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The decline in undergraduate French enrollments over the past years has
been a cause of great concern for teachers, administrators, and professional
organizations. While overall French enrollments actually increased by
nearly 10 percent from 1980 to 1990, numbers declined by 30 percent
between 1968 and 1990, as illustrated by statistics furnished by the
Modern Language Association (Brod and Huber 1992), reproduced in
Table 1.

Table I.

Undergraduate French Enrollments, 1960-1990

Year Enrollment
1960 228,813

1968 388,096

1970 359,313

1980 248,361

1983 270,123

1986 275,328

1990 272,472
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Indeed, French was the only language besides Ancient Greek and
Hebrew (classical and modern combined) to show a decrease in net growth
from 1986 to 1990 (-1.6 percent). Spanish, by comparison, increased 67.8
percent in the same period, and Japanese, with a 12.3 percent increase for
the same period, was second in net growth.

The classic explanations for the decline of French are convincing:
Given the growing population and economic influence of the U.S.
Hispanic communities, the proximity of Mexico and Central and South
America, NAFTA and other trade opportunities, Spanish is perceived to
be not only a second language in many geographic regions, but also a lan-
guage that will be useful to students in finding a job. French, on the other
hand, cannot match the perceived utility of Spanish and Japanese. It is
viewed as "impractical" and inaccessible.

The very plausibility of this reasoning accounts perhaps for the
paucity of literature that discusses these enrollment shifts. To investigate
the motivation for language choice more empirically, the authors designed
a survey to gather students' perceptions of French and Spanish. Looking at
what French students perceived as positive about their language and what
they saw as negative in the other, as well as what Spanish students consid-
ered negative about French, we sought a better idea of the motivations of
students who either choose to begin or decide to continue to study French
and by extension, of the respective language's functions in the curriculum
and in society. In this article, we analyze the data generated by this study
and suggest strategies for coping with the downward enrollment trend.

The Role Of Language Function In Language Choice
A productive theoretical framework for conceptualizing notions of lan-
guage choice is that of language functions, as defined in the British School
of linguists represented most fundamentally in the writings of Halliday
(1973, 1978). The term "language function" in this school of thought
refers to the social or anthropological uses of language, rather than the
linguistic functions associated with recent work in language proficiency
(cf. the ACTFL Guidelines with the functions associated with each profi-
ciency level). The list in Table 2 gives our interpretation of some of the
basic functions that are relevant to our discussion.

Several researchers have investigated language function in relation to
issues of social organization and power. In particular, Kachru's (1986) and
Berns' (1990) discussions of the roles of English in India, Japan, and
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Table 2.

Halliday's Function of Language Use

Function Definition Example

instrumental using language to accomplish

a specific goal
learning Spanish to get a
better job

transformativel using language to change

one's world view
learning French to gain

insights into self, one's own
or the target culture

aesthetic using language as a vehicle

for beauty
learning Japanese to do

calligraphy of kanji

imaginative using language to express

human creativity
learning Spanish to write
poetry or stories

innovative using language to create new

concepts or change existing

connotations

learning a language as a

source of new ideas or of
avoiding Li taboos

integrative using language to forge or

maintain social bonds
learning Spanish to commu-
nicate with penpals or
extended family members

Germany can be a fruitful point of departure for a discussion of Spanish
and French in the United States. For Kachru, "the power of English . . .

resides in the domains of its use, the roles its users can play, andattitudi-
nallyabove all, how others view its importance" (1986, p. 4). Those
people who control the use of English in India also control domains that
have professional prestige. The role of English in India has been trans-
formed from that of a contact language between colonizers and colonized,
to a fully functional variety that can enable its users to navigate the intra-
national administration and educational arenas as well as the domains of
international science, technology, and business (1986). Kachru claims that
English in India has become a second language, and demonstrates how it
serves regulative, instrumental, imaginative, and innovative functions.
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Berns' (1990) discussion of English in Japan and Germany is similar.
She argues that although English remains a foreign language in those
countries, its vehicular load is widening and it is increasingly taking on the
characteristics of a full-fledged second language. This is especially true of
Germany, where English fulfills the instrumental, interpersonal, and with
the use of borrowing, abbreviation, hybridization, and creativity in
non-literary written and spoken texts, the imaginative and innovative
functions.

Clearly, the insights provided by notion of linguistic functions can
contribute to our understanding of language choice among undergradu-
ates. In the case of French and Spanish, we hypothesize that these lan-
guages are in complementary functional distribution, with Spanish
dominating in the instrumental and interpersonal functions, and French
in the aesthetic and transformative functions.

Methodology

To test our hypothesis, we created a survey instrument to elicit: students'
attitudes toward Spanish, French, and Japanese and their speakers;
whether students remained loyal to the language they chose to study; and
words students associated with Spanish, French, and Japanese. The survey
is reprinted in full in the Appendix. In this paper we limit our discussion
to the results for French and Spanish only.

The survey2 consists of 68 questions, in 54 of which respondents were
asked to give their reactions to prompts using a Likert scale ranging from

agree" to "strongly disagree." The answer sheets for the first 54
questions were optically readable scantron pages,, and the final 14 ques-
tions were answered on a separate printed page. Each question was asked
in three different sections relating to Spanish, French, and Japanese. The
question prompts were basically repeated for each. For example, given a

prompt for Language X, the same prompt was given in the following sec-
tion for Language Y, with a simple substitution of the name of the lan-
guage. There were three questions per language section that were reserved
solely for students of that language. For example, Question 16: "I'm study-
ing Spanish because I enjoy it" was appropriate only for Spanish learners
and so only they were asked to respond. In all, students were asked to
answer 62 of the 68 questions, ignoring the three questions pertaining to
the two languages they did not study.
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The final 14 questions, consisting of a combination of multiple-
choice and open-ended questions, were to be answered by all students.
The first ten of these were for the purposes of demographic identification
including sex, age, languages studied and place of study, languages spoken
in the respondent's household, parents' educational level, parents' profes-
sions, and respondent's ethnic background.

The questionnaire was administered in two classes of French 203 and
four classes of Spanish 203 at the University of Oregon at Eugene, near the
end of the Spring term, 1995. These sixth quarter classes represent the
final portion of the two-year language requirement for most liberal arts
majors. The same questionnaire was administered at the end of the Fall
semester, 1995, to four classes of French 30 and six classes of Spanish 30 at
Brandeis University in Waltham, MA.3 These third-semester classes like-
wise represent the end of the three-semester language requirement.

Limitations

It should be noted that this was a small experimental pilot study with no
scientific sampling. No external validity can be claimed and the results are
only suggestive for further research. Subsequent replications, with a higher
number of respondents in divergent institutional contexts, may yield dif-
ferent results. We can claim only that this survey represents a snapshot
characterization of these respondents' attitudes on the day they responded
to the survey.

Quantitative Results: Questions 1-36, Survey Sections
AD
Our quantitative analysis focuses first on French students' perceptions of
French, followed by Spanish students' perceptions of Spanish and, finally,
each group's view of the other.

Table 3 summarizes French students' responses in order of frequency,
with the column on the right giving the percentage of French students
who agreed with each statement. Highlighting the results that are most
significant for our study, we find that the highest percentage of responses
can lpe subsumed under three functions, "instrumental," ((aesthetic," and
transformative." The last function refers to French in its role of agent of

personal/cultural enrichment or change. 51
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Table 3.

Attitudes and Perceptions of French Students about French and the French

Statement % agreement

French is a beautiful language. 98.04

French is useful for world travel. 98.04

I would like to study French for cultural enrichment. 94.00

French is a precise language. 84.09

I'm studying French because I enjoy it. 82.35

Knowledge of French could help me find a job. 82.00

I would like to study French to learn more about French
art, history, and literature.

82.00

French people are friendly. 81.25

I would like to learn French because of its romance. 74.00

French is useful for business. 59.09

I'm studying French because of a good experience I had
with another French teacher in the past.

57.14

I would like to learn French because of its prestige. 48.94

French is the language to study for people who are going
on to college.

45.65

French is an easy language to learn. 40.82

I'm studying French because I have friends, family, or relatives
who speak it.

35.42

I would like to study French to learn more about scientific and
technical developments in French-speaking countries.

28.57

French-speaking people are rude. 23.40

There aren't a lot of differences between English and French. 18.37
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Table 4.

Attitudes and Perceptions of Spanish Students about Spanish and Hispanics

Statement % agreement

Knowledge of Spanish could help me find a job. 95.00

Spanish is useful for world travel. 95.00

Spanish is useful for business. 90.00

Spanish is a beautiful language. 85.00

I would like to study Spanish for cultural enrichment. 80.00

Spanish people are friendly. 73.63

I'm studying Spanish because I enjoy it. 68.69

Spanish is a precise language. 64.29

I would like to study Spanish to learn more about Spanish art,
history, and literature.

62.00

Spanish is an easy language to learn. 60.00

Spanish is the language to study for people who are going on
to college.

42.42

I'm studying Spanish because I have friends, family, or relatives
who speak it.

37.00

I'm studying Spanish because of a good experience I had with
another Spanish teacher in the past.

32.00

I would like to learn Spanish because of its romance. 31.31

There aren't a lot of differences berween English and Spanish. 29.00

I would like to learn Spanish because of its prestige. 28.00

I would like to study Spanish to learn more about scientific
and technical developments in Spanish-speaking countries.

22.22

Spanish-speaking people are rude. 11.46
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Addressing the instrumental function, students nearly unanimously
viewed French as useful for world travel (98.04 percent). Significantly, stu-
dents perceived French as being useful for finding a job (82 percent). More
than half of the students felt that French would be useful for business
(59.09 percent). French is the language of the academically ambitious for
nearly half the respondents (45.65 percent). But only 28.57 percent of stu-
dents would study French to learn more about science and technology.

In the aesthetic category, nearly all students found French to be a
beautiful language (98.04 percent), and three quarters found French to be
a language of romance (74 percent).

With regard to the transformative function, the vast majority of
respondents seek to study French for cultural enrichment (94 percent) and
to learn more about high culture (82 percent). French is prestigious for
approximately half of the respondents (48.94 percent).

Table 4 summarizes the Spanish students' responses, with the column
on the right giving the percentage of Spanish students who agreed with
each statement. As can be seen, the greatest number of answers fall into the
"instrumental" function: the majority found that knowledge of Spanish will
enable them to find a job (95 percent), that it is useful for world travel
(95 percent) and business (90 percent). In an almost equal percentage as
French respondents, Spanish students felt that their language was an appro-
priate choice for college-bound students (42.42 percent). In a slightly lesser
percentage than their French counterparts, these students chose Spanish to
learn more about scientific and technical developments (22.22 percent).

A high number of respondents also considered Spanish a beautiful
language (85 percent) but only a third (31.31 percent) considered it a lan-
guage of romance.

Looking at the transformative function, 80 percent of the respondents
study Spanish for cultural enrichment. Knowledge of high culture is cited
by approximately two-thirds of students as a motivating factor for studying
Spanish (62 percent). Only 28 percent agreed that Spanish carried prestige.

Representing the Other

Chi-square analysis was used to compare how French and Spanish learners
view both their own and each others' language. In Table 5, we report the
items on the survey where there was a significant difference judged at the
.02 level with the Likelihood Ratio Chi-Square.

54
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Table 5.

French and Spanish Students' Responses Compared

Statement %S %F chi

1. Knowledge of French could help me find a job. 51.58 82.00 .000

2. French is a precise language. 53.85 84.09 .000

3. I would like to study French for cultural
enrichment.

62.37 94.00 .000

4. French is useful for world travel. 80.00 98.04 .001

5. I would like to study French to learn more
about French art, history, and literature.

53.76 82.00 .001

6. French is useful for business. 31.03 59.09 .002

7. French is the language to study for people
who are going on to college.

22.58 45.65 .006

8. French people are friendly. 60.00 81.25 .009

9. French is an easy language to learn. 21.28 40.82 .015

10. French is a beautiful language. 87.37 98.04 .016

11. I would like to learn Spanish because of its
prestige.

28.00 10.64 .019

12. Spanish is the language to study for people
who are going on to college.

42.42 15.56 .020

13. Spanish is useful for business. 90.00 75.00 .020

Once again, the three functions previously identified organize our dis-
cussion of the perceptions of the learners of one language about the other.
Spanish learners perceived French as being less useful than Spanish
in terms of business, travel, and preparation for college (see responses 1,
4, 6, 7). Responses 3 and 5 could indicate that Spanistsdents are less
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interested in the transformative function that French may represent.
Response 10 shows that French is perceived as less beautiful by Spanish stu-
dents than by French. Finally, French students perceived Spanish as being
less prestigious and less suitable for people going on to college (11 and 12).

Qualitative Results: Question 11, Survey Section G

Question 11 asked students to complete the phrase "I'm happy I chose to
study French because . . ." to determine the degree of student satisfaction
in their language choice, as well as to investigate further the function the
language fulfilled in their overall academic and/or career goals.

Responses fell into ten categories. Although one category, "[I took it
because it was a] requirement," seemed not to pertain to the question, it
nonetheless provided an interesting insight (see below). Table 6 summa-
rizes the responses by language. Note that some students gave multiple
answers to this question.

Table 6.

Question 11: Reasons for Students' Choice of Language

Category of
response

Percent of French
Students (N=72)

Percent of Spanish
Students (N=123)

Useful 31.9 54.2

Enriching 19.4 8.4

Beautiful 18.1 3.1

Enjoyable 13.9 12.2

Culturally rich 6.9 3.1

Prior study 4.2 2.3

Easy 2.8 6.1

Literature 1.4 1.5

Requirement 1.4 6.1

Heritage 0.0 3.1



Rethinking the Function of French 45

Question 11: Analysis

An analysis of these data reveals several interesting findings. Not surpris-
ingly, nearly 60 percent of the Spanish respondents were happy they
studied Spanish because of its utility. Yet the largest group of French
respondents, a full third, were also pleased for the same reason. A closer
look at the text of their respective answers, however, reveals that utility in
the case of Spanish applied more often to business, career, and everyday
communication. Typical answers for Spanish included: "I am from
California where Spanish is spoken a lot." "The west coast, U[niversity] of
O[regon], is close to many Spanish-speaking countries. NAFTA might cre-
ate job opportunities for bilingual Americans speaking Spanish." "It is very
useful for jobs in the United States and throughout the world." "It is use-
ful in the business world." "It can help me get into medical school and it is
very beautiful." "I feel that it will help me in my career as a doctor to com-
municate with my patients."

In contrast, typical answers given by French students emphasized the
language's usefulness in travel and study/residence abroad: "I travel to
France frequently and it is very useful." "I hope to live there for at least a
year." "It comes up a lot while studying art." "It allows me the opportunity
that if and when I go to a French-speaking country, I will be able to com-
municate, sort of."

Also revealing was the ranking of the category "enjoyable" (which
included such expressions as "fun," "like," and "love"). While almost equal
percentages found their language study enjoyable, in the case of Spanish,
this was the second-ranking reason for satisfaction. In the case of French,
however, "enjoyable" ranked fourth below "beautiful" and "enriching." It
would appear that the transformative function of French is a predominate
reason for student happiness.

A final noteworthy category was that of "easy." Although only men-
tioned by a small number of respondents, this was the fourth-ranked rea-
son for satisfaction among the Spanish students, mentioned by 6.1 percent
of the participants. Among French students, this category ranked sixth
(2.8 percent of respondents). We may speculate that whereas the "ease" of
learning Spanish attracts students initially, other factors displace it after
several semesters of study.

Finally, we may briefly consider the answer that alludes to the lan-
guage requirement. A fuller version might have been "I'm indifferent/not
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happy that 1-7. taking Language X; I'm taking it merely to fulfill the lan-
guage requirement." It may be significant that a larger percentage of
Spanish students than French answered this way (although the actual
numbers were small). One might speculate that since students who are not
interested in language are often directed to Spanish because of its perceived
CCease,- larger numbers of Spanish students may fail to associate any func-
tion with the:r study.

Question 12, Survey Section G

In question :2, students were asked to explain why they were unhappy
with the choia- of language they had made. Significant ly, many answered
that they were not unhappy or simply left the question blank (French:
45.7 percent, Spanish: 57.5 percent). Of the answers obtained, nine cate-
gories could be established. Students were unhappy with a language's

difficulty, lac:: of utility, or their own lack of interest; they found language
study too time-consuming, too easy, or fatiguing; they found their chosen
language to be not prestigious, not beautiful; or they received poor
instruction. In Table 7, the categories not recorded had no responses.

Table 7.

Reasons for Dissatisfaction with Language Study

Category of
response

Percent of French
Students (N=22)

Percent of Spanish
Students (N=48)

Hard 40.9 35.4_
Not useful 31.8 4.2

No interest 18.2 14.6

Time-consuming 4.5 35.4

Easy 4.5 0

Not prestigious 0 4.2

Fatigue 0 2.1

Not beautiful 0 2.1

Poor instruction 0 2.1
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Question 12: Analysis

The largest category complained about the difficulty of both French (40.9

percent) and Spanish (35.4 percent). An equally large percentage of
Spanish students were unhappy with the time-consuming nature of their
courses, whereas this criticism came up far less frequently among the
French students (4.5 percent).

These data tend to confirm what we saw in question 12, where "easy"
ranked low as a reason for Spanish student satisfaction with language
choice: it seems that the notion of Spanish being easily mastered dimin-
ishes as language study progresses. In the case of French, we may speculate
that since this language is perceived as difficult, students who choose to
study it are prepared to spend more time working at it. Thus, the time-
consuming nature of the task is cited less often as a cause of unhappiness.

Also noteworthy was the mention of the lack of prestige (4.2 percent)
or beauty (2.1 percent) associated with Spanish. Although cited by very few
respondents, these answers anticipate a point we make in the next section,
namely that language choice may be predicated upon racial, ethnic, and
socio-economic factors that students associate with speakers ofa language.

Question 13, Survey Section G

If students could choose again, which language would they study?
Question 13 asked them to reflect on this matter. The two charts in Table
8 (see page 48) summarize their answers. (N.B.: Some students named two
languages in their response.)

Question 13: Analysis

The largest percentage of French students would choose Spanish if they
had another opportunity. With few exceptions, utility was cited as the rea-
son. For those students who would again select French if they could roll
back the clock, utility was likewise invoked by the majority when a reason
was given: "I don't want to study Spanish or Japanese. My major is in art,
not Spanish or Japanese and it is helpful." "I really enjoy the language and
feel it will be useful to me.- "I think it was useful and fun to learn." "It has
helped me understand English better and it should help me in my profes-
sion." "I love the language and I would like to live in Paris someday."
Beauty was occasionally invoked: "Even though Spanish or Japanese might

#1%
s- 49
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Table 8.

Language Choice by Hindsight

Responses by French
Students (N=49)

Would choose .. .

Spanish 49.0%

French 36.7%

Japanese 14.3%

No answer 6.1%

Responses by Spanish
Students (N=115)

Would choose . ..

Spanish 62.6%

French 10.4%

Japanese 7.8%

No answer 17.4%

Not applicable 1.7%

be more useful, I don't like the sound of them as much as I do French."
Significantly, more than a third of respondents would not abandon
French, despite the perception that it is less useful than Spanish.

More than 60 percent of Spanish students would choose Spanish
again, by far because of its utility. When Spanish students mentioned
French and explained their answer, they cited utility as the explanation for
switching: "French would be more useful than Japanese." "Once again,
French would be more useful for grad school plus there are many French
speakers in my family." "I would like to live in Canada someday and be
able to communicate in Montreal." "I want to major in art history."
Interest in the literature and culture was sporadically invoked: "I studied
French in high school and liked the language and literature more than
Spanish but I would rather know Spanish because I think it would be
more useful." "I am interested in the language and the culture."

Question 14, Survey Section G

In question 14, students were asked to name three words they associated
with each of the languages targeted by the survey.4 The purpose of this
activity, of course, was to elicit images of French, Spanish, and Japanese
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through free association. While some associations may have been
prompted by the text of earlier questions, the variety of responses given by
the participants suggests that they were not overly influenced by the con-
tent of the survey itself. However, the wording of the question itself may
have been misleading to some students who, instead of making associa-
tions, apparently wrote three words that they knew in the particular lan-
guages, such as taco, bonjour, or sushi. On the other hand, it may be the
case that these are indeed the words evoked by the languages in question.

The word associations elicited by this question fell into 16 semantic
fields and/or word classes. These are listed below, with an explanation of
the rationale and content of the classification.

1. Beauty/Romance: words that refer to the beauty of the language or to
the romance that the sound, cultural artifacts, and literary traditions
associated with the language presumably suggest. Examples include
beautiful, romantic, kiss, sexy, men, love, attractive, flowing, expressive.

2. Ease: words that suggest the ease with which a language could be
acquired. Examples include easy, simple, understandable, like English.

3. Fun/Appealing: words indicating that a language is fun to learn or
that it appeals to students in ways other than those suggested by the
first two categories. Examples from this category are joyfid, like it, fun,
exciting, interesting, prestigious.

4. Utility: words that describe the usefulness of a language. Common
tokens are known, growing, useful, common, everywhere, important,
global, business.

5. Emotional Bond: words such as people, warmth, friendliness,
family that suggest that students feel an emotional bond with the
native culture bearers.

6. Art/Literature/Film: words or phrases that refer to a culture's artistic
achievements: literature, cultural, literary, old movies, Mona Lisa, art,
Don Quijote.

7. Difficulty: terms that refer to the perceived difficulty of learning the
language, such as hard, difficult, challenging, complicated.

8. Unappealing: other negative terms related to the language or to its
speakers: dirty, vulgar, ugly, poor, dirty, rude, smelly, snob, arrogance, no
thanks.
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9. Immigration/Foreign: terms that describe the immigrant status, of a
language's speakers or their foreignness: immigrant, migrant workers,
migrants, foreign, Hillsboro,5 flaming.

10. Geography: locations such as Paris, France, Canada, Mexico, Puerto
Rico or Spain.

11. Food: tacos, burritos, crêpes, bread, wine, cheese.

12. Popular Culture: words that refer to everyday items aside from food:
Renault, beret, silver jewelry, siesta, fiesta, piñata.

13. Fashion/Style: items that refer to fashion or the fashion industry:
chic, style, haute couture.

14. Miscellaneous: words that clearly attempt to characterize the lan-
guage and the culture, but whose lack of larger context led to seman-
tic ambivalence and thus precluded categorization. We were
uncertain, for example, whether adjectives such as quick, lively, precise,
individual, and inexpensive should be classified under "Ease,"
"Fun/Appealing," "Utility," "Difficulty," or "Unappealing," respec-
tively. Other examples include nasal, throat, articulate.

15. Words: lexical items that a student knows in a particular language:
c'est la vie, chouette, merde, gato, hasta, dinero.

16. Names: names of instructors, textbooks, and friends.

In trying to determine students' perceptions of and attitudes toward a

language, we were particularly interested in the first nine categories. We
considered categories 1-4 (beauty/romance, ease, fun/appealing, utility) as

indications of positive perceptions of a language or culture. Categories 5-6
(emotional bond and art/literature/film) signified that the language was an
efficacious instrument for forming bonds or a vehicle for significant
cultural contributions. On the other hand, we viewed categories 7-9
(difficulty, unappealing, and immigration/foreign) as reflecting negative
perceptions. The next five categories, geography, food, popular culture,
clothing, and miscellaneous, also contained revealing indicators of percep-
tion and attitude, although less so than the others. It is unclear, for
example, whether taco may be considered a fun or tasty food, or a less
refined fast food. Likewise, it is not certain whether students associate
siesta with a healthy attitude toward life or with laziness. The last two cate-
gories, words and names, are not considered here, since their relevance was
not always apparent.

62
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Linguistic and Cultural Portraits

By comparing the French group's perceptions of Spanish with the Spanish
students' perceptions of French, we can develop a clearer snapshot of how
each group represents the other. Juxtaposing each category and ordering
the percentages from high to low, we obtain the profiles shown in Table 9.

This juxtaposition portrays some startling findings. While both
groups of students acknowledge a primary positive function of each lan-
guage (utility for Spanish, aesthetics for French), the next largest percentage
of both groups finds the other language unappealing.6 As might be
expected, French is considered more difficult and Spanish easier, but these
points of view are given by only approximately 10 percent of the
respondents in both groups. Likewise, approximately 10 percent of the
respondents associate either language with fun (but see the following sec-
tion: Geography, Low Culture, and Miscellaneous). Nor does one group
overwhelmingly associate one language with high culture (but again, see
the next section).

Table 9.

Students' Associations with the Language Not Studied

Category of
response

French View
of Spanish
(in percent)

Utility 27.5

Unappealing 23.5

Ease 13.7

Fun/Appealing 9.8

Immigration/Foreign 9.8

Emotional Bond 9.8

Beaury/Romance 3.9

Art/Literature/Film 2.0

Difficulty 0

Category of
response

Spanish View
of French
(in percent)

Beauty/Romance 40.3

Unappealing 25.9

Difficulty 10.8

Fun/Appealing 10.8

Art/Literature/Film 6.5

Ease 2.9

Utility 2.9

Emotional Bond 0

Immigration 0
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An important question pertains to students of French and the popula-
tion at large with regard to language prestige: Do many Americans decide
against studying a language based on some half-hidden fears of otherness
defined by differences of skin color and socio-economic category?
Whether such dubious motivations exist as well among Spanish students is
overridden by its utility, a factor that makes it a prestige language among
Spanish learners, but less so among learners of French. This class distinc-
tion is maintained as well in the food associations (see next section). One
could also make the case that class motivations are at work in questions
about beauty of a language, with French being judged beautiful and
culturally rich by 26.5 percent of the French learners, whereas only 6.6
percent of the Spanish students qualified Spanish as such.

Geography, Popular Culture, and Miscellaneous

We group under this heading the five relevant remaining categories: geog-
raphy, food, popular culture, fashion, and miscellaneous. We examine each
of them in turn for further indications of perceptions of language and cul-
ture.

Geography: This category is not especially revealing to our discus-
sion. It is, however, distressing to note how little of the Hispanic and
Francophone world was represented: 80 percent of students associated
French with Paris or France; 70 percent associated Spanish with Mexico or
Spain.

Food: The food category was markedly different for the two lan-
guages. Students overwhelmingly associated Spanish with standard Tex-
Mex fare: tacos (10); burritos (5); beer (5); tequila (5); beans (4)
guacamole (2); salsa (2); enchiladas, fajitas, tortillas, enchiladas, margari-
tas, piria coladas (1 each).

The majority of students associated French with the classic wine-
bread-cheese triad: wine (10); bread (8); croissant (6); baguette (2); cheese
(3). Only Spanish students associated French with fries (5) or toast (2).

While difficult to conclude with any certainty, we might attempt to
associate these food listings with the previously examined categories. The
Spanish associations might reinforce the notions of "fun/appealing," since
the foods mentioned are usually associated with casual or party-like set-
tings. The wine-cheese-bread grouping might reinforce the categories of
beauty/romance, difficulty, or high culture, since these are items that are
considered luxury imports, the domain of connoisseurs or becs-fins or, in
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the case of croissants and baguettes, more expensive and more skillfully
prepared than rolls and bread.

Popular Culture: Like the food category, the majority (75 percent) of
items associated with Spanish may reinforce the fun/appealing semantic
field: dance (6); sporting events (4); music (3); parties and festivals (3);
pinatas (2).

More than half of the students (57 percent) associated berets with
French. The remaining items were cars or celebrities.

Fashion: Students associated fashion only with French, perhaps rein-
forcing the notion of beauty/romance or fun/appealing. Items included
chic (2); fashion (2); models, perfume, style, haute couture, garment and
cravate (1 each).

Miscellaneous: Many of the responses in this category attempted to
characterize the language or culture in impressionistic terms. For Spanish,
the most frequent response was "fast." This answer, along with others such
as "excited,'' "colors," "red," "heat," "warm," and "hot weather,'' suggest
the "fun/appealing" category, evoking a dynamic culture associated with
vacations and vivid sensations. Adjectives such as "smooth" and "flowing"
signify that the language is also viewed as appealing.

For French, such terms as "smooth-flowing," "soft," "mysterious," and
may correlate with the category beauty/romance; others, such

as "precise," "lively," "articulate," "pride," and "individual" may 1De terms
that indicate appeal; "quick," "fast," "throat," and "nasal" may betray diffi-
culty or unappealing qualities.

To summarize this discussion, we could only speculate as to the rela-
tionship between these associations and those contained in the nine more
clearly delineated categories outlined earlier (Linguistic and Cultural
Portraits). It is more than likely, however, that a link exists and that as a
consequence, the analysis presented in the preceding section should be
modified, giving greater importance to the semantic field of "fun/appeal-
ing" for Spanish and to "beauty/romance" for French. The perception of
French as fun/appealing as well as difficult/unappealing may also increase
slightly based on the word associations in the categories of geography, pop-
ular culture, and miscellaneous.

Implications: Responding to the Decline

A number of responses, both personal and institutional, have been put for-
ward to explain and attempt to reverse the decline in French enrollments.

6
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We now examine several of these proposals in the light of our analysis to
see how the data either validate a particular strategy or suggest alternative
approaches to the problem.

A few caveats are in order. As mentioned earlier, the sampling of this
pilot study is quite small and larger-scale studies may produce different
results. Our discussion is not meant as a reproach to the many individuals
who have devoted countless hours to creating promotional materials, talk-
ing with colleagues and students, revising curricula, etc. We seek rather to
reframe the issues and redirect attention to what our study would identify
as the most productive responses to this situation.

Finally, we fully realize that our proposals are not applicable to every
professional context, nor do they represent "the final word." The results of
this survey lead us to postulate that perceptions of French may influence
language choice. Many other factors enter into a student's choice of lan-
guage. Therefore, the solutions to the problem of declining enrollments
are just as complex as its causes. We hope, though, that our study will
prompt others to investigate carefully their local situation and to respond
to it thoughtfully.We also hope that the provocative nature of our propos-
als will reinvigorate the discussion.

Response 1: Spanish Envy

The first response that we analyze is one that attempts to alter perceptions
of French to make it seem more like Spanish, that is to say, useful, fun and
easy. A version of this response is given by Albert Valdman, current presi-
dent of the American Association of Teachers of French (AATF), who
states in the association's bulletin (September 1995) that French is a lan-
guage that is fundamentally not difficult to learn: ". . . une langue qui fon-
cierement nest pas difficile d'acces" (p. 1). His conclusion is that Spanish is
not simpler than French; rather, that Spanish teachers are more tolerant of
error, which gives students the impression that the latter is easier to learn:
"L'espagnol nest Pas plus facile que le francais. Les professeurs despagnol sont
simplement plus tolerants, plus realistes peut-etre que nous."(p. 2).7 He also
suggests that the curriculum be opened up to include more content-based
courses, such as Business French.

French is further marketed as opening the door for job opportunities,
the vehicle of communication in dozens of countries where it is spoken
as a first or second language (AATF: No date). Petrey (1995) describes a

6 6
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marketing effort by the Services Culturels of the New York City French
consulate:

AATF members were to learn how to convince potential students that
French is the "technological and business language of the future." Once
students understand they "they can get jobs and make money" if they
know French, French teachers will get jobs and make money too.
(p. 381)

A survey by Bryson and Oppenheim (1994) reports that 55 percent of the
French departments responding encourage double majors with business.

Our analysis has shown that care should be taken when discussing the
question of utility. Not all students perceive of French as useless; in addi-
tion, some students like French precisely because it is "non-utilitarian,"
i.e., fulfills the transformative function. More important, the notion of
"utility" must also be considered in terms of geographical proximity and
communicative immediacy.8 Consider the following data:

Our quantitative analysis showed that the highest percentage of French
students' responses identified French as a useful language for world
travel. Over 80 percent of students felt that French could help them
find a job. However, only half of the Spanish students agreed with this
assessment (see Table 5) and only 2.9 percent of Spanish students asso-
ciated utility with French in their response to question 14.

The quantitative analysis also indicated that although only 40 percent
of French students said that French was easy to learn, 82 percent enjoy
their study of the language. Significantly, while 60 percent of the
Spanish students indicated that Spanish was easy, only 69 percent
found it enjoyable.

Question 11 of the narrative responses (Survey, Section G) revealed that
one-third of French students were happy with their choice of language
because it was useful. The perceived utility focused on travel and study
abroad, whereas the Spanish group couched utility in terms of being
able to speak or do business with other members of the community.
French cannot make nearly as convincing a claim, given the smaller
number of speakers, businesses, and cultural institutions in the United
States.

Taking together the next three categories of responses to question 11
(Survey Section G), it can be asserted that students were
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happy with the "impractical" nature of French: Over 60 percent liked
French because it was personally enriching, enjoyable, beautiful, and
culturally rich, factors that define our aesthetic and transformative
functions.9 This is supported by the quantitative data where French stu-
dents repeatedly evoked these functions (Table 3).

Asked for a reason that they were unhappy with their choice of lan-
guage, almost half of the French students did not respond. At least part
of this lack of response could be interpreted as meaning that students
were not unhappy with their choice. Of the students who answered, the
perceived difficulty of French was invoked first, followed by its lack of
utility.

Note too, that in question 13 (Survey Section G), although 42 percent
of students would choose Spanish because of its utility if they could
reconsider their original language choice, over a third of students would
choose French again.

In the category of ease, whereas only 21 percent of Spanish students
agreed that French is an easy language to learn (Table 5), a mere 6.7
percent of Spanish students were happy with their language choice for
this reason (question 11, Survey Section G). Significantly, the first rea-
son invoked for unhappiness in question 12, among both French and
Spanish groups, was difficulty. In question 13, by far the most common
reason for reconsidering language choice was utility, not difficulty. It
should be noted, too, that far more students responded to question 13,
giving the resulting data more significance.

Finally, question 14 revealed that nearly equal percentages of French
and Spanish students found French to be fun or appealing. Here,
Spanish students rated French as more difficult than did French stu-
dents, although by only approximately 4 percentage points.

To conclude, although ease and utility are clearly factors in language
choice, the situation is not clearcut. Whereas there is a large consensus that
Spanish is useful, it is not the case that French is considered entirely non-
utilitarian. Furthermore, we must not overstate the case of French's utility,
for it is not useful in the same way that Spanish is perceived to be. And in
our quest to re-present French, we should take care not to abandon
our traditional clientele who is seeking an aesthetic or transformarive
experience.
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Indeed, the "impracticality" of French is not necessarily a negative
factor influencing choice. It is also not clear that ease is by itself a com-
pelling notion; and it appears that second-year Spanish students have been
disabused of the idea that Spanish is easy!

Finally, our study has shown that neither French nor Spanish has the
monopoly on fun. We would caution, though, against overuse of the strat-
egy of tolerating error in order to make French appear less difficult. While
this strategy can align itself with our knowledge of the language acquisi-
tion process and communicative goals, we should not forget that the
French language is an integral part of cultural identity. Students should be
made aware that native speakers may idealize how French should be spo-
ken and tend to hold non-natives to an exacting standard. Linguistic
purism and a cult of correction form part of the French cultural code. A
student unprepared for this exigency is ripe for a negative encounter with a
native speaker, and may reinforce perceptions of the French as arrogant
and the language as elitist.

Response 2: Hegemonic Impulses

A second response to the decline in enrollments is the assertion that
although French may no longer be the language most studied by American
students, it should still be considered the number one foreign language.
One form of this argument is articulated by AATF president Valdman in
the organization's National Bulletin (Valdman 1995).

Valdman rightly makes a distinction between Spanish and French
when he identifies the former as a second language in many parts of the
United States, and the latter as a foreign language. He further distinguishes
between the functions of a second language and a foreign language,
attributing a primarily instrumental function to the former and a transfor-
mative function to the latter. He continues by urging teachers to assert
French's status as a "privileged" foreign language in the United States by
emphasizing its role as the second most important language of interna-
tional communication after English, its cultural prestige, and France's
technological achievements (p. 1).10

Valdman's attitude is conciliatory and well intentioned. By making
crucial distinctions based on demography and functions, he seeks to avoid
the comparisons and rivalry that do a disservice to French teachers by por-
traying them as demoralized, defensive and hegemonic. In the past, when

p
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French numbers were higher than Spanish, this very rivalry took on classist
and racist tones that were communicated both explicitly and implicitly
through choices of teaching materials, methodologies, and representations
of culture. Compagnon (1996) describes this earlier situation and injects
the same note of caution:

Historiquement, la chose francaise itait depuis toujours un signe de dis-
tinction: de distinction sociale, ou de classe, d'abord, et de distinction
intellectuelle et theorique plus tard. Je ne suis pas sea que ce soit encore le
cas, ni d'ailleurs que la distinction soit une valeur recommandable dans la
société academique nord-américaine contemporaine." (p. L)

Compagnon continues by claiming that since French is primarily a
European language and that the current academic climate associates
Europe with political and cultural imperialism, French has become partic-
ularly targeted as "le summum de lbegemonie sociale, de rilitisme culturel et
de [arrogance intellectuelle"12 (p. N).

Our data tend to confirm these associations. As noted in our analysis
of question 14, the second-largest group of Spanish students found French
to be unappealing, associating it with such words as arrogance, arrogant,
elite, elitism, elitist, imperialism, rude, snob, snobbishness, snobby, snobs,
snotty. Our quantitative data also revealed that over a third of Spanish stu-
dents and approximately a quarter of French students perceived French-
speaking people as rude (Table 5). The relatively large number of these
responses and the emotion communicated by them suggest that we avoid
comparisons between languages that cast French in an unflatteringly
boastful or hegemonic posture.

In response to such negative assessments of French, we would argue
for a pedagogy of culture that makes students aware of cultural differences
and sociolinguistic factors that are likely to create an impression of rude-
ness. Such differences may include body language, politeness codes, the
upbringing and education of French children, the family, the notion of
friendship, [esprit critique, and the importance of the French language in
the national identity, among others. Likewise, this pedagogy of culture
would emphasize national, regional, and class differences to weaken the
association of French with elitism and to portray attitudes not usually
found among harried Parisians. (Recall that 8 0 percent of students associ-
ated French with France or Paris.)

Compagnon mentions the trend of establishing courses in Franco-
phone literature as a way of combatting the perception of French as classist
and racist:
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D'oa Ia tendance, puisque le francais de ce qu'on appelait Ia métropole au
temps des colonies n'a pas les moyens detre rehabilité au nom dune culture
subalterne, de miser sur la francophone, c'est-h-dire sur les littératures et
cultures des anciennes colonies, pour sauver les etudes francaises dans
l'academie americaine.13 (p. N)

Although perhaps in keeping with the current political climate on
campus, such a move may reflect "Spanish envy," particularly when the
geographic and demographic variation among French speakers is implicitly
equated with the diversity of the Hispanic world. Such an equation is mis-
leading, since French and literature of French expression do not have the
same sociolinguistic situation in the "Francophone world" as do Spanish
and Spanish-language written production in the Hispanic countries.
Furthermore, to many, the Francophone movement represents cultural
elitism and nostalgic colonialism (cf. Judge [1993], p. 15).

Response 3: Cultivons Notre Jardin

Significantly, Valdman introduces his personal response to the decline by
this reference to a literary work, Voltaire's Candide. Like Valdman, we
believe that we should cultivate our garden and do our job better (or con-
tinue to do what we do best). This may perhaps be achieved by relaxing
our attitudes of linguistic purism or by instituting content-based courses
(Petry 1995; Valdman 1995). Our study contains other clues. We saw, for
example, that students select and esteem French for its utility in the
domains of study, travel, and residence overseas, as well as for integrative
masons such as self-fulfillment and personal enrichment (refer to Table 3
and question 11). Our study also reveals that the most common associa-
tions for French are "beauty" and "romance" (Table 3 and question 14).

For us, cultivating our garden may signify emphasizing the aesthetic
and transformative functions of French, that is to say, appealing to the
functions associated with French by our respondents. In this model,
French finds a niche that may complement the instrumental function of
Spanish. We are not suggesting that we abandon efforts to "open up"
French to other functions. We are simply stating that it is unlikely that
French will rival Spanish in the instrumental function, given the current
educational and economic climate of this country. Instead of creating
expectations among students that may be difficult to realize, might it not
be better to identify French with those functions that are important to a
large percentage of our clientele? At the same IT, by establishing a



60 Patterns and Policies

separate identity for French, might we not weaken the comparisons and
rivalries between the two languages that do not appear to serve French
well? French may then become not the less useful, more difficult language,
but a different language with a positive and confident demeanor.

Notes
1. French in its transformative function is eloquently described in the

concluding paragraphs of Kaplan's French Lesson (1993):

Why did I hide in French? If life got too messy, I could take off into my
second world. Writing about it has made me air my suspicions, my
anger, my longings, to people for whom it's come as a total surprise.
There was a time when I even spoke in a different register in French
higher and excited, I was sliding up to those high notes in some kind of
a hyped-up theatrical world of my own making.

Learning French did me some harm by giving me a place to hide.
It's not as if there's a straightforward American self lurking under a
devious French one, waiting to come out and be authentic. That's
nostalgia or fiction. French isn't just a metaphor, either it's a skill.
It buys my groceries and pays the mortgage. I'm grateful to French,
beyond these material gains, for teaching me that there is more than
one way to speak, for giving me a role, for being the home I've made
from my own will and my own imagination.

All my life, I've used and abused my gift for language. I'm tempted,
down to the last page, to wrap things up too neatly in words. (p. 216)

2. In a previous review of the literature on student need and attitude
surveys (Knowles 1993), it was clear that no single methodology for
this kind of investigation has a dominance over the others. This ques-
tionnaire is roughly based on a questionnaire created by Knowles
(1993) that had been administered exclusively to French students at
the University of Illinois. That study, however, focused more precisely
on the perceived functional needs for French, rather than attempt to
understand student attitudes toward the French language and its
speakers.

3. The University of Oregon is a state-funded university in Eugene, a
small city of approximately 100,000 in a fertile agricultural and tim-
ber region of the Pacific Northwest region. Brandeis University,
located in the densely populated metropolitan Boston area, is a pri-
vate, secular university with strong ties to the Jewish religion. It was
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hypothesized that the divergent geographic regions, institutional con-
texts, and clientele would result in significantly different responses.
Due to space considerations, we have reserved analysis of the demo-
graphic data for a future discussion.

We would like to thank Sayo Murcia, Lise Nathan, and Laurence
Rico of the University of Oregon and Victoria Cerrudo, Vilma
Concha, Hollie Harder, Linda Cregg-Nielsen, Dian Fox, Jane Hale,
Dora Older, Michael Randall, and Esther Ratner of Brandeis
University for their help in administering this survey.

4. Koop (1991) reports on a survey administered to students who had
had at least one course in French civilization. In response to the ques-
tion, "When you think of France, what comes to your mind immedi-
ately?" students named: gastronomy (89 percent); famous places and
monuments (64 percent); intellectual life/arts (53 percent); architec-
ture (30 percent); French personality and customs (27 percent);
fashion (20 percent); historical events/figures (15 percent); politics
(8 percent); economy (5 percent); famous people (4 percent); impor-
tance of France in the world (1 percent). Asked to name positive
aspects associated with France, 79 percent named intellectual affairs;
31 percent, French personality and customs; 24 percent, picturesque
aspects of French life; 23 percent, famous places; 22 percent, gastron-
omy; 8 percent, politics. Asked for negative aspects, 65 percent
mentioned French personality and customs; 24 percent, politics; 22
percent, economy; 9 percent, picturesque aspects of French life; 3 per-
cent, importance of France in the world.

5. A suburb of Portland, OR, where many Mexicans have settled.

6. Cf. Koop's study (1991) where 65 percent of respondents had nega-
tive associations with French personality and customs.

7. This claim needs further investigation. Indeed, our study shows
mixed perceptions. In Table 4, we saw that 60% of Spanish students
found the language to be easy, whereas Table 6 reveals that only 6.1%
chose Spanish because it was perceived as easy. Tolerance of error
might have more to do with a teacher's methodological orientation,
linguistic and language learning background, the institutional setting,
etc., rather than with the language taught. That the French language,
particularly as learned and used in France, has been influenced by a
long, institutionalized history of prescriptivism cannot be disputed.
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8. The gendered nature of utility is discussed by Levy who proclaims
that Israeli students' motivation in choosing French is less to learn
how to speak than to gain symbolic and cultural capital, which helps
to explain the extreme feminization of French studies and the need to
maintain programs with a strong literary emphasis versus a practical
orientation. In a response to Levy, Lepetit (1995) claims that in the
U.S., this cult of the symbolic and the cultural is neither a necessary
nor perhaps even a sufficient condition for the survival of French
programs, and that programs with practical orientations can be
implemented with success given the proper institutional support.

9. To the dismay of literature specialists, the aesthetic function may have
little to do with literature per se, since literature was cited in only 1.5
percent of the French learners' reasons for being happy with their
choice of study.

10. And yet, the French anxiety about their language's survival was also
illustrated in the context of the Olympic Games. The New York Times
(Whitney 1996) reports on this "struggle [that] is closest to French
patriotic hearts . . . The French Foreign Ministry includes a whole
office devoted to spreading the French language; its head, Margie
Sudre, insisted vehemently on giving the French language its full due
in Atlanta as the second official language of the Games. So 1,000
French-language interpreters have been in place to roam the Olympic
village; scoreboards are written in French as well as English, and Mrs.
Sudre was there in person on opening day to check upon how well the
American organizers kept their promises to be multilingual." (p. 42)

11. Historically, Frenchness had always been a sign of distinction: at first,
social or class distinction, and later, intellectual and theoretical dis-
tinction. I'm not sure that this is still the case nor, moreover, that dis-
tinction is a commendable value in the contemporary North
American academic culture.

12. The height of social hegemony, cultural elitism and intellectual
arrogance.

13. As a result, the tendency, since the French of what used to be called
the mother country during the colonial period has no way of rehabili-
tating itself in the name of a subaltern culture, to place its bets on
Francophonie, that is to say the literatures and cultures of the former
colonies, to save French studies in the American academy.

7 4
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APPENDIX

We are teachers at the University of Oregon and we would like to find out
more about why you have chosen to study a particular foreign language.
We hope you will help us by filling out this questionnaire. Please rest
assured that your answers will remain anonymous and confidential. This
survey will taken approximately twenty minutes to complete. We hope
that you will give your frank and honest opinions.

SECTION A

Indicate your opinions about the following statements using the sys-
tem below. If you:

strongly agree with a statement, fill in circle A
agree with a statement, fill in circle B
disagree with a statement, fill in circle C
strongly disagree with a statement, fill in circle D

1. Knowledge of Spanish could help me find a job.

2. Spanish is a beautiful language.

3. Spanish is an easy language to learn.

4. I would like to learn Spanish because of its prestige.

5. Spanish is the language to study for people who are going on to
college.

6. Spanish people are friendly.

7. Spanish is useful for business.

8. Spanish is useful for world travel.

9. I would to learn S anish because of its romance.r.
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10. Spanish is a precise language.

11. I would like to study Spanish for cultural enrichment.

12. There aren't a lot of differences between English and Spanish.

13. Spanish-speaking people are rude.

14. I would like to study Spanish to learn more about Spanish art, his-
tory, and literature.

15. I would like to study Spanish to learn more about scientific and tech-
nical developments in Spanish-speaking countries.

If you are studying Spanish, please continue. If you are not studying
Spanish, skip to the next section.

SECTION B

16. I'm studying Spanish because I enjoy it.

17. I'm studying Spanish because of a good experience I had with another
Spanish teacher in the past.

18. I'm studying Spanish because I have friends, family, or relatives who
speak it.

SECTION C

Indicate your opinions about the following statements using the sys-
tem below. If you:

strongly agree with a statement, fill in circle A
agree with a statement, fill in circle B
disagree with a statement, fill in circle C
strongly disagree with a statement, fill in circle D

19. Knowledge of French could help me find a job.

20. French is a beautiful language.

21. French is an easy language to learn.

22. I would like to learn French because of its prestige.

23. French is the language to study for people who are going on to
college.
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24. French people are friendly.

25. French is useful for business.

26. French is useful for world travel.

27. I would like to learn French because of its romance.

28. French is a precise language.

29. I would like to study French for cultural enrichment.

30. There aren't a lot of differences between English and French.

31. French-speaking people are rude.

32. I would like to study French to learn more about French art, history,
and literature.

33. I would like to study French to learn more about scientific and tech-
nical developments in French-speaking countries.

If you are studying French, please continue. Ifyou are not studying
French, skip to the next section.

SECTION D

34. I'm studying French because I enjoy it.

35. I'm studying French because of a good experience I had with another
French teacher in the past.

36. I'm studying French because I have friends, family, or relatives who
speak it.

SECTION E

Indicate your opinions about the following statements using the sys-
tem below. If you:

strongly agree with a statement, fill in circle A
agree with a statement, fill in circle B
disagree with a statement, fill in circle C
strongly disagree with a statement, fill in circle D

37. Knowledge of Japanese could help me find a job.
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38. Japanese is a beautiful language.

39. Japanese is an easy language to learn.

40. I would like to learn Japanese because of its prestige.

41. Japanese is the language to study for people who are going on to
college.

42. Japanese people are friendly.

43. Japanese is useful for business.

44. Japanese is useful for world travel.

45. I would like to learn Japanese because of its romance.

46. Japanese is a precise language.

47. I would like to study Japanese for cultural enrichment.

48. There aren't a lot of differences between English and Japanese.

49. Japanese-speaking people are rude.

50. I would like to study Japanese to learn more about Japanese art, his-
tory, and literature.

51. I would like to study Japanese to learn more about scientific and
technical developments in Japanese-speaking countries.

If you are studying Japanese, please continue. Ifyou are not studying
Japanese, skip to the next section.

SECTION F

52. I'm studying Japanese because I enjoy it.

53. I'm studying Japanese because of a good experience I had with
another Japanese teacher in the past.

54. I'm studying Japanese because I have friends, family or relatives who
speak it.

NOW, PLEASE ANSWER THE REMAINING 14 QUESTIONS ON

THE FOLLOWING TWO PAGES.

7 9

1
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SECTION G

Which languages are you currently studying? Which class/level are you in?

(1) Sex: (Please circle): Male Female

(2) Age:

(3) I've studied French/Spanish/Japanese (CIRCLE ONE) for
years in: public school/religious school/a foreign country (CIR-
CLE ONE)

(4) I've ALSO studied French/Spanish/Japanese (CIRCLE ONE) for
years in: public school/religious school/a foreign country

(CIRCLE ONE)

(5) Is a language other than English spoken at home? Which one?

(6) Which statement best describes your father? Please check one.

o attended high school

o graduated from high school

o attended college

o graduated from college

o attended graduate school

o has a graduate degree

Which statement best describes your mother?
o attended high school

o graduated from high school

o attended college

o graduated from college

o attended graduate school

o has a graduate degree

What is the profession of your father?

What is the profession of your mother?

(7)

(8)

(9)
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(10) Which description best represents your ethnic background?
Please check one.

o White

o African American

o Hispanic

o Asian

o American Indian

o Pacific Islander

o Alaskan Aleut

(11) I'm happy that I chose to study Spanish/French/Japanese
(CIRCLE ONE) because ...

(12) I'm unhappy that I chose to study Spanish/French/Japanese
(CIRCLE ONE) because ...

(13) If I could choose again, I would study Spanish/French/Japanese
(CIRCLE ONE) because ...

(14) Which three words do you associate with each of the following
languages?

Spanish

French

Japanese


