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Introduction
In this chapter, we explore how authentic language and culture resources are col-
lected, curated, and presented by and for students, and how that process might 
be improved through a networked learning model rooted in social pedagogies 
(Bass & Elmendorf, 2012). Generally, in language classrooms, teachers collect and 
curate resources and present them to students for consumption. Students process 
the materials and knowledge gained from interaction with authentic resources 
stays in that classroom. We see two problems with the existing model of authentic 
resource production. One, students in our language classes need a wider variety 
of easily available resources to open windows into authentic varieties of target 
language (L2) and representations of target culture (C2). Two, the existing model 
does not leverage the great numbers of students who study abroad each year as 
collectors and curators of authentic representations of L2 and C2. Students in 
study abroad settings need purposeful learning and assessment activities that 
foster genuine engagement with C2 in order to become producers of knowledge 
instead of simply being consumers. While there is a growing body of literature on 
using tools (e.g., blogs) to centrally collect resources produced by students during 
study abroad, what happens to these blogs once the travel is over? We wonder if 
there is any way for these records of experience to be useful. We argue that mak-
ing student work available on the web is not the end of study abroad blogging, but 
rather one of the first steps in creating new learning experiences.

How can instructors or entire language programs envision, create, and imple-
ment a model that incorporates authentic resources collected by study abroad 
participants to create a networked learning experience that directly benefits both 
students abroad and those taking lower-level language courses on campus? After 
reviewing existing literature on study abroad resource collection and classroom 

Chapter 7
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application of authentic resources, we expanded to models using a digital space 
to create a stable site for collection and curation. The purpose of this research is 
to evaluate the effectiveness of the first iteration of this networked model, which 
took place during a short-term study abroad course in Italy. We conclude by pro-
posing ways to expand and improve the project.

Social Pedagogies and Networked Learning
Social pedagogies (Bass & Elmendorf, 2012) stress the importance of student 
interaction with authentic audiences, in which the process of communicating and 
representing knowledge is critical to the construction of knowledge. Thus, there 
is a central emphasis on constituting the classroom as a community of learners 
connected to an authentic audience. In this chapter, we begin with the premise 
that technology allows students to engage in this sort of authentic communi-
cation with other students across space and time. Knowledge can be generated 
by one group of students and preserved in an online tool such as a blog, which 
would subsequently serve as a repository from which other students may draw. 
This learning repository serves as the central hub for both the students producing 
knowledge and the students accessing this knowledge.

Central to the concept of social pedagogies is networked learning, in which 
participants’ learning is characterized by online and real-world connections, or 
paths, among participants and knowledge. In this approach, information and 
communications technology is used to promote learning connections by provid-
ing nodes or hubs of interaction: between one learner and other learners, between 
learners and instructors, and between a learning community and its learning 
resources (Siemens, 2008). The implications of networked learning in a Web 2.0 
environment are vast for L2 learners, especially when online tools are leveraged in 
both classroom and study abroad settings. These mediums provide opportunities 
for students to process new information both synchronously and asynchronously, 
connect new information with already acquired information in evolving mental 
models, and connect with other students and the instructors during the process. 
When implementing a model for networked learning in an L2 learning context, 
multiple variations are possible, but fruitful possibilities may lie in understanding 
networked learning as social pedagogy.

One iteration of networked learning as social pedagogy has developed through 
studies leveraging social media platforms (Blattner & Fiori, 2012; Lomicka & 
Lord, 2012; Mills, 2011). Alm (2014) examined how students in L2 study abroad 
contexts used Facebook to form relationships with native speakers and continued 
to cultivate those after returning home. Those relationships were then further 
leveraged for instructed language learning through structured online writing 
assignments on Facebook. Interestingly, students viewed the experience as an 
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170� Jessica Greenfield, Vivian M. Finch and Stacey Margarita Johnson

informal learning opportunity that supported classroom interactions, rather than 
an integral part of the classroom learning experience.

How do we move networked, social learning to the center of a student’s learn-
ing experience abroad? Blogs or other online platforms made available to wider 
audiences can serve not only as places to publicly post student writing but also as 
an excellent medium for students to share work such as video or audio recordings, 
images, and creative pieces. Students can also engage with each other’s ideas and 
experiences abroad. Online platforms can also utilize technology and mediated 
communication environments that may already be familiar to students (Thorne 
& Reinhardt, 2008), therefore decreasing the technological learning curve. Struc-
tured online writing activities can help students tap into integrative motivation to 
form and maintain social learning networks that extend through the entire study 
abroad experience and beyond (Davidson, 2007; Isabelli-Garcia, 2006; Leonard, 
2012). Lastly, students’ interaction with their generation of L2 blogs can have a 
substantial impact on their identity as part of a community of language speakers 
and increase students’ intercultural competence (Deardorff, 2006; Isabelli-Garcia, 
2006; Jackson, 2005, 2008; Kinginger & Belz, 2005; Lee, 2009; Williams, 2005).

Authentic Resources
Central to the networked learning model is the concept of authentic resources, 
which has several implications in L2 pedagogy. Sometimes, texts (written, audio, 
video) are described as authentic when created by members of the L2 language 
group for use by members of that group for authentic purposes (COERLL, 2010). 
Examples of authentic texts might be advertisements on television or in print, 
literary texts, or magazine articles. Authentic texts stand in contrast to texts con-
structed by educators for the purpose of teaching language. Constructed texts 
intended for language learners emphasize language (Moeller & Fatlin Osborn, 
2014), often prioritizing comprehensible language over authentic language and 
culture. If language education is about real-world access to L2/C2, then authentic 
texts provide essential opportunities for that kind of learning.

By authentic, we also mean giving students access to authentic language sam-
ples that provide glimpses into authentic varieties of language and culture (Men-
acker, 2001). While authentic language is readily available through strictly defined 
authentic texts, resources created specifically for language learners can also be 
useful windows into authentic L2/C2. If students take their own recording device 
and document how 10 different L2 speakers all answer the question, “How are you 
doing?” with the purpose of sharing those recordings with other students in a first 
semester L2 class, the ten recorded answers could not be considered authentic 
texts by conventional definitions because the recordings were made specifically 
for the benefit of language learners. However, the samples do represent authentic 
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speech and give students a glimpse into the variety of accents, pragmatics, and 
cultural contexts represented in language.

Within a networked learning model a third use of the term “authentic” 
emerges whereby learning objects are produced, curated, and consumed by stu-
dents. We no longer think of resources as authentic only because of what they 
convey to the recipient. Rather, learning resources can be authentic because 
they represent a student’s authentic communication to an authentic audience. 
One example is to use blogging to connect study abroad and on-campus students 
(Elola & Oskoz, 2008; Thorne & Payne 2005). Another approach is to leverage 
blogging to help students actively envision themselves as part of a community of 
language speakers and a community of bloggers (Ducate & Lomicka, 2008).

In sum, for the purpose of this chapter, we are expanding the notion of 
authentic texts to include any resource that provides learners with authentic 
uses of language and culture with an authentic audience, be it created or curated 
by native speaker-members of the L2 community, by the instructor, or by other 
students.

Collecting Authentic Resources
If an instructor imagines study abroad students as anthropologists learning first-
hand about the people who live in the target culture, then it is important for these 
students to have some skills in anthropological and more broadly sociological 
research methods. This will allow students to confidently and appropriately gather 
the kinds of usable data and useful authentic resources for future groups of stu-
dents or other audiences. For example, learners who study abroad should engage 
in participant observation, ethnographic interview, and literature analyses in a 
way that lends itself to constructing knowledge for themselves not only during 
the experience but also for future access by on-campus L2 learners, who in turn 
reconstruct knowledge for themselves using the blog posts as authentic resources.

Ethnographic interviews can also have additional learning benefits for stu-
dents during and immediately following the collection process (Bateman, 2002). 
In addition to actively connecting language and culture as an independent assign-
ment (Allen, 2000), ethnographic interviews can also be used in the promotion 
of intercultural communicative competence (ICC) through reflective activities 
(O’Dowd, 2006; Roberts, 2003; Su, 2008; Thorne, 2003). Students participating 
in a semester study abroad program conducted ethnographic interviews with 
L2 speakers and used weekly blog posts to develop their intercultural compe-
tence (Lee, 2012). The findings showed that students not only benefitted greatly 
from the opportunity to interact with native speakers, which created space for 
cross-cultural exchanges, but also allowed students to critically reflect on those 
experiences through their weekly blogging. Furthermore, students reported high 
levels of satisfaction with the learning experience.
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Scholars advocate for online writing as part of the language curriculum 
through tools such as blogs (Armstrong & Retterer, 2008; Bloch, 2007; Elola 
& Oskoz, 2008). Writing online for authentic audiences has multiple benefits 
(Purcell, Buchanan, & Friedrich, 2013). Students are more likely to think beyond 
grade motivations and other extrinsic motivational factors and focus on the qual-
ity of the product because they know the audience extends beyond the instructor 
alone (Bass & Elmendorf, 2012), in this case native speakers or a future cohort of 
students. Especially effective are blogging opportunities that require students to 
reflect on their experiences either in class or during study abroad. Reflective writ-
ing is tied to benefits such as reflective learning strategies (Hourigan & Murray, 
2010), critical reflection (Yang, 2009), and learner independence (Pinkman, 2005). 
A blog can provide such benefits to students as it simultaneously builds a collec-
tion of authentic L2/C2 resources and showcases student work.

In this chapter, we propose to expand Lee and others’ work by using the bene-
fits of study abroad blogging to engineer a self-perpetuating cycle of learning and 
authentic materials enrichment and transmission between cohorts of students on 
campus and abroad. The blog becomes a platform for the co-creation of knowl-
edge across time and space, the dynamic instrument of a social pedagogy that 
connects students in different countries, different semesters, and potentially even 
different institutions.

A Networked Model
The network model assumes that student products created during study abroad 
are shared through a public-facing digital platform, and then transformed into 
instructional activities for and/or by L2 learners on campus (see Figure 7.1 con-
ceptual framework).
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Figure 7.1.  Conceptual framework of networked learning between study 
abroad and on-campus experiences with sample activities

54497_Ch07_ptg01_168-198.indd   172 04/10/17   4:37 PM



Networked Learning Authentic Resources� 173

This model requires the instructor to decide what kinds of authentic 
resources meet the pedagogical needs of both learning contexts. While different 
kinds of materials can be collected by students in study abroad contexts in order 
to demonstrate active engagement with the learning objectives, only a subset of 
those resources would later be useful in a first- or second-year L2 classroom as 
authentic resources. Study abroad course design should consider thoughtfully the 
needs of future cohorts of students who will also engage with the materials.

In designing the study abroad experience, several questions need attention 
before an effective model can be put into place, including the kinds of resources/
data student can collect, the modality of the collection (including technology 
needs), and the format for future display. All these facets must be considered in 
advance in order to create a system in which the appropriate materials are col-
lected and curated, stored in a safe and stable environment, and then made avail-
able for use with future cohorts.

We will focus on the use of blogs in this chapter because of its prevalence 
in the literature and its selection as the online tool for this particular study, 
although many interactive web technologies would provide similar benefits 
(Ducate, Lomicka, & Lord, 2012). As technology advances, new tools may emerge 
that we have not yet imagined as part of this kind of networked learning (Thorne, 
2003), but the model described here is applicable to a variety of technology tools 
and student experiences.

Methodology
This case study aims to explore how individual instructors or entire language pro-
grams can create structured opportunities for networked learning through the 
creation of a sustainable, stable, and useful space for the collection and curation 
of authentic L2/C2 resources. We describe how one study abroad course made use 
of blog-based assignments to collect authentic L2/C2 resources that would then 
be used as objects of study in on-campus L2 courses. In this section, we will detail 
the courses involved in this study, the types of assignments required of students, 
and the case study methods used to collect and analyze the data.

Problems and Research Questions
The first problem we identified is the vetting, contextualization, and perhaps even 
glossing needed for the plethora of readily available authentic L2 resources to 
be useful in a novice or Intermediate classroom. Additionally, in order to make  
L2/C2 contact meaningful, students need purposeful activities, both abroad and on 
campus, that allow them to engage with C2 and become producers of knowledge, 
rather than simply consumers. As instructors, we wanted to shape the collection 
of authentic resources through meaningful study abroad assignments in terms of 
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both their level of engagement with the C2 community and their usability in the 
language program. Specifically, we wanted to answer the following questions:

1. What kinds of assignments will prove most beneficial to study abroad 
students while also providing useful resources for subsequent on-cam-
pus students?

2. How can this model be made more feasible, and therefore more sustain-
able, for instructors and students?

As described in the previous section, networked learning is characterized by 
paths and nodes. Students create learning paths among themselves and among 
the sites of learning. However, a strong node is important in order to create a 
site of shared experiences. The shared online space for collecting and curating 
resources becomes the central hub of activity for students across physical loca-
tions, across semesters, and across language proficiency levels.

Additionally, student collectors must find the kind of authentic resources that 
will be useful to other cohorts of students, or the network will become stagnant 
and eventually fail. In our model, an administrator is needed to maintain the node 
serving as the central hub. This initial case study takes place in a setting in which 
the lead researcher is the instructor of the study abroad and the future on-campus 
courses, simplifying the network. The instructor is also the administrator of the 
blog where the resources are collected and curated.

This Case Study
As part of our ongoing research into the viability of a networked pedagogy of 
authentic resource collection and use (see Finch & Johnson, 2016), and using 
Creswell’s (2007) conception of case study design, the authors intended this study 
as an exploration of the potential of networked learning. A case study is charac-
terized by relying on a single bounded system, in this case bounded by the course 
constraints including enrollments, location, and time. A case study also relies on 
multiple data collection methods to achieve a more holistic view of the case.

The case selected for study was a four-week May term course focused on Med-
iterranean history and culture, located in Cefalù, Sicily, and taught by one of the 
authors and lead researcher (Greenfield). The course was not a language-focused 
course, meaning that students came with varying levels of prior knowledge of Ital-
ian, and no particular proficiency level was required.

Once the instructor decided on and designed the data/resource collection 
tasks, the next challenge was to present the study abroad course activities in a 
way that was clearly aligned with student and course learning objectives. Struc-
tured, aligned activities/assessments (see Appendix A) and detailed rubrics (see 
Appendix B) provided the context, requirements, and assessment methods to 
help students contribute in meaningful ways during the study abroad course and 
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to build a varied and rich repository of authentic resources for their on-campus 
peers. A study was designed to evaluate the course and the potential of the model.

Participants
Fourteen students participated in this study. The group consisted of eight women 
and six men. There were five seniors, eight juniors, and one sophomore. One stu-
dent had completed four semesters of Italian language and culture, one had pre-
viously completed three semesters, and three had completed two semesters. The 
remaining nine students had not studied any Italian prior to the trip. As men-
tioned earlier, there was not a language component to the program, although 
it counts toward the degree in Italian studies. It also includes core curriculum 
credit and, therefore, is attractive to students looking to satisfy some of their gen-
eral education requirements.

As part of a redesign of the Elementary Italian series, this short-term study 
abroad experience was tasked with collecting authentic cultural materials for 
potential use in Elementary and Intermediate Italian courses. The participating 
students were asked to think about what kinds of artifacts, recordings, and sam-
ples might prove helpful to language learners, and to collect resources that would 
be helpful to other learners.

Resource Collection
For resource collection, we anticipated that students would use a mix of their 
personal digital devices (cellular phones, tablets, and digital cameras) in addition 
to the three action cameras that were purchased for the program as the result of 
a grant from the Vanderbilt Institute for Digital Learning. Each student was also 
provided with an external microphone to capture higher quality audio more easily 
to enhance their videos and interviews.

The technology associated with this project involved several levels of engage-
ment. While the primary level of technology is accessible to the students, there 
are additional levels of technological literacy necessary for success. After raw foot-
age is collected by students, it must be edited using programs such as iMovie or 
Photoshop. These two programs were specifically recommended because of their 
ubiquity, familiarity to students, and reasonable learning curve. Other programs 
could also be used. Editing such footage toward subsequent use by others also 
necessitates adding voiceover and music with additional software such as Quick-
Time or Garageband. Finally, the students were required to share their final, edited 
products either on a designated course website or another site (e.g., a YouTube 
channel). Long-term storage constituted an additional technological issue, which 
included finding space on the institution’s server or storage on flash drives. Stu-
dent products, in the form of video and narrative blog posts, were to be placed 
on the course site (http://my.vanderbilt.edu/maymesterinsicily) that is open and 
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accessible by the public (including, of course, future cohorts of Italian students), 
who can add and respond.

Following are the activities that students undertook: activities intended 
to result in products that would meet criteria of being both useful for meeting 
learning objects during study abroad and useful as learning resources for future 
audiences. Students had the entirety of the one-month program to complete 
these activities and were required to post at least one for each category on the 
course website prior to the end of the program. Students were introduced to the 
assignments in person about six weeks before the course began and had access to 
the digital explanations of these required elements from one month before the 
program.

Cultural Observation
The observational activity required students to comment on a particular place or 
aspect of their experience in a new and foreign culture. Some students opted to 
observe a specific place (e.g., sitting for 90 minutes in a specific part of town), 
while others preferred a cultural tradition (e.g., pragmatics of greetings, extrap-
olating interpersonal relationships based on visual cues). The most important 
elements of the observational blog post are visualization and commentary. Conse-
quently, detailed instructions are necessary to provide students a thorough under-
standing of the task requirements (see Appendix C). Observations were expected 
to include either photographic or video evidence and thick, detailed descriptions 
that would allow the reader to visualize the scene described. Students were also 
tasked with including commentary based on their own observational experience, 
making comparisons to their own culture. This activity is meant to put students 
in the position of a qualitative researcher, gathering and analyzing data about the 
culture in which they find themselves.

Guided Tour
The guided video tour required working alone or in pairs to create a video tour of 
one particular historic site, or of an experience (e.g., historical evidence of human 
sacrifice or the prevalence of Arab architecture across Sicily) in which students 
collected footage and information from different site visits. Video tours were 
expected to provide robust footage of important cultural and historical sites for 
on-campus students who would not have the opportunity to visit themselves.

Ethnographic Interview
Finally, students abroad were asked to conduct an interview with a local con-
versation partner that they invited to talk with them about a specific element of 
the host culture. In order for these interviews to be high enough quality to be 
used as authentic resources, study abroad participants needed to be familiar with 
interview techniques and best practices. The requirements were developed to be 
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as clear as possible (see Appendix D), and opportunities were given to practice 
interviewing skills and receive feedback on those skills prior to the event. There 
was no restriction on the language of the interview, and it was expected that most 
students, given their L2 level, would feel more comfortable using English for the 
interview.

Anticipated Use of Resources
The goal of this project was to create the initial iteration of a digital repository 
of student-collected and -curated authentic materials for use in on-campus L2 
classes. Students in Italian 1101, 1102, and 1103 Elementary Italian language 
courses would make use of the collected resources as part of their courses. Italian 
1101 and 1102 are sequential, semester-long Elementary Italian courses. Italian 
1103 is a one-semester intensive Elementary Italian course offered each spring. As 
indicated in the instructor’s field notes, “The interviews and observational blogs 
will be incorporated into ITA 1101/1102/1103: Elementary Italian to help bolster 
the cultural element with realia and student-presented and student-accessible 
materials.” Additionally, “There are video tours of many interesting sites that will 
be utilized in ITA 2203: Italian Journeys.” Italian 2203 is Vanderbilt’s Intermediate 
Italian course and is the prerequisite course for our upper division and Minor in 
Italian Studies specific courses.

Data Collection
Three primary data sources were used in this study. First, the lead researcher and 
instructor of the study abroad course, Greenfield, kept a detailed field journal in 
which she recorded her observations and analyses before, during, and after the 
study abroad course. Second, at various points throughout the course, most nota-
bly in the “Exit Survey,” students were asked to give feedback as to the success 
of the course as a whole and the individual activities specifically. Finally, a third 
source of data was the student work itself. The various blog posts consisting of 
cultural observations, guided video tours, and ethnographic interviews were ana-
lyzed first by the instructor as learning assessments and later by the research-
ers as a source of data on the effectiveness of the project. All three data sources 
described here were included in the analysis.

Data Analysis
All three authors contributed to the design and framework of the project, although 
the lead researcher (Greenfield) led the study abroad, created the resource materi-
als, and collected data during the study abroad experience. Upon the lead research-
er’s return from Italy, the three authors began meeting weekly to analyze the 
data. We began by reading and annotating the data individually, and then came 
together during meetings to compare ideas and analyses, creating three embedded 
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analyses within the case study. By comparing our three separate analyses of each 
of the three data sources, we aimed to discuss how themes emerged, sort the data 
accordingly, and establish reliability in our coding and interpretation.

Field Notes
For the analysis of the field notes, the instructor created a summary document, 
akin to a reflection on lessons learned (Creswell, 2007). The entire set of field 
notes and the summary document were provided in their entirety to all three 
authors for individual reading and annotation, followed by the group analysis 
described earlier.

Exit Survey
The results of the exit survey were compiled into two sets of student feedback: 
quantitative responses describing satisfaction with their learning experiences and 
qualitative responses responding to open-ended questions about which learning 
activities and assessments had been the most beneficial.

Student Work/Blog Posts
In addition to examining the student blog posts and the completed rubrics that 
the instructor used to provide feedback to students, the researchers used a sim-
plified rubric to evaluate the potential of each of the student blog contributions 
as an authentic resource for future L2/C2 learners. Each blog post was evaluated 
according to this rubric (see Appendix E) to determine the most successful blog 
posts for each category. Then, the most successful blog posts were compared to 
the least successful blog posts to determine what elements made for engaging, 
informative, useful contributions to future L2 and/or C2 audiences. The results 
of this second scoring of blog posts were compiled in a simple table to look for 
patterns in student work. This not only provided data for this report but also will 
help to inform how the blog assignments will be reformulated and the rubrics 
recalibrated for the following year’s program. The authors then discussed the ele-
ments that contributed to the success of each type of blog post using the analysis 
procedures described previously.

Findings
Based on our analysis of the first iteration of our networked learning model, we 
were able to organize the collected data to address the research questions.

Research Question 1
What kinds of assignments will prove most beneficial to study abroad students 
while also providing useful resources for subsequent on-campus students?
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Cultural Observation
The observational blog post asked students to use ethnographic participant obser-
vational skills to observe language and culture, compare their observations to 
what they had learned in class and through readings, and then analyze the expe-
rience. Overall, students reported liking the observational blog but expressed 
some dismay over the timing of their post. “They liked the observational blog, but 
wished they’d have done it during the first week as a basis for their final project 
reflections” (Greenfield’s field journal). In the exit interview, students who waited 
until the end of the trip reported that they felt they got less out of it than those 
who completed it during the first week of the trip.

According to the instructor feedback provided to students, more than half of 
the observational blog posts demonstrated mastery of the learning objectives. In 
the secondary analysis (Appendix E) intended to predict the products’ usefulness 
for future cohorts of students, the observational posts were rated by the instruc-
tor as the most likely of the three kinds of blog posts to prove helpful for future 
cohorts of students studying culture with an average rating of 38.9 out of 45 pos-
sible points. The observational blog posts were rated highly in all categories but 
one. They scored particularly high in the categories of “makes a cultural observa-
tion of the target culture” and “makes/asks insightful comments/questions about 
the target culture.” Only one category scored low: “includes abundant, relevant 
and appropriate photographic and/or video evidence” with 10 out of 14 posts scor-
ing only 1 out of 5 on that item.

The most successful observational blog posts—those that scored 90% or 
above on the evaluation rubric—included photographic or video evidence to pro-
vide more context for the narrative. Additionally, highly rated observational blog 
posts explicitly compared and contrasted C1 and C2, made thoughtful hypothe-
ses based on information from class discussions and readings, and drew attention 
to misinterpretations, misunderstandings, and expectations that were incorrect. 
Highlights from the highest rated observational blogs include a student discuss-
ing the similarities and differences in how the elderly are treated and regarded in 
society:

They take care of themselves, walking up the steep hills around 
here that have even me as a moderately fit college student huffing 
and puffing. They smoke when they want (and often), drink what 
they want, and eat what they want. Maybe instead of Boca Raton 
we should start sending our senior citizens here. It would be like 
Spring Break in Cancun for them.

Another student commented on the same phenomenon:

It is so refreshing to see here that everyone has such love and 
passion for life instilled in them at a very young age, and that 
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they carry it with them for the rest of their lives. I can only hope 
that when I get to their age I am still that excited to wake up 
every morning when I start living the calm and humble life they 
all have. To have as much fun as these old men, I had to travel 
across the world and literally climb mountains. What?! I definitely 
could learn from these nonni, in simply that La Vita è Bella (Life 
is Beautiful), and it should be lived how you want it to be regard-
less of your age.

Another example concerns a student’s preconceptions of how the Italian 
automotive industry would be represented in everyday life:  

Before traveling to Sicily I assumed that Cefalu would be the holy 
grail of Italian sports cars. Although its [sic] public knowledge that 
the Italian economy has seen better days, my preliminary research 
described Cefalu as a relatively wealthy and upscale town with a 
plethora of Palermitani beach homes and European vacationers. 
My research apparently was incomplete or at the very least built 
up unrealistic expectations.

What is most impressive here is that the student recognizes not only that he was 
operating under inaccurate assumptions but that there are nuances to consider—
he does not simply reject his research but expresses that perhaps it was incomplete 
or too focused to provide an accurate picture of what he might experience.

Consistent with previous research on student blogs in study abroad con-
texts (Elola & Oskoz, 2008; Jackson, 2005, 2008; Lee, 2012; Williams, 2005), 
these cultural observations prompted not only self-reflection but also reflection 
on one’s own culture. Furthermore, several students considered higher order 
consequences and endeavored to consider how the two different governments 
handle unemployment and social programming. Through introspection and con-
sideration, students were able to more closely examine similarities and differences 
between American and Italian cultures, and also make well-informed hypotheses 
and statements about their own traditions and social norms.

Guided Tour
Since students worked in groups instead of alone on the guided tour videos, there 
were only five submissions in this category. Students reported enjoying the site 
visits (“I enjoyed the sites which had a physical hike involved.”) and accompany-
ing video production. Several students reported enjoying the active and engag-
ing nature of the learning created by a combination of site visits and related blog 
posts. The level of engagement by the student producers of the videos seemed 
to be related to reports that this was students’ favorite assignment because it 
allowed them to show what they had learned and attach it to what they found 
most interesting.
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The amount of required information for a four- to seven-minute video is sig-
nificantly more demanding than a one-page written summary or reaction paper, 
though students seemed unbothered by the extra work and synthesis required 
of them. Not only did students analyze and present interesting summaries of 
assigned readings, as well as reiterate poignant information presented by tour 
guides and brochures at the sites, but they also conducted additional research to 
draw important conclusions about the cultural implications of sites or historical 
events. In informal conversation with the instructor, which was recorded in the 
field notes, many students reported their preference of the video tour over a tradi-
tional written assignment.

The videos generally demonstrated clearly that students were meeting the 
learning objectives, but in the secondary scoring according to the rubric in 
Appendix E, the videos received just 32.4 out of a possible 45 points, the lowest 
scores of the three kinds of blog posts. This suggests that the videos would be 
the least useful as authentic resources for future L2 students. This category of 
blog posts as a group received its highest ratings in the category of “includes 
abundant, relevant and appropriate photographic and/or video evidence,” which 
is to be expected given the medium. However, in most categories on the second-
ary scoring rubric, the video posts as a group scored especially low leading the 
authors to predict that these resources would be the least useful for on-campus 
students. The lowest scoring rubric category was “considers cultural elements 
respectfully and carefully” in which only one of five guided tour blog posts scored 
a five out of five. The other four scored one, two, or three points out of five, not 
because they were disrespectful but because there was no consideration of the 
cultural elements presented.

As noted in the field journal, “[s]tudents preferred to work in pairs and small 
groups, but they actually presented MORE info and reaction and opinion in the 
video projects. I was really pleasantly surprised in how they synthesized the read-
ings and class materials into their video projects.” These outcomes exceeded the 
instructor’s expectations, and this was deemed a result of the designated length 
of the assignment. Similarly, students’ desire to include all relevant photo and 
video footage encouraged them to create voiceovers that lasted the entirety of the 
short film. It was clear that some students were making important connections 
between various visited sites, historical events, and architectural evidence, and 
were drawing informed, insightful conclusions where history had left holes. One 
group stated:

We both started to think about how history is such a question 
mark. Our education system teaches us history as facts, but in 
reality, we believe that it is not. As seen throughout this video, 
there are many times in Agrigento’s history where historians were 
guessing. . . . It is easy for the new rulers to come in and destroy 
the old history or taint what has happened. History is told by the 
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victors. History is all perspective. History is just opinions of what 
has happened.

Another group presented the visit to the Valley of the Temples as an episode 
of MTV Cribs, which was a unique and captivating way to draw students into a 
historical site by likening it to something they already know.

The instructor noted that, “I mentioned the idea of a tutorial (prior to depar-
ture) on making the videos and they agreed—many wished they’d started earlier 
and said that it was more work, but more fun to complete their work in that man-
ner.” Students reported in conversation that they wished they had begun earlier in 
the video making, and so the instructor made plans to build confidence in partici-
pants in this area by providing pre-departure training.

I will run a video making tutorial in a pre-departure meeting so 
that students are more comfortable and outgoing with their video 
projects. ALL students were able to create these videos and nearly 
all commented on how much easier it was than they realized. Sev-
eral also expressed regret that they hadn’t played around with it 
earlier and that they might have been more adventurous with it if 
they’d begun earlier. I will also combine the responses and video 
projects into fewer, but more in depth assignments that will build 
our blog.

In addition, prior to arriving in the host country, the description and rubric 
will make clear the need for cross-cultural consideration and commentary so that 
future guided tours can be effectively used in on-campus classrooms.

Ethnographic Interview
The field notes and grading reveal that the interviews were the least successful blog 
posts as far as assessing student learning abroad. However, in the secondary scor-
ing rubric (Appendix E) that assessed the usefulness of the blog posts for future 
students, they rated nearly as high as the observational blog posts with an average 
score of 38 out of 45. The interviews scored highest in the category of “makes a cul-
tural observation of the target culture” with 12 out of 14 students scoring a five out 
of five in this area, and the other two students scoring four out of five.

The instructor’s impressions from the field journal tell a different story, how-
ever. “I was less impressed by the interviews—I felt many lacked direction or were 
superficial. About half of the interviews included poignant questions and thought-
ful feedback, the other half merely reiterated the info discovered in the interview 
discussion.” Most students were quite interested in the similarities and differences 
in approaches to education and family, while a few were interested in sports, fam-
ily, and entrepreneurship. Immigration and other social issues were frequently 
cited in the exit interview as topics of interest, although this did not come up in 
the ethnographic interviews.
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Students reported that they felt insecure about phrasing their questions and 
staying on task during the interviews, and therefore did not want to submit raw, 
unedited video footage of the interviews for future students to use as authentic 
texts. They thought the instructor might be disappointed in them—accurately 
predicting the instructor’s response as noted in the field journal. Many students 
were able to find something that interested them (e.g., education, business, fam-
ily relations) and ask pointed questions about Sicilian traditions and approaches 
to these factors; they were also able to create a culturally sensitive comparison 
between Sicilian and American culture. Others, however, only regurgitated a 
series of questions that were mostly non-sequential without exploring answers 
provided by the interviewee.

The exit interviews showed that students liked conducting the interviews and 
learning about locals’ opinions on different subjects. However, about one-third of 
the class had to ask for help to find an interview partner. Additionally, an Italian 
architecture student asked to practice his English with a native speaker, and one 
of the students in the study abroad group was able to do so through the inter-
views. Interview participant recruitment is another area where planning could 
alleviate some of the challenges in future courses.

Interviews took place in English and Italian, depending on the student’s lan-
guage proficiency and confidence in L2. The most successful interview, according 
to the evaluation rubric used to grade student work for the course, was conducted 
in Italian and was accompanied by a translation also provided by the student 
interviewer. This successful student intermixed the authentic audio from the 
interview with her own commentary. Additionally, the student drew clear com-
parisons to similar phenomena in America, included visual aids, and said things 
like, “I can’t help but wonder if the job market was better in Sicily, would as many 
people want to attend college?” when discussing the similarities and differences 
between C1 and C2.

Another successful interviewer wrapped up her interview by pointing out the 
importance of realizing that although one person might highlight flaws in a spe-
cific interview, this should not overshadow the bigger picture of what she learned 
during her visit.

The main thought that I was left with at the end of the interview 
was that as much as he focused on the flaws of Italy, he still 
gave me a book about Cefalù at the end of the interview. He 
prides himself on being Sicilian. He gave me this book because 
he wants me to understand and appreciate the culture here in 
Cefalù. I left having a lot of respect for Sicilian culture because 
despite people feeling the need to leave to enhance their lives, 
the community in Cefalù keeps pulling them back. Most Amer-
icans do not feel this same connection to the community they 
grew up in.
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In those successful interviews, students were able to provide comparisons and 
contrasts with their own culture and acknowledge the nuances of culture. Inter-
views in L2 provided not only cultural insight but also authentic speech samples 
(an aspect that could be improved). Finally, student commentary post-interview 
incorporated points of views that allowed for engaging discussions and debates for 
those students viewing or reading the interview.

Research Question 2
How can this model be made more feasible, and therefore more sustainable, for 
instructors and students?

The challenges and opportunities encountered by students and faculty in this 
project revealed important findings about how to create a more stable, useful, and 
sustainable space for the collection and curation of authentic L2 resources. This 
turned out to involve both technical and pedagogical considerations. In addition 
to choosing the right tools to collect, edit, store, and disseminate the resources, 
students also required specific, scaffolded assignments that provided a balance of 
freedom and clarity.

Technical Considerations
Teaching with technology entails unforeseen roadblocks. Using institutional 
resources to store and share student work meant using readily available university 
infrastructure, but it also presented restrictions. For example, exceeding allow-
able file size was the most common technological barrier, which repeatedly pre-
vented students from uploading their videos to the class blog. The solution was 
to upload videos to YouTube and hyperlink to the page—“Our video was too big 
to upload, so here is a link [to YouTube]” was a common notation that accom-
panied video submissions. In future iterations of this course, using institutional 
media streaming service (Kaltura) or creating a YouTube channel that is linked to 
the website might be a feasible solution. One potential problem, however, is that 
instructors neither maintain ownership of the file nor can they edit them when 
students upload videos to Kaltura or YouTube. Consequently, instructors would 
also need a digital repository (like an external hard drive) where they can keep 
copies of the work for future student use.

Web access during the in-country phase of study abroad was also a problem, 
particularly student access to the designated blog or course page (in the case study, 
all 14 students were added as website builders to the institutional WordPress site 
for the duration of the course) and the platform hosting the page. Free and pub-
licly available sites may pose problems such as malware or viruses, whereas pri-
vately hosted servers may impose restrictions on the types of materials that can be 
posted, the number of site builders or limit access to the students. Investigating 
as many of these possible roadblocks prior to the start of the project would help 
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to alleviate trouble during the course and allow for potential alternatives should a 
problem arise.

Despite available technological devices with more storage, students pre-
ferred using their own smartphones (mostly iPhones) for photos and video 
recording, and only one group made use of the available action camera. Because 
of the short-term nature of the program, familiarity with the new digital tech-
nology might have been a factor in the decision to use familiar and personal 
devices. One student added photos from his digital camera to a video submis-
sion. Contrary to the authors’ pre-travel hypothesis, the external microphones 
were rarely utilized. In the few cases in which students did opt to use the exter-
nal microphone, the quality in the final product was not markedly improved. As 
for editing, the students in this particular program were somewhat familiar with 
iMovie and QuickTime and some were comfortable manipulating their footage, 
adding effects, voiceovers, subtitles, and music. Other students who had never 
utilized these programs found them user-friendly after a one to two day adjust-
ment period.

Pedagogical Considerations
Creating a framework for a study abroad course that engages students, supports 
their learning experience, and invites them into the process of generating and 
collecting authentic resources requires intentional design, a scaffolded approach, 
and time. One of the first pedagogical considerations is how to structure multiple 
course access points that meet students where they are at the start of a study 
abroad experience. This involves thinking about initial assignments that have 
clear prompts and expectations, are highly structured, and serve as an introduc-
tion to the types of thinking, engagement, and perhaps technologies students will 
be asked to use as the course progresses. The better aligned early assignments are 
with later assignments and the better they build up to them, the better these later 
assignments will support a successful learning experience and lead to student col-
lecting useable authentic resources.

Students also ought to have a realistic understanding of the time commit-
ment and efforts involved in the task. Students were not aware of how much time 
they should dedicate to the blog posts in this particular case study. Additionally, if 
assignments require students to engage with the local community, then students 
will need to understand how to engage that community and be mentally prepared 
for issues that may arise during an assignment. In fact, many students were intim-
idated by the assignments and postponed submitting them. Consequently, many 
student expressed regret at waiting and even a desire for the instructor to manage 
the due dates for them. One student commented in the exit interview, “Could you 
maybe stagger the blog post due dates? I know we are adults and should be able to 
choose, but I feel like most of us thought the posts were some intimidating thing 
when, they really were doable.”
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Students reacted most favorably to the video tour assignment and also pro-
vided the most material with that particular blog post. “Students liked making the 
videos once they started. They were often hesitant, and often left the video to the 
last week, but then expressed that they wished they’d have started earlier as they 
thought it was easier to complete reaction/response HW in this manner” (Green-
field’s field notes). The least effective element, in this first iteration of the project, 
was the one-on-one interview. Students were hesitant to engage in the L2 and 
often were not confident in their ethnographic interview skills to carry out a thor-
ough interview (though the end results were satisfactory). Instructors will have to 
make every effort to manage the risk aversion and confidence level by facilitating 
how students deal with early obstacles in the program (e.g., culture shock, jet lag, 
work associated with short-term programs), ideally prior to departure.

Next Steps
The logistical obstacles to creating the networked spaces for students to both pro-
duce resources as well as draw on previously collected resources could be over-
whelming for a single instructor. This networked model could be undertaken 
collaboratively by a language program, department, or perhaps a language center, 
which could prove more feasible and sustainable. Additional steps and types of 
data collection could take place with additional planning, resources, and a solid 
plan for storage, cataloging, and access.

Collection of L2 Samples
Of particular interest to L2 instructors is the additional collection of authentic 
speech samples. One of the elements of the Italian curriculum redesign at Van-
derbilt was a set of benchmark questions that encompass the conversational skills 
students should acquire after successfully completing each unit. We propose that 
future students abroad could ask those predetermined questions from the first-year 
curriculum to an array of native speakers as they collect their speech samples and 
donate those recorded responses to a repository accessible by all language instruc-
tors in the program. While the cataloging and metadata process would require an 
investment of time on the part of the language program (or language center), these 
resources could prove valuable to instructors who are looking for authentic audio 
samples anchored in C2 contexts for their classes. These samples would present an 
array of dialects and accents, as well as an array of cultural perspectives elementa-
ry-level L2 students could use as models to ask and answer questions.

Creation of a Resource Hub
In the future, the results of this research could be used to expand the learning 
network to include more instructors and students or to include departmental 
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infrastructure or language centers for the administration of the authentic 
resources hub. We envision instructors from across several language programs 
coming together to agree upon a framework for the collection of resources, 
the creation of a central storage hub for those resources, and an appropri-
ate cataloging system to organize those resources in an effective and efficient 
way for pedagogical use. The intricacies of this sort of collaboration may be 
unique, but we envision this resource hub as a cooperative space between 
undergraduate student collectors, graduate student cataloguers and metadata 
labelers, and a language center administrator who oversees and maintains the 
digital hub.

Conclusion
This chapter sought to evaluate the potential of networked learning as a 
social pedagogy that connects students across different learning contexts, 
in this case, through a hub of authentic resource collection, curation, and 
application. We examined the impact of a study abroad course design in 
which students produce authentic resources to be made available to other 
L2 students through an asynchronous collection, distribution, and usage 
cycle. Our findings demonstrate the potential to design study abroad assign-
ments and assessments that include the production of language and culture 
resources that would be useful to elementary-level L2 students in future 
courses. In this study, observational blog posts and interviews with locals, 
which required ethnographic research skills, were the resources produced by 
students abroad that seemed to have the most potential for on-campus lan-
guage learners. In future iterations of this model, we intend to make changes 
based on our research results. First, we plan to include another kind of 
resource-generating activity, collecting speech samples determined by our 
programmatic needs, and, second, we will improve the guidelines for the 
guided tour blog assignment to ensure that the products are more useful for  
L2/C2 learners. Third, attention will be paid to the technology infrastructure 
used for the collection and maintenance of the resources, as well as the tech-
nological training needed by students in order to carry out these tasks suc-
cessfully. The networked learning project will also continue to grow as we 
explore the impact of this repository of authentic resources in lower-level L2/
C2 courses as its use expands in a variety of courses within the Italian language 
program. This research proves instrumental in furthering the goal of develop-
ing a student-driven, networked approach that puts social pedagogy in action 
by turning L2 learners into social agent who have an impact on their environ-
ment (in this case their language program by connecting students across time, 
space, and proficiency level) and bridging students’ classroom experience with 
the world and a real audience (their peers).

54497_Ch07_ptg01_168-198.indd   187 04/10/17   4:37 PM



188� Jessica Greenfield, Vivian M. Finch and Stacey Margarita Johnson

References

Allen, L. Q. (2000). Culture and the ethnographic interview in foreign language 
teacher development. Foreign Language Annals, 33, 51–57.

Alm, A. (2014). The socially networked language learner: Implications for tertiary 
language education. In B. Hegarty, J. McDonald, & S.-K. Loke (Eds.), Rhetoric 
and reality: Critical perspectives on educational technology. Proceedings Asci-
lite Dunedin 2014 (pp. 693–697). Retrieved from http://ascilite.org/conferences/
dunedin2014/files/concisepapers/268-Alm.pdf

Armstrong, K., & Retterer, O. (2008). Blogging as L2 writing: A case study. AACE 
Journal, 16, 233–251.

Bass, R., & Elmendorf, H. (2012). Designing for difficulty: Social pedagogies as a 
framework for course design in undergraduate education. Unpublished White 
Paper for the Teagle Foundation. Retrieved from https://blogs.commons.george-
town.edu/bassr/social-pedagogies/

Bateman, B. (2002). Promoting openness toward culture learning: Ethnographic in-
terviews for students of Spanish. Modern Language Journal, 86, 318–331.

Blattner, G., & Fiori, M. (2012). Virtual social network communities: An investiga-
tion of language learners’ development of sociopragmatic awareness and multili-
teracy skills. CALICO Journal, 29(1), 24–43.

Bloch, J. (2007). Abdullah’s blogging: A generation 1.5 student enters the blogo-
sphere. Language Learning & Technology, 11, 128–141.

Center for Open Educational Resources and Language Learning (COERLL). (2010). 
Foreign language teaching methods: Culture, lesson 2: Proficiency and cultural 
literacy, types of texts. Retrieved from https://coerll.utexas.edu/methods/mod-
ules/culture/02/texts.php

Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among 
five approaches (2nd ed.). Thousand Oaks, CA: Sage.

Davidson, D. E. (2007). Study abroad and outcomes measurements: The case of 
Russian. Modern Language Journal, 91, 276–280.

Deardorff, K. (2006). Identification and assessment of intercultural competence as 
a student outcome of internationalization. Journal of Studies in International 
Education, 10, 241–266.

Ducate, L., & Lomicka, L. (2008). Adventures in the blogosphere: From blog readers 
to blog writers. Computer Assisted Language Learning, 21, 9–28.

Ducate, L., Lomicka, L., and Lord, G. (2012). Hybrid learning spaces: Re-envisioning 
language learning. In F. Rubio & J. Thoms (Eds.), 2012 AAUSC Volume, Hybrid 
language teaching and learning: Exploring theoretical, pedagogical, and curric-
ular issues (pp. 67–91). Boston, MA: Heinle.

Elola, I., & Oskoz, A. (2008). Blogging: Fostering intercultural competence develop-
ment in foreign language and study abroad contexts. Foreign Language Annals, 
41, 454–478.

Finch, V., & Johnson, S. M. (2016). Leveraging travel abroad: Collecting and teach-
ing with authentic resources. Vanderbilt University Center for Teaching. Re-
trieved from https://cft.vanderbilt.edu/authentic-resources/

Hourigan, T., & Murray, L. (2010). Using blogs to help language students to develop 
reflective learning strategies: Towards a pedagogical framework. Australasian 
Journal of Educational Technology, 26, 209–225.

Isabelli-Garcia, C. (2006). Study abroad social networks, motivation, and attitudes: 
Implications for SLA. In M. A. DuFon & E. Churchill (Eds.), Language learners in 
study abroad contexts (pp. 231–258). Clevedon, UK: Multilingual Matters.

Jackson, J. (2005). Assessing intercultural learning through introspective accounts. 
Frontiers: The Interdisciplinary Journal of Study Abroad, 11, 165–186.

Jackson, J. (2008). Language, identity, and study abroad: Sociocultural perspectives. 
London, UK: Equinox.

54497_Ch07_ptg01_168-198.indd   188 04/10/17   4:37 PM



Networked Learning Authentic Resources� 189

Kinginger, C., & Belz, J. (2005). Socio-cultural perspectives on pragmatic develop-
ment in foreign language learning: Microgenetic and ontogenetic case studies 
from telecollaboration and study abroad. Intercultural Pragmatics, 2, 369–422.

Lee, L. (2009). Promoting intercultural exchanges with blogs and podcasting: A 
study of Spanish-American telecollaboration. Computer Assisted Language 
Learning, 22, 425–443.

Lee, L. (2012). Engaging study abroad students in intercultural learning through 
blogging and ethnographic interviews. Foreign Language Annals, 45(1), 7–21.

Leonard, J. B. (2012). Integrative learning: A grounded theory. Issues in Integrative 
Studies, 30, 48–74.

Lomicka, L., & Lord, G. (2012). A tale of tweets: Analyzing microblogging among 
language learners. System, 40(1), 48–63.

Menacker, T. (2001). Community language resources: A handbook for teachers 
(NFLRC Net Work #22). Honolulu: University of Hawai‘i, Second Language 
Teaching & Curriculum Center. Retrieved from http://www.nflrc.hawaii.edu/net-
works/NW22.pdf

Mills, N. (2011). Situated learning through social networking communities: The de-
velopment of joint enterprise, mutual engagement, and a shared repertoire. CAL-
ICO Journal, 28(2), 345–368.

Moeller, A., & Fatlin Osborn, S. R. (2014). A pragmatist perspective on building in-
tercultural communicative competency: From theory to classroom practice. For-
eign Language Annals, 47(4), 669–683.

O’Dowd, R. (2006). Combining networked communication tools for students’ ethno-
graphic research. In J. Belz & S. Thorne (Eds.), Internet-mediated intercultural 
foreign language education (pp. 147–176). Boston, MA: Thomsen & Heinle.

Pinkman, K. (2005). Using blogs in the foreign language classroom: Encouraging 
learner independence. The JALT CALL Journal, 1, 12–24.

Purcell, K., Buchanan, J., & Friedrich, L. (2013). The impact of digital tools on stu-
dent writing and how writing is taught in schools. Washington, DC: Pew Re-
search Center’s Internet & American Life Project. Retrieved from http://www.
pewinternet.org/files/old-media/Files/Reports/2013/PIP_NWP%20Writing%20
and%20Tech.pdf

Roberts, C. (2003). Ethnography and cultural practice: Ways of learning during res-
idence abroad. In G. Alred, M. Byram, & M. Fleming (Eds.), Intercultural experi-
ence and education (pp. 114–130). Clevedon, UK: Multilingual Matters.

Siemens, G. (2008). Learning and knowing in networks: Changing roles for educa-
tors and designers. Presented to ITFORUM for Discussion, January 27, pp. 1–26. 
Retrieved from http://www.ingedewaard.net/papers/connectivism/2008_sie-
mens_Learning_Knowing_in_Networks_changingRolesForEducatorsAndDesign-
ers.pdf

Su, Y. C. (2008). Promoting cross-cultural awareness and understanding: Incorpo-
rating ethnographic interviews in college EFL classes in Taiwan. Educational 
Studies, 34, 377–398.

Thorne, S., & Reinhardt, J. (2008). “Bridging activities,” New media literacies, and 
advanced foreign language proficiency. CALICO Journal, 25(3), 558–572.

Thorne, S. L. (2003). Artifacts and cultures-of-use in intercultural communication. 
Language Learning & Technology, 7, 38–67.

Thorne, S. L., & Payne, J. S. (2005). Evolutionary trajectories, Internet-mediated ex-
pression, and language education. CALICO Journal, 22, 371–397.

Williams, T. R. (2005). Exploring the impact of study abroad on students’ intercul-
tural communications skills: Adaptability and sensitivity. Journal of Studies in 
International Education, 9, 356–371.

Yang, S. H. (2009). Using blogs to enhance critical reflection and community of 
practice. Educational Technology & Society, 12, 11–21.

54497_Ch07_ptg01_168-198.indd   189 04/10/17   4:37 PM



190� Jessica Greenfield, Vivian M. Finch and Stacey Margarita Johnson

Appendices

Appendix A: Blog Requirements

As part of this course, you are asked to make at least three blog contributions, 
one in each of the following categories. You may, however, submit additional blog 
entries if you so choose. In some cases, your blog entries and your responses may 
overlap. It is your choice how many of your response will be posted on the course 
blog and you can also choose which entries count toward your grade and which 
you would like to contribute without grading.

You must submit one of each of the following categories to count toward your 
grade. Please adhere to guidelines here and feel free to consult with your instruc-
tor on any aspect of your work.

1. � WRITTEN OBSERVATION (based on observation form)

This written blog entry should be completed on your own. Based on the observa-
tion form found on BlackBoard, summarize an observational experience in Sicily. 
You should feel free to enhance your blog with photos of audio clips but I am most 
interested in what you can articulate about what you observed. Be sure to use the 
observation form to help you formulate your thoughts.

2. � VIDEO TOUR (may also be completed in pairs or a group of three with special 
permission)

Your video should encapsulate either a site or a specific experience in an edited 
3-7 minute video. Your video should include live footage (you have access to 
action cams for the course), voice overs, and may also include photos, captions, 
and subtitles as well. You should consider using iMovie (or a similar program) to 
edit your short video appropriately.

If you opt for a site, the informational aspects should address the site as a whole (for 
example the importance of the Valley of the Temples rather than just Temple C). 
You should draw the audience’s attention to elements from the reading, things 
noted by the tour guide, and your own opinions, reactions, and conclusions.

If you opt for an experience. I’m looking for you to address a specific element that 
may be addressed at several different sites. For example, you might be interested sac-
rifice to the gods and choose to include video and photo clips from Agrigento, Sir-
acusa, and Solunto. You might find Arab architecture interesting and include footage 
from Monreale and Palermo. Again, provide voice over or captioned information from 
the readings, the guided tours, and your own opinions, reactions, and conclusions.

If you work in pairs or a small group, each person must appear in the video and 
must contribute to the project.
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3.  ONE-ON-ONE INTERVIEW (based on interview questionnaire)

This blog entry should be a combination of written response and video/audio clips 
of an interview you conduct with a Sicilian inhabitant (you will have an external 
microphone that you can attach to a smartphone or other digital device). Your 
interview may address several different topics, but this blog should focus on a 
specific element of Sicilian culture (education, religion, sports, etc.). You may 
bring in differing perspectives from several interviewees, or information you have 
learned from conversations with new friends and acquaintances around town. Be 
thorough, specific, and conclusive in your blog post.

Appendix B: Networked Learning Blog Assessment Rubric

EXCEEDS 
EXPECTATIONS

MEETS 
EXPECTATIONS

DOES NOT MEET 
EXPECTATIONS

Cultural 
consideration 
and research 
(40%)

•	 Blog post addresses 
cultural elements as 
outlined in the assignment 
explanation using 
deductive reasoning and 
evidence based hypotheses 
to extrapolate meaning 
and commentary

•	 Considers cultural 
elements respectfully and 
carefully, comparing and 
contrasting in a meaningful 
way to the student’s own 
culture or another with 
which they are familiar

•	 Clear evidence of cultural 
research, drawing from 
course readings, lectures, 
discussion, but also 
incorporating additional 
research conducted by the 
student

•	 Blog post 
addresses 
cultural 
elements as 
outlined in the 
assignment 
explanation

•	 Considers 
cultural 
elements 
respectfully and 
carefully

•	 Clear evidence 
of cultural 
research, 
drawing from 
course readings, 
lectures, 
discussions

•	 Blog post addresses 
some, few, or no 
cultural elements 
as outlined in 
the assignment 
explanation

•	 Considers cultural 
elements but is 
lacking in care and/
or respect

•	 Little to no 
evidence of cultural 
research

•	 Little or no 
reference to course 
readings, lectures, 
discussions

Organization,

Editing

(25%)

•	 Blog post is well organized 
and edited appropriately

•	 Easy to read / watch / listen
•	 Well organized, engaging, 

and coherent with relevant 
commentary and reference 
to course materials or 
course learning objectives

•	 Relevant details are 
abundant and integrated 
seamlessly into the blog 
post

•	 Blog post is 
well organized 
and edited 
appropriately

•	 Easy to read / 
watch / listen

•	 Well organized, 
engaging, and 
coherent

•	 Relevant details 
are organized 
and integrated 
well into the 
blog post

•	 Blog post is not 
well organized and/
or is not edited 
appropriately

•	 Difficult to read/
listen/watch

•	 Not engaging and/
or coherent

•	 Lack of relevant 
details integrated 
into the blog post

(Continued)
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EXCEEDS 
EXPECTATIONS

MEETS 
EXPECTATIONS

DOES NOT MEET 
EXPECTATIONS

Final Product 
Professionalism

(25%)

•	 Blog post is polished, well 
edited, and professional 
looking with details that 
go above and beyond the 
minimum requirements

•	 Blog post includes 
abundant, relevant and 
appropriate photographic 
and/or video evidence to 
accompany written and/or 
spoken commentary

•	 Spelling, punctuation, and 
grammar are appropriate 
and correct, exhibiting a 
high level of reflective and 
intelligent discourse

•	 Blog post is 
polished, well 
edited, and 
professional 
looking

•	 Blog post 
includes 
relevant and 
appropriate 
photographic or 
video evidence 
to accompany 
written or 
spoken 
commentary

•	 Spelling, 
punctuation, 
and grammar 
are appropriate 
and correct

•	 Blog post is not 
well polished, 
edited, and/or is 
not professional 
looking

•	 Blog post lacks 
relevant and/
or appropriate 
photographic of 
video evidence

•	 Errors in spelling, 
punctuation, and/or 
grammar

Follows

Specifications

(10%)

•	 Blog post adheres to the 
specifications outlined the 
project explanation

•	 Meets and stays within 
standards of length and 
content

•	 Efficiently and effectively 
manages time so that 
repetition is avoided and 
poignant, meaningful 
material is presented in 
a time sensitive and time 
conscientious manner

•	 Blog post 
adheres to the 
specifications 
outlined 
the project 
explanation

•	 Meets and stays 
within standards 
of length and 
content

•	 Blog post does 
not adhere to 
the specifications 
outlined in the 
project explanation

•	 Does not meet 
or stay within 
standards of length 
and/or content

COMMENTS �

�

�

�

�

�

�

�

�
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Appendix C: Observation Form - Basis For Observational  
Blog Entries

Complete the form with the data requested in the table. You should also utilize 
the “additional notes” section for observations you make that don’t have a place 
in the chart. Be sure to follow all the steps outlined in the form to ensure success.

PREPARATION:

1.	 Determine the location of your observation and the type of interaction 
you will observe

2.	 Set aside at least 30 minutes for your observation so that you can take 
in consistencies, inconsistencies, and appropriate details

3.	 Decide if you will make this a group or individual observation. If work-
ing in a group, be sure to decide how you will divide the work - Will 
each team member observe an area (several piazzas/churches/bars 
around town) / one gender / etc? Be sure to also plan ahead on how you 
will take notes so you can spend your time observing and not looking 
down.

Date and time:                 	 Population observed:                 

Place and type of event: �

OBSERVATION:

Fill out the chart and the additional notes section as thoroughly as possible. No 
detail is too small to be left out The more information you can collect during 
your observation, the more you have to work with when you synthesize your 
findings.

OBSERVATION AREA EXTRAPOLATION, COMMENTS

Appearance
(clothing, age, gender, physical appearance)

Are there any indicators of profession, 
socioeconomic class, race, ethnicity, religion, etc?

Verbal behavior/ interaction
(volume of voice, greetings, language/dialect, tone)

Do you notice distinctions between age, gender, 
profession, etc? What dynamics do you notice?

Physical behavior/gestures
(greetings, social distance, physical contact)

What do you notice about body language, how 
speakers use their bodies? How are feelings 

expressed? Do you notice differences between age, 
gender, profession, etc?

(Continued)
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OBSERVATION AREA EXTRAPOLATION, COMMENTS

Traffic
(location of entrance, exit, time spent at site)

How are people entering and exiting? How long 
are they staying? What differneces do you notice 
between age, gender, socioeconomic status, etc?

People who stand out
(stature, clothing, other forms of identification)

What characteristics do you notice that differentiate 
people from others? Are they approaching others 

or others approach them? Do they seem to be 
well-known?

Additional notes:

�

�

�

�

�

SYNTHESIS:

Create a 1 -2 paragraph wrap up of your observation. Create 2-3 follow up ques-
tions that you can use for follow up observations and that can help create mean-
ingful discussion.

WRAP-UP

�

�

�

�

�

�

FOLLOW UP QUESTIONS:

1. �

2. �

3. �
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Appendix D

INTERVIEW QUESTIONNAIRE

This form contains some sample questions for you to conduct your one-on-one 
interview(s). You should feel free to add follow up questions that do not appear on 
the list if they follow the natural course of your conversation. Be sure to consult 
the steps to ensure success.

PREPARATION:

	 1.	 Determine the subject of your interview [you must interview at least 
one native Sicilian, but you can conduct additional interviews if you 
choose, which may be conducted with immigrants)

	 2.	 Set aside at least 20 minutes for your interview so that you will not be 
rushed and can allow your interview to follow a natural path

	 3.	 Be empathetic, engaged, and invested in the conversation, allowing 
your interview subject to speak freely and openly

Date and time:               	 Profession of interviewee:                 

Interview participant: �

SAMPLE QUESTIONS:

Use this list of questions to help you develop a trajectory for your interview. Take 
note of things you’d like to follow up on and topics that are of particular interest 
to you. The more information you can gather, the more you will have to work 
with.

USEFUL PHRASES 

	Can you be more specific?

	Can you give me an example?

	When you say               , what do you mean?

GENERAL QUESTIONS

	 1.	 Where are you from and where do you live now?

	 2.	 What is a typical day like for you?

	 3.	 Could you describe your family?

	 4.	 �

	 5.	 �

	 6.	 �
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EDUCATION

	 1.	 How does the school system work in Sicily?

	 2.	 What kinds of schools did you attend?

	 3.	 Is there anything you would change about how the school system is 
organized?

	 4.	 �

	 5.	 �

	 6.	 �

HEALTH CARE

	 1.	 How is healthcare managed in Sicily?

	 2.	 How much do you have to pay when you need to visit a doctor for an 
illness?

	 3.	 How do you schedule an appointment with a doctor and how long to 
you generally have to wait to see a physician?

	 4.	 �

	 5.	 �

	 6.	 �

SPORTS AND RECREATION

	 1.	 What sports are popular in Italy?

	 2.	 How important are sports to Sicilian society?

	 3.	 Do you play a sport? Can you tell me about that?

	 4.	 �

	 5.	 �

	 6.	 �

ADDITIONAL NOTES:

�

�

�

�

�

�
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