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Table i:  

Dates of Needs Analysis, Objectives Setting, and Evaluation of Laulima at Hawaiian 

English Language Program (HELP) and the University of Hawaii at Manoa 

Date Activity 

February 3
rd

 

February 8
th

 

February 20
th 

February 20
th 

 

February 20
th

 

March 5
th

 

March 10
th

 

March 18
th

 

March 24
th

 

April 17
th 

 

April 22
nd 

 

April 28
th 

 

April 30th 

Discuss plans for the research project with HELP’s administrators 

Offer proposal to administrators 

Attend a HELP staff meeting and offer my research proposal to teachers 

Conduct a survey of all HELP students regarding their internet use and 

familiarity with Laulima 

Conduct a survey of all HELP teachers regarding Laulima 

Discuss term plans with the selected instructor 

Instruction begins 

Offer data to and meet with the administrators 

Discuss progress with the selected teacher 

Conduct Interviews with two teachers who had used Laulima extensively 

in their class 

Conduct interviews with the administrators regarding their perception of 

Laulima use. 

Distribute questionnaires to the students in the classes that had used 

Laulima extensively 

Classes End 
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Figure 1 :  

Gantt Diagram of the Information Shown in Table i. (HELP 2009) 
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INTRODUCTION 

 In the Spring of 2009, I conducted an evaluative study on the usefulness of 

Laulima, the Virtual Learning Environment (VLE) of the University of Hawai’i, at the 

Hawai’i English Language Program (HELP). The purpose of the study was to examine 

the ways to increase use of the VLE in ESL classes, as well as to evaluate its usefulness. 

After conducting a brief needs analysis, I worked with one teacher in selecting tools for 

use in their class, and solicited the opinions of students and teachers who had used 

Laulima heavily in their class, as well as the opinions of HELP administrators. After a 

short overview of the HELP program and VLEs in general, this report consists of 

discussion of: 

1. the findings of the needs analysis 

2. the online-tools deemed most useful for the class I observed 

3. the results of student, teacher, and administrator interviews and questionnaires 

regarding the use of Laulima at HELP, and 

4. suggested improvements for future, continued use of Laulima at HELP 

 

Background Information 

 In order to effectively evaluate the usefulness of the Laulima VLE, it is important 

to understand what a VLE is, and how it use in a language classroom can be beneficial. 

A virtual learning environment (VLE) is an information system that facilitates e-learning. 

VLEs process, store and disseminate educational material and support communication 

associated with teaching and learning. (McGill and Hobbs, 2007).  Laulima use has the 

potential to help teachers save class time, by providing a way for them disseminate and 

collect all sorts of papers and assignments they would traditionally hand out and explain 

in class. In addition to it’s potential to save time in housekeeping tasks, Laulima has the 

potential to benefit language learning through functions that promote Computer Mediated 
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Communication (CMC) and Computer Mediated Peer Review (CMPR). The purpose of 

this study was to look at both the benefits of Laulima’s time saving potential, as well as 

the benefits of its functions that promote CMC and CMPR. 

 CMC and CMPR, it should be noted are two phenomena with many benefits seen 

by scholars in previous studies. CMC has been shown to be beneficial in: increasing 

student production by facilitating greater student participation (Beauvois, 1992; Chun, 

1994; Kelm, 1992; Kern, 1995; Warschauer, 1996); fostering a greater distribution of 

participation among students (Beauvois, 1992; Kern, 1995; Warschauer, 1996); 

promoting greater participation by “shy” students (Beauvois,1992; Chun, 1994; Kelm, 

1992); promoting transfer of communicative authority to students (Beauvois, 1992; Chun, 

1994; Kern, 1995); reducing learner anxiety (Chun, 1994; Kern, 1995); promoting the 

development of extended discussion more attuned to student motivation and ability 

(Weasenforth, Biesenbach-Lucas, and Meloni, 2002); increasing attention to classmates 

(Chun, 1994); and, among other benefits, increasing collaboration among students in the 

development of learner-learner support networks (Darhower, 2002; Kern, 1995). CMPR, 

too has been shown to have some benefits over its traditional, offline predecessor, Face-

to-face Mediated Peer Review (FMPR), which has been shown by Grabe and Kaplan 

(1996), Reid (1993) and Spear (1987) to be a beneficial activity for language learners. 

CMPR can be more flexible than FMPR, allowing learners to review others’ works at 

times and places of their choosing. In addition, many learners find the process more 

comfortable and feel less pressure when they give feedback through a computer. (Ho and 

Savignon, 2007). While Laulima certainly allows for increased CMC and for the use of 

CMPR through use of it’s blogging and discussion tools, it was the aim of the study to 
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ascertain, whether or not the benefits of these activities could be capitalized on in the 

ESL classes at HELP.  

 

NEEDS ANALYSIS- 

 In order to determine the inherent limitations of using Laulima at HELP, the data 

was collected from the students and teachers regarding their internet-use habits. As 

Laulima is accessed via the internet, any lack of familiarity with the internet would have 

added to the difficulty of learning how to use Laulima. 

Student questionnaires- 

All HELP students were surveyed about their internet-usage habits on a Friday, 

when workshop attendance is mandatory. 37 of the 41 students enrolled at the time 

returned the questionnaire, so the information obtained through the questionnaire is fairly 

representative of all HELP students. The results were used to inform the administration 

and teachers about the practicality of using Laulima with their students.  

Students were asked: what level class they are enrolled in at HELP (see Table 1); 

whether they were familiar with Laulima and if so, to what extent (see Table 2); how 

many hours a day they use the internet (see Table 3); by what means they access the 

internet (see Table 4); How comfortable they feel using the internet in English (see Table 

5); what percent of websites they access are in English (see Table 6); and how often they 

use UH related web-resources like UH mail or UH portal (see Table 7). 

 The first question was asked to determine the numbers of higher and lower-level 

students at HELP. At HELP, 300 and 400 level students do take classes together, so they 

were grouped together. As will be seen in table 1, the differences between the higher and 

lower-level students are noticeable. In the table below, we see there are 21 students 
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enrolled in 100 and 200 level classes. In the 300 and 400 level classes, there are 16 

students. These numbers are not terribly significant, but they allow for the grouping of 

HELP students that will aid in the analysis of the other questions. 

Table 1 

 HELP Students- by level 

Level 100 200 300 400 

Number of students 7 14 7 9 

 

 The second question in the questionnaire was designed to determine the level of 

familiarity the students already have with Laulima. Were it to be the case, that students 

had a high level of familiarity, implementation would’ve been easy.  The results, as seen 

in table 2 below are quite the opposite, however. 

Table 2 

Familiarity 

How familiar are you with Laulima?  100 - 200 300 - 

400 

Total 

Know what it is 2 4 6 

Have heard of it, but are unsure 3 3 6 

Don't know 15 9 24 

 

 In the table above, we see that 2/3 of the students have not even heard of Laulima, 

The six who do know what it is, have likely used it in the class of the one teacher who 

had been using Laulima frequently in their grammar class in the previous two terms. 

What we can expect from this data, is that these students will need far less instruction on 

how to use Laulima than their counterparts with no familiarity. One of the problems 

observed with Laulima is it is capable of taking more time though its instruction, than it 

saves through its use. As seen in the table above, familiarity with Laulima is greatly 

lacking, and as a result, instruction on it’s use was determined to be necessary in the class 

that was observed closest in this study. 
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 Other questions that were asked of the students were designed to determine their 

internet usage habits. First, it needed to be seen that HELP students already use the 

internet. Laulima is accessed through the internet. Its usefulness lies namely in being a 

convenient way for students to increase access to their class and resources using 

technology they’re already familiar with. If the students do not already use the internet, 

then Laulima is not as convenient a tool as we might think. As we see in table 3 below, 

this is not the case with HELP students 

Table 3 

Internet Use 

How many hours per day do you use the internet? 100 - 200 300 - 400 Total 

0-1 hours 4 2 6 

1 hour or more 4 4 8 

2 hours or more 9 7 16 

3 hours or more 2 2 4 

4 hours or more 2 0 2 

No Answer 0 1 1 

 

What we see above, is that nearly all students use the internet daily, with most 

using it between one and three hours daily. Only one student did not answer. Perhaps 

they too access the internet daily, in which case all students can be found to be online at 

some point everyday. Even if they’re online for just a few minutes to check mails, this is 

no more time than is required to log on to Laulima and check for messages, assignments, 

etc.  What we can assume given the data in the table above, is that HELP students are 

already online daily, and that Laulima use would not be adding anything new to their 

daily routine. When checking their e-mail, they can log onto Laulima. In this way, 

Laulima retains its usefulness as a convenient tool. However, it is not enough to 

determine whether or not they access the internet daily.  
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Laulima is an online resource and is intended to be used outside of the class. 

While all students may access the internet at HELP and at UH libraries, they may only be 

accessed during hours of operation. In order for Laulima use to be truly successful, it was 

hoped that students would have access to the internet at times and places of their 

choosing. As we see in table 4 below, this is largely the case. 

Table 4 

Internet access 

How do you access the internet ? 100 - 200 300 - 400 Total 

Home computer 18 12 30 

Laptop 4 4 8 

School computer 3 4 7 

Other 0 1 1 

No Answer 0 0 0 

 

 The responses to this question indicate that nearly all students access the internet 

either at home or outside the home with a laptop computer. Only one student, the one 

who chose “other”, chose neither “home computer” nor “laptop” several students chose 2 

answers as evidenced by a total of 46 answers from only 37 respondents. Had we seen 

that there are student who rely solely on HELP and UH internet access, we might 

conclude that Laulima may not be a terribly convenient tool. This, however, is far from 

the case, and so, it was determined that Laulima is a tool that could be accessed by all 

students outside of school, as part of an activity they already do daily: using the internet.  

 While it was determined that all students are accessing the internet daily outside 

of school, it remained to see whether one of the biggest problems inherent with Laulima 

use in an ESL setting, its accessibility only in English, would be a problem for HELP 
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students. For these questions, analysis of data according to student was most useful, and 

as seen in table 5 below, there are significant differences. 

Table 5 

How comfortable are you using the internet in English? 100-200 300-400 Total 

 Very Uncomfortable          =1 3 1 4 

2 5 1 6 

3 10 6 16 

4 2 4 6 

Very Comfortable              =5      1 3 4 

 

Table 6 

How often do you use English websites? 100-200 300-400 

0 % 0 0 

1-9% 4 2 

 10-19% 6 0 

20% 2 1 

30% 5 4 

40-49% 0 4 

50% 1 3 

60% 2 0 

70% 0 1 

80% 1 1 

 

 Here we see in table 5 above, with an average answer nearly a full point than their 

lower-level counterparts (3.46 compared to 2.66), that the higher-level students (300-400) 

feel more comfortable using the Internet in English. We also see in Table 6, that they also 

use English language websites more frequently than lower-level students. The higher-
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level students report on average that 38.4%  of the websites they access are in English, 

which is much higher comparatively than the average of 24.7% of websites the lower-

level students reported accessing in English. What was taken from this data was 

essentially a confirmation of what was already anticipated by the HELP administration 

and staff. Using Laulima is far likely to be easier for the higher-level students. Laulima 

fits more conveniently into the daily routine for higher-level students, as it’s use is 

similar to something the due frequently already: access websites in English. 

 With students accessing the internet outside of school daily and higher-level 

students doing so fairly frequently and comfortably in English, one last aspect of student 

internet-use needed to be examined. Laulima adds students to the UH classes they enroll 

in automatically, The catch is that their UH ID is the account which is added 

automatically. Students’ personal email addresses may be used to add students to a 

class’s Laulima, but this is not done automatically. Teachers must invite the students to 

the page using the student’s email address. If students give teachers the same email 

address for each class, they are able to access all class pages with one log-in, If they give 

multiple addresses (ex. One address at hotmail.com and another at yahoo.com), however, 

they will be required to log in separately for each class page they wish to access. This can 

all become complicated quickly, and is easily avoided by the simple use of a student’s 

UH ID to log in. Students who do not use their UH IDs frequently may not be likely to 

access Laulima with those same IDs. For this reason, the final question of the 

questionnaire aimed to determine the frequency with which students are using their UH 

IDs. High usage would indicate easier facilitation of Laulima in HELP classes. As will be 

seen in Table 7 below, students’ habits are quite surprising.  
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    Table 7 

How often do you check UH mail or UH portal? 100-200 300-400 Total 

    None/Never 6             9 15 

Once a month- twice a week 3 2 5 

3-6 times a week 1 0 1 

Once a day   9 1 10 

Twice a day 2 2 4 

3 times a day 0   1 1 

4 times a day 0 0 0 

5 times a day  0 0 0 

6 times a day 0   1 1 

 

 As seen in the table above, nearly as many students check their UH mail daily as 

never check it. What’s more, higher-level students, who are more likely to encounter 

Laulima in their class, check their UH mail far less frequently than students in lower 

levels. This was due, in part, to many students claiming not to have UH mail accounts or 

IDs, but is surprising nevertheless. While frequent use of UH IDs would indicate that 

accessing Laulima would easily fit into the daily internet routines of the students, we find 

that the opposite is true. This can be overcome by the manual addition, by the teachers, of 

students’ personal email addresses to the Laulima page, but is not nearly as convenient. 

The administration had hoped that Laulima use would help the HELP students to feel like 

part of the UH community. As seen in the data above, many students do not use the UH 

resources, which may be sign that they do not feel part of the community. While use of 

their UH IDs would make implementation of Laulima easier in HELP classes, there may 

be something to gain from the lack of UH ID use. Perhaps, as the administrators hoped, 
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Laulima use could be the step that forces HELP students to use their UH web resources 

and feel like the members of the UH community that they are as HELP students. 

 

Summary of data obtained through student questionnaires- 

 With all of the survey result compiled, the following conclusions were made and 

passed on to administrators and teachers: 

1. HELP students already access the internet daily from locations outside of school. 

Laulima use as an out-of-class resource to enhance the contact students have to their 

classes and class resources has the potential to be successful, as it fits conveniently into 

the daily routine of the HELP students. 

2. Higher-level students are more comfortable using websites that contain English and do 

so more frequently. 300 and 400 level students will likely adapt to Laulima use more 

quickly than the lower level students, as English will not be as much of a barrier for them. 

3. Higher level students check their UH mail and portal far less frequently. Teachers will 

need to keep this in mind and be sure to manually add the email addresses of students 

who either do not have or do not check their UH mail accounts. The ease with which 

students are added to Laulima using their UH IDs, however, my serve as an impetus for 

increased use of UH IDs and web resources by HELP students, which was one of the 

goals HELP administrators had had for increased Laulima use at HELP. The lack of UH 

mail use may not be problematic after all. Nevertheless consideration to this surprising 

result  is needed from the teachers. 

 

Teacher Questionnaires- 
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In addition to obtaining student data through questionnaires, HELP teachers were 

asked to answer questionnaires as well, in order to assess both their familiarity with 

Laulima, and their interest in using it in the 2
nd

 Spring term of 2009. All teachers replied 

with completed questionnaires. The data from this questionnaire was not analyzed to the 

extent that student data was, as the purpose of obtaining teacher data was mostly to 

disseminate information about this study and to discern which teachers would be likely to 

participate in this study, by working with me in using Laulima in their class, and 

discussing the efficacy of the implementation process with me. 

All teachers, it turned out, were aware of Laulima and all but one had used it in 

the past. Interest in using Laulima in the following term varied greatly among the 

teachers, with several teachers citing previous unsuccessful experiences with Laulima in 

their class as a reason for lack of interest. However, one teacher in particular, was very 

enthusiastic about learning to use Laulima as a teacher for the 2
nd

 Spring term. This 

teacher was given some help in choosing applications to use and was consulted with 

several times over the course of the term. 

 

Interview with the Administrators- 

The HELP Administrators were interviewed in order to assess the goals and 

objectives they had for this study, and for the future use of Laulima at HELP in general. 

Their goals were mainly to find out if Laulima helps in the language teaching process in 

any way. They also wanted to provide an opportunity for students to contact HELP 

teachers and their classmates outside of the classroom. 

MATERIALS- 
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 Throughout the 2
nd

 Spring term of 2009 at HELP, one teacher chose to cooperate 

with this study and agreed to experiment with using Laulima in their class. As the class 

dealt with reading and reporting on current events, tools were suggested which might aid 

the teacher in guiding students to useful websites and which might foster discussion 

among the students on the current events they read about.  

 The “web content” tool was suggested to the teacher, as it allows them to add a 

website to their class Laulima page. Instead of just posting links or bookmarks, the 

teacher can include the desired website in their class site which can ensure that the 

students will access the desired page. In addition, students need not leave Laulima to 

access these sites allowing them to return back to the other functions of Laulima easily. 

This tool was uniquely useful for the class and the teacher seemed to enjoy its use. 

 Another tool that was suggested for use in the class was the “blogs” tool. It 

provides a space for students to post their thoughts on current events. By keeping these 

thoughts in one place, it is easy for the teacher to check the collected writings of a student 

from an entire term. There is also the capability for students to engage in CMPR, by 

commenting on each other’s blogs. This was another tool the teacher used quite 

frequently. 

 In addition to the suggested tools, the teacher also found the “resources” and 

“schedule” tools to be quite useful. “Resources” was used to disseminate handouts and 

other files the teacher might’ve passed out in class otherwise. “Schedule” was used to 

keep students informed of important dates and times, both for class related events, like 

assignment due dates, but also for out-of-class events, like local festivals that either 
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pertain to the current events the read about or other events that could provide the students 

with opportunities to use and learn English. 

 Other functions, like the chat room and the “assignments” tool were used, but 

with less success. As will be seen in the next section, the preference for certain tools was 

shared by the other teacher, who had used Laulima extensively in class as well. 

 

EVALUATION-    

 Near the end of the 2
nd

 Spring term, two teachers were interviewed about their 

experiences with Laulima, the administrators were questioned about their perceptions of 

Laulima use in HELP, and students who had used Laulima were asked to fill out a 

questionnaire about their experiences.  

 The first teacher interviewed had used Laulima was using Laulima in their class 

for the third consecutive term. In Tables 8.a and 8.b below and on the next page, we see 

the positive and negative comments the teacher had about Laulima use in their experience. 

It should be noted, that they were using Laulima in a 200 level class as opposed to the 

300 and 400 level classes in which they had used Laulima in the past. 

Table 8.a  

  Positive comments 

Interview with HELP teacher on April 17th 

+ The “resources” tool is great for storing handouts and other important files the 

students may need. After a few weeks, there is no more need for the teacher to hand out 

assignments. 

+ One benefit of Laulima is the collaborative learning. 

+ It’s a friendly atmosphere and more flexible. 
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Table 8.b 

 Negative comments 

Interview with HELP teacher on April 17th 

- 30 minutes is not enough time to teach [100 and 200 level] students how to use 

Laulima. 

- It could be more user friendly to be better. User interface is a bigger problem than 

English, [but] English is also a problem. 

- Laulima creates completely new tasks, so it’s hard to say if it saves time. 

  

 As seen in the teachers’ comments, the resource tool is enjoyed as it frees up time 

from having to deal with tasks related to distributing and collecting papers. Also 

appreciated, were the community building aspects of Laulima use associated with blog 

publishing and chat room participation. However, this teacher’s experiences were not 

exclusively. As will be mirrored in the other teacher’s comments, Laulima was simply 

not user-friendly enough, and it was not perceived to be a saver of time as a whole. The 

teacher needed to spend more than 30 minutes in two different lesson to teach the 

students how to use Laulima. The time required of the teacher was also not cut, as new 

tasks were created for the teacher. As evidenced by this teacher’s repeated use of Laulima, 

the benefits seem to outweigh the problems associated with Laulima, but nevertheless, 

great improvements, especially pertaining to ease of use would be appreciated. 

 The other teacher that was interviewed, was the very same teacher who had 

collaborated closely with this study. Contact had been maintained with the teacher 

throughout the term including meetings prior to instruction to develop plans regarding the 

use of Laulima in their class. This teacher was interviewed near the end of the term and 

their comments are seen below, in Table 9. 

Table 9 
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 Teacher Comments Pertaining to Laulima Use 

Interview with a HELP teacher April 23rd 

+ For students sticking around, it’s beneficial [to learn Laulima]. 

+ The resources [tool] is great. 

+ The announcement tool is really helpful 

+ After the third or fourth week, I stopped printing out weekly assignments, which were 

mostly the same each week. 

+/- “Web content” is great…but it all looks the same, it’s hard for the students to know 

what the tabs are or mean 

+/- I would use it again, but would stick with more advanced students. 

+/- Higher-level students and those who are familiar with technology pick it up a lot 

quicker. Those not familiar with technology really struggle. 

- If anything, there are no time savers involved with the program at all…none. 

- 99% of problems I’d like to see fixed are interface related. 

 

  As seen in the other teacher’s comments, this teacher sees benefits in using the 

tools that save time by eliminating housekeeping measures like handing, collecting, and 

explaining various papers. As mentioned in the materials section as well, this teacher 

specifically likes the “web content” tool for their current events related class. However, 

like the other teacher, they see the interface issues related to Laulima as sometimes 

getting in the way. As is to be expected, the teacher notes that higher-level students do 

better with Laulima. For them, English is limiting their ability to use Laulima as much as 

the interface does. This teacher too would use Laulima again, but would prefer to see 

improvement made to the interface to make Laulima more user-friendly.  

 In addition to obtaining the teachers’ perspectives on the advantages and 

disadvantages of Laulima use in their classes, I also had the teachers pass out a final 

questionnaire designed to obtain the students’ input as well. While less through than my 
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interviews with the teachers, there were some useful comments obtained from the 

students, which can be found below, in Table 10 

Table 10 

 Results of the Final Student Questionnaire 

Student questionnaire comments 

+ It’s fast and practical 

+ I think the Resources [tool] worked well. 

+ It was good to see other people’s writing & to attach pictures and documents. 

+ In laulima I could read my classmate’s writing.  

+ I like writing something at Laulima. 

+ I don’t need write to paper, so easier. 

+ Using computer type homework is easy. 

+ I like to write blog in Laulima, because teacher can have a feedback on me. 

+/- it’s not bad software to learn English but sometimes computer do not work well. 

+/- Good but annoying 

- Sometimes it’s overwhelming to have so much information 

- I think Laulima [needs] to improve. 

- I don’t like it because it’s hard for me 

- Sometimes my internet connection was bad, so I couldn’t do homework one time. 

- I am not young, so I cannot use computer well. 

- Maybe I want to make own password, because Laulima’s password is difficult to 

remember. 

 

 In the table above, we see the student’s comments are a mix of positive and 

negative reviews. Looking at the positive answers, we see that students do seem to 

appreciate the opportunities Laulima provides, especially in terms of sharing their work 

with peers. The negative comments all seem to deal with the technical difficulties they 

encounter with Laulima use. Much like the teachers, they would like to see changes made 

to Laulima that make it easier to learn and use. They don’t seem to have issues with the 
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tasks they’re being asked to perform in Laulima, as much as they have issues with the 

way in which Laulima lets them accomplish those tasks.  

VLEs have been seen to work both well and poorly in the past. For example, in a  

study by Piccoli and Wallace. (2001) found no significant differences in improvement ins 

by students enrolled in a VLE. They additionally found that participants in the VLE 

group reported being less satisfied with the learning process. The results of this study 

seem, however to resemble the more recent findings of  a study by Chou and Liu (2005). 

They found that students in the VLE environment achieved better learning performance 

and higher levels of satisfaction. 

Taking these student responses into consideration, we see that they do value 

Laulima use and that it can work well for ESL students at HELP. Nevertheless, 

something needs to be done to make Laulima easier to learn and use. 

 The final element in the evaluation of Laulima us at HELP were the interviews I 

conducted with the administration. This project began by meeting with the administration 

and it seemed fitting end by obtaining their opinions on how they felt Laulima use had 

worked at HELP. In Table 11 on the next page, comments from the administrators can be 

seen. What we see, are a lot of neutral comments pertaining to the extent to which they 

plan on requiring Laulima use in the future. There is a perception that Laulima has its 

benefits for the HELP program, but also an acknowledgment that there are limitations to 

the extent to which they can promote it’s use.  Again, one of the largest concerns is that 

the time required to teach and learn Laulima mitigates any time saved through its use. If 

Laulima could be made easier to use, its benefits both as a time saver and educational 

tool would be enhanced. Like the teachers and students, the HELP administrators would 
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like to see changes made to HELP, and maybe then, in addition to supporting teachers 

who decide to use Laulima, they would feel comfortable making Laulima use more  

mandatory for all HELP classes. 

Table 11 

Administrator Interview- April 21
st
  

+ I like the idea of saving time. Five or ten minutes here and there add up. 

+ I like the shift from teacher to student. The onus is on the  student to get a hold of the 

materials. 

+/- We could really use a generic orientation for all classes.  

+/- We need to value the future usefulness with the time it takes from class. 

+/- The administration is very conscious of creating work for teachers; they have a lot 

to do already. 

+/ - We won’t put any pressure on teachers, but they support teachers who choose to 

use Laulima. 

+/- Won’t require teachers to use laulima until it is easily accessible. It will always be 

an option until there are enough resources. 

+/- We want to use laulima if it is a true benefit, not just to use technology. 

 -8 week terms are short, because of the learning curve, it’ll always be better if you 

have more time. As the comfort level increases it becomes more useful. That comfort 

level is hard to build in just 8 weeks. 

 

CONCLUSION-  

 Administrators, students, and teachers all noted that there are limitations to 

Laulima’s usefulness at HELP. One of the biggest problems is to be the sometimes 

confusing user interface. If Laulima were to be perceived as easier to use, teachers would 

be prone to use it more often. For this reason, it would benefit HELP greatly if a generic 

introductory lesson could be created and taught to students as they enter HELP. Pajo and 
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Wallace conducted a study in 2001 the results of which support this claim. They found 

that teacher’s personal and attitudinal barriers were greater than organizational barriers to 

overcome in implementing technology in the classroom. Most importantly, they found 

that the time required to learn a technology was the most significant factor that inhibits 

teachers. Teachers had spent more time than they anticipated teaching their students how 

to use Laulima. If students all knew how to use it, the time saving benefits would increase, 

as less time would be needed bring students up to speed. 

As it stands, teachers are using Laulima much as the administration had 

anticipated: as an out-of-class supplement to face-to-face classroom instruction. Both 

teachers were very positive about the usefulness of the Resources function, and the 

students as well noted its convenience. At the very least, it may benefit more teachers to 

use Laulima for the purpose of storing and disseminating materials using this function. 

Again, if all students knew how to use Laulima, this would not require any extra 

instruction on the teacher’s behalf, and could save small amounts of time each lesson. 
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APPENDIX A- Student Questionnaires 

 
First Name: __________    PLEASE DO NOT FILL THIS OUT MORE THAN ONCE!!!  

INSTRUCTIONS:   Please put an ‘X’ next to your answer for each question. 

1. What level are your HELP classes this term? 

100____  200____  300____  400____ 

2. Do you know what Laulima is? 

No____ I heard of it before, but I am not sure ____  Yes____ 

3. How many hours a day do you use the Internet? 
0-1____     1 or more____ 2 or more____  3or more____ 4 or more____ 

4. How do you access the Internet?  (circle all that you use) 

A computer at home     A laptop outside of home 

A school computer      A mobile phone or PDA 

Other: _________________ 

5. How often do you use English websites when you use the Internet? 

 (write a number)        ________% of the time, I use English websites.  

6. How many times a day do you check your UH email and/or login to UH portal? 

(write a number)       _________times a day 

7. From 1-5, how comfortable are you using the Internet in English? 

Very uncomfortable 1  2 3 4 5 Very Comfortable 
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Very uncomfortable 1  2 3 4 5 Very Comfortable 

 



 Jake Kletzien 

27 

APPENDIX B- Teacher Questionnaire 

 

TEACHERS 

 Please circle one answer for each question, and where applicable write an answer. 

 

1. How familiar are you with Laulima?  

 
1- This is the first I’ve heard of it. 

2- I have heard of it before, but don’t know exactly what it is. 

3- I know what Laulima is, but I haven’t used it. 

4- I have used Laulima before, but not very much. 

5- I have used Laulima and am familiar with it. 

 

---If you circled „4‟ above,  continue, if you circled „1,2 or 3‟ skip to question “5”--- 

 Please write your answer for questions 2-4 in the space provided 

2. Have you used Laulima as a student?   _________ 

 

3. Have you used Laulima as a teacher? _________ 

 

4. Have you used Laulima for purposes not directly related with your classes UH? 

(For example a club or communicating with other students?) If so, how? 

___________________________________________________________ 

---please continue below if you skipped 2 through 4 ---- 

5.  Do you have Internet access at home?  

 Yes (reliable)____      sometimes (unreliable)_____   none____ 

6. How many total hours do you spend on the Internet in an average day  

________ hours a day 

7. How easily is your class able to access the Internet in your classroom? 

not easily at all  1  2  3  4  5   very easily 

8. How easily are you able to use the Internet for work in your workspace? 

not easily at all  1  2  3  4  5   very easily 

As you might know, Laulima is a UH website that can be used as an online resource for UH 

classes. Students and teachers are free to do a number of things including uploading and 

downloading files, conducting class discussions, and maintaining blogs. 

 

9. As a HELP instructor how much interest do you have in incorporating Laulima  

into your class this next term? 

(no interest) 1  2  3  4  5 (strong interest) 

Thank you for your answers!   Please list on the back any Laulima applications you  

currently would be interested in using in your class. 
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APPENDIX C- Research Proposal 

 

 PROPOSAL 

Description of the study: 

 Starting just prior to HELP’s second spring term and continuing through that 

same term, I would like to work with HELP staff in integrating UH’s Laulima website 

into HELP classes. In order to do that, a brief needs analysis will have to be conducted to 

determine the students’ and staff’s familiarity with the site and general internet usage 

habits. Once the survey has been conducted and HELP staff volunteer to work with me, 

we will collaborate on finding ways to effectively use Laulima in their classes. While the 

teacher uses Laulima in their class, I will observe and consult with them to evaluate its 

effectiveness in the class. Just prior to the end of the term, my evaluation of Laulima use 

in the classes will be written and made available for all at HELP/ 

 

Purpose of the study: 

  While the main purpose of the project is to increase the use of Laulima at HELP, 

my purpose for conducting this study is to produce a paper, which will be handed in as 

my final project for SLS 630 at UH Manoa: a class devoted to program (curriculum) 

design. By working with teachers to develop practical uses of Laulima and writing up a 

report of the various stages involved in doing so, I am meeting all requirements for my 

project, and thus the class. 

 It is my understanding that HELP is looking for ways to use Laulima more often 

in its various classes. HELP stands to gain from this study, as I am unpaid help motivated 

to assist HELP in meeting its goal of increased Laulima use. I will offer my time and 

effort in working with HELP’s staff. The paper I write may also aid HELP in further 

integrating Laulima into the class after the term has ended and those involved in the 

project have moved on. 

 

Methodology: 

 Through a series of surveys, I will evaluate student and staff preparedness for the 

use of Laulima in HELP classes. After evaluating the internet usage patterns of the 

students and after consulting with HELP staff, goals for and effective uses of Laulima 

would need to be developed. Once uses are developed by myself and cooperating HELP 

teachers, they will be implemented in HELP classes. As the term progresses, evaluations 

of the effectiveness of Laulima in the classroom will need to be done. Ideally, Teachers 

would be consulted regularly (at the end of each week) to discuss their experiences using 

Laulima. Through analysis of these weekly consultations (interviews) and an anonymous 

exit survey of all participants, use of Laulima in HELP will be evaluated. This evaluation 

will be written up and will hopefully be useful in further integrating Laulima into HELP 

instruction. 

 

 

 

 

 

 



 Jake Kletzien 

29 

What access to HELP students is needed? 

 Ideally all students would be surveyed prior to development of materials. Surveys 

would be conducted anonymously, although information like student level 

(100/200/300/400) may be useful in interpreting the results. In addition to the entrance 

surveys, all students who are part of a class that uses Laulima would ideally be asked to 

fill out an exit survey as well. At no time will it be necessary to obtain any identifying 

information about the students outside of the level of their HELP class. 

 

  

Potential benefits of the study: 

 By allowing me to survey its students and staff and to work with it’s staff in 

developing practical uses of Laulima in its classes, HELP stands to gain from this study 

without significant risk. HELP teachers will be given a chance to collaborate on the 

implementation of this technology, which should benefit them professionally in addition 

to any benefits this technology brings to the classroom. If proven to be beneficial, HELP 

will have experienced staff and recommendations on how to continue use of Laulima in 

various classes. 

 

 

Checklist/ Timeline 

 

 Email surveys -      prior to Feb 16
th

 

 Discuss surveys-      prior to Feb 20
th

 

 Attend staff meeting / conduct teacher survey   Feb. 20
th

 

 Conduct student surveys                          in class Feb 23th-26
th

 

  

 Work with teachers on determining uses for Laulima            Feb 27
th

 to March 8
th

 

 ---(small introductory activities need to be ready before term starts) 

 

 Term begins        March 9th  

 Weekly consultations with teachers   March 13
th

- about mid April 

 Exit surveys of students and staff    mid april (20th-23rd?) 

 

 Evaluation of Laulima use (outside of HELP)      last week of april 

 Paper due        May 11th 
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APPENDIX D- Final Student Questionnaire 

 

Using Laulima at HELP:  Student Questionnaire 

 

In your HELP class this term, you have been using the Laulima website. 

Please answer the following questions to provide HELP with feedback so that Laulima 

can be used effectively in the future. Answer in as many or as few words as you wish; 

your honest feedback will be greatly appreciated. Thank you. 

 

1. How was Laulima used in your class? 

 

 

 

 

 

 

2. What were the advantages of using Laulima? (What did you like about Laulima?) 

 

 

 

 

 

 

3. Did you have any problems with Laulima? (What didn’t you like about Laulima?) 

 

 

 

 

 

 

4. What changes would you like to see in Laulima? 

 

 

 

 

 

5. Which tools did you think worked well (ex. Blogs, Resources, Discussion) 

 

 

 

6. Which tools didn’t work very well…why not? (ex. Blogs, Resources, Discussion) 

 

 

 

 

7. Do you have anything else you would like to say about Laulima? 


