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INTRODUCTION

WHAT IS TASK-BASED LANGUAGE TEACHING?

Most approaches to language teaching use a linguistic unit of analysis (structure, word, notion,
function, etc.) and a synthetic syllabus and approach, that is, parts of the language are taught a
piece at a time, leaving the learner to synthesize the pieces for communication later. Task-Based
Language Teaching (TBLT) (Long, 1985; Long & Crookes, 1992, 1993), conversely, uses a non-
linguistic unit of analysis, the task, and an analytic approach. Target tasks are what a needs
analysis shows a group of learners requires in order to be able to do to satisfy their present or
future communicative needs. An analytic approach is one in which gestalt, task-based samples of
target language use are presented to learners, who are then helped in inducing the rules of
grammar, the meaning of lexical items, and so forth, in context. (For more detailed discussion of

TBLT, readers may consult the sources listed in the references.)

THE DEMONSTRATION VIDEO AND TEACHER’S MANUAL

The TBLT Demonstration video that accompanies this publication provides some brief clips of
students of Korean as a foreign language (KFL) doing a series of nine pedagogic tasks that prepare
them to follow and give directions in Seoul, Korea. The materials were designed for use in the
second semester of university-level Korean language study. The manner in which this Following
and Giving Directions target task was identified, along with procedures for collecting and
analyzing Following and Giving Directions target discourse — both carried out as part of an overall
needs analysis (NA) for a population of Korean heritage and foreign language students — are
described in detail by Chaudron, Doughty, Kim, Kong, J.-H. Lee, Y.-G. Lee, Long, Rivers, &
Urano (in press). This publication concentrates mainly on (a) exemplifying how to select among
potential target tasks, (b) describing the process of analyzing the target discourse data for the
purpose of materials development, and (c) illustrating the development of a sequence of nine
increasingly complex pedagogic tasks that gradually approximate the real-world target task
(following and giving directions). The discussion is presented in as general a fashion as possible
so that it may serve as a template for the TBLT materials development in any language.
Examples are provided in English and Korean.

IDENTIFYING TARGET TASKS FOR MATERIALS DEVELOPMENT

Given that a large number of the students who participated in the needs analysis had visited
and/or were going to visit Korea, and that the most prominent reasons for learning Korean
reported by over 90% of registered students were better communication with family members,
general cultural interest, and tourism/vacation, several “social survival” target tasks for the
development of beginning and intermediate materials were identified and gradually narrowed to
two. Initially, making automobile rental reservations was considered, along with following street

Long, M. H., Doughty, C., Kim, Y., Lee, J.-H., & Lee, Y.-G. (2003). Task-based language teaching: A demonstration
module (NFLRC RN#37 [text, audio CD, and video]). Honolulu: University of Hawai‘i, Second Language Teaching &
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directions, as they could impressionistically be expected to be of greater and lesser complexity,
respectively, and so allow more options in materials design than two tasks of comparable
complexity. Twenty English language conversations involving these two tasks were recorded in
impromptu encounters in the Waikiki neighborhood of Honolulu by a native speaker (NS) and a
non-native speaker (NNS) of English. Transcripts of the recordings were used as the basis for
construction of prototypical discourse for the task-based materials. But after inquiries in Seoul
revealed that automobile reservations there could often be conducted in English, and were, in
any case, rare for visitors to Korea, the final target task selected for the demonstration materials
was the relatively simple one of following street directions. Twenty more conversations from

encounters involving street directions were then recorded in Seoul.

COLLECTING TARGET DISCOURSE SAMPLES AND IDENTIFYING PROTOTYPICAL
DISCOURSE STRUCTURES

A framework for analyzing prototypical discourse structures was developed and first applied to
the Following and Giving Directions data collected in English in order to provide a model for the
process ultimately usable with any target language. The framework was then applied to the
Following and Giving Directions data collected in Korean. Because understanding the nature of the
target discourse is key to the development of sequenced pedagogic tasks, this analysis is described
in some detail. (See also Chaudron, Doughty, Kim, Kong, J.-H. Lee, Y.-G Lee, Long, Rivers, &
Urano, in press, and J.-H. Lee, 2002.)

From transcriptions of audio recordings elicited by a NS and a NNS of English who asked
passers-by (always NSs) for directions to various locations in Waikiki (see Appendix 1 for
examples), three typical direction-asking patterns were identified. Two situations were identified
leading to three distinct types of interaction when both direction asker and direction giver were
native speakers (a) nearby destinations, and, therefore, easy-to-deliver directions (such as in
Appendix 1, Examples 1-3) led to all-at-once or detailed, segmented patterns; and (b) distant
destinations, and, therefore, hard-to-deliver directions (such as in Appendix 1, Example 4) led to
simple, segmented patterns. In interactions with the non-native direction asker, direction-giving
patterns were often different from those with the native speaker, and, notably, were relatively
similar within the NSs-to-NNS set, whether or not the destination was near or far. These three
patterns will be discussed in more detail after some other less frequent, but still regular patterns

are noted.

If the person asked did not know the way, either the interaction ended with an apology, or the
person took the direction seeker to someone who did know or to a map, whereupon a quite
different type of (visually supported) direction-giving ensued. If two people were asked, the
interaction was different yet again, and seemingly more complex. In the case of distant
destination, regardless of whether the directions-seeker was a NS or NNS, sometimes the person
asked gave overly general directions that would never work, such as, “You just head down that
way and keep going for quite a ways.” Or he first commented about how far and how difficult it
will be to reach the place in question, and then tried to give very specific directions. Although
these discourse structures each occurred more than once (and thus would merit further study),
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the three patterns described earlier were more prevalent, and only these were analyzed further for

the development of prototype materials.

Close and easy directions

When the destination was close and easy, directions were delivered by NSs to NSs either all-at-
once or in detailed segments, while NS-NNS directions were always delivered in simple
segments (whether the destination was near or distant). The following schematic patterns
describe the two NS-NS patterns (with inherent variations) in the close-and-easy situation:

NS to NS dll at once (simple)
NS"  Asks for directions

P: Directions given in their entirety, but not particularly detailed.
a. way to start off
b. where to turn towards destination
c.  what to do or how far to go until standing right in front of it

NS:  Rephrases to gain confirmation

Depending on whether NS is correct or incorrect in her understanding of the directions,
either:]

P: Confirmation or

Another go, with corrections at the point of error in the directions
NS:  Okay. Thanks.
P: Gives another direction detail, previously not included, unsolicited

NS:  Okay. Thanks. [or goes through a round of confirmation]

NS to NSs bit by bit (detailed)

NS:  Asks for directions

P: Very detailed and specific directions, part 1
NS:  Back-channels (uh huh) to show understanding
P: Very detailed and specific directions, part 2
NS:  Back-channels (uh huh) to show understanding

P: Very detailed and specific directions, part n

NS:  Okay. Thanks.

When giving close-and-easy direction to NNSs, NSs either automatically broke up the directions
into more easily digestible segments, or the NNS back-channeled, such that the directions were
likewise broken up. This was akin to the second kind of NS-NS interaction just described above,
in the sense that the directions were provided segment by segment, however an important
difference was that compartmentalized, easy-and-close directions given to NNSs were always

very simple, in contrast to the very detailed segments provided by NSs to NSs. Also, in the

' Key: NS = NS direction-asker; NNS = NNS direction-asker; P = NS pedestrian respondent
(...) optional element; [...] variation point

Task-based language teaching: A demonstration module



sample set of recordings, the NS used only one back-channel (uh huh), and then only
occasionally, whereas the NNS used several (uh huh; ok; oh oh; oh, I see), and used them a great
deal, reflecting his L1 norm.

Far and hard directions

The far and hard situation seems to override the interlocutor factor in that, regardless of native
or non-native interlocutor status, directions are delivered in simple segments, as shown here
(using the NNS direction-asker case as the example):

Bit by bit (simple)
NNS:  Asks for directions
(When the place is far and hard: Comment about this)

P: Directions, part 1

NNS: Back-channels (uh huh; ok; oh oh; oh, I see) to show understanding
P: Directions, part 2

NNS: Back-channels (uh huh; ok; oh oh; oh, I see) to show understanding
P: Very detailed and specific directions, part n

NNS: (Okay.) Thank you.

Moreover, it can be noted that the pattern for all NS-NNS interactions (both close and easy
and far and hard), and for NS-NS, far and hard, is the same: the pedestrian gives very simple
directions, segment by segment.

In summary, the English data analysis clearly revealed three typical patterns: all at once (simple
only) and bit by bit (simple or detailed). When both interlocutors were native speakers, and the
destination involved was nearby, the directions most often were given simply and all at once.
Occasionally, very detailed directions were given by a NS, bit-by-bit, to another NS. Whenever
the destination was far away or the interlocutor was a NNS, the directions were delivered bit by
bit, in a simple fashion. These three prototypical dimensions of the English direction-giving
discourse are shown in Table 1 and will shortly be compared with the counterpart Korean
direction-giving data, shown in Table 2, to which we turn in the next section. As will be
discussed further, the results of the target discourse analysis were applied to the development and
sequencing of the nine pedagogic tasks of the Following and Giving Directions demonstration
module.

Long, Doughty, Kim, Lee, & Lee



Table 1: Prototypical English patterns

Waikiki directions, close and far destinations; NS and NNS direction askers

all at once bit by bit

simple detailed simple detailed

NS-NS (some) 0 NNS-NS (some) NS-NS (some)
(close and easy) (close and easy) (close and easy)

NS-NS (some)
(far and hard)

NNS-NS (some)
(far and hard)

Table 2: Prototypical Korean patterns

Youngpoong directions, only one destination; NS and NNS direction askers

all at once bit by bit
simple detailed simple detailed
NS-NS (a few) NINS-NS 0 NS-NS (most)
(exclusively, some)
NNS-NS (some)

SAMPLING OF AUTHENTIC KOREAN TARGET DISCOURSE

In order to provide an empirical basis for models of authentic language use” in the target tasks to
be incorporated in the Korean as a Foreign Language (KFL) classroom teaching materials
(Following and Giving Directions, aimed at the first-year, second-semester level), relatively natural
target language samples were collected. One team consisting of a NS (L1 Korean) researcher and
a NNS (L1 English) speaker collected recordings of conversations while receiving street
directions in Seoul. Such elaborate, time-consuming, and labor-intensive data collection would
not be required for everyday materials writing, of course. It was conducted in this instance
because one of the study’s aims was to compare the validity of task-related discourse samples
gathered by different kinds of speakers, both NS and NNS, and the relative efficacy of each. The
target discourse data-collection process, along with some of the findings, will now be discussed,
followed by an illustration of their implications for task-based materials writing.

Following street directions in Seoul

Essentially using the same procedures as for the English data collected in Waikiki, two sets of

interactions, NS-NS and NNS-NS, were audio-taped in Seoul. This time, however, directions

2 For discussion of varying notions of “authenticity” in materials design and classroom language use, see

Breen (1985); Cathcart (1989); Long (1997); and Widdowson (1996).
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were only asked to one location (yengphwung mwunko, or Youngpoong Bookstore). All
recordings were made in an old palace in downtown Seoul. The location was free from street
noise and reasonably distant from the destination chosen for the study. NS-NS data were
generated between one of the researchers, who asked the way to a specific building (i.e., the
bookstore), and local passers-by, who gave directions to the building.

For comparison with the NS-NS baseline data, NNS-NS conversations were recorded under the
same conditions with regard to the location of the request for directions and the destination
asked about. By holding other elements constant, as had been done in the English data
collection, it was possible to isolate the effect of interlocutor type, NS or NNS. A male
Canadian in his early 20s asked passers-by in Korean how to get to the Youngpoong Bookstore.
Any Korean could easily discern that he was not a Korean native speaker, both by his physical
appearance and from his Korean language ability, which was limited. As was the case for the
NS-NS data, 10 sample NS-NNS interactions were collected in this way.

In order to identify prototypical discourse structures for street directions in Korean, and to
compare them with the English Waikiki directions data, the sample conversations recorded by
native and non-native speakers of Korean with passers-by were analyzed using the same approach
as with the English data. (see Examples 5-8 in Appendix 1).

The analysis of transcripts of conversations like these revealed three prototypical discourse types,
which were similar in some ways but different in others, from those found in the English data.
The same basic distinction between directions given all at once or bit by bit was also evident in
the Korean data, and as with the English data, directions could be given in simple or detailed

fashion. The basic Korean directions discourse pattern distributions were shown in Table 2.

Korean dll at once (simple)
NS: Ask for directions

P: (Identify the destination)
Give very brief and general directions at once

NS:  (Rephrase or confirm P’s utterances)

Thank you.

This general, all-at-once pattern was observed in a few NS—-NS interactions, as shown above in
Example 7 in Appendix 1. In this pattern, very brief and overly general directions are given in
their entirety. Note that this type of discourse was also found in English NS-NS interactions
when they involved close and easy destinations. It may be that Koreans, like other direction-
givers, adopt this approach when the direction-giver believes that the destination is easily
accessible without detailed information. Although the Korean data included only one, somewhat
distant destination, it could be that the direction-givers had different perceptions of the distance.
This is all the more likely since, despite the distance, the destination is quite famous and easy to
recognize. Thus, although not manipulated experimentally, there may nevertheless have been
close-and-easy/far-and-hard variables operating in the data.

Long, Doughty, Kim, Lee, & Lee



The more detailed, all-at-once pattern was found only in the NNS-NS conversations. Shown
below schematically (and see Example 8 in Appendix 1), this pattern occurs mostly because the
NNS direction-asker is negligent in providing back-channels or seeking confirmations.

Korean dll at once (detailed)
NNS: Ask for directions

P: (Identify the destination)
Give very specific and long directions at once
a. way to start off
b. where to turn towards destination
c.  what to do or how far to go

NNS: Thank you.

In turn, this may be attributable partly to the transfer of L1 norms and partly to the NNS’s
inadequate language abilities. Canadians tend to back-channel less frequently than Koreans. At
times, despite awareness of the Korean norm, the NNS’s limited proficiency may have prevented
him from providing more frequent back-channels or repetitions to seek confirmation. What
made the situation more difficult is that the local direction-giver may have felt responsibility for
providing very detailed and specific information, particularly for a foreigner, who may not have
known the area at all. These factors conspired to produce very lengthy and far too detailed

conversations.

[t should be noted that in the English data, the all-at-once pattern occurred only in the NS-NS
interaction, and only when the destination was close and easy (and, hence, involved simple, not
detailed directions). In contrast, in the Korean data, this pattern was found only in the NNS-NS
interaction, even though the destination was somewhat far (recall that, in the English data, far
away destinations triggered the bit by bit approach, regardless of interlocutor). This shows simply
that back-channeling is a crucial element in Korean discourse. Furthermore, in Korean, it seems
to be the direction-asker rather than the direction-giver who determines how much information
should be provided at once. By providing back-channels and seeking confirmation of their
understanding, the direction-asker prevents the direction-giver from proceeding too quickly.
Failure to backchannel elicits overly detailed directions.

The detailed bit-by-bit pattern shown below was characteristic of most NS-NS interactions and
some NNS-NS interactions (R = researcher, whether NS or NNS).

Korean Type 3 bit by bit (detailed)
R: Ask for directions

P: (Identify the destination)
(Identify a transportation type)

Give specific directions, part 1
R: Back-channels or repetition of part of the directions to seek confirmation

P: Confirmation of R’s utterances
Give specific directions, part 2

R: Back-channels or repetition of part of the directions to seek confirmation

Task-based language teaching: A demonstration module



P: Confirmation of R’s utterances
Give specific directions, part n

R: Thank you.

Appendix 1, Examples 5 and 6 belong to this type. Sometimes, because the direction-givers
likely were anticipating a back-channel, they automatically broke up the directions. However, in
most cases, this pattern was attributable to the direction-asker, who back-channeled or repeated
the direction-giver’s utterances to seek confirmation whenever he or she felt that the direction-
giver was providing too much information. The direction-asker’s frequent interruptions force the
direction-giver to stop and go back to his or her previous utterances to confirm or correct the
direction-asker’s understanding. This was more prevalent among the NS-NS than NNS-NS
interactions. As noted earlier, this might have been due to different L1 conversational norms
among NSs of Korean and NSs of English, including the tendency of Koreans to provide more
frequent back-channels than Canadians. They do so because they consider it polite to show that

they are listening to their conversational partner carefully and sincerely.

DEVELOPMENT OF FOLLOWING AND GIVING DIRECTIONS PEDAGOGIC TASKS

Using the information gleaned from the needs analysis (i.e., the unstructured interviews,
questionnaires, and target-discourse analyses), the nine Korean TBLT pedagogic tasks (PTs)
comprising the demonstration module were designed and developed. Following Long (1998,
2000), the PTs are sequenced and gradually increase in complexity as they approximate the
target task, Following and Giving Directions. The Korean Following and Giving Directions module
was based on the English template TBLT module shown in Figure 1, but also incorporated the
particular results of the analysis of the Korean target discourse discussed above. Please note that
the template shown in Figure 1 provided a basis for the Korean materials, but need not have
been followed exactly. In TBLT, provided that its language teaching methodological principles
are followed (Doughty & Long, 2001, 2003a, 2003b), there is flexibility to adapt teaching
procedures to the circumstances of a particular teaching context (e.g., the use of various kinds of
technology).

In Following and Giving Directions, the purpose of the module is to raise students’ performance to
a level at which they can politely request and understand street directions to both nearby and
distant destinations. Information from the target discourse analyses is used for many purposes, for
instance, to select suitable extracts from the recorded data for use as genuine samples of input, to
analyze task complexity factors for use in designing and sequencing the pedagogic tasks, and to
prepare scripted materials (based on the genuine discourse samples) for use in the pedagogic
tasks.

Long, Doughty, Kim, Lee, & Lee



PT1 The Real Thing
Listen to samples of actual target discourse (conversations of people asking for
directions in Waikiki) while the teacher traces the route on the map projected on

an OHP.

PT2 Fragments
The teacher reads direction fragments (from the target discourse data, arranged in
groups of similar types of directions, and increasing in complexity). Students have
three simple 2D “maps,” and they trace the route described by the fragments. For
each fragment, the students keep fingers on destination, while the teacher reads
fragments twice more, and traces the route on the map on the OHP.

PT3 Where are you now?
Students have three new, more complex 3D “maps.” The teacher reads out more
complex directions, in segments, asking things like Where are you now? What's the
building in front of you? at the end of each segment, at first of the whole class,
gradually shifting to individual students.

PT4 Give directions with help
Students work collaboratively in pairs. Pair 1 (Direction Givers) has Map A with
both starting-point and destination marked; Pair 2 (Direction Followers) has Map
B with only the starting-point marked. At first, Pair 1 reads from the transcripts
while Pair 2 follows. Then Pair 1 attempts to give directions without a script,
while Pair 2 follows. Roles are then reversed.

PT5 Follow a marked route
Actual maps and authentic target-discourse directions conversations are used. The
teacher plays the tape, and the students follow along on the map. Starting-points,
routes, and destinations are marked on the maps.

PT6 Given a starting point, trace the route, in increments
Using one of the maps in PT4, students are told they are at point A (B, C, etc.),
marked on their maps. They hear taped directions to new unknown destinations
and trace the routes on the map with their fingers. The directions are in segments,
with check questions of the sort used in PT 3 (What's the building in front of you?
What street are you on now?) as they go.

PT7 Given a starting point, trace the entire route
This is the same as PT5, but directions are given in their entirety, with only the
final destination checked.

PT8 Give directions to the teacher
Unaided by transcripts this time, students give the teacher directions individually,
while he or she traces on the OHP (starting points only marked), while the entire
class watches. Each student is given at least two opportunities.

PT9 Give directions in pairs
Students work in pairs with the materials just used when giving directions to the
teacher.

Figure 1: The pedagogic tasks of the Following and Giving Directions TBLT English template

PREPARATION OF MAPS, GENUINE DIRECTIONS TAPE, SCRIPTS, AND FRAGMENTS

Maps

The initial task was to locate appropriate one- or two-dimensional maps for each PT in this
module, whether drawing new maps or using existing maps with or without modification. Two
simple, fictitious, one-dimensional maps of Seoul were drawn (Maps A—1 and A-2 in Appendix
2). But the street names on the maps were authentic and used intentionally to familiarize
students with them, as they appeared on the authentic maps used in subsequent PTs. Two simple
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two-dimensional maps of Seoul (Maps B and C) were obtained from the Internet, using a Web
search engine and the key word cito (map). These maps are authentic and include some of the
street names that appear on the maps used in PT1. Maps B and C are more or less similar in
terms of the cartographic information they present to students, but the directions in Map C are
more complex than those in Map B. Two sets of street directions, one for each map, which the
teacher reads aloud in class, have been carefully prepared to introduce some of the direction
giving-related language information deemed essential for successful task completion,
incorporating the information that had been gathered from the analysis of target discourse data
described above (see also Genuine directions, scripts, and fragments below).

Another two-dimensional map of Seoul was obtained from the Internet (Map D), which was
more complex and realistic than the previous maps. Three different routes from starting points to
destinations were marked on the map with different colors to differentiate them. The scripts
which the teacher reads aloud in class in PT5 contain three “roundtrip” directions from Point A
to Point B and from Point B, back to Point A. Map D was then recycled from PT5 to PT9. For
example, in PTs 6 and 7, the starting points, but not the routes, were marked on the maps.

Students are expected to follow directions from the starting point to an unknown destination.

Finally, an exit test map was prepared. This is a new, authentic, two-dimensional map of Seoul,
also obtained from the Internet (Map E). Based on the map, a 10-item comprehension test and a
five-item production test were written. For the comprehension test, students are asked to listen
to 10 directions which are audiotape-delivered, starting from 10 different points and going to 10
destinations mentioned by the pedestrian on the audiotape. The destinations are NOT marked
on the map, and students are asked to indicate where they thought the directions would take
them to by writing the item numbers on the map. For the production test, students are asked to
give oral directions in Korean from five starting points to five destinations, on routes which are
clearly marked and numbered on the map. Students are given one minute to plan and another

minute to complete each task. Students’ oral production is audio-recorded.

The comprehension test is similar to what students have done in PT7, and the production test
resembles what students perform in PTs 8 and 9. However, the map used in both tests is more
complex and realistic than Map D used in PTs 5-9. The passing criterion is 80%.

All the maps appear in the Student Workbook in black and white, and the Teacher’s Manual
has one color copy of each map. Color copies may be duplicated and used instead of the black
and white versions, depending upon budgetary considerations. In any case, a black and white or
color OHP transparency and/or a PowerPoint file should be prepared/downloaded
(http://nflrc.hawaii.edu/publications/RN37) for each map, on which the teacher traces the routes
for the directions given to confirm students’ understanding.

Genuine directions, scripts, and fragments

For PTs 1 and 4, the genuine target discourse data tapes were edited to produce one audiotape
containing samples of genuine direction-giving conversations in Korean. Transcripts of these
conversations appear in Appendix 1. As already noted, the transcripts of the target discourse

analysis of the recorded conversational data between NSs of Korean asking for and giving street

10
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directions in Korean were carefully examined to identify commonly occurring grammatical,
lexical, and spoken discourse features in this specific case of target language interaction. These
features were incorporated into the scripts for giving directions used in Korean in PTs 2— 7.
These scripts appear in Appendix 3. NSs of Korean were asked to record segments of giving
street directions (fragments), based on the scripts prepared, for PTs 2, 5, 6, and 7. The
instructions for listening were also audio-recorded in Korean. This preparation stage required
editing (e.g., putting segments in sequential order in one tape, recording same segments
repeatedly in a row), and was accomplished with the help of an audio technician. In the
demonstration video, the segments of giving street directions were read by the teacher himself
rather than delivered by the audiotape, for the purpose of implementing intonational input

enhancement.

THE PEDAGOGIC TASKS

This section provides an overview of the nine pedagogic tasks for the Korean Following and
Giving Directions TBLT Demonstration Module. Detailed bilingual instructions for the
procedures for each PT are provided later in the Teacher’s Manual. The first three pedagogic
tasks (PTs 1-3) in Following and Giving Directions are carried out in a teacher-led, whole-class
format (although individual students can take the teacher’s role after some models). The aim is
to provide intensive exposure to typical and elaborated NS input, using actual recordings and
modified interaction. At this stage, the students are not required to produce, but simply to listen.
During PTs 1-3, they show their comprehension by moving their fingers on very simple, two-
dimensional street maps. PT4 continues to employ simple visual support (e.g., two-dimensional
maps), but increases demands on students by requiring some production, albeit sheltered in the
privacy of pairwork, and, if necessary, after a demonstration by the teacher. PT4 involves
comprehension and production, but the emphasis here and throughout this module is on
following directions, since this is what visitors need to be able to do and since, as visitors in a
strange city, they will rarely be in the role of direction giver. PTs 5-7 increase in task complexity
(e.g., of the directions and maps). In addition, visual and contextual support are gradually
withdrawn. Thus, all three provide more intensive practice of something now very close to the
full target task. The final tasks in the module, PTs 7-9, are designed to provide practice with as
close an approximation to the target task as can easily be completed in most classrooms (unless

they have special technical equipment). As such, they can double as trial runs for the exit test.

PILOTING OF THE MATERIALS

The Korean TBLT Following and Giving Directions Module was piloted in Fall, 2000, and
subsequently evaluated through classroom observation and by interviewing both students and
teachers just after their completion of the entire module (a process reported in detail in Kim,
Kong, J.-H. Lee, & Y.-G. Lee, 2001), and by examining the pilot classroom interaction.
Revisions were then made in preparation for their use in subsequent research comparing task-

based and traditional classroom discourse and on the relative merits of TBLT with and without a

Task-based language teaching: A demonstration module
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focus on form. This demonstration tape shows the revised materials being used with university

students of Korean (mainly as a heritage language, but with some KFL students).

CONCLUSION

The journey from needs analysis (NA) to materials design and implementation can be long and
detailed. The effort involved and degree of detail required in the case described above were both
more extensive than would normally be necessary, as this was a demonstration project to develop
a prototype NA procedure and teaching materials in a language, Korean, for which such work
was previously unavailable. Also, experience with English materials writing shows that such work
becomes easier and much quicker with practice. Some may balk at the prospect of gathering field
discourse samples as part of the NA phase itself, and then balk again at the need to modify them
somewhat for use in pedagogic materials. Yet, if course design is to go beyond depending upon
notoriously unreliable textbook writer intuitions, such is the task facing the conscientious
materials writer (and publisher). It is the kind of “homework” language teachers and applied
linguists routinely expect of purveyors of other social services, and there is surely no reason for
our clients to be satisfied with lower standards, especially those for whom successful language
learning can seriously affect their educational life-chances.
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Teacher’s Notes

« Suggestions for displayihg maps in this manual

1. You can use color maps in Appendix 2, which may be photocopiable. One
disadvantagé of this method would'be that you may not be ablé to show to
your students how you trace the route on the maps according to street
direétions.

.2. With the paper—vers'ion maps, you can still show route tracing if you have
Elmo technology (http://www.elmousa.com/presentation/).

3 You can make color overhead transparencies of the maps. You can frace

the routes on the OHT maps with color pens. |

4. Witha personal computer with MS PowerPoint installed, hooked up to an
LCD projector, you can make the b_es;t use of technology. A PowerPoint
file for all the maps used in PTs 1-9 and the tests are available for
download from htip:/nflrc.hawaii.edu/publications/RN37/. Once you
download and open the file, go to Slide Show on a menu bar, and then
select the View Show option (i.e., Slide Show - View Show). Then you will

see a small icon located in the lower left-hand-side comner. After you click
on it, select the Pointer Options option. Then select Pen Color, and
choose any color of your preference. Then Pen is automatically'selected

. am e am am e e s am 4k AR M SD AR MG S D S £ A MR £

as your preferred pointer. Then you will see the mouse pointer changed to
a pen. You can use a red pen while tracing the route on the PowerPoint

maps.
« Audio files used in this manual are available on thé accompanying CD.

e Intonational input enhancement
When teaching this Directions module, pay attention to the subjective and
_objective markers and locatives in Korean (see below), which are both -
boldfaced and underlined in the scripts. When reading the scripts where the

Long, Doughty, Kim, Long, Lee, & Lee



above target features are visually enhanced, try to read the feat;.lres with
stress. With some practice, you will be able to deliver mtonationa{ly enhanced
oral input that sounds natural.

How to make Student Workbqok Set A for Pair A and Set B for Pair B

When teaching this Directions moduile, you need to have two sets of Student
Workbook (i.e., Set A and Set B). In this manual, only one set is included as
both sets are basically the same except for PT 4, where two different sets of
scripts are provided for Pair A and Pair B. As you can see from Student

Workbook in this manual, pages 6 and 7 are only for Pair A, and pages 8 and
9 are only for Pair B. Thus, when making Student Workbook Set A and Set B

T

'you can vary PT 4 only for the two sets, while ki_aeping the rest of the PTs
- identical for both sets. Preferably, color copies of the scripts are to be

produced as different colors are used to visually enhance subjective (-i’ka)

- and objective markers (-uffluf) and locatives (e.g., -ay, - eyse, —rlo/ulo) in

Korean, which are identified as target language features in Korean oral
discourse of directions giving.

Following and Giving Directions ® Teacher’s Manual
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stEUAl 1: RIS =1 |
(Pedagogic Task 1: The real thing)

OlH DHINIAE SMEC D2 SXNS0 AAZ 22 23 U= USE
SH EUCHOls BHMSE 5102, YOZ2 2 2 L8 SH N0l CHot
Diel M2ts BE= she Tl O SH0| YUSLICH TetA st4S0l Tkl
LIQE SHolLt 2 S T ofal Bt K REHCHSHE 2t E &t ’lsLICH

In Pedagogic Task (PT) 1, students listen to a tape recording of a genuine
discourse sample of native speakers of Korean performing the target task of
giving and following directions in Korean. The purpose of listening to this
authentic conversation is to help leamers get some “feel” for how street
directions are given in Korean, but not to comprehend the entire content. So,
don't worry if the leamers do not understand everything.

g A

i %
NE B 1. MAHE SHSIHH 1 2 W20 SEO el 2afs] £ SEtC
s4 Wg 1 2. WA= XS BE OHTR 20 FSHA X0l ol 20
OHT Lt Sosiih (0 HS0ILH 2 0|2, N #EE B2 8)
ZEEH Z2EEH| 3. nAl= 84 I 12 ¢H 2 ED] e & ¥ sHECD

| 4. BHES NTE BHA USE =0t
Materials Procedure
Map B 1. The teacher provides the task directions.
CD track 1 2. The teacher briefly describes Map B on the screen (e.g.,
OHT or buildings or streets’ names, information on the places, otc.)".
computer 3. The teacher plays CD track 1 twice.
projector 4. Students listen to the conversation.

1 See Teacher's Notes for suggestions on how to display the maps.
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SISUAl 2. X2 £7)
(Pedagogic Task 2: Fragments)

Ol MHOUANE BMS0| 01 28t (IS8 ZHA, 8t & 2302
OIR0I& BE UOHIE S0 2J1HO2 U Met Iy gL SM s
EOME LRIDL BUE, nAs 2H 9 Jis 2 OHT &l A
oo sUICh,
HE S NAAY 251 ULt

Ol AP E SHA Stse Zerlo) = AlRS = O & 2

Students listen to fragments frequently appearing in street directions and
follow the directions with their fingers on a very simple two-dimensional map.
Later, they receive confirmation rough the teacher's demonstration of the
task on the map projected on the screen. This task is designed to expose
students to vocabulary and expressions frequently used in street directions.

L7
X & A-1
2R E o-1
OHT L}

HE Z2mg

A& A-2
AZDEHE 2-2

Materials
Map A-1
Script 2-1
OHT or
computer
projector

Map A-2
Script 2-2

IR

1. WAL= SN 2 0l CHON 2V2¢5| &8Iy,

2. WA= M= A-12 OHTZ SHZHA XS0 25 raguye
SHBIC (0 ABOIL 2018, N} 2t B S).

3. wAl= XZ0AN SLAHOS Y= (1e ATYE 2-10
FHE IS #1828 SN 9=(},

4 BUES DAY LHNE SO, YIRN 0| Ax
A-1 A0l &dt2to2 2= mat 2ot |

5. WAHE CHAl 8t 81 ot 28 9Jos M OHT SHHYUA
= 28 BUEo= M BME0 22 = AU =X
205 =0 0l M, SHolLt 29 492 614 Ye=Ct

6. LIBE 2-1 9 AOHY2 #2~5 0l USHA S, 9 = A
S-S5 MXE Br=8iI0 OF BUS, XT A-2of AJpEe
2~2 8 JtA 1D A,

Procedure

1. The teacher provides the task directions.

2. The teacher briefly describes Map A-1 on the screen (e.g.,
buildings or streets’ names, information on the places, efc.).

3. After showing starting point ( on the map, the teacher
reads out loud direction set #1 in Script 2-1, twice?.

4. Students trace the route on the map in their workbooks.

5. While reading the directions again, the teacher traces the
route on the map on the screen, so as to confim students’
following of directions. DO NOT teach any supposedly
unknown vocabulary items or grammar.

6. Repeat the same procedure with direction set #2-5 in
Script 2-1. Continue the task with Map A-2 and Script 2-2.

? See Teacher's Notes for instructions on how to deliver intonationally enhanced oral input.

Following and Giving Directions # Teacher's Manual
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sSIH 3: K2 010 ANK?
(Pedagogic Task 3: Where are you now?)

Ol HRIGIAS SIS0l HIRE SH&diX|e S HZ BnuA ASE L) UEs
2 oj2st0 28 &N FUCH staMR 2 9 OHIIXZ, 8 2l &=4
=O|X| = MALS] 2oHE =1 &igez 22 et Ut Jefl

BISIHH 2 S
WAt 20| FHIHELICH

cHp|, OfE QDL =O{E MOHCH SME0] MAXIE E=

Students listen to street directions given by the teacher while tracing that part
of the route on the map with their finger. The teacher’s street directions are
given in increments, that is, bit by bit, and students are asked to tell the teacher
where they are currently after each direction, to check whether they are on the
right frack to the destination. :

w

Az B8
ATJEE 3-1
OHT Lt

ZEH ZZ2EH

A& C
AJEE 3-2

Materials
Map B
Script 3-1
OHT or
computer
projector

Map C
Script 3-2

A FI S A

1. MAH= SH LAl 3 Ol CHoH 2+=3| dFetlh

2. WAlE XIS BE OHTZ ROIFEA NE0ll ol 2+E6
SoiECH (0 220U 2018, NI ZelE FE2 5).

3. MAte ATRE 3-10] FOHX 2SUS #1 & FH 82
Cte, ASYEN oA AN Y SMES M AXE

gl
4, BIMSE YIS0 =0 NE BE ZUHA &IIHH2E

0| EEtC
AOMA BIFIXIE &Ll

Procedure
1. The teacher provides the task directions.
2. The teacher briefly describes Map B on the screen {e.g,

buildings or streets’ names, information on the places, etc.).

3. The teacher gives the direction set #1 in Script 3-1

twice and stops to ask students where they are now
(questions are provided in Script B). :

4. Students trace the route on the map with their finger and
answer the teacher's question.

5. The teacher confirms the route on the map on the screen,
while reading the street direction set #1 again. DO NOT
teach any supposedly unknown vocabulary items or
grammar. .

6. Repeat the same procedure with the rest of the direction
sets in Script 3-1. Continue the task with Map C and Script
3-2.

e e o e am am T ah sim M SR MR S M G R SA £ £ B R £ YD 6
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SIS TRl 4 FOIE 2 OHWGH)|
(Pedagogic Task 4: Give directions with help)

HOIU ZIHES 22 S0I3 FLICH T8 & A0 ®0| Hof 22

SSAM4E N S REOZ YL YSUL HH HMES

SEUH 1 0A SAUE AUMUNSS MBI =0t ARISE SSUL
leld UM, ZESE8 Soil A& (1518 6t SLICH 4 HOZ 0|20{&
20 ZOA S ALBH &0 &1 8180 & E ALEO| HR AIREN =0
U= 21 QHUSIS, O & S A0l SE NS SO 0 O,
HSOH 3 0AS DIRIINZ, 2OHNE 5l & ARE S2AS Zee
SOl U8 & AtgS 8 /X E 2oIs) SLICH SMS2 0/ BHNA
ME2ZE S & (written input) 2 F&IN S0, Ol S#SWRSHAH SUH

TEE ~HHOZN, HEYS0 SWUE JUY > YUSULL

PT4 consists of two parts. First, students listen to the genuine sample
conversation used in PT1, plus a new one. Then, students form groups of four
with two pairs inside each group. One pair reads directions and asks
questions given in the script to the other pair. And then each pair reverses the
giver and receiver roles for directions. In this PT, students are first exposed to
written input and have an opportunity to confirm what they have heard in the
previous PTs against written forms. Also, students are encouraged to help and
cooperate with each other by working in pairs.

me =g & 8= i
<& NCiE E01>
XNE B 1. WAtE BIS A 4 0ff CHEH 2H2a) & o Btot,
Sd g 1,2 |2. UAME X< BB OHTR 0=},
OHT U} 3. Al S4 I 12 §H 2SI U3E & ¥ SH=0
AEH 4. DNE=E S IHY 28 & H 220 82 & ¥ S=0)
OT2AH .
<TEES>
1. WAHE St 4 M & LN 6 OI8, 2t g =
AETA Hg T E0(RA2Y, B B29)
£23J8E4-A |2 NEBEOHTZ Scig1 8t XE Zo} AlES Holrt,
& 4-B HE ZRAJ /IS AJEE 4-A9 20HYES #1 2
HOH A BE= AT BE HHA SEYE O
CS0li= SES HIRA BB I KIS ATJRE 4-8 9
HOUUS #2 8 0, RAJ SHNYE H=(}. =
STMOINE &9 2CHYR0H0], B B BMHE BA9
ZOHAE0H0| M2 QUCE
3. UGIK BME0 ORI UHS IHE=XE 25|
OlGHOHH &M, AXTHZ ACHYS #3 BH L2)| 52
Al =5l 8Lt
NEC 4. A= B O &t dotld 2 2UH MECEIJXND
H &S B,
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-Materials

Map B

CD track 1
CD track 2
OHT or
computer
projector

Scripts 4-A &
4-B

Map C

Procedure

<Listening to authentic conversations>
1. The teacher provides the task directions.
2. The teacher shows Map B on the screen.
3. The teacher plays CD track 1 twice.
4., The teacher plays CD track 2 twice.

<Group work>"

1. The teacher makes students form groups of four with two
pairs inside each group (Each group: Pair A (2 students) +
Pair B (2 students)).

2. The teacher displays Map B on the screen and
demonstrates how this task should be done by asking one
group to perform in front of the class. In the performance,
students in Pair A read the direction set #1 in Script 4-A and
students in Pair B follow the route and find the destination.
Then, each pair reverses the giver and receiver roles for the
direction set #2. This can be done more or less like a game
so as to motivate students.

(Script 4-A, which is provided for Pair A, includes only the
odd-numbered direction sets, whereas Script 4-B for Pair B
includes only the even-numbered sets.) -

3. When students fully understand what to do, the teacher lets
students start the group work with the direction set #3.

4., Continue the group work with Map C.

3 see Teacher's Notes for instructions how to make Student Workbook Set A for Palr A and SetB

for Pair B.

Long, Doughty, Kim, Long, Lee, & Lee
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SISIA 5 BAIE 2 Mt
(Pedagogic Task 5: Follow a marked route)

Ol UHMANE SSHE0| EH SZE 3 48 NEE OI25t0f 2E &
FLICL X= |A0E Al e F20) 22t ol azz HAIEHO 41,

SASES A ARE 201 AotE S UG 0 FRS SHA SMsS2
ZHU A2 S= CHYet OlRQ T8 S2 oA 215/ "LIC

Students listen to the street directions given by the teacher and follow three
sets of routes, marked on the map with different colors, to and from three
starting points and destinations. This task aims at familiarizing learners with
vocabulary and expressions frequently used in street directions.

ul 2 FH UM A
X&E D 1. WA= SISTIHA| 5 0l CHaH 2+ers) A st
ATBIE 5 2. M= NE DE OHTZ Bo{=H A N0 245 2HEH3)
OHT L4 SHEC (0 AS0iLt 20IE, XY} 2 S Y}
& H 3. WAlE X= DO A M2t M H2o) LAY S
TEdy 20 &=L,
4. WAE A8 E 50 TR 24 Fa20 oist 2o E
#1E 5 B =l Aotle TAE 228 it
=EXMA AT OAl HE0t QEE g0 UCH.
5. BHHE2 WAIS AHYE Eop A 38 N0 BEAE
SZE £II20Z [ettt.
6. LWAHE CHAl BIH AQBIEE QOB A OHT oA A
= [Met 240t :
/-EE YWHOZ UMK S H20 O st L E Bt
Materials Procedure
Map D The teacher provides the task directions.
- Script 5 The teacher briefly describes Map D on the screen (e.g.,
OHT or buildings or streets’ names, information on the places, etc.).

projector destination for the red marked route.
The teacher reads out the street direction set #1 in Script 5,
from the starting point to the destination and from the
destination back to the starting point.

5. Students trace the marked route on the map with their finger.

8. The teacher traces the route on the map on the screen while
reading the street directions again.

7. Repeat the same procedure for the other two marked routes.

1.
2.

computer 3. The teacher shows on Map D a starting point and a
4,
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st&MA 6: 234 €1 2 FO0HHI
(Pedagogic Task 6: Given a starting point, trace
the route, in increments)

Ol DRINAIS BtMS0| SR 5 0AM ASRE XNTSE MB3I0 M=2
202 Ol I GUD NE0es @ SLE00] MAIL0 A0 U=
SHEIE 3 OIAQ DIEDINE 24 FHXH, EAUSA0 & AXE
HOI5t= AS 20| Of0{ALICH J2iLt sr5A 30lA AERE
NCHO S O 238 ACE AB522 StdSe [eth & o sEotal
o2 detE EH Ul

Using Map D again, students have to identify three unknown destinations. As
in PT3, the directions are given in fragments, and students are asked check
questions along the way. However, since the map used in this task is more
complicated than those used in PT3, students’ task of following directions is
more challenging.

Mk 4 0f T 8 2= A
N& D 1. DAFS St& K 6 0ff CHaH 2tes| £ Bt
AJHE 6 o DA= XE DB OHTZ 20 F0, B22 BHAHN Ue
OHT Ut Nz 4 e 2udg dadEl.
- BRE 3. Al ASRE 62 LU 411 28 5 U4
= 3EH el '
4, BMES MAS 2LUOHYE SEOUA £IIAQE YIS
NEo Ze metl sset 220 g8l
5. MAH= CHAl BieH 210tUI2 #1 2 2B A OHT &8
A 22 SHECH
6. ZIZ2X X0l 0|8 MIK o =A 3-5NXE gt=3th
UOK 5 e 2etle 22 gz SEtt.
Materials Procedure
Map D 1. The teacher provides the task directions.
Script 6 2. The teacher describes three new starting points (marked in
OHT or . dots) on Map D.
computer 3. The teacher reads the direction set #1 and questions in
projector Script 6 twice.
4. Students follow the directions on the map with their finger,
while answering the questions.
5. The teacher traces the route on the map on the screen while
reading the street directions again.
6. Repeat the same procedures until students get to the
destination. Continue this with the other two sets of
directions.

T10 Long, Doughty, Kim, Long, Lee, & Lee
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SISIHAl 7: SN0l SD 2 &0}
(Pedagogic Task 7: Given a starting point, trace
the entire route)

Ol IHMAHE SHMS0| SHEUM 59 6 0M M2HE NS E A E B0,
JE20t BAISX a2 M2 22 &0 10 EU0. JaU SSdHl 6 U=
cl, O[0le SAXIMKIS Lot S50 goiaz

F0gut

Using Map D again, students identify three new sets of routes, not marked on
the map. Unlike PT6, however, the directions are NOT given in fragments and
students are NOT asked some check questions along the way.

Lol BN ol

K

2

—

[> =

&0
A E 7
HT Ut
BE

= 2w

o

Materials
Map D
Script 7
OHT or
computer
projector

THE A

1. WAHE SHS R 7 Off CHEH 2t2o] & o BtC),

2. WA= X & D& OHTZ 20iF=0 MZ2 Al Jio syxe
20 £

CWAS AT-E 79 APHUE #1828 § W =0}

- HASE UAS UONE SQ8A &)l oE 9=

NEel g Meldl SHNE SoPUCt _

WA= CHAl Bt AT RIEE 2] O DI A OHT 501 ALO| Al

25 &elsl =0

6. €2 YY2Z LIHX S o SHXZ F0I2HCL,

(S NG

Procedure

1. The teacher provides the task directions.

2. The teacher describes thres new starting points on Map D,

3. The teacher reads the direction set #1 in Script 7 twice.

4. Students follow the directions on the map with their finger
and identify the destination.

5. The teacher confirms the students’ answer and traces the
route on the map on the screen while reading the street
directions again.

6. Repeat the same procedure for the other two directions.
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st UtAl 8: ML 2 eHLHGHIT
(Pedagogic Task 8: Giving directions to the

teacher)

N2NKe stS0 208 E1 €= ¥
WHOUAME SHE0| DA 22 eHUid =
BIUKAXE LT, MO AAZ SHNE
QHUBILICH O) I SHMS2 A M BIE&UA 5, 6,
NEsoZM, 0/0 @=lA Y NHOIL 2eH BEES EE0H

gLIC

While previous PTs have focused on the task of following directions, PT8 asks
students to give street directions to the teacher. The teacher only specifies the
‘starting point, and the students choose a destination of their own, where they
lead the teacher to. Map D is used again so that students can make use of
place names, vocabulary, or expressions which are now familiar to them
through the multiple exposures to input in previous PTs.

ZE UHACHH, Ol
AL 5tAH HUCH WAL
310l MALE 1 RIA

704 AAEFE XNTE HK
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HU 30 = H

Materials

Map D
OHT or
computer

~ projector

A |

[H>

&

WA= S DA 8 O THalH 2hesl S 8tl

DAH= XI& DS OHTZ 2030, 22 etlish & 2H0A
mALS & 2IXIE RAIE

M2 SHIE OIS S22 B O3, WA
RN L etlish =

(0| M, P+ &tAHO| HBHE HO L HEE AES0t=U
01222 F0I¢, DAHE Bt JAILES WESHA W=
HOLOI A HES| WY ZAFCE)

4. BHM0| RS HYUSHE SO, WAHE OHT SIHYHA HE
MetotBA SEXNE Ot

=

o

Procedure

1. The teacher provides the task directions.

2. The teacher displays Map D on the screen and specifies the
starting point for a student who will give directions.

3. The student gives the directions to the destination he/she
chooses.
(If necessary, the teacher provides the student with help or
recasts.)

4. While the student gives the directions to him/her, the teacher
traces the route on the map on the screen and find the
destination. '
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Skl 9: A& 2 oG 2! &0o}D|
(Pedagogic Task 9: Give directions in pairs)

HHNAHE SMS0| SHSUHH 40AHS OIEIJINE 4 HO2 AN E

1 OHOIA CHAl 2/t & o2 DHE B2 BISH AZ9 BN 2

off =X EUCH DALt St WA 4 9t Eel, AYEI =0 K X

L 2 ROIA 22 BO| & & StM0] 49510 2HXE Hit 5,
OHOl LHE S ALEIOI 28 QHUBILICH ZOHHE ge S aate

Ot0] SEXE MO UL ZAI(0t 2UDN A2 AEE HROf

Students form the same groups as in PT4 and give directions to each other.
However, unlike PT4, this time scripts are not provided to students. Students
in a pair should decide a destination and give directions to the place to the

w7 =M=

Az O - 1. WAHS S5t R 9 0l CHal 2+ek5| & 9 ste)

OHT Lt 2. WA= SSIH 40A 2 OIRIINZ EE 430 o}
& = E (2T RA2Y, B2y, '

ZTZHH 3. WAHE X< DE OHTZ 201510 B AQH & 8| 2¢2t

SOH e A2I) ABE 20iEHCL.

4. X AS U2 NE MOS0 ELEN SN & FEiCe
R BOIAN BEHS 2N F10 LRHHE AIFEI. ® B
SRYSS EINASE IS NSAAH 22 mery
SHXE 20t &l
(Ol I 22|J| Ags 2o =B BMEQ ® A pHAE &
LOt=Xl RE FL, “UAl &8 B A&F =HQ", “&
HEE HEH FHR", “& R2WU=MR” S Fass
NEE = AT E X TECL)

5.2 HIIJ B B AQL & BI| A 2SS U
THESES ASKEL,

6. WAHE SOOI A 28 MOICH BHMSH) Ticwe
HIZB&tCt,
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Materials

Map D
OHT or
computer
projector

Procedure

1. The teacher provides the task directions.
2. The teacher makes students form groups as in PT4
(Each group: Pair A (2 students) + Pair B (2 students)).

3. The teacher displays Map D on the screen and assigns
Pair A and Pair B the roles of the direction giver and the
direction receiver, respectively.

4. Students in Pair A decide on a starting point and a
destination. After informing Pair B of the starting point, the
students in Pair A give directions cooperatively. Students in
Pair B follow the directions and identify the destination at the
end. -

(The teacher encourages students to request repetition,
elaboration, or modification of directions using the following
expressions: “Pardon me?”, “Could you please speak
slowly?”, “I'm sorry | cannot understand”, etc.)

5. The students reverse their roles and continue the group
work.

6. The teacher provides corrective feedback for students'
utterances if necessary.

Ti4
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UHSA 3B S| AIE 1: 28|
(Task-Based Performance Comprehension Test 1:
Follow directions and identify a destination)

Ol RISH ~SHPIIOME SME0| LOHYE S OIS MM AR D
U= AZAMU XSS 018510] SHXIE R0t UL NE 2RO AN
T NSO ASUICH STMER 21| 2 & o o E g2 =,
%g’ﬂoﬂ 6&86?1‘-—_— A HSE X0 MO FLICH LOHNE C B M ot
Ed SLO,

[F

Students listen to a tape recording of ten sets of directions, each of which will

take them to a different destination, while looking at a street map of Seoul.
Then, they will be asked to identify each destination and write the

corresponding number in the appropriate blank on a separate piece of paper.
The directions from each starting point are given only once.

a2 =AM =A

NE E 1. WA= =8Bt 1 0 CHEH 2245 EYBiCt

sS4 It 3 2. A= NE EE OHTZ RO =D, 3 I Z&I15 o5
AEX EUE (AE 2T U2 84 1Y 38 s =0,
%I'EEII-} 3. B2 2UPHAE E2 U8 SHNE 30l D Ha=s = PAYY

as <Ct

TEHH 4. 22 Ao F IO LRI SXE MBI}
Materials Procedure

Map E 1. The teacher provides the test instructions.

CDtrack3 | 2. The teacher displays Map E on the screen. After showing
Test Sheet 1 students the starting point (A) for Task 1, the teacher plays
OHT or CD track 3. ;

computer 3. Students listen to the first set of directions and write the
projector answer.

4. Repeat the same procedure until students answer all the
questions.

Following and Giving Directions ® Teacher’s Manual Ti5



DRISA LS8 25| AIE 2: 2 etliot)

(Task-Based Performance Production Test 2: Give
oral directions from a starting point to a
destination)

RSN 2BBIINNE StHUS0| AR ABE L Y= A= ANUWXIECE
olE5t0, =202 28 SHUWELICH 51 SuE D SHX 22 BAIE
ANCE EHA SHMES oM 22 ARUAM SHINA 2 N B US,
T A2IE E 22 Jtag A0 228 AWELILH

Students are asked to give oral directions in Korean from a starting point to a
destination, both of which are clearly marked and numbered on the map
provided. Students are required to decide on a route that will be easy for a
friend who is unfamiliar with the area.

for each 3. The teacher gives students one minute of planning time.
student 4. Students start recording of giving street directions in Korean.
QOHT or 5. Repeat the process from 2 to 4 to the end.
computer
projector

Tl6 Long, Doughty, Kim, Long, Lee, & Lee

Wt &= A
A& E 1. DAHE 832 0 CHaH 2He5| & & Bt
AEX 2 2. DA NE EB OHTZ S0 F2, B Lt E 78t
ety =8| Z2WE (A SEX (1)S sHdSHA A
OHT Lt 3. MAHE SHMEH 12 St Al2tg =12 EYEA
HFH SHIMA Jte 28 6t &
Tz AH 4. BIMES =28 NEGIHA 2eHEE AIFE.

5. UIDIAL 4 1S 2ot E 9 =AM 2~4 DX E gr=ot0

&I BB

Materials Procedure
Map E 1. The teacher provides the test instructions.

Test Sheet 2 2. The teacher displays Map E on screen and tells students
Tape recorder the starting point (A) and the destination (1) for Task 1.
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SSIHA 1: AXIOE S

Directions: Listen to the sample conversation between native speakers of
Korean, which was tape-recorded on the street in Seoul. The purpose of listening
to this authentic conversation is to help you get a "feel" for the meaning, but not
to comprehend the whole content. So, don't worry if you do not understand
everything.
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Directions: Look at the map below. Listen carefully to the directions given by the
teacher and trace that part of the route on the map with your finger, stopping
where you think the direction takes you. '

Map A-1

3

=
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SIEIA 3 X2 0l Y0 K?

Directions: Look at Map B below. Listen carefully to the directions given by the
teacher, and trace that part of the route on the map with your finger, stopping
where you think the direction takes you. The directions will be given in fragments

and your teacher will ask you where you currently are after each fragment to see
whether you are on the right track,

Map B (&)

Following and Giving Directions * Student Workbook
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Directions: Look at Map C below. Listen carefully to the directions given by the
teacher, and trace that part of the route on the map with your finger, stopping
where you think the direction takes you. The directions will be given in fragments
and your teacher will ask you where you currently are after each fragment to see
whether you are on the right track.

Map C (343 %)

56
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[The following two pages are intended only for Pair A.]

STSUtM 4: =0{& Z OHLHGEHD|

Directions: Form a group of four, and work as two pairs inside each group. Look
at Map B. For those who belong to Pair A, read Direction 1, and ask questions
given in the script to the other pair. For those who belong to Pair B, listen
carefully to the directions, and answer the questions. And then, reverse the giver
and receiver roles for Direction 2, and so on.

Direction 1 &AIHZHSIE = S W3

LNHL S EHUA MESEEZECRE &t S5 SN R.
HI AAHEIOA BZcz F It 2LEZR|| A 2 0

HOlHER
2= R 420027 (22n3)

Direction 3 E=s4dY = 2 W3 H

MIl &0l 20l= H =20 AHER

HIUIA 2Fo2 | WAL 2H AHEIDE SHLE L2 R.
HIIUIA Al 23 8ol 238 H JtH, B0 AN L.
AMAHCl Hiz Ml R.

2 F= d20/02? (RUHSHE)
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Directions: Look at Map C, and continue as before.

of
K0
n0

0.
ar

0
<0

Direction 5
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=

(<)

=0
et

L
[

CZ LN SSU=EE

LR

i

20

PA DU 1A KILEA
1 Z0l
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o

=] =1

H ASE HUHR.

Uisl 2222 LIJIA X306 It
HIIOA 2EL=Z JIOF HR.

A 10w

2 LH240HR HIIDF AP 2
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Direction 7
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[The following two pages are intended only for Pair B.]

StetAl 4: =& 2 OHLHGH|

Directions: Form a group of four, and work as two pairs inside each group. Look
at Map B. For those who belong to Pair A, read Direction 1, and ask questions
given in the script to the other pair. For those who belong to Pair B, listen
carefully to the directions, and answer the questions. And then, reverse the giver
and receiver roles for Direction 2, and so on.

Direction 2 Y S Y - E2Z2&

MII &0l AbH2| 201&7

HIJE SEU HAII0IA LEXCE ZAHR.

HIIOIA = DS CHAl AbA2IDF BtLt Lt2=0 2OAH XU
bt 2ZF 0 AN K.

Direction 4 A& =» 242

N= 0l 20| SNZ2HER.

Ol £ = Mt QLEXZU XUISE0l Y2 OA
KILEAROEAE AFHEIDF GHLE LE2ER.

HIHA SN & EHE Z 220t NIt SE0
HIIOA LEZCZ SKOHAL HIZ JAUHR. LEZUR.

S HIIILHR? (Bal2)
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Directions: Look at Map C and continue to do the same thing.

Direction 6

S LIS )|
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Direction 8 ZIHI2tSE = =
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Directions: Look at Map C, and continue as before.

Direction 5 &4 - B3LHN

ANNUA BABOZ UM RS0 IIUEY JIB2E

SeIts 201 § T AUS HMK.

HIlOlA HECR JI0F YR,

22 2011 QB2 2EAYA I UL OA XILHA
HI2 YN R. '

<L
- H0

2 HBO|HR? (BFRLFR)

i
i
10

Direction7 734 &S - 3= S

HEAA 2D oz UIH SSHZE Ot &
g2t HaHIIHE HIIJ AIHEIHER.
HIIOA @EZECZ 8% 11 20| E2E0...

OHMIEIS /DA ACIE|ZEIWE S KILIA & Jt3 &
AHEIDH LEH .
HOIOI A SEBA JICH 20 25 g AN L.

20 R ARONR? (REESE)
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[The following two pages are intended only for Pair B.]

SSUH 4 FOE 2 OHLYSID

Directions: Form a group of four, and work as two pairs inside each group. Look
at Map B. For those who belong to Pair A, read Direction 1, and ask questions
given in the script to the other pair. For those who belong to Pair B, listen
carefully to the directions, and answer the questions. And then, reverse the giver
and receiver roles for Direction 2, and so on.

Direction2 ZEY4 Y - 22N

KOl 9o AbHEl 201 %7

Mot SEO HIINAK LEZoz THR.

HIOA 2 D CHAL AFHEIDH 8L e =0 OH XU S
HIZ 215 0l A0 .

EE N FR? (B229)

Direction 4 AlY -» E 412}

K20l 20l SXIEZNER,
Ol 2 = Metie QEZP EMse 0l 90 1A
KILEXIORRE AFH2IOH BHLE L2t R,

HIA B HA & B2 = 22018 HI|JF S=0
HIOA QEZOZ SN0 HIZ UM R, Q=20 R

E2E HIIOLHUNRKR? (Bar2)

H
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Directions: Look at Map C and continue to do the same thing.

Direction 6 Al - THA OIEHBEIHE S&
OlAl JRHE QI{=REIUE SEEOR LIIIHE JHI|Jt
A

tEH % Ol OFEEHRIDE LIZ R,

ctJ
HRILA HIE T3 HEHA, X2 1 20 AN K.

Direction 8 clHictSE = TAZ22EOE

IS E oA LDt SEUE0 HIIHAH LEZSE =
LH2A DT & B AP HEI Ol S 21 MBI 2.

21112 080 HUR? (SEZ)

022 mE CAL S WD 220 20 K.

A2 2 R U007 (=& SEEDE)
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Directions: This is a real map of an area of Seoul with three different routes
marked on it to and from various sites. Listen carefully to the teacher asking and
giving directions describing the three sets of routes, and follow the routes.

Map D (Zd4)

1. Red route: H&HS] MINALAIS > SHDE & SJRI > oipe Bl2HAS
2. Blue route: 259 9 -> 2|X LE SH & X YE W -> Ayl o
3. Green route: HE o > HSSHME & HIESSALH > HE 9

Following and Giving Directions * Student Workbook
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SR 6: 22X S 2 20D

Directions: Look at Map D again. This time, disregard the previous routes
marked on the map, and refer only to the three new starting points marked by
purple dots. Listen to directions to unknown destinations, and trace the routes on
the map with your finger. The directions are in fragments, and you will be asked
some check questions along the way. Then, answer the questions aloud.

Starting points

1. 949 LG OIEHH = 7

L

2. BHHAGL =8 = 7

il

(UV]
I
=
0
| >
ok
e
J
~J
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Directions: Look at Map D again. You will listen to three new directions starting
from the places given below. This time, | will not ask you check questions. Trace

the route on the map with your finger, stoping where you think the direction takes
you.

Starting points

J8
02
12
$
~J

nNo
It
&
0
be
fol
[
+
=D

3. MLicl OlIIE = 7
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Directions: Look at Map D again. This time, you will give directions to the
teacher. There are three starting points and seven destinations given below. The
teacher will specify one of the starting points. You will choose one of the

destinations and give directions to the place.

Starting points

A Ze9
B. &E<
C. &AL =&

Destinations

O AFCH

éméai%
S0t =2 &

. COCO'S
W

s=ey

NE Zde FH=

N RN~
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SEUA 9 A2 2 QHAGD 2! 50EILD|

Directions: Form the same group as in &3} A 4. This time, you will give
directions to each other. Suppose that you have to give directions to an
appointment place for a friend who is unfamiliar with the area. For those who
belong to Pair A, choose one of the starting points given below and let the other
pair know where you are. For those who belong to Pair B, choose one of the
destinations given below and give directions to the place (Do not tell the
destination!). And then, reverse the giver and receiver roles for Direction 2, and
S0 on. ‘

Starting polnts

A Yo
B. =
C. AN B

Destinations

. Fae g -
SulafA ™
S0=&
COCO'S

g

st 28

AE 2 Rd=
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English and Korean Target Discourse Samples

English Waikiki Directions

Example (1) NS-NS

Researcher: Excuse me would you know where the duty free shop is?

Pedestrian: You walk down this street. Oh, actually you cut through here. Go to the
coffee shop and cross over and you'll and you're right in front of it.

Oh just cut through here?

No you walk to the end.

Uh-huh.

Go to the comer and keep walking through there.

Okay.

7T AY A

Example (2) NS-NS

Researcher: Excuse me, would you happen to know where the duty free shop is?
Pedestrian:  Oh, yeah. You gotta go back that way to Kalakaua. |

: Uh-huh.

Tum right, hotel, turn left.

Okay, so a right and then a left?

Go straight down to Kalakaua, turn right, and the first road on your left
Okay, thank you.

Bye.

vrA¥PRITA

Example (3) NNS-NS

Researcher: Excuse me, do you know where the duty free shop is?

Pedestrian: XXX, go straight on the other side. Actually, go to the light right here.

Appendix 1 ¢ English and Korean target discourse samples Appl



R: Uh-huh. o
P: Make a right and the next light, take a left on Royal Hawaiian. That's duty
free right there on the comer.

R: Okay, thank you very much.
Example (4) NNS-NS

Researcher: Excuse me, could you tell me where the zoo is?
Pedestrian: Oh you héve. . . it's far from here, but go all the way down.
All the way down, on this street?

Yep.

And I'll just see it?

XXX, 1don't know if you can walk though

Oh, you don't think so?

If you want to ride in a car it's about I think it's far for me. It's not that far
but.

Okay, well maybe T'll just try it.

XXX, seven or eight blocks

And will it be on my right or my left?

On your left. Keep going straight on your left.

Okay, thanks.

TAYIRPA

S
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Korean Seoul Directions (and English Translations)

Example (5): NS-NS

Researcher (NS): A @& & A E72. 7] GEE 1 2edL U7A
o] @A 7}okE %7

Pedestrian: o] Y7}A7tA T8,
R: Y
P %02 A F AT AFE W AUMA T,
R: Y
P: IEFI HO|AES.,
R: Y '
P: WHENAUA A HRola D FWgoTa
R: Y. '
P:  o]FoE JAFAGI} ASE Wl AUAE H e,
R:  o]FolH 17hA & o] &?
P ol WhH 929 gos Hola.
R: A% YT 1Y, BRI EL?
P: TRAAN. TR EFFMAATFR o o] FAsA Tu
28 347 |
R I 4dE &9
- P: o|Bol nHEIAAES
R: 4,4
P 1Y ol&or QEEOT
R: 2% & 7HE 5897 28 ¥ o] 9lojae
P: o 28R
R: 9o, ALY
R:  Excuse me, May I ask something? If I want to go to Youngpoong
bookstore, which direction should I go out?
P: Uk, get out of this place and
R: Yes
P:  Go straight to the left and cross an underpass.
R: Yes
P:  Then, you will see Kyobo bookstore (#1).
R: Yes.
P:  Passing it, keep going straight, I mean, to that direction.
R:  Yes

! 2 indicates a rising intonation.

Appendix 1 ® English and Korean target discourse samples
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ATANTRTA

You only have to go straight to this direction and cross another
underpass.

You mean by “this direction” the left side when I get out of the
gate, right?

Yes, go out and go straight to the left.

(to herself) Cross an underpass. Then, how should I go from
Kyobo?

From Kyobo... If you get to Kyobo, stop going and to a right, what

I mean...

Keep going to that direction?

(Pointing the direction) Kyobo is on this side ()

Yes, yes

Then to this side, to the right.

Then do I only have to go straight? Is it on the same side?
Yes, that's right.

I see, I see. Thank you.

Example (6): NNS-NS

Researcher (NNRS):

Pedestrian:

PAYMAIRIAIAIA

IRPRAIRTA

MM L. ATt o] YFE 3o AR A 7ta?
FEREILA?

vl XA = 2§ 2ol e

A 8F ol a7

u].
'ﬂﬂdﬁEthﬂﬂaT%%ﬂﬂﬂﬁﬁﬂH
Al H?

Al-F (3L E==EEHA)

A A9,

dl, Al Holl A 1ZM B AL o] F2HF ol A
79,

CHLHE A A

Wl M A

o} AL JUM 7EAF 2. o A7l B F4o] AAEL?

T4E '

AN
}%ﬁﬂﬁﬂﬂﬁﬂ%@%ﬁiqiﬁﬂﬂﬂ

5]

A7 A A stx AU AIEA

A&,

A 8- (3L EHEHA)

| 3k,

vl WA H FFT 27 RY Q.

Appd
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Exampie (7): NS-NS

Researcher (NS):

Pedestrian 1;
P2:
P1:

R.

PI:

R.

P1:

R:

FTRYRAYH

B A o
)

Hello. Excuse me, but how to get to Youngpoong bookstore?
Youngpoong bookstore?

Yes. Can I get there by subway?

Subway?

Yes.

Yes, you can. Take subway, well, in front of Duksu palace, at
Sicheung station.

Sicheung station?

Si-cheung (loudly and articulately).

Sicheung,

Yes. Take subway in Sicheung station. And uh, at Chonggak
station

Chong-gak station?

Yes. Get off and

Get off :

Uh, cross an underpass and you will see Chonggak there (?M). And
Chonggak...

Chonggak?

Yes, get off Chonggak and come out to the direction of Chonggak
and

Yes,

If you cross an underpass there

Un-pass?

Un-der-pass (loudly and articulately).

Underpass : :

Yes. If you cross it, you will see Youngpoong bookstore.
Thank you so much.

Yes.

A7) HE e L, q7M dEE ZeE o9
Urtors &9
FEEL, FaE]A?

B .
QF0 2 &7l $2 F4o) QFER T, T4 £ ANA=ES
TG RIbA 8

FTLZORE B 714 9.

O 2F oo R 7 HiE= Adaruri gEo 2 g9
OJ.

2,

Appendix 1 * English and Korean target discourse samples App5



R:

P1:

- P2:
P1:

R:
R:
Pl1:
R:
Pi:
R:

Excuse me. If I get to Youngpoong bookstore, which way should I
go?

Youngpung bookstore, (to her companion) it’s in Kwanhwamun,
isn’t it?

Yes.

Go straight to the left and in Chonggak... Chonggak is,
Youngpoong bookstore is right before Chonggak

Right before Chonggak?

Yes.

Right before Chonggak, yes. ,

Then do I have to go to this way? To the left?

Yes. -

Thank you.

Example (8): NNS-NS

Researcher (NNS):

Pedestrian:
R:
P:

S

yARY

HA$Uth A= 28 288, - F-F-319 ojg ] 7Fa?
PERQ7 '

of,

AXLB 7 F2AF A o ZHESE A ofevlL. dd
ZR AL WA ol E HAEL? AEAA U7 A
Qdzog Y AoJANur} o g Aol vetka,
S0l e X, AstE et 2 dvdHe=
AYZtA L. A7) BX® B FZo)8n 4 AAER?
A7lA 225 o dErbe F227t FE2AFH| 8.
ANM GEELI} MR TE A G2 Y8, AZ|A 9
A7 s Agel Al Eol3 A4 8.

ZARH o

Excuse me. I am a stranger here. How can I get to Youngpoong
bookstore?

Youngpoong bookstore?

Yes.

I know Youngpoong bookstore is near around Chongro bookstore.
You may find Chongro bookstore first (#). Go out through the
front gate. And walk a little bit to the left. Then you will see a
statue. If you see the statue, go to the other side of the street
through an underpass. You will see a street sign showing
“Chonggak”(). If you go down the street a little bit more, you
will get to Chongro bookstore in Chongro 2. 1 know Youngpoong
bookstore is close from there. There you may ask passers-by once
again.

Thank you.

App6
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¥ Xl = B (Map B)

ZE Z (Chongro area)

‘EIH!EH 2 ’.ﬁ
FEY NEE i uay
2%
LEEE T | 9 =
E |
9443 &M' ag o %qa
KD e =
=] gqmag EI -
“*’# '1 m'ma o
'1 4] ’1
Ee § Elaaeswi 9 “a .
= e AL
- CRL T
“NEE = ! uﬁiglqa

b HNBRENEY

Note: We made every attempt. but were not successful in locating the copyright holder of
this map at the time of this publication. If you happen to know the copyright holder.
please let us know and we will be happy to make the correction.

This page is available at: http:/nfirc.hawaii.edwpublicationsRN37/MapB.pdf

Long, M. H., Doughty, C., Kim, Y., Lee, J.-H., & Lee, Y.-G. (2003). Task-based language teaching: A
demonstration module (NFLRC RN#37 [text, audio CD, and video]). Honolulu: University of Hawai'i

Second Language Teaching & Curriculum Center.
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W X = C (Map C)

&t = (Samsung-dong area)

MNESEA 3EF &8F 159-6

o
=)

:
oA

i O

http://www.keat.co.kr/korean/company/c_loca.htm
2 N&o MAEAAE2 4TS EO/E0 UASLICH
©2000 Korea City Air Terminal Co., Ltd. All Rights Reserved.

This page is available at: http:/nfirc.hawaii.eduw/publications/RN37/MapC.pdf

Long, M. H., Doughty, C., Kim, Y., Lee, J.-H., & Lee, Y.-G. (2003). Task-based language teaching: A
demonstration module (NFLRC RN#37 [text, audio CD, and video]). Honolulu: University of Hawai'i i'i
Second Language Teaching & Curriculum Center.
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¥ X< D (Map D)

&= (Kangnam area)

A CEUER SETLI EHEP Sy
>4
H yxeu Pares Sednmm RE=A
2EICH ol = R0 2laA
l H aHM0EE =2 1 EHuz 2 ;t;; H
o Frenzen ®
ZE g FHed- ST
HETE A 22D % 3
B N o oy DH0IED
DS AEIDY . A lGOi_EB Sl Ly
sozz W siozwa @S “2N  TaueE zEstd
’;’m ® geigzn 02220 v Wama
o AE3E . sw e fF e i égmlg HLIZIOHIHE
g 3 ; 22t
B + shaa
ARt aommem .
spzEalar P b
1 A e (@ puew a ""//NQ-.-_-alﬂEi
S . Ag
% o = OHmE
A 0 = i Haug «i L2a2ss " © v
o 220K B 2
Wronzas O o é Dy
| W SENRM S 5 )
o N Sves EETTELION
Ot AR = > -
. n22 ¥ & sz =5
HIENNE - ¥ g czzeg
e =u (] MROIDE
2E0IIE A zsapl ) ‘gwmc

http://www.lgart.com
= ANES NEAE2 LG OIEAEN USLICEH.
©2001 LG ArtsCenter. All Rights Reserved.

This page is available at: http:/nfirc.hawaii.edu/publicationsRN37/MapD.pdf

Long, M. H., Doughty, C., Kim, ., Lee, J.-H., & Lee, Y.-G. (2003). Task-based language teaching: A
demonstration module (NFLRC RN#37 [text, audio CD, and video]). Honolulu: University of Hawai'i
Second Language Teaching & Curriculum Center.
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% X< E (Map E)

"12)U2) WNIN21LNY) % Suiydea) 2fenfue puodas 1 1lemeH Jo Aisi2aUn :NjnjouoH
([o2pin pue ‘@) oipne ‘1x21] LE#NY DYT4N) 2iNpow Lojessuowap v :5uiloea) aSenSue| paseq-4se] *(€003) 'O-4 '221% "H-T 227 "4 Wi ") ‘Aiubnog “H 'w 'Buo]

Jpd: 3dew/LeNy/suoiedlond/np2-ilemey dJuu/:dny e 2joejieae s 28ed siy)

q  LsE.® 6661 'LILY Aq(o)yBukdos
- Bt i
T Hte
ok nnmapmnu_r@ RS mwpwnpm_..__o@ . Fervfo:
1L 2ixEOTE (6 Ravlo 2iEEH SE B
chl Ry Elagivse
] 1L ARFeie(s izlxfefm - MO S
= law
nD.OlﬁJ_D@AVP T ANF S
ol rlve IyfVicke leTlhe  Bfoskiio=z® cEEhahi
; £ 2@ SEve Putzlnfafie mes mawur (zL ﬁ WhBe RS
¢lx By cla oiEIT Hom_é. € >
ﬂmnom Sdikoe (L
Fhie R o (Z)elolniElnd v 43¢ rivszh Bie s Sl 2@
fafsbize (L o
i % Slve -y
ok cifave WeEbE BBk 2hie B i+l $0
GRivriislse Binfoze BApSS
Rixr g vhad Sn® 7o as@® !
Llain® m. Jﬂb“ﬂv ?Mn&(_ul nn_K
Sife  AlD MERE (op ) aliasive
[ —O—N?Mﬂnmk_k _..@A@F ﬂvuqnm e
_KF.HT__(* T nn_KHnHmDW__.wH@Q [GR Al S ze
=N o {5 3| QA
m.:uo E Mﬂﬁw Hm_._dm\ﬂ.ﬁ. - (et mpo_nw.mu _H_K_om_<_onu
Imhe 5e(51 ok _KJD.N PaRikBe(ol
Loah __x_.m_ L oF o Rzflolztizely
_m_«@rnﬂo?sm:?ﬁmb@ ol nSalof <A.mm~_.w~.omr e clxlo il
= z @@ -
E3p (114 lole wlRe (] q} - il me
= SExIe
& L3fnL® ifafo Slaz® L3fn®! Like® Borsd
EEE =S
ﬂu = A

LI R

Long, Doughty, Kim, Long, Lee, & Lee
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S4 I 1 (CD track 1): Transcript

MRS 1: 420K YZ2D F0147)|

| _SI‘:H ES S UHASNR. OIA TS 22{BQ, UIJHA 01 Bl J}40F & &9

P: Of UM JIXIRQ,

S1: 4

P: RZOT N = GHAICH XSS 8 ¥ AU M X TG,
SI: | |
P DE2D BOHESR.

S1: U]

P: WEEN XUACAI ZR0IQ. 1= usto2g.

S1: 4 |

P: 01222 MESIAICII} NIGHE B B AL AR SO,

82: 010184 LIDFA &1%0( &2

P: O, LDt REgstoz NEoQ,
SEXGE AU I8, DRHA =7

P: WEOA. RE SHAIIXTRL G 04 ARG 2D 92 JUT
S1: 122 %0/|R |

P: 0|20l TEI} YHESR.

S1: 0fl, of

P: O3 0|B08, o=2%0z

SR B SRy 22 B Wate Yo

P O D&%, |

S1: GlOfl, 2FAFEHLIC.

TSI ABS ME, P AUIS AR
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=4 T+ 2 (CD track 2): Transcript
AHUs 2: 2230AH SESD R0

T OIA HESD 2D IS0 O EH IS R?

*umhumhum*d'mwgprgg@fggp[—gm

HEFLR?
l
8, 98210H, 45 B0l&?
L
HA B20IHER
Hoo
HENA HIH
@ E0|R?
UL E OGRS ZEE0| LR,
: 4l
282 NUA A E== 0lEA U=
: Ul
:0IZBUA = 0290006 8 HUR
4l
: ZeE AHE I e D'IJIkI MRS BZEE EHA 23 EH0|UHR.
oHE HII BE2ES0HER
S: dl
P: £2 Al&ol=0
S:u
P: HOIA KBt 8 HIH 0t OHE valb Ly e
S: 4l
P: 2221 &0 KXotz
S: U
P: X8l AN O AINH K 81300016 E‘— 50006 3= &€ HAU K
S: U
P: JICIEH j}t AR A LEZ
S: 0F QHUDH2 JIOH E AUOF Sl= HUR LEEL
P: BHOUZ 0| OLI 2 LER
S REERL=Z '
P: OIXI XGESOHAHE Ol ZO2RE U 4 ASULIL Jte YA
QEECZIILIEH
S: ul
P:OIR =20 o 02 HHM 20l 2 AHEI0NA B 20 AR
S: ul

£
&
=

Long, Doﬁghty. Kim, Long, Lee, & Lee



P:EAA QO SOOI H NYZI UMK
S: LN B2 NH O30 SESLUNR?
P: GtLI OFL
S: &2 I ®oll?
P: A& HIDJLEZ 121 ARG, AHRINA UM YESD 22 A2
ZEVWUZEHHI E 2E=0/1
S:EUAE AHAR?
P:EAE HAUAN LEZONR
S: OF X2 HOl A= HHUIQ?
P U, U NGHE Ot XIGHE QP AN JUE AZ L0 YR
S:0FZ2RNE HIZ?
P: 4
S: 4, ZAMBHLICH,
Appendix 3 ® Transcripts Appl5



[e2] 24 Y 3 (CD track 3): Transcript

C RIS A =8 T OILA| & 2 K1 (Task-Based Performance Test 1)

Task 1. (A) A28 - (1) ZA30]

Of, HIIR? HI DAY K E2Z UHWedotd H Bl ALHEINA Z 22 JHAIR.

Z JtAIY HiZ 220 AN K.

Task2. (B) YBM AlAFH O AL - (15) = HI

A2l JHAIEE, OOl 2BEFC: F FASIOIt 2 M3 XU 2olH
SeHGIAIR. Ol 8t S8 O U A Al LEBZ L2 SH HIZ LEZR
UK.

Task3. (C) 24122 5 (8) &8

HE UIIHA Z208 28 202 X220t JAJI0 B0 2202 S0/t
20| YO, 22 SOIIM QEZ0Z 0| AV HOIHER. I IH NUA
Bl 220 21D X0 U0 L. -

Task4. (D) FEHSHZWXE 4+ () SBU2BE=XE

QIIM Eg Yol 2 20l URAHER. J8 OAH ALXOHA dHi2 2ol
EZX A5t AEBIINI E0ledl 3 & 28 S0 A0 Y. A &
ottt 28 QEZCZE S0 Jle 20| 6tU A=l 28 SO0IId £330
I QERN JANR. 2L RIAR

Task 5. (B) SESH o 5) HRFZI

Btal JLAOF 2 EId. KIIA = WO & B A2l LS HIIA
HEHGLAO H. A AS AEGA It 23 2150 Jiged 2&0l
U2Heg. J8 1OH TUXNOHL JZ22 M3 HE0tHR. JdAd =38 o
STt QEROE E0IHs 20| 5Lt YU 2F SOIIHOF HE. DA
HILA 2 AW AFHEl RILEROEG 2 2150 A0 K.

Appl6 Long, Doughty, Kim, Long, Lee, & Lee
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Task 6. (1) HFERARAE 2 (3)ZFuS

REQLLERZU S L ZOINR? HINH QLEZCR & UZIJIAIY 2 AIH2I0t

USSR, D8 D ANEI AUHAN QEZOE % 20110 AZ02 SOJls 20l &

NUetR HIH HEM L2 JHH0 AR, 212 20(R. 282 S0t B0t H
LHE JHAIE 2120 22 AHOI2.

Task 7. (2) XWX - 20) HIiES T

FAZ F SO Ael AUA 8 20l U2 HIIH QEEZLZ JI0F 9.
HIH 8. S EHE UL LEJNASH US UMK 1Y Z IR JI14280|
2ol HIIA FHENA =2 O WSO of Xl ALH2I0A
HE|HOINR. O3 HIl =0l AUS Ho K.

Task 8. (3) RUSH -» 17 220t HBESHR

2 SLUHN RLEZZ ZIIUIIOIAY X LA 22 AHNR. =28
=8 B22R. JdA 28 XUAH 2 2 T2 5 WHIIAIY OLAFBS XILHA]
HEBLANILUHER. 8 IH AUKOHA /IZ0R 22i0H= 20| Y=0 12
SHNMAONR. D LZ XIUH SN LEZCZ H20| EY HoK.

Task9. @) MAEAY (13 SHYD

- 0JIA & HOR. 28 0JIA 728 28 202 U2 USH 22 2 =
ARG 28 R0 J|Y2#0! 20IHER. T8 OH KILA AFHEI0IA

HEHIA JINF CAl 83 SEDIC 28 2 AN E 8L U, OA
NUA B EEZTHSUNN U JZCZ E0II= 20/ 3l UEeq D2
SHNA X T MAHI0A CHAl R3I TSI HIZ QEZH AN K.

Task 10. (5) MUIZ2HA - (16) YEYY

CIJIA LIJIA & EE SCotH 220 213 XU YHER. HIA

S EGHAH JHA D Bt & 28 I 2 20| URHER. O HIM 2
AUAIR. OHAUE HIIDt AIFSRSARIHER. 2 D242 A=
RAUBICOL & A AZI0IA S| MBIAHO R, I8 HI2 1 QEEN U0,

Appendix 3 ® Transcripts Appl?
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T T T T T o v e w W W W W W W W WY N W N W W T W \TF U N

A SR E 2-1 (Seript 2-1)

- BINR. BZILEY S22 U9,
. BSUHZE O HNGHQ. ZEGHAIYH Z2I URHES.
. UIIH 28Z2Z JIMR. JHAID EH YEUEI B0 HER.

- OJIA BHEE I 20 ALH2I2E LIIR. O AHRI0IA RIZ02 J10}

9.

- OIIH & 8% ST DA AAHE U2Es HIA 25180/ 2.

Appendix 4  Scripts
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A 3@ E 2-2 (Script 2-2)

X2 AHE 20iZ? HIIA B EGHAIE HIIQEESZ0HER.

ZHANE SENZ2NHULHER. EXNE NUA 23 0 UWAIIAY 5 2.

Bt 22 JtK 2 AIH2I UQH QEZ WO Z JHHR. HI2t SSUHZU K.

Ol 21N REBHAICIOL ST ENL, HIID2t? St 2t HIIA B EEHA JHX+

Appl0

Long, Doughty, Kim, Long, Lee, & Lee



TT T T e e e W w W w W W W W W W W W WY W W W\ N R\ UG

N
[

HL 0g

X
£

238 E 3-1 (Seript 3-1)

SN F 2= 2 SCUMRL. JCHER AL USSR, O AHEl o 2
Ol atLt AN K.

fal
Bl

1 HE0 AR (L)

HL

Oh

gy e

SOAH P2 EGIAIIXI R 20 JAIS QEZ 0 AIEO]
A

ER.

[t
MO

 FE AN (BEUEAF

. SUHEANF NUA ZNGHAIY 2B 230 6L 2 H0l 2.

0

3 N3 0t S8 AU AN Q7 (Bt=28)

. E=BYUAN T30 H IIH AZO2 S2t0H= 20| 51U Y08,

SE: X3 0L A0l A0IR? (22T

L ASEO,HIHBHEHB LM, AlHEl U 28 A0t U e,
MEIHLQEZN €0 5t 0L

[l

E:SH 080 AU (=L SH)

HJI

g NUA SHa USSR HSHM 2 A20| 5L U S.
22: N AR (NF)

- ZECIOA P RGIAA B U2 AHRIZIUSHESR. O ALHEl 2

N L2EZ0 2 SO US HIK.
2 N3 0L 58 20l AN R (RUED)

- AAACIUIN BE NN B2 B2 M IR, £ 22t= 221010

LEZN AN L.

2 DAS0 AR (2A

Appendix 4 * Scripts ' AppZl



ATYE 32 (Script 3-2)

L HE A B 202 X200 BN AR 2 220 YUHER,
S N2 AXM H0l= 222 0120 HUR(HEED)

Z ANENDAH HIZ A2 R. O ALAZIE XIUA £= 0 e JHH

HE: R SHONR(TUAUHZEIHE S )

g2 AUA QLEZRLZ EH 120l S2ZHER. HIA =38t JtH
£3 OQ -IJPA_II:HEZH]C’ Ol 2 20| AN K.

HE. Q2 AR (TSH HY
C A2 KIUA D 202 8 200016 O JHel 21Z0) 30| UK.
NS 92 500127 (RIS )

Long, Doughty, Kim, Long, Lee, & Lee
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28 E 4-A (For Pair A only)

BodH4: FHA 2 OHYSEED)

Directions: Form a group of four, and work as two pairs inside each group. Look at Map
B. For those who belong to Pair A, read Direction 1, and ask questions given in the script
to the other pair. For those who belong to Pair B, listen carefully to the directions, and

answer the questions. And then, reverse the giver and receiver roles for Direction 2, and
50 on.

Direction1 QA SIE g2*nE

ALK e 5t S W Ot S SCOMR. XD
NHEIGHE 2 =238 = oto o=l 2l 2oivisa.

Direction3 YSHY Z[ WA
Il 2l 201 M B2 02 7 IER
HO AH2IGE S Lk, H DI BIE

- 2= Ao, AEl bz e,

AT R AE0/0 R (RUIHSIE)

Appendix 4 * Scripts App23



Directions: Look at Map C, and continue as before.

19

Direction5 &4 A rs ko

Z@E 22t

22 221J1H

=27 = —

Direction7 784 Y RIS SH

Mool 20 DDYERRE LN & ma%mméz
Wi oret HOIFE A HEIHE R, HOIERE
=2e2dl.

ﬂlIE
-

i

™

[
1y
=

=0l 20 K?
ACIHEEIHE S 8)

DEIWE S XUA 2018 T AH2IE
oA O 2o 2 =il 20l K.

Ut
H0
N
10
>
¥
o

OIR?(RBE2E)

Appl4 Long, Doughty, Kim, Long, Lee, & Lee
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B A& E 4-B (For Pair B only)

SISUA 4: FHE 2 OHABLIL

Directions: Form a group of four, and work as two pairs inside each group. Look at Map
B. For those who belong to Pair A, read Direction 1, and ask questions given in the script
to the other pair. For those who belong to Pair B, listen carcfully to the directions, and
answer the questions. And then, reverse the giver and receiver roles for Direction 2, and
50 on. -

Direction2 YEYY E=229

2zl Ao g.

A2 A HE(HIB2R)

Direction4  AldE Sal2b

XSO0 ZWSNEANER. 01 2 = Lt ==l =osufl

AL A KILEXHOHRE AFH 2 8L Lok, 20| i
sa2 = 2epe M@ =20 210158
HZ 0. 222 q.

FE: o (2a2
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Directions: Look at Map C and continue to do the same thing.

Direction 6 A4S DA QIEZEIHE SH
s olffl DuE AEREYYE 59
UEYEHER. D 2E Me} &t SEAZ S X forgaﬂ@

Li2te. 1 KLEA B2 HSIE6 A, Xzt ot 2= AN R,

ikl
[0

FE A0 (AL UHZEIUE S E)

Directions ZHEZISE CADSEDY

ol b2t 5 2 i
LH2{ Tt & B

e
[0

AF1: 12 080 AR (BE2=)

SezE e X320 ¢ ot
'@ma CHAl 55 L 2{D1e

'LHEUE“ 2@ ol AN K.

L_I

ot
gl

2 R U200 SEHDIY)

Appl6 Long, Doughty, Kim, Long, Lee, & Lee
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A8 E 5 (Script 5)

LB 2 Q4 B AYEAS » SRS

SEUSRIHIIA ZE HUMHOE AR XNSI=Z AR, M) B0
LGOIEHH H0l&? 2R UIAHL 9IZ 220 S2JtAI® 80| 8Lt
UL ZLERMLE RO, OH NUA TS I1H QEZOZ S2it= M20]
StLt A 2. ST S8 03I HIZ 20l R.

(FIE0I27) SN S - A UL LAIS

BHZSAS0IR? YA AEHR? HII IIM S 0l AL 2 WHIIAHAR,
BRSEJHOIHR. HI ZHRMYLE NUA Z20 G Ueiorg
FUHOHER. D2 D AN NGIEZ WHNAHANKN 2 LS A MO H Q.
cEHEZOE O NI HUZEAS0 A0 L. SLOIMKR. B 102 E o
28 Holg.

2. MM Y Y AP RUE B

=2 E SE0IRIc|ZZE SE I8, 0)IH DEHAHDIE 202 =
MO K. DM 8H& JtAOF EEIT... 3, JICH 22 Il 2F0| 5HU Y=,
ANEISZRIDL SOI=FIL. OBE 2 28 NUA H JICH 26 AFH Elj_l‘
UQEOl HIIH LEBLZ JIINR. D8 HIZ QB0 580 AN S.

(HE02I)=UE S » YA Y

ZEA0IR2. I UDIA &% BESO I NI A 2L URHER. HIIA

SBEOE B UAIMAIY AEISZOIDL SOIS R0 2E 280 YD OH
NUA 23 O WedJhe 220] A0R, OY = JAIY 9. o0t 8t 1525
ZE HUR

Appendix 4 ® Scripts Appl?



3.EEM U MBS 4 HESSHH

HESL2EHME Q7 01, 8H8 JIAOFE 2 220 01K HANAROZ LAY
HiZ 2l SSEAUSEI UHER. IFLE T IIAH 440HIHE
TR0l L2 OH NLIXIOEA AbHEI 2L A0 2. HIIA B2 E6HA A
SIE2IE WIS THAl AHRI2E UH2=0l HIIA 22 24 0F S K.
LH=EELZR. 14 bz 12 2HENH HSSSHLUEIIN 2R,

(H S0 ASSSHE » 4SS &

SAEA0R? N, HEYE KHIIAM && JH0F =l=0l... M| AL B X =
HOI1&? HIIH CHAl el OHHEZLZ 2E HAHO HR. 2 AUHA FIZ &

SCO B U HII AH2IHA SBIFSIAR. HII AHE 0TI E
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GHRSA 8B EI ANEX 1

(Task-Based Performance Comprehension Test Sheet 1)

s4s

Part 1. Comprehension

Situations: You are in Seoul. This is your first time to visit Seoul. You want to go to
your destination, but it looks like you are lost. You go to an approaching Korean passer-
by to ask for directions from where you are to your destination.. You have a street map of
Seoul with you. '

Task: In this section of test, you will listen to directions to ten unknown destinations.
Listen to the spoken direction in Korean that will take you from where you currently are
to the destination. A total of 10 starting points and 15 destination candidates are clearly
marked and numbered on the map. You are asked to identify your destination while
listening to the directions and write the corresponding number in the blank below. The
directions will not be repeated.

Task 1: You are in Place A and want to go to Place
Task 2: You are in Place B and want to go to Place
Task 3: You are in Place C and want to go to Place
Task 4: You are in Place D and want to go to Place
Task 5: You are in Place E and want to go to Place
Task 6: You are in Place 1 and want to go to Place
Task 7: You are in Place 2 and want to go to Place
Task 8: You are in Place 3 and want to go to Place

Task 9: You are in Place 4 and want to go to Place

Task 10: You are in Place 5 and want to go to Place
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o LHISA S#BOLYGHI| AIBK 2
(Task-Based Performance Production Test Sheet 2)

SHHE

Part I1. Production

Situations: You are in Seoul. Your friend who does not speak English comes to meet you
and asks for directions from where she is to your place. She has a strect map of the area
with her. '

Task: In this section of test, you are asked to complete five giving direction tasks. Give
oral directions in Korean from the starting point to the destination, both of which are
clearly marked and numbered on the map provided. There could be more than one
possible route to get to the destination, so before giving directions, decide on a route that
will be easy for your friend, who is unfamiliar with this area, to follow. Try to speak
audibly and clearly.

Time: You have onc minute of planning time and another one minute to complete each
task. :

Task 1: Your friend is in Place A and you are in Place 1.

Task 2: Your friend is in Place B and you are in Place 2.

Task 3: Your friend is in Place C and you are in Place 3.

Task 4: Your friend is in Place D and you are in Place 4.

Task 5: Your friend is in Place E and you are in Place 5.
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