

















Cultural Learning

Through Literature

(From page 7)

'fix' a text into a number of

categories of meaning, aesthetics

and literary history or into the

provider of ultimate answers and

insights.
We may need to ask of the

text how it reveals the process of

culture learning through contact:

how that process is reflected in

changes in the characters, the

writer's philosophy and craft, and

how it can help us as readers and

learners enter into the culture

learning process and realize the

encounter with the "other".

If we define culture as "a set

of attitudes, values, beliefs and

responses which result in a

recognizable established pattern of

social behavior", then we have to

ask exactly how a character may
be seen to be typical of a cultural

group. We must also discover how

we are presented with this

character's inner, and at times

unconscious, cultural set, and

how the character's individuality
affects his or her stance with

respect to the fictional social

environment (and therefore to

what extent the culture we see in

the text is distorted).

The character is, too, a

creation of the author, in response
to some imaginative construct and

to the demands of the genre with

which the writer is working. To

what degree is our perception of

the character's culture shaped by
the creative vision of the author

and fuelled by some personal
obsession with or interpretation
and philosophy of life shape what

we see in the literary work?"

The other factor mediating
between external cultural 'reality'
and the reader's apprehension of

it is language. If we disregard

questions of translation and

writers using a second language,
and if we accept the creative

capacity of language to overcome

its inherent cultural limitations,

we are still faced with the puzzle
of how artistic considerations

affect its ability to accurately

portray culture to the reader.

How, for instance, does the

novelist concerned with perfecting
a basically modern European
form deal with experiences and

language in, say, tribal Africa?

On the other hand, how does

a writer's concern with literary or

linguistic experiment affect our

reading of the cultural content of

the resulting product? Language
is also the tool of extra-literary

aspects of society: how much does

it distort the picture given of a

culture in order to fit in with

political or social preconceptions
of what that culture is or ought to

be?

The main question we need

to constantly ask ourselves when

reading literature for cultural
information is whose culture are

we learning about. The answer to

this final question may well be

"nobody's."-or, indeed,

"everybody's." What emerges may
be a purely literary construct

based on general humanistic

philosophical values. This we can

determine to some extent with the

tools of formal literary analysis-
textual exegesis, structuralism, etc.

The main thing to do is to keep
before our eyes a large sign saying
CAVEAT LECTOR ("Reader
Beware!").

Literary theory has sought to

establish literature (small '1') as

Literature-a discipline, if not a

science, of its own-ever since

Plato and Aristotle set in train the

argument about the relationship
between poetry and history. (We

might say the theorists have

capitalized on literature!) The
result in our century has been to

fence off the literary text, raising
flags of self-determination and

polemic about codes of language
and intertextuality which need

defer to no scientific big brother,

or any external reality. (At a

recent seminar on Deconstruction

and Structuralism, the lack of a

sociology of criticism was noted.

Such a field might possibly record
the coincidences between the post-
war urge to national liberation,
black pride, feminism, gay-lib,

etc. and this assertion of literary

autonomy.)
One result of placing the

emphasis on the primacy and self-

sufficiency of the text and "the

systematic or totalistic

explanation of language" is, as
Malcolm Bradbury has observed,

to suggest a fixed object rather
than a process.
The dominant tendency [of
Marxism and Structuralism] is of
course to see literature very much
more as a cultural event, a written
or performed text that emerges from
a socio-mental structure and acts
within that structure.

He properly reminds us that
Culture is not a matter of fact; it is
a matter of social conflict and

contending social claims."

and one of the contributions of

the culture learning approach to
literature is perhaps that of

keeping the idea of process rather
than product alive. Raymond
Tschumi supports such a view

when he points out that any

language is constantly changing
and that grammar ultimately is

neither fixed nor rationally
determined." As we and our

works are formed by our culture

so we and literature act upon that

culture. The essence of literature

perhaps resides in its ongoing
dialectic between the work and

the world; between the author and

society, author and text, text and

reader, and so on. The culture we

find in a book or poem is no

longer the culture that pertains in

the society from which it came by
virtue of the very existence of that

work and its original
contributions of language, style,
vision. The 'message' a work

contains is somehow modified by
our encounter with it.

Semiotic Theory

Fortunately the theories of

contextuality of language and

such developments as Yuri
Lotman's semiotic theory of

literature seem to allow for this

kind of dynamic complexity."
For, strictly speaking, culture

learning through literature is a

para-literary enterprise or a
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venture into 'applied literature'.
As such, it involves us in
consideration of authorial

intention, social background, and

readership which would be

regarded by some purist critics as

extraneous to our understanding
and appreciation of the literary
text. The work of art becomes a

work of communication, a teacher

of sociological information, not

just an aesthetic experience.
This is supported by K. S.

Narayana Rao speaking of Indian

writers in English in whom "The

language of expression is colored

by the language of thought."
Finally, we may say that the
literature of the untranslated
translation gives the lie to the
school of thought which maintains

(Continued on page 10)

The first English as an International Language: Training for Effective Communication in International Business seminarwas held at the Culture

Learning Institute Nov. 9-20,1981 and all participants agreed it wasasuccess. Amongthe companies represented were Kobe Steel, ProctorandGamble,
andSaudi Airlines.Plans are beingmadefor a second seminar to be held October 13-20, 1982. Thenumberofparticipants willbe limited to eight people
directly involved in international business operations. Thecost will be $1,000, andthe deadline for application is May 15, 1982. Interested applicants
should write the Director, Culture Learning Institute. Pictured above, front row: Katsumi Ito, Hiroko Yasuda, Elizabeth Araiti, Mayuri Sukwiwat,
Daniel Yamanoue; back row: Samir Salek Zamka, James Baxter, Suthi Ekahitamonda, Larry Smith, Richard Via, and Wang Guang.
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Cultural Learning
Through Literature

(From page 9)

that the printed page of the text
alone is sufficient to interpret and

enjoy a literary work. It also seems
to reject the basic idea of the school
of expressionists, because a writer of
the untranslated translation is
concerned with the transmission of
what he had to say, with how best
to bring it out in English, and not

clarifying to himself the emotion he

presumably has felt and known

through the medium of his mother
tongue.29

It would be nice for us if the

literary theorists admitted the fact

of the many 'impure' uses of

literature (as a guide to human

living, wisdom-gaining, historical

understanding, culture learning)
and set about accommodating
them into their theories. The
researcher into culture learning

through literature can take heart

to some extent in the re-emphasis
of the role of the reader with the

development of semiotics and

communications theory. Victor

Lange admits that
Marxist formalist and
hermeneutical criticism have all, in
one way or another, profited from
a more or less systematic focus

upon the role of the reader in the
total consideration of the function
of literature.

He goes on to try to establish a
function for the reader within the

poetic procedure of the literary
work and not just as a

sociological factor, seeking:
The issue of a writer's purpose of

building into his work a system of
directions that will set the

perspectives and presuppositions of
the text, and that may be said to
define the 'necessary' rather than
the 'ideal' reader.n
The notion of the shaping of

the reader by the text seems an

important one in the cross-

cultural situation, because this

seriously calls into question the
whole idea of the 'ideal' reader

posited by New Criticism and its
successors. Walter J. Ong also

discusses the creation of an

audience, a process in which the

readers 'fictionalize themselves' to

approach the author's projection
of the desired audience." Such

issues are central to the

communication of culture

through literature since, as
Tschumi says,
Anyone who tries to communicate a
difficult concept must have some

knowledge about the degree of

preparation of his interlocutor,
otherwise there will be no
communication."

and since some of the writers-

Bashö, Li Po, Rumi and Chaucer
for example-should never have

known who some of their
'audience' were going to be.

In making a claim for the
value of culture learning through
literature, we should avoid woolly
enthusiasms. A culture cannot be
revealed through one work of

literature. Culture learning is a

processes of accumulation and

comparison so that a gestalt may
be assembled. In a traditional non

literate society, this may be a

fairly simple task involving only
several epic poems which

realistically and unselfconsciously
reflect cultural patterns of the
entire community. In modern,

complex societies a satisfactory
cultural gestalt may emerge only
from the collective sampling of all

literary forms representing a
number of historical periods,
ethnic sub-groupings, social

classes, etc. In Europe the

resulting "image" may then need

to be compared to a similar

collage from a neighboring
country in order to yield a
distinctive cultural profile. Where

traditional art forms persist (the
sonnet, the haiku, the pantun, the

ghazal) as crafted artifacts the

emergent profile may still be
"skewed" away from accurate

depiction of contemporary socio-
cultural patterns by its formal

literary nature.

Team Effort

Then, too, there is a the

problem of interpretation. Ideally
the compilation of such a profile
should be a team effort involving
members of as many generations,
ethnic groups, classes, and

political persuasions as seem

relevant, as well as at least one

expatriate and one rank outsider.

Otherwise the readings of the

literary sample will be in some

ways limited and/or distorted.
As we have seen, claims for

culture learning can be made but

they must be careful and cautious
ones.
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Cultural Reflections, a collection of seminar, papers
from the project, Contact Literature in Cross-
National Perspective, edited by Paul Sharrad. These

essays aim to stimulate thought on what happens in
the process of creating and consuming literature in
the cross-cultural context. While supplies last, single
copies may be requested from the Director, Culture
Learning Institute.

The Chinese in Papua New Guinea: 1880-1980, by
David Wu, portrays 100 years of Chinese settlement
in the largest island nation of the South Pacific,
using an anthropological, historical and political
approach. Available from the Chinese University
Press, Hong Kong, and in the United States from W.
W. Press, Seattle.

English for Cross-Cultural Communication, edited
by Larry Smith, contains fourteen papers dealing
with the shift away from the assumption that
"English" should always be interpreted as the
"English of native speakers." The volume is
available from The Macmillan Press, Little Essex
Street, London, WC2R 3LF, Great Britain.

ASEAN: Identity, Development and Culture, edited
by R. P. Anand and Purification Quisumbing,
resulted from a conference jointly sponsored by the

Culture Learning Institute and the University of the

Philippines Law Center, in 1980. It deals with the
changes and developments in economic growth,
social progress, and cultural values in the dynamic
ASEAN (Assn. of Southeast Asian Nations) area.
Available in the Philippines from the UP Law
Center, Diliman Campus, Queson City, Philippines;
and from the University Press of Hawaii, 2840
Kolowalu Street, Honolulu, HI 96822, U.S.A.

Cross-Cultural Encounters: Face-to-Face Interaction,
edited by Richard Brislin, is based on documentation
of face-to-face contact experienced by immigrants,
diplomats, overseas students, and others, and treats
both individual personality and cognitive factors.
Available from Pergamon Press, Fairview Park,
Elmsford, New York 10523, U.S.A.

Writers in East-West Encounter: New Cultural
Bearings, edited by Guy Amirthanayagam, is a
collection of papers on the subject of the new
literature arising out of cultural and linguistic
contacts between East and West; contributors include
Kenzaburo Oe (Japan), Janet Frame (New Zealand),
and Allen Ginsberg (US). Available from The
Macmillan Press, Little Essex St., London, WC2R
3LF, Great Britain.

(














'
During the first week of March, 1982, thirty social, behavioral, and medical scientists gathered at the Culture Learning Institute for a conference on
Chinese Culture and Mental Health. The participants camefrom China (both mainland and Taiwan), HongKong, Singapore, Australia, United States
(both Hawaii and the mainland), and Canada. They focused on how Chinese culture affects the social life, emotion, mental illness, and health care of the
Chinese people. The papers presented, and the resulting volume to be published within the next year, will enhance our general understanding of the
nature of stress in society, the type and manifestation of psychopathology, the pattern of coping, and the style of health care delivery. CLI research
associate David Y. H. Wu and UH professor ofpsychiatry Wen-Shing Tsengwere conferencecoordinatois. Pictured above areDr. Yan Heqin, Shanghai
Psychiatric Institute; Dr. Wit; Mr. T. Y. Huang, Honolulu; Dr. Tao Kuotai, Nanjing Neuropsychiatric Institute; Dr. Tseng; Mrs. and Dr. John
McDermott, University of Hawaii Department of Psychiatry.
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THE CULTURAL GRID:
Management Guideline to Personal Cultural Orientation

by Anne B. Hines
Paul B. Pedersen

Whether they want to or not,

managers and administrators are

being persuaded by social,

political and economic interests to

attend to cultural issues. They are

coming to recognize two

important and related factors: (1)
the significance of developing
skills for interacting with persons
whose culture differs from their
own; and (2) the complexities that

are involved in any cross-cultural

relationship (Pedersen, 1982).

Sophisticated executives realize

that a culture is no longer
described solely by ethnic or

nationality characteristics such as

language, race, color of skin and

geographical origin. In fact,

"culture" is an integration of

ideological and socio-economic

circumstances as well as the

demographic variables on which

they act.

Other factors besides ethnicity
For example, in Hawaii the

owner of a neighborhood
restaurant belongs to the culture
of small business. This culture is

reflected by occupational status
and prestige in the community as
well as the results of the

particular monetary benefits-

salary, deductibles, car, type of

house-associated with it. The
owner may be an unmarried
Vietnamese female of forty years.
To understand her culture is to

take into consideration various
other factors beyond the exclusive

category of being Vietnamese.
The implication is that the

boundaries of differentiated
cultural orientations need

consideration both close to as well
as far from home; that is, within

(inter) as well as between (cross)
ethnically defined, cultural

groups. Further, another set of

interpersonal skills may be

required for detecting the more
subtle difference.

If the cultural group
difference displayed by an
individual is indeed so complex,
how can we learn to recognize
and respond to it effectively? The
Cultural Grid has been proposed
by Hines and Pedersen (1981) as
an appropriate educational

technique to assist: (1) in

identifying and describing a
distinctive cultural orientation, (2)
in forming hypotheses about

interaction between people of

differing cultural orientations and

(3) in training culturally

appropriate interaction skills for
the difficult to detect setting. The
Grid blends the perspectives of

psychology, sociology and

anthropology into a

multidisciplinary framework that
links social behavior to the world
around us.

Considerable research

documents the entangled nature
of perception and action. Social
scientists have demonstrated that
we are to a large extent not only
what we do, but what we think,
feel, expect and value about this
behavior. Much of our activity
and thought concerning this

activity is mediated by our

perception of intentional
interaction with persons and

objects in our environment.
For example, jumping from a

sitting to standing position at the

entrance of an elder is an activity
in Western European culture that

gains the approval of the older

person. Standing, then, becomes

associated in thought with the

socially desirable, approval
outcome. Thus, the younger
individual comes to expect
standing activity to win approval.
Further, a value is assigned to the
execution and social outcome of

this act. Standing in this situation
becomes the socially correct thing

to do and gives one the sense of

personal goodness.
In the above instance,

standing assumes a connotation of

"goodness". However, in some
Pacific Island cultures activities

such as standing until told to sit,
or direct eye gaze, are socially

inappropriate forms of behavior

among unequals. An approval
outcome would not be expected;
neither would the behavior feel
comfortable, "good", nor socially
right.

Behavior, expectation and
value, then, become patterned in

thought. They are cognitive
perspectives that match social

system and demographic variables

requiring both cultural and

contextual interpretation.
Much demographic detail is

readily observable. Like it or not,
most middle aged persons are

starting to look middle aged.
British males can be distinguished
from their American counterparts
by accent and few have difficulty

identifying the appropriate racial

categories. However, some social

system variables are less fixed and
more difficult to detect.

Sociologists use the terms,
status and role, as concepts
connecting culturally defined

expectations to the pattern of
behavior within a particular
social system. Every person
occupies multiple statuses. Each
of these statuses has an associated
role behavior on which our

expectations are based. An

example of the many distinct
social status-role behavior

positions held by one person is
the combination of accountant,
husband, father, church warden,

Republican party member and

military reservist. The activities
associated with being or acting as
a father are quite different from
those expected when in the
accountant capacity. In sum, it is
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through these status-role

relationships that the person
enacts, has access to, interacts to

and from his culture.

From the perspective of

anthropology, we learn that

conscious, deliberate interaction
in thought with important others,

such as one's family, helps to

create a person's cultural

orientation. This intrapsychic
interaction may be more

formalized in one culture than in

another. For example, consulting
the remembered advice of a dead

"founding father" and Chairman

of the Board may help in making
the right business decision.
Likewise, consulting the

internalized teachings of

outstanding individuals in the

community as a generalized
authority might suggest precise

guidelines for what is the socially
correct behavior in a particular
situation. By contrast, a more
individualistic value orientation

might disregard community
customs when they become

inconvenient with little
discomfort or loss of a sense of

goodness.
Our behaviors, expectations

and values are the internalized

patterns of those groups with
which we have affiliated. To this
extent our self image is derived
from our group identifications. As
a bicultural person we may
affiliate with two cultures, while
as a multi-cultural person we may
be affiliated with many groups as
in the case of the female
Vietnamese restaurant owner of
Chinese ancestry who grew up in
Hawaii. As a consequence, her

ethnic identity is compounded by
affiliations due to age, sex, race,

nationality, languages, education,

lifestyle and other social system
variables.

The expected direction of the
bi- or multi- culturation process
depends upon the type of cultural
encounter. For example, a British
executive posted to the Middle
East will be expected most likely
to acculturate from his home to
his host culture. Cocktail parties
or other forms of alcohol

consumption may not be met

with social approval. However,

British and Iranian executives

working closely with one another

in Paris may be expected to adapt

mutually to one another's culture.
Each most likely will come to

know and accommodate the

behaviors, expectations and values
of the other's culture.

In the above example of the
cultural differentiation process the

more usual "nationality"
categories were used. A more

complex typology is presented by
Kinloch (1979). Four other criteria

for cultural groupings are
identified, including physical,
cultural, economic and behavioral
characteristics. Physiological

types include women, young
people, old people, the

handicapped. Cultural types
include the variety of Anglo and

non-Anglo Europeans such as
Italians and Greeks. Economic

types include the poor and lower,

middle and upper classes of

society. Behavioral types include

criminals, psychotics, geniuses,
addicts and so forth. These special

groups function in many ways
similar to other more readily

recognized cultural groups such as
ethnic or nationality affiliations

(Wallace, 1970).
In some of the literature,

these groups have been referred to
as "sub" cultures with the

implication that each is derived
from and/or subscribes similarly
to an additional "supra" cultural
set of behaviors, expectations and
values. This concept of culture
leaves the manager or

administrator in some confusion
as to whether he should expect
sub-cultural behavior from an
ethnic worker or the behavior of
the supra-culture nationality,
American, to which they both
ascribe.

A person's cultural

orientation then may be derived
fromfactors far more complex
and important than either

nationality or ethnicity. How does
cultural orientation affect
interaction? Erickson (1975) and
Ambrowitz and Dokeci (1977)

suggest that similarity in social
class, cultural communication

style, intelligence, temperment
and social identity are more

significant than race or sex role in

influencing the outcomes of

interactions. Both interpersonal
and cross-cultural conflict are

likely to be undesirable outcomes

of interactions.
The particular behaviors that

we value most highly define our

personal cultural orientation

through which we perceive any
situation. This, we have gradually
learned since childhood or have
been converted to as adults. Cross-

cultural conflict occurs when two

persons or groups with different

cultural orientations know what
the other expects of them but

disagree in their respective
definitions of which behavior is

appropriate to their encounter.
For example, you may know your
host culture expects you to be

polite but are not sure which

behaviors demonstrate politeness.
Do you shake hands or bow? In

contrast, interpersonal conflict
would more likely be the result of

disagreement in expectations. For

example, you know which

behaviors are necessary to
demonstrate politeness but choose

not to display them for reasons of

your own.

Cross-cultural conflict may
occur without either person being
wrong, given their differing
perspectivs. However, if we

assume that there are no
"cultural" differences we usually
assume that one person is right
and the other wrong in their

conflicted understanding of a
situation. To the extent that a

conflict is viewed as

"interpersonal" there is likely to

be much less tolerance of

disagreement between persons
because both expect they share the
same assumption about the

situation.
Personal cultural orientation

It is apparent that accurate

perception of another person's
cultural orientation is an

important skill. The Cultural

(Continued on page 14)






The Cultural Grid

(From page 13)

Grid aids the organization of

demographic-social system
information to enable the

executive to more quickly grasp

another's "personal cultural
orientation". It helps in forming

hypotheses about the types of

conflict that are likely to occur or

are already occurring in a

particular interaction. This, in

turn, aids the formulation of an

appropriate response.
For example, when a young

South Pacific Island boy looking
for work throws himself

immediately in the chair of a

personnel officer while she

remains standing, no disrespect

may have been intended. From his

cultural orientation he may have

been demonstrating behavior that

was not extraordinary, but

expected and of value, a socially
correct demonstration of respect.
The Cultural Grid acts as a

managerial tool for the

organization of interpersonal data.

Hines and Pedersen intend

that the Cultural Grid capture the

flexible and dynamic patterns of

person-environment interaction.

Hence, the above Grid represents
but a few of the multiplicity of

variables that complicate one's

cultural orientation. The list is

not exhaustive. For example,

religion is an obvious category as

an important social system
variable, and, beliefs might be

useful as a fourth category in

personal cultural orientation.

Categories from firsthand

experience
When used in the

management education situation,

trainees and, indeed, the trainer,

should be encouraged to generate

categories of their own. These

may be obtained from firsthand

experience with distinct cultural

groupings or knowledge presented
by resource persons drawn from

different populations. The

criterion is that the category be an

important determiner of intra-

personal and inter-personal
interaction patterns.

THE CULTURAL GRID

Personal Cultural Orientation

Role Behavior Expectation Value-Meaning

Race

Sex

Age

Ethnicity

Nationality

Language

Status level

economic
social

educational

Affiliation

Role Behavior Expectation Value-Meaning

Race - Polynesian Sits while elder stands Convey respect Value authority

Sex - Male wisdom:age

Age-20

Ethnicity - Cook
Islander

Role Behavior Expectation Value-Meaning

Race - White Sits while elder stands Conveys lack of care Values self above

c Sex - Male others

Age-20

Ethnicity - Irish

Using the earlier employment
interview as a sample of

particular cultural knowledge

patterned by the Grid framework,

we note the following.
A Grid depiction of an interview

between a Caucasian male

personnel manager of fifty years
and a twenty year old Caucasian

male Harvard graduate who

exhibited the same behavior

should flag the interviewer's
attention.

At this point the manager might
well flip through some of the
other social-system variables in

search of a better understanding
of this behavior. Is there some

other facet of this person's
cultural orientation unaccounted

for? With careful probing

questions, a lower income, ghetto-

type background may be

uncovered. This may change the

manager's conclusion as to the

expectations and value-meaning
that this man's action was

intended to portray.
Admittedly, inference is

difficult in the best of situations.

Knowing the categories of the

Cultural Grid will help the

manager search for a more

accurate interpretation of the

applicant's personal cultural

orientation.

As an educational technique,
the Grid may be used for several

purposes: (I) trainees are able to

portray their own cultural
orientation for personal insight;

(2) comparisons can be made

among trainees to heighten
awareness and knowledge of all
human interactions; (3) arbitrary

changes of content in any of the

categories assists hypothesis
formation and discussion
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concerning self-other differences.

Additionally, the joint impact of

demographic-social system
variables and role behavior,

expectations and values is more

easily appreciated; (4) it aids the

description of cross-cultural

situations for case study

generation and analysis; (5)

interviewing, using the Grid as a
flexible schedule, provides
practice incorporating complexity
in the management of cross

cultural or other forms of

interpersonal interaction.
There are numerous

possibilities for application of the

Cultural Grid both in describing
the cultural orientation of any

particular person and in

describing the areas of similarity
or dissimilarity between persons.
The Grid may be used as a

training needs assessment tool. It

may help the trainer identify
those behaviors, expectations or

values that are organizationally

inappropriate and might require
change in relation to wider social

system variables. For example,

promotion from waiter to maitre

d' might require a more distant,

dignified behavior than the more

personal, friendly style used

previously. In addition, the Grid

helps the anticipation of certain

changes in behavior, expectations
and value perhaps as a result of

organizational development. It

becomes possible to anticipate
more accurately the changed,
complex cultural orientation of

the previously worry free
mechanic turned garage

supervisor. Hence, in the
evaluation of training needs or

results, the Grid encourages a
balanced assessment of the

interacting variables. Finally, the
Cultural Grid provides a structure

for training managers and

administrators in the cross-

cultural type of interpersonal
interaction skills.

Hines and Pedersen (1980)

provide a complex example of a

personal cultural orientation
obtained from a sensitive,

skillfully completed interview

situation.

Leilah answered the Suva
Chronicle's advertisement for a

reporter assigned to a hi-weekly
"News About Women" column.
The Editor, Mr. McClay, a

European permanent resident of

Fiji, decided to conduct what he
considered to be an important
interview himself. He was anxious
as the female liberation issue was
a sensitive and controversial topic,

especially with the younger
tertiary educated women in Suva
and with the more conservative
older members of the various
cultural groupings on the Islands.

McClay sought a person with a

C










C

Name Leilah

Demographic

Race: Indian

Sex: Female

Age: Thirty-two
years

Ethnicity:
South Indian

Nationality:
Fijian

Language:
Tamil

Hindi

English

Economic: High
Social: Low
Education: No

school certificate
but vocational

training

sensitive, flexible, slightly
analytical, perhaps even

humorous capacity to reflect the

many cultural viewpoints
represented in the Chronicle

readership. As the interview

proceeded, McClay skillfully
interwove the various items of the

Cultural Grid into what could

pass for semi-directive

conversation. At the end of the
interview, feeling reasonably
comfortable with his mental

picture of Leilah's cultural
outlook, McClay felt that there
was little to be gained from delay

(Continued on page 16)

CULTURAL GRID
Personal Cultural Orientation
Role Behavior	 Expectations	 Value-Meaning

-slim, shoulder-

length curled hair,

large brown eyes,
light cosmetics,

stylish glasses,

slightly near-

sighted, safari-suit,
red neck scarf, calf

shoes, medium
heels and handbag

-down plays home of

origin-Madras

-strong patriot of Fiji
-searches for words in

English at times

-owns her own car

-modern home
-servant, children

overseas at English
school

-husband's relatives

not delighted with

his choice of bride
-self taught tape
recorded interview

technique types
from tapes

Affiliations

	non-threatening to	 -Feels good when

younger women, congruent with

-physically attract- surroundings
ive to men in -values security,
their middle confidence, and

years positive regards of
-unobtrusive but others

respectable to
women of own

ageand older
-to become a power- -values highly

ful influence on constructive inter-
matters of impor- change of advice
tance to Fijian and critical analy-
national interest sis of issues and

events

-free to pursue own -values highly
career independence but

-certain access to feels freedom

upper class Fijian means loneliness

society from

husband's

position
-not pressured for

social occasions

by husband's

family
-finds own enter-

tainment

Formal: wife	 -husband travels		 -expects to find ajob		 -values personal
mother		frequentlyfor long		muchlike her	 contacts

Non-formal:		periods		friends

career women	 -goes out of herway to		
meet female tourists	

-has network of casual		
friends among		
working women,		

mostly tertiary edu-		
cated Fijian,		
European, Chinese		
and Indian women		

in that order
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The Cultural Grid

(From page 15)

in telling Leilah the status of her

appointment.

Through the Cultural Grid,

we can identify the complexity of

social system variables relevant to

this person as well as the role

behaviors, expectations and value-

meanings which both identify and

are explained by those social

systems. By matching the

behaviors, such as her attraction

to female tourists; the

expectations, such as her potential

impact on Fijian national interest;

and the value-meaning emphasis
on independence, with the

appropriate social system
variables, we derive an

explanation of her cultural

orientation. This clarified

perspective will help determine

her appropriateness for a

particular job or situation. The

more precise and detailed the

information the more likely we

are to understand her own

cultural perspective from within

her point of view. The Cultural

Grid illustrates both the pattern
of culturally related variables,

each one helping to explain the

others, and the delicate balance of

those variables interacting with

one another. In this example, Mr

McClay's decision will now be

both informed and intentional
with regard to Leilah's personal
cultural orientation.

In conclusion, contact with

persons of differing cultural
orientations provides managers
and administrators with a certain

dilemma. Most recognize that

differences do exist and must be

accounted for in interaction.

However, attempts to describe and

explain cultural differences raises

accusations of sterotyping and

racism. As a result, indirect
measures have been developed
that are in fact tapping indicators

of cultural backgrounds as

predictive of some performance
criterion. The fear that causality
is implied in cultural

identification is understandable.

The Cultural Grid is

explicitly derived from a multi-

disciplinary body of theory and

research. It does not move from
classification to behavior but

derives classification from
behavior. The Cultural Grid

consequently allows us to account
for the very real and important
differences in cultural orientation
within the context of the social

system structure. Nationality and

ethnicity are seen in balance with
other significant characteristics
which help describe and

understand behavior. No matter
what the manager or

administrator's work

responsibility, the direct and

comprehensive accounting for

complex personal cultural

orientations must be recognized as

important.
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