-
appropriated learning.

One begins his first training for a career with
vilality and an earnest interest in learning the
“tools” needed for future success. The Project
highlights this natural enthusiasm as it focuses



on the individuval O/P student. The prospeclive
educator finds himself guided through a curri-
culum that is meaningful and practical.

Moving from the above overview to a more per-
sonal discussion of the merits of the Honolulu
Project, [ introduce myself as a second year teach-
er presently teaching in a Honolulu elementary
school. [ participated in the Project for three se-
meslers (1969-70) before “dropping out” to com-
plele my student teaching in New Mexico under
the University of Hawaii's Mainland Semester
Program,

I am convinced that "truth” personally assimi-
lated in experience cannot be directly commu-
nicated to another. In simpler language, "You
can't tell another person how to teach!” The Proj-
ect helps eliminate this “telling” process by en-
couraging early involvement in REAL situalions—
and this is its primary advanlage.

Actual teaching becomes the fruit for discus-
sion in university courses. There is time to ana-
lyze discrepancies between theoretical truth and
the reality of the classroom. Exposure to a variety
of teaching patterns raises the individual's aware-
ness of the teaching act. Pieces of the puzzle seem
to fit together as resources are tapped within the
self, the school, and the university. One begins
to question why classroom organization remains
in its present form. What slowly emerges is the
picture of oneself in the role of a professional per-
son who is confident and poised in dealing with
children.

The Honolulu Project, of course, is not a cure-
all for the entire scope of problems faced in teach-
er training. Even with the experience of the
Project behind me, my first year of teaching was
frustrating to the point of despair. There is a vast
difference between being perfectly prepared to
handle a class for an hour a week and being pre-
pared to handle a class for a full year. The Project
can never really prepare you for the “inevilables”
of teaching in an over-crowded classroom and for
meeting the demands of endlessly unique situa-
tions. It can’t teach you how to express real
feelings lo your students if it's not within your
personalily to do so naturally. The teacher must
continue to learn, in that day-to-day exchange
with children, how to describe what she sees,
what she feels, and what she expects.

The Honolulu Project is taking a step in the

direction of increasingly more relevant teacher
training. 1 would like to anticipate even more
extensive classroom training before graduating
from a college of education. Such can only be to
the advantage of the new teacher, because it is
in the clagsroom where the art is learned.

Miss Margaret G. Puu, 1969-70

The Honolulu Project enabled me to have lwao
semesters of field experience at Aliiolani Elemen-
tary School during the fall and spring, 1970-71.
Some of the objectives of the Project were to
provide for the testing of theory in practice and
the improvement of practice Lhrough theory. I
found this experience especially valuable be-
cause we O/Ps were able to bring our problems
and concerns lo our professors while observing
and participating in the school. The professors
also observed the elementary school classes which
enabled them to help us further. We could see
some of the theories in practice instead of being
isolated on the university campus. The Project
enabled me to become acquainled with the cur-
riculum of the school, the administration, and
how a school is run.

The Project enabled me, also, to observe and
participate in three grade levels: kindergarten,
fourth and sixth grade. I feel that this helped me
to become a more qualified teacher. I was able
to see the differences among the three grades
and observe problems they shared in common. I
was also able to see the different methods and
techniques used by three different teachers—and
this proved valuable to me.

Although I did not student teach at Aliiolani,
I feel that my experience there helped me as a
student teacher at Noelani Elementary School.

This past semester Dr. Fruehling arranged for
me to tutor a child in reading at a school in a low-
income area. For the first two months, I tutored
him an hour each day. (For personal reasons, I
was able to tutor him only one hour for three
days a week for the rest of the semester.) This
experience was valuable to me because I became
acquainted with the reading center at this school.
I was able to talk to the tulee's past and present
teachers, counselor, reading specialist, and his
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parents. Al the same time, I was taking a graduate
reading course at the university and was then able
to relale my past experience in the schools to the
teaching methods we studied in this course and
to the kinds of problems experienced by my tutee.

I strongly feel that the Honolulu Project is a
good program in that it enables the O/P student
to actually participate and observe in the elemen-
lary school while taking university courses. Every-
thing becomes more relevant lo the student. I be-
lieve it helps him become a more aware and sensi-
live leacher.

Miss Diane Kamemoto, 1970-71

Stopping to talk with students you've had be-
fore, rapping with friends on classroom problems,
planning and actually teaching a lesson...the
experiences are endless. The Honolulu Project is
a continuous showering of wonderful and excit-
ing experiences.

My first semester in the Project provided me
with the opportunity to become involved in the
Hawaii English Program with kindergarten and
first grade children. By exposure to a rather new
program, [ was able to come lo my own conclu-
sions on ils advantages and disadvantages. I en-
joyed being able to have so much equipment
available in order to teach children to read and
wrile.

The classroom consisied of a team of three
teachers, two student teachers, another person
from the Project, myself, and about sixty children.
With such a variety of people to observe, | was
able to see many alternative styles of teaching.
Reflecting back upon that first semesler, I believe
that I learned a most important lesson about chil-
dren. I came to realize that the instruction of
children requires continuous attention and indi-
vidualizalion. On those days that [ participated
in a full day’s class activities, I can never remem-
ber feeling lost or without something to do. The
ratio of sludents to teacher would be approxi-
mately nine to one when we students from the
Project were there. Even with an instructor-pupil
ratio of this size, I can still remember wishing [
were two persons instead of one.

During my second semester assignment (spring,
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1972), I observed how the upper grades were de-
partmentalized. Each teacher taught his speciality
to various homogeneously grouped children. With
my lwo semesters of experience al Pauoa School,
I have come lo the conclusion that I enjoy work-
ing with children of all ages. I learned that chil-
dren are children—and people too.

The past semesier (fall, 1972) and the present
(spring, 1973}, I requested Lo be placed in a third
grade class. I felt this would help round out my
experiences in the Project.

Upon entering the class, I was amazed at the
amounl of individualization and work required
for a self-contained heterogeneous class. I won-
dered how I would ever be able to do anything
with the pupils. But, as with all my previous ex-
periences in the Project, I found myself fitting
right in. 1 began lo enjoy working with the chil-
dren by accepting each of them as individuals.
I let each new experience happen and just got
involved.

Now I'm in the middle of my student teaching.
It's exciting, challenging, and, oh, yes, tiring too—
but [ love it! 1 find myself wishing sometimes I
were three people, so I could teach my previous
two classes in addition to my present one. But, I
guess, in reality, I'm happy being me—a person
in love with teaching, and waiting for the day
when I have a class of my very own.

Miss Lisa Isono, 1971-73

[ hear and 1 forget
I see and | remember
I do and I understand

This Chinese proverb was introduced to the
Honolulu Project students by Dr. Picard in one of
his sessions on math methods. I feel that this say-
ing well states my feelings about the Honolulu
Project. My main reason for joining this Projecl
was for experience in the classroom in order to
have a bigger "bag of tricks” when I became a
teacher. After my first semester, I found that
teaching was more than jusl having a big “bag
of tricks"—it was a total commitment.

How did I arrive at this conclusion? After
spending twelve hours a week for one whole se-
mesler in the classroom, and finding out that
teaching could be a living hell if you weren’t con-



cerned aboul the needs of the pupils. I imagined
the future with six hours a day, five days a week
plus time for preparation and gathering resources.
[ realized that I would be crazy to want to teach
if 1 didn't enjoy it. Even if 1 did enjoy it, there
would be discouraging experiences. If there were
no commitmenl on my part, I'd surely quit.

Each day became for me a new commitment to
the pupils. When a certain pupil made a sarcastic
remark to me, I thought that if teaching meant
a day full of such remarks, I didn't want any part
of it. But I quickly realized that I had to earn the
respecl of that student. It took a lot of doing and
a lot of dilfferent approaches. Now, when | see
him on the school grounds, he waves to me and
I feel it was a great accomplishment.

One of the greatest concerns we all felt during
the O/P experiences was when and how to ask the
participating teachers why they used a particular
method. Many limes, too afraid to ask, I simply
passed judgment on the leacher and labeled her
method as “wrong.” It took a whole year before
[ could really ask a leacher for her ralionale, |
found that many are more than glad to explain
their methods. No matter how cold or how warm
each participating teacher appeared lo be, [ found
thal each of them believed that her method was
ihe bes! for the pupils,

The most meaningful experiences came when
we took methods courses as part of the Project
and were able to plan and teach these methods in
the classroom. I found out how much I had taken
for granted aboul the children and how I had te
plan more carefully. Toe many limes, | tried to
finish a lesson without realizing that T was over-
whelming the children. I'm glad 1 had such ex-
periences. | still make some mistakes now in my
student teaching, but I'm glad [ am betler able to
recognize my mistakes and change my planning
for the next class meeling.

With all the preparation I had during my three
semesters of Q/P I still feel a sense of inadequacy.
I feel that no amount of preparation will com-
pletely prepare me for the real thing.

I've suggesled some Lhings thal ['ve gained
from this Project and especially that “doing is
understanding.” Experience makes the whole dif-
ference. I don'lt know if I've become more talenied
or crealive or have even added lo my "bag of
tricks,” bul 1 do know that this concern for the

individual means a consiant search lor newer
methods and different approaches to teaching.

Miss Evelyn Lum, 1871-73

I always choose the wrong things to worry
about.

Last [all, before the start of the Honolulu Proj-
ecl at Fern and Linapuni Elementary Schools, 1
wondered if I was going to be afraid to stand up
before twenty-six sixth graders. | wondered what
I was going to do when I had to wrile a lesson
plan—and whether or not I should fake it. I won-
dered if my QO/P leacher would resent my pres-
ence and whether or not I would be in her way.
1 hoped that the education courses would not be
as boring as 1 had heard they were. I just hoped
that I could jusl observe for the [lirst few weeks!

Once 1 got into the classroom, these worries
proved unfounded. Afier 1 gol to know the pupils,
I forgot about being afraid of them. Lesson plans
became fun to create when my goal was to get
across lo the class a concept in the best possible
manner. My relalionship with my participating
teacher wasn't always smooth, but she never
made me feel I was in the way. The university
classes were anything but boring and I would have
died if I had only been allowed to observe for the
first few weeks!

IT I had only known all this, I would have spent
my lime worrying about real problems. Problems
such as how one eslablishes a good working rela-
tionship with her participating teacher when their
individual philesophies and styles of teaching
don't agree. This was perhaps the toughest prob-
lem I faced during the lerm. Other O/Ps experi-
enced the same difficully.

In my case, I aften felt uncomfortable working
under the strict schedule and atmosphere crealed
by my participaling teacher, | somelimes hesi-
tated [ollowing my impulse to innovate and ex-
periment in her classroom. I fell that it was her
classroom and that I oughl not challenge or upset
her way of doing things.

Things did work out well enough, however, to
allow for a fairly cooperalive atmosphere to de-
velop between us toward the laller half of the
term. This was after Dr. Fruehling advised me lo
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explain to the teacher that 1 was a graduate stu-
dent, unlike the other O/Ps who were undergrad-
uates, and that | was expected to do a lot of ex-
perimenling in the classroom.

I think that this problem of O/P-Teacher rela-
tions could be lessened by some changes in the
Project's opening week. Presently, an O/P's first
meeting with his participating teacher takes place
in the classroom on the first day of classes. With
all the usual confusion of the first day, I felt more
like a new pupil than a colleague.

Perhaps if I had first met her at a general ori-
entalion meeting or a coffee hour that included
the other O/Ps, teachers, and university person-
nel, I might have felt more confident and might
have gotten off to a better start. Also more of the
ground rules and aims of the Project could have
been clarified for all of us by the Director. Then
some of the misunderstandings might have been
prevented. I would strongly recommend that such
an orientalion meeting be iried in the future.

If I had been born with foresight, the other
concern that I would have given thought to, be-
fore school began, would have been how one can
best divide his time between university assign-
ments and planning for the classroom without
going crazy. I admit I never did solve this problem
to my satisfaction. The concern itself, however,
is a reflection of some of the unique features of
the Project and, for me, a dilemma similar to hav-
ing the choice of whether to eat a hot fudge sun-
dae or a banana split. The problem is nol the value
of each of the choices, but, rather, the capacity
of one person to do them both.

In the Honolulu Project, I found a most exciting
combinalion of “book” and experiential learning.
The daily classroom experiences whetted my ap-
petite for knowledge of teaching methods, philos-
ophies of education, and curriculum ideas. The
afternoon course work armed me with alternative
approaches for the following morning as well as
stimulaled my thinking about teaching in general,
The problem of fully participating in both these
learning experiences arose toward the end of the
term. That was when very meaningful aclivities
were going on in both “corners” and every waking
moment could easily have been devoted to one
or the other.

I learned much about how to teach reading and
language arts creatively and effectively, and I
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learned some ways of creating a learning atmo-
sphere for children from low-income areas. I was
eager lo try oul all these theories in the classroom.
This required planning, searching for resource
malerials, and time. At the same time, the written
assignmenls and suggested readings for the uni-
versily courses began piling up. It became diffi-
cult to do more than hasty planning for the class-
room if the course work was to be done.

Some sort of balance might be worked out be-
tween these lwo very relevant, bul demanding,
activities. It might be desirable to devote a couple
of weeks near the end of the lerm to university
course work only, but then provide a week or two
only for classroom participation. This way the
O/Ps’ elforts could be channeled into each one of
these learning experiences. I would have appre-
cialed such an opportunity last term.

These criticisms are offered with the hope that
projecls such as the Honolulu Project will con-
tinue to improve. Overall, I found the Project
personally rewarding. | have changed my long-
held attitude about education courses from one
of mere lolerance to one of great enthusiasm.
My eagerness to teach has been lired anew by my
experiences of last term, the fun of actually being
able to teach, and lhe encouragement provided
by the professors.

Mrs. Elizabeth H. DeVan, 1972-73



