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Abstract 

 

This research explores the perspectives of English as a Foreign Language (EFL) 

students about using Learning Management System (LMS)-based reading logs as a 

measure to encourage extensive reading in the digital age. An online questionnaire 

was administered to 125 third-year English majors at a public university in central 

Vietnam to examine their attitudes, preferences, and perceptions of benefits as well as 

challenges associated with LMS-based reading logs. The findings show that most 

students had positive attitudes toward LMS-based reading logs, emphasizing benefits 

like improving their reading skills, enhancing positive reading habits, enhancing self-

study skills, and increasing their learning motivation. However, students faced several 

challenges when making LMS-based reading logs, including time constraints, 

workload, lack of cognitive skills for reflection, self-discipline issues, and insufficient 

teacher support and feedback. These problems can suggest some further 

improvements to increase the effectiveness of applying this kind of activity in EFL 

reading courses. 

 
Keywords: extensive reading, reading logs, Learning Management System, English as a 

Foreign Language, students, benefits, challenges  

 

 

Reading is a crucial skill for lifelong learners in general and language learners in particular. 

For EFL learners, mastering reading skills is beneficial for their language development as 

reading can provide them with a rich source of authentic inputs essential for their language 

acquisition, promote other language skills such as writing and speaking, and facilitate their 

personal as well as professional growth (Pardede, 2019; Puripunyavanich & Waring, 2024).  

 

There are two common approaches to teaching reading in the EFL context: intensive reading 

and extensive reading (Alyousef, 2005; Harmer, 2015; Scrivener, 2011). Intensive reading 

often involves exercises such as comprehension questions, vocabulary tasks, or translation, 

and is typically conducted in a classroom setting with teacher guidance. However, intensive 

EFL reading courses often confront such limitations as limited class time (e.g. two periods of 

reading lessons per week) (Mualim & Aziez, 2020; Suk, 2024), limited exposure to reading 

materials (Alyousef, 2005), and large class sizes (e.g. around 40 students per class) which can 

be challenging to developing students’ reading abilities. As a result, extensive reading is 

believed necessary to encourage students to read beyond the bounds of the physical 

classroom (Lyutaya, 2011). Reading extensively means students can have more flexibility 
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and freedom to decide what to read, when to read, and how to read the texts of their personal 

choice at their own pace (Aulia, 2019; Harmer, 2015; Scrivener, 2011). Extensive reading 

benefits EFL learners in various ways including helping them acquire vocabulary, increasing 

their English proficiency (Lyutaya, 2011), and making them active and independent readers 

(Aulia, 2019).  

 

However, as Dincer (2020) stated, one of the greatest challenges of extensive reading is 

keeping track of students’ out-of-class reading practices because it is hard to observe what 

students do at home when teachers are not present. Therefore, applying reflective reading 

activities, in which students are required to reflect extensively on what they have read, as part 

of a reading course can be a viable solution to this problem (Nourdad & Asghari, 2017). One 

of the ways to promote students’ extensive reading reflection is through the use of reading 

logs, also known as reading journals or reading diaries (Lyutaya, 2011). Previous studies 

have shown that reading logs can have a positive influence on students’ extensive reading 

practices (Aliponga, 2013; Khonamri et al., 2016) and serve as an effective method of 

formative assessment in reading courses (Cirocki, 2013; Widyarini, 2022). 

 

Nowadays, technological advances have played an important role in innovating and 

enhancing conventional teaching methods. As blended learning has become more and more 

ubiquitous in institutions worldwide, the use of online platforms can facilitate the utilization 

of reading logs in EFL classrooms because students can easily create and submit their reading 

logs online, and teachers can conveniently keep records of students’ extensive reading 

practices. Although several studies have been conducted to investigate the effects of using 

reading logs on students’ reading abilities (Aulia, 2019; Khonamri et al., 2016; Muchtar, 

2023; Widyarini, 2022; Yanto et al., 2020), little is known about how technological tools 

such as LMS can be integrated to support EFL students’ reading logs and how LMS-based 

reading logs affect students’ reading skill development. Thus, this study hopes to bridge this 

gap by providing insights into the use of LMS-based reading logs to encourage and manage 

students’ extensive reading practice in the EFL context in Vietnamese higher education. 

 

 

Literature Review 

 

The Significance of Extensive Reading 

 

According to Pardede (2019), reading is the most vital skill for EFL learners because it 

provides them with various sources of input, contributes to their personal and intellectual 

development, and boosts their mastery of other areas of language learning. It is undeniable 

that reading is significant for language acquisition because it positively affects students’ 

vocabulary knowledge, spelling, and writing (Harmer, 2008; Krashen, 2013; Ruiz‐Funes, 

1999; Scrivener, 2011). Therefore, as a major component of English competency, reading 

comprises a significant portion of any English curriculum (Mualim & Aziez, 2020; 

Puripunyavanich & Waring, 2024). Teaching reading skills to EFL learners through intensive 

reading courses aims to expose learners to various topics and familiarize them with different 

reading strategies essential for their English proficiency development such as skimming texts 

for main ideas or scanning texts for specific details (Harmer, 2015; Scrivener, 2011). 

However, it is noted that the restrictions of time and learning content in intensive reading 

courses may not adequately promote students’ reading abilities (Suk, 2024) or effectively 

arouse their reading interests (Mualim & Aziez, 2020). For this reason, EFL teachers are 
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advised to encourage students to read beyond the classroom through extensive reading 

activities (Mason & Krashen, 1997; Puripunyavanich & Waring, 2024).  

 

Aulia (2019) defined extensive reading as an activity that the teacher can carry out to 

encourage students to be interactive readers in the form of reading many kinds of materials 

on a wide range of topics. In extensive reading activities, students are allowed to select their 

own reading materials that match their language level and their interests so that they can read 

at their convenience (Harmer, 2015). The main goal of extensive reading is to motivate 

students to read as much as possible and to enjoy what they read (i.e., reading for pleasure).  

 

Extensive reading can benefit language learners in various ways. Harmer (2008, 2015) and 

Scrivener (2011) pointed out that reading extensively can increase learners’ knowledge of 

grammar and vocabulary, which contributes to developing their overall language proficiency. 

In addition, extensive reading can enhance the development of other language skills like 

writing and speaking thanks to what students gain when engaging with the reading texts such 

as general knowledge about different fields and useful language expressions (Dincer, 2020). 

Lyutaya (2011) also commented that extensive reading allows students to find pleasure in 

reading because they can gain a general understanding of texts without having to pay too 

much attention to details. While intensive reading helps students practice basic strategies to 

improve their reading accuracy, extensive reading can provide them with more exposure to 

the second language (L2) input to develop their reading fluency (Grellet, 1981; Scrivener, 

2011; Suk, 2024). Harmer (2015) further claimed that “extensive reading is the best possible 

way to develop students’ automaticity—that is the automatic recognition of words when they 

see them. It is by far the best way to improve their English reading (and writing) overall” (p. 

243). For these aforementioned benefits, teachers should include both intensive and extensive 

reading activities in the teaching process so that students can have more opportunities to 

develop their reading skills not only inside but also outside the classroom (Scrivener, 2011; 

Puripunyavanich & Waring, 2024). 

 

Despite the above benefits of extensive reading, Dincer (2020) mentioned that one of the 

greatest challenges of implementing extensive reading activities is how to keep track of 

learners’ out-of-class reading practices since what students read beyond the classroom is 

unobservable. This problem also resonates with what Harmer (2015) stated that “most 

students will not do a lot of extensive reading by themselves unless they are encouraged to do 

so by their teachers” (p. 284); therefore, the role of the teacher is really significant in 

organizing and managing students’ extensive reading activities. Teachers should organize 

extensive reading in a way that can both boost students’ reading practice outside the 

classroom and manage it as part of the reading courses so that students can have more 

motivation and guidance. Lyutaya (2011) also emphasized that “with clear guidelines and 

objectives, extensive reading offers students the opportunity to not only recognize how they 

learn but also to actively participate in that learning” (p. 34).  

 

Reflective Reading as Part of Extensive Reading Activities 

 

One of the viable solutions to effectively manage students’ extensive reading activities is to 

require them to reflect on what they have read (Harmer, 2015). Through this practice, 

students can assert their reflections about the reading text after accomplishing each reading 

task (Lyutaya, 2011). In reflective reading activities, teachers can require students to 

summarize the main ideas of the reading, share their understanding, and express their 

opinions about the reading text. There are several ways to encourage students to reflect on 
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what they have read; for example, they can keep reading diaries in which they can frequently 

write about their reading experience or participate in group discussions in which they can 

share with their peers about the texts they have finished reading. 

 

Researchers have supported the benefits of reflective reading. Lyutaya (2011) noted that 

when students are encouraged to reflect on what they have read, they have opportunities to 

actively engage with the texts, which helps them with deeper comprehension. Reflective 

reading practice can also motivate students to read regularly, and it also improves students’ 

reading and academic performance as well as promotes the development of organizational 

skills, reflection skills, and self-evaluation (Chang & Lin, 2014). Nourdad and Asghari 

(2017) investigated the effect of reflective readings on EFL students’ reading comprehension 

abilities and found that in comparison with conventional reading instruction in which students 

are asked to read and answer questions only, reflective reading activities have positive effects 

on the level to which students comprehend the texts.  

 

Reading Logs as a Method to Promote and Manage Students’ Extensive Reading 

 

As mentioned above, one of the effective methods to promote students’ reflection on their 

extensive reading experience is the use of reading logs. A reading log, also known as a 

reading journal, a response journal, a reading diary, or a reading portfolio is a collection of 

students’ records of their reading practices (Aliponga, 2013; Aulia, 2019; Mualim & Aziez, 

2020; Widyarini, 2022). According to Lyutaya (2011), students can utilize reading logs to 

document their responses to texts by conveying their thoughts and attitudes toward a text, 

reflecting on new insights, and linking their existing knowledge to new information. 

 

Depending on teachers’ requirements as well as students’ creativity and personality, reading 

logs can vary in terms of form. However, they typically consist of several essential 

components designed to track and enhance students’ extensive reading experience (Aulia, 

2019; Lyutaya, 2011). Firstly, there is the basic bibliographic information about what 

students have read, including the title, the author, or the source of the reading text. This helps 

with cataloging and referencing the materials. Next, students can also record summaries of 

what they have read by summarizing the key points mentioned in the texts. Additionally, 

reflections and personal responses form a crucial part of the reading logs because this 

component encourages students to articulate their thoughts, emotions, and insights triggered 

by the texts. Furthermore, some reading logs might include vocabulary lists or unfamiliar 

terms encountered during reading, fostering students’ language acquisition and vocabulary 

expansion. Course (2017) suggested that reading logs can also consist of students’ reading 

goals that they would like to achieve every week, their reading strategies that they applied 

when approaching the texts, or their plans to improve their reading skills in the following 

weeks. According to Lyutaya (2011), these components of a reading log can guide students to 

reflect on not only their comprehension, vocabulary learning strategies, and reading 

strategies, but also their own perspectives about what they have read, which is believed to 

help students “become deeply engaged in reading and change the way they think and learn” 

(p. 30). 

Widyarini (2022) suggested that reading logs can be utilized for both formative and 

summative assessment purposes. As students are routinely required to complete their reading 

logs during the reading course, teachers have the opportunity to formally evaluate their 

participation to monitor their ongoing progress. This evaluation enables teachers to assess the 

extent to which students are achieving established learning goals, recognize their strengths 

and weaknesses, and guide them through a series of reading activities. At the same time, 
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teachers can conduct a summative assessment of students’ reading logs to mark their 

performance in this activity as part of the reading course requirements. A reading portfolio 

that comprises multiple reading logs can have the potential to cultivate critical thinking, 

problem-solving skills, learning autonomy, creativity, and overall academic growth among 

students (Cirocki, 2013). Furthermore, Mualim and Aziez (2020) indicated that reading 

portfolios can stimulate students’ interest in reading and foster a positive reading habit. 

 

Technology-Enhanced Reading Logs 

 

Traditionally, students can choose to read a variety of printed texts including books, 

newspapers, or any texts accessible to them, and write their reflections in notebooks or a 

paper-based reading portfolio. Nowadays, as technology has rapidly evolved, students can 

have more choices in terms of what to read and how to keep their reading records. Pardede 

(2019) noted that technology development has changed what we read and how we read. 

Printed documents like books or newspapers now tend to give room to digital texts which are 

produced and accessed on the Internet. Screen reading is becoming more popular among Gen 

Z students who are digital natives. A study by Nguyen (2022) showed that online extensive 

reading has become more prevalent among EFL students, especially since the COVID-19 

pandemic. Technology advances also change the way students record their extensive reading 

activities. Instead of writing their reading logs on paper, students can use digital devices to 

generate their electronic reading journals, store them in their computers or storage clouds, 

and send them to their teachers by email or submit them to online platforms. Digital or web-

based reading logs, therefore, have become more convenient for both teachers and students in 

reading courses (Widyarini, 2022). 

 

Benefits of Using Reading Logs in the EFL Context 

 

Previous studies conducted in various EFL contexts (as summarized in Table 1 below) have 

shown that reading logs can support students’ extensive reading activities and develop their 

reading abilities. Course (2017) found that keeping reading diaries was instrumental in 

fostering learner autonomy and promoting metacognitive strategies, which helped them 

employ reading strategies more effectively. A study by Dincer (2020) indicated that reading 

log activities could contribute to successful extensive reading practices because students were 

provided with more reading opportunities and more freedom to choose the texts that fit their 

needs and interests. Meanwhile, Aulia (2019) showed that the students felt comfortable 

having the freedom to choose reading materials based on determined genres and sources, 

stating specific reasons for choosing reading material and reflecting on what has been 

discovered while reading.  

 

Another study by Widyarini (2022) proved that reading logs can improve students’ reading 

performance and enhance students’ reading flexibility in terms of reading time and purposes 

as well as develop students’ vocabulary and writing skills. Importantly, the research indicates 

that using Google reading logs as an extensive reading activity promotes students’ positive 

attitudes towards reading as a lifelong skill and encourages their reading habits. Recently, 

Muchtar (2023) also revealed that reading logs could increase students’ vocabulary, support 

their reading skills, and increase their reading interest and motivation. Moreover, Nourdad 

and Asghari (2017) recognized that students who engaged in making reflective reading 

journals outperformed those who did not. This study concludes that reading reflection 

through journals helps EFL students revise their understanding of what they have read, 

leading to self-regulated and independent learning. Aliponga (2013) also mentioned that 
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reading journals can help students with better reading comprehension and effective critical 

thinking skills. 

 
Table 1. Previous studies on the benefits of reading logs 

Studies Types of 

reading logs 

Countries Participants Number of 

participants 

Course (2017) Paper-based 

reading logs 

Türkiye  University 

students 

65 

Dincer (2020) N/A  Türkiye University 

students 

38 

Aulia (2019) Paper-based 

reading logs 

Indonesia University 

students 

22 

Widyarini (2022) Google 

reading logs 

Indonesia  University 

students 

11 

Muchtar (2023) N/A Indonesia  University 

students 

4 

Nourdad & Asghari (2017) Paper-based 

reading logs 

Iran Students in a 

foreign language 

institute 

49 

Aliponga (2013) Dropbox-

saved 

reading logs 

Japan University 

students 

16 

 

Research Gaps 

 

Although many studies have been conducted to investigate the effects of reading logs on EFL 

students’ reading skill development, there are still several gaps that can be addressed 

regarding the integration of reading logs in the EFL context, especially in the digital era. First 

of all, except for the studies by Aliponga (2013) and Widyarini (2022), most of the above-

mentioned studies focused on the use of traditional paper-based reading logs, there is a 

limited body of literature regarding the adoption of technology, particularly the use of the 

LMS such as Moodle, in implementing this technique in blended learning settings. Secondly, 

it can be noticed that all of the previous studies discussed above primarily explored the 

benefits of using reading logs. These studies have acknowledged many positive impacts of 

using reading logs on EFL students’ reading comprehension abilities (Aliponga, 2013; 

Nourdad & Asghari, 2017; Widyarini, 2022), their academic skills such as autonomous or 

self-paced learning (Course, 2017; Dincer, 2020; Nourdad & Asghari, 2017) and critical 

thinking (Aliponga, 2013), as well as their motivation to read (Aulia, 2019; Muchtar, 2023; 

Widyarini, 2022).  

 

Nevertheless, little is known about the students’ preferences and challenges associated with 

the utilization of reading logs in EFL reading courses. It is believed that these two aspects are 

also significant to be taken into consideration so that the successful implementation of this 

activity can be maximized in different teaching contexts. Last but not least, in the Vietnamese 

higher education setting, several studies have been conducted to explore different aspects of 

EFL students’ reading skill development such as their reading habits (Stoller & Nguyen, 

2020), their reading strategies (Thuy, 2018), or their attitudes toward extensive reading 

(Nguyen & Nguyen, 2023; Puripunyavanich & Waring, 2024). However, to the best of my 

knowledge, the application of reading logs, especially technology-assisted reading logs, to 

promote Vietnamese EFL students’ extensive reading practice as part of the language 
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education curriculum at the tertiary level remains underexplored. To bridge the 

aforementioned research gaps, the present study aims to investigate Vietnamese EFL 

students’ attitudes toward the use of LMS-based reading logs, their preferences for reading 

materials and reading log components, as well as their perceptions of both the benefits and 

challenges of keeping LMS-based reading logs.  

 

 

Research Questions 

 

The objectives of this study are to seek the answers to the following research questions: 

1. What are EFL students’ attitudes toward the use of LMS-based reading logs? 

2. What are EFL students’ preferences for reading materials and components of the 

LMS-based reading logs? 

3. What benefits and challenges do EFL students perceive from making LMS-based 

reading logs? 

 

 

Methodology 

 

Research Context 

 

The present study was conducted at the University of Foreign Languages and International 

Studies, Hue University located in central Vietnam. At this institution, the English language 

program is one of the most important components of its undergraduate curriculum because 

this program has the largest number of enrolled students every year. In the first five out of 

eight semesters of their bachelor’s study, English majors need to take courses at five different 

levels to hone their language skills (i.e., listening, speaking, reading, and writing) before they 

can focus on more specialized courses. Students in the present study enrolled in a two-credit 

reading course at level 5, the so-called Reading 5 course, in their first semester of year 3 at 

university. The objectives of the Reading 5 course are to equip students with the necessary 

reading skills and strategies to be able to comprehend texts about various academic and 

unfamiliar topics at the advanced language level (equivalent to C1 in the Common European 

Framework of Reference—CEFR or level 5 in the 6-level Vietnamese Standardized English 

Proficiency Test—VSTEP). The Reading 5 course was organized in a blended learning mode 

in which students had to attend a two-period reading lesson (lasting for about 100 minutes) 

weekly and participate in online learning activities designed and delivered on the university’s 

Moodle LMS. The brief syllabus description of the 15-week Reading 5 course which was 

designed based on the course book NorthStar Reading and Writing 5 (Cohen & Miller, 2015) 

is provided in Table 2. 

 
Table 2. Description of the reading 5 syllabus 

Weeks Reading topics Teaching and learning activities 

1  − The teacher introduces the course content, 

assessment components, and learning schedule. 

− The teacher explains the purpose and assessment 

criteria and instructs students on how to make and 

submit reading logs on the LMS. 

2–5 Neuroscience 

Lying 

Personality 

− In class, the teacher guides students to read and 

complete reading comprehension tasks in Units 1–4 
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Cross-cultural insights in the course book and gives them extra printed 

reading materials for further practice. 

− At home, students find texts related to this topic to 

read and complete Reading Logs 1–4 to submit on 

LMS. 

6–7  − Further reading practice 1 (topics 1–4) 

− Progress test 1 

8–11 Business 

Social media 

Arts 

Poverty 

− In class, the teacher guides students to read and 

complete reading comprehension tasks in Units 5–8 

in the course book and gives them extra printed 

reading materials for further practice. 

− At home, students find texts related to this topic to 

read and complete Reading Logs 5–8 to submit on 

LMS. 

12–15 

 

 − Further reading practice 2 (topics 5–8) 

− Progress test 2  

− Revision and course wrap-up 

 

As part of this course formative assessment, students were required to select texts to read and 

make eight reading logs in English for eight reading topics that they learned in class (See 

Figure 4 Appendix B) to reflect on their extensive reading practice. For reading materials, 

students can either choose a text from the teacher’s recommended list for each unit on LMS 

(see Figure 3 Appendix B) or find a text they like based on the topic of the week and the 

required level of readability in the Reading 5 course (e.g., upper-intermediate to advanced 

level). Students often had one week to complete each reading log and submit it to the LMS 

before the deadline. The teacher had one to two weeks after each deadline to read, give 

feedback, and mark students’ reading logs. All these activities are supported by the 

Assignment function available on the Moodle LMS. Feedback on students’ reading logs 

included encouragement and appreciation for what students had done well in their reading 

logs, as well as reminders of what students needed to include in their reading logs to make 

them better. The procedure of extensive reading practice in the study is summarized in Figure 

1. 

 

 
 

Figure 1. The extensive reading procedure in the study 

 

Research Design 
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reading materials
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reading texts
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and reflect
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• Submit on LMS

Students create and 
submit reading logs 

on LMS

• Appreciation and 
correction feedback

• Marks

Teacher gives 
feedback
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This study adopts a mixed research methodology in which quantitative data plays a more 

significant role than qualitative data in answering the research questions, referred to as a 

QUAN-qual approach Dornyei (2007). While quantitative data was collected from close-

ended questions, qualitative data was generated from open-ended questions in a web-based 

questionnaire and extracts from some samples of students’ reading logs submitted on the 

LMS. The combination of two sources of data was hoped to clarify and enrich the research 

findings.  

 

Participants  

 

Employing a convenience sampling technique, this study involved 125 third-year students at 

the Faculty of English, University of Foreign Languages and International Studies, Hue 

University in central Vietnam, who enrolled in three Reading 5 classes taught by the 

researcher during the first semester of the 2023–2024 academic year. After the first two years 

at the university, students are expected to reach CEFR Level B2 or Level 4 in the VSTEP 

test. The majority of these participants are female (over 89%), and most of them (nearly 90%) 

have learned English for at least five years. Most of these students, who are majoring in 

English Language (roughly 74%) and English Language Teaching (about 26%), self-assessed 

to be quite confident in their technology skills, meaning they are comfortable with basic 

computer functions like internet browsing, word processing, and using educational tools. 

They also reported having good access to technological resources, which includes reliable 

access to devices such as computers, laptops, mobile phones, and the internet connection 

needed for their studies. The demographic information of the participants is summarized in 

Table 8 of Appendix B. 

 

Research Instrument  

 

The research instrument employed for this study is a questionnaire that was designed to 

collect students’ responses about their attitudes, preferences, and perceptions of the benefits 

and challenges associated with the use of LMS-based reading logs in the Reading 5 course. 

The questionnaire was created in English and converted into an online version using Google 

Forms.  

 

The questionnaire comprises two main sections. The first section collects general information 

about the participants including gender, major, technology proficiency, and technology 

access as mentioned above. Meanwhile, the second section consists of both close-ended and 

open-ended items to explore students’ attitudes, preferences, and perceptions regarding the 

use of LMS-based reading logs (see Appendix A). The questionnaire items were developed 

by the researcher in connection to previous studies by Aliponga (2013), Aulia (2019), Course 

(2017), Dincer (2020), Lyutaya (2011), Muchtar (2023), Nourdad and Asghari (2017), and 

Widyarini (2022).  

 

Data Collection and Analysis 

 

At the end of the reading course, a web-based questionnaire designed on Google Forms was 

delivered to students via a Facebook group to collect their responses over two weeks in 

December 2023. In this reading course, the Facebook group was chosen as the primary 

contact method between the teacher and students outside of class time because it was a 

popular and accessible social media that nearly all Vietnamese students use regularly. 
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After data collection, the quantitative data from close-ended items were analyzed using 

descriptive statistics in Excel. Percentages were used to analyze multiple-choice questions, 

while Likert-scale items were assessed using mean scores and standard deviations. 

Qualitative data from student responses to open-ended questions were analyzed using 

thematic analysis and extracted to support and clarify the quantitative findings. While the 

originality of students’ comments is respected and kept unchanged, the grammar and spelling 

mistakes in their original responses have been edited by the researcher for clarity. Students’ 

responses were coded as S (for student) followed by a number indicating their order in the 

questionnaire (e.g., S12, S30). 

 

 

Results 

 

EFL Students’ Attitudes Toward the Use of LMS-based Reading Logs 

 

To investigate students’ attitudes toward the use of LMS-based reading logs, the researcher 

surveyed their interest in making reading logs, their opinions regarding its helpfulness as well 

as their level of satisfaction when engaging in this activity during their reading course. Table 

3 summarizes the survey results revealing generally positive attitudes from students. 
 

Table 3. Students’ attitudes toward LMS-based reading logs 

Question content Options Number of 

responses 

(N = 125) 

Percentages 

(100%) 

Students’ interest in LMS-based 

reading logs 

I extremely like it 43 34.4% 

I like it 70 56% 

I am not sure 11 8.8% 

I don’t like it 1 0.8% 

I extremely don’t like it 0 0% 

Students’ opinions about the 

helpfulness of LMS-based reading 

logs 

Very helpful 62 49.6% 

Helpful 57 45.6% 

I am not sure 6 4.8% 

Unhelpful 0 0% 

Very unhelpful 0 0% 

Students’ level of satisfaction with 

LMS-based reading logs 

Very satisfied 61 40.8% 

Satisfied 51 48.8% 

I am not sure 13 10.4% 

Unsatisfied 0 0% 

Very unsatisfied 0 0% 



Lien: Encouraging EFL students’ extensive reading through LMS-based reading logs 

Reading in a Foreign Language 36(1) 

11 

 

Specifically, in terms of students’ interests, Table 3 shows that the majority of the 

participants (slightly over 90%) indicated that they have a strong interest in doing this 

activity. Regarding students’ opinions about the helpfulness of including this kind of activity 

in the reading course, an extremely high proportion of the students (over 95%) agreed that 

making LMS-based reading logs was a useful activity that benefits their learning. As a result 

of these positive viewpoints, most of the students (approximately 89%) admitted a high level 

of satisfaction while participating in this reflective reading activity. It can be seen from the 

findings above that a great number of students in the survey demonstrated positive attitudes 

toward the use of LMS-based reading logs in the reading course. 

 

EFL Students’ Preferences for Reading Materials and Components of the LMS-Based 

Reading Logs 

 

For the second research question, students were asked to indicate their preferences 

concerning the sources of reading materials they would choose for their reading logs, the text 

genres they liked to read beyond the classroom, the factors they consider when choosing texts 

to read for their reading logs, and the elements of information they would like to include in 

their reading logs. The findings are presented in Table 4. 

 
Table 4. Students’ preferences for the reading materials 

Information Number of 

responses 

(N = 125) 

Percentages 

(100%) 

Sources of reading materials   

 Teacher-recommended reading materials 102 81.6% 

Peer-suggested reading materials 32 25.6% 

Self-selected reading materials 60 48% 

Other sources of reading materials 4 3.2% 

Types of reading texts   

 Online articles 79 63.2% 

Video transcripts 35 28% 

Printed documents like books or newspapers 55 44% 

Posts on social media platforms like Facebook 38 30.4% 

Online reading practice tests like IELTS or FCE 89 71.2% 

Other types of reading texts 4 3.2% 

Factors to consider when choosing a text to read   

 The title of the text 82 65.6% 
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The content of the text 87 69.6% 

The length of the text 53 42.4% 

The level of language difficulty 74 59.2% 

The source of the text 43 34.4% 

Other factors 2 1.6% 

Note. Multiple answers are allowed in these items. 

 

First of all, Table 4 reveals that regarding the sources of reading materials used for the 

reading logs, a great number of students (accounting for over 80%) preferred reading 

materials that their teacher suggested whereas roughly half of them wanted to choose their 

own reading materials. A low percentage of students (around a quarter) liked to read texts 

that their classmates recommended. Regarding text types, the survey results indicate that 

students preferred reading online texts such as online articles (over 60%) or online practice 

tests (over 70%) to reading printed texts like books or newspapers (44%). It can also be 

inferred that students tend to opt for test-oriented texts like IELTS or FCE reading practice 

rather than authentic texts like articles or social media posts. Also, it can be seen from the 

table that besides reading text-based materials, over a quarter of students also read 

multimedia inputs like video transcripts. Thirdly, when considering a text to read for their 

reflection logs, the text title and content attracted the greatest proportion of students (with 

over 65% and 69% respectively), indicating that students put considerable emphasis on the 

text’s relevance to the topics included in their reading course. In addition, around 60% of the 

students focused on the readability level of the texts to ensure that the materials they read 

would suit their level of English proficiency. Other factors like the text length or sources are 

also matters of concern to a smaller percentage of students.  

 
Table 5. Students’ preferences for the reading log components 

Information Number of 

responses 

(N = 125) 

Percentages 

(100%) 

Components of reading logs   

 

 

 

 

The title of the text 74 59.2% 

The source of the text 57 45.6% 

The summary of the main ideas 93 74.4% 

The vocabulary learned from the text 106 84.8% 

Personal thoughts about the text content 64 51.2% 

Note. Multiple answers are allowed in these items. 

 

As for the components of the reading logs, the statistical results presented in Table 5 suggest 

that the major percentage of students had a tendency to favor the inclusion of the vocabulary 

that they had learned from the texts (nearly 85%) and the summary of the text content (nearly 

75%). This finding can imply that these pieces of information are perceived to be the most 
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useful to be included in the reading reflection. Meanwhile, although reflecting on personal 

opinions about text content can personalize reading logs and provide opportunities for 

students to think critically about the text, only half of the students appreciated this element in 

the reading logs. 

 

EFL Students’ Perceptions of the Benefits and Challenges of LMS-Based Reading Logs 

 

To seek the answers to the third research question about students’ perceptions of the benefits 

and challenges of LMS-based reading logs, Likert scale statements created based on the 

literature review were employed to collect students’ responses. For each of the statements, 

students were required to indicate their degrees of agreement or disagreement ranging from 

Strongly agree (5), Agree (4), Neutral (3), Disagree (2), and Strongly disagree (1). Mean (M) 

values and Standard Deviation (SD) values were calculated to interpret students’ responses as 

they are believed to show the tendency in students’ opinions (Dornyei, 2007). 

 

Benefits of LMS-Based Reading Logs 

 
Table 6. Students’ perceived benefits of LMS-based reading logs 

No. Survey items N M SD 

1 LMS-based reading logs have helped broaden my 

knowledge about different topics. 

125 4.1 0.93 

 

2 Using LMS-based reading logs has enabled me to learn 

more vocabulary. 

125 4.2 0.98 

3 LMS-based reading logs have enhanced my reading 

skills. 

125 4.0 0.98 

4 The use of LMS-based reading logs exposes me to 

different types of text. 

125 3.9 1.06 

 

5 LMS-based reading logs motivate me to read more 

frequently. 

125 3.8 0.92 

 

6 The use of LMS-based reading logs promotes my critical 

thinking ability. 

125 3.8 0.97 

 

7 LMS-based reading logs have helped me develop 

effective reading strategies. 

125 3.8 1.01 

 

8 The use of LMS-based reading logs promotes my self-

study skills. 

125 4.0 1.02 

 

9 LMS-based reading logs help prepare me for future 

reading tests. 

125 4.0 0.99 

 

10 Using LMS-based reading logs has contributed to my 

development of a lifelong reading habit. 

125 3.8 0.98 

 

11 I use LMS-based reading logs to read for pleasure. 125 3.7 1.11 

 

12 LMS-based reading logs have positively impacted my 

other language skills (listening, speaking, writing). 

125 3.9 0.98 

 

13 The marks I receive for my reading logs encourage me in 

the reading course. 

125 3.9 0.97 

 

14 Thanks to reading logs, I am more engaged in my 

learning in the reading course. 

125 4.0 0.97 

 

 

Table 6 reveals students’ perceptions of LMS-based reading logs’ benefits to their learning. 

The findings as shown in Table 6 suggest that students generally have positive perceptions of 
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LMS-based reading logs, with M > 3.7, finding them beneficial for various aspects of their 

learning and skill development.  

 

First of all, across various aspects such as broadening knowledge (M = 4.1), learning 

vocabulary (M = 4.2), enhancing reading skills (M = 4.0), exposure to a wide range of texts 

(M = 3.9), and developing effective reading strategies (M = 3.8), students generally perceive 

LMS-based reading logs as beneficial for their reading comprehension development. The 

Mean scores for these items are all above 3.8, indicating that a major number of students 

appreciated the impacts of LMS-based reading logs on their learning outcomes. As further 

shared by a student,  

 

Using an LMS-based reading diary helps me practice the habit of finding an article 

every week related to the lesson’s topic, and then exploiting it. That gives me a lot of 

useful information and vocabulary.  

(S23) 

 

In addition to the development of reading comprehension skills, students also indicated the 

positive influence LMS-based reading logs had on their reading habits. It is perceived that 

this activity motivated students to read more frequently (M = 3.8), encouraged them to read 

for pleasure after class (M = 3.7), and hence contributed to the formation of their lifelong 

reading habits (M = 3.8).  

 

Another benefit of LMS-based reading logs is that this activity motivates students to learn 

because reading logs submitted on the LMS were part of the course assessment and helped 

students to receive higher marks (M = 3.9). Moreover, as this was a compulsory activity of 

the reading course, students were able to be more responsible and engaging in the course (M 

= 4.0). In the open-ended question regarding other benefits of LMS-based reading logs, some 

students indicated that thanks to this extensive reading reflection, they became “more 

disciplined,” “more proactive,” “more self-aware,” “more hard-working,” “stop[ped] 

procrastinating,” and became “confident” in their learning. These findings imply that 

participating in LMS-based reading logs allows students to develop a positive attitude toward 

learning. 

 

Thirdly, students also reported positive perceptions regarding the promotion of various study 

skills. The use of LMS-based reading logs was seen to promote their critical thinking ability 

(M = 3.8), self-study skills (M = 4.0), and test preparation skills (M = 4.0). These findings 

suggest that students believe reading logs can significantly contribute to developing essential 

academic and cognitive skills necessary for success in reading and the overall learning 

process. For example, one student said that engaging in this extensive reading activity helped 

increase their ability to search for information: 

 

In my opinion, the use of LMS-based reading logs has also helped to improve my 

ability to search for information related to specific topics in a more effective way than 

before.  

(S66) 

Another student also shared that: 

 

I think it is very helpful for me because there are 2 reasons. Firstly, it enhances my 

knowledge about different topics as well as English skills like reading. Secondly, it 

improves my reading habits. For example, when I learn a topic about animals, I will 
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search for more information about this topic to know more vocabulary and knowledge 

about animals. 

 (S31) 

Last but not least, the use of LMS-based reading logs was perceived by students to be 

beneficial not only for their reading skills but also for other skills development such as 

writing and speaking (M = 3.9). For example, two students mentioned in their sharing that:  

 

When I use LMS-based reading logs, it helps me enhance my English skills like 

reading, writing, and speaking. Moreover, it also helps me expand my knowledge 

through reading texts. 

(S94) 

 

[Making LMS-based reading logs] helps me organize and present written expressions 

in a more coherent and attractive way...  

(S30) 

 

To conclude students’ perceptions of the benefits of making and submitting reading logs on 

the LMS during the reading course, the study findings unveiled that LMS-based reading logs 

benefitted students in various ways including (a) developing their reading skills in terms of 

general knowledge, vocabulary, reading strategies, and text exposure; (b) promoting a 

positive reading habit among students; (c) enhancing study skills necessary for academic 

success; (d) motivating and engaging students in the course; (e) and contributing to the 

improvement of other English skills. 

 

Challenges with LMS-based Reading Logs 

 

Table 7 below shows students’ perceptions of the challenges that they faced while using 

LMS-based reading logs. 

 
Table 7. Students’ perceived challenges with LMS-based reading logs 

No. Survey items N M SD 

1 Making LMS-based reading logs is time-consuming. 125 2.8 1.09 

2 I feel under pressure due to the workload required for 

LMS-based reading logs every week. 

125 2.8 1.08 

3 I often encounter technical problems when making and 

submitting reading logs on the LMS. 

125 2.5 1.07 

4 I find creating and submitting reading logs on the LMS 

to be a boring and repetitive task. 

125 2.4 1.07 

5 I am not familiar with extensive reading, which makes 

using LMS-based reading logs challenging. 

125 2.5 1.11 

6 It is hard for me to summarize the main ideas of the text I 

have read for the reading logs. 

125 2.9 1.16 

7 I struggle to express my personal opinion about what I 

have read in the reading logs. 

125 2.9 1.09 

8 I sometimes feel lazy and lack self-discipline when it 

comes to completing reading logs. 

125 3.1 1.15 

9 I am unsure about how to make a reading log effectively 

on the LMS. 

125 2.8 1.15 

10 I do not receive timely technical support when I make 

LMS-based reading logs. 

125 2.4 1.07 
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11 I find it hard to choose a text to read for my reading logs. 125 2.9 1.23 

12 I often forget the deadline for submitting reading logs on 

LMS. 

125 2.6 1.26 

13 I do not receive enough feedback from my teacher for 

my reading logs. 

125 2.5 1.21 

 

The statistical results in Table 7 indicate that, on average, mean values are less than 3 in most 

of the survey statements, suggesting a trend towards disagreement or neutrality among 

respondents regarding the challenges associated with LMS-based reading logs. These 

findings infer that participants generally do not strongly agree with the challenges presented 

in the Likert scale items. However, it is essential to note that the standard deviations (SD > 1) 

provided alongside the mean scores indicate some variability in responses, implying that 

while there is a general trend towards disagreement or neutrality, individual perceptions may 

vary. 

 

Specifically, challenges related to LMS-based reading logs can be grouped into several 

categories. First, in terms of time and workload management, more than 30 participants 

reported that creating and submitting reading logs via the LMS is time-consuming, they feel 

pressured due to their weekly workload (M = 2.8), and doing this task is boring and repetitive 

(M = 2.4). This indicates a slight concern among students regarding the amount of time and 

effort required for this task. Secondly, a number of students (ranging between 30–40 

students) struggled with the skills required for effective reading log creation. This includes 

summarizing main ideas (M = 2.9), expressing personal opinions about the text content (M = 

2.9), selecting appropriate reading materials (M = 2.9), and writing effective reading logs (M 

= 2.8). This lack of skills may result from the fact that some students are not familiar with 

this extensive reading activity (M = 2.5). These items also have relatively high standard 

deviations, indicating a diverse range of challenges among participants. In open-ended 

responses concerning the challenges of making LMS-based reading logs, some students 

shared that: 

 

The difficulty I often encounter when creating a reading log on an LMS is that 

sometimes there is a difficult topic that makes it difficult for me to find suitable 

articles.  

(S23) 

 

When making a reading blog about a certain topic, I often encounter many difficulties 

such as finding good reading, suitable for me, and not too difficult, so it takes a lot of 

time and is very difficult to find suitable articles.  

(S30) 

 

Sometimes, I feel struggle when I try to summarize the content of the text because I 

don’t know whether I include enough information or not.  

(S36) 

 

I often have difficulty summarizing the content of a reading. because it’s hard for me 

to find the main ideas. 

 (S63) 

 

Thirdly, a portion of students occasionally lacked self-discipline when completing reading 

logs (M = 3.1) and might forget submission deadlines (M = 2.6). One student mentioned that 
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“The biggest challenge is overcoming procrastination when doing reading logs.” (S15). This 

means that making reading logs to submit on LMS requires students to have a positive 

learning attitude without which they may find it hard to manage their learning activities 

effectively. Another difficulty that students encountered is related to the lack of technical 

support and teacher feedback. Some students admitted that they had technical problems while 

making reading logs on LMS (M = 2.5), but they reported dissatisfaction with technical 

support (M = 2.4) and insufficient feedback from teachers (M = 2.5) regarding their reading 

logs. The standard deviations for these items suggest varied experiences among students but 

overall indicate that there is still a need for some improvement in support policies when 

students engage in this kind of activity. Two students further commented that: 

 

After completing the reading blogs, I only received points. So, I hope to get many 

comments from teachers and others about my reading diary. Therefore, I can know 

what I did well and what I didn’t do well.  

(S63) 

 

I desire to receive the teacher’s feedback to improve and fix the mistakes of the next 

reading logs.  

(S22)  

 

Overall, it can be concluded that although the majority of students admitted it is not 

challenging for them to use LMS-based reading logs, a proportion of students still faced 

different problems when making reading logs on LMS. These problems include time strain 

and workload, a lack of cognitive skills needed for making reading reflections, a lack of self-

discipline, and insufficient support and feedback. These problems expressed by students can 

suggest some further improvements to increase the effectiveness of applying this kind of 

activity in reading courses. 

 

 

Discussion 

 

This study delves into the application of LMS-based reading logs as a measure to both 

encourage and manage students’ extensive reading practice outside the classroom. The 

research findings show that students in the present study had positive attitudes toward the 

inclusion of LMS-based reading logs in the reading course that they attended. This result 

aligns well with other previous studies investigating the use of reading logs in EFL 

classrooms (Aulia, 2019; Course, 2017). It can also indicate a potential to include this kind of 

extensive reading activity in existing intensive reading courses for EFL undergraduates as a 

viable measure to encourage students to read beyond the boundary of the classroom (Mason 

& Krashen, 1997). This solution can be effective in dealing with the time strain and 

insufficient reading opportunities inherent in intensive reading classes (Mualim & Aziez, 

2020; Nourdad & Asghari, 2017; Suk, 2024).  

 

The study also reveals that students’ reading habits and preferences have significantly 

changed in the digital era, entailing the necessary adjustment in the way reading logs should 

be utilized. Accordingly, students tend to opt for digital texts rather than printed texts, and 

they seem to prioritize test-oriented texts over authentic materials available on websites to 

read after school. This tendency is well-suited for students who are considered digital natives 

(Pardede, 2019). The use of an LMS in reading courses can allow teachers to share more 

electronic, topic-related reading materials with students via URL links or uploaded files 
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(shown in Figure 2 in Appendix B) so that students have more text choices. Students can also 

easily find texts to read by browsing websites or using search engines, which can greatly 

enhance their access to extensive reading materials (Nguyen, 2022). 

 

This change in students’ reading habits can open up an opportunity for teachers to design 

web-based extensive reading activities in which students are encouraged to choose to read 

web-based texts and reflect on what they have read. This, in turn, can foster their 

comprehension of the texts, instead of just focusing on answering reading exercises (Lyutaya, 

2011). 

 

Moreover, Widyarini (2022) commented that the application of technology in using LMS as a 

platform for reading log submissions can benefit both students and teachers. On the one hand, 

students can conveniently create and manage their reading logs on digital devices because 

LMS is accessible on both laptops and mobile phones which are the most popular devices 

used by students. On the other hand, teachers can easily manage students’ after-class reading 

practices through the LMS system reports, making reading logs an effective formative 

assessment tool for a reading course. For instance, through students’ reading logs submitted 

on LMS, teachers can understand students’ learning attitudes by assessing whether they 

submit assignments regularly and punctually or whether they invested enough effort in 

writing their reflections. In addition, through students’ submission of reading logs, teachers 

can evaluate students’ learning aptitudes by seeing how well they demonstrate their 

summarizing or critical thinking skills or how effectively they present their reading 

reflections using written language (as illustrated in Figure 4 in Appendix B). As a result, 

adopting an LMS to accommodate students’ reading logs can efficiently support formative 

assessment in reading courses (Widyarini, 2022). 

 

Furthermore, the study findings also highlight significant benefits that LMS-based reading 

logs can bring to students, which aligns with what previous studies have found. Particularly, 

thanks to the engagement in making reading logs and submitting them on LMS, students’ 

reading abilities can be boosted and developed (Chang & Lin, 2014; Lyutaya, 2011). When 

students are encouraged to read extensively and reflect on what they read, it can widen their 

knowledge and expand their vocabulary range about various topics (Harmer, 2015; Scrivener, 

2011). In addition, learning how to summarize the main ideas of the texts to include in the 

reading logs is a necessary skill that students can develop to become effective readers. 

Making reading logs can also contribute to the formation of their lifelong reading habits 

(Cirocki, 2013; Mualim & Aziez, 2020) because students reported that they had more 

opportunities to read beyond the limit of reading materials provided in the course book. As 

students had to search for and select texts related to the topics, they learned in class to read, 

students could be exposed to a wider range of reading materials (Aulia, 2019; Dincer, 2020; 

Suk, 2024). Moreover, their positive learning attitudes can be enhanced through the practice 

of reading extensively and reflecting on what they have read in digital logs (Muchtar, 2023). 

It is also noticed from the study findings that the use of reading logs in a reading course can 

be an effective way to promote students’ motivation and autonomy, leading to their growing 

engagement in the learning process. As students are allowed to choose what to read and how 

to personalize their reading logs (Lyutaya, 2011), students can take more responsibility for 

their reading practice outside of the classroom. 

 

However, it is also evident from the research results that challenges such as workload 

pressure, a lack of cognitive and study skills necessary to succeed in this activity, or 

insufficient support may hinder students from the effective use of LMS-based reading logs. 
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These problems suggest that more guidance and support is needed from teachers to help 

students understand the task requirements and objectives (Lyutaya, 2011) and develop needed 

skills such as time management, critical thinking, problem-solving, and self-study skills for 

successful reading portfolio completion (Cirocki, 2013). In addition, as part of course-level 

formative assessment, it is also advisable that LMS-based reading logs should be allocated an 

appropriate assessment proportion and sufficient feedback from teachers so that students are 

motivated and encouraged to fulfill the tasks effectively. Moreover, when adopting LMS as a 

platform for students to create and submit their reading logs, technical instructions and 

prompt technical support should be properly provided so that students can complete the tasks 

with ease. 

 

 

Limitations 

 

This study is not without its limitations which can somehow affect the generalization of the 

research findings. For one thing, there should have been other methods of data collection 

such as in-depth interviews or observations of LMS activities to triangulate the survey data. 

Additionally, the recruitment of participants for this study remains humble in terms of both 

number (only 125 students) and scope (only third-year students involved). Furthermore, this 

study is also restricted in its local-bound context, i.e., a public tertiary institution in central 

Vietnam, which can be unreliable to apply the research findings to other education contexts 

such as private classes or K-12 education. The limitations of this study can pave the way for 

further studies in the future to investigate the use of LMS-based reading logs on a larger 

scope with more data collection methods. 

 

 

Conclusion  

 

The present study investigates EFL students’ perceptions of using LMS-based reading logs in 

a reading course as part of an English language education program in the tertiary context in 

Vietnam. The findings reveal that students generally had positive attitudes toward the 

inclusion of this activity in the reading course as it enhanced their reading performance, 

promoted their reading habits, and boosted their learning attitudes. The implementation of 

LMS-based reading logs was shown to be in alignment with students’ reading preferences in 

the digital era and the popularity of technology-enhanced language learning. Nonetheless, for 

this extensive reading practice to be successfully adopted, teachers in charge of reading 

courses should provide sufficient guidelines in terms of reading strategies, study skills, and 

motivation regarding both extrinsic and intrinsic rewards to facilitate and encourage students 

with their extensive reading and reading log-making practice.  
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Appendix A 

 

Questionnaire 

 
Dear students, 

 

Reading logs are records or journals where students document their reading activities. These logs 

serve various purposes, such as tracking reading progress, promoting reflection, and providing a 

structured approach to engaging with texts. Reading logs can take different forms, but they generally 

include information about what and how much has been read, as well as reflections on the content. 

 

In the Reading 5 course that you have just finished, you were asked to make a reading log for every 

unit that you learned in the classroom. In these reading logs, which you created and submitted on 

LMS, you reflected on what you have read, what you have learned, and what you thought about what 

you read. 

 

This survey is designed to collect your responses about the use of LMS-based reading logs. I would 

like to learn more about your attitudes towards the use of LMS-based reading logs as well as your 

perceptions of the benefits and challenges of this activity in the Reading 5 course. Your responses will 

be of great value and high appreciation and will be used only for research purposes. Your personal 

information will be kept anonymous throughout the research process. Thank you for your time and 

cooperation. 

 

Do you agree to participate in the survey?  Yes, I agree  No, I don’t agree 

 

Section 1: General Information 
 

Your gender:  Male  Female  Prefer not to say 

Your major:  English Language  English Language Teaching 

Your English learning experience:  

 Over 10 years  Between 5 and 10 years  Less than 5 years 

How confident are you about your technology skills? 

 Very confident (I am comfortable using a variety of digital tools and applications). 

 Confident (I can navigate most digital tools and applications with ease). 

 Neutral (I have some experience with technology but may struggle with certain tasks). 

 Not very confident (I can perform basic tasks but often need assistance with more advanced 

features). 

 Not confident at all (I find it challenging to use technology for academic purposes). 

Which of the following best describes your access to technology facilities? 

 Having comprehensive access (I have a personal laptop/desktop and a reliable internet connection). 

 Having moderate access (I have access to a shared computer and a somewhat stable internet 

connection). 

 Having basic access (I have limited access to any digital devices and struggle with a consistent 

internet connection). 

 Having limited access (I do not have access to any digital devices or a stable internet connection.) 

 

Section 2: Main Content 

 

Based on your experience of making LMS-based reading logs in the READING 5 course as a weekly 

assignment, please share your opinion on the following questions by choosing the options that work 

best for you. 

 

1. Do you like the LMS-based reading log activities in the Reading 5 course? 

 I extremely like it  I like it  I am not sure 
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 I don’t like it  I extremely don’t like it 

2. Do you think making LMS-based reading logs is useful for your reading skills? 

 Very helpful  Helpful  I am not sure  Unhelpful  Very unhelpful 

3. How satisfied are you with your experience of making LMS-based reading logs in the 

Reading 5 course? 

 Very satisfied  Satisfied  I am not sure  Unsatisfied  Very unsatisfied 

4. Which of these options of reading materials do you prefer to read for your reading logs? 

 Teacher-recommended reading materials  Peer-suggested reading materials 

 Self-selected reading materials  Other sources of reading materials 

5. What types of reading materials do you prefer to choose for your reading logs? 

 Online articles 

 Video transcripts 

 Printed documents like books or newspapers 

 Posts on social media platforms like Facebook 

 Online reading practice tests like IELTS or FCE. 

 Other types of reading texts 
6. When you decide to choose a text to read for your reading logs, what factors do you often 

consider? 

 The title of the text  The content of the text  The length of the text 

 The level of language difficulty  The source of the text  Other factors 

7. What kinds of information about the reading texts would you like to include in your reading 

logs? 

 The title of the text      The source of the text 

 The summary of the main ideas    The vocabulary learned from the text 

 Personal thoughts about the text content 

8. Please indicate your level of agreement towards the following statements related to the 

benefits of LMS-based reading logs to your reading skills. 

Strongly disagree (1), Disagree (2), Neutral (3), Agree (4), and Strongly agree (5) 

 

No. Survey items 1 2 3 4 5 

1 LMS-based reading logs have helped broaden my 

knowledge about different topics. 

     

2 Using LMS-based reading logs has enabled me to learn 

more vocabulary. 

     

3 LMS-based reading logs have enhanced my reading skills.      

4 The use of LMS-based reading logs exposes me to different 

types of text. 

     

5 LMS-based reading logs motivate me to read more 

frequently. 

     

6 The use of LMS-based reading logs promotes my critical 

thinking ability. 

     

7 LMS-based reading logs have helped me develop effective 

reading strategies. 

     

8 The use of LMS-based reading logs promotes my self-study 

skills. 

     

9 LMS-based reading logs help prepare me for future reading 

tests. 

     

10 Using LMS-based reading logs has contributed to my 

development of a lifelong reading habit. 

     

11 I use LMS-based reading logs to read for pleasure.      

12 LMS-based reading logs have positively impacted my other 

language skills (listening, speaking, writing). 

     

13 The marks I receive for my reading logs encourage me in 

the reading course. 

     
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14 Thanks to reading logs, I am more engaged in my learning 

in the reading course. 

     

 

What other benefits do you think the use of LMS-based reading logs brings to you during the 

Reading 5 course? 

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………… 

9. Please indicate your level of agreement towards the following statements related to the 

challenges of making LMS-based reading logs that you encounter during the Reading 5 course. 

Strongly disagree (1), Disagree (2), Neutral (3), Agree (4), and Strongly agree (5) 

 

No. Survey items 1 2 3 4 5 

1 Making LMS-based reading logs is time-consuming.      

2 I feel under pressure due to the workload required for LMS-

based reading logs every week. 

     

3 I often encounter technical problems when making and 

submitting reading logs on the LMS. 

     

4 I find creating and submitting reading logs on the LMS to 

be a boring and repetitive task. 

     

5 I am not familiar with extensive reading, which makes 

using LMS-based reading logs challenging. 

     

6 It is hard for me to summarize the main ideas of the text I 

have read for the reading logs. 

     

7 I struggle to express my personal opinion about what I have 

read in the reading logs. 

     

8 I sometimes feel lazy and lack self-discipline when it comes 

to completing reading logs. 

     

9 I am unsure about how to make a reading log effectively on 

the LMS. 

     

10 I do not receive timely technical supports when I make 

LMS-based reading logs 

     

11 I find it hard to choose a text to read for my reading logs      

12 I often forget the deadline of submitting reading logs on 

LMS 

     

13 I do not receive enough feedback from my teacher for my 

reading logs. 

     

 

What other challenges do you encounter when making LMS-based reading logs in the Reading 5 

course? 
……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………… 
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Appendix B 

 

Additional Tables and Figures 

 
Table 8. The demographic information of the participants 

Information Number 

(N = 125) 

Percentages 

(100%) 

Gender    

 Male 11 8.8% 

Female 112 89.6% 

Prefer not to say 2 1.6% 

Majors   

 English language 92 73.6% 

English language teaching 33 26.4% 
English learning experience   

 Over 10 years 65 52% 

Between 5 and 10 years 48 38.4% 

Less than 5 years 12 9.6% 

Technology self-efficacy 

 

  

 

 

Very confident 5 4% 

Confident 50 40% 

Slightly confident 57 45.6% 

Not very confident 12 9.6% 

Not confident at all 1 0.8% 

Technology access   

 Having comprehensive access 99 79.2% 

Having moderate access 18 14.4% 

Having basic access. 6 4.8% 

Having limited access  2 1.6% 

 

 

 
Figure 2. An example of LMS-based reading logs 
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Figure 3. Example of teacher-recommended reading materials on LMS 

 

 

 

 
Figure 4. Examples of students’ reading logs submitted on LMS 
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