
The summary of The Study of The Public Intermediate 
School Program of Hawllii reports the major findings 
documented in the original study which was conducted by 
Mrs. Janet I. Sumida, one of the regular staff Evaluators 
in the Evaluation Section, Office of Instructional Services, 
Department of Education. 
The &tudy grew out of many concerns erprened by 
intermediate school principals in the light of the recent 
attention giuen the middle-school concept in educational 
literature. The reader will no doubt recognize that these 
concerns are neither new nor of local origin, but, rather, 
reflect many years of growing concern nationally about the 
role and functions of the intermedinte and junior high 
school in their cu"icular relationship to the elementary 
grades on the one hand and the high school grades on the 
other. 

This study seeks through the ideas, opinions, and attitudes 
expressed by intermediate school students, teachers, and 
principals to give a more positive identification of these 
concerns and a clearer idea of their true dimension. (Ronald 
L. Johnson, Administrator, Evaluation Section.) 

Introduction 
If one is to inquire into the workings of any institution 

in order to examine those elements that give il form and 
life, one should first talk to those people who are 
experiencing the day to day manifestations of these 
elements. It is the experiencing of the Intermediate School 
on the part of students, teachers, and principals that gives it 
meaning to those who look only from the outside. To 
gather information about the general intermediate program 
and its functioning then, the concerns and needs of 
students, teachers, and principals were sought through 
interviews which permitted a wide latitude of expression. 
The sample of students, teachers, and principals numbered 
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377 and included personnel from all school districts. 

To provide a broader perspective to the local school 
system and the conditions which influence its direction and 
purpose, a review of current literature on the intermediate 
grades was made. Selected highlights from the literature 
revealed the following : 

l. Middle schools arc increasing nationally at a notice· 
able rate. 

2. Increasingly, school systems are considering a restruc­
turing of their school ladder organization : grade nine 
to be placed in the high school; grade five and/or 6 lo 
be plnced in the middle school with grades 7 and 8. 

3. Thoughts are mixed on the value of and need for a 
new school ladder organization. 
a. There arc those like Connnt who fe el that the 

organization of a school system is of less import· 
ance than the program provided for adolescent 
youths. 

b. On the other end of the spectrum, Alexander 
predicts that, for the foreseeable future, middle 
schools of grades 5..0 or 6..0 are destined to replace 
the traditional grade 7-9 junior high schools as the 
schools in the middle. 

4. The middle school concept has much in common 
with that of the exemplary junior high school in 
providing for the needs of the early adolescent 
through: 
a. Flexible scheduling. 
b. Varied organization patterns (self-contained, 

blocked, and departmentalized). 
c. Innovative approaches to instruction (cooperative 

teaching, team-teaching, non-grading, etc.). 
d. Interaction with community resources for face to 

face contact with the employment world. 
e. Individualized education. 
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Niu Valley Intermediate School band-orchestra class. Samuel Amnio is the instructor. 



f. Use of multi-sensory teaching devices, 
g. Grouping that is both heterogeneous and homo­

geneous by ability, performance, sex, and expect­
ancy. 

h. Remedial instruction. 
i. Gradual removal of institutional restraints on 

movement, use of materials and equipment, and 
prescriptive behavior. 

j. Exploratory experiences. 
k. School to function as a "bridge" institution or a 

"transitional" school. 

The Findings 
(Only summary highlights of the !tudy are presented 

here arranged by topics that follow. For full detail!, refer to 
A Detailed Report on The Study of The Public Intermedi­
ate School Program of Hawaii available from the Office of 
lmtructional Services.) 

Grade Combination Preferences of Pupils, 
Teachers, and Principals 

Preferences arc tabulated by categories of grade combi­
nations: 
1) ninth-twelfth, 2) tenth-twelfth, 3) others, 4) don't know, 
and 5) no difference. Within the first and second broad 
categories arc listed more specific grade combination 
preferences such as 7-9, 7-8, 6-8, etc. To those interviewed, 
a major concern was the placement of grade nine: should it 
be within the intermediate school or high school. or the 
total interviewed, 56.6 per cent preferred to have grade 
nine placed within the high school. Thirty-one per cent 
preferred to have grade nine separate from the high school. 
Aside from determining the placement of ninth graders, 
those interviewed were not, at the time, adverse to the 
possibility of including sixth graders at the intermediate 
school level. 

Generally, teachers, administrators, and pupils were not 
familiar enough and/or not yet ready to commit themselves 
to the ramifications of the "middle school" concept, and 
their preferences for various grade combinations appeared 
lo be based mainly on past and current experiences with or 
without ninth graders in their school. 

Grade Combination Preferences of Principals 

Among the principals interviewed, 90.6 per cent pre­
ferred to place grade 9 in the high school. All principals 
currently with a combination of grades 7-9 prefer lo 
exclude grade 9 and, instead, combine grades 7 and 8 with 
one or more lower grades. 

Grade Combination Preferences of Teachers 
Among the teachers interviewed, 68.2 per cent favor 

having grade 9 placed in the high school. Of those teachers 
in a grade 7-9 school, 73.3 per cent prefer to exclude grade 
9 from Lhc intermediate school. Like the administrators, a 
substantial per cent of teachers appear lo prefer placing 
grade 9 in the high school. 

Grade Combination Preference of Pupils 
Among pupils, there appears lo be a greater dispersion of 

preferences, indicating that a large number of pupils appear 
Lo be comfortable and secure within familiar situations, and 
perhaps, loo, because they have neither pasl experiences 
nor any other bases for comparison, they lend lo prefer 
their own existing pattern of grade combinations. In spite 
of such a tendency, 48.2 per cent of the pupils interviewed 
generally prefer excluding grade 9 from the intermediate 
school. 

Reasons for Grade Combination Preferences 

or those pupils and teachers who prefer to include grade 
9 in the high schools, a sizable percentage (51.7% of the 
pupils, 50.0% of the teachers, and 48.3% of the principals) 
feel that ninth graders arc more mature than and physically 
and socially different from seventh and eighth graders; 
therefore, they belong more appropriately in the high 
school with older students. Other pupils (26.7%), teachers 
(27 .6%), and principals (48.3%) feel that there arc academic 
advantages lo be gained by the ninth graders when placed in 
a high school. 

According lo the reaction of pupils, teachers, and 
principals, physical and social maturity of ninth graders 
appear to differentiate them quite distinctly from students 
one or two years younger. Research findings also appear lo 
establish the fact that youngsters arc now maturing al least 
a year earlier than did children 50 years ago. 

Those schools currently responsible for only grades 7 
and 8 appear to find a narrow span of grades more 
effectively manageable. Administratively, it appears that 
pupil problems of all types arc minimized without having to 
cope with additional ninth graders. 

There is currently only one grade 6-8 school in Hawaii. 
Students interviewed at the school preferred to maintain 
the grade 6-8 combination citing such reasons as: l) 
similarity in characteristics and needs make for easier 
working relationships, 2) sixth graders will have no prob­
lems adjusting lo the grade 7 program when the time 
comes, 3) everybody gets along well in school, 4) three 
years in a grade 6-8 school is long enough lo develop and 
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maintain friendships, and 5) it's easier for sixth graders lo 
prepare for and lo get adjusted to secondary level sched­
uling and programming of courses. 

Highlights of The Progress of 
Hawaii's Intermediate School Program 

Students occasionally cited and praised student govern­
ment activities. If subject matter were mentioned, it was 
in terms of activity-oriented projects that appear to lend 
"action" or add a spark of life lo the school routines. 
Science fairs and projects, spelling bees, speech festivals, 
etc., were some of the activity-oriented projects cited. Band 
activities, athletics, canteens, talent shows, and dancing 
were frequently mentioned, too. 

Remarks by teachers and principals touched upon 
ongoing innovative and experimental programs, and dwelled 
more heavily on academics. 
Problems as Viewed by Pupils, 
Teachers, and Principals 

Student comments were found to be of identifiable 
patterns and categories: personal and peer relationship 
problems, family problems, student-teacher relationships, 
dress codes, attitudes toward school, program of studies, 
quality of instruction, homework, scl1ool regulations, 
scheduling, poor progress in school, inadequacy of pro­
visions including facilities, inadequate community pro­
visions for activities, and other problems. 

Students appear to be very much concerned with 
security, feeling safe among their peers- safe from physical 
harm and abuse. Other needs arc very much in evidence: to 
be treated fairly und lo he respected by peers, parents, and 
teachers, to be "actively" involved in the learning process, 
lo have orderly surroundings, to be purposefully busy, to 
have clean, adequate school facilities and more appropriate 
community resources, etc. 

Students and teachers appear to have high expectations 
of each other. Generally, students arc more specific in their 
statements of concerns and needs; they appear lo be quite 
sure of what bothers them. Teachers lend lo be more 
general in their comments. 

Problems as cited by teachers and administrators deal 
primarily with the need for more materials and equipment, 
facilities, and staffing. 

Teacher Qualifications 
Comments pertaining to teachers relate to such identifi­

able areas as: discipline, disposition, age, instructional 
techniques, communication, subject muller and leaching 
competency, und teacher training. 

Students feel that teachers should be strict, that teachers 
ure too lenient, that they should do something when 
students "talk back," and that they should learn to 
properly discipline students. 

Comments indicate that students arc keenly aware and 
extremely sensitive lo teachers' mannerisms, habits, moods 
and dispositions. They definitely seek teacher approval no 
less anxiously than when they were in the lower grades. 

Comments on quality of instructional techniques range 
from specifics such us "social studies seem pointed at only 
politics" to general statements such as "teaching methods 
need improvement." 

In the area of teacher-pupil relationships, students 
express their anxiousness for teachers to understand them, 
to understand the way students think and talk, their likes 
and dislikes, etc. 

Students are concerned about the misplacement of 
teachers outside of their major field of study. 

Teachers frequently cite the need for training in the 
instruction oC culturally deprived und slow learners, in the 
urea of human rclutionships, and in the handling of 
extracurricular work. Principals feel that systematic training 
must be provided in how lo implement innovative programs 
such as nongrading, team leaching, etc. 

Administrator Qualifications 
Most students say that they don't know their principal, 

they don't sec him and they don't get lo meet him. They 
almost unanimously generalize that the principal is all right, 
helpful, and good. 

Students and teachers expect the administrator to be a 
strong disciplinarian. Principals expect much of themselves 
in fulfilling their responsibilities in every possible way 
through curricular competency, fiscal management exper­
tise, etc. 

Procedures for the selection of administrative trainees 
need lo be improved, according lo the comments by 
teachers. Also, the Administrative Intern Program is criti­
cized for the inadequate range of experiences it provides. 

Reaction to Secondary Program of Studies 

Comments made by those interviewed arc categorized by 
subject matter as they pertain particularly to each field. 
One course that students repeatedly request is typing. It 
appears that a lack of staffing and/or equipment limits 
enrollment in typing classes and many students arc turned 
away or asked to postpone taking their course. Another 
often repeated course request is for a foreign language. 
Students consider this area quite important for college 



preparation and for general education. They sec the need 
for an early slart in the study of foreign languages, as early 
as brrade seven. 

There are some strong comments pertaining lo four-year 
course sequences. Students question the yearly social 
studies and English course requirements. In the area of 
English, suggestions include a shorter lime span of two 
rather than four high school years; substituting the re· 
quired English course with electives such as foreign 
languages, etc. Emphases in the social studies area, accord­
ing to the students, should be more relevant: stress 
"development of personality" along with content areas, 
stress today's problems as much as those of the past, learn 
more about the community and people rather than dwell 
on facts and figures. 

Students, as a whole, arc requesting enrollment in 
courses at an earlier age than is now possible. Grade 7 and 8 
pupils appear lo be especially anxious lo depart from the 
traditional block scheduling and foundation program sched· 
uling so that lhey can enroll in preferred electives. 

Course Schedule Preferences 
Data elaborating upon why students, teachers, and 

principals prefer single or double periods should be of some 
help in the analysis of certain routine problems related to 
instruction and mechanics of school administration. It is 
discernible from student responses that they arc concerned 
with the avoidance of monotony, gelling to know teachers 
well, a reasonable amount of homework, getting more help 
from teachers, being able to go about school work leisurely 
without pressure, and generally learning as much as possible 
each day in school. 

Teachers, in their comments, show concern for teacher 
competency in handling long double sessions, and express 
the belief that the effectiveness of double period scheduling 
depends on how well the teacher can prepare for and 
conduct class work under such conditions. 

Many schools arc on modified scheduling, having a 
mixture of double and single periods. This may be a form 
of compromise between all single or all double periods, or it 
may be a further effort towards "Rcxible schcd uling." 

Repeated frequently is the statement that double per· 
iods are good for only certain subjects, the activity-oriented 
type such as P.E., shop, home economics, etc., nnd for 
certain activities such as lectures, demonstrations, discus­
sions, reporting, etc. 

Extraclass Activities 
At the time of the survey, extraclass activities were 

limited to mean clubs and other activities conducted by the 
school with regular membership outside of class hours and 
usually on a long term basis but also to include other 
special short term projects and activities that arc school 
sponsored. 

As activities were identified, special categories became 
obvious: subject related activities (debates, speech festivals, 
Science fairs, various language clubs), extension of daily 
class work, social activities (canteens, bazaars), athletics, 
hobbies and interests, "service" type of activities and clubs, 
nnd student government. 

Aside from those who arc enthusiastic about cxtraclass 
activities, there are students who prefer lo leave school 
promptly to pursue individually other personal" interests 
and activities, or arc unable to remain after school because 
of bus schedules, or have home chores and job commit­
ments. 

At the same time, students, teachers, and principals sec 
the need for activities contributing purposefully towards 
the solution of certain ongoing problems such as racial 
disharmony, poor school spirit and lack of pupil involve­
ment in school and community activities. 

Report Cards 
Generally, most students arc in favor of the letter grade 

A-F system. They have some reservations on the grading of 
character traits with such comments as: criteria for rating 
are not clearly understood, ratinbrs arc not accurately 
arrived al and may not rencct true character, and teachers 
don't know how hard students try. Teachers' feelings about 
character trait ratings are generally similar to those of the 
students. 

Students have very specific recommendations lo make 
concerning the grading system. They have thought out 
alternatives and it is evident that students do look at grades 
very seriously. 

Even on the topic of the "pass.fail" system, pupils, 
teachers, and principals have definite suggestions to make 
such as modifying "pass-fail" to include "honors" for 
flexibility, and using "pass-fail" for grading electives to 
allow more chances for a feeling of " success." Pupils make 
such comments as: 1) a "C" student feels defeated knowing 
that it is almost impossible to get A's, 2) a "D" caliber 
student should not he made to feel afraid that he will fail, 
and 3) students shouldn't be given D's and F's because 
parents arc affected. 

Transitional Preparation 
It appears that though students may have reason enough 
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lo he apprehensive as they move from one level lo the next 
(elementary lo intermediate lo high school), it is for a short 
duration only. Comments of students indicate that routines 
such as scheduling, deparlmcnlalization, and adjusting to 
several teachers do not take too long to gel accustomed to. 

Parental Involvement in School Affairs 

Comments favorable lo maintaining the existing "middle 
of the road" pattern of parent-school relationships may 
lead to the following supposition: that the exacl role of 
parents in the total education of their youngsters is difficult 
lo delineate (because of its complexity) lo the satisfaction 
of all concerned; both the school and home recognize the 
need for the full cooperation of all concerned but it could 
be that neither group has the time nor the leadership and 
related manpower to develop the most effective ways and 
means of attaining the degree of cooperation needed; and 
tl1c tendency may be lo justify minimum involvement on 
the premise that some involvement is better than none at all 
or on the basis that there is no better alternative for now. 

On the other hand, there arr students and teachers who 
prefer 110 involvement at all on the part of the parents. This 
approach would seem lo place 11 greater burden of proof on 
the school and on students. 

E~nlial Characteristics of lntennediate Schools 
To the question of what makes up a good school, the 

students mentioned teachers and all the fine attributes that 
characterize the ideal teacher. All other essentials appear lo 
he secondary to the important role of the teacher; 
harmonious tcacher·pupil relationships arc prized above all 
else- all is well as long as the teacher can fulfill her role as 
ideally as expected. 

At the same time, students seem to be somewhat aware 
of their responsibility in meeting teachers halfway. In their 
comments on the role of students in contributing lo an 
effective school proi,rram, students have very high cxpccla· 
lions of lhemsclvcs. 

Requests for special provisions range from inexpensive, 
good food lo "a place lo sit around during lunch break." 
Students request "a place lo meet and be with friends." 

Students repeatedly ask for the best kind of instruction 
that is possiblc- intcresling, varied, resourceful, activity­
oriented, cle. 

Proposals and Recommendations by 
Students, Teachers, and Principals 

Though students found it difficult lo propose and 
recommend when specifically asked to do so "on the spol," 

they had already indirectly alluded lo lhc kinds of remedies 
required lo fulfill their n1~eds us they had responded lo 
olher questions in specific problem areas. Students appear 
lo be concerned about school regulalions on smoking, 
dress, gum-chewing, etc. For example, one of the comments 
questioned the blanket rule covering gum-chewing: why 
can't students chew gum during recesses and non-class 
lime'! Suggested here is perhaps more active student 
involvement in the regulation of their conduct (parlieipat­
ing in the cslahlishmenl of ncct:ssary rules and allcmatives, 
and identifying the role and responsibility of students, 
teachers, and the principal in the processing of problems as 
they arc encountered). 

Teachers and principals readily offered sugg1•slions 
which generally related lo the need for additional staffing, 
materials, equipment, program of studfos, curriculum 
i,ruidcs, remedial programs, clc. Their comments suggest 
stronger stale level direction in curriculum construction, 
review, and revision. 

A Summary of The Findings 
The "speculated concerns" particularly for this study 

rested primarily on lhc assumption that Lasic to the 
correction or alleviation of student probh·ms is the kind of 
climate set within the four walls of the classroom in 
relation lo instructional tcclmiqucs. The study has con­
firmed this assumption with the "grass roots" type of 
concerns expressed by the students and summarized below. 

The list of urgent student needs below docs relate lo the 
immediate conlact of students with teachers and day lo day 
aspects of the instructional program. Students want lo be 
"in action," want lo be involved, want lo he accepted, and 
seriously want lo be educated. Their rccoi,rnilion of the 
value of education is not lo be doubted. 

Noticeably, students were delighted in their involvement 
and serious in contributing lo the study. To most of them it 
was 11 profound and new kind of experience lo be 
interviewed as officially as they were. 

The following list summarizes the most urgent needs 
expressed by the students: 

1. Happy and harmonious teacher-pupil rcaltionships 
2. Activity-oriented instruction- minimizing bore· 

dom in the classroom 
3. Wider range of sources for learning- less confine· 

ment to textbooks and paper-and-pencil routine 
4. Place lo sil and talk with peers 
5. Review of existing school regulations- active in­

volvement of students in the rcgulution of their 
conduct 
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6. Security- to be free from physical harm and abuse 
from "tough" peers and others 

7. Neat and adequate facilities 
8. Realistic evaluation of progress in school- to be 

able to feel that there is a chance to succeed in 
school rather than to have to expect the inevitable 
year after year 

9. Review of course requirements- why have every· 
one spend the same number of years on set 
requirements 

10. Need to learn about the "here and now" us much 
as or even more than about the past 

11. Realistic and flexible scheduling- boring to listen 
and sit at desk for hours on end 

12. Orderliness in school 
13. Reasonable availability of courses for enrollment 

Conclusions 

It has been confirmed that students prize and seek the 
approval of their teachers above all else. This should 
indicate a need for teacher training programs to explore the 
area of "humanizing" teacher-pupil relationships to a 
greater degree. 

Facilities and the academic program need lo facilitate a 
not too rigid kind of classroom atmosphere. Active young· 
stcrs require variety- classroom activities and routines need 
lo vary. Outside community sources need to be tapped, 
too, to lend variation to the curriculum. 

The inclusion of ninth graders appears to place an 
additional burden on the administration of intermediate 
schools for the various reasons already cited. If in a grade 
9-12 high school the gap between grades 9 and 12 is 
unrealistic, separate grade 9-10 and grade 11-12 schools 
with appropriate enrollments within the more dynamic 
educational complex/park developments can perhaps serve 
to meet the needs of the youngsters. 

Placement of sixth graders: Twelve year olds appear 
mature enough to mix with older thirteen and fourteen 
year olds. There appears to be too wide a gap between 
maturation levels of fifth and eighth graders to include fifth 
graders in the middle school without further experimen· 
tation and evidence of the suitability of such an arrange­
ment. 

The final conclusion may be that the key to alleviating 
basic problems at the intermediate level is to organize and 
conduct the instructional program (course presentation) as 
concisely and efficiently as possible in the direction of 
individualized expectations; only then can non-essentials 
and tendencies to become irrelevant be curtailed enough to 
allow time during the school day for the kind of activitit.'S, 

guidance, and attention adolescents need and seek. Realistic 
testing procedures should assist in the continuous eval­
uation of individual progress so that the student can 
successfully mccl expccwtions tailored to his own rate of 
learning. 

Economy of time and instructional efficiency can be 
facilitalcd by the utilization of tested instructional patterns 
and models. There arc expert teachers presently doing 
excellent work in the field. Their effective techniques 
should be observed, documented, and tested for feasibility 
of replication by other less successful colleagues. 

Teachers will need models for instruction patterned for 
various types of students. Essential to this type of 
individualized programming (tailored for small group 
instruction) would be a system for the identification of 
students' profiles for learning: their capabilities, defi­
ciencies, etc. 

Just as important as conciseness, economy of time, and 
efficiency is the need to pattern instructional models to 
insure u pleasant classroom atmosphere, feasible, worth­
while tasks for learning, and the active involvement of 
students in the learning process. 

Tested models for learning can surely improve the 
quality of classroom instruction, assist beginning teachers, 
facilitate the evaluation of instruction and learning, and 
bring about economy and efficiency in the utilization of 
staffs, materials, and facilities. 

Janet I. Sumida hold& the po&ition of Evaluator, Special 
Program& Division, Office of ltutructiotUJI Service&, Depart· 
ment of Education, State of Hawaii. 


