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Abstract 
High school students in Hawai’i lack social and emotional awareness skills when transitioning 
into adulthood. These students tend to base a lot on what they learn in their home life, 
interactions at school, relationships with peers, social media, etc. Social and emotional learning 
(SEL) is an integral part of education and human development. SEL is the process through which 
all young people and adults acquire the knowledge, skills, and attitudes to develop healthy 
identities, manage emotions and achieve personal and collective goals, feel and show empathy 
for others, establish and maintain supportive relationships, and make responsible and caring 
decisions (CASEL, 2025). Island Pacific Academy (IPA) wants to help its students by creating 
an advisory curriculum that can help teach students skills like communication between peers, so 
that they can then apply them in their everyday lives.  
 
An online course was created about social and emotional awareness, specifically communication 
between peers. Each lesson focuses on a different overall topic: lesson 1 is communicating 
within my circle; lesson 2 is communicating outside of my circle; and lesson 3 ties it all together 
and is about communicating professionally. An online course introducing these three topics 
offers flexibility and accessibility. Online learning platforms also incorporate multimedia tools 
such as videos and interactive activities that can help them apply these communication skills in 
real-life situations. Evaluation was conducted with a pre- and post-survey given along with the 
module. Overall, the instructional module was easy to navigate, but the content was not always 
applicable to students. Some of the content was not appropriate for the age group, which created 
disengagement. The instructional module helped some students, whereas other students felt they 
already knew the information. Rise 360 proved to be effective in keeping engagement up for the 
students since we could include different embedded videos and interactive knowledge checks 
throughout the module. The use of Rise 360 was great for the students to have a different way of 
learning the content asynchronously, but there are drawbacks when it comes to tracking 
information and receiving results from any knowledge checks. Recommendations for future 
iterations would include working closer with the subject matter experts to have the most 
appropriate level of content for the students, as well as making sure that any interactivity was 
included for a reason. The amount of interactive blocks that can be included in Rise 360 can be 
overwhelming, so making a well-thought-out plan on how each lesson should be built would be 
more impactful for future students.  
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Introduction 
  
Problem Statement 
     Current high school students in Hawai’i lack social and emotional awareness skills, 
specifically when communicating with peers, which is needed when transitioning to adulthood.  
Without the proper knowledge and application of life skills, high school students are set out into 
the world without much guidance at all. In 2023, a Hawai’i State Department of Education report 
showed that only 54% of public school students met proficiency standards in English Language 
Arts and just 38% in math. These numbers don’t just reflect test scores - they represent 
thousands of keiki entering adulthood without the practical skills and cultural grounding they 
need to thrive. (Cordery, 2025)   
 
     Island Pacific Academy’s mentorship program plans to partner with the faculty to align 
instruction with their advisory topics for the year. Alumni and faculty, in partnership, will help to 
deliver instruction and help the students develop life skills needed to transition into adulthood. 
(Academics - Island Pacific Academy, 2024) Through the course, students will start learning 
about communication within their circle, next they will learn about communication outside of 
their circle, and finally communicating professionally. The Secondary Curriculum Coordinator 
and advisory teachers are working hand in hand to help students learn skills beyond their core 
curriculum. Students will have designated times every week with their advisory groups to go 
over each topic over the school year.  
 
 
Target Audience  
     The target audience is current Juniors at Island Pacific Academy. Table 1 summarizes the 
learner characteristics of the target audience. 
 
Table 1. 
Learner Characteristics of Current Juniors at Island Pacific Academy 
Social Characteristics: 

●​ Female and male mix of students  
●​ 16 - 17 years old 
●​ Mix of race/ethnicity 

Cognitive Characteristics: 
●​ Moderate to high academic ability 
●​ Students belong to various honor 

societies and clubs 
●​ Developed skills in multitasking, 

focus, problem-solving, and logical 
reasoning 

Physiological Characteristics: 
●​ Generally healthy and able-bodied, 

taking part in extracurriculars aside 
from schoolwork  

●​ Reliant on electronic devices for most 
schoolwork, making them comfortable 
with an online module  

Affective Characteristics: 
●​ Highly motivated to get into colleges 

of their choice, find a career they 
enjoy, and make the world a better 
place  

●​ Willing to learn to set themselves up 
for success 
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     The instructional implications of these characteristics show that an interactive module with 
various topics and activities should work well for these students. With the age range being from 
16 to 17 years old, the level of difficulty can be mirrored to that of a high school junior’s school 
workload. This is a college preparatory school, so the students should be able to understand and 
articulate more information due to the course structures, levels of assignments, college-prep level 
classes, etc. Delivery of instruction can be hybrid, as these students currently have different 
classes and school-related activities that are hybrid. The instruction will be created with their 
advisory curriculum topics in mind, so they will also be able to get extra help from their 
advisors.  
 
Project Need & Gap Analysis 
     The educational problem is that current high school students at Island Pacific Academy, in 
Hawai’i, lack social and emotional awareness skills when communicating with peers, which is 
needed when transitioning to adulthood. The desired state would be to have a curriculum in place 
for future students. It is important to address this problem for this specific group because Island 
Pacific Academy would like to do more than just college preparatory tasks. The school 
understands that although they are a college preparatory school, not everything always goes to 
plan, so the idea is to give the students all the tools necessary to go into the world on their own.  
 
     If this problem is not addressed, there will still be those students who will not get the proper 
help that they need. Many different life events can happen that may alter a student’s experience 
after high school, like having issues with personal relationships, changing paths (college degree 
or career path), navigating digital citizenship (keeping positive connections), not having as much 
financial freedom, etc. By reviewing topics like these with the students, they can have a better 
outlook on how to deal with these changes and navigate through them with ease and grace. The 
students will surely benefit from this instructional module and have the information in their back 
pocket for the future. The goal of this project is to design and evaluate original instruction that 
improves Island Pacific Academy Juniors’ communication in peer and professional settings and 
boosts their social and emotional awareness.  
 

Literature Review 
 
Overview 
This section will review literature related to three topics: 1) the lack of knowledge of social and 
emotional awareness in terms of relationships, 2) maintaining peer relationships in high school, 
and 3) relationships as a high school Junior.   

 
Topic #1: Hawai’i High School Students’ Lack of Knowledge of Social and Emotional 
Awareness 
     The educational problem is that current high school students in Hawai’i lack the knowledge 
of life skills needed when transitioning to adulthood. Life skills are skills that will help the 
student adapt and manage the demands of everyday life. SEL is an integral part of education and 
human development. SEL is the process through which all young people and adults acquire the 
knowledge, skills, and attitudes to develop healthy identities, manage emotions and achieve 
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personal and collective goals, feel and show empathy for others, establish and maintain 
supportive relationships, and make responsible and caring decisions. (SEL Policy at the State 
Level, n.d.) “Relationship skills” is the ability to build positive relationships, especially with 
diverse individuals and groups, using a variety of methods such as active listening, and 
communication and conflict resolution skills. These skills also include the ability to resist 
pressure and to seek out and offer help (Greater Good in Education, 2025).  
 
     Research reveals that students with social and emotional skills perform better academically, 
have stronger relationships with peers and teachers, experience greater well-being, and engage in 
less risky behavior. In addition, social and emotional skills positively impact education, 
employment, and mental health outcomes into adulthood (Greater Good in Education, 2025). 
 
Topic #2: Maintaining Peer Relationships in High School  
     Navigating friendships and social dynamics in high school is essential for maintaining mental 
health. Key strategies include being authentic, setting boundaries, practicing active listening, and 
seeking positive relationships. Students should prioritize self-care, manage stress effectively, and 
seek help when needed to thrive socially and emotionally during these formative years 
(Thompson, 2024). High school is a time of great change and growth for many students, 
especially when social dynamics are shifting rapidly. Navigating high school social lives can be a 
challenge, but it’s an important part of maintaining good mental health (Thompson, 2024).  
 
     Students are encouraged to be authentic, find their circle, have open communication, 
boundaries are key, practice fair fighting, be a good friend, and know when to let go. Students 
should use the golden rule and try to treat friends as they would like to be treated (Medvec, 
2024). Communication is key in any relationship, but it's especially important in high school 
when social dynamics can be complicated. Active listening should be utilized when speaking to 
friends or peers. This means really paying attention to what they are saying and responding 
thoughtfully. Active listening can help to prevent misunderstandings and promote better 
communication (Thompson, 2024). 
 
Topic #3: Relationships as a High School Junior      
     Teens often have multiple layers and groups of friendships. Unlike in childhood, when 
friendships usually meant two or more close friends, teens often have multiple friends and 
belong to multiple groups (Guzman, 2024). Adolescence is a time when peers play an 
increasingly important role in the lives of youth. Teens begin to develop friendships that are 
more intimate, exclusive, and more constant than in earlier years. They provide safe venues 
where youth can explore their identities, where they can feel accepted and where they can 
develop a sense of belongingness. Friendships allow youth to practice and foster skills necessary 
for future success (Guzman, 2024).  
 
     With the onset of puberty, hormonal shifts cue changes in our brain chemistry that make us 
more sensitive to social rewards and increase our desire to feel acceptance, belonging, and like 
we matter to others. Changes in our social brain network also help us develop new capacities to 
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consider the perspectives and feelings of other people. (5 Fast Facts About Peer Relationships 
and Friendships during Adolescence | Center for the Developing Adolescent, 2025) Healthy 
connections can lead to higher academic achievements, less delinquent and risky behaviors, and 
greater well-being. Although friendships in early adolescence can be more short-lived, with only 
one percent of friendships lasting from seventh grade to twelfth grade, they can influence our 
future values and identity, and healthy friendships formed in late adolescence can have positive 
effects on mental health well into adulthood. Providing opportunities for young people to form 
and maintain healthy friendships and providing support during turbulent friendships or after 
friend breakups should be seen as a priority for programs and caring adults (Center for the 
Developing Adolescent, 2025). 
 
Summary 
     In summary, this literature review reveals that IPA students can benefit from a hybrid module 
that is reviewed online and then discussed in person. The new knowledge of Social and 
Emotional awareness, focusing on peer relationships, will benefit the Juniors in the long run. As 
proven, teens must develop their relationships with peers in a healthy way so that they can thrive 
academically and personally. Lessons highlighting active listening, setting boundaries, and 
healthy communication will prove to be useful for the students. With Island Pacific Academy’s 
belief in fostering an environment where students can grow and unlock their potential through 
personalization, while simultaneously preparing them to be productive and engaged citizens in 
an increasingly changing and globalized world, this will make for a great partnership, and the 
instructional module will be a great addition to the curriculum for advisory topics.  
  
 

Project Design 
 
Overview 
The goal of this project is to design and evaluate original instruction that improves Island Pacific 
Academy Juniors’ communication in peer and professional settings and boosts their social and 
emotional awareness.  
 
Instructional Scope & Sequence 
     This content will include lessons on social and emotional awareness, along with some 
interactive activities for the students to complete. Activities for both the online instructional 
module and in-person activities to be done in advisory could be included. These activities 
include online lessons, case scenario studies, knowledge checks/quizzes, reflection-based 
activities, partner activities, roleplay scenarios, etc. However, the activities included in the 
instructional module are online lessons, case scenario studies, knowledge checks/quizzes, and 
reflection-based activities. Activities not included are lectures, partner activities, and roleplay 
scenarios. This essential and relevant content is enough because the school has a plan already in 
place to work hand in hand with the mentorship program and advisory teachers to make sure 
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enough time is spent on each lesson. This instructional module introduced them to these topics 
spread throughout each lesson before doing a deeper dive with their advisory groups and mentors 
with what we were provided by IPA. 
 
     Assumptions made were from the curriculum provided and the background information given 
by IPA. Prior knowledge of the target audience told us that students were intelligent and wanted 
to apply themselves to succeed. It is assumed that the target audience has developed skills in 
multitasking, focus, problem-solving, and logical reasoning. It was assumed that the time it 
would take to create the instructional module would be done in the spring semester based on the 
timeline given to create a one-hour instructional module. It had to be taken into account when 
these topics would line up with the advisory curriculum.  
 
     Topics from the advisory curriculum include: listening skills and personal narratives, conflict 
resolution and inclusive language, social impact, stress strategies, healthy boundaries and adult 
communication, and adult relationship skills and consent. Chunk #1 includes relationship skills: 
listening skills, conflict resolution, and inclusive language. Chunk #2 includes maintaining 
relationships: the social impact of maintaining relationships and stress strategies when trying to 
maintain relationships. Chunk #3 includes relationships into adulthood: healthy boundaries, 
communication, adult relationship skills, and consent.  
 
Performance Objectives 
 
Table 2 lists all the performance objectives covered in the instructional module. 
 
Table 2. Performance Objectives 

Chunk/Topic Content (Sub-topics) Performance Objectives 
1. Communicating Within My 
Circle 1.1 Basic listening skills 

1.2 Conflict resolution 

1.3 Inclusive Language and 
Empathy 

1.1.1 After completing an 
interactive scenario activity, 
the student will reflect on how 
they can be a better active 
listener in their own 
relationships. 

​
1.2.1 After completing an 
interactive scenario activity, 
the student will answer two 
prompts identifying the core 
value and suggesting a 
resolution to the problem 
presented. 
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​
1.3.1 The student will read 
through a few examples of 
inclusive language and then 
complete reflection prompts on 
how they can apply these tools 
when communicating in their 
own circle and outside of their 
circle. 

2. Communicating Outside of 
My Circle 2.1 Social impact of 

maintaining relationships 

2.2 Social Identity Theory 

2.3 Moving Away from Bias 

2.1.1 The student will read the 
lesson on social impact and 
then reflect on how their 
interactions with friends 
impact their lives, answering 
prompts describing how they 
feel when speaking to people 
outside of their circle. 

​
2.2.1 The student will read 
about cognitive biases and 
group prescription and watch a 
video on social identity theory 
and then they will identify why 
they described how they felt 
earlier in the lesson. 

2.3.1 The student will read 
about moving away from bias 
and then reflect on what they 
learned and write about one 
action that they will take in 
their own life.  

3. Communicating 
Professionally 3.1 Myers-Briggs Personality 

Types 

3.2 The Three C’s of 
Communication 

3.3 Improving Communication 
and Audience Awareness 

3.1.1 The student will recall 
and reflect on their previous 
Myers-Briggs Personality type 
results and identify their least 
and most comfortable areas in 
communicating. 

​
3.2.1 After reading about the 
Three C’s of Communication 
students will write about what 
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they believe their strengths are 
as communicators. 

3.3.1 After reading about 
improving communication and 
audience awareness students 
will answer a prompt on 
audience awareness.  

3.3.2 After reading about 
improving communication and 
audience awareness students 
will write a one to two 
paragraph example of an email 
requesting a letter of 
recommendation.  

 
  

Instructional Strategy & Methods 
     The instructional strategy used was indirect instruction, where the students were practicing 
problem solving, decision making, and discovery in various activities within the module. There 
is also independent learning included since the students reviewed the module on their own. They 
had their mentors or advisors to answer questions later. The students also did a couple of 
reflection-based activities in the instructional module.  
 
     The first chunk’s instructional methods included problem-solving and reflective discussion. 
Through reading the instructional materials with examples embedded into the activities, the 
student then reflected based on the prompts given to them, as well as used their problem-solving 
skills to obtain answers. The second chunk’s instructional methods included reading for meaning 
and reflective discussion. The students read the content provided and then reflected based on the 
prompts given. The third chunk’s instructional methods included case Studies and concept 
formation. The students had case study scenarios accompanied by video examples and then 
responded to questions/prompts on the information. 
 
Technical Details  
     The build of instruction was done in Articulate 360 - Rise 360. It was a more engaging way to 
build the instructional module. It helped the students flow through the lesson more easily. The 
interactive features for the activities helped carry out the lessons as planned. Having interactive 
scenarios and follow-up questions for the students to review proved to be helpful. Students also 
enjoyed having reflective prompts to answer throughout the module. The ease of embedding 
videos also made it easier for the students to learn all the information more engagingly, so that it 
wasn’t just all text.  
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     The delivery of instruction was done by using Reach 360, and it was loaded onto the school’s 
LMS system for review during advisory periods throughout the week. The hope was that they 
could review this in tandem with what was scheduled for advisory, based on the curriculum 
created. Reach 360 was a great tool to use since they use Google Classroom for their LMS, and 
they could not upload a zip file to create a module within their lesson. 

 
Project Evaluation Methodology 

 
Evaluation Goal & Participants  
     The goal of this evaluation was to understand the usability and learning effectiveness of this 
project’s instruction on social and emotional awareness, focusing on communication between 
peers. Two faculty members, the mentorship director, and one student participated in my 
usability study. The current high school Junior represented my target audience directly as they 
are going over these topics this year in their advisory classes. The faculty member also 
represented the target audience, but in a different way, as they are the faculty members creating 
the curriculum for the advisory classes. The mentorship director represented my target audience, 
as well, as she works closely with a handful of the juniors. For the learning assessment of the 
module, there were forty-four current high school juniors who actively participated in the 
instructional module within their advisory periods. These students represented my target 
audience directly. 
 
Evaluation Instruments  
     For the pre-course survey, I used Google Forms and included two demographic questions on 
the students’ names and gender. I had five questions, including open-ended, multiple-choice, and 
Likert-scale questions. These items helped us to understand how they are learning based on their 
gender, as females and males have different kinds of relationships. Participants also had the 
option not to specify their gender.  
 
     I conducted usability studies over Zoom with the three participants from beginning to end so 
that I could actively see what they were doing. Each walk-through was about 30 minutes long. I 
adapted a script from Steve Krug’s outline. I had them go from beginning to end and click 
through each activity or respond as the student would. I provided prompts for the participants to 
follow and/or answer. I include prompts that may have them answer incorrectly or have them 
choose not to do the lesson in succession. This helped to receive feedback on whether or not 
these features should be locked until they either answer correctly or freely navigate through each 
lesson.  
 
     Likert scale-type questions were included on how they rate their knowledge of 
self-awareness, peer relationship skills, and how they feel about maintaining their current 
friendships. The pre-course survey included questions on prior knowledge, their behaviors in 
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relationships, and self-efficacy when it comes to being able to help other students. The 
post-course survey had questions on knowledge after the module, with the addition of some extra 
learning effectiveness questions, and how they feel their communication has been within their 
circle, outside of their circle, and professionally.  
 
     The attitudinal survey will be included with the post-instruction survey. I planned to have it 
include about 8-10 questions on how they felt about the module, but ended up with five 
dedicated questions for attitudinal data, since a lot of my data was already reflection-based if 
anything. The students rated how well they felt it helped them learn compared to their prior 
knowledge of each of the topics. It included questions on how the students felt the flow went as 
well. It asked for students’ open-ended responses as to why they answered yes or no to the 
overall course usefulness. 
 

Results  

Usability  
     The usability study evaluated the usefulness of the instructional design by collecting 
qualitative and quantitative data to guide revisions to the prototype before the learning 
assessment was administered. As part of the usability study, four participants were asked to 
comment on the project’s visual design, content, and navigation through a one-on-one video 
conference interview. In total, participants shared 17 comments relating to the usability of the 
online module (see Table 3). Nine (53%) of those comments were positive in sentiment, and 
eight (47%) of those comments were negative. Most of the negative comments were regarding 
the content. One participant expressed a lot of concern about the level of understanding of the 
content being too low for a high school Junior. For example, one participant commented, “The 
applicability for the students is still lacking.”  
 
     Once the usability testing was completed, the main revisions that were included had to do 
more with content. The author made changes to each lesson based on specific feedback from the 
subject matter expert. Usability overall was good; some issues couldn’t have been fixed so easily 
because of the way Articulate 360 Rise’s program runs. The subject matter experts decided to 
completely redo lessons two and three based on what was observed, which required more 
one-on-one meetings to plan and make sure the changes were done by each lesson’s date. It made 
the project go from a general idea of communicating between peers to having more specific titles 
to learn in each lesson (see Table 4). The general flow still stayed the same, but we needed to 
make sure that we included more information and resources per the student feedback.  
 
Table 3. Usability Comments  
Percentage of Positive and Negative Comments by Usability Category (n=4) 
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Category Count Positive Negative 

Visual Design 4 3 1 

Content 9 5 4 

Navigation 4 2 2 

 
Table 4. Changes Implemented After Usability 
 

Usability Issue Observed Change Implemented 

The user feels as if the objectives 
being on the front page will get 
missed if the student just presses 
“start course”. 

The objectives were moved into an 
introduction lesson. 

The user thinks it’s too easy to skip 
around. 

Changed to be required to sequentially go 
through the lessons.  

The user preferred estimated time of 
completion to be added for each 
lesson. 

Added estimated time of completion at the 
top of each lesson. 

 
Learning Effectiveness  
     As part of the data collected, 35 students from the original 44 students gave feedback in the 
post survey. Looking at self-awareness in terms of active listening, students were asked if they 
used active listening in the pre-survey and then in the post-survey, and were asked if they felt the 
module helped them to use active listening more (see Appendix G). Most students felt like they 
were at the same level, and then there was an equal split between believing they received help 
from the module and not believing they received help. Moving on to social awareness and 
relationship skills, the students were asked if the module helped them to utilize conflict 
resolution better. Most students felt the same, then the next two areas once again were an equal 
split between receiving help and not receiving help.  
 
     Students were asked a few questions that could be considered more like quiz questions. First, 
they were asked a true or false question about the definition of social identity theory, which was 
hugely focused on in the second lesson, with 100% of the students answering correctly. Second, 
they were asked to recall the three C’s of communication and list them. Most students answered 
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correctly, with a few outliers either saying they didn’t remember or with one or two of the C’s 
being incorrect. Lastly, students were asked what a few of the eight ways were that they can 
improve their communication skills based on the Harvard Division of Continuing Education (see 
Appendix E). Most of the students recalled skills, with a few outliers not remembering (see 
Appendix H). 
 
Attitudinal survey 
       In the attitudinal section, students were given a few Likert scale-type questions between 1-4 
based on what the subject matter experts wanted for their rating scale (see Appendix D). The 
average rating for all Likert scale questions was between two and three out of four. Most students 
did not feel strongly about any of the three questions. They were asked if the module taught them 
any new information about communicating within their circle, outside of their circle, and 
communicating professionally. Students were asked additional questions about whether they felt 
the course was useful, and based on their response, why or why not. The responses were split 
almost fifty-fifty on whether they believed it was useful  (see Appendix F).  
 
     Students weren’t afraid to speak up and give feedback, even throughout the lessons being 
implemented. There is quite a bit of data showing the need or want for more age-appropriate 
materials. Many students felt as if they knew most of the information. Some examples of 
open-ended responses were, “I just did not find it necessary at all, it wasn’t nearly personal 
enough.” “It was not useful because it felt like common knowledge everyone would know,” and 
“It wasn’t useful because I felt like I knew a good amount of everything that was on the module.” 
Other feedback collected consisted of what interactive activities they might prefer most, what 
suggestions they may have for improvement, and whether any of the sections needed more 
information (see Appendix I). Some examples for improvement were, “I think that by diving 
deeper into the science behind the concepts surrounding the module, the experience can be more 
enriching and engaging.” “Make it a little more hands-on,” and “Improving the videos provided 
would help. I wasn’t really able to apply them to the situation provided.” 
 
 

Discussion & Conclusion 

Discussion 
     The instruction was fairly usable. Students were able to get through each section with ease, 
but the use of knowledge checks with open-ended questions was not the best call. The use of 
Google Forms or Google Docs probably should have been utilized in place of that so that we 
could keep the data, as well. The hope was that we were going to be able to keep the data for 
learning effectiveness, but unfortunately, I thought my knowledge of Articulate 360 was correct 
across the whole platform, and it wasn’t. Reach 360 is great to give the instruction to the 
students, but if we wanted to retain any data and track the information, we would have had to 
make quizzes rather than just using knowledge checks.  
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     Since the instruction was given in a unique way over the course of a few weeks within the 
students’ 30 minute advisory periods there was time in between to improve upon each lesson as 
we got some unsolicited feedback from the students after each lesson. After the first lesson the 
students felt like the content was very surface-level. They felt as if they knew a lot of the 
information presented already and in turn weren’t being given any new information or 
challenging ideas. With that feedback we developed the second lesson to be more focused on 
actual psychology terms and how it can apply to communicating with peers outside of their 
circles. Students also stated that they were not motivated enough to engage and that it felt like a 
busy-work task, rather than an opportunity to reflect deeper on ideas. We then tried to make sure 
each of the interactive activities related more to the students, so that they felt as if they had a 
reason to keep progressing.  
 
     Working directly with subject matter experts made it really helpful to get this active feedback 
from students, but it also had its issues. I tried to base any instructional design decisions off of 
the few meetings I had with the subject matter experts, but at times it was hard for me to come 
up with the content. I had requested examples to use for each lesson and didn’t receive that until 
we piloted the first lesson. It was definitely helpful to get the students’ engagement up and I 
believe made a difference in their attitude towards the instruction. One interesting response I 
received in my survey was a 50:50 split between whether they felt that the course was useful or 
not. I had a follow up open ended response for the students to explain why they answered with a 
yes or no. A common theme was that the students felt as if they knew the information already 
and that it wasn’t useful for that reason. There were also a few positive responses where students 
appreciated the refresh on the topics and liked the fact that it was a mix of informative and 
interactive pieces within each lesson.  
 
Perhaps we could create a survey to see what topics could be of interest that may help Island 
Pacific Academy to have a more robust library of instructional materials and content that they 
can utilize as the advisory curriculum continues to be developed. I think in terms of changes to 
improve this particular instruction’s design I would definitely replace any open ended knowledge 
checks. These didn’t work as the subject matter experts expected, so I think replacing it with 
something that can collect the data needed would be good. If we were to change the design by 
adding in some more visuals or video examples I think that would also be beneficial to the 
students.  
 
     The ADDIE process definitely has a lot more that goes into it that I feel can be applied in real 
life for me as well. It is incredibly necessary and important to go through the analysis phase of 
ADDIE because it really puts everything into perspective. Development and design definitely 
have been something that I’ve been more involved with, so at least I had familiarity with it. 
Looking at implementation and evaluation I can see how that can definitely provide a lot of rich 
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information to help refine the instructional module and make it as close to perfect as possible. If 
anything this has been an incredible experience to go through and I think it’s going to prove 
incredibly useful in my future.  
 
Conclusion  
     The educational problem is that current high school students at Island Pacific Academy, in 
Hawai’i, lack social and emotional awareness skills when communicating with peers, which is 
needed when transitioning to adulthood. The goal of this project is to design and evaluate 
original instruction that benefits Island Pacific Academy Juniors in communication between 
peers and professionally, including elements of social and emotional awareness. The instruction 
met its goal in terms of creating actual content for the advisory teachers to implement for their 
advisory curriculum topics. The gap between the current and desired states isn’t fully closed, but 
is about 20% of the way because now there is something built for two to three months worth of a 
school year, but it definitely needs to be modified to be more age appropriate for the juniors. The 
advisory curriculum is something that needs to be further developed for grades 6 - 12. 
Developing this first module for the advisory curriculum was definitely a step in the right 
direction for Island Pacific Academy and the subject matter experts were happy to have 
something started.  
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Appendices 

Appendix A: Usability Protocol 

Usability Test Script – Social and Emotional Awareness: Relationships Between Peers 

Adapted from “Rocket Surgery Made Easy” by Steve Krug (2010) 

 

THE INSTRUCTIONS 

☐ Web browser should be open to a neutral page (e.g., Google) 

Hi, ___________. My name is ___________, and I’m going to be walking you through this 
session today. 

Before we begin, I have a few things I’d like to go over to make sure I cover everything. 

You probably already have a good idea of why we asked you here, but I’ll briefly explain 
again. We’re asking people to try using a module that we’re working on called Social and 
Emotional Awareness: Relationships Between Peers, so we can see whether it works the way 
we intend it to. 

The session should take about 30 minutes. 

The first thing I want to make clear right away is that we’re testing the website, not you. You 
can’t do anything wrong here. In fact, this is probably one of the few places today where you 
don’t have to worry about making mistakes. 

As you go through the module, I’m going to ask you as much as possible to think out loud—to 
say what you’re looking at, what you’re trying to do, and what you’re thinking. This helps us 
understand what’s working and what isn’t. 

Also, please don’t worry about hurting our feelings. We’re doing this to improve the site, so 
we really need to hear your honest reactions—especially when something is confusing or 
frustrating. 



20 

If you have any questions as we go along, feel free to ask them. I may not be able to answer 
right away, since we’re interested in seeing how the site works when you don’t have someone 
helping you. But if you still have questions at the end, I’ll be happy to answer them. 

You may notice that we’re recording the screen and audio. With your permission, we’ll record 
what happens on the screen and our conversation. The recording will only be used to help 
improve the site and will only be seen by people working on this project. 

Do you have any questions so far? 

☐ START SCREEN RECORDING 

 

THE HOME PAGE TOUR 

Okay, great. Let’s get started. 

I’m going to have you open the module homepage. 

First, I’d like you to just look at this page and tell me what you make of it.​
 What strikes you about it, whose module you think it is, what you can do here, and what you 
think it’s for. 

Please feel free to scroll, but don’t click on anything yet.​
 Just talk me through what you’re seeing and thinking. 

☐ Allow participant to explore for 2–3 minutes 

 

THE TASKS 

Thanks — that’s very helpful. 

Now I’m going to ask you to try doing a few specific tasks. I’ll read each one out loud. 

As much as possible, please continue to think out loud as you go. 

There’s no need to rush, and if you ever feel stuck, just keep talking about what you’re 
thinking. 
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Task 1: Navigate to Module 1 

Starting from the homepage, please begin the experience in whatever way makes the most 
sense to you. 

☐ Allow participant to proceed 

Follow-up prompts (if needed): 

●​ What made you choose that option?​
 

●​ What do you expect will happen next?​
 

 

Task 2: Go through a scenario activity 

You are now starting module 1  

Please navigate to the first scenario activity of the module and go through the prompts. 

☐ Allow participant to proceed without guidance 

Follow-up prompts: 

●​ What helped you know you were moving forward?​
 

●​ How confident did you feel doing this? 

●​ Do you feel as if the scenario is self explanatory?​

 

 

Task 3: Start a Learning Video 

Now that have completed the scenario, please start a learning video. 

☐ Allow participant to proceed 
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Follow-up prompts:​
 

●​ Was it clear how to begin the video?​
 

●​ Was the content of the age appropriate?  

●​ Was the audio and visuals accessible to you? 

 

Task 4: Respond to a Knowledge Check 

After watching the video respond to a Knowledge check.  

☐ Allow participant to proceed 

Follow-up prompts: 

●​ Was it clear what the question was asking?​
 

●​ Did the question challenge you enough? 

 

Task 5: Navigate to the next lesson 

Starting from the homepage, please navigate back to where you were just working. 

From there, find the next lesson. 

☐ Allow participant to proceed 

Follow-up prompts: 

●​ How did you decide where to go?​
 

●​ What helped you find the correct lesson? 

 

WRAPPING UP 
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That’s everything I needed to cover. 

Do you have any questions or feedback for me now that we’re done? 

Thank you so much for your time and for sharing your thoughts so openly. Your feedback will 
directly help us improve Social and Emotional Awareness: Relationships Between Peers. 

☐ Stop screen recording and save the file​
 ☐ Thank the participant 

 
 
 

Appendix B: Design Changes Based on Usability Feedback  
 

Added an introduction lesson to the module so that they could use the “Start Course” button and 
then lead into an introduction.  
 
Original Layout: 
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Added Lesson: 
 

 
 
 
Changed each continue button to include not to continue yet and add the date that they will 
review the next lesson.  
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Original lesson: 
 

 
 
 
Added estimated time of completion: 
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Appendix C: Pre-Course Survey Questions 
 
Item Survey Question Response Options 

 Demographics  

1 What is your gender? Female; Male; Non-binary; Prefer not to 
say; Other 

 Pretest  

2 Self-Awareness: How well do you think 
you manage your feelings in relationships 
with your peers? 

Poorly; Fairly; Satisfactory; Very Well; 
Excellent 

3 Social Awareness & Relationship Skills: 
How often do you listen carefully to 
others' opinions? 

Very Often; Often; Sometimes; Rarely; 
Never 

4 Social Awareness & Relationship Skills: 
Can you explain the difference between a 
healthy relationship and an unhealthy 
relationship? 

Open-ended response 

 
 
 

Appendix D: Post-Course Survey Questions 
 

Item Survey Question Response Options 

 Postest  

1 Self-Awareness: Did the module 
help you to use better active 
listening when communicating 
within your circle? 

Didn’t help at all; Barely helped; Same; Helped a 
little bit; Helped a lot 

2 Social Awareness & Relationship 
Skills: Did the module help you to 
utilize conflict resolution better? 

Didn’t help at all; Barely helped; Same; Helped a 
little bit; Helped a lot 
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3 (True or False) Social Identity 
Theory is defined as a framework 
that explains how individuals 
derive their self-concept and 
behavior from their membership in 
social groups. 

True or False 

4 What are the three C's of 
communication? 

Open-ended response: Correct answer - clear, 
concise, and complete 

5 Based on the Harvard Division of 
Continuing Education, what are a 
few of the eight ways you can 
improve your communication 
skills? 

Open-ended response: Correct possible answers - 
1. Be clear and concise, 2. Prepare ahead of time, 
3. Be mindful of nonverbal communication, 4. 
Watch your tone, 5. Practice active listening, 6. 
Build your emotional intelligence, 7. Develop a 
workplace communication strategy, 8. Create a 
positive organizational culture 

 Feedback for course build  

6 What did you like most about the 
course build? 

Open-ended response 

7 Do you feel like any of the sections 
needed any other information? 

Yes or no 

8 Based on your response above, 
what section needed more 
information and what suggestions 
might you have? 

Open-ended response 

9 What did you like least about the 
course build? 

Open-ended response 

10 What suggestions do you have for 
improvement? 

Open-ended response 

11 Out of the interactive activities 
what did you prefer the most? 

Open-ended response 
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(Open ended answers, scenarios, 
videos with follow up, etc.) 

 Attitudinal Survey Items  

12 On a scale of 1 - 4 (with one being 
taught nothing and 4 being taught a 
lot): Do you feel like this module 
taught you new information about 
communicating inside of your 
circle? 

Rating scale: 1 - 4 

13 On a scale of 1 - 4 (with one being 
taught nothing and 4 being taught a 
lot): Do you feel like this module 
taught you new information about 
communicating outside of your 
circle? 

Rating scale: 1 - 4 

14 On a scale of 1 - 4   (with one being 
not prepared and four being super 
prepared): Do you feel like this 
module prepared you well enough 
to communicate professionally? 

Rating scale: 1 - 4 

15 Do you feel like this course was 
useful? 

Yes or no 

16 Based on your response above, 
why or why not was it useful? 

Open-ended response 

 
 

Appendix E: Implementation Plan 
 

Step # Task / Step  Date Notes 

1 Send usability recruitment 
email 

by 12/15 Allow 1 week before sending follow up 

2 Send usability reminders 
(if needed) 

varies The day before each usability test 

3 Schedule usability tests by 1/16  Coordinate with subject matter experts 
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4 Usability tests complete By 1/23 Each person will review for me before we 
do our first lesson out of the module 

5 Analyze results of 
usability tests 

By 1/30 I will have my lessons spread out over 
three days with the time allowed to me 
for advisory 

6 Revise instruction to 
address usability issues  

By 2/4 The first lesson will be on Friday, 
February 6, 2026 

7 Email link to 
instruction/surveys to 
participants 

By 2/5 This link will go into their google 
classroom to be shared 

8 Send reminder emails to 
advisory staff at IPA 

Varies 
before 
each 
lesson date 

I am going to also be there for each lesson 
date per what the subject matter experts 
requested 

9 Go to IPA for first lesson On 2/6  The three junior advisories will review 
the first lesson 

10 Go to IPA for second 
lesson  

On 2/13 The three junior advisories will review 
the second lesson 

11 Go to IPA for third lesson On 2/27 The three junior advisories will review 
the third lesson 

9 Demographic, learning, 
and attitudinal data 
gathered 

By 3/6 We will do the last lesson on Friday, 
February 27, 2026, so we will give them a 
week to tie up any loose ends. 

10 Analyze demographic, 
learning, and attitudinal 
data  

By 3/8 Pull tables/graphs/visuals 
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Appendix F: Course Usefulness 

 
Appendix G: Active Listening Self-Awareness Pre- and Post-Survey Results 
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Appendix H: Overall Learning Effectiveness 
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Appendix I: Overall Attitudinal Data 
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