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In an endeavor to do for English
teaching some ol the things that are
already being done by various agen-
cies for the improvement ol instruc-
tion in foreign languages, mathe-
muatics, and science, the U. S. Office
ol Education has developed a pro-
gram designuated as Project English.

The former Secretary ol Flealth,
Education, and Welfare, Abraham
Ribicofl, referred to English as the
“keystone™ ol American education.
Sterling M. McMurrin, the former
Commissioner of LEducation, ex-
pressed repeated concern for the
improvement ol instruction in Eng-
lish, while emphasizing the role of
the Office in conducting rescarch
and disseminating inlormation
without any desire or attempt to
create i national curriculum. Presi-
dent Kennedy said in his message
to Congress on February 6, 1962:

The control and operation of

education in America must re-

main the responsibility of State
and local governments and
private institutions. . . . But the

Congress has long recognized

the responsibility of the na-

tion as a whole—that addi-
tional resources, meaninglul
encouragement, and vigorous
leadership must be added to
the total effort by the Federal
Government il we are to meet
the task before us, For educa-
tion in this country is the
right, the necessity, and the
responsibility of all. Its ad-
vancement is essential to na-
tional objectives and depend-
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ent on the greater financial re-

sources available at the na-

tional level.

Although Johnny and Joanne
probably write and read better
than many critics ol education be-
lieve, few clementary teachers or
secondary and college teachers ol
English believe that they write and
read as well as they could under
ideal conditions. English teaching
has long been hampered by insuffi-
cient research, too little controlled
experimentation, insufficient  dis-
semination ol what is known, and
unsureness of best ways to deal, in
the classroom, with the tremendous
complexities ol the language, the
multitudinous  literary  selections
that might conceivably be grist lor
the educational mill, and the great
differences among children them-
selves.

NEEDS FOR IMPROVED
ENGLISH TEACHING CITED

For a number of years, teachers
of English have been aware that
significant  improvement in  the
teaching ol English in the nation's
clementary and secondary schools
and colleges can be attained only
through more massive and
ordinated elforts than have yet been
possible.  Local school districts,
States, and the Federal Government
must all have a role in such im-
provement.

In 1958 the National Council of
Teachers of English, which now en-
rolls over 70,000 members and sub-

co-

Dr. Hook is Professor of Eng-
lish and Counselor in Teacher
Lducation at the University of
Hiinois. Recently he has been on
leave to coordinate Project Eng-
lish in the U. §. Office of Educa-
tion, From 1953-1960 he was
Executive Secretary of the Na-
tional Conncil of Teachers of Eng-
lish. Among his best-known pub-
lications are three books, The
Teaching of High School English,
Modern American Grammar and
Usage, and Guide to Good Writ-

ing.

scribers, went officially on record as
[avoring national leadership in solv-
ing some of the most pressing prob-
l2ms, such as inadequately prepared
teachers, overloads, recruitment,
and the implications for English ol
television, team teaching, lay read-
ers, programed instruction, and
other innovations. In 1961, in co-
operation with other groups, the
NCTE spelled out many ol the ex-
isting deficiencies and needs in The
National Intevest and the Teaching
of English, a book that has been
favorably reviewed [rom coast to
coast.

Also in 1958, with a grant from
the Ford Foundation, administered
by the Modern Language Associa-
tion, a group ol prominent teachers
and administrators, representing all
levels ol instruction, held a series
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of conlerences to classily and clarify
the basic issues in the teaching of
English, This statement appears as
part of the conclusion ol that re-
port:

What is needed is financial
support for several large artic-
ulated programs, with suitable
means of testing and evaluat-
ing acievement at the various
levels and facilities [or dis-
seminating the fidings through-
out the prolession.

It is in such a context that Proj-
ect English has been developed in
the Office of Education, in consulta-
tion with representatives ol State
agencies, organizations ol admin-
istrators and librarians, and experts
in the field of English teaching, cur-
riculum, and supervision on all
academic levels.

So much for background. What
is Project English doing now, and
what are its future possibilities?

PROJECT ENGLISH
PLANS AND PROGRAMS

A limited budget has been avail-
able for 1962 and 1963. The Proj-
ect is authorized to consider re-
quests from colleges, universities,
and State educational agencies for
financial support lor three kinds
of studies. In terms of Public Law
531, a local school district must nec-
essarily channel its request through
a college or university or, perhaps
more likely, through the State office
of education. Because ol budgetary
limitations, only a relatively low
proportion ol requests can be
granted, and it is probable that
many execellent ones must be de-
nied. Requests may be presented
for:

a. Curriculum  Study Centers,
sponsored by colleges or uni-
versities or by State educa-
tional agencies. A very lim-
ited number of these have
been established. Each center
will attempt, over a period of
about five years, to develop a
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curriculum spanning several
school grades. Although ex-
change of information and
consequent cross-fertilization
among the Centers are desir-
able, the Centers will lollow
divergent paths and have dil-
ferent emphases. Several good
curriculums, not a single good
one, are the goal, so that local
school districts may adopt or
adapt as many or as lew of
the lacets as they wish.

b. Basic and applied research.
Through colleges, universi-
ties, or State educational agen-
cies, individuals or groups
may present proposals [or re-
search that promises to have
implications for the improve-
ment of instruction of English
on any level. Funds may be
available for 20 or more such
proposals each year.

c. Research planning and devel-
opment. A limited amount ol
support is available for a few
conferences or seminars deal-
ing with needed rescarch in
English teaching. These also
are arranged through requests
submitted by colleges, univer-
sities, or State educational
agencies.

Activities already going on in the
Office ol Education, or supported
by funds supplied through the O[-
fice, are also related to Project Eng-
lish. For example, one study deals
with improvement of reading and
another with analysis of published
and unpublished research in read-
ding in the past several years; still
another is a study of the curriculum
in English and other subjects in
the nation’s colleges. The Division
of Higher Education has a clearing-
house dealing with studies on
higher education, including Eng-
lish. One study supported by the
office, called Project Able, is un-
covering, among other things, data
about the English of academically
talented students; another is analyz

ing the levels of talent, both high
and low, that students possess in
many fields. Still other studies,
often bearing only indirectly or in
part upon Project English, will
make their contributions.

The activities so [ar described,
important as they are, cannot come
close to improving English instruc-
tion to the extent that teaching of
science, mathematics, and the for-
eign languages is being bettered
by national support. One cannot
buy a diamond with a dime.

If the general public and the
administrators and teachers in the
nation’s schools feel that the im-
provement of Johnny's and Jo-
anne’s writing and reading abili-
ities is important enough, and il
Congressional support is obtained,
an extended program may [ollow
somewhat the lines already estab-
lished in other subjects.

POSSIBILITIES FOR THE
FUTURE

Among the long-range possibil-
ities for Project English are these:
a. Institutes for elementary and
secondary teachers to ac
quaint them with recent ad-
vances in study ol the English
language, literary criticism,
the psychology of learning,
curricular practices, and other
subjects. These may be sup-
plemented by an increased
number of evening or Satur-
day seminars on nearby
campuses.

b. Encouragement to State edu-
cational agencies to secure the
services of English specialists.
Ten States which now have
such specialists are finding
that they are making splen-
did contributions, comparable
to those already being made
by specialists in such subjects
as foreign languages or driver
education.

c. Special scholarships, [ellow-
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ships, or loans to teachers for
prolessional improvement.

d. Refresher seminars for col-
lege teachers.

e. Study of college programs de-
signed to prepare elementary
and secondary teachers.

f. Assistance to liberal arts grad-
uates to enable them to meet
certification requirements.

g. Recruitment of additional
able young persons into the
profession.

h. Work on the problem, exist-
ing in many schools, of an in-
adequate supply ol books and
other materials.

i. Examination of the roles ol
such innovations as pro-
gramed instruction, television
teaching, team teaching, and
lay readers.

jo Study of “fringes”: slow and
bright children; culturally
deprived and culturally rich
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areas; special content in spe-
cial situations.

k. Demonstration centers: sev-
eral schools in each State to
test and to exhibit various
curricular practices ol appar-
ent value.

. Dissemination of the signif-
ificant findings of the Project.

How many of these possibilities
will become realities is not known.
Other possibilities may be added
to the list upon the substantiated
advice ol interested members ol the
prolession.

In an increasingly complex so-
ciety, Johnny and Joanne must and
cant learn to read and write—and
think—better than they do. They
can and must learn more about
man’s life and dreams and poten-
tial, as revealed in literature. Proj-
ect English, it is hoped, will sub-
stantially supplement the steps al-
ready being taken toward these
goals.
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HAMILTON—Con'd from page 3

that universities should occupy an ambivalent place
in a society even though it creates, supports, and at
times praises them. A university is established by
society to insure that the values 1o which that social
order subscribes are perpetuated; there is, in elfect,
an orthodoxy at stake. And yet, in its rare moments
society also acknowledges that it is equally important
to examine and, indeed, modily that orthodoxy. Thus
the university is mandated to question the value sys-
tem which it is also supposed o preserve. Problems
inevitably arise, however, [rom the [act that the whole
society does not unilormly subscribe to both these
ends. There are always some to whom it appears that
the university ought to be preserving instead ol ques-
tioning. And to others the reverse is true. This is why
universities are so olten misunderstood by the society
which sustains them. This is why a public university
is not like any other agency of government and can-
not be so regarded il it is wo achieve the excellence ol
its nature. And the proper treatment ol a university
cannot awiit universal agreement that it has achieved
excellence, for the lormer is a prior and necessary
condition of the latter.

The only proper stance for a university as it [aces
the paradox ol its nature is the fundamental premise
ol the vocation of scholarship—that truth is always
preferable to error. This does not mean that at all
times the university can be confident it possesses the
truth, A little humility here would help. With the
best of intentions universities have, with all their
solemnity and tradition, taught error, whether it be
the astronomy ol Ptolemy or the theory of ether. But
the validity of the premise is not by such [acts dis-
proved.

Finally, it seems to me that no good university
can exist unless it contains within itsell a sense ol
purposiveness which is shared by all who make up
the university community. It must know its nature,
it must know its purposes, it must know the needed
means and it must have a plan which relates means
to its purposes. The possibilities of planning can, of
course, be over emphasized. What physics department
chairman in 1940 could have foretold his need for a
reactor and an accelerator just ten years later? But
the general sense of direction related to time and
means, the University must Llevelop. Il it does not,
others will do the job, and understandably so.

Keeping all these matters firmly in mind is perhaps
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most difficult in an institution such as this. This is
the people’s University. Being such, it must be both
responsible to the society ol which it is a part and
responsive to the needs of the peoples of that society.
But this does not mean that it should sway with each
new gust of the wind ol public opinion.

These remarks may seem sobering. They were
meant to be. It does no good lor either you or me to
underestimate the magnitude of the task with which
we jointly are conlronted. And yet I am not pessi
mistic. Given determination, we can, I think, by com-
bining the assets of the State with Federal assistance,
and a great increase in private giving, muster the
resources necessary. Time is always available for wise
use—use which avoids both imprudence and compla-
cency. I shall use my influence, as others have and
will, to see that the University exhibits poise and
maturity and self-respect. We can hope with some con-
fidence that the proper nature of a university becomes
increasingly clear and concern with purpose and
means will be at the University a first order of business.

It is important that this be done. Given a society,
such as ours, dedicated to human dignity and the
equality of men, a society which must remain [ree
and open, safe and productive—there exists no better
investment than a university of quality. For it is a
great university which can make of our society what
Athens was in the eyes ol Socrates. Maxwell Ander-
son described that vision in these words which 1 have
quoted belore, which 1 shall quote again and with
which I close.

Athens has always seemed to me a sort of maxl
miracle of a city, flashing out in all directions, a
great city for no discoverable reason. But now 1
see that Athens is driven and made miraculous by
the same urge that has sent me searching your
streets] It is the Athenian search for truth, the
Athenian hunger for lacts, the endless curiosity ol
the Athenian mind, that has made Athens unlike
any other city. This is a city drenched with light—
the light of frank and restless inquiry—and this
light has flooded every corner of our lives: our
courts, our theaters, our athletic games, our mar-
kets—even the open architecture ol the temples ol
our Gods! This has been our genius—a genius lor
light . . . Shut out the light and close our minds
and we shall be like a million cities ol the past
that came up out ol mud, and worshipped dark-
ness a little while, and went back, forgotten, into
darkness!
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