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The Problem 

Qucric.~. "Parents and tlw superinll'rufont hold me re· 
sponsihl1• for what goes on al my srhool so wh) should I 
allow teachers to shart• in d1·cision·making'!" "I hclit•ve in 
the democratic process. If I rt•ff'r a malln lo the fa cull y for 
their tl1•cisio11, I do not Vl'lo tlu•ir 1lt•t•ision t•vcn if I 1lisagn·1· 
with it." " I rl'fer ewry item for faculty considcrution but I 
rt'!wrv1• tlw right lo r1•jecl their 1lt'cision if I know it ib 
wrong." "' ou 1111•a11 I must consult tht• faculty lwfor1• I can 
r1·11orl a fire'~ " "Tlw morale among lt'aclwr.., pupils , and 
par1•nts is hclt1•r lwrc than in any school I kno\v, Herc th1• 
t1•acl11•rs d1·cid1• who makes what decisions and then we try 
our Liest lo makt• them work out. \\'1• havi· one of Lill' most 
highly n•gardcd principals in our s1•ctio11 of the blah'." 

Should parcnL~ and the sup1•rinlendenl det1•rrnine prin· 
cipal-tc•aclwr n•lationships'! Should par1•11ts and tlu• s11p1•r· 
intt·111!1•nt hold thl' principJI rt•sponsible fur 1·ver} thing that 
occurs in /1is school'! Should leaclll'rs shun· officially in 
making ilecisiom;'~ \n· lt:at'hrrs c11rnlifie1l lo share in 
important decision-making'! Do they want to assume the 
responsibility which such authority entails'! How woulcJ 
teacher control of decision-making affect instruction'! 

Problem. It was the purpose of this undertaking lo 
dt•Vf'lop a mon· efft•clive model for public school organiza· 
lion which may improvt' teaching-learning sii,rnificantly. 
Organiwtion, in this case, rt•ft•m•d lo the delineation of 
function and tlw working relationships among teachers anti 
the school principal. 

Practice. The op1•ning 11uestion porlray1·tl varying alli· 
llulcs and orga11izatio11ul slructur"s which exislt'd in d1·gr1·1· 
in most of the public schools in the U.S.A. Principals anti 
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lt•achen; rangt'd in their L1•lids from authoritarianism 
through ari11tocr.1cy, elitism, lais:wz-fairc', and what is oft1•11 
loo!tt'ly rl'frrtl'd to as th1· democmlic proct•ss. The pr1•vah•nt 
organization or puhli1· schools in till' Unil1·d Stat1·s re1prirl'd 
that till' people de1:l la} 1111•n lo a governing hoard. The 
ml'mh1·n. then employ1·1I a ehil'f adrninislr.lliv1• officer, the 
superintendent, to organizt• and direct the etlucalional 
probrram n·1p1ired by the hoarrl. In or1lcr lo accomplish this 
the supcrinll•mlcnl submillt'd 11a1111•s of tcadrcrs am! other 
rcrtified peri.ons, as well as classified t·mploye1•s, lo the 
hoard for LIH"ir consid1·ration urul p0Sbihl1· 1•mploym1·11t. 
'J'lll'rt· wer1· many ele mentary, mi11dl1·, and hibrl1 schools i11 
till' larg1·r district" l'ad1 uudl'r tlw dir1·ctio11 of a principal. 
Tiii' t1·ad1t'rs \\'l'rt' rt•spousihlt· lo the principal, the principal 
rcsponsihlc lo Lill' sup1•ri11t1·nd1·nt, anti tht• bU(lt'rintencJenl 
rcsponsiLlc lo tilt' district goVl'rning hoard. Thi: board 
mt·mbn pnimlically "stood" for re1•l1·c tion by the 1prnlifi1•d 
voters of tht• districts. 

Thi• multifarious functions of tl11• modl'rn school rc-
1p1ired the st'rviccs of a number of highly i;p1•cializetl peopl1· 
including the principal, assistant principal, coordinators, 
supervisors, teachers, dt•parlment chairm1·n, brracl1'-lt'\d 
chairmen, and memLns working with ll!t!sc chairm1•11, 
teacher's aicJs, counst•lors, librarians, nurses, Joetors, 1!1•11· 
lis ts, psychologists , cafrteria work1·rs, l111s Jrivers, cuslo· 
tlians, groundskecpt•rs, 111aint1•11a11c1• work1•rs, printers, rt'· 
cordcrs, clerks, ancJ sccrt'lari1·s. 

Authority and rl'Sponsil1ility w1·re dclegat1•d legally Ly 
the people through the fc1leral anti slate constitutions, 
Conb'l'cs.~ , and ll'gislaturrs, tilt' courts, a111l gm erning boards 
lo the sup1•rinlc ntl1·nl. lie in turn 1Megale1l r1•sponsibilitics 
with concomitant authority, hopefully , lo the principals 



who delegated lhcm lo the assistant principal and lo the 
teachers. Teaching was the essential delegated function . 

The intimate and mystical relationship of pupils and 
teachers in the leaching-learning situation is the mison 
d'etre of the public school. The classroom, however it may 
be defined, is the center of public school organization. 'J his 
is whert· the action is. The most crucial and significant 
n•lulionship among prof1·ssional t•ducnlors 1•xists hct ween 
tlll' principal and the teacher. The polt•nliul of this 
relationship carries grcati•st promise in the entire inl1•rnal 
organization of the school. In some schools the moralt· is 
high; low in ollwrs. Improvement will come about through 
the efforts of u myriad vari1•ly of persons. The artistic, 
creative• aspects of leaching cunnol he slict•d, weighed, and 
issued upon order. llowcvcr, there arc some prowtl ways in 
which p1•oplc may work more effectively together, and the 
following mod1•I of organization is pr1•s<'ntt'd in order lo 
increase the quality of tl'aching-learning. 

The Model 

The following model is meant lo apply lo the working 
relationships bctm•cn and among the principal and lilt' 
tcacl1crs in any giwn local school. The propos<'d inlern11I 
i.lructurc may also apply al all levels of administrative 
authority am! in many systems and institutions. 

The following paradigm may he considen•d to be an 
org-.mizational stool supported by four legs or components. 
These components arc ( l) decision-making, (2) slu ffing, 
(;j) remuneration, and ( i) love. 

Deci.~ion·making. Decision affecting the daily operation 
of the school and its instructional proi,tram shall be made or 
controlled by a simple majority of tlw rl'gulnrly employed 
teachers. 

Staffing. The scll'clion and assignment of all school 
personnel shall be under tlw control and direction of the 
teachers. 

Hcmuncration. H1·mur11:ration for all ccrtificall'd per· 
sonncl shall b1• dl'lcrmincd by (u) academic prt•paralion , 
(b) y1·nrs of l1•aching and c11uivalcnl professional 1•xp1•ri­
cnCI', (c) amount of s1•rvicc, and (d) quality of service . All 
administrators, supervisors, lt•achcrs, and other professional 
consulwnts shall receive the same basic salaries us deter­
mined by these four factors. 

Loue. All school personnel shall endeavor lo Luse their 
actions and working relationships on a feeling of love, 
underswnding, affection, and honest concern for tlwm· 
selves antl each other. 

The third section of this paper will set forth the 
rationale for these four "lcbrs." 

Exegesis 

Dcci.~ion-making. N1·arly C\ Cf) writr r on org'Jl1ization 
proclaims that the function of an <•nlcrprise should dl'lrr­
minc iLo; structure. T1•aclwrs should control decision-making 
in tlw public school systi•m hccaus1• the main function of 
tilt' system is teaching. Public education was nol cslahlislwd 
lo glorify the principal ; h1• and othn non-leaching persons 
should s1•rvc tlH' tcaclwr ralh1·r than he treated as 1•mls in 
thcms1·lvcs. Tcaclwrs should rccciw the adulation , titles, 
position, and salary but inst1·atl lht• prt·stigt', status, and 
privill'gl's start with tlll' sup1·rintcndcnl and 1•xt1•n1l down tu 
the teacher. Uc is lilt' low mat1 on the totem pole. 

Dcmocr.icy has usually been trcat1·d historically as a 
form of govrnuncnl. Today, it also n·fcrs lo human 
rr•lationships in many types of btroup situations including 
educational administration. \'lost wrilt•rs s1·cm lo agr1·1· with 
that part of the definition of 1lemocracy which holds that 
decisions should he madc !Jy the many ralllt'r than thl' f1•w. 
Mill wrolt• that il was a pcri:onal inj11stic1• lo withhold from 
anyone the ordinary privilcg1· of having his voice rl'<'korwd 
in the disposal of affairs, and tlw many ma) range• from a 
few lo all. i\lonh·s11uit·u slated that pcopl1· poSSl'SS the 
i.uprl'llll' pow1·r. As people do differ, tlll' muller of how 
many of the many should dl'cid1• arises. Mill sai1I that tlw 
majority rull's, but there• ar1• instances wlu·r1• "majority," 
mthcr than half plus 0111., means two·thirds or thrl'l'· 
fourths. Civilizl'd man, in moving away from monarchy and 
oligarchy and toward d1•mocmlic goVl'rnmcnl, has gorH' 
beyond the turning point and has puslwd by a sort of 
rcvl'rsc process into minority rule, tilt' very thing he 
struggled lo end. l\lajorilit•s in an) free socil'ly should Le 
l1·gislntcd lo lw orw ov1·r half. Nrar unanimity is 1lcsirable 
hut should lw achicvc1l thru education and pt•rsuasion - not 
l1•gislatio11 and mandal1•. 

As stated carlil•r, it was lhl' purpose of this paper to 
all1•mpt lo develop a more cffccliv1· rno1lcl for org-Jnizing 
the public school, more cffoctiv1· than prcs1•11l forms appear 
lo be that is. This effort was und1•rtakc11 on the assumption 
that the organizational form which appcarecl lo exist in 
most public schools could Ill', anJ therefor<' should be , 
improved. It was not inlt'nded thal the unending effort lo 
1lc finc the democratic process should obfuscate this pur· 
pose, so the term "democratic" was <lelibt•ratcly omitt1•d in 
lieu of "effective." or couii;c, criteria for determining 
cffcctivcm.'SS may be found also in the definition for 
democracy which many persons would accept. In fact, this 
is apt lo he thl' case and, if so, so much the better. Recent 
studies have illustrated valuable skills in personal and group 
relationships for administrators. Sibrnificant insights came 

13 



also from rccl'nl writings hy 1·~isll'ntialists, humanists, arul 
theolobrians. Strong worltl f1•rmenl, lhl• gt'rwralion gap, 
chauvinistic jingoism, pollution, population ""plosion, anJ 
racism have all pr1·ss1m·J new thinking and pr.tcliccs in 
school a1lministration . 

Cam;aliw or rcsuhun l factors ta k1·n from till' works of 
many of tl11~1· authors includl'd participation and involv1·­
m1•nl in drcision-muking, shared rl'sponsihility, concomi· 
lanl authority, pown 1·11uilizalion, prohl l'rn -1-olving, fr1•1•J 
communication, concern, 11111l1•rslan<ling, trust, horwsty, 
op1•111wss, luVI', r1!sp1•1·l, dignity, l'olu·siwnt~-. , salisfac lion, 
e.~pril, moralt·, spirit, 1·njoynwnl, nt•alivity and innovation. 
FOil 's freer/om from f enr appli1·s most aptly lo llw concl'rn 
of this pap1•r. Childn·n fear thrir parents and tcaclwrs, 
tcacllt'rs f1·ar the principal, tlw principal fears the sup1•r­
i11Lt•n1lcnl, and tlw sup1•rin l1•n1lt·11 l f1•ars the gowrning 
hoard. Tlwst• fours have hcrn 1•11hancl'1I hy :,,'Tatlt·s , promo­
tions, salari1•s, control, prl'>itig1-, und status. Unhridlt'cl 
compl'lition in our fret• murkt'l syst1•m and organized sports 
ac1"cntuat1•s frars and is U!Wd lo justify similar practices in 
school organization. t\ddt•cl lo tlws1• arc tlw tlehumanizing 
in fhu·nct•s of tht• church, till' military, the courts, and ev1•n 
thr human famil) with ils palt•rnal and/or mat..rnal 
IK1ssis111. lnst1·ad of n•n1·cting a111l supporting tlwsc unholy 
practict·s, the school musl counh'rnct llll'rn hy lwlping lo 
create a fcar-Cr!•e society. l\losl a1lults woul1l m•lcome a 
society fr1•e from fear hut, paradoxically, they art• afraid lo 
attack tlw authoritarian pr.icliccs within tht• afor .. mcn· 
liorw<l institutions. The school principal resents fear-pro­
ducing laclics of llw supt•rinlendrnl hut will use lh1· same 
maneuvers lo kct•p hi! faculty rn line and/or 011 ils toes, and 
tlw lt·aclwrs use th1•111 with tlw childn·n. 'I lwn tlw cl1il1lr1•11 
rnalurt', hc1·0111t• part•nts, and pcqll'lualt• lht•si• same f1·ars 
and authoritarianism. 

Polls taken in educational administration clas~1·s indi­
catt•tl that nearly 75% of thr administrators and teachers in 
Hawaii schools l11·licvcd that "you could have too much 
d1•mocrncy" and that it was hl'sl lo "tincture democratic 
proct•dures with a j111licious infusion or authoritarianism." 
This f1·cling is rcn1•ct1•<l in the Department of Educational 
A1!111inislr.ilio11 at the University of llawaii and other 
un ivt•rsi lies. 

This clahoralion of criteria for un effective model of 
school orgm1izalion cannot h1• undt•rlakrn l11•rc, lrnt two 
ralhl'r common aspects of d1•1i11ilions of the democratic 
pruct•ss form1•d th1• basis of the proposed rnodd: (I) Jcci· 
sions should he nuule !Jy the many, and (2) tlw many 
should include and ht· limited lo those 1111alilicd persons 
who woul<l he directly affected by tlu· dt•cision. 

In rcfcr1•nce lo item (I), "decisions hy the many," on1· 
common praclicl' has lwen for a1lrninistrators lo consult the 
faculty, lo ask for their opinion, or lo "get their thinking" 
whili· ri•st•ning tht• right lo exercise till' veto whenever they 
1lisagrc1'. Occirsionally till' sampling is done on an in<lividual 
!Jasis without r1•11orling tlw results of llw poll, nor reVl'aling 
the final d1•cisio11. Thi• wo11d1•rrnl't1l of this corulition is that 
many l1•acl1ers thents1•IVl's call this democratic administra­
tion . Bccuus .. of contlitioning, distrust, and dt•c1•ptiun with 
tht• inrvitahlc allending apathy and ~kt•plicisrn, it is quit1• 
lrut• that many faculti1·s 1lo nol want lo shart• the 
rt•sponsihility of significant d1•cisio11-making. If th1•y arc to 
pla} g.imcs, tlll'y want to participalt• in making the rules. 

In th1• light of husir human dignity , no person has tlw 
ril,!hl lo 1l1•nwa11 anotlll'r, to 1lt-legalc• authority, lo punish 
him arbitrarily, lo or1ler him about or lo 1,'1v1• clirt•clivcs to 
furn• him to " play ganws" that t•rode the sclf-n·spc•cl of 
hoth Lill' administrator aml lhr ll'achcr. Snydernntl Peterson, 
in tlll'ir 1970 hook, " Dynamics of Elementary School 
AtJminislration," puhlislwd by Houghton \lifflin Company, 
slafrd, "If I were a principal today, I woulJ dclcg-.ilt' mort• 
responsihility in t1•rms of 1lt·cisiorr-muking to the profrs­
bional staff ... I think thww who arc afraid lo ddt•gale 
responsibility arc insc·cur1· indivi1)uals." Th1•51• writ1·rs 11n­
dot1ht1•1Jly fell they wcr1• moving in tht• right direction and , 
in view of the prt•valc•nt notion that Ill' has this right lo 
dclq,rut1-, pt•rhaps tlwy Wt' rt'. Howe vu, tlw 11t-lt•galion of 
rcsponsihility should 111• in rcvc•rse - from the tcad1t•rs lo tlw 
principal. 

Item (2), "dccision·muking by those who art' dir1·ctly 
affected," poses many difficuhit•s. \1ost dl'cisions made by a 
principal have• a fairly <lin·ct 1•ffect upon his teaclll'rs, 
pupils , and school staff. His 1lecisions also affect part•nls, 
the supcri11t1•111l1•11t, tlw gowrning hoard, llw laxpa)cr, ar11l 
all of socil'ly. h is nol t•asy lo dclt•rminc lo what exlenl 
t•ach of lhes1• agt•ncies and :,rroups should participate in 
decisions at tlw school lt•vcl. 

Mill cxcludctl from dt•cision·making those in their 
nonagt' or dolagc•, criminals, and fools. Who is able to say 
when any giVl'n pl'rson hclon:,,'S to one or mort• of these 
categories'~ When is a child malurt• enough or when is an 
adult cornpt•knt c•nough lo participall' in important clcci­
sion-making'~ These tplt'slions must lw unswcr1•d, hut tlu· 
kt•rrwl of the issUI' is by whom'~ B!'causc the designations 
may be difficult makes it all lhl' mon· imp1·ralive that they 
ht• made by all conct•rrred, t•xpcciully by those most directly 
concerne<l, rather than usurpl'd hy some tradition or 
sclf-asscrtt•d authority. This dilemma conslitult· the age-old 
11uc·stio11 of th1· role of tlw expert in a free society. Few 



sludcnls of organizational structure even recommended 
that the expert should exercise final authority even though 
he might he mon· "righl" than the group he scrv1·s. The 
sur<JCOn may nol l'vcn operate to save a human lifl' without 
the consent of part•nts, n•lativcs, or the courls. It is a 
paradox of considerable magnitude the practice in "frt>c" 
countries of cl1•cting legislators and public officials and then 
allow them - yes 1·v1·n re11uiring them- lo rstahlish author­
itarian bureaus and institutions in which "the p1•oplt·" haw 
no official voice in making decisions which affecl them. 
Trade unions have done much toward lm•aking this down in 
private industry, hut tht·n they tum right around and 
t•mulalt• the very authoritarian practices in management 
which they, initially, st'l out lo t•lirninatc. This strangt• 
metamorphosis has caused some lo conclude that mun is 
inherently authoritarian - that the led want lo he l1·d and 
the leaders want lo lt'ad. Some men want a king, utlwrs 
want to he king. There is no evidence lo indicate that these 
tendencies arc inhert'nt hut then~ is a brrt•al deal of 1•videnc1• 
lo indicate that certain cultures, fears, and superficial goals 
perpetuate the desire of one man to rule anollwr. 

The model principal will he concerned with Liu• 11uulity 
of instruction ar11J how he may administer the decisions of 
thr faculty mon· eff1•cliwly. Participating pupils and 
teachers, frce1J from ft•ar and futile g-.tme-playing, will 
produce u leaching-l1•arni11g situation characterized hy all 
that human intelligence, experience, academic achil'vcmcnt, 
creativity, enthusiasm, mutual low, and respect can pro­
duce. Man can Lhen ccntt•r his attrntion on the most 
demanding and rewarding of all human cxp1•riences­
improving leaching-lrarning itself. Diminislll'll will he the 
concerns for employment, salary incrca~t·s, promotions, 
prt:stigc, and status. 

The principal will serve us an t'mployc1• of the teachers, 
not as their mastl'r. He will participate in personnel 
evaluation or he may discharge this function unilaterally, 
but only if such authority is rlelcgatcd lo him by the 
faculty. Jn many rrspecL~, the outward app1:aranccs of this 
proposed model will resemble the present authoritarian 
situation lo the casual observer. 'I'lw principal will still 
coordinate, advise, counsel, rlirect, lead, and enjoy hi:. full 
share of status arul prestige. The basic difference will be 
improved morale, better instruction pr.tctices, and more 
effective teachers. This morlcl will re11uirc the principal lo 
administer through competency, mutual concern, intel­
ligence, reason, compassion, respect for human dignity, and 
confidence in the faculty lo make wiser decisions than he 
(most of the time). The odds favor the faculty lo establish a 
helter balling average than the authoritarian principal who 

thinks he "knows bell1·r." 
Staffing. Tlw rational1• for placing tilt' final control for 

staffing in tlw hands of the lt·aclwrs has the same basis. It 
should be dear that leacht•rs cannot he free until they have 
this staffing control. They should not ham exclusive power 
in stuffing hut they should have final authority. No faculty 
shouhl be forct•d lo accept another lt'ach1•r whom tlwy 
would rcj1•ct if cmpow1•r1·1l tu 1lo so. Of course, th1•r1• will 
111• errors and imp1•rf1•ctions and it should not be otherwise. 
No system should insure or claim lo insur1· perfection, but 
it should accept change and improvement. 

Teachers should lw rmpoweretl lo control the employ­
ment of all school and 1listrict p1·rsonnel simply h1•causc 
they perform the basic function of the i.chool a1ul hccausc 
they arc "tht' many." They will want, nc1•d, and sclt'ct a 
principal skilled in administration, who knows how lo work 
effl'ctivcly with people, one who is a skilled coordinator, 
0111· who is compassionate, and 0111• who can exercise 
effective lca1lcrship. 

The employment of tlw principal and others may he 
urrangl'd in srveral ways. Tlw teachers could constitute a 
p1·rsm11ll'I commillct• for the purpose of receiving applica­
tions, holding inlt:rvicws, and making recommendations to 
the governing hoard. The lt•achcrs could cstahlish criteria, 
or drlrgat1· that responsihility lo the principals. The 
personnel committee could, and perhaps should, inclurl1· 
representatives from all major cmployci• groups. The hoard, 
of course, must have tlw authority lo reject the teachers' 
recommendations until tlwy arc in abrrt•cmenl wilh Lhr 
lraclwrs' selection. It may lw an udvisahl1• internwdiatr strp 
to rev1·rs1· this proposrd process and follow the 1•xisling 
practice of having the hoard do the inll'fvicwing and 
studying. The hasic rc11uircmcnl would be the same- the 
teachers must have the authority lo accept or reject thr 
hoard's selections for the superintendent and all otlwr 
cmployci•s, including teachers. Tu discharge this vital 
responsibility, the personnel committee , und1·r tlw jurisdic­
tion of the teaclwrs, may he cmpowcrc1l lo employ 
professional help in dct1•rmining the 1p111lifications of the 
variety of officials n•11uircd lo run a modern school system. 
If teachers arc not cmpowt•rt•d lo employ or certify lo the 
employment of the chief school administrator, then the 
present conniving, fawning, suspicion, anrl fear will con­
tinm· lo the considerable detrim1•nl of the teaching-learning 
proccs.s. Teachers must be "freed of fear" if u truly free 
society is ever lo develop in the world. If fear is a necessary 
ingredient, as some seem lo hclicvc, then the administrators 
should he the fear-ridden, not the teachers. Teachers arc in 
contact with children and youth constantly, and their 
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hang-ups infrcl childrru. llowcvcr, fear is nol an essential 
allribult• of civilized man. 

Uemu11eralion. Some may say Lhul there would be no 
more administrators if they received the same basic pay as 
teachers, and this ma} be a valid opinion under the present 
situation. Principals today do have mosl of the final 
authority for the school prob'l'am, When lhinb'S go wrong he 
is held responsible. 

llow1:wr, there is another side. Do sllpl'rinll'ndcnls or 
society really hold principals responsible for t•verylhing that 
goes on in thl' sehoon Under an authoritarian scl-up Lhcir 
1lt•cisiuns arc more far-reaching. Som1• peopll' don't like it 
this way. They want lo he buss. They want lo "gel things 
done." How about the pressure on the classroom Lcucher 
who is "lucked in" with the same thirty or so pupils for 
180 1lays 1!ach yt•ar without any upporlunily Lu walk away 
from almost unbearable pressure points for more than a few 
minutes'? How many principals left the classroom Lu be rid 
of Lhcst• pressures'? When is the day of a good teacher 
cndcM The way to weigh this salary proposal is to try il. 
The ll'achers and taxpayers would favor it - certainly, the 
principals and other administrators would nul. 

Under the proposed model the principal would share all 
the responsibility, he would nol work longer hours than 
anyone else. The successes and failures would be shared by 
all, which is only as it should he. Teachers could enjoy 
some significant pay r.iiscs, Lou, if this leg in the paradigm 
w1•rc implemented. Also, there should he sounder inc1•ntiv1·s 
for Llw principulship other than increased pay. 

Love. This condition, according lo numerous writers, 
conslilutes the mosl powerful human motivation known. In 
lhe July 1970 issue of Playboy, Joan Baez was quoted as 
saying, "I 'w never in my troubles mcl a person who didn 'l 
wunl lo love and he loved liy other people. I think that 
need can he as powerful us any of the forces we 'vc been 
talking about." Ashley Monl.ugu, noted anthropologist and 
social biologist, wrote in the May 1970 Phi Delta Kappan, 
"love is, wilhoul any 11ueslio11, the most importanl cxpcri· 
cncc in the life of a human being." He also staled that love 
is onr of the must frequently used words in our vocab­
ularly. l\fonlagu was certainly nol referring lo the vocab­
ulary of students and praclilioncrs in school organization, 
because love sl'idum appears in thal literature. If love is so 
imporlanl, then why nol utilizt' its polt>ntiul to help release 
the un Lapped and unboun1lcd resources of the human spirit 
toward the improvement of organization, administrative 
practices, and classroom inslruclion '! The Judco-Christian 
ethic is based upon "love your neighbor us yourself" and 
who would say that principals and lcachrrs arc not or 

should nol he neighbors'? Surely, lhc reluctance of princi­
pals and teachers lo use the Lerm openly without embarrass· 
menl is a r1•neclion upon our society and the leaching 
profession. Y cs, love is probably practiced and expressed by 
teachers of kinclcrg-.irlcn and primary grade children, hut u 
proficient joh is done to depress and 1ldclc the word and 
other t'Xprcssions of it hy llw lime pupils reach the 12th 
gradt•. Whal would happrn if a principal would say in so 
many words lo "his" facully, "You arc beautiful pl'ople 
and I love you all, dcarly'?"- or if teachers would say it lo 
lhr principal and lo each othd? Y cs, many educators do 
practice a loving rc•lationship with their associates without 
using specific word expressions, hut how many who feel 
reticent about using the words arc more demonstrative in 
showing lovt·, concern, real afft'clionY In principal·leachcr 
relationships, love may he dcmonstrulccl through being 
opl'n, honest, showing rcspl'cl, trust, confidence, and deep 
concern for every person rcg-.irdlcss of status or other 
considerations. If a warm, loving relationship cxislt'd among 
facully and principals, fears and dissimulation would lessen. 
Certainly, there would ht' less lonely administrators and 
unhappy teachers and pupils. 

IL may b1• stretching the analogy a hiL to consider love as 
one of the four components supporting Lhe proposed model 
of school organization. Perhaps it would be more appro­
priate lo consider the mmlel as a "thre1·-lcggrd stool" 
supported by lh1• three componcnl~ of decision-making, 
rcimburs1·m1·nl, and staffing, and lo rcg-.ird love us the oil 
which lubricates the countless, complPX human relation· 
ships which occur daily in the opt•ratiun of the public 
school. The human spirit docs experience friction, lwal, 
irri lulion, and wt•ar and nothing can smoulh out these 
dclt!rrcnts as effectively as a generous infusion of mun 's 
b'l'catesl fore<' human low. 

Qualms. I r<'alizt' that this article is replete with unsuh· 
slanlialccl gcncralizalions, and that serious issu1·s may 
logically he taken with many of llwm. Perhaps they mcrrly 
r1•prcs1•nl wishful thinking. Evt•n if this were so, I would 
still feel juslificd in presenting them. Feeling that mosl of 
Lhis proposed model may have a degree of universality, l 
would certainly hope that lhc deans and department heads 
in colleges of education would brivc lhc proposed model for 
more effective public school organization a trial for lwo 
reasons: ( L) the way teachers arc Laught influences their 
leaching, and (2) research should lcsl this model. Of course, 
in ordrr lo measure the efficacy of this model, means 
would have lo bt• dcvclopt•d that would enable the 
rc;,carchcr lo measure tlw 1p1ality of lhc oulpul of Lill' 
lcachcr-cducalion inslilulion. This is not a simple Lask. 



h is. much l'asi1·r to hate than lo lovt', easier lo issue an 
authorilarian directive than lo risk involved dcl1ale and 
"wrong" tlccisions. It is simpler anti more t•go-o;atisfying, 
perhaps, lo Le the boss- the head man. Involving all who 
arc conct•rnt·d in decision-making will protJucc t•rrors 
(Where arc tlw perfect principals'!), <lisagrecment, hassles, 
incrimination, angrr, hurl feelings, "lost time," tlis­
couragt•mcnt and even <lcspair, but it will also produce 
adtlcd professional brrowlh among all llw participants, 
especially th1• principal. It wi II rcsul t in mon· in lt'lligen l 
reasoning, improVt'tl 11uality in decisions with more ..Cfec­
live leaching-learning as the incvitablt• divitlentl of im­
provl'd moral!'. 

Involvement in decision-making will diminish ft'ar, 
distrust, animosity , pclliness, sense of guilt, frustration a111I 
will 1•licit honesty, opt•nness, afft•clion, n·spccl, and a sense 
of accomplii;hrn1·11t and lwlonging. 

The proposctl muclcl is basl'tl upon the notion that the 
dignity anti worth of man and his capacity for srlf­
realization may lw brought about through human love anti 
reason. Surely, 110 known force can withstand tl11· rclt•asc of 
lht• huma11 spirit through love and mutual t•ndt•avor. Relieved 
of tilt' rwgutiVI' aspects of compc·tition and hierarchical 
rJnking, the classroom teachers of the world- and the 
principals will crt•ate a chain reaction of aspiration and 
human warmth which may save our world. 
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