
In I rorlnction 

A number of changes have taken 
pince in teacher education in Hawaii 

\\ ithin the past fc\\ years. A pro· 
gram supported by the Ford Foun· 
dation to strengthen the liberal arts 
preparation of teachers is now eight 
years old. The function of the 
University Laboratory Schools has 
been transform<'d from a teacher· 
training institution to an tn· 

terclisciplinary cmter for research 
and demonstration. The College of 
Education has established and s tnf· 
fed a Field Services Division to eo· 
ordinate and assist in the plncem!'nt 
and supervision of stuclcnt teachers. 
These an• students in the College• of 
Education who now almost ex· 
dusivcly receive their clinical ex­

perience in the public schools of 
Oahu under the clircct supervision of 
co-operating teachers of the Depart· 
ment of Education. 

Perhaps the most extensi\•e change 
in teacher development has taken 
pince in the induction of the teacher 
into teaching. Prior to 1966, the in· 
cluction of tl1c fifth-year student into 
employment as a teacher was 
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directed by the College of Education 

under its internship program. In this 

program the fifth·yc•nr student, calli'd 

the intern, spent on<' semesl<'r of 

teaching in the Department of 

Education under closc> sup<•n ision by 
the University, for \1hich he recei\ed 

the ex1st111g mu11mum pay for 
teachers in the Department and 16 
college credits. The other semester of 
his fifth year, the intern returned lo 
the Uni\ l'rs ity lo take college 
courses, primaril} those on the 
g raduat<'·b·el. This fifth-yc•ar pro· 
gram has bel'n modified to include a 
full year of academic study on cam· 
pus. In other words, the one Sl'mcstcr 
of clinical experience in the field has 
been supplanted with an additional 
S<>rncstcr of ncndc•mic stucly. 

In September, 1966 a pilot pro­
gram was initiated incorporating the 
concept of supen ision inherent in the 
fifth-year internship and recognizing 
the teachers as regular emplo}'ec>s of 
the Department of Education rather 
than as college students. The Hawaii 
State Department of Education and 
the University of Hawaii arc jointl y 
implementing this program which is 
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specifically designed to pro\·idl' 

supt'r\' isecl induetion into Pmplor· 

me nt of the first }t'ar ll'acht•r. Thu~ 

the program implt•nwnts on-the-joh 

a s:-istancc on a ~ tate-wicle basis to 

beginnin g tcad1crs from Ha\1 aii ancl 

l'l:-ewhcrc who arc undrr c.ontra<-t to 

the Department of Education. This 

article is about the prog ram known 
as THE BEGIJ\'.i'i l :\"G TEACH!]( 
DEVELOPl\·IENT PHOGHAM. 

Purpose of the Program 

The foremost aim of the program 
is to assist the Beginn ing Teacher in 
his profe>-s ional and personal growth 
al the point of entry into the pro· 
Cession. h is assumt>d that a program 
of assis tance at this j uncturc is 
especially significant, for the Begin· 

ning Teacher generall y cxpcriencc•s 
many problems and dc\' elops al· 

titucles and techniques which arc 
likely to affect significantly his 
future as a teacher. In addition, tl1e 
program is intended to provide the 
fledgling teacher with a Lridgt• 
between idealism and realism. 
bc·l\~ ecn theory and practice, 1mll 
between the academic setting of the 



University and the rl"alistic, demand­
ing cm•ironmcnt of the classroom. 
The program mak(•s available to the 
Beginning Teacher the services of a 
supervisor of proven competence, 
whose function is lo remlcr the 
teacher sustained, constructin., sup· 
portivc, and ready ns;:istancl". It is 
believed that such assistance would 
lend to a profitable arul successful 
year for the Beginning Tt•acher, and 
lo the formulation of a solid foun· 
dation of leaching based upon his 
genuine commitment to the pro· 
fcssion and to children and }OUth. 

A Joint Enterprise 

One of the unique features of the 
program is its team approach to 
teacher de\·clopmenl, im oh ing the 
Stale Dcparlmt•nt of Education. 
which hire;: the lt•acl1ers, anil tht• 
Unh·ersity of Hn11nii, which 
prepares a large percentage of them. 
Both institutions arc 1lt·parlmcnts of 
the Stale go\'ernment and, perhaps 
more significant, repn•st•nt the only 
two agencit•s that arc rt>sponsiblc for 
public education cll.'menlnrr. 
sccondarr, and higl)('r education. 
Presently, tlw Dt•parlment of Educn· 
lion administers the program, and 
the Uni\'ersity of Ha11aii pr°' ides 
consultative sen•ices. 

Financing tlie Program 

For the school year 1966.67, 
$500,000 was budgeted by the 
Department of Education to cover 
the base salary of 55 supervisory 
positions. The base salary of the 
supervisor is clett•rmine(I by the ex· 
isling salary schedule for teachers. 
The Uni1·ersity of Hawaii un­
derwrote an additional stip<'nd for 
the supen•isors, which amounte<I lo 
$33,000, or $60 per month for lt•n 
months per supervisor. Bt•ginning 
this school year, the Department of 
Education has budgeted, under cur­
rent services for both the base salary 
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and the stipend for the supervisors. 
Tlw consultants arl.' paid by the 
llni\'rrsity of Hawaii. 

Per~onnel lnvolvetl 
in the Program 

A brief statement of the 
rt•:-ponsihilities of the various rn· 
di\·idunls directly involved in the 
program should hdp lo provide a 
clearer picture of tlw pro{!ram. 

The principal is responsible for 
the supervision of all personm·l of 
the school. Hr is t·:1.pecte(I lo pro1 idc 
assistance directed at the professional 
and personal growth of teachers, on 
probation and on ten u r c . 
Bralisti('ally speakin!!, how1•1er, the 
prinripal. bl.'cause of multiple 
n~ponsihilitic!>. cnn pro\ ide only 
minimal sup<'n ision of nil teachers. 
In many cast•s and especially for 
tlw Ot•ginning Teachers, whose needs 
arc gem•rally gn•atcr and oftentimes 
mor<' pressing than those of the more 
t•xperit·nced teachers classroom 
oh!<t•nations of lt•achers·in-nction nncl 
follow·up confcrcnct•s cnnnol be con· 
ductrd on n sustained basis because 
of the principal'!' heaV} schedule. 

Like'' ise, till' vier principal, who 
hns numt•rous adminislralhc nnd in­
slructional responsibilities, cannot do 
justice lo the supen isory needs of 
the entire school personnrl. 

The grade level or departme11t 
clwirmatt is not ablt• to prO\•ide close 
guidantt· lo teachers in his depart· 
ml'nl because about 80<'~ of his time 
is de\'ote<l to tend1ing. He is 
generall) rt•sponsiblc for pro,·iding 
lcadt>rship in curriculum within his 
area of sprcinlization and not for the 
supen i!:ion of his colleagues. 

The supervisor of the Dcginning 
Teacher De1 elopment Program 
assumes a supplementary role to the 
principal in superv1s1on of thl" 
Beginning Teachers. The principal 
cnn nm1 depend on the supervisor lo 
provide suslninccl nncl, if warranted, 

close supervision of the new teachers. 
The supervisor, who is an ex· 
perienced teacher with specialized 
skills and abilities in supervision, al· 
tempts to accelerate the dc\·elopment 
of teacher talent, remove frustrations 
that often beset the neophyte, help 
relnin potentially competent teachers. 
nncl assist in counseling out those 
who show very little promise ns 
teachers of children and youth. 

Tlw district superintc11de11t and/or 
his district-staff designee is delegate<) 
the responsibility of implementing 
the program in his district. Under 
his direction, therefore, ar<' the prin­
cipals, th1• supervisors, nnd the 
Beginning Teachers. 

01·ernll direction for the program 
is givl'n hy the S11p1•rinte11dc11t of 
Educntio11. He works with the 
district superinkndcnls lo whom he 
ha-; delegated the responsibility for 
th(• implementation of the program. 

Tlw University or Hawaii 
comulta11t has direct working n•la­
lionships with the State and district 
offices, the principal, and the 
supervisor, rendering consultati1 e 
services to upgrade the qunlitr of 
supervision lo personnel cnga{!ed in 
supervisory functions. 

The Beginning Teacher 

The Beginning Teacher is a 
regular employee of the Department 
of Education nnd, according to the 
lm\S of Hawaii, serves a minimum or 
l\\O years under probation. All 
leaclwrs in the program arc pro· 
bationary teachers; the purpose of 
the program, therefore, must be con­
sistent with the overall purposes of 
the probationary program. 

During the 1966·67 school yenr, 
npproximntely 500 out of about 700 
Deginning Teachers in the program 
were co1•ered in all of the seven 
school districts in the Stale. For the 
first semester 44 supervisors were 
deployed on the basis of one 
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supervisor lo len Reginning 
Teachers. Forly-eight supervisors 
were assigned to the program for the 
l'econd semester. Over 100 elt•mt•n· 
lary and secondary schools of tl1t• 
Slale were served by the supervisors. 
Because the teachers arc scalten•cl 
throughout the school system, the 
majority of the supervisors worki•d 
111 several schools, with one 
designated lhr base school for the 
supervisor. 

This school year 50 supervisors 
have been assigned lo approximately 
lhe same number of schools as Inst 
year. Tl1e deployment ratio of one 
supervisor to len Reginning Teachers 
was again used this year. Al this 
point, lhe other dimensions of the 
program have rrmained substantially 
lhe same. 

Statislics relaling to !raining and 
employmenl galhered during the first 
semester reflect the great mobility of 
lhe Beginning Teachers. A Iota! of 
112 colleges and universities, located 
in 32 slates, helped to train them. 
One-hundred-lt•n inslilutions, from 
Maine to California, awarded 
degrees to 54% of the Beginning 
Teachers, with the Universily of 
Hawaii awarding nearly all of the 
n•maind<'r of the degrees. 

Responail>ilily of Teaclier 
Growtli-Tlie Principal and 
Superviaor Team 

The Beginning Teacher Develop· 
ment Program as it now exisls is not 
set apart from the overall pro­
f <.'ssional growth program of tl1e 
school for which the principal has 
responsibility. The goals for lhe 
development of Beginning Teachers 
arc consislent wilh the goals for 
other probationary and lenure 
teachers as previously mentionecl. 
Basic supervisory aclivilies and re· 
quirements, such as classroom visita· 
lions, supervisor-teacher conferences, 
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self-evaluation, and planning, arc 
supported hy the principal. Clrar-cut 
objecth1•s and opcralional pro· 
1 edures, clt·v1·loprd and supporled h} 
the tolal forulty, contrihute to the 
development of a unified school pro· 
gram of 11roft•ssional clev!'lopment. 

Hcl ping lhc Beginning Teachers 
unrlrrstand lhe super\'isor's role in 
p<•rsonm·I 1•valuation at the school 
IC\·el is an important function of lhe 
principal. It is in the role of helper 
and friend to the Reginning Teacher, 
not that of ruler, lhat the 1•f. 
fcclh t•ness of the supen isor can be 
more fully harnessed. For in this 
non·thrcnlt•ning role the !>Upenoisor's 
chief concern is that of helping lhc 
tcaeht•r become sclf-dirc<·the, with 
skillful sclf·e\aluation as a means. 
The Beginning Teacher, in such a 
relationship, is more likely to initiate 
reqm•sts for help and com;ultation, 
for basicallv he is interested in im· 
proving his teaching and in suc­
ceeding as a t<.'acher. 

The supervisor also has tl1e 
responsibility lo present lo the prin· 
cipal his ass<.'ssmenl of the Beginning 
Teaclwr's growlh and needs. Such an 
asst•ssmi·nl of the teacher's growth is 
based on the teacher's active 
participation in his own evaluation. 
Based on this report and otl1er 
observations, the principal makes a 
judgment regarcling the teacher's 
compelcncc. The s u pc r v i s o r ' s 
responsibility, then, is lo provide the 
principal with accurate, objective, 
comprehensive, up-lo·date data that 
will assist him in arriving at a fair 
and nccuratc appraisal of the Begin· 
ning Teacher for retention or 
dismissal and for salary increment 
the following year. 

Respomillility for Teaclrer 
Growtlr-Tlie University 
Conaullant 

Through lhe Field Services 
Division of the College of Education, 

the Universily of Hanaii is actively 
irl\ohed in the Beginning Tt•acll!'r 
Development Program. The Division 
has assigned two of its faculty 
memhrrs to provide full-time con· 
sultativ1• sen ices to till' program. 
During the first sl'mcster of last yi•ar 
and this yt•ar the University of 
Ha\\ aii offered a gra<lunte course in 
supen 1sion, taught by the con· 
sultanls, lo the supen isors on Oahu. 
Last } car, a similar course was of. 
ft.red on lhc Island of Kauai. These 
wurses enabled the supen isors to 
study in depth various philosophies, 
theories, and praclices i n 
supen ision, and relate lhcm lo their 
thinking and aclion. In addition to 
formal courses the consuhants have 
utiliz1•d indi\ id uni confercnc<.'S, 
special group m<.'ctings, and work· 
commillt•e meetings lo stimulate the 
grm\ th of 18 supcn isors on tl1e 
\•arious islands. 

The supen isor-consuhant rein· 
lionship, like the kacher-supervisor 
relationship, is chiefly that of 
re1ulering assistance. Unlike tlw 
principal, who represents the official 
authority with lhc power lo hire and 
fire, the two University professors 
have no line authority. This non· 
threatening role affords the con· 
sultanls a unique opportunity for 
professional service based upon rc­
qucsls iniliatcd by the supervisors 
who desire and seek such assistance. 

Another significant point is lhal 
the consullants arc able to assume a 
more detached stance than the prin· 
cipal, who is enmeshed in lhe daily 
operation of the program of lhr 
school which he has hncl a great part 
in fashioning. This delnchment ha!' 
enabled the consuhanls lo 11iscuss 
problems confronting the supervisors 
with objl·clivily and critical nnalysi!'. 

Such a relalionship between con· 
sultan! and supervisor has helped lo 
l'trenglhen th<.' principal's role in the 
1lc\•clopment of the Beginning 
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Teacher. For gro\\'th of the 

super\'isor, cffoctl'd through a plan­

ned program, has brought ahoul im· 

pro\'l'd communication and un­

derstanding hl'twcen supcrvi~or an<I 

principal, and tlw dc\'elopmcnt of a 

team approach to supervision of in­

struction. 

During the first seml'ster meetings 

jointly planned hr supt•n isors, prin­

cipals, district office co·orclinators of 

the district superintendent, and the 
University of Hawaii con;;ultants 

were held to enable them to take a 

closer look at the program. Out of 

these meetings has emerged a hrtter 

understanding or thl' expectations 

and potential of tlw prog:ram and the• 
roles that need to be assumed by 
those involved to realize these ex­
pectations and potential. 

In working with the principals 
ancl with the district and slate office 
personnel, the consultants' rela­
tionship with them is l'Ssentially a 
non-thrratening one similar to their 
relationship with the supervisors. 
The consultant;:, in the final analysis, 
are not a part of the system but 
members of the University whose 
function is to offer specialized and 
general assistance to the Department 
of Education. The resultant coopera­
tion is n necessary condition for the 
success of the program. 

Conclusion 

Based on the 1966-67 first­
semestcr asst•ssml'nt in which the 
Beginning Teachers, supen isors, 
principals, and personnel at the 
district and state le\·cls participated, 
the program was rated "Good" in 
achie\•ing its primary purpose -
that of assisting the Beginning 
Teacher with his o\•erall growth. 
Strengths \\ere seen primarily in 
constructive assistance and guidance 
in areas of personal and professional 
growth and teaching competencies. 
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HeLDmnwndations for impro\ eml'nt 

of llw program \\ t•re nokd prin­

t·ipall} in the organizational ancl ad­

mini!>tralhr aspef'ls of su1wn ision, 

!iuch n.~ reduction of supen isor'" 

load, prO\ ii-ion for conf rrencc time 

for ~upen i"ors and teachers. im-

11ro\·emt•nl Ill the assignment or 
-.upen isors, an cl pro\ 1s1on for 

"U(lt'T\ isory pt•rsonncl "tahility. A 
concerted effort to imprO\ e these 
areas is curn•ntl}' bein g undertaken 
by those im olwd in the im · 
plem<·ntation of tlw program. 

The \·aluc of thl' program is bc~l 
1lescrib<'d by a study committet• on 
teacher utilization in Ha\\aii in ils 
second report to the State 
Lrgislntun" The committee was 
chairrd by Dr. Thomas Hamilton, 
President of the University of 
Hawaii, and a<lvised chiefly by Dr. 
Lindley J. Stiles, Professor of Educa­
tion for Interdisciplinary Studies. 
Nortl1wcstern Uni\'ersity. On pagr 18 
of the report published on April 14-, 
1967 it rends, "The Beginning 
teacher development program, only 
in its first year, has alreadr 
clemonstratcd imprO\ emcnts in in· 
struction that come from providing 
orientation for bt>ginning teachers to 
their johv, . . . It gains nclded 
stren!!lh from being more closely af­
filiated with thC' district schools as 
well as from service pro\ idcd to all 
bt·~inning teachers. The aflvantagc 
that comes from prof cssional 
lcndership and consultation from the 
l 'nh·ersity is an indi!'1•ensablc fac­
tor." As the program mo\•cs into its 
srcon<l year of existence it appears 
that the REGP\l\ING TEACHEH 
DEVELOPl\·tENT PROGRAM - a 
plnnnccl, supen i~d program of in· 
duction of the teacher into leaching 
assumed jointly by the primary 
agencies that prepare and hire 
teachers is a promising in· 
norntion to promote teacher growth 
in the State of Hawaii. 

Sanhorn-conti11u.ed Jrom pagt> i 
Polan} i suggt'Sts, a person's cf. 
f<'Clhenei:s requires a commitment, 
fn•elr ghen; that the student dew 
1h1• performance t•ntire, in terms of 
it~ personal n•levance and with nu 
t•xplicit knowledge of what its 
purpose is, coordinating and apply­
ing the competence, the tools, thl' 
concepts in subsidiary manner in 
... uch n \\ ar lo t•xeculc the perfor­
mance in an orderly and smooth 
manner. The knowledge thus used 
nncl attained becomes properly one's 
own, and a\oids poorly understood, 
unsystematized agglomerations of 
fuels. Since awareness of lhe full per­
formance requires that the student 
must pt•rcci\'c its existential meaning, 
tin• performance should have n pur· 
pose. White has suggested that a 
moderate but persistent motive is cf· 
fccti\'e motivation. Problem-solving 
appears to he n direct method of cn­
~aging this moti\>e, yet to avoid pos­
ing contrived and irrelevant prob­
lems, school should provide environ· 
ments which would encourage explo­
ratory and experimental attitudes 
toward encounters with those prob­
lr ms for which relevant, productive, 
rigorously disciplined conceptual 
framework arc known to exist (while 
the solutions to particular problems 
arr not yet known), culminating in 
some product. It is thus that students 
would be engaged in truly heuristic 
a i:ts, rather than merely rep I icative 
pt•rformnnces. Such p r o b I e m s , 
howe\'er, will need lo be well-de­
fined, whit·h implies that satisfactory 
tests for solutions to these problems 
must either already exist or the need 
for the tests be acknowledged. 

Im plication.• 

If the foregoing i:eems plausible, 

tlwse implications would appear to 

follow: 

• The curriculum \\ill be designed 
to encourage the student to free· 
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ly commit himself to a disci· 
plined style of human knowing 
and making. 

• Educational objectives will 
stipulate those performances 
which characterize the seasoned 
practitioner of this style. 

• Teaching will concern itself with 
cnahling students lo model their 
performances after those of 
seasoned practitioners of this 
mode, and Lo i1111ovatc upon the 
model. 

• Evaluation will assess the 
degree of mastery and innova· 
lion of the students' pcrfor. 
manccs, viewed longitudinally, 
against a schema which repre· 
scnts the fundamental cogniti\'e, 
affective, and replicative bcha­
\ ior of tlie professional, for the 
primary purpose of providing 
curriculum-makers with m­
formation about the school 
program, not the student, which 
\\ill assist curriculum personnel 
to make intelligent choices and 
changes in materials. 
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ln--continucd /rom page 15 

particularly for the male student. 
Many students use the normal junior 
college as a stepping stone to other 
professions once they have completed 
their required teaching period. Some 
transfer out, part way through their 
program, to enter univt•rsities and 
four-year academic colleges. In ordt•r 
that clementay school leaching be 
accorded equal status to secondary 
school teaching, the Ministry of 
Education should consider the 
further upgra<ling of the c<lucation 
of elcmmtary school teachers. 
:\formal junior colleges should he 
raised to the level of four·year col· 
legcs. The principle of equal pay for 
equal training can then be adopted 
in the salary schedule for teachers. 
In \'icw of the fac t that there ''as an 

over·supply of elementary school 
teachers graduating from the various 
teacher l'ducation institutions last 
year, and n similar situation is ex· 
peeled this year, it may be that the 
time has arrived for the go\'ernment 
to consider these steps. 

Perhaps a more immediate prob· 
lem that needs to he considered by 
the go\'Crnmcnt is an evaluation of 
the selection procedures used to ad­
mit students to the teacher education 
institutions. Great reliance is made 
on the rxamination system today. It 
mny be questioned whether or not 
these examinations do test for those 
qualities such as abil itics to reason, 
to organize, lo lead, and the like, so 
much ncc<le<I in teachers of boys and 
girls 'd10 ''ill live in a scientific and 
technological world . If the boys and 
girls of China nre to develop abilities 
for problem solving and creative 
thinking, they must have teacl1ers 
who have tlll'se ahilitirs. TeachPr 
candidates \\ ith these potentials must 
lil· identified instead of those with 
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high rolr memory abilities, It is 

high!} desirable that the 1\'linistry of 

Edul'ation make an earl r studr of its 

selection procedures. 

1Trnnslntcd from the Constitution of tlw 
Rcpulilir: of Chinn. 

2\[anrtowcr Rcsourn·s Committc1·, Coundl 
for lntcrnutinnul Eeonomk Coopcrntion 
niul L>c,·dopmcnt, Exccuti\·c Yuan, The 
lh•publk of Chinn, Study /lcpow of Eight 
rrorh:ing Groll/IS on tire De1:clopnn•nt of 
M11111w1ccr lle~mm:e.~ (I l July 196/i, 11. J:J. 

l\\inistry of Education, Scrnndury E1lum· 
fotion , Rt p11blic of China, 196-1. JI. 117. 

l{yselka-co11ti11ucd from page 19 

\1'orkshop. The questions arc gi\'C~n 

lwre with a typical response. 

"How well did the workshop pro­

l'idc. opportunities for honest com· 

munication with youth/acluhs ?" A 

\1oman's rqilr was, "Apprl'ciation 

o£tcn comes with contra'\I. The t on· 

trust pro\'idccl hr the relationship of 

} outh to adult in this workshop is 
m·erwhelmin~. Though some blocks 

- age. cultural, influence - can't 
Ill' era~ccl, the communication we t'X· 

pt•rienct•d here ha!' heen as blocklcss 
as 1\·c \.'\·er known." A male youth 

n•pliecl, "Took too damn long to nc­

c1•pt them as people, but it was a 
great feeling afterward." 

The second c1•aluation question 
11as, "How we'll did the Workshop 
provide you with an opportunity to 
helter undersland yourself in in· 
teral'tion with others?" One 0£ the 
boys rr~ponrl<'d, "I can't say 
anything. Words an' nol enough. I 
ha\'c {?rown more in a week than I 
han~ in several yt•ars combined." 
And another, "I was able to see how 
other people saw me. Before this I 
didn "t really know how to relax and 
communicate with otl!l'rs." 

The third quc!ition of thP e\·alua­
tion was, "How W<'ll <lid the 
\~·ork,:Jtop provi<ll' you with adcquatr 
sex information ?" The most pro· 
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found ancl simple remark was made 
hy a girl, "I never knew I knew so 
little.'' 

Doe.• II Last?-
Tlie Six /Uontlr Evaluation 

The spirit soars with new 
knowledge and feeling at the close of 
lhr Workshop. Certainly the <'II· 
thusia~m cools with timr. Is there 
anything 11•ft six months later? w(' 
('OnlnC"lt'd a f t•W of the participants 
by telephone and asked how thrir 
communication \1 ith others had 
chan/!erl if ony. 

A Uni\ C'rsity professor: "For the 
first time• 1 saw this method in a 
ronslructi1·e and positive' way. 1 was 
impr<'ssc•d 11 ith the approach itself as 
a 11'a}' of opcnin/! up tht• channels of 
C"ommunieation. It was a great 
charm~ for youth to sec adults as 
human !wings. Sine<' I his \1 orkshop I 
have done more to pursue this 
mr•thocl hath in teaching ancl in con­
sulting. In my own family it helped 
affirm aml continue the opening-up 
process that was already going on." 

A boy we tried lo contact was on 
the mainland. His mother saw the 
Workshop indirectly through him. 
Her response: "I can remember one 
night when Dave cnme home that he 
had been complelelr involved in the 
experience. He felt it to be 
mysterious and enlightening to be 
clisco\'ering so much about himself. 
He coulrln't belie\'e what was hap· 
pc•ning. I'd like lo gel my other 
children into it. My idea of the role 
of the parent has certainly been 
moclifie1l." 

A girl: "The workshop has made 
all llw difference in the 11 arid lo me. 
Now I ean come right out and say 
lhings lo my parenl!<. Wc• still ha1·e 
problc•ms hut I unclersland them 
much heller. With my hoy friend J 
can now tc•ll him just how I fC'el. 
Onee I would have gom• through 1hc 
\\hole cvrning mis<'rahle and not 

bring out how I felt. One date and 
that would no doubt have been over. 
I'm taking responsibility for it. I 
think that teachers respect me more, 
too. I cnn tell them when I disagree. 
I'm more honest. 

A housewife with ten children : 
"The lhing that makes the differencr 
is that I know myself so much bet­
ll'f ." She has visited elen:n schools 
in the months since thl· workshop 
talking to parC'nls and tcaclll'rs about 
st•x <~ducation. 

A shy girl : " Things were good for 
mc• wilh my parents and boyfriend 
before the Workshop but now we 
ha1·e become e1·cn closer in un­
dNslanding. My mother and I talk 
more because she knows thal I know. 
One of 1hc important things to me 
was the understancling that eacl1 
gencralion has the snmc problems, 
that our gennalion hasn' t suddenly 
lurne<I had. I'm most anxious for my 
fril'nds lo have the same kiml of ex-

. " pcnence. 

A final comment that sums up 
wha t was said so many times in so 
many diffe rent ways: " F'or the firs t 
time in my I ifc I began to talk about 
some of my feelings. I became more 
honest with my family. It was the 
opening up of real awareness to 
others arouncl m<'. To life." 

And how docs the sta ff feel about 
the c•xpcricnce? As individuals our 
beliefs were confirmed that honesly 
and openness about sex docs not 
d<'vclop the need for sexual ex­
perimentation. It is not accepted as 
licenst•. Rather, such communication 
helps youth more ohj ectivcly search 
out a basis for acting and behavior. 
It sc•ems to increase inlelligcnl mean· 
ingful, feeling for and faith in 
otlwrs and incrcast's the respect for 
ont''s self. It certainly leaves us with 
a fet•ling of satisfaction, of a new ap· 
prc•ciation for ourselvc•s in this cx­
peric•nce, and a humbh· awareness of 
how much thne is yet lo be done. 
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