Reading in a Foreign Language
Volume 14, No. 2, October 2002
ISSN 1539-0578

Redefining Motivation to Read in a Foreign Language

Setsuko Mori
Kyoto Tachibana WomesnUniversity

Abstract

Contrasted witlanabundance of literature on motivation to communicate or interact in a
second language, little work can be found on reading motivatiasecond/foreign
language. Hypothesizing that motivation to communicate may be different from
motivation to read, the present study attempts to investigate foreign language reading
motivation. The datéor this studywas obtained from an original questionnaire, which
largelydrew uponWigfield and Guthrie's (1995, 1997) theory of reading motivation in
L1. The resuk of a statistical analysis suggest that motivation to read in English may be
divided into four sub-components, namely Intrinsic Value of Reading in English,
Attainment Value of Reading in English, Extrinsic Utility Value of Reading in English,
and Expectancy for Success in Reading in English.

keywordsintrinsic motivation, extrinsic motivation, reading success, reading attitude

Introduction

In the field of second language acquisiti®@LA), a great deal of researblas been done in order

to investigate second language learning motivation ever since Gardner and Lambert first shed
light on the role of attitudes and motivation in second language acquisition (Gardner & Lambert,
1959). Gardner and his associgieg., Gardner, 1985, 1988, 2000, 2001; Gardn&n&the,

1975; Gardner 8Maclintyre, 1991, 1993) proposed a model referred to aSdbie-Educational
Model of Language LearningJnderscoringhe importance ofhe socio-psychological aspects

of second language acquisition, Gardner's model incinteggrative motivationdefined as a
combination of attitudes toward the target group, interest in foreign language, and integrative
orientation, as a key componaitthe socio-educational model

Althoughno one seems to argue againstsilyaificanceof socio-psychological aspects of

motivation in language learning, it is this concept of integrative motivation that has often been an
object of criticism. Some researchers (63gqokes & Schmidt, 199D 6rnyei, 1994) argue that
Gardner's definitions of integration-related terms are ambiguous whereas other researchers
(Clément& Kruidenier, 1985Crookes & Schmidt, 199D 6rnyei, 1990; Oxford &hearin,

1994) claim that the integrative motivational subsystem is more multifaceted than originally
proposed. In addition, another criticism has been raised with reference to the degree to which an
emphasis has been placed on integrative motivation in Gardner's socio-educational model.
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Summarized in Au (1988) as thegrative motive hypothesi&ardner and his associates
(Gardner, 1979, 1985, 1988; Gardner & Lambert, 1959) consistently found that integrative
motivation plays a significant role in second language acquisition. However, many studies (Au,
1988;Crookes & Schmidt, 199Ddrnyei, 1990; Ely, 1986; Gardner & Lambert, 1972; Gardner,
Smythe &Clément 1979; Kraemer, 1993;ukmani, 1972Muchnick & Wolfe, 19820ller,
1981;0ller, Baca & Vigil, 1977) carried out in different contexts, especially in English as a
Foreign LanguageHFL) contexts, found contradictory results. In part due to such

dissatisfaction with Gardner and his associate's dominant models of motivation, there have been
numerous attempts to redefine second/foreign language learning motivation in the past decade,
(e.g, Crookes & Schmidt, 199D)6rnyei 1994, 1996, 1998001 Dornyei & Otto, 1998;
Maclintyre,Clément,Dornyei & Noels, 19980xford & Shearin, 1994, 1996; Schmi@oraie &
Kassabgy, 1996).

However most research, including Gardner's, focuses on students' motivation to interact or
communicate with target language speak@itserefore, many of their findings may not be

directly applicable to students EFL contexts, where limited contact with the target community
is the norm Furthermore, students with limited opportunities to usé¢atyeetlanguage

inevitably have to rely on written texts as a major source of input, as is the case with the present
study. Despite thigin the field ofSLA, to my knowledge, DagndBamford(1998) are the only
ones who have attempted to create a theoa¢ model ofmotivation to read i second

language.In an effort to reflect the multi-faceted nature of second language reading motivation
their model include@xpectancynd value components heformer is concerned with

constructs regardingnaterials and reading abilityhereas the latter contaiagtitudes toward
reading in the second language and scaitural environment. They further argue that

materials and attitudes are major influences on motivation, which in turn may influence the
decision to read in a second language (L2). Their model, however, lacks empirical evidence.

The paucity of research &2 reading motivation islsoan interesting contrastith the

abundance of work done to probe the correlation between extensive reading and achievement
(e.g.,Cho &Krashen, 1994Elley, 1991; Hafiz & Tudor, 199rashen, 1993; Mason &

Krashen, 1997; Robb &usser, 1989). Therefor@n the assumption that studémtivation is

an important factor in the success of any reading programstudy attempted to investigate

what constitutes foreign language reading motivation.

In exploring foreign language reading motivati@ardne’s concept of integrative orientation
was incorporated into the present studyespite the fact that it is not directly linked to L2
reading motivation it was included to seghetherthis somewhat controversiebncepicould be
adistinctconstrucin the domain of reading in &FL context.

Motivation to Read in First Language

Thegeneral theoretical basis of this studgtson the theoryf first language (L1) reading
motivation proposed bWwigfield and Guthrie (1993)ased on the hypothesis that students
motivation may bgto a certain extentdomain-specific That is students may héor example
motivated to speak or listehut not to read in EnglishFurthermorethis L1 reading
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motivational theory was used as a madsteadof L2 theorybecause almost no theories or
models can be found in the area of L2 readisigle from Day anBamford (1998)

Wigfield and Guthrigried toconceptualize the nature of motivation specifically for reading
arguing that motivation to learn can be domain-specifiowever due to a lack of literature
dealing specifically with reading motivatiptmey sought support for their model by drawing
upon a number of general motivational constructs that are relevant to engaging in réxuing
of the theorieWigfield and Guthrie referred to was mfluential model of motivation in
mainstream psychology known asgpectancy-value theoffccles, AdlerFutterman, Goff,
KaezalaMeece &Midgley, 1983; Eccles, Adler &eece, 1984; Eccles, Lord Midgley, 1991,
Eccles &Wigfield, 1995;Wigfield, 1994;Wigfield & Eccles, 1992)

Expectancy-value theory claims that achievenbeavior is predicted by two constructs:

expectancy for success in a given task and the value the individual associates with success in that
task. According to this theory, expectancy for success can be predicted by perceptions of task
difficulty, and by task-specific self-concept, thatasjndividual's expectation of their ability to

do a domain-specific taskeccles et al. (1983) argue that the former is negatively related with
expectancies for success whereas the latter is positively related with expectancies for success.
They further contend that the task-specific self-concept of ability and perceptions of task

difficulty are dependent upon how students interpret past events, and how they perceive attitudes
and expectations of others.

Eccles andVigfield (1995) hypothesize that the value the individual associates with success in
that task consists of four componettainment Value, Intrinsic Value, Extrinsic Utility Value,

and Cost. Attainment value refers to the individual's perception of importance of success in a
given task.The importance of success in a task is consciously determined by the individual with
reference to their perception of how significant a task is to their self-schema or idbititysic

value refers to enjoyment that task engagement brings about whereas extrinsic utility value refers
to the usefulness of the tasRothintrinsic value and extrinsic utility value in expectancy-value
theory are similar to the intrinsic and extrinsic motivatiodeti and Ryan's model (1985). The
former is defined as motivation to do a task for its own sake while the latter is defined as
motivation to engage in a task in order to obtain external rewards such as getting good grades.
The last component of value in this theory is cost. Eccle$\agfield (1995) define cost as the
perceived negative consequences of engaging in the task. These include not only the effort
required for the task but also perceived emotional states such as afxstyefers to extended
effort, time and emotional expenditures.

Other motivational theoriéd&/igfield and Guthrie consulted includelf-efficacy theory

(Bandura, 1986, 1989993 Schunk, 19841991), achievement goal theo(Battle, 1966;
Crandall, 1969; CrandakKarkovsky & Preston, 1962), amatrinsic motivation theoryDeci &
Ryan, 1985).Self-efficacy theory is a model that includes self-efficacy as a major construct
where self-efficacy is defined as an individsi@valuation of their capacity to organize and
execute courses of actioithis definition is quite similar to Eccles awdgfield's definition of
task-specific self-concept described ahoualike self-efficacytheory,achievement goal theory
focuses more on the individisgperception of how important achievement of different tasks are
to them whereas intrinsic motivation theory emphasizes intrinsic motiyatioch is doing a

task for its own sake
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Using these motivational theories as reference paligfield and Guthrie (1995) divide L1
reading motivation into the following three categories, which entail 11 sub-components:

Competence and Reading Efficacyl) reading efficacy
(2) reading challenge
(3) reading work avoidance

Achievement Values and Goals Intrinsic motivation
(4) reading curiosity
(5) reading involvement
(6) importance of readin

Extrinsic motivation

(7) competition in reading
(8) reading recognition
(9) reading for grades

Social Aspects of Reading (10) social reasons for reading
(11) reading compliance

The first categorgoncernsanindividual's sense of efficacy and beliefs about their abidityd

consists of Reading Efficacy, Reading Challenge and Reading Work Avoidance. The notion of
Reading Challenge refers to the satisfaction of understanding complicated ideas in a text whereas
the notion of Work Avoidance refers to aspects of reading the informer dislike.

The second category is derived from theories of intrinsic and extrinsic motivation, achievement
goal orientation, and achievement values, and is further sub-categorized into two parts. The first
is mostly concerned with intrinsic motivation, and the second with extrinsic motivation and
performance goal orientation (Ames, 198&¢holls, Cheung, Lauer atachnick, 1989). The
former entails Reading Curiosity, Reading Involvement, and the Importance of Reading.
Reading Curiosity refers to the desire to learn about a certain idea, and is related to work on
reading interestRenninger, 19925chiegele, 1996) whereas Reading Involvement refers to the
enjoyment involved with reading different kinds of texts, and, thus, correspoSdbiatiert and
Reed's work (1997) and the notion of intrinsic motivatidbadi & Ryan, 1985). On the other

hand, the concept of the Importance of Reading or subjective task value is grow\tigfikeiil

and Eccles' (1992) work.

The second sub-category includes Competition in Reading, Reading Recognition, and Reading
for Grades. These three aspexts separate from one anotimethat Reading Competition is
concerned with an individual's attempt to outperform others in reading, Reading Recognition is
related with tangible forsiof recognitionsuch as teacher or peer appropaald Reading for

Grades is associated mainly with the teacher's evaluation of learners' reading performance.

The last category consists of Social Reasons for Reading and Reading Compliance, based on the
assumption that reading can be a social activity in a way that children often read in social
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settings and, thus, read to achieve social goals. Social Reasons for Reading are concerned with
the process in which children share the meanings of the text with significant others, whereas
Reading Compliance refers to the kind of reading required by the teacher.

Based on their 11 theoretical aspects of reading motivatagfjeld and Guthrie (1995)
developed the Motivation for Reading Questionndl®(Q). They administered it th05

fourth- and fifth-graders in the United States in an attempt to identify empirically aspects of
reading motivatiorfWigfield & Guthrie, 1997) The statistical analyses of thERQ results
implied that, although the 11 aspe¥igyfield and Guthrie identified did not always cluster as
predicted, children's reading motivation is in fact multidimensional. BakeWagfield (1999)
also administered tHdRQ to 371 fifth- and sixth-graders in the United States. The statistical
analyses of the data obtained confirm@gfield and Guthri& claim forthe multidimensionality
of L1 reading motivation.

Considering thgefindings that suggest the multidimensionality of reading motivatios study
attempted to investigate whaamprisedoreign language reading motivatiaibeit with a

different sample. This study was designed to fiEkh context, drawing upon the model
proposed byVigfield and Guthrie (1995, 1997)t was hypothesized that foreign language
reading motivationalthough different in some respects from L1 reading motivatonld be a
multidimensional construcand to a certain degreedependent of general motivational
constructs Consequentlythe research question for the present study was:

What are the major sub-components of motivation to read in English for a sample of university
students in akFL setting?

Method
Participants

A total of 447 students at a women's university in Japan participated in this study. All of the
students were in intact groups and separated into 15 different reading aléissggproximately
30 in each class

Materials

At the beginning of the semester3@itemseven-pointikert scale questionnaire was
administeredn Japanesas a means of investigating students' foreign language reading
motivation. (See Appendix A for the original questionnamed Appendix B for its English
translation) The internal consisten@stimateof reliability for the questionnaireias calculated,
andCronbach's Alpha was .93.

Many of the questionnaire items were written referring tahleeryof reading motivation
proposed byVigfield and Guthrie (1995, 1997). Althoutigfield and Guthridgdentified and
included 11 components in th&tRQ, three components, Competition in Reading, Reading
Recognition, and Social Reasons for Reading, were not included in this study as these three
components did not seenlaeantto the participants. This irrelevance is due to the fact that
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Wigfield and Guthries motivational scales wewspecificallydeveloped for primary school
students learning to read in their L1. Because some items appearind/iR@eere not
considered directly applicable to university studelnésed on some results of my earlier studies
(Mori, 1999 200Q 2001, 2002)individual items werereated so that they would be relevant to
the participants and the context in which this study was carrig@eaiAppendixC for details).

The rest otheitems were written referring to the concept of integrative orientation in Gardner
socio-educational model of motivatio@#&rdner 1979, 1980, 1985, 1988, 2000, 2001

Integrative orientation is defined by Gardner as an integrative reason for learning the language,
and is measured the Attitude/Motivation Test BatteryGardner &Smythe 1981) by four items
including" Studying French can be important for me because it will enable me to better
understand and appreciate French art and literatmed" Studying French can be important for

me because | will be able to participate more freely in the activities of other cultural.g§yroups
Thus, the questionnaire also included items that attempted to tap into some integrative reasons
for learning to read in English.

Results

In order to determine the interrelationship among items in the questionnaire, a principal
components analysis was performed. The number of factors to be extrastexsad on the
following criteria:

1. Minimumeigenvalues of 1.0

2. Each factor contains individual items with a minimum loading®br higher

3. Eigenvalues appear before the decreasggeinvalues level off in scree plot.

Factor loading of .32 and above (the minimum suggeste@iabachnick anéidell, 1996) were
initially examined However since in this study loadings of .32 produced several complex items
that loaded on more than one fagtitoading of45or abovewas chosen abe criterion for
interpretation Any items which did not load on any factors at >.45 were eliminated (items 7, 9,
20, and 25. See Appendix B), and the correlation matrixeaslyzed.The internal
consistencyestimateof reliability for the questionnaire with 26 itemmgas calculated, and
Cronbach's Alpha was .93. Aftearimax rotation, a four-factor solution was chosen, which
accounted for 56.50% of the total variance in reading motivation (see Table 1).
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Table 1:Factor Loadings for Principal Factors Extraction ®adimax Rotation of
Four Factors

Factor 1 Factor 2 Factor 3 Factor 4 h?

R1 0.59 0.47 0.11 -0.04 0.59
R2 0.64 0.23 -0.02 -0.11 0.47
R8 0.59 -0.20 0.05 0.23 0.45
R11 0.56 0.19 0.08 0.49 0.59
R12 0.74 0.27 0.08 0.07 0.64
R15 0.75 0.28 0.21 0.28 0.77
R16 0.76 0.24 0.14 0.16 0.68
R22 0.68 0.14 0.14 0.22 0.55
R23 0.62 0.11 0.08 0.09 0.41
R28 0.63 0.32 0.17 0.15 0.55
R29 0.57 0.08 0.17 0.20 0.40
R30 0.65 0.06 0.11 0.32 0.55
R4 0.19 0.65 0.13 0.29 0.55
R5 0.13 0.76 0.13 0.04 0.61
R6 0.36 0.54 0.29 0.37 0.65
R10 0.07 0.57 0.35 0.25 0.52
R14 0.48 0.64 0.19 0.16 0.70
R19 0.20 0.62 0.38 -0.08 0.57
R3 0.10 0.18 0.52 0.14 0.34
R18 -0.02 0.14 0.73 -0.02 0.56
R24 0.13 0.11 0.80 -0.04 0.67
R26 0.14 0.10 0.81 -0.02 0.68
R27 0.20 0.20 0.46 0.09 0.30
R13 0.35 0.23 0.13 0.68 0.65
R17 0.43 -0.03 0.02 0.65 0.61
R21 0.06 0.18 -0.06 0.77 0.64
Proportion of

Variance 0.35 0.10 0.05 0.05

Table 2 clearly shoswhich items loaded on which factorMeans and standard deviations can
also be found indble 2.

http://nflrc.hawaii.edu/rfl


http://nflrc.hawaii.edu/rfl

RFL 14.2 -Redefining Maotivation to Read in a Foreign Language 08

Table 2 Items Arranged According to Factors with Means and Standard Deviations

Factor M SD

Factor one: Intrinsic Value of Reading
1. By learning to read in English, | hope | will be able to read English novels. 465 1.72

2. I getimmersed in interesting stories even if they are written in English. 448 1.64
8. Long and difficult English passages put me off. 271 152
11. | am good at reading in English. 279 134
12. | like reading English novels. 3.02 157
14. By learning to read in English, | hope to be able to read English newspapers

and/or magazines. 474 1.83
15. Itis fun to read in English. 3.65 155
16. | like reading English newspapers and/or magazines. 343 156
22. | enjoy the challenge of difficult English passages. 294 145

23. 1 do not have any desire to read in English even if the content is interesting. 4.26  1.58
28. | would not voluntarily read in English unless it is required as homework or

assignment. 396 1.67
29. Itend to get deeply engaged when | read in English. 311 144
30. Itis a pain to read in English. 3.63 1.61

Factor two: Extrinsic Utility Value of Reading
4. | am learning to read in English because | might study abroad in the future. 3.74  1.90
5. By being able to read in English, | hope to understand more deeply about

lifestyles and cultures of English speaking countries (such as America and Englan@p  1.45
6. Even if reading were not a required subject, | would take a reading class.anyw&43  1.46
10. 1 would like to get a job that uses what | studied in English reading class. 534 1.43
14. By learning to read in English, | hope to be able to read English newspapers

and/or magazines. 474 1.83
19. By learning to read in English, | hope to learn about various opinions in the wérdR2  1.36

Factor three: Importance of Reading
3. Learning to read in English is important in that we need to cope with

internationalization. 592 1.06
18. Learning to reading in English is important because it will be conducive to
my general education. 566 1.11

24. Learning to reading in English is important because it will broaden my view 5.36  1.20
26. Reading in English is important because it will make me a more knowledgeable

person. 549 1.13
27. Itis a waste of time to learn to read in English. 576 1.24

Factor four: Reading Efficacy

11. 1 am good at reading in English. 279 139
13. | liked reading classes at junior and senior high schools. 381 194
17. English reading is my weak subject. 3.03 1.75
21. My grades for English reading classes at junior and senior high schools were

not very good. 411 1.74

Factor 1 obtained high loadings from 12 iteniioseincludeitems that were expected to split
into four componentsout, in fact|oadedtogethern this factorReading Curiosity (1, 12, 16,
29), Reading Involvement( 15, 29), Reading Avoidance (23, 30, 9), andReading Challenge
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(22). This result indicates that there is communality among those four hypothetical reading
motivational componentsA close examination of the items revealed that the communality may
represent degree of studémserest in reading in Englishr their perception of enjoyment
involved in reading in Englishif that is the casahe construct underlying these itermsimilar
tointrinsic value in Eccléexpectancy-value thearylhus,Factorl is best defined as Intrinsic
Value of Reading.

Four items ofintegrative Orientation for Reading in Englisind two items of Reading Curiosity
loaded on Factor.2Close examination of the items, however, revealswithtitemsgrouped
underintegrative Orientation such dswould like to get a job that uses what | studied in
English reading class," and "By learning to read in English, | hope to be able to read English
newspapers and/or magazines" seem to bettiefdescription of Extrinsic Utility Valuer
perceived usefulness explained in expectancy value theofherefore Factor 2 was named
Extrinsic Utility Value of Reading.

Factor 3 obtained high loadings from five itemmost of which are concerned with importance of
reading in English Factor 3 was defined as Importance of Reading in Enghiihtems

originally grouped under theeading of Reading Efficacy loaded on Factor 4. Thus, Factor 4
was labelled Reading Efficacy.

Discussion

This study drew upothe motivational theories derived froempirical researctoneby

Wigfield and Guthrie (1995, 1997), and Gardner (1985). However, most gaiélsonnaire
itemsincluded in the present study differ frahoseused bywigfield and Guthrie due to the
differences in setting and the participants of the studiesbe specificthe participants in this

study were university students learning to read in a foreign languagetheéhtleeory proposed

by Wigfield and Guthrie is based on their data obtained from grade school stedenitsg to

read in L1 the theory proposed by Gardner is based on his data gath&®8d settings.
Neverthelesshestructural components of English reading motivation found in this study can be
compared with those identified by those researchers.

The majority of the items were expected to cluster into factors that corresponded o #ight

11 aspects of L1 reading motivation identified \Wgfield and Guthrie (1995). Those aspects
include Reading Efficacy, Reading Challenge, Reading Curiosity, Reading Involvement,
Importance of Reading, Reading for Grades, Compliance, and Reading Work Avoidance.
However, among those eight aspects, only Reading Efficacy and Importance of Reading were
clearly identified. Reading Curiosity, Reading Involvem&sading AvoidanceandReading
Challengeclustered into one factor, defined as Intrinsic Value of Readtrig.not surprising,
however, that Reading Curiosity and Reading Involvement loaded on this factor because they
were claimed to be closely related to Intrinsic Value. It is also understandable that Reading
Avoidance, which is defined as aspects of reading that students do not like, was found to be
closely associated with Intrinsic Value, considering the fact that reversed scores for the items
(e.g., "Long and difficult English passages put me off") were obtained for the calculation.
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There is also a possibility that the items supposedly concerned with Reading Challenge (e.g., "l
enjoy the challenge of difficult readiqassages'inight have been ambiguous and, therefore,
could not be clearly distinguished from other intrinsic motivational items. However, another
possible explanation is that it is actually intrinsic value that underlies those four reading
motivational aspects. For example, students may enjoy the challenge of reading not so much
because they have confidence in their reading ability, but rather because they simply like
reading. In short, as in the case Wfigfield and Guthries study (1997), many of thespects
proposed byVigfield and Guthrie (1995) and investigated in the present study did not cluster as
predicted.

On the other handhere are interesting similarities betwdbastructural components of English
reading motivation found in this study, and the motivational constructs delineated in expectancy-
value theoryuponwhichWigfield and Guthriés theory of reading motivation is largely based

As mentioned earlier, expectancy-value theory propthegsnotivation is comprised of the

following constructs: Expectancy for Success, Attainment Value, Intrinsic Value, Extrinsic

Utility Value, and Cost.Considering that Expectancy for Success is the equivalent of efficacy
beliefs and Attainment Value is defined as studgmésceived importance of engaging in a task

one can observe that four out of fis@nstructgproposed in expectancy-value theory were

identified in this studyi.e., Expectancy for Success (labelled Reading Effiaadhis study,

Intrinsic Value (abelled Intrinsic Valuef Reading), Extrinsititility Value (labelled Extrinsic

Utility Value of Reading)and Attainment Valuddbelledimportance of Reading)What can be
speculated from the results of this data set is that different facets of reading motivation may be so
interrelated that they can be better explained by a more encompassing motivational model such
as the expectancy-value theory

In the present study, Gardner's concept of Integrative Orientation was also investigated in order
to see whether integrative orientation, which is hypothesized to tap into the uniqueness of
second/foreign language learning, could be a distinct construct in the domain of reading in an
EFL context. Although many of the items indicative of Integrative Orientation loaded together
on one factor, they were intermingled with other items concerning students' perceived usefulness
of learning to read in English terms of a future goalWhen examining such Integrative
Orientation items as "l am learning to read in English because | might study abroad in the
future,” and "By being able to read in English, | hopmtwe deeplynderstand the lifestyles

and cultures of English speaking countries (such as America and &yigtare can construe

that they are also closely related with students' perceived usefulness of learning to read in
English. The only difference between these two sets of itethatithe former is associated with
integratively oriented goals while the latter is not. If that is the case, Integrative Orientation may
not be such a distinct construct, at least when it comes to motivation to read in a foreign
language, and may be better explained, again, by a more all-embracing motivational construct,
namely Extrinsic Utility Value.This may be due to the fact that the present study was carried

out in anEFL setting The result of this study correspondditalings of some other

motivational studiegAu, 1988;Crookes & Schmidt, 199D d6rnyei, 1990; Ely, 1986; Kraemer,
1993;Muchnick & Wolfe, 19820ller, 1981) carried out iEFL contextghat also failed to find

the significance of integrativ@otivation as suggested by Gardnar Japan wher&FL students

have very limited contact with the target language and cultuzan be assumed thiieir desire

to integratehemselvednto the target community is rather weakd consequently cannot be
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discriminated from other reasons for reading in English sutbedng a job that uses what |
studied in English reading cldssnd"being able to read English newspapers and magdzines.

In a nutshell, although the present study was designed and carriacbailgr to investigate

whetherthe hypothesis that motivation to read in a foreign language may be, to a certain degree,
independent of general motivational constructs, the findings did not support this. Instead, the
results suggest that foreign language reading motivation closely resembles more general forms of
motivation as laid out in expectancy-value theokthough more research is needed to verify

this point the results of this research confirm the multidimensionality of reading motiyatidn
suggest that it is rash to label certain students as either motivated or not motivated Thisad

line of research is also essential in order to explore the relationship between reading motivation
andreadingbehavior
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Appendix A
(Translated in Appendix B.)

HBEOY—FT4JICHYTHER
(1) BEOV—FT 42 7%&0EL T, REFEDNREFATHEL,

(2) ABOERAWVIEZHRATNSE, TNBREBTEMNLEDBDTH>THEH
[CE>THRATLED,

(3) HEDU—FT 12 J0%EIL. ZhdoDEBREIRHICHET DLW EKIC
BWTEELLRD,

(4) ZEOV—T 142 7%0EELTNDDIEL, FREZTSARESHSMET
Hb5.

(5) REOXENHHDLDITE->T, REB (TAUARAFURE) DEEP
Xibze LURSHY 20,

(6) U—F+ I DBENSS LBARETAL TH, RILYU—F 1 I OBEE
SHTBLED,

(7) BEOUY—FT 40585 LTWADIE. BETIVBEZEIYZLDNSIC
=N,
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(8) RLWERMPHLWENZRS LHFUIM LA ES,

(9) EBEBOU—FTAIDIBEERM->TWDDIL, TNHBVEERBTHIMHIZT
ER0N,

(10) REOV—T 12 J%0EL T, SROMBICRITEL,
(11) REBOXEZHFLDORBETHS.

(12) REBO/NHREZLDPFETH S,

(13) FEPERDY—T 1 U ITDRENFEL ST,

(14) REBFOV -T2 J7%REL T, ZETHHCPHEETATHI,

iy

(15) REBOXEZHLDIFFRLL,

B

(16) REOHBECPIHHEHRLDNFETDH S,
(17) REBEOV—T 1 I U TEEFEERENHEL.

(18) BEBEDOV—T 12 J0OMEIE, BEZHICDIFTHLVWIERICEBVWTEEL
&

(19) REBEOXENHZOHDLIICAE>T, HADHRLBALDEZZRSAY 20,
(20) V=T &kY, RETELLY., BWLYTIRBOAVPEELLRS,
(21) HEPERODEEDY —T 1 VI DBBERHEY LL<Eho7.

(22) BLWRXZRDE, T Lo OoBRENEILTOHNS,

(23) W< HABHPEBLTH, RETEDLNTVBLFTOLRB LN,

(24) BEBOV -T2 J70EIE, BHEZLIFS3LVIERICBLWTEELL

http://nflrc.hawaii.edu/rfl


http://nflrc.hawaii.edu/rfl

RFL 14.2 -Redefining Motivation to Read in a Foreign Language 10¢&

(25) REBOV—FTA4VJEMELT, 49—y b LOBROKRRICRITE
LY,

(26) EBOV—T 47 0MEK. KYEDOMBERICDIFSENDEKRICE
L\—CEET\_ n:.\jo

(27) RETXEEZHUWEE T HOIEEATH 5.

(28) REPEELLTEAONATNETESHOREBOXEZH:D > LIEBRDA
(' [

-

(29) —BREONEZFHMILDHBHELEZELTLEDIIO>THS,

(30) RETXEZHLOIEAB L,

Appendix B
Motivational Questionnaire

By learning to read in English, | hope | will be able to read English novels.

| get immersed in interesting stories even if they are written in English.

Learning to read in English is important in that we need to copéniethationalization.
| am learning to read in English because | might study abroad in the future.

By being able to read in English, | hope to understand more deeply about lifestyles and
cultures of English speaking countries (such as America and England).

6. Even if reading were not a required subject, | would take a reading class anyway.
*7. 1 am learning to read in English merely because | would like to get good grades.
8. Long and difficult English passages put me off.

*9. | am taking a reading class merely because it is a required subject.

10. I would like to get a job that uses what | studied in English reading class.

11. 1 am good at reading in English.

12. | like reading English novels.

13. | liked reading classes at junior and senior high schools.

14. By learning to read in English, | hope to be able to read English newspapers and/or
magazines.

15. Itis fun to read in English.

16. | like reading English newspapers and/or magazines.

17. English reading is my weak subject.

18. Learning to reading in English is important because it will be conducive to my general
education.

19. By learning to read in English, | hope to learn about various opinions in the world.

*20. | think learning to speak and/or listening is more important than learning to read in English.
21. My grades for English reading classes at junior and senior high schools were not very good.

R wNE
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22. | enjoy the challenge of difficult English passages .

23. 1 do not have any desire to read in English even if the content is interesting.

24. Learning to reading in English is important because it will broaden my view.

*25. By learning to read in English, | hope to search information on the Internet.

26. Reading in English is important because it will make me a more knowledgeable person.
27. ltis a waste of time to learn to read in English.

28. | would not voluntarily read in English unless it is required as homework or assignment.
29. |tend to get deeply engaged when | read in English.

30. Itis a pain to read in English.

Note: Items with * are eliminated items.

Appendix C
Nine Hypothesized Reading Motivational Components with 30 Items

Reading Efficacy

11. I am good at reading in English.

17. English reading is my weak subject.

21. My grades for English reading classes at junior and seniosthglols were not very good.
13. 1liked reading classes at junior and senior high schools.

Reading Challenge
22. 1 enjoy the challenge of difficult reading passages

Reading Curiosity

6. Even if reading were not a required subject, | would take a reading class anyway.
12.1 like reading English novels.

16. 1 like reading English newspapers and/or magazines.

1. By learning to read in English, | hope | will be able to read English novels.

14. By learning to read in English, | hope to be able to read English newspapers and/or
magazines.

Reading Involvement

2. | getimmersed in interesting stories even if they are written in English.
15. Itis fun to read in English.

29. | tend to get deeply engaged when | read in English.

Importance of Reading in English

24. Learning to reading in English is important because it will broaden my view.

18. Learning to reading in English is important because it will be conducive to my general
education

26. Learning to read in English is important because it will make me a more knowledgeable
person.

27. Itis a waste of time to learn to read in English.
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Reading for Grades
7. 1 am learning to read in English merely because | would like to get good grades.

Reading Compliance
9. | am taking a reading class merely because itegairedsubject.
28. | would not voluntarily read in English unless it is required as homework or assignment.

Reading Avoidance

8. Long and difficult English passages put me off.

23. 1 do not have any desire to read in English even if the content is interesting.
30. Itis a pain to read in English.

Integrative Orientation

3. Learning to read in English is important in that we need to copéntatinationalization.

4. |1 am learning to read in English because | might study abroad in the future.

5. By being able to read in English, | hope to understand more deeply about lifestyles and
culturesof English speaking countries (such as America and England).

10. I would like to get a job that uses what | studied in English reading class.

19. By learning to read in English, | hope to learn about various opinions in the world.

20. | think learning to speak and/or listening is more important than learning to Erglish
25. By learning to read in English, | hope to search information on the Internet.
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