The walkabout is designed to teach the desert
aboriginal adolescent boy what he must know in
order to survive in his society.

My symbolic educational walkabout in Australia
lasted for a year. (An aboriginal boy’s walkabout
covers only a few months, but he is probably a faster
learner than 1.)

These are some of the things | learned.

Culture: Shock becomes Clash

While | was visiting schools and talking with
children and teachers on aboriginal settlements in
the Northern Territory desert, hundreds of dusty,
red dirt miles northwest of Alice Springs, | came to
realize how incredibly naive | had been in the
tutorial | was conducting for students who were
preparing to teach there.

I should have known better because | had done a
considerable amount of thinking and some re-
search and writing about what social anthropologists
label “culture shock,” or the feelings of anxiety,
frustration, withdrawal or hostility that can occur
when you're placed in a setting where many of
the normal and familiar behaviors and responses
are absent or different.

As | talked, watched and listened | began to sense
the culture clash between beginning teachers
and their desert aboriginal children. The clash was
subtle rather than obvious.

Some teachers were using good, tried-and-true
behaviorist psychological principles in their teach-
ing. They would reinforce, reward, gently correct
or disapprove with the usual frown or shake of the
head in trying to get the children to learn what
was appropriate, and inappropriate, behavior
in school. After all, a school is the place where you
learn what is right and what is wrong. What we
didn’t know, at the time, was that the children,
especially the boys, from these aboriginal tribes
were almost completely indulged by the adults
of the tribe. In their permissive rearing there is no
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wrong! There is almost nothing for which a child
could be disciplined. Of course, there are a few
exceptions, a few taboos, that even children are
not allowed to break, but these are quickly
learned and rarely result in a spear prick in the calf
as a reminder. A subsequent breaking of a ritual
could result in a spear prick in a more sensitive
part of the anatomy which, as you can imagine, is
usually sufficient to inhibit any further digressions.
As childhood ends, however, so does indulgence.

Knowledge: Effect and Expression

Another normal concept of the role of the school
is that knowledge will have a positive effect upon
your life and that the quest for knowledge is
inherently interesting. So, teachers learn to
motivate children; they learn to exemplify, reas-
sure, and, as last resorts, may even exhort and plead
with their students to learn for their own good!

Of course, if the culture equates age with wisdom,
and that all things will be revealed to you by
stages so that by the time you have grown old you
will have become all-knowing, then, why should
children, especially boys, aspire and work for
knowledge? All they have to do is wait for it
to come.

Most of the experienced teachers of aboriginal
children | saw and spoke to had become aware
of their children’s vernacular, and the children, in
turn, were tuning-in to standard English. One
novice teacher had an aboriginal teacher-aide who
served as a functional language go-between.
Whenever the teacher asked a question that required
a “yes” or “no” answer, the children would look
to the aide who would say the answer a fraction
of a second before the children. They would
shout their answer in unison. | remember once when
the aide led the children in a “no” response which
turned out to be incorrect, the aide nimbly
recovered with a fast “yes,” followed quickly
by the chorus of children.
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A teacher all alone, however, will very often start
off by encouraging verbal expression; but not
being language-experienced will keep asking the
children to repeat themselves. Eventually that
teacher will become so embarrassed by his lack of
understanding, that he will stop asking questions
requiring lengthy answers. Ultimately, if that
teacher learns to tune-in to the children’s patois,
he will find that they will feel good about them-
selves, and begin to learn the standard language.
On Tuning-in

The other day | got to thinking back to those
teachers and aboriginal children and their speaking
skills. | was showing a film to my class at the
University of Hawaii, Jack Robertson’s, The Way
It Is—an account of how he and his teacher-interns
at New York University tried to make some
changes in a junior high school located in a slum
area of Brooklyn. | could clearly hear and under-
stand what the youngsters were saying in the
film, yet my students would ask me to rerun parts
of the film because they couldn’t comprehend the
language and jargon of the children, although
English was being spoken. What had happened
in Brooklyn had happened in Hawaii—and had
happened in the Northern Territory.

Concepts: Related and Self

One of the related concepts | tried to teach my
Australian teachers-in-training was that if they
did not understand and accept the language of the
children they would probably end up devaluing
their students’ worth and dignity. I’'m not sure about
that anymore. It now appears to me that a lot of
the children really didn’t care what the teacher’s
attitude was. It may be that not caring is correlated
to a healthy and positive self-concept. One could
question why a strongly inner-directed aboriginal
child, who is psychologically identified with, and,
in a sense, inseparable from the land and its trees
and animals, should give up his perception of
self, in favor of the teacher’s image of him. On the
other hand, I'm not suggesting that teachers
should learn the complex language of the tribes.
Some of the aboriginal languages have yet to be
recorded; some are in the process of analysis now.

*A wurley is used by Central Australian Aborigines who live
out in the open. It is a temporary, low, lean-to shelter made
by placing branches and stiff, spiny grass, called spinifex, over
a frame of forked sticks.
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| was told, too, that these groups of aborigines
were not very verbal, so | counseled my students to
rely primarily on non-verbal activities for their
children. Later, | was to stay awake one night,
only a few yards from the aborigines’ wurleys*
listening to them chant, sing and talk about the
death of one of their tribe. | was told that they were
purging their thoughts of the deceased, making
sure not to say his name or any word that sounded
like his name in order to remove him from all
thought and prior existence. Non-verbal, indeed!

The Hawaiian Student: A Comparative Lifestyle

There are other things | didn’t know about the
culture of the children my students were going
to teach. My ignorance had to do with the ideas
of time, of sources of learning, of listening, of
attention, of human relationships, of evaluation,
and even appropriateness of how loudly or softly
one should speak.

| had a lot of time to think about those differences
in lifestyles while in the desert. | tried to think
about some of those differences in relation to
Hawaii, and the possible conflicts between unini-
tiated teachers and the children they teach. Before
I contrast the lifestyle that schools traditionally
foster and the natural lifestyle of Hawaiian children,
I'll make the usual apologies for what may appear
to be stereotyping. Although I've checked my
statements through both published studies and
interviews, the hazard is that the more succinct
statements are, the more they are open to
interpretation.

This is true in trying to describe desert Aborigine,
Hawaiian, Amerind?, or even American. | was
constantly in trouble trying to answer the question,
“What are Americans like?”’—because my reply
would begin with, “It all depends...." The
problem is that a group of people, usually, does not
behave in a single way. Social psychologists and
anthropologists use terms such as unimodal and
multimodal to describe a characteristic, such as
housing. If most people lived in a single style,
or mode, the characteristic would be unimodal. If
someone asked me how Australians live I'd be
in trouble because 1I'd start, “It all depends..." "—
and describe the multi modes: some live on sheep
stations as large as Hawaii, some in apartment
houses in large cities, some in private houses, some
in temporary nomadic shelters, etc.

The following characteristics are not to be
construed as being unimodal.



Some Differences in Lifestyles Between
Uninitiated School Teachers and Hawaiian Children

Books
Books as sources of information and leisure Children rely on out-of-doors for their entertainment
and information
Symbols
Communication through reading, writing and Much non-verbal communication, facial expressions,
speaking play, physical “horsing around”
Incentives
To gain approval of parents To avoid disapproval, shame and reprimand
Time
Mainland teacher haole time Hawaiian time
Listening
Children should listen to adult teacher and respond Children inattentive to adult talk unless directed at
to teacher’s praise and directions them individually, or is deliberately entertaining ?
Attention
Criticism increases attention Criticism elicits passivity and withdrawal
Teacher should be focused upon for initiating Self-initiating activities. Bored by adult directions and
activities, instruction and help adult-initiated activities
Language
Pidgin is inferior language Pidgin connotes happiness, enjoyment and sunshine

Human Relations
Individual achievement-oriented. Personal economic  Affiliation-oriented towards human relationships and

gain minimizes personal gain
Competition Cooperation and humility
Evaluation
Evaluate by comparing One doesn’t want to publicly get ahead of group status?
Work-oriented Task-oriented
Speak for yourself John Alden syndrome: an intermediary is used to ask
for assistance
Loudness
Classrooms should be quiet and orderly. Getting Children live in outdoor environment and shout to be
recognition by yelling leads to chaos heard and to gain attention
Scolding directs attention towards student Scolding or even loud praising publicly directs
attention away from deserving student and towards
teacher
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Filipino Society

When | discussed the notion of culture clash with some of my colleagues and students here at the University
of Hawaii they aimost immediately began to describe other areas of conflict. The following are some examples
that are thought to have application to children from the main groups {multimodal) of Filipino society.

Differing Perceptions Between
School Teachers and Filipino Society

Participation
Ask questions, discuss with teachers Children are seen and not heard?

Be self-reliant, or ask teacher for help Decisions depend upon family approval and parents’
consultation, who are responsible for child’s actions

Learning Context

Adult watches child and corrects and shapes Child watches adult and imitates. To get teacher and
independent behavior to conform other children to like him illustrates a high priority
for approvalt
A good pupil thinks for himself A good pupil obeys the teachers and repeats answers
verbatim. Challenging questions may be disrespectful
Alfitiations
Joins clubs, Y groups, Scouts, etc. Family-centered activities so child does not grow away
from family
Good manners and etiquette. Some tendency For visitors to refuse to partake of offered food or an
to decline spontaneous invitations to eat, invitation is a sign of unfriendliness or of rejection
drink or go to family parties of the hosts
Communicate “properly” by letter, phone or Communication starts with inter-personal participation
speaking (vicarious) and acceptance
Respect
Direct approach Functional use of a go-betweent
Public criticism in class Reprimands are done in private

Relations with Japanese-Americans

Teachers who have Japanese ancestry Spooky, superstitious, and heroic stories told by many
parents who were children in the Philippines during
World War Il. They may have defied the Japanese in
various bloody and gruesome ways and relatives
may have been killed. Their children will hear these
events when there is a war story on television’
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What | am trying to share here are some of the
feelings and perceptions which serve as guides
to some behaviors—and that one of the principal
behaviors they effect is school achievement.

Just as the Aborigine hunter will wait silently
within view of a strange tribe until he feels an
unspoken consent to join the group; just as an
Aikido practitioner feels his “ki” flowing; just as a
Marshall Island navigator feels the wave patterns
that unerringly guide his canoe across hundreds of
miles of ocean; just as you and 1 feel love—so
can the child feel acceptance or rejection of his
lifestyle, or his values, gy the teacher. Because
feelings are sometimes hard to define doesn’t mean
they are not true guides to action as in the cases
of the Aborigine hunter, Aikidoist, Marshallese
navigator, lover, or student.

I don’t know the answer to the philosophical
problems of whether the schools should adapt to the
unique, and perhaps strange, lifestyles of large
groups of its students, or whether the children
should learn to change, accept and integrate into the
dominant culture, or, more realistically, the
politically and economically more powerful culture
that controls the schools.

But | do know two things—and these concepts are
becoming powerful influences on the organization
and curriculum of Australian schools.

One is that you can’t go home again. Societies
change. To yearn for the good old days—isolating
yourself to keep things the way they were—is
a futile yearning for something that can never be
again. When a way of life changes, as the way of
life of the schools is changing; when the bridges to
the past are gone and the old ways of school
traditionalism, or the school as a sorting-out process
for the lower classes and minority subcultures, is
no longer acceptable, one way out is the integration
of the dominant and subculture lifestyles. The
only other option lies in providing alternatives in
education for several groups to achieve according to
their values and lifestyles.

Alternatives in Education

The history of change is forward. Trying to turn
back the calendar to an Arabic Middle East
before the State of Israel was born is not possible.
The State of Israel has changed the Middle East
and as consoling as the time-machine fantasy may
be, war or wishing Israel away will not make it so.
Just as the culture of Japan cannot deny Bud-
dhist or American influences, or Hawaii the
influence of the missionaries and subsequent waves

of immigrants, the schools can never control
knowledge and ignore, as they did before, the
communities which give them their relevancy.

If we, as teachers, do not get our educational
institutions to adapt to changing cultural influences,
“we shall always end up importing the values of
some past traditions and regretting that they do
not fit us better.’’s

| found this idea of trying to make schools more
responsive one of the strongest movements in
the parts of Australia where | visited, taught and
talked with children, parents, teachers and
administrators.

The State of Victoria’s approach to this problem
of community responsiveness is the Collingwood
Education Center in Darling Gardens (near
Melbourne). It is in the process of becoming a reality
through the efforts of the diminutive and feisty
Miss Kath Watson, who is principal of the present
transitional Collingwood High School.

Because of my preconceptions about the people
of Australia, | was surprised to learn that of the
students who lived in this area:

® Four out of every ten were born in a foreign
country, such as Italy, Turkey, Yugoslavia,
Greece or some other Southern or Eastern
European country;

® six out of every ten have parents who were
born in a foreign country, and

® over half are members of families where the
commonly-used language is not English.

Even more striking is that in about a third of these
families someone objects to the child speaking
English. In most of these families, children speak
English only to their brothers and sisters. In some
families, absolutely no English is spoken. The
dropout rate of children from these immigrant
families is extremely high.

Before describing a school trying to cope with
these problems, it is important to know that
these problems exist in other parts of Australia also.
Tom Roper, who at the time was teaching at the
Center for the Study of Urban Education at La Trobe
University, detailed some of them.? He identified
the problems of conflicting loyalties between the
parent country and the new; differences in the
child-rearing and discipline processes, and, most
important, the difficulty of some children in
simply understanding the language of their teachers
and classmates.

The Collingwood Education Center aims to make
itself the cultural and educational center of its
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community by removing the intellectual and cultural
blocks to learning. The great hope of the Center

is that its learning processes will be the processes
between people; not between people and buildings.
The clients of the school will be 1,800 children
from pre-school through Form VI (high school), and
up to 1,000 parents who will pursue the common
purpose of not only learning skills and knowledge,
but gaining and sharing insights about their
attitudes, motives and habits that will determine
the new, heterogeneous society. Administrative
and architectural arrangements include schools-
within-school groupings and open-space teaching.
However, the real innovation is in the attitude of
the staff towards its community as it deals with the
tremendous diversity of social and cultural habits
and skiils.

The second concept | saw beginning to pervade
Australian education was the acceptance of the
idea that children learn both in and out of school,
and that out-of-school experience probably accounts
for more of the variation in the childrens’ school
achievement than the in-school factors.

The Plowden Report’ from England and the
Coleman Report! from the United States confirmed
a lot of suspicions about needed changes.

More recently, Benjamin Bloom has summarized
hundreds of studies of the effects of different
variables upon children’s school achievement.’2 This
is consistent with other studies that indicate how
much a child learns from his parents, peers,
out-of-school experiences and television.

The second group of characteristics that Bloom
found to effect the variation of in-school achieve-
ment was affective behaviors. They determine
the conditions under which the learner will
engage in a learning task. These characteristics
include the learner’s interest in what he is learning,
whether he likes it or not, his motivation, the
relevancy of the material to prior learning or
experience and his self-concept about his confi-
dence and ability to learn.

These two variables, entry behavior and affective
characteristics, when combined in a statistical
way, were found to explain up to 65% of how well
and why students achieve in school. (Quality of
instruction accounts for roughly 25%, and teacher
and school characteristics approximately 10%,
of the variability in schoal achievement.)

The educational forces I saw stirring in Australia
not only seemed to have accepted the generalization
that out-of-school factors have a tremendous
influence upon how well children achieve in school,
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but had begun to implement it.

Gerry Ticke's Swinburne Community (Secondary)
School in the church hall in Hawthorne, Victoria,
made extensive use of community resources and
facilities while trying to improve the quality of life
in the neighborhood.

I saw open-learning that emphasized a curriculum
of acceptance and warmth, student participation
in decisionmaking, and individualized instruction
gaining acceptance by the staff, parents and
community of the primary schools in Nunnawading
(also ungraded) and Avondale Heights (also open-
space) in Victoria, Robin McConnell’s Association
for Modern Education School in Canberra and
the government’s aborigine school in Papunya,
Northern Territory.

On a larger scale, | saw the implementation of
personalized, community-centered, open-learning
education gaining acceptance in the Australian
Capital Territory {A.C.T.). The recently-completed
schools feature open-space and team-teaching.
They are based upon modern assumptions of what
happens to children when you increase student-
teacher interaction, increase teacher’s job
satisfaction, give teachers more autonomy in
decisionmaking and increase their influence in
curriculum decisions. Many members on the
faculty of the School of Teacher Education at
Canberra College of Advanced Education organized
parent groups, assisted teachers and administrators
in the normal problems associated with change,
and worked directly with children in demonstration
projects. Teachers became more confident in
their relationships with each other, their adminis-
trators and their students. And, as Arthur Jersild,
(When Teachers Face Themselves), pointed out
during his research at Columbia University in the
1950’s: when teachers become more secure and
open to experience and change, so do they become
more accepting of their students’ differences.
Then, as students begin to feel secure and develop
their own values and more positive self-concepts,
they begin to achieve better in school.

Arthur Coombs and William Purkey? at the
University of Florida, have continually shown that
the self-concept of young children is related to their
beginning reading achievement. La Benne and
Greene's fine book is filled with studies summariz-
ing the educational effects of the self-concept
theory.

During the late 1950’s and early 1960’s, Louis
Raths and his graduate students clearly showed the
relationship between a student’s value develop-



ment and achievement. As teachers from grades
four through college began to develop a curriculum
that helped their students become more positive
about their values and directions in life, their
students began to achieve better in school.’

These theories and studies on self-concept and
values, combined with the community school
concept, were the bases for the information of the
Canberra Community School Without Walls in 1973.
The school became part of the local educational
authority. It was designed for secondary school
students who, (1), wanted to combine work
experience with school; (2) found their imagination,
social conscience and sense of social action at odds
with the mostly vicarious curriculum of their
present schools, and (3) had “culturally different”
backgrounds that were ignored or interfered
with their achieving in their present schools.

Norman Baker, inspector of schools in the
Cronulla suburb of Sydney, New South Wales, is a
good example of how an imaginative and bright
administrator has parlayed his experience in
curriculum development, and resourcefulness in
bringing teachers, administrators and researchers
together, into a spirit of innovation pervading his
whole district of approximately 15 infant (K-2) and
primary (4-6) schools.

They are field-testing programs in Social Studies
and Science which they hope will develop inquiry
skills rather than expository teaching; make
moral and ethical education more effective and
realistic, and, provide for the alternative styles of
children’s learning and school organization.

The programs include: (1) The Taba Social Studies
Curriculum, (2) The Tasmanian Social Studies
Curriculum, (3) Social Science Laboratory levels,
Lippitt and Fox, which introduce sociology and
social psychology through the study of such
topics as “Friendly and Unfriendly Behavior,”
““Becoming and Being,” “Individual and Group,”
“Discovering Differences,” etc., (4) N.E.A. “Unfin-
ished Stories in the Classroom,” (5) “Focus On Self,”
(6) Our Working World, Senesh, (7) Inquiry
Conceptual Units, Michaeles, (8) Inquiry Develop-
ment Program, Suchman, and (9) Man: A Course
of Study, Bruner.

Norm put me to work teaching some classes so |
got to know the children quite well. They were
some of the most confident, curious, creative and
humorous children | had ever taught in or out
of Australia. How did they get that way?

As long ago as the 1930’s, the classic studies of
Lewin, Lippitt and White¢ showed that democratic

classroom climates produced children who were
responsive, spontaneous, self-controlled, task-
oriented; and who achieved more than children in
autocratically (or laissez-faire) organized groups.
Under autocratic leadership, children were

more hostile, vented their frustrations by aggressive
acts such as “scapegoating,” and were generally
more apathetic toward their work.

Although subsequent studies have cautioned
about overgeneralizing, it is still clear that children
live what they learn. Aggressive, hostile and
punitive teachers generally produce aggressive,
hostile, withdrawn or psychosomatic behaviors
in their students.

The consoling knowledge is that these auto-
cratically-produced behaviors are not permanent
and can be reversed. The terrifying thought is—
so can the democratically-induced behaviors!

It is fair to say that the individual and social needs
I’ve described are still at the hand-holding stage
with Australian educational practices. The courtship
looks like a long one and the possibility of marriage
between out-of-school learning and classroom
practices cannot be speculated.

If you would like to read more about what
Australian educators are studying and doing about
the effects of environments on learning, | recom-
mend Scholars in Context’” which takes a look
at the impact of culture, community, home and peer
groups upon school learning.

Betty Watts’ article, “Achievement-Related Values
in Two Australian Ethnic Groups,” | found
particularly insightful as she described the
differences among aboriginal, metropolitan and
rural communities in achievement motivation of
mothers and their adolescent children.

Almost all of the articles are by Australian
scholars, with Professor Campbell’s articles on “The
Effects of Affective Climates on Achievement
Motivation of Pupils” and “The Peer-Group Context”
indicating the nature of the concern of Australian
educators.

There has also been a lot of criticism of Australian
education, particularly about the role of higher
education conformity, education administration and
the influence of politics. In Counterpoints: Critical
Writings on Australian Education,’ once again
the writers are Australian, documenting the resist-
ance to change and the problems of inequality and
deprivation in general, and race relations and
Abaorigine education in particular.

If you are interested in developments in subject
matter curricula and projects, Allen Miller has
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coauthored Changing Education: Australian
Viewpoints.” There is a section reporting develop-
ments in the teaching of science, describing such
projects as “The Web of Life”’ {a kind of Australian
B.5.C.S.) and “The Australian Science Education
Project” (A.S.E.P.).

Other sections describe curriculum changes in
social studies (Teaching About Society), “maths,”
modern language and special education.

Although there are a number of books on the
problems of the Aborigines (Aborigines say the
problems are the white man’s, not theirs), | found
that Schapper’s Aboriginal Advancement to
Integration® gave me the most insight into the
attitudinal and behavioral consequences of social
and economic disadvantage.

Conclusion

These, then, are some of the thoughts and obser-
vations | had during my year-long walkabout in
Australia. They had a good deal of meaning for me,
and | hope they make some sense to you. However,
the mucﬂ more personal things | learned while
traveling about the country—playing its sports,
meeting the people, and, most of all, the influence
of all of these upon myself—I may reveal if you
participate in that good, old Australian tradition of
drinking a couple of pints of Foster’s Lager, or
a glass or two of that fine Ben Ean Moselle with
me.

It’s your shout, mate!
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