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Report on the 2009 NFLRC Summer Institute:
Web-based Two-week Intensive Language Course for Nenative Teachers of Japanese

Introduction

Ten non-native-speaking teachers of Japanese lgagidahe K-16 level participated in
the 2009 Summer Institute (SI) of the National ignmd_anguage Resource Center at the
University of Hawai'i (NFLRC) from June 22 throudhly 3, 2009. This Web-based two-week
intensive language course for non-native teachielagmnese was co-sponsored by NFLRC and
the National Resource Center - East Asian StudigsedJniversity of Hawai‘i (NRC-EA) as
part of their mission to serve the developmenteamthncement of Asian language in the United
States. The 2009 Sl was delivered entirely freehafge over the World Wide Web using a
tested and proven pedagogic model with strong esiploa written communication meeting
high standards of literacy.

Over the ten day workshop, the participants pgdieid in a series of lectures, discussions,
projects, and other activities designed to devalogyor to maintain their reading and writing
skills in Japanese at the advanced level. In dalebtain immediate formative feedback from
the participants and maximize their benefits, aimerevaluation survey was distributed at the
end of the first week of the 2009 SI. Another oalevaluation survey was also conducted in the
week following the 2009 SI to obtain feedback friima participants on the specific topic such as
effectiveness of the program and any improvemenquaility of the delivery, content, instructor,
and organization of the 2009 SI.

The present report describes the overview and pigrof the 2009 Sl activities, summarizes the
evaluation findings, use of such findings, anddtaluator's recommendations for the future
institutes.

Section 1: 2009 Summer Institute Overview

Organization of the 2009 Sl

Staff for the 2009 Sl consisted of the NFLRC staf$tructor, and evaluators. The NFLRC staff
included Richard Schmidt (NFLRC Director), Davidoté (Associate Director), Jim Yoshioka
(Program Coordinator), Deborah Masterson (PubbeatiSpecialist), and Stephen Tschudi
(Instructor in Technology for Foreign Language Eatian). The institute instructor was Yukiko
Watanabe (Instructor for the 2009 Sl), and thewatsdn team consisted of two members,
Ritsuko lyoda and Heejin Kim.

Brief Description of the 2009 SI

The Web-based two-week intensive language courseffered to non-native-speaking teachers
of Japanese language currently or imminently imiserteaching Japanese at the K-16 level.
The 2009 S| was co-sponsored by the NFLRC and R€-HA as part of their mission to serve
the development and enhancement of Asian langunaiipe iUnited States. This workshop thus
served as an online professional development oppitytfor the non-native-speaking teachers
of Japanese language.
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The 2009 S| was delivered entirely free of charger the World Wide Web using a tested and
proven pedagogic model, and focused on the devanpand/or maintenance of reading and
writing skills in Japanese at the advanced levih strong emphasis on written communication
meeting high standards of literacy. During the 280%he participants were asked to complete 4
thematic units based on authentic materials facqnvalent of 30 contact hours of instruction.

In each unit, the participants went through fodifedént stages; warm-up activities, preparatory
activities, core activities, and post-lesson ati&igi as they progressed through each of the units
in the course. The 2009 Sl was taught with thernaswere based on needs assessment
conducted by the instructor prior to the workshepvell as with authentic materials such as
videos appeared on YouTube and articles from Jagamewspapers.

Aside from a daily time commitment of approximatéyr hours of on- and off-line computer
work, the 2009 Sl also featured a robust interaatiivmponent. The participants formed an
online learning community, where the participargsfgrmed role-play tasks, held discussions,
and shared compositions. This virtual classroorhrethain open for one year beyond the
intensive two weeks workshop, so that participanésable to return and explore the course
materials further; the participants can share lessaterials and collaborate with other
participants.

Objectives of the 2009 Sl

Although the 2009 SI was an institute designedlfgranese language teachers, it did not address
aspects of professional development such as sdangdage acquisition theory, pedagogic
methods, or training in online course developmRather, it was specifically aimed at

maintaining and developing non native-speakinghees: proficiency in reading and writing in
Japanese. The target level was intermediate tonadda corresponding to paragraph-level
narration, description, comparison, or instructionsa wide range of everyday topics. Japanese
is one of the languages belonging to Categoryh¥ highest level of difficulty designated by

the U.S. Interagency Language Roundtable.

Section 2: Summer Institute Planning

Publicity for the 2009 SI

Advertising to solicit participants for the 2009 8llowed the pattern of previous NFLRC
summer institutes. Flyers were distributed at threual American Council on the Teaching of
Foreign Languages (ACTFL) Convention (in Orlandioyida in 2008). The advertisements
were also sent electronically to over 30 local aational language organization/foreign
language listservs as well to the other Languag®&ee Centers around the country for
distribution. Advertisements and full informatiobaat the S| were also posted on the NFLRC
website.

Selection of the 2009 SI Participants

A total of 11 applied for the institute via web-bdsapplication (See Appendix A). The
applications were rated by the instructor on tHi®¥ang criteria:
- Background in teaching Japanese as a foreign lgiegua
« Lack of access and opportunities for professioeaketbpment in Japanese language
« Quality of the statement of purpose
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« Potential impact on the field and to the institntwhere participants are located
Fit with other potential participants (proficienigyel, skill areas, and knowledge etc.)
- Background in computer use and with technologyenegal

The target population of the 2009 S| was non-nagaehers who do not have much access to
professional development opportunities in Japal@sgiage as well as who are from a region
where not much Japanese resources are availalaugethe mission of the program is to serve
the development of Japanese language in the USttgds, those who already obtain advanced-
level proficiency were excluded from the selectiBased on the criteria, 10 participants were
admitted to the 2009 SI.

Pre-institute Communications

After the selection of the participants, the NFLRE&Ss in frequent contact with each participant.
The program manager sent the usual congratulatoayl enessage, the official letter of
invitation. The instructor was also in frequent @mmammunication with the participants,
supplying more details about the 2009 Sl contedtsmeduling and taking care of any queries
or problems for accessing the institute course iebBhe online needs assessment survey and
the reading and writing tasks (see next sub-sectiene also sent to the participants by the
instructor.

Needs of the 2009 SI Participants

Course content of the 2009 S| was adapted from 3PNghich was a web-based third-year
level Japanese language course developed anddfterendergraduate students at the
University of Hawai‘i at Minoa. Because the 2009 Sl targeted non-native tesaohdapanese,
the JPN332 content needed to be re-examined tdrtfameeds of the participants. During the
planning stages of the 2009 SI, an online survegtjonnaire was prepared by the instructor to
determine the perceived preferences and needs atmempgrticipants on writing tasks, topics,
and text types. The questionnaire was particuldeligned to elicit: (a) the participants’ reading
and writing needs; (b) the participants’ prefereaseourse topics; (c) the participants’
preference on writing tasks; and (d) the participgoreference on sources of information. The
online needs assessment survey is presented imApp..

(a) Writing task types

Among twelve writing tasks listed (see Table 1jpimal and personal writing tasks (story
telling, personal email) were preferred by theipgrants compared to formal and official

writing tasks (e.g., official letter, newsletteritnrg, book report). The top five writing tasks
popular among participants were writing a stora oarrative, writing a personal email, creating
a brochure, writing personal letter, and givingedtrons. Among the five tasks, three tasks were
incorporated as the target tasks in 2009 S| co@se.participant suggested text chat exercises,
however, due to time zone difference, synchroniting tasks were not considered.
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Table 1
Writing Tasks Needs
Not Not so Somewhat Very
N M interesting Interesting interesting  Interesting
at all (1) (2) (3) (4)

Personal letter 10 3.60 0.0% (0 0.0% (0 40.0% (4 60.0% (6
Official letter 10 3.00 10.0% (1 10.0% (1  40.0% (4 40.0% (4
Personal email 10 3.70 0.0% (0 0.0% (0 30.0% (3 70.0% (7,
Official emalil 10 3.10 10.0% (1 10.0% (1  30.0%(3) 50.0% (5
Giving directions 10 3.60 0.0% (0 0.0% (0  40.0% (4 60.0% (6
Story telling, narrative 10 3.90 0.0% (0 0.0% (0 10.0% (1 90.0% (9
Blogging 10 3.50 0.0% (0 10.0% (1  30.0% (3 60.0% (6
Creating a brochure 10 3.60 0.0% (0 10.0% (1  20.0% (2 70.0% (7,
Newsletter writing 9 3.33 0.0% (0 11.1% (1 44.4% (4 44.4% (4
Movie review 10 3.50 0.0% (0 0.0% (0 50.0% (5 50.0% (5
Book report 10 3.10 0.0% (0 30.0% (3  30.0% (3 40.0% (4

Academic report/essay 10 2.80 20.0% (2 10.0% (1 20.0% (2 50.0% (5

Notes The mean score was calculated based on the niasbigned for each of the four-point
scale descriptor.

Comments:

“I am mostly interested in developing writing adis for my classes: specially personal
emails, some microblogging, brochures, ads, etc.”

“Text Chat exercises”

“All of these sound interesting and beneficial!”

(b) Reading and writing topics

The following topics were ranked as the top foupydar topics among the participants: Societal
issues in Japan, family life in Japan, Japanegaralipractices, and Japanese music scene.
Because these are broad themes, the tasks wegaeld$o allow participants to bring up various
topics related to the four themes. As for socissles and cultural practices, each theme was
broken down into two thematic units to cover variet topics. Based on the idea that more
personal topics are easier to read and write extgsthe themes were sequenced in the
following order: family life, cultural practicesysmmer greeting cards and culture shock
experiences in Japan), societal issues (educatidmvark conditions), and J-pop.

Some teachers & 2) selected their topic interests based on 8tattents’ interests. These
participants seem eager to further their undergtgrabout Japanese culture and society, so that
they can introduce various topics to their studdntsrder to accommodate this need, one of the
tasks in the 2009 Sl incorporated material wriibgochure writing) for pre-departure study
abroad training on Japanese cultural practicegrdar to tailor the course topics to meet
participants’ diverse interests, a discussion spaecreated in the institute courseware to allow
participants to facilitate a topic of their choice.
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Not interesting Notso  Somewhat  Very
Topics N M at all interesting interesting interesting
1) (2) 3) (4)

Education in Japan 10 3.60 0.0% (0 0.0% (0 40.0% (4 60.0% (6
Family life in Japan 10 3.80 0.0% (0 0.0% (0 20.0% (2 80.0% (8
Working life in Japan 10 3.40 0.0% (0 10.0% (1 40.0% (4 50.0% (5
Housing in Japan 10 3.50 0.0% (0 0.0% (0 50.0% (5 50.0% (5
Travel and tourism in Japan 103.70 0.0% (0 0.0%(0) 30.0% (3 70.0% (7
Japanese cuisine, food 103.50 0.0% (0 20.0% (2 10.0% (1 70.0% (7
Societal issues in Japan 10 3.90 0.0% (0 0.0% (0 10.0% (1, 90.0% (9
Mannerism in Japan 10 3.50 0.0% (0 0.0% (0 50.0% (5 50.0% (5
Japanese music scene 10 3.80 0.0% (0 0.0% (0 20.0% (2 80.0% (8
Japanese media (movies, TV, 0.0% (0 0.0% (0 30.0% (3 70.0% (7
programs) 3.70

Japanese cultural practices 10 3.80 0.0% (0 10.0% (1 0.0% (0) 90.0% (9
History of JapanesAmerican: 10  3.00 0.0% (0 10.0% (1 80.0% (8 10.0% (1

Note The mean score was calculated based on the niasbgined for each of the four-point

scale descriptor.

Other topics

“Since my students are very interested ithe following topics:Manga, anime and
videogames, drama, karaoke | would like to knoweradyout them”
“Pop culture including current movies, music groop$ashion trends”
“I'd like to know more about how education is nowheard that it used to be a lot of rote
learning, but has that changed? Do they use aaigriading system (A, B, C etc) to the
US? Is the college entrance exam still importart2dachers have to change schools every
so many years? What is the purpose of the schdtoiredestival and are they still

important? What are some current societal conaandsssues facing Japanese citizens?”
“My students seem interested inJapanese History. It would be fun to have somesmor
information on ninja or samurai. (culture)”

(c)Text types

The text types participants preferred were magazivie= 3.80) and internet articleM(= 3.70).
Since all materials needed to be digitized, weletlasagazine-like articles and advertisements
were used in addition to internet opinion articles.
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Table 3

Text Types

Test types N M Not at all (1) A little (2) Somewhat (¢ A lot (4)
Restaurant menu 10 3.20 0.0% (0 30.0% (3 20.0% (2 50.0% (5
Comics 10 3.30 0.0% (0 10.0% (1 50.0%(5 40.0% (4
Brochures 10 3.50 0.0% (0 0.0% (0 50.0%(5 50.0% (5
Books 10 3.30 0.0% (0 20.0% (2 30.0% (3 50.0% (5
Magazines 10 3.80 0.0% (0 0.0% (0 20.0% (22 80.0% (8
Newspape 10 3.50 10.0% (1 0.0% (0 20.0% (2 70.0% (7
Internet articles 10 3.70 0.0% (0 10.0% (1 10.0% (1  80.0% (8
Personal blogs 10 3.60 0.0% (0 0.0% (0 40.0% (4 60.0% (6

Note The mean score was calculated based on the nuasbgned for each of the four-point
scale descriptor.

Comments:
“Authentic signs, lyrics, nutritional infromatioticket stubs....anything we cannot access

here in the states”

Other comments from participants

Since few expressed that they are not confidergading lengthy texts and recognizidgnji,

the Chinese origin characters. Thus, in additiorexd-based materials, the instructor decided to
utilize video materials, such as Youtube, to accaowfae differing strength in Japanese skills
participants have.

Schedule of the 2009 SI

The course content and schedule of the 2009 Sirasented below in Table 4 to show
participants’ daily activities and the workshop edtle. The first day was devoted for
familiarizing participants with the courseware dadparticipants to get to know each other
(Day 1: orientation). Following the orientationetfollowing thematic units were introduced:
family life (Day 2 & 3), summer greeting practid@ay 4), cultural shock experiences (Day 5 &
6), entrance exam debate (Day 7), working pooapad (Day 8), and J-pop (Day 9). Each
thematic unit comprised of four different tasksymaup activities, preparatory activities, core
activities, and post-lesson activities, as theypmssed through each of the units in the course.
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Table 4
Course Content and Schedule of the 2009 Sl
Day Date Units/Sections/Tasks
1 6/22 Unit 1 Orientation + Self-introduction
Monday Read orientation
Write and post self-introduction
Respond to other's self-introductions
2 6/23 Unit 2 Family Life
Tuesday Reading and discussion
3 6/24 Unit 2 Family Life

Wednesday  Writing activity (opinion) and post-writing discues

4 6/25 Unit 3 Cultural activities/practices: summer gregtcards
Thursday Warm-up, reading, writing, and peer editing

5 6/26 Unit 4 Cultural activities/practices: brochure artare
Friday Warm-up, reading, and discussion
6/27 Weekend, take mid-term institute evaluasiorvey
Saturday
6/28 Weekend, group work on brochure writing task
Sunday
6 6/29 Unit 4 Cultural activities/practices: brochure artare
Monday Peer editing, reading, and discussion
7 6/30 Unit 5 Societal issues: education
Tuesday Reading and writing activity and post-writing dission
8 7/1 Unit 6 Societal issues: workforce

Wednesday Video, reading, and writing, and post-activity dission

9 712 Unit 7 J-pop
Thursday Video, writing, and post-activity discussion
10 713 Unit 8 Wrap-up
Friday Future planning and wrap-up discussion

Learning Outcomes of the 2009 SI

By the end of this workshop, participants were exge to improve their reading and writing
skills in Japanese, dealing with intermediate teaaded texts. Specifically, followings are the
abilities that participants were expected to gaia aesult of attending the 2009 Sl:

(a) Become aware of the skills and strategies avail@blemproving reading ability in
Japanese

(b) Be able to understand main ideas and most suppatétails in descriptions, factual
narration, news events, or other non-technicabktext

(c) Be familiarized with Japanese materials in the \Wovide Web
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(d) Become acquainted with aspects of Japanese caldreocial behavior that relate to the
readings

(e) Develop the ability to compose grammatical and oizgd essays in Japanese related to
the above topics

Section 3: Evaluation of the 2009 SI

Analysis of the Application Form

By the time the evaluators were invited to the 280%or the evaluation, the participants were
already selected and rated by the instructor. dieroto make sure that the participant selection
decision was made properly, the evaluators reviglwednformation in the online application
forms submitted by the participants. Following fimgs and recommendations were shared with
the instructor:

(a) Those participants who have less academic édnda Japanese language and experiences
in teaching Japanese self-reported their Japaaagadge proficiency higher than those who
have more academic education and the experieriagesecommended to request some type of
reading and writing tasks to the participants ttambmore information about their actual
language abilities and their instructional needs.

(b) Reading and writing are the two skills that pfaeticipants would like to improve most.
Specifically, many participants mentioned that tbégn feel inadequate with their ability to
teach Japanese at an advanced high school levéb dine lack of grammar and kanji knowledge.
One of the objectives of the 2009 Sl should begtloee, to improve grammar and kanji skills,
which would help build their confidence level tat¢h at an advanced level.

(c) Many patrticipants expressed that there arenaoty opportunities to use Japanese in their
daily lives. They feel isolated and fear that thairguage proficiency deteriorates due to the lack
of exposure to the language. It is recommendeddilnag the 2009 Sl, the instructor provides
the participants with opportunities where they dashare their thoughts and teaching ideas with
their peer non-native Japanese teachers in adddionprove their language proficiency.

Based on the recommendations, the instructor réegidise participants to complete reading and
writing tasks (see Appendix C). The purpose oftédsis was to identify the actual level of each
student’s reading and writing abilities. Undersiagdhe participants’ reading and writing
proficiency more accurately enabled the instrutddretter target the tasks to their proficiency
level (i.e., create mixed proficiency groups omrgair similar proficiency groups or pairs,
depending on the task purpose). Furthermore, italsasdecided to leave the virtual classroom
open for one year beyond the intensive two week&stop, so that participants are able to
return and share lesson materials and collaborigteteir peer non-native Japanese teachers.

The Mid-term Evaluation Survey

In order to obtain immediate formative feedbackrfrine participants and maximize their
benefits, a web-based mid-term evaluation survéygusoogle Docs was conducted. This
online survey questionnaire was developed by tladuavors in cooperation with the instructor.
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The mid-term evaluation survey was distributedhi participants electronically by the
instructor at the end of the first week of the 2@)9All participants were asked to respond to
the survey anonymously. The survey solicited feekilme topics in need for clarification,
support necessary to advance their individual witr& pace of instruction, and instructional
content, delivery, and activities (see Appendix D).

The survey data were generated through Google Batsnalyzed by the evaluators during the
weekend of the first week of the 2009 SI. A fulidgh report summarizing the findings of the
mid-term evaluation survey along with the evalusitcecommendations was submitted to the
instructor by the end of the weekend. The instnuatas then made necessary adjustments in her
instructions accordingly on the first day of the@ed week.

(a) Findings of the mid-term evaluation survey

« Four of the nine participants expressed that tb#ykerwhelmed by the fast-paced
instruction, all the assignments, and the variquenadiscussions. Followings are some of
the participants’ comments:

“There is so much to read, respond to, and manglpdo interact with”

“each day | spend 6+ hours but still feel like thex more to read and respond to”,

“We need not only to write and post but also tonsrsand give feedback to other
participants”

“Having a hard time focusing on one task at a time”

“Have had difficulty concentrating on revisionspast work and simultaneously
begins working on new units at the same time”

“Itis incredibly time-intensive to have a convdisa on-line because each daily
assignment and reading is already so time constiming

« Two participants pointed out that the group projeahallenging due to the participants
living in different time zones and various log imés.

“The group assignment is challenging due to théngnof everybody being able to
be working together”

« All nine participants were satisfied with the ingttor's work. They especially
appreciated the amount of time the instructor spamreading, writing, and providing
feedback to the participants.

« In regards to the topic to cover for the remairfing days, five of the nine participants
preferred covering J-pop in Unit 5 as it is origipacheduled.

- Followings are the topics in need for clarificat@as of the end of the first week:

o Whether the participants should give feedback abther student's writing
grammar mistakes

o What discussions are mandatory to participate in

o What kind of topic they should discuss in theiefdiscussion topic thread

o How to upload photos

o How to go back and edit their previous post

(b) Recommendations made by the evaluators

Based on the participants’ feedback provided thinahg mid-term survey, the evaluators
recommended the followings to the instructor:
« Reduce topic thread categories/forums
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« Continue providing feedbacks on the participantsting, but give less feedback to those
participants who are at the mid-level

- Provide English translations of the Japanese ictms for the mid-level participants

- Provide assignments at two different levels ancetthem choose per their level (i.e.
provide the advanced-level participants with anaspto take extra quiz-type activities
and additional reading assignments if they so wish)

« Assign roles and tasks to each participant priahéogroup assignment

« Cover J-pop in the second week

« Provide opportunities where the participants carekheir tips and materials for
teaching Japanese

- If time permits, give a lecture as to how the resea could relate to their instruction

(c) Actual changes made by the instructor

The instructor posted the mid-term evaluation tssoh the course website on June 30, 2009. In
response to the participants’ feedback, she mad®tlowing changes:
« The number of threads was limited for each ungarh participant is given a choice to
choose a thread to which s/he would like to respond
« Extra activities were also added as an option.
« Less linguistic feedback was provided for someigigents (the instructor limited herself
to point out selected grammatical feedback).
« Explanations on grammar points were provided it dapanese and English.
« Additional information was provided to the points which the participants expressed
that they needed more clarifications.
« The participants were given an option to chooseesaldopic 2 (working conditions and
workers) or J-pop as a last unit.
« The participants were given an opportunity to exgjeaideas and tips for teaching
Japanese on the final day.

The Post Institute Evaluation

The online follow-up evaluation survey was alsodwsted to obtain feedback from the
participants on the specific topic such as effertass of the program and any improvement
suggestions or comments for future institutes Agg@endix E). The follow-up survey
guestionnaire was distributed to the participatesteonically by the instructor in the week
following the 2009 SI. The results of the follow-sprvey were generated through Google Docs
and analyzed by the evaluators. A full length repammarizing the findings of the follow-up
evaluation survey along with the evaluators’ recandations for the future institutes were
provided to the instructor.

(a) Findings of the follow-up evaluation survey

The follow-up survey comprises of 18 multiple-cleoand 12 open-ended questions. Table 5
below presents the results of the 18 multiple-ahgjgestions in the online follow-up survey.
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Table 5
Survey Results d¢ihie 18 Multiple-choice in the Follow-up Survey
Pre-institute experience N Poor Fair Good Excellent
Q.1 Availability of the SI web 8 0 1 4 3
information
Q.2 Application process 7 0 0 5 2
Not effective/ A little Somewhat Very
Academic content, delivery, and taskdN  appropriate at effective/ effective/ effective/
all appropriate appropriate appropriate
Q.6 Delivery of content 7 0 1 2 4
Q.7 Pace of instruction 7 0 2 1 4
Q.8 Level of instruction 7 0 0 2 5
Somewhat

N Not useful A little useful useful Very useful
Q16. Usefulness of the feedback 7 0 2 0 5
Q18. Usefulness of academic portion 7 0 0 1 6
of the Sl

N Too little Appropriate Too much
Q17. Amount of daily tasks 7 0 5 2

Somewhat

Overall difficulty level N  Very difficult difficult Somewhat easy  Very easy
Q12. Reading materials 7 1 5 1 0
Q11. Video materials 7 0 5 2 0
Q10. Writing tasks 7 1 4 2 0
Learning outcomes N Not at all A little Somewhat A lot
Q.21. Can write with more confidence7 1 0 3 3
Q.22. Gained skills for teaching 7 0 1 5 1
Q.23. Gained confidence to continue 7 0 1 1 5
developing
Q.24. Gained confidence teaching 7 1 0 4 2
advanced level
Q.25. Improved skills for writing 7 0 3 3 1
different genres/styles
Q.26. Know my strengths in JPN 7 0 2 3 2
writing
Q.27. Obtained knowledge on JPN 7 0 0 3 4

society and culture

Followings are the findings of the overall analysishe follow-up survey results:
« All participants who completed the survey had pesiexperiences in the pre-institute
stage, though there seems to be some room for vaprent.
“The application process was very easy and conuénie
“The information site was yellow text on a red/ayarbackground, very small, and
very hard to read”
« All seven participants thought content was intengsand relevant, and they were
satisfied with the academic content of the 2009TBiee participants mentioned that they
really enjoyed the video clips and it enhancedrthederstanding of the topic.
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“They were season relateshOchumimgiand genre related (domestic life) and also

related to students' interests like”

“The content was very interesting and relevant”

“Great selection of video and text”

All seven participants found that the online fornsag¢ffective.

None of the participants claimed that the instarctivas too fast this time indicating that
the adjustments made by the instructor in week 2 wéective.

Four participants expressed that the materialdf@tasks were somewhat difficult, and
one participant claimed that they were very difiicu

All seven participants felt that they had cert@arhing outcomes, though two of them
felt that they were unable to gain confidence iiting or confidence teaching advanced
level through the 2009 SI.

“I was able to write with more confidence than yefo

“I found and used an on-line tool (pppyo) that will really help me anytime | want

to read an internet article”

“Enjoyed meeting the other participants and exchrangur experiences and

advice”

All participants considered the instructor, verpgortive, knowledgeable, responsive,
and hardworking.

“Very prompt and helpful”

“Yukiko was very friendly, very helpful, and herdf@gback was very appropriate and
easily applicable”

“The instructor was very responsive and it was enidhat she read and evaluated
student submissions in a thoughtful and timely nean8he also was very
knowledgeable with regard to current topics andas$

“Excellent on all counts, gave each person conatddeedback”

(b) Recommendations based on the survey results

Based on the participants’ feedback provided thinahg follow-up survey, the evaluators
recommended the followings for the future institues

Re-design the website and make it easier to reddiaderstand the information
Instead of requiring the reading and writing talsksr, include a 300 character essay on a
topic of their choice as part of the original apation

Give feedback on pre-reading and writing tasksheg will know their weaknesses and
strengths prior to the 2009 SI

Make the 2009 SI site available to participantsn®®o they have time to prepare

As it was done this time, implement a needs assa#ssarvey into the Sl planning
Consider offering two different curriculum per thproficiency level (mid-level,
advance-level), and adjust content and deliverprategly

Provide the instructions in both English and Japarier their better understanding
Reduce amount of daily tasks, and make procesaotf task simpler

Provide more variety of writing assignments, angegnodel examples

For group work, assign roles and tasks to eaclcpants beforehand

Post a topic outline/assignment description expiects prior to the start day

Consider offering a live chat or video conf. witkeacher (i.e., Skype, Google v-chat)
Scaffold the assignments a little more for theitdreunderstanding
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« Spend more time on applications for learning

Finally, here are the recommendations for futustitimte topics based on the suggestions
provided by the participants:

- Japanese pedagogy

« Current culture, affair, or issues of Japanesespci

- Reading, speaking, reading, writing, and advancathmar

(c) Instructors’ commentary of the 2009 Sl

As part of the post institute evaluation, Yukiko ffabe, the instructor of the 2009 SI, was alsedsk

summarize what she thought worked well with the®80 The following reflective comments were

provided by the instructor:
While one of the institute’s target outcomes wasrtprove participants’ Japanese
proficiency in writing and reading, aiming for olpgable language improvement in ten
days was quite demanding. However, participantBhennteraction indicate that they
were building their metalinguistic awareness bye@ing instructor’s errors correction
and comments on their writing, and asking followeuygstions about the way errors were
corrected.

Beyond the planned institute activities and expkotiggcomes, participants were
extensively engaged in sharing information aboacthéng practices, teaching materials
(e.g., textbooks, online materials), and resoufeeas, useful podcasts and videos). The
online forum functioned as a space for teachenetwork and exchange ideas on
teaching. Participants continued interacting beyived?009 S| and those who
participated in the institute gathered at the Ahi@anvention of the American Council
on the Teaching of Foreign Languages. Developmieat@arning community of
teachers is helpful especially for those who laoteas to professional development
opportunities.

Besides the impact of 2009 SlI, the important corepbim developing the institute
curriculum and materials was the evaluative infdramaproduced by the evaluators. The
institute evaluations (pre-, mid-, and post-ingétavaluation) were tailored to the needs
of the program developer (i.e., instructor) andeveported in a timely manner. The
relevant and timely evaluation reports alloweditistructor to incorporate the evaluation
findings to better prepare and improve the cousseh a utilization-oriented evaluation
facilitated by an external evaluator is a posifivactice that should be continued in
future institutes.

Section 4: Conclusion

It is obvious from the positive comments from thajonity of the 2009 Sl participants that the
2009 Sl was successful and considered worthwhilallbylthough it would not be appropriate
to use discrete measures to assess improvemeatticipants’ writing skills given the very short
time frame of the course, there is no questionphdicipants regarded the workshops as
beneficial to their advanced-level reading andingiskills. The Sl such as this one thus should
by all means be repeated in the future, with tkemanended adjustments.
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Another notable point is the importance of the eatdr’s early involvement in the evaluation
work. One of the underlying motivations for NFLR&€eangage external personnel to facilitate
the evaluation work was to demonstrate accountabMionetheless, this evaluation offered
beyond serving as a required external accountabi@chanism. The evaluators’ early
involvement along with persistent collaborationtbg instructor contributed to the generation of
actionable evaluative information (i.e., As a résdireflecting participants’ needs and
improving the course based on participants’ infhe,participants’ satisfaction was raised). The
evaluation work thus contributed to both the depeient and formative improvement of the
program. It is therefore highly recommended for IRELto consider having an external
evaluator involved in the early planning stageuttife institutes.

16/31



EVALUATION REPORT: 2009 NFLRC SI (JPN)

APPENDIX A
Web-based Application Form

Part I: Contact Information
. Name:

. Position:

. Department:

. Institution:

. Language:

. Levels taught:

. Contact address:

. Work phone:

. Home phone:

OCO~NO O, WNPEF

Part Il: Background Information

12. Non-native speaker? (Yes or No)

13. How learned?

14. Level of Japanese language proficiency:
(1) OPI?

(2) ACTFL reading?

(3) ACTFL writing?

(4) ACTFL listening?

(5) ACTFL speaking?

15. # of students taught in a year:

16. Courses taught:

17. Computer used:

18. OS used

19. Input method:

20. Level of comfort with traditional Chinese chateas?
21. Web-browsing difficulty?

22. Level of web experience?

23. Resources available in area?

24. Skill areas most in need of development?

25. Potential impact on future teaching?

26. Plans to pursue additional professional devety?

Part lll: Statement of Purpose

SELECTION DECISION: Accept Reject Whist
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APPENDIX B

Online Summer Institute 2009: Non-native teachers of Japanese Exit this survey

Aloha, NFLRC Summer Institute 2009 participants!
Welcome to the survey!

EFFOEEME B LT REATHT (bt~ pEl) T,
HEEAREA T TENGCEDN TESDERELHCLTVET,

I am very excited to interact with you online during the summer institute.
In order to better meet your needs, I would like to know your interests and needs for
Japanese reading and writing.

Your responses will only be used for course development purposes.
Please click "next" to proceed to the survey.

Thank you for your cooperation.

ESEHT (bica~pED)

University of Hawaii at Manoa

1. What kind of writing tasks do you want to do in Japanese during the summer institute? Please rate
your interests.

Mot interesting . Mot sg .Scumewl.'lat very interesting
at all interesting interesting

Personal letter v 7 o w
Official letter g ’ J #
Personal email y ’ v 7
Officizl email ’ ’ 7 4
Giving directions (recipe, geographical

direction, etc.) = 5 o .
Story telling, narrative ’ ’ 7 ’
Blogging y 7 » 7
Creating 2 brochure J J J J
MNewsletter writing v . » .
Maovie review J J J ~
Bock report J J J J

Academic report/essay

" " - "

If vou have any other writing tasks you would like to engage in during the course, please specify:
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2. To what extent are you interested in the following as course topics?

Mot interesting . Mot sc.: ISDI'I"IEW].'IEE Cer mermii
at all interesting interesting
Education in Japan v » o 7
Family life in Japan . » 7 7
Working life in Japan v » o 7
Housing in Japan ’ ’ » 7
Travel and tourism in Japan ¥ ¥ w v
Japanese cuisine, food y y » 7
Societzl issues in Japan J » 7 o
Mannerism in Japan ’ y » 7
Japanese music scene J . o w
Japanese media {movies, TV programs) J J J J
Japanese cultural practices ¥ ¥ w v,
History of Japanese Americans y ’ » 7

(1) Please list any other topics you would like to read or discuss online. {2) Within the topic categories listed
abowve, if vou have any specific topic you would like to read, know, or discuss, please explain.
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3. To what extent would you like to read from the following sources of information?

Mot at all A little Somewhat A lot
Restaurant menu 7 » o -
Camics y . ’ >
Brochures » w - -
Books p . ’ >
Magazines v » o -
MNewspaper r J J 7
Internet articles J > o o
Personzl blogs J J 4 J

Please list any other sources you would like to read:

4, I will be in Tokyo and Chiba for a week in May for a conference. Do you have any requests for photos and realia
that would help your students learn Japanese language, culture, and society? I will try my best to photograph your
requested objects/scenes, and collect realia during my stay there. Please be reasonable with your requests.

5. Any other comments that would help me develop the course?

Thank you so much for responding to the survey! I lock forward to communicating with you online during the Summer [nstitute :-)
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APPENDIX C
Writing Task

A Japanese friend, Ayako (¥F), wrote an email to you about Valentine’s Day in Japan. Read
the email and write an email response in Japanese to Ayako on the second page. If you had
difficulty understanding some of the expressions, please highlight them or change the color of
the text.

From: Ayako

To: [you]

Date: 2009/04/24
Subject: Valentine’s Day

SAIZBEE, BREHYMSES ZEVFET,

ST, 2A14B8EN\LYEAT—TFTHR, BRTIFINLUEAAST—OHIZAIZT 5O ENS
ETTH, EEELDFNABEDFICFIaL—rEHTFET, ChEXKELIDIZHFNFET, (LB
FIZAAEFSE-TWWBADTEH, )

1. KfgF3a

CNEIBIREHDI2EOFOEEZTFETHEDFANT, BENZFDBDOFIZ TFE)] LWLWSKELE
BERATWEB-TWAELET, NLUAASAVT—IEZFDFIZESLT, FYUREDTY, HL. FO
ZDFNZEDEDFIZTFIaL—rEERIR. ZNE THLEE-OZENFELDL, | LWVSTEAE
DEQOFIZHM>TEHABINDTYT, CORGFIADGE. EOFIZELTFaazxEdsh (FEY
F33) . BIETESICLTETIILKKEEZANTEVET, ERIFAICE Y FEIT A, K& 1000 H7]
BRIZEBWVET,

2. REAOF3aL—+

KiE. IROBEARE. BORB. ARG EICEYET, ChIEPEY. BZAORHHECHTES
EWVWST=BHRAHY FTHA. KKIEL, HOBMNNLUEAS V—BIZEESTVWADT, Fhle, 55
EPBE5ML6, EVWSRELAZVWKSITT, ZOBEFX1ESN0HACHLDF 3 anBIENET, F
FADTHAUVEELLAVWELDEEACELHYET,

3. READFaaL—Fk

HOLIWBREZEIZEFIAL—FEHITFHIEAHYFET, CNEFRICShEVSEERIEEL., 2
s s, TLEY b, EVSRELWELTELONET, ChEHFVEVF 3B ENE
WESTY, 1TET0ACHLTL &5H,

4. EWF 3O

CHEEEBEREL L CTEETEOLNDIFIAL— DI ETY., BELET, XOFLHEMNLALRA
BICESFYLET, BEEEVSIDIE, LWL TIEHEFL2HBWTE, WOELEHEEICHZ-TWWSL, &
F&EoM, ELVoELDINDTYT, HEDEFOSKIFLEZRITHE., dABBRERAL—XIZT S0
BE, BEFBENLTELEL., ROTF A ITHAA—CTEEFI12HTFIAELEVNELSITY, THLHRA
TEHESSHFY LBV, REF 3 IZUESEZHIHISELHY T,
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To: Ayako

From: [Your name]

Date: 2009/04/30
Subject: Re: Valentine’s Day

Q1. What was the difficulty level of the reading méerial? Mark the box with an X.

Very
difficult

Somewhg
difficult

Somewhat

easy

Very
easy

Q2. Explain any difficulties you experienced compking the task.
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APPENDIX D
Online Mid-term Evaluation Survey

Welcome to the 2009 NFLRC Online Summer Institutedr Non-native teachers of Japanese
Mid-term Evaluation Questionnaire!

This survey seeks quick feedback from you on thar8er Institute online program. Please take
a few minutes to complete the five questions beMowur answers will help us to help you get
maximally useful outcomes from this program.

1. You have participated in the Institute for fok@ys now. Briefly describe any topics, any
assignments, or any matters related to the ingbruthat you are receiving that you feel puzzled
or uncertain about at this point.

| <1 1 I

2. Please describe any difficulties you have entayed with anything related to the design or
use of the course website.

=1
| <1 1 I

3. Briefly describe strengths and weakness ofittsstute so far as related to the following four
topic areas:
1) content (topics and genres)

[ <1 | ==

2) delivery (level, pace of instruction, etc)

| <1 1

3) activities and assignments (format of discussstmucture of activities, etc.)

| <1 1 7I7|
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4) instructor (expertise, helpfulness, responsigsngmeliness, etc)

=
B |

4. In order to adjust the course schedule to yeeds, we would like to know the following.
Would you like to cover J-pop (Unit 5) or do youokmthe following. Would you like to cover J-
pop (Unit 5) or do you prefer to spend more timeecimg various social issues in Japan?

5. There are five days remaining in the instittiew can we help you the most in accomplishing
your goals over those five days? Please providesaggestion that is your highest priority.
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APPENDIX E
Sample Online Follow-up Evaluation Survey

Welcome to the 2009 NFLRC Online Summer Institutedr Non-native teachers of Japanese
Follow-up Questionnaire.

We would like to get some feedback from you onSbhenmer Institute. Please take a few
minutes to tell us about: (a) your pre-institutpexences, (b) your impression of the academic
content and its delivery, as well as activities asgignments; (c) your impression of the
instructor performance; (d) the extent to whicls giogram has helped increase your writing
skills; (e) any suggestions on ways to improveptogram.

The five sections on the questionnaire will takpragimately 20 minutes to complete. Your
responses will be kept completely anonymous. Yogners will help us plan for future events
to support non-native Japanese language teachers.

Section 1. Pre-institute experiences
1. Please rate your experience on the availalofifummer Institute web information.

. poor
. b fair

. G good

. E excellent

2. Please rate your experience on the applicatiocess.

. E poor

. b fair

. B good

. b excellent

3. What suggestions would you make for improvirgdpplication process and web-based
information?

| i
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Section 2. Academic content, delivery, and tasks
4. Please consider the academic content (i.eca@pid genres). What were the strengths of the
academic content of the Summer Institute?

| i

5. What suggestions would you make for improvingdlcademic content?

| 2

6. Please consider the delivery of the content @m®ine format, pace/level of instruction). To
what extent was the online format effective forged you to learn?

C

. not effective at all

. B a little effective

. E somewhat effective
. B very effective

7. To what extent was the pace of instruction apgate for helping you to learn?

. B not appropriate at all
. b a little appropriate

. G somewhat appropriate
. G very appropriate
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8. To what extent was the level of instruction appiate for helping you to learn?

. b not appropriate at all
. G a little appropriate

. b somewhat appropriate
. B very appropriate

9. What suggestions would you make for improvirgdklivery of content?

=]
| 2

10. What was the overall difficulty level of theatBng materials used in the course?

. B very difficult

somewhat difficult

somewhat easy

0Oo0n

. very easy

11. What was the overall difficulty level of thedeio materials used in the course?

. B very difficult

. b somewhat difficult
. B somewhat easy
. b very easy

12. What was the overall difficulty level of theiting tasks used in the course?

. B very difficult

. E somewhat difficult
. G somewhat easy
. B very easy
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13. Please consider the tasks, and describe or#yact assignment you particularly liked.

E2
| i

14. Please consider the tasks, and describe omn#yact assignment you particularly disliked.

=]
RIN i

15. What suggestions would you make for improvhmgtasks?

E

4
R i
16. Please rate the usefulness of the feedbackepaived.
. K not useful
. B alittle useful
. K somewhat useful
e

. very useful

17. Was the amount of daily tasks appropriate?

. G too little
. G appropriate

. G too much
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18. Please rate the overall usefulness of the awadgeortion of the Summer Insitute.

. E not useful

. L alittle useful

. E somewhat useful
. G very useful

Section 3. Instructor performance
19. Please consider your impression of the instryce., expertise, helpfulness, responsiveness,
timeline, etc.). What were the strengths of thérutsor?

| 2

20. What suggestions would you make for the instr@c

| o

Section 4. Learing outcome 21. To what extent de@lSummer Institute help you to write with
more confidence in Japanese?

. B not at all
. B alitte

. E somewhat
. b a lot
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22. To what extent did the Summer Institute help §mgain skills useful for teaching?

C

. not at all
. B alitte

. E somewhat
. E a lot

23. To what extent did the Summer Institute help §mgain confidence that you can continue
developing your writing skills in Japanese?

. B not at all
. B alitte

. E somewhat
. E a lot

24. To what extent did the Summer Institute help t@gain confidence that you can teach
advanced levels?

. b not at all
. B alitte

. b somewhat
. E a lot

25. To what extent did the Summer Institute help §mgain skills for writing different
genres/styles in Japanese?

C

. not at all
. B alitte

. E somewhat
. b a lot
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26. To what extent did the Summer Institute help tmget to know your weaknesses and
strengths in Japanese writing?

C

. not at all
. B alitte

. E somewhat
. E a lot

27. To what extent did the Summer Institute help §mgain knowledge about Japanese society
and culture?

. B not at all
. B alitte

. E somewhat
. E a lot

28. Please comment on any other achievementsdbanhgpde.

| i

Section 5. Additional suggestions
29. Please provide any suggestions or commentatime institutes that would help non-native
teachers improve their Japanese writing.

=]
| i

30. What other kinds of institutes would you firgetul for improving your Japanese language
teaching? (e.g., pedagogy, speaking, listeninglingaetc.)
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