

















Exhibits at the I
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A major exhibition of heirloom Javanese

daggers, called keris, accompanied by re-
lated artifacts, opened at the East-West
Culture Learning Institute onApril 11. Nu-
merous lectures were presentedon related

topics during the five-week exhibition,
which was coordinated by CLI research
intern Garrett Solyom, with assistance
from Bronwen Solyom and Institute par-
ticipants and staff.

Photos by Howard Takenaka, Ken Kimura, Alan Kobayashi, Bonnie Hui, and Bill Feltz.
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lection of US, Pacific, and Asian artifacts.

wamines the extensive photographic ex- .
which opened on January 16, in con-

ry at the Korean immigration to Hawaii.
EWCLI and the International Cultural

Ued by visiting research associate James J
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- The Smithsonian Institutioncooperated with the EWC to bring- -

- 1, an exhibition ofjade treasuresandlecturers from Washington,
- - DC, in programs conducted for the EWC and Honolulu com-

munity organizations, January 29-31, 1978. Above, Smith-S - , sonian curator Paul Desautels is interviewed by Carolyn
is Tanaka of KGMB television: left, the Smithsonian's Charlene

'
James and CLI'sJames Mack arrange the valuable collection,-
which includedpieces from Burma, China, the USSR, and thet
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...ESOLvs.EIIL...
(From Page 7)

English speaking teachers are
made to feel inadequate no matter
how proficient they are. In some
institutions the quality of educa-
tion is rated by the number of
native speaking English teachers
on the staff. The "language mod-
el" in the second language situa-
tion is usually the educated native
speaker but sometimes it is the
educated speaker of the local
English variety. In an intranation-
al situation an educated native
speaker or an educated speaker
of the local English variety can be
used. In an international situation
any educated English speaker is
acceptable. It may be a native
speaker, a local variety speaker,
or an educated speaker of a re-
gional variety. For those who
worry that EIIL will somehow
lower the English 'standard", I
think it is important to note that
the educated native speaker can
be used as the model for any
situation if the teacher, class,
school, or community feel that is
desirable.
The heading, PERFORMANCE

TARGET relates to the LAN-
GUAGE MODEL but need not be
identical to it. The target is what
we are aiming for. It is what we
want our students to be able to do
when they complete their work in
our educational system. You will
note that the performance target
in a foreign language situation is
to achieve the performance level
of the educated native speaker. It
is the same as the LANGUAGE
MODEL. This has always been the
goal in foreign language situa-
tions, yet it is almost never
reached. In fact very few teachers
expect any of their students to
achieve this level of mastery but it
is the target nevertheless. This is
also often the case in second
language situations but some-
times institutions and teachers
aim for the performance level of
an educated speaker of the local
English variety.

In an intranational situation, the
performance level of the educated
speaker of the local English variety

is almost always the performance
target. The performance level of
an educated native speaker would
be inappropriate when English is
used as an intranational language,
unless of course the local English
variety is th native English variety.
In an international situation, the
performance target is mutual
intelligibility when using appro-
priate language for the situation.
Being understood is basic but it is
not enough. It is necessary that
the listener/reader understand
the words/sentences/discourse
of the speaker/writer but that
alone is not sufficient. The listen-
er/reader must be in mutual agree-
ment that the style and register of
the language is appropriate for
that particular situation.

I called special attention to
what I consider an important
distinction under the heading,
STUDENT POPULATION. I'd like
to do that again for the heading,
LANGUAGE INTERACTORS. In
a foreign language situation, the
language interactors are always
the same. The local non-native
speaker deals with the native
speaker (L2-L1). This may be in
written or spoken form and it may
be productive or receptive. The
non-native listens to or talks with
a native speaker. He writes to or
reads material written by a native
speaker. He prepares himself to
interact with native speakers.

In a second language situation,
the interactors may be the local
non-native speaker with the native
speaker (L2-*L1) or the interac-
tion may be between the local
non-native speaker with other
local non-native speakers (intra-
national L2-L2)-

In an intranational situation the
language interactors are always
in-country nationals. There are
local non-native speakers inter-
acting with other local non-native
speakers (intranational L2-L2)-
In an international situation, the
interactors are nationals of differ-
ent countries. There are local
non-native speakers interacting
with native speakers (L2-*L1) as
well as with non-local and non-
native speakers (international L2
*-+L2) In addition there are native
speakers of different countries
interacting with one another (in-

ternational L1-L1). I want to call
special attention to this category
because I think it offers a clear
distinction to English as an inter-
national language which is not
covered by the other concepts.

Under the heading, CULTURAL
EMPHASIS, a few words of ex-
planation may be helpful. By this I
mean the culture to be talked
about. There is almost always a
reference made to the local ma-
jority culture but this is usually
done to add local color, not for
instructional purposes. The stu-
dents normally are a part of the
local majority culture, therefore
the cultural emphasis is placed
elsewhere. In a foreign language
situation the cultural emphasis is
placed on the native speaker's
culture. The text materials deal
with what the British do on holi-
days and what Americans have
for breakfast. Although "culture"
is used in the singular in Figure 1,
I certainly do recognize that there
is no one culture for all native
speakers. Almost every country is
multi-cultural and certainly the
cultures of the United Kingdom
are not the same as the cultures of
the United States, or Canada, or
Australia. What the chart should
reflect is that the culture studied
in a foreign language situation is
the culture of a group of native
speakers. There may, in fact, be
different cultures studied and
compared in a foreign language
situation, but these will always be
cultures of native speakers. This
is usually the case in a second
language situation as well but
sometimes there will be material
introduced dealing with the cul-
tures of local minority groups in
the country. In an intranational
situation the cultural emphasis is
placed on the cultures within the
country. English may be a com-
mon and neutral language among
them and it can be used to discuss
aspects of each one. In an inter-
national situation, the cultural
emphasis is placed upon the cul-
tures of specified countries in
which the students are interested.
For example, in a class of Japa-
nese businessmen soon to be
assigned to Thailand, Malaysia,
Singapore, and Indonesia, the
cultures which would be empha-
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sized would be those of Thailand,
Malaysia, Singapore, and Indo-
nesia. In situations where the
students are not sure where they
will be using their English and
have no overriding interest in any
particular country, the emphasis
could be placed on ways to learn
about different cultures and de-
veloping a greater tolerance for
differences in cultures. The spe-
cific cultures chosen in this situa-
tion might be the ones of the sur-
rounding countries and/or those
countries with whom most fre-
quent contact is made.

I have taken great pains to dis-
tinguish between ESOL and EIIL
because it seems that we are
teaching ESOL in most of our
English classrooms but our stu-
dents are faced with EIIL situa-
tions in the "real world". I'm not
saying that conditions don't exist
where English is used as a foreign
language in some places and En-
glish as a second language in
others but I am saying that these
conditions are no longer common.
English is used more frequently in
more ways by more people than is
typical in a foreign language situ-
ation. Today few people are will-
ing to sound like native English
speakers or to identify with their
culture as is typically required in
the second language situation. In
some places the terms "EFL" and
"ESL" have negative overtones of
cultural superiority with the na-
tive speaker as judge and jury as
to what is "right" in English lan-
guage usage. EllL offers a distinc-
tion in English usage which may
be helpful. As English is used
more and more frequently for
international purposes, we must
teach it as such. It doesn't require
anyone to be 'western" but allows
everyone to be "international."
English as an intranational lan-
guage recognizes that English is
an important local language of
several countries and this variety
of English will be most appropriate
within these countries. Few coun-
tries, relatively speaking, will be
interested in English as an intra-
national language because they
don't need it, but almost every
country in the world will be con-
cerned with it as an international
language. It is certainly possible

to have one without the other. I
don't know of a situation which
has a need for English as an intra-
national language but not for
English as an international lan-
guage, but I do know of many
situations where there isa need
for English as an international
language but no need for English
as an intranational language.

The purpose of this paper has
been to point out that English is
being used in our world in ways
which are not taken into account
under the concept of ESOL and
that in our language classroom
we should not limit ourselves to
this concept. EIIL has been sug-
gested as a possible cover term,
not to replace ESOL, but to equal
it in importance.

More important than a distinc-
tion in terms however is the devel-
opment of an attitude that we are
involved in a common endeavor in
English language education. We
need a world view of English rec-
ognizing that it no longer belongs
exclusively to its native speakers.
The classroom materials will no
doubt change somewhat to reflect
this attitude, to deal with informa-
tion about many cultures, and to
promote tolerance for differences.
Methodology may remain much
the same in classroom routines
and techniques, but teachertrain-
ing will need to change to insure
that teachers recognize that there
are distinctive features of ESOL
and EIIL and that they can choose
between them depending upon
their situation.	 0

Left to right: Dr. Eric Casino (Philippines); Dr. Kazuo Yamamoto (Japan); Dr. Dona Elsie
Kotalawala (Sri Lanka); Dr. Rance P. L. Lee (Hong Kong); Dr. Amar/itSingh (Canada);Mr.
Fumio Watanabe (Japan); Dr. Norman Dinges (U.S.A.); Dr. Richard Detweiler (U.S.A.);
Dr. Stuart Valins (U.S.A.); Mr. Howard Higginbotham (U.S.A.); Dr. WanniAnderson
(U.S.A.); Dr. Pandurang Muttagi (India); Dr. John Shea (Papua New Guinea); Dr. Marion
Potts (U.S.A.); Dr. Richard Fidler (U.S.A.); Dr. Richard Brislin, Project Coordinator
(U.S.A.).

Two groups of social scientists met at the Culture Learning Institute during the Spring,
1978. The "Cross-Cultural Research for Behavioral and Social Scientists" group met for
four months in order to systematically investigate the processesinvolved in cross-cultural
interaction. The"Workshopon Application of KnowledgeGainedThrough Cross-Cultural
Research" participants were primarily practitioners, such as counsellors and teachers
working in cross-cultural situations. Both activities were part of the Institute's project
entitled, "Methods for Analyzing Cross-Cultural Misunderstanding."

Left to right: Mr. Navin Rai(Nepal); MissJanet L. Long (U.S.A.); Dr. Jon Quah (Singapore);
Dr. Norman Dinges (U.S.A.); Mrs. Rosemary Tang (Australia); Dr. Gerard Rosenfeld
(U.S.A.); Dr. Daniel Behmer (U.S.A.); Mr. Gerard Guthrie(New Zealand); Mr. Alan F. Smith
(New Zealand); Mr. Mohammed Shariff (Afghanistan); Mr. Robert Ryall (U.S.A.); Mrs.
Beulah D. Nuval (Philippines); Mr. Hisao Nakamura (U.S.A.); Mr. Abdullah Bin Nawi(Ma-
laysia); Dr. MichaelHamnett, Project Coordinator(U.S.A.);Mrs. Stephanie Smith(U.S.A.);
Dr. Eric Casino (Philippines).
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Culture learning and culture teaching
By

Gregory J. Tritonovitch

Gregory J. Trifonovitch is Assist-
antDirector forProgramAffairs in
the East-West Culture Learning
Institute, and is coordinator ofthe
Institute's new project in Trans-
cultural/Transnatioi,a! Educa-
tion.

This article, originally a lecture
delivered at the East-West Center
to an audience of teachers, first
appeared in slightly altered form
in Educational Perspectives: the
Journal of the College of Educa-
tion, University of Hawaii, Volume

16(4), December, 1977.

Culture has arrived in the class-
room! Not the kind of "culture" we
used to talk about the niceties of
one's social group which when
properly executed or enjoyed
made you appear just a little
higher on the social ladder. Rath-
er the awarenessof ourculture vs.
other cultures has become legit-
imate subject matter in the class-
room. Culture learning and cul-
ture teaching are very popular
subjects, and federal funds are
making such discussions and
studies more and more possible
in the United States.
However, even though culture is

a popular subject, and many of.us
have been involved in culture
learning and culture teaching and
cross-cultural orientation pro-
grams, many of us find ourselves
lost as to precisely what we
should be doing and how to go
about doing it.

Barriers
The reasons for this confusing

state are several. First, anthro-

pology, the field that has defined
culture and concerned itself with
the study of different cultures, is a
relatively new discipline. Anthro-

pologists and other social scien-
tists have not yet been able to

agree on what they mean by cul-
ture. I'm sure that many of you
have looked up the definition of
culture, and I venture to say that
many of you have found at least a
dozen definitions. Actually, it is

possible to uncover over 450

definitions of the word or concept
of culture. Just to add to the
confusion, let me include my
favorite definition: "a system of
communication that makes a hu-
man society possible." This sys-
tem of communication is an all-
inclusive system which incorpo-
rates the biological and technical
behavior of human beings with
their verbal and nonverbal sys-
tems of expressive behavior.

Affective vs. cognitive learning
A second difficulty is the affec-

tive nature of culture learning. As
teachers, we all agree that every-
one of us has learned the values
and behavior patterns of his or
her own culture. However, it is
very difficult for us to express
cognitively the elements of our
culture or the values of our cul-
ture and to be able to place them
in their respective order of priori-
ty. The reason for this is that we
learned our language affectively
and not cognitively. Ourcognitive
awareness came later in child-
hood when we began to attend
school and were taught about
sentence structures and parts of
speech. Unfortunately, we learned
our culture but were never taught
its structure and particular pat-
terns. In fact, most of us do not
become aware of specific pat-
terns until we meet a person from
another culture who becomes a
mirror to our patterns of behavior
and makes us realize that our
system of reference to the world
of reality does not hold true for all
people and all cultures. Thus, the
affective nature of culture learn-
ing itself makes it extremely diffi-
cult to teach culture in a class-
room situation where the cognitive
aspect of learning usually takes
priority.
Now realizing the need for cul-

ture learning and culture teach-
ing, we become sincerely inter-
ested in learning first more about
our own culture and then learning
about other cultures. But how
does one go about learning his
own culture? Should he ask the
members of his own society and
look for answers among his own
peers and colleagues, or should

one look to the research that is
available on the subject as seen
by "experts". Unfortunately, ex-
perts in the field of culture learn-
ing and culture teaching have
found it much easier to study
cultures other than their own.

Ethnocentrism
As we continue our quest for

accurate cultural perception, we
discover a third barrier that pre-
vents us from completely under-
standing other cultures-ethno-
centrism. Ethnocentrism is the
belief that one's own culture is the
best and that his or her interpreta-
tion of the world of reality is the
most reliable and truthful. It goes
beyond the acceptable limits of
ethnic pride.

Ethnocentrism begins to rear
its ugly head as soon as two
individuals of different cultures
begin to compare each other's
cultural values. I am reminded of
an occasion on which I had the
opportunity to give a lecture on
ethnocentrism to a group of par-
ticipants at the East-West Center.
At the end of the lecture, as I was
walking with one of the partici-
pants outside the building, she
suddenly noticed an avocado tree
and remarked, "Oh, your avoca-
dos here in Hawaii are so small'
Our avocados in my country are
much bigger." I reacted to her
comment by saying, "But you see,
this tree is in a public place. It's
not cared for, not watered, not
fertilized, and that's the reason for
the small size of the avocados."
She brushed aside my remark
lightly and said, "We have many
varieties of avocados in my coun-

try." I followed by defending our
avocados further with, "We have
different varieties of avocados in
Hawaii, too. We have all sizes, all

shapes and many different colors;
and not only that, but they also

grow wild in the mountains and
are available to the public." And
then we simultaneously realized
what was happening and began
to laugh at our ethnocentric be-
havior. One was the lecturer on
the subject and the other the
listener who accepted the lecture
and agreed to it. However, as
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soon as both of us left the aca-
demic scene of harmony, wefound
ourselves tangling in our world of
ethnocentric reality-defending
our own avocados! So you see,
ethnocentrism is a real barrier
that is subconsciously inherent in
our cultures and stands in the way
of learning other cultures.

Prejudice and prejudgment
Another barrier to perceptive

culture learning and teaching is
prejudice or prejudgment. We
have stereotyped other cultures
and we make sweeping generali-
zations about other cultural
groups. These stereotypes and
generalizations come from our
very limited contact with the other
cultural groups, and also from the
limited information which we
acquire about other cultures. For
example, when we hear the words
Africa or Alaska, what are some of
the images or concepts that im-
mediately come to mind? What
are the connotations? Are they
really facts? Didn't we learn about
them in some remote past of our
lives and then freeze the informa-
tion without bothering to update
it?

Prejudice is a very real and
difficult element to deal with. It
has often been said that if one is
informed of the particular values
of another culture that he will
become less prejudiced and more
tolerant of the other person's
point of view and cultural patterns
of behavior. Many of us have
already prejudged the food of
other cultures using our own
standards of sanitation, taste and
ingredients as a criteria for eval-
uation. We all realize that at times
it is best not to inquire about the
ingredients of a particular food. If
we study the ingredients, the food
might become less palatable. We
prejudge the fare, regardless of
the ingredients, as food that is
only fit for that particular group,
but is not fit for our consumption.
The "cultural" label becomes the
deciding criteria in our mind.
For example, if I ask you if you

would eat a food containing tuna,
carrots, onions, bell peppers,
potatoes, Vitamin A, B2 and salt
and pepper, I'm quite sure that
most of you would agree that
these elements are acceptable for

human consumption and that you
would be willing to eat it-until I
show you the label on the can and
you realize that it is cat food! You
would not eat it even though you
know the ingredients are fit to eat,
sanitarily prepared, etc. We have
all learned to prejudge and there-
fore, our judgment of that particu-
lar food is that it isforanimals and
not for humans. On the other
hand, if I read you the following
label: pork kidneys, pork skins,
pork hearts, pork liver, pork head,
corn flour, salt and pepper, most
likely you would not be willing to
try this food since these organs
do not happen to be in the aver-
age diet in American society.
However, you may be surprised to
discover that these are the ingre-
dients of scrapple, a Pennsyl-
vania Dutch food item which is
eaten regularly for breakfast.
Why are we ethnocentric and

prejudiced? Human beings have
a psychological need to catego-
rize, classify and to order their
thinking. They tend to describe
and classify new experiences into
old categories based on already
learned and perceived knowl-
edge. Even though we consider
openmindedness to be a virtue in
our culture and it is a virtue in
many cultures-it is indeed very
difficult for us to be open-minded
because our filters or perceptions
of the world of reality vary from
culture to culture, from individual
to individual. We generalize and
categorize, we prejudge and pre-
determine in order to make sense
of, or give reason to our way of
doing things and seeing things.

Beware the stereotypes
What then is our responsibility

as multicultural teachers or teach-
ers in multicultural classrooms?
What should our strategy be?
Our first responsibility as teach-

ers of multicultural students, or
of intercultural studies, is to be
critical when examining the mate-
rial that is available to us. Beware
especially of stereotypes. Unfor-
tunately, since we ourselves are
stereotyped, it is difficult for us to
notice generalizations made by
others, especially those from our
own culture. Here are some exam-
ples of subtleties to look for: 1) a
title of a chapter, "A Brief History

Choon-Ho Park Joins
Institute Staff

Dr. Choon-Ho Park joined
EWCLI as a research associate
Feb. 1 and is engaging in team
research on the cultural variables
that affect intergovernmental re-
lations as reflected in treaty law.
He also will help develop cross-
cultural legal case studies that
deal with specific problems of
treaty law in intergovernmental
relations. He Will work closely
with Research Associate John
Walsh and participants in the
"Cultural Aspects of Treaty Ne-
gotiations" project.

Park, a specialist in law of the
sea and energy issues in East
Asia, received a PhD from the
University of Edinburgh Law
School. He has been research
associate at the East Asian Legal
Center of the Harvard Law School,
and visiting professor at Delhousie
University Law School, Halifax,
Canada. Park has participated in
the Law of the Sea Conferences
since their inception in 1974. 0

of Asia." This occupied only two
pages and began with Marco
Polo! 2) Another title, "India: The
Land of Villages." 3) A description
in a history book, "The Asian
Continent broods over the sur-
face of this globe like some gigan-
tic octopus, its outstretched ten-
tacles being the south-pointing
peninsulas and strings of islands."
Even though these are artistic and
vivid descriptions, they neverthe-
less create stereotypes which will
remain with our students through-
out their lives.

Develop cultural awareness
Another responsibility for the

culture teacher is to realize that
since his or her own culture has
been learned subconsciously and
affectively, it is now necessary to
become aware of and conscious

(Continued on Page 14)
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Culture Learning
(From Page 14)

of the different patterns of his or
her culture, so that students can
be constructively guided in their
own adventure into proving, dis-
covering and perceiving their
unique values and patterns of
behavior.
Begin with the cultures that are

present in your own school.
Teacher and students must to-
gether learn to separate them-
selves from the cultural patterns
in which they find themselves and
look at the consistent recurring
patterns as meaningful elements
of the culture under study. Stu-
dents can look at their families
and their daily routines, patterns,
habits, etc., then develop the
freedom to share these findings
with their peers in the classroom.
Young children are surprisingly
perceptive to cultural patterns.
Their first discovery would hope-
fully be that their own culture has
been perceived cognitively. It is
extremely important for the teach-
er to provide the students with
new experiences which would
help them identify certain aspects
of their own culture and then later
discuss learning.
The possibility of future travel

for elementary students and of
coming in contact with other
cultures is of course almost in-
evitable. Half the students in your
classroom will be actively in-
volved in an interdependent world,
working together in intercultural
situations, trying to solve global
problems. Their contact with other
cultures is predictable. Therefore,
we can no longer teach facts,
figures, geography and history of
particular cultures and hope that
it is sufficient for the students to
gain a kaleidoscopic knowledge
of facts about other ethnic groups
and nations. It is our responsibility
instead, to provide them with a
mechanism through which they
can become cultural detectives,
to provide them with a model for
perceiving and learning other
cultures.

It is also our responsibility to
help our students become "multi-
centric" instead of 'monocentric"
(ethnocentric), to be able to see

and perceive the world from many
different points of view and to be
able to transport themselves from
one center to another. It is so easy
and interesting to learn facts
about other cultures. However, it
is extremely difficult to be able to
transport ourselves from our cul-
ture into that other cultures that
we have studied and to be able to
perceive the world of reality from
their points of view.

It is a mammoth task indeed.
However, we must prepare our
students for a multicultural type
of a world, and we cannot use our
own schooling experience as
models. Teachers and students
alike must learn to perceive on a
multicultural level. They must be-
come cross-culturally aware and
cognitively aware of their own
culture; they must be equipped
with skills to enable them to accept
and empathize with other cultures.

Stages of cultural adjustment
Having recognized some of the

barriers to culture learning and
culture teaching and pointing out
some of the responsibilities of the
multicultural teacher, we will now
analyze some of the stages of
cultural adjustment that a teacher
must recognize and capitalize on
in order to be able to assist immi-
grant or non-local students.
Based on my own experience in

the area of cultural adjustment
and culture teaching, I have con-
cluded that most people undergo
four stages of adjustment to a
new living situation, a new so-
ciety. They are: 1) the honey-
moon stage, 2) the hostility stage,
3) the humor stage, and 4) the
home stage. I will briefly discuss
the symptoms and the character-
istics of each stage, hoping that
this will assist culture teachers by
providing them with a better un-
derstanding and a better 'handle"
or a "label" for common character-
istics exhibited by their students.

The honeymoon stage. This is a
stage of sheer exhilaration and
excitement over the new. It is the
beginning of a realization of a
dream of living in a new culture
and looking forward to many
positive experiences. This is es-
pecially true for immigrant fami-
lies who have dreamed of coming
to the new land, who have planned

for years and finally realized their
dream. During the honeymoon
stage the new arrival normally has
many buffers which protect him
from some of the realities of the
new culture. There are usually
agencies, government officials,
sponsors, or teachers. As new
students arrive, they are usually
willing to cooperate in the class-
room, are interested and excited,
in spite of shyness. At the same
time teachers try hard to under-
stand the students and also to
assist them in adjusting to the
new environment and to fellow
students. Also, former students in
the class, students from this cul-
ture, are eager to assist the new
arrival. However, this exhilarating,
cooperative, initial environment
is short-lived. Subconsciously,
due to cultural and linguistic
barriers, they begin to lose their
cooperative spirit and begin to
withdraw from the new student.
The teacher as well will no longer
continue to accept the student as
a guest, or be overly tolerant
about cultural misunderstand-
ings, and will begin to look at the
new student as a new member of
our culture and society and judge
the student's actions based on the
norms and patterns of behaviorpf
our own culture.. The new stu-
dent, in turn, begins to withdraw
and to exhibit rather negative
characteristics of his culture that
are neither understood nor toler-
ated by our culture. This situation
may intensify to the point where
the students will begin to jeer and
ridicule the new arrival, and the
teacher will begin to ignore the
complex situation in the hope that
time will heal the infractions. This
will lead us into the second stage.

The hostility stage. At this stage
the new arrival will proceed from
exhibiting mere negative charac-
teristics to displaying hostility
towards the new culture. Some of
the hostilities are translated into
violent behavior, complete disre-
gard for authority, frequent ab-
senteeism, lack of interest, lack of
motivation and sometimes com-
plete withdrawal. Teachers and
other students sometimes react
to the situation in a similar man-
ner. At this time the teacher will
begin to doubt his ability to handle
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a multicultural classroom, begin
to blame administration for not
supplying him/her with adequate
and sufficient material to cope
with the situation, and blame the
authorities for allowing such a
number of immigrants and out-
siders to come into our culture.
The more aggressive students
will begin to antagonize the new
students and challenge them to
physical encounters. This is a
very difficult stage indeed, and it
is a stage that should bring out
the best in each culture teacher.
Of course, recognizing this stage
and knowing the symptoms of
this stage should be sufficient for
the teacher to extend his or her
patience and optimistically an-
ticipate the third stage. The dura-
tion of this stage depends on the
particular classroom and the new
students as well as the tolerance,
patience, and understanding of
the teacher to use the situation as
a steppingstone.
The third stage of adjustment is

the humor stage. This is when the
new arrival to our culture begins
somewhat to feel more relaxed in
the new situation and in the new
environment and will begin to
even laugh at the minor mistakes
and minor misunderstandings
which caused a great many head-
aches in the hostility stage. This is
the stage in which the teacher can
humor the student and laugh with
the whole class at some of the
situations which seemed in the
past to be so serious, but now are
remembered as being funny. It is
important for the teacher to be
able to recall some of the experi-
ences that occurred in the class-
room situation which will again
produce laughter and humor in
the new arrivals and assist them in
completely moving out of the
stage of hostility and into the
stage of humor. Wherever there is
humor there is always healing, for
we are told that it is scientifically
impossible to sprout an ulcer
while laughing. This is an impor-
tant stage and we must recognize
that living is not all a serious
matter but does require a little bit
of joviality and lightheartedness.

From this stage the new arrival
or student will move into the
fourth stage which I call the home

stage. This does not mean that he
will transfer his allegiance from
one culture to another, but it
means that the new arrival begins
to feel at home in the new culture
as well as in his original culture.
The student will continue to op-
erate according to some of the
cultural patterns in his/her own
culture at home and yet, in school,
is able to operate using the norms
and patterns of the new culture.
This is the stage of biculturality
which we all need to learn to
acquire and cherish. Unfortu-
nately, this becomes a stage,
especially for the young, from
which many move into a mono-
cultural pattern and almost com-
pletely lose the cultural heritage
of their parents and forefathers. It
is a stage that the teacher again
must be keenly aware of so as to
be able to enhance the bicultural
aspect of the classroom situation
and be able to accentuate the
values of both cultures.
While the student is going

through these stages, we must
remember that his family is also
going through the same process,
and the duration and length of
each stage will, depend upon the
personality of that particular fam-
ily and their ability to either trans-
cend the stages and move quickly
or balk down at one stage and
remain there.
The stages are easily recogniz-

able, but unfortunately the de-
lineations between the stages are
not clear cut. Thus, there is a bit of
honeymoon mixed in with hostiity
and then hostility with humor and
humor with home. A student may
move back and forth between
stages and confuse the teacher.
However, when symptoms and
characteristics from two stages
are exhibited by the person who is
undergoing the adjustment peri-
od, then we know that it is an
indication that the person is in a
transitional situation and that the
next stage is very close at hand.

I have found these four labels to
be effective in my dealings with
persons from different cultures
who are adjusting to our culture
and also with orientation pro-
grams for Americans embarking
on overseas assignments. It is
indeed very helpful to know that
there are four different handles by

which we can carry the burden of
adjustment and be able to focus
our attention on these rather
normal stepping stones of change.
Most normal human beings do

undergo these four stages. How-
ever, there is a small percentage
who are so well adjusted to life
and living that it is possible for
them to move from one particular
culture or pattern to another
without exhibiting any signs of
stress. On the other hand, there is
also a small percentage of people
who continuously remain in one
stage, such as the hostility stage,
and life to them is a tremendous
headache. These four stages are
cyclic in nature, not linear, and a
person will encounter periods of
adjustment continuously as he
moves from one situation to
another.

Culture learning and culture
teaching are very popular sub-
jects of discussion, but many of
us find ourselves lost as to exactly
what we should be doing and how
to go about doing it.

Affective and cognitive aspects
of culture learning, ethnocen-
trism, prejudice and the lack of a
precise definition of culture all
seem to be barriers to cross-
cultural communication and
learning. It is our responsibility as
educators to be aware of these
factors and to develop a cultural
awareness. Hopefully, the four
stages of adjustment will be use-
ful in your pursuit in this area.
We are now becoming aware of

the need for cross-cultural teach-
and learning. It is a necessity for
the future if we are to prepare
world citizens-cosmopolitan
nationals." We are all beginners in
this field but let us accept the
challenge and learn from each
other in our pursuit. No one can
deny that the world must develop
an international culture among its
citizens if peace and harmony are
to be realized among peoples.
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THE EAST-WEST CENTER

The East-West Center was established in 1960 by United States
Congressional legislation. Its purpose is the promotion of better
relations and understanding among the people of Asia, the Pacific,
and the United States. The legislation prescribes the method for
carrying out this purpose as "cooperative study, training, and
research,* and the means as "the establishment and operation in
Hawaii of an educational institution to be known as the Center for
Cultural and Technical Interchange Between East and West."
As an educational institution, the East-West Center differs

markedly from the traditional university, the research think tank, the
technical assistance agencies, the exchange of persons programs,
and international houses. The Center must ultimately bejudged, asa
unique educational institution, by 1) the quality of knowledge it has
produced, tested and disseminated; 2) the numberand quality of the
people who have participated in its programs; 3) the impact its
products and knowledge have had East and West;4) the quality of

cooperative institutional relationships established; and also on 5)
how through the educational process which provides for cultural and
intellectual interchange, people from East andWest have learned to
cooperate and to see each other as partners and colleagues in an

increasingly interdependent world.
Since 1975 the Center has been administered by the international

governing board of a public, educational, non-profit corporation
established by the Hawaii State Legislature to operate this national
institution. Although its principal funding continues to come from
the U.S. Congress, morethan 15 Asian and Pacific governments now

provide financial contributions for Center programs, andthe number
of cooperating governments and private organizations is growing.
The Center has chosen problem-orientation upon which tobuld its

academic programs, in which about 1,500 menandwomenfrom East
and West participate annually. The content of each program is a
major world problem which is a potential or actual source of
difference, misunderstanding and conflict among cultures and
nations East and West. The objective of each program is to generate
knowledge about the problem, to develop practical products, and to
educate people to reconcile differences, clarify misunderstandings,
and avoid or resolve conflict. The style of each program is
cooperative, bringing together from different countries, cultures,

disciplines, and professions, older and younger scholars, practition-
ers, and policy makers to seek solutions to the problems being
tackled. Thus the problem provides a focus around which people
from East and West can interact as they "study, give and receive

training, exchange ideas and views" and conduct cooperative
activities.
The Center's problem-oriented programs are organized into five

institutes, Center-wide seminars and Open Grants. The East-West
Communication Institute investigates the various patterns of
communication that bind individual societies together and analyzes
how these different patterns facilitate or retard better relations and

understanding among nations. The East-West Culture Learning
Institute focuses on the special set of problems that arise when
different cultures come into contact and interact, specifically when

people of Asia, the Pacific and the United States interact. The East-
West Environment and Policy Institute examines the international
environmental dimensions of policies which affect relations between
nations and attempts to find alternative means of alleviating the
related problems.The East-West Population Institute contributes to
the knowledge and understanding of the facts of rapid demographic
change, its causes and effects, and policy alternatives. The East-
West Resource Systems Institute concentrates on the interrelation-

ship of food, energy and raw materials which influence the lives of

people and relations among nations. Center-wide seminars bring
together for policy makersthe findingsand productsoftheinstitutes,

demonstrating the interconnection among the problems, sharing
policy assessment techniques and illuminating policy alternatives.

Open Grants provides flexibility in offering awards sothatthe Center
can maintain a better geographic and disciplinary spread of

participants, and an opportunity to experiment with new issues and
ideas, some of which could relate to possible new programs for the
Center.
The Center staff is composed of people from various disciplines

and countries. Their responsibility is to provide, in an atmosphere of
academic freedom, the inspiration, knowledge, competence and

continuity that an educational endeavor demands. They take part in

project teams which carry out research, develop policy aids and
educational materials, conduct seminars, and help maintain

relations with cooperating institutions. They involve the participants
in East-West Center programs and set the examplefor international,

*All quotations in this document are taken directly fromme 1960 Congressional
Enabling Legislation IP.L. 86-472i which established the Center

interdisciplinary team work. A few academic staff members are
jointly appointed with the University of Hawaii.

Participants are selected in relation to the objectives of the Center.
They join in the production, testing and dissemination of knowledge
and intellectual products, and in the process they develop bonds of

friendship, collegiality and trust that serve to promote better
relations and understanding.They come to Center programsfrom as
farwest of Hawaii as Iran and as far south as NewZealand. Theyalso
come from the United States in an overall ratio of one American for
each two from Asia and the Pacific

The types of participants are:

" Visiting Research Associates who are authorities and come for
2-3 years;

" Fellows who areauthorities and come fora period of4to 12 months;

"	 Professional Associates (including research and professional
interns) who are practitioners and come for a period of 1 week to
12 months;

" Graduate Degree Students who participate in Center projects
and in M.A. and Ph.D. programs at the University of Hawaii and
come for 17 to 48 months depending on degree objective;

" Joint Doctoral Research Interns who come from other educa-
tional institutions to work in specific EWC projects relevant to
their dissertations for 12-24 months

Current program planning is based on both short-term and long-
term objectives, dependent on expectations of reasonable growth in
financial resources and subject to continuing review. Theshort-term
objective is to achieve further development of each of the present
institutes to optimum strength and maximum quality, to maintain

Open Grants, and to develop the Center-wide policy-oriented
seminars. In longer-term planning, consideration is being given to
establishment of an additional institute dealing with issues in the
area of international political and economic relations and to another
Center-wide seminar to develop models for instructional materials
which would provide for broader dissemination of knowledge
resulting from Center programs
Given adequate financing, it is envisaged that when all these

programs are of optimum size and maturitythe Center would involve
each year approximately the following number of participants:

Total Per Year

"		Fellows and Visiting Research Associates		60-80	

(9-11 awardees 6 institutes plus	
Open Grants)

"		Degree Students and Joint Doctoral Interns		300-350	

(40-50 awardees n 6 institutes plus	
Open Grants)

"		Professional Associates (2-3 mos. each)		 1500-1750	

(225-250 awardees 6 institutes plus	
Center-wide Seminars)		

Approximate Center-wide TOTAL	 1860-2180			

Participants

The facilities presently occupied bythe Center should, with certain
modifications, come close to housing and supporting the present
programs and participants. Burns Hall, the new program and
administration building, will continue to provide space for existing
programs and most support services. Lincoln Hall, originally
designed as a residence hall for senior level participants, will be
restored to its original purpose with quality adequate for housing
senior fellows, policy makers and other senior professionals. Funds
will be sought to upgrade both existing residence halls, Hale Kuahine
and Hale Manoa. Having been built for undergraduates of the same
sex, those residence halls are inadequate for co-educational housing
of beginning and mid-career professionals whostay for up to four

years. Funds also will be sought to convert Jefferson Hall, originally
an administration building, into a Learning Resource Facility to

support Center programs. Jefferson Hall would then provide cen-
tralized computing facilities, equipment and space for cartographic,
media and graphics production, rooms for case studies and

simulation-gaming, and cultural exhibitions and performances.
It is expected that the basic financing for the Center will continue

to be provided by federal appropriations in the foreseeable future.
Asian and Pacific countries will continue to be encouraged to

cooperate on apartnership basis with the Center by contributing to
the Center's international funding support. Greater effort will go into
fund raising, especially in the private sector. With this broad-based

support, the Center will continue to provide satisfactory learning and

community experience to large numbers of participants in a variety
of categories and of wide geographic representation.	 D
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