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Con~erning The Master of Education in Teaching Program

-----------------------------------------------Hunter McE-wan

The Guiding Principles of the MET

The Master of Education in Teaching is a two-year,
teacher preparation program for students who already
possess a baccalaureate degree in Arts and Sciences. Stu·
dents are admitted in cohorts of approximately 25 students
(elementary and secondary combined). Several important
operating principles underlie the program and help to define
its character.
Students should take responsibility for their own leaminG,
In the MET, students are expected to take an active part in
defining their own learning goals. Emphasis is placed on the
inquiry method by which students learn not only to become
problem solvers, but also to engage in the important task of
problem formulation. In addition, s tudents are encouraged
to participate in program decision making, and student
representatives are elected each semester to sit on the MET
Executive Council.
Student teachers should become skilled in the methods of
practitioner research. The MET program aims to prepare
teachers who are informed and skilled classroom observers,
reflective about their own practice, knowledgeable about
implementing ideas, and equipped to become agents of
change. The program, therefore, provides a demanding,
combined focus on field work and on academic preparation.
Students learn to inquire and to teach in collaborative
groups. Students do a great deal of work together in the
MET program. They plan together, inquire together, study
together, and teach together. The aim is to build the idea of
a community of inquiry within the context of a community
of teachers. The MET provides a supportive professional
initiation into the skills and requirements of collaborative,
professional work.
Student-teaching practice should integrate preservice
teacher preparation and inservice professional development
opportunities. As Cochran-Smithl argues, the best possible
situation for students who are learning to become teachers is
one that encourages them to participate in the co-construction of knowledge with experienced teacher researchers. To
that end the MET provides professional development

support for teachers in partnership schools so that MET
students can learn to teach in the company of teachers
committed to their own professional renewal.
The methods used to teach teachers should be consistent
with the goals that the program espouses. Underlying this
practice is a constructivist model of learning that encourages
a more student-centered approach to learning; one that
actively engages the MET students in the work of the
teacher.
A Brief Program Description

Students apply to the program in the spring semester for
admission in the fall (the deadline for applications is in
March). In addition to meeting the minimum qualifications
for graduate admission, applicants participate in a group
interview which focuses on their problem-solving skills and
level of understanding of collaborative work.
The first semester of the program begins with a short
orientation- a one week introduction to the MET. It is
followed by a two-week-long intensive immersion in one of
the partner schools. The remainder of the semester combines
academic studies with a minimum of fifteen hours of work in
the schools. Although students do quite a bit of classroom
work during the first semester, their main task is to study the
whole school and to work together on composing a written
portrait of the school.
The second semester of the MET follows a similar pattern
of field-based work and university studies. At the partner•
ship schools, the focus becomes more closely connected to
classroom application when students build on their first
semester teaching experiences. There is a stronger emphasis
on teaching methods and team teaching and students are
required to plan and teach two thematic units of about two
weeks duration.
The summer session is a chance to catch up on earnings
and lost sleep. It is also a time to get down to planning the
practicum with the teacher with whom they will be teaming
in the fall. A curriculum development or action research
class is set up for this purpose.
The second year of the program begins with the Preinternship Practicum, which corresponds to student teaching
in more traditional programs. Students in the MET,
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however, have logged considerable classroom experience by
this time and it would not make sense to construct their
practicum along traditional lines. Efforts in the program,
therefore, are directed towards making it a more collaborative experience by teaming students and teachers. The
assumption is that MET student teachers are not complete
novices. The challenge is to prepare for the practicum with
the guidance of experienced partner teachers so that
students can learn to teach in the context of ongoing
classroom change and renewal. Students spend every day in
the classroom during this semester, but they do get up to ten
hours a week to plan, prepare their Plan 'B' research paper,
and meet with their university advisor for the three-hour
Field Seminar.
The final semester of the program is a paid internship.
Almost all the students are placed at school sites other than
the partner schools. They are interviewed by principals to
fill vacant DOE positions at a variety of schools on Oahu.
During this period, students are supported in iheir work by
one of four intern mentors appointed from the ranks of the
partnership teachers as well as their university advisor.
When the students finish the second year of the program,
each will have successfully completed a full year of instruction in the public schools.
One final hurdle remains for the students, the Plan B
paper. Usually, students begin this work during the
summer between the first and second years of the program.
They use the third semester to conduct classroom research or
some other topic of educational inquiry. This forms the
basis of their paper which must be completed before the
degree is conferred.
Student evaluations occur regularly at mid-semester and
at the end of each semester. They are multi-dimensional and
involve self, peer, teacher and faculty input. The evaluation
plan identifies ten criteria of effective teaching and each of
these items is derived from the Department of Education's
profile of an effective teacher.
The Future of the MET

At a Five Year Planning Meeting and Community
Conference held on April 20, 1996 which included more than
50 participants, a number of critical themes were identified
as areas for future program development in MET: professional development, school renewal, mentoring, program
curriculum, partnerships, alumni, research and program
goals.
Professional Development. Over the past five years, the
MET has been providing consistent support for teacher
professional development. This has taken many forms:
pairing students and teachers in situations that encourage
them to learn and grow together; creating time for teachers
to meet and plan; teaching graduate level courses to teachers

on site; inviting teachers to participate in MET seminars;
helping to build a sense of belonging to a community
committed to school reform; and offering teachers challenging new roles to learn, such as that of mentoring beginning
teachers.
There are, nevertheless, real barriers to professional
development in schools. Lack of time and funds are among
the more obvious obstacles, but there is also the difficult
matter of imagining and creating an institution that is quite
different in form from the traditional school. No blueprint
exists for professional development schools in Hawai'i. And
while the old institutional arrangements are in full force, it is
hard to imagine how a new design can be implemented. In
spite of these difficulties, some interesting proposals have
been advanced and the MET program will be taking a dose
look at them for implementation over the next five years.
One suggestion is that teachers who participate as
mentors could be simultaneously enrolled in a masters
program with a focus on mentoring or some other area that
would support their professional development. Certainly,
this arrangement would benefit our students as well as the
teachers that they work with. Teachers would be given
appropriate university guidance in learning to become
mentors, not only mastering the skills of working with
student teachers, but also with new teachers.
School Renewal. The MET has provided essential support
in this area by encouraging and funding teacher participation in conferences, by offering workshops and by promoting open and informed dialogue between school and
university faculty. The MET has also kept students informed about the Department of Education's Success
Compact.
Mentorin&. So far in the MET, more than eighty teachers
have worked with students in a variety of mentoring
capacities. An additional twenty have assumed an expanded mentoring role by supporting MET students in the
fourth semester of the program. The article, "Intern
Mentoring," written by three of these intern mentors
describes the challenges faced by teachers who accept the
challenge of this new professional role.
Pro~ram Curriculum. The MET program has been, as its
planners intended, a dynamic model that quickly responds
to changing demands and needs that are consistent with
program principles. One benefit of this flexibility has been
the capacity of the MET faculty to adapt the curriculum of
the program to meet new standards. For example, the rapid
expansion of computer technology and the Internet which is
bringing about such a dramatic revolution in human
communications is one area that the MET has integrated into
the fabric of the program. Students use e-mail routinely, use
the World Wide Web as an inquiry tool, undertake research
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into the uses of technology in schools and learn the basics of
HTML programming. Several groups have helped construct
school Web pages. In a new venture designed to promote
telecommunications in the program and at the partner
schools, an MET group of teachers, students, and faculty will
participate in the 1996 Hawai'i Educational Research
Network Summer Institute.

clear evidence exists that the program has made a good start.
It has, in effect, served the important function of demonstrat·
ing the feasibility of an alternative model for teacher
preparation that is consistent with school renewal and
teacher professional development. This is a strong basis for
continued growth over the next five years.

Partnerships. The program depends on the important
human partnerships that undergird the institutional ones.
Regular planning sessions and frequent contact between
university and school faculty have encouraged the growth of
productive working relationships between school and
university. These partnerships lie at the heart of the
program's goal of integrating theory with practice. Other
field-based reforms at the College have gained either
directly or indirectly from these efforts.
The MET also promotes team teaching among university
faculty. Teaming helps to keep the spirit of renewal alive in
the program and creates a positive collegial climate for
faculty. These arrangements encourage faculty dialogue
about teaching and learning, a productive relationship that
has led to further innovation and change.

References

Alumni. Recently, a number of MET graduates have begun
meeting to discuss the organization of an MET Alumni
Association. The principal aim will be the promotion of
professional development among MET graduates. The
meetings characteristically possess the ebullience of cohort
meetings with a combined focus on learning and socializing.
The formation of the association is still in its infancy, but its
existence is an encouraging sign that MET graduates are
committed to continuing their growth as teachers after they
graduate from the program.

Cochran-Smith, M. 1991. Leaming to teach against the grain.
Harvard Ed11catio11al Review, 61 (3), 279-310.
Information on the program can also be accessed at the MET
Home Page at http: / / pegasus.ed.hawaii.edu/

Hunter McEwan, guest editor for this issue, is an associate
professor in the Department of Teacher Education and
Curriculum Studies, College of Education, University of
Hawai'i at Manoa. He served on the Holmes Group
Planning Committee and has taught in the MET program
from its inception. His recent publications include Narrative
in Teaclti11g, Learning a11d Research published by Teachers
College Press and articles in Ed11catio11al Theory and Teaching
and Teacher Education.

Research. There are many urgent issues to be resolved
regarding combining research with the heavy contact load
involved in field-based teaching. They apply to all the
faculty in the College who are participating in field-based
programs. A heavy teaching load and the added responsibility of ongoing program planning leaves little time for
scholarship and research. One proposed solution, that
faculty serve alternate terms of duty in field-based work and
in more scholarly endeavors may, in fact, be difficult to
implement. In addition to providing time for scholarship,
graduate assistantships are needed to support both student
and faculty research.
Pro&ram Goals. Discussion of program goals is dispersed
throughout the articles in this issue. Many changes of detail
have been proposed, but there does seem to be a general
satisfaction that the principles that guide decision making,
program planning, and the day-to-day conduct of the MET
have served us well. Though much remains to be done,
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