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ABSTRACT 

 

Native Hawaiians have long been underrŜǇǊŜǎŜƴǘŜŘ ŀƳƻƴƎ Iŀǿŀƛ ƛΩǎ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎΣ ȅŜǘ 

there is a dearth of studies that explore factors that have contributed to these disparities. My 

dissertation investigated how multiple factors: prejudices among education administrators, erasures of 

early advocates from dominant narratives, and failures to evaluate and/or sustain Native-serving 

programs have resulted in wide disparities between the ethnic group with the smallest proportion of 

ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎ ƛƴ Iŀǿŀƛ ƛ όbŀǘƛǾŜ Iŀǿŀƛƛŀƴύ ŀƴŘ ǘƘŜ ƻƴŜ with the largest proportion of graduates 

(White). Consistent with Indigenous research methodologies, methods used herein involved designing 

inquiry that posed questions to problems for which Native Hawaiians seek solutions; privileged Native 

Hawaiian language, culture, and values; and incorporated Native Hawaiian stakeholders as co-

researchers. To ensure access to and relevance for fellow educators, practitioners, and advocates, this 

dissertation generated an overview of my positionality and three articles that can be easily disseminated 

to and adapted by other Native communities. Most data collected came from primary sources: personal 

experiences, university and government archives, eyewitnesses, U.S. Census, institutional records, and 

participant feedback. These unique data enabled a critical review of Native Hawaiian presence at the 

¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛ ŀǎ ŘŜǇƛŎǘŜŘ ƛƴ ƛǘǎ ŘƻƳƛƴŀƴǘ ƘƛǎǘƻǊƛƻƎǊŀǇƘƛŜǎ ŀƴŘ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ǊŜǇƻǊǘǎΦ {ŀƭƛŜƴǘ 

themes in these data suggested that endeavors to restore the presence of NŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǿƛǘƘƛƴ ¦IΩǎ 

historiographies, sustain effective strategies at-scale, and incorporate eradicating university degree 

ŘƛǎǇŀǊƛǘƛŜǎ ƛƴ Iŀǿŀƛ ƛ ŀƳƻƴƎ ¦IΩǎ ǎǘǊŀǘŜƎƛŎ ǇǊƛƻǊƛǘƛŜǎ ƻŦŦŜǊ ǇǊƻƳƛǎƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ ƛƴŎǊŜŀǎƛƴƎ 

Iŀǿŀƛ ƛΩǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ university graduates. 
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1  

INTRODUCTION 

 

By the early 1970s, Katherine Wery, a counselor who started working at the University of 

Iŀǿŀƛ ƛ ŀǘ aņƴƻŀ1 (UH) in the 1950s, could no longer sit idle. Wery was concerned that too few Native 

Hawaiians2 ǿŜǊŜ ŀǘǘŜƴŘƛƴƎ Iŀǿŀƛ ƛΩǎ ƻƭŘŜǎǘ ŀƴŘ ƭŀǊƎŜǎǘ ǇǳōƭƛŎ ǳƴƛǾŜǊǎƛǘȅΦ !ƭǘƘƻǳƎƘ ²ŜǊȅ ŀƴŘ ƘŜǊ bŀǘƛǾŜ 

Iŀǿŀƛƛŀƴ ƘǳǎōŀƴŘ ŘƛŘ ƴƻǘ ƘŀǾŜ ŎƘƛƭŘǊŜƴ ƻŦ ǘƘŜƛǊ ƻǿƴΣ ²ŜǊȅΩǎ ǿƻǊƪ ŀŦforded her the opportunity to 

nurture relationships with Native Hawaiian college students (N. Piianaia, personal communication, 

!ǳƎǳǎǘ нрΣ нлнлύΣ ƛƴŎƭǳŘƛƴƎ Ƙņƴŀƛ ŘŀǳƎƘǘŜǊ 5ǊΦ bŀƭŜŜƴ !ƴŘǊŀŘŜΣ aΦ5Φ ǿƘƻ ǿŜƴǘ ƻƴ ǘƻ ōŜŎƻƳŜ ǘƘŜ ŦƛǊǎǘ 

Native Hawaiian to serve as /ƘŀƛǊ ƻŦ tǎȅŎƘƛŀǘǊȅ ŀǘ ¦IΩǎ WƻƘƴ !Φ .ǳǊƴǎ {ŎƘƻƻƭ ƻŦ aŜŘƛŎƛƴŜ ŀƴŘ tǊŜǎƛŘŜƴǘ 

ƻŦ ǘƘŜ !ƳŜǊƛŎŀƴ /ƻƭƭŜƎŜ ƻŦ tǎȅŎƘƛŀǘǊƛǎǘǎ ό¢ƘŜ vǳŜŜƴΩǎ IŜŀƭǘƘ {ȅǎǘŜƳΣ нлнмύΦ CǳŜƭŜŘ ōȅ ŀ ŘŜǎƛǊŜ ǘƻ 

ƛƴŎǊŜŀǎŜ ǘƘŜ ƴǳƳōŜǊ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǎǘǳŘŜƴǘǎ ŀǘ ¦I ŀƴŘ ŎƻǳǇƭŜŘ ǿƛǘƘ ǘǿƻ ŘŜŎŀŘŜǎΩ experience with 

 
1  Although I am still a beginning level student of Hawaiian language, I have heard words and phrases 
ǎǇƻƪŜƴ ōȅ Ƴȅ ŜƭŘŜǊǎ ǘƘǊƻǳƎƘƻǳǘ Ƴȅ ƭƛŦŜΦ L ŎƘŜǊƛǎƘ ǁƭŜƭƻ Iŀǿŀƛ ƛ ŀƴŘ ǿƛƭƭ ǇǊƛǾƛƭŜƎŜ ƛǘǎ ǳǎŜΣ ǿƛǘƘƻǳǘ 
translations, throughout this dissertation. However, Kumu Laiana Wong, professor of Hawaiian 
Language at UH, cautioned that using the wrong diacritical markings can lead to mistakes in words or 
their meanings. Thus, whenever I use Hawaiian words and phrases within this dissertation, I will consult 
Pukui and ElbŜǊǘΩǎ Hawaiian Dictionary (1986) for definitions and spellings. When referring to places 
within the Hawaiian Islands, I will follow spellings provided by Pukui, Elbert, and Mookini in Place Names 
of Hawaii (1974). Whenever authors who have Hawaiian names are cited, I will follow the spellings used 
in their published work. Finally, whenever Hawaiian names, words, or phrases are directly quoted from 
ǇǳōƭƛǎƘŜŘ ǿƻǊƪǎΣ L ǿƛƭƭ Ŧƻƭƭƻǿ ǘƘŜ ŀǳǘƘƻǊΩǎ ǎǇŜƭƭƛƴƎǎΦ  

2 The peopleτpast, present, and futureτwho have inspired this study are the descendants of 
Polynesians who settled the Hawaiian archipelago. Tengan (2008) explained that terms used to identify 
Iŀǿŀƛ ƛΩǎ ŀōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜ ǎǳŎƘ ŀǎ Yņƴŀƪŀ nƛǿƛ όtŜƻǇƭŜ ƻŦ ǘƘŜ .ƻƴŜύ ŀƴŘ Yņƴŀƪŀ aŀƻƭƛ όwŜŀƭ tŜƻǇƭŜύ 
ŀǊŜ ǇǊŜŦŜǊǊŜŘ ƛƴ άŀŎǘƛǾƛǎǘ ŀƴŘ ƛƴǘŜƭƭŜŎǘǳŀƭ ŎƛǊŎƭŜǎέ όǇΦ ȄƛƛύΤ άƴŀǘƛǾŜ IŀǿŀƛƛŀƴΣέ ŀŘƻǇǘŜŘ ōȅ ǘƘŜ Iŀǿŀƛƛŀƴ 
Homes Commission to represent those with a minimum of 50 percent Hawaiian blood quantum (p. xii); 
ŀƴŘ άbŀǘƛǾŜ Iŀǿŀƛƛŀƴέ ǘƘŀǘ ƛƴŎƭǳŘŜǎ ŀƭƭ Iŀǿŀƛƛŀƴ ŀōƻǊƛƎƛƴŀƭǎ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ōƭƻƻŘ ǉǳŀƴǘǳƳ όǇΦ ȄƛƛύΦ ¢ƻ 
ƘŀǾŜ ǘƘŜ ǿƛŘŜǎǘ ǊŜŀŎƘ ŀƴŘ ǊŜƭŜǾŀƴŎŜ ŦƻǊ Ƴȅ ǎǘǳŘȅΩǎ ƛƴǘŜƴŘŜŘ ŀǳŘƛŜƴŎŜΣ L ǿƛƭƭ ǊŜŦŜǊ ǘƻ Iŀǿŀƛ ƛΩǎ ŀōƻǊƛƎƛƴŀƭ 
ǇŜƻǇƭŜ ŀǎ άbŀǘƛǾŜ IŀǿŀƛƛŀƴΣέ ŀ ŘŜŦƛƴƛǘƛƻƴ ǇǊƻƳǳƭƎŀǘŜŘ ōȅ U.S. Public Law 103-150 asΥ άŀƴȅ ƛƴŘƛǾƛŘǳŀƭ 
who is a descendent of the aboriginal people who, prior to 1778, occupied and exercised sovereignty in 
ǘƘŜ ŀǊŜŀ ǘƘŀǘ ƴƻǿ ŎƻƴǎǘƛǘǳǘŜǎ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛΦέ 
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¦IΩǎ ōǳǊŜŀǳŎǊŀŎȅ ŀƴŘ ǇƻƭƛǘƛŎǎΣ ²ŜǊȅ ŀǇǇƭƛŜŘ ŦƻǊ ǎŀōōŀǘƛŎŀƭ ƭŜŀǾŜ ŀƴŘ ŀ ǊŜǎŜŀǊŎƘ ƎǊŀƴǘ ǘƻ ǎǘǳŘȅ ǘƘŜ 

problem that most vexed her. 

.ȅ ǿŀȅ ƻŦ 5ǊΦ ²ŀƭǘŜǊ bǳƴƻƪŀǿŀΣ ŘŜŀƴ ƻŦ ¦IΩǎ /ƻƭƭŜƎŜ ƻŦ /ƻƴǘƛƴǳƛƴƎ 9ŘǳŎŀǘƛƻƴ ŀƴŘ /ƻƳƳǳƴƛǘȅ 

Service (N. Piianaia, personal communication, September 17, 2021), Wery met Norman Piianaia, a 

bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŘƻŎǘƻǊŀƭ ŎŀƴŘƛŘŀǘŜ ƛƴ ¦IΩǎ 9ŘǳŎŀǘƛƻƴŀƭ tǎȅŎƘƻƭƻƎȅ ŘŜǇŀǊǘƳŜƴǘ ǿƘƻǎŜ ŜȄǇŜǊǘƛǎŜ ǿŀǎ 

ǎǘŀǘƛǎǘƛŎŀƭ ǊŜǎŜŀǊŎƘ ŀƴŘ ǇǊƻƎǊŀƳ ŜǾŀƭǳŀǘƛƻƴΦ tƛƛŀƴŀƛŀ ǎƘŀǊŜŘ ²ŜǊȅΩǎ ŎƻƴŎŜǊƴǎ ŀƴŘ Ƨƻƛƴed the project as a 

co-ǊŜǎŜŀǊŎƘŜǊ ŀƴŘ ǊŜǎŜŀǊŎƘ ŀƴŀƭȅǎǘΦ ²ŜǊȅ ŀƴŘ tƛƛŀƴŀƛŀΩǎ ƪƴƻǿƭŜŘƎŜΣ ǎƪƛƭƭǎΣ ŀƴŘ ŀǘǘǊƛōǳǘŜǎ ǿŜǊŜ 

ŎƻƳǇƭŜƳŜƴǘŀǊȅ ŀƴŘ ǎȅƴŜǊƎƛǎǘƛŎΦ {ƘŜ ōǊƻǳƎƘǘ ƪƴƻǿƭŜŘƎŜ ƻŦ ¦IΩǎ ǇƻƭƛŎƛŜǎΣ ǇǊŀŎǘƛŎŜǎΣ ŀƴŘ ǇƻƭƛǘƛŎǎΣ 

expertise in student success strategies, and relationships with Hawaiian-serving organizations whose 

scholarships she helped administer, and Piianaia contributed knowledge of Hawaiian history, culture and 

language, and data collection and analysis. 

After inviting Native Hawaiian students and community members to share their insights and 

concerns about the problem they identified, Wery and Piianaia (1973) conducted the first, largest, and 

most rigorous, study on the status of Native Hawaiians at UH: Where are the Hawaiians?: An Inquiry into 

the Effectiveness of Education for Disadvantaged Hawaiian Students on the Nine Campuses3 of the 

University of Hawaii4. Among the important contributions these pioneering researchers delivered via 

their study were 1) baseline assessments on factors that ǘƘǿŀǊǘŜŘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ŜƴǊƻƭƭƳŜƴǘΣ 

persistence, and degree attainment at UH and 2) recommendations on what UH should do to improve 

outcomes in those areas. 

 
3 UH West-h ŀƘǳ ǿŀǎ ƴƻǘ ŜǎǘŀōƭƛǎƘŜŘ ǳƴǘƛƭ мфтсΦ 

4 Referred to hereafter as Where are the Hawaiians? (1973). 
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In the half-century that has passed since Wery and Piianaia asked UH administrators for support 

to sustain their program, institutional data indicate that some positive outcomes have been achieved. 

CƛǊǎǘΣ ŀǘ ŀƭƭ ŎŀƳǇǳǎŜǎ ŜȄŎŜǇǘ ¦I aņƴƻŀ ŀƴŘ YŀǇƛ ƻƭŀƴƛ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜΣ ǘƘŜ ǇǊƻǇƻǊǘƛƻƴ ƻŦ bŀǘƛǾŜ 

Hawaiian students has met or exceeded the percentage theȅ ŎƻƳǇǊƛǎŜ ǿƛǘƘƛƴ Iŀǿŀƛ ƛΩǎ ǇƻǇǳƭŀǘƛƻƴΦ !ƭǎƻ 

ŜƴŎƻǳǊŀƎƛƴƎ ǿŜǊŜ Řŀǘŀ ǎƘƻǿƛƴƎ ǘƘŀǘ ǘƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ŘŜƎǊŜŜǎ ŀǿŀǊŘŜŘ ǘƻ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŀǘ ¦IΩǎ 

two largest Native-ǎŜǊǾƛƴƎ ŎŀƳǇǳǎŜǎΣ ¦I aņƴƻŀ ό¦Iaύ ŀƴŘ [ŜŜǿŀǊŘ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜ ό[//ύΣ Ƙŀǎ 

reached parity with the proportion of Native Hawaiians enrolled at those campuses. 

Despite closing two important disparities at the campus level, a larger, more consequential 

ŜŘǳŎŀǘƛƻƴŀƭ ŀǘǘŀƛƴƳŜƴǘ ƎŀǇ ǊŜƳŀƛƴǎ ǳƴǊŜǎƻƭǾŜŘΦ 5ŀǘŀ ŎƻƭƭŜŎǘŜŘ ōȅ ǘƘŜ ¦Φ{Φ /ŜƴǎǳǎΩ !ƳŜǊƛŎŀƴ 

Community SǳǊǾŜȅ ό!/{ύ ǇǊŜǎŜƴǘ ǊŜǎƛŘŜƴǘǎΩ ǊŜǎǇƻƴǎŜǎ ǘƻ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ǘƘŜƛǊ ŜŘǳŎŀǘƛƻƴΣ ƘƻǳǎƛƴƎΣ 

employment, and veteran status. Because employment credentials for most managerial, professional, 

and living-ǿŀƎŜ ƻŎŎǳǇŀǘƛƻƴǎ ǊŜǉǳƛǊŜ ŀ ƳƛƴƛƳǳƳ ƻŦ ŀ ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜΣ L consulted ACS data (2017) to 

ƭŜŀǊƴ Ƙƻǿ Ƴŀƴȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ƛƴ Iŀǿŀƛ ƛ ǇƻǎǎŜǎǎ ǎǳŎƘ ŎǊŜŘŜƴǘƛŀƭǎΦ !ŦǘŜǊ ŘƛǎŀƎƎǊŜƎŀǘƛƴƎ ǘƘŜǎŜ Řŀǘŀ 

by ethnicity (Table 1), I saw that there is a paucity of Native Hawaiian university graduates among 

Iŀǿŀƛ ƛ ǊŜǎƛŘŜƴǘǎΦ 
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Table 1  

¦ƴƛǾŜǊǎƛǘȅ DǊŀŘǳŀǘŜǎ ƛƴ Iŀǿŀƛ ƛ ōȅ 9ǘƘƴƛŎƛǘȅ όнлмтύ 

Variable NH alone or in any 

combination 

White  Asian !ƭƭ Iŀǿŀƛ ƛ 

residents 

Individuals 25+ years 171,085 270,276 434,390 997,744 

University graduates     29,084 113,516      147,693       329,253 

Percentage of university graduates 

within the ethnic group 

    17%      42%      34%     33% 

Percentage of the ethnic group 

ŀƳƻƴƎ Iŀǿŀƛ ƛ ŀŘǳƭǘǎ 

    17%     27%     44%      100% 

Number of University graduates at 

42% of ethnic group 

71,856 113,516 182,444 419,052 

Net difference to reach parity + 42,772 0 + 34,751 +89,797 

 

Educators have long had access to data that reveal Native Hawaiians as the least likely university 

ƎǊŀŘǳŀǘŜǎ ƛƴ Iŀǿŀƛ ƛ ό²ƻƴƎ-Wilson, 2016); however, when I review these data, my heart feels heavy. 

aȅ ŜŀǊƭƛŜǎǘ ƛƳǇǊŜǎǎƛƻƴǎ ƻŦ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ǿith higher education came from my elders 

who expressed sorrow over degrees they longed for but were denied the opportunity to pursue. Later, 

as a college student in Southern California, poverty was the main complicating factor in my ability to 

persist and graduate. Finally, after returning home to build my career as a counselor and program 

ŎƻƻǊŘƛƴŀǘƻǊ ŀǘ YŀǇƛ ƻƭŀƴƛΣ ²ƛƴŘǿŀǊŘΣ ŀƴŘ [ŜŜǿŀǊŘ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜǎΣ L ǿŀǎ ŀōƭŜ ǘƻ ǊŜŦƭŜŎǘ ƻƴ Ƴȅ 

experiences alongside those of my students and began to formulate ideas around the ways some 

ǳƴƛǾŜǊǎƛǘȅ ǇƻƭƛŎƛŜǎΣ ǇǊŀŎǘƛŎŜǎΣ ŀƴŘ ǇǊƻƎǊŀƳǎ Ŧŀƛƭ ǘƻ ƴǳǊǘǳǊŜ ǎǘǳŘŜƴǘǎΩ ŀǎǇƛǊŀǘƛƻƴǎΦ 
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Lƴ нллуΣ L ǿŀǎ ƘƛǊŜŘ ŀǎ [ŜŜǿŀǊŘ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜΩǎ ό[//ύ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ {ǘǳŘŜƴǘ {ǳǇǇƻǊǘ 

Coordinator, a departmental leadership role charged with introducing programs designed to increase 

bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ŜƴǊƻƭƭƳŜƴǘΣ ǇŜǊǎƛǎǘŜƴŎŜΣ ƎǊŀŘǳŀǘƛƻƴΣ ŀƴŘ ǘǊŀƴǎŦŜǊ ǊŀǘŜǎΦ 5ǳǊƛƴƎ ǘƘŜ мл ȅŜŀǊǎ L ǎŜǊǾŜŘ 

in this position, I noticed that Native Hawaiian students 1) thrived in learning environments where they 

saw the subjects relevant to their aspirations and harmonious with their values; 2) sought my help and 

ŜȄǇǊŜǎǎŜŘ ǎǘǊǳƎƎƭŜǎ ǿƘŜƴ ¦IΩǎ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ǇǊŀŎǘƛŎŜǎΣ ǇǊƻƎǊŀƳǎΣ ƻǊ ŎǳƭǘǳǊŜ ŎƻƴŦƭƛŎǘŜŘ ǿƛǘƘ ǘƘŜƛǊ 

personal values or familial kuleana; and 3) responded enthusiastically while participating in courses and 

programs that helped them learn their language, history, and cultural practices. 

While my training in student development prepared me to notice what Native Hawaiian 

students were responding to, I realized that I lacked the research and assessment skills needed to 

describe the effects that were generated. In нлмоΣ L ōŜƎŀƴ ǘŀƪƛƴƎ ŎƻǳǊǎŜǎ ƛƴ ¦IΩǎ /ƻƭƭŜƎŜ ƻŦ 9ŘǳŎŀǘƛƻƴ 

ŘƻŎǘƻǊŀƭ ǇǊƻƎǊŀƳ ǘƻ ōǳƛƭŘ ǎƪƛƭƭǎ ƴŜŜŘŜŘ ǘƻ ƳŜŀǎǳǊŜ ǘƘŜ ŜŦŦŜŎǘƛǾŜƴŜǎǎ ƻŦ [//Ωǎ Native-serving programs. 

Although courses in research and evaluation methods alleviated my professional shortcomings, they did 

little to relieve my personal concerns about why there were so few Native Hawaiian university graduates 

ŀƳƻƴƎ Iŀǿŀƛ ƛΩǎ ǊŜǎƛŘŜƴǘǎΦ Among my Native Hawaiian relatives, all of whom were curious, creative, 

disciplined, and hard-working problem-solvers, only two cousins had graduated from a university. Later, 

while I was attending elementary school, my mother re-enrolled at UH to finish a degree she started 

after high school. 

Concerned about the scarcity of university graduates in my family, I became preoccupied with 

the disparities I saw in the ACS data. I wondered whether my fellow 29,083 Native Hawaiian university 

ƎǊŀŘǳŀǘŜǎ ƛƴ Iŀǿŀƛ ƛ ŀƭǎƻ noticed a dearth of university graduates within their families. Moved by the 

unambiguous and unapologetic research questions that Wery and Piianaia raised in 1973, my 

dissertation journey began as I searched for answers to what had caused Native Hawaiian adults to be 
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the least likely to be university graduates in HawaiΨi. This journey led me to my primary research 

ǉǳŜǎǘƛƻƴΥ ά²Ƙŀǘ ŎŀǳǎŜŘ ǘƘŜǎŜ ǿƛŘŜ ŀƴŘ ǇŜǊǎƛǎǘŜƴǘ ŘƛǎǇŀǊƛǘƛŜǎ ōŜǘǿŜŜƴ HawaiƛΩǎ Native Hawaiian and 

²ƘƛǘŜ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎΚέ ŀƴŘ Ƙŀǎ ŦƭƻǿŜŘ ǘƻǿŀǊŘ ƳƻǊŜ ŘƛǎŎŜǊƴƛōƭŜ ƛƴǉǳƛǊȅΥ ά²ƘƛŎƘ ǎǘǊŀǘŜƎƛŜǎ ŀǊŜ 

ƴŜŜŘŜŘ ǘƻ ƛƴŎǊŜŀǎŜ ǘƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎ ƛƴ Iŀǿŀƛ ƛ ǘƻ ŀ ƭŜǾŜƭ ǘƘŀǘ 

Ŝǉǳŀƭǎ ǘƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ƛǘǎ ²ƘƛǘŜ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎΚέ 

Dissertation Format 

After considering my goals for this research, I realized that it was critically important to generate 

new knowledge that Native educators, practitioners, and advocates could easily access, evaluate, and 

apply for the betterment of their peoples, communities, and Nations. Thus, this dissertation has been 

designed to first describe my positionality to my subject as a Native Hawaiian student development 

professional-turned-researcher, followed by three research articles. The first two studies explored the 

historical sources of factoǊǎ ǘƘŀǘ ƛƳǇŜŘŜŘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ŀŎŎŜǎǎ ǘƻ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ŀƴŘ Ŏŀƴ ōŜ 

adapted into manuscripts for publication. My final study was published in a peer-reviewed journal to 

share findings from my evaluation of a Native-serving program I introduced at Leeward Community 

College in 2009.  

Building this dissertation research upon two historically-oriented studies alongside an 

evaluation of a contemporary strategy addressed gaps among extant studies. First, although Native 

Hawaiian scholars identified colonization as a major cause of poor outcomes among Native Hawaiian 

students (Beyer, 2007; Goodyear-Yŀ ǁǇǳŀΣ нлмоΤ ¢ƘƻƳŀǎ Ŝǘ ŀƭ., 2012; Wright, 2003), I wanted to 

ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ǎǇŜŎƛŦƛŎ ǎŎƘƻƻƭ ƭŜŀŘŜǊǎΩ ƳƻǘƛǾŜǎ ŀƴŘ ǿƻǊƭŘǾƛŜǿǎ ƭŜŘ ǘƻ ǘƘŜƛǊ ŀŘƻǇǘƛƻƴ ƻŦ ǇƻƭƛŎƛŜǎ ǘƘŀǘ 

ǇǊƻŘǳŎŜŘ ǎǳŎƘ ƘŀǊƳǎΦ {ŜŎƻƴŘΣ ƘŜŜŘƛƴƎ YŀƻƳŜŀΩǎ ǿŀǊƴƛƴƎ ǘƘŀǘ ŜǊŀǎǳǊŜǎ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŦǊƻƳ 

dominant narratives have prevented an accurate understanding of our history (Kaomea, 2001, 2003, 

2014), I sought to explore the extent to which erasures have been ǳǎŜŘ ǿƛǘƘƛƴ ¦IΩǎ ǿƛŘŜƭȅ ǇǳōƭƛǎƘŜŘ 



 

7  

historical narratives and institutional reports. Finally, a widely known adage, often attributed to the late 

business consultant and prolific author Peter Drucker, teaches the importance of assessments and 

ŜǾŀƭǳŀǘƛƻƴǎΥ ά¸ƻǳ ŎŀƴΩǘ ƛƳǇǊƻǾŜ ǎƻƳŜǘƘƛƴƎ ȅƻǳ ŘƻƴΩǘ ƳŜŀǎǳǊŜΦέ ²ƘŜƴ ƻǊƎŀƴƛȊŀǘƛƻƴǎ ǎŜǘ goals yet fail to 

evaluate the effectiveness of strategies used toward achieving them, there is little confidence that their 

stated goals will be achieved. These vexing, unanswered questions and gaps moved me to design the 

three original studies herein. 

Whether taken individually or as a group, the following studies have examined factors that have 

led to Native Hawaiians having the smallest percentage of university graduates in Haǿŀƛ ƛ be the least 

ƭƛƪŜƭȅ ǘƻ ōŜ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎ ƛƴ Iŀǿŀƛ ƛΦ My preoccupation with what caused this phenomenon led 

ƳŜ ǘƻ ŘŜǾŜƭƻǇ Ƴȅ ƻǾŜǊŀǊŎƘƛƴƎ ǊŜǎŜŀǊŎƘ ǉǳŜǎǘƛƻƴǎΥ ά²Ƙŀǘ ŎŀǳǎŜŘ ǘƘŜǎŜ ǿƛŘŜ ŀƴŘ ǇŜǊǎƛǎǘŜƴǘ ŘƛǎǇŀǊƛǘƛŜǎ 

ōŜǘǿŜŜƴ Iŀǿŀƛ ƛΩǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀƴŘ ²ƘƛǘŜ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎΚέ ŀƴŘ ά²ƘƛŎƘ ǎǘǊŀǘŜƎƛŜǎ ŀǊŜ ƴŜŜŘŜŘ 

to increase tƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎ ƛƴ Iŀǿŀƛ ƛ ǘƻ ŀ ƭŜǾŜƭ ǘƘŀǘ Ŝǉǳŀƭǎ ǘƘŜ 

ǇŜǊŎŜƴǘŀƎŜ ƻŦ ƛǘǎ ²ƘƛǘŜ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎΚέ L ǳǎŜŘ ǘƘŜǎŜ ƻǾŜǊŀǊŎƘƛƴƎ ǉǳŜǎǘƛƻƴǎ ǘƻ ŘŜǾŜƭƻǇ ŀ ǎŜǘ ƻŦ 

investigations that helped me explore three different subjects, set within both historic and 

contemporary settings.   

My first article, In Their Own Words: Armstrong Family Views of Native Hawaiians, involved 

ŀƴŀƭȅǎƛǎ ƻŦ ǇǊƛƳŀǊȅ ǎƻǳǊŎŜ Řŀǘŀ ŎǳǊŀǘŜŘ ŀǘ ŀǊŎƘƛǾŜǎ ǘƘŀǘ ƘƻƭŘ !ǊƳǎǘǊƻƴƎ ŦŀƳƛƭȅ ƳŜƳōŜǊǎΩ ƧƻǳǊƴŀƭǎΣ 

letters, phƻǘƻƎǊŀǇƘǎΣ ŀƴŘ ŜǇƘŜƳŜǊŀ ƛƴ Iŀǿŀƛ ƛΣ aŀǎǎŀŎƘǳǎŜǘǘǎΣ ŀƴŘ ±ƛǊƎƛƴƛŀΦ ¢Ƙƛǎ ǎǘǳŘȅ ŜȄǇƭƻǊŜŘ Ƙƻǿ 

ǘƘŜ ŎƘƛƭŘǊŜƴ ƻŦ ǘƘŜǎŜ ŦƻǊƳŜǊ ƳƛǎǎƛƻƴŀǊƛŜǎ ŎŀǊǊƛŜŘ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ōƛƎƻǘŜŘ ǎŜƴǘƛƳŜƴǘǎ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ 

into arenas where they influenced policies within the educational and political sectors through 

privileged positions they held within the Hawaiian Kingdom and asked the following research questions: 

∙ Iƻǿ ŘƛŘ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ǇŜǊǎƻƴŀƭ ǾƛŜǿǎ ƻŦ ǘƘŜ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǇŜƻǇƭŜΣ ƭŀƴƎǳŀƎŜΣ ŀƴŘ ŎǳƭǘǳǊŜ 

influence educational policy ŀƴŘ ŎǳǊǊƛŎǳƭǳƳ ŘŜŎƛǎƛƻƴǎ ŀǘ Iŀǿŀƛ ƛ ǎŎƘƻƻƭǎΚ  
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∙ Iƻǿ ƳƛƎƘǘ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ǾƛŜǿǎ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŀƴŘ ǳƴƛǾŜǊǎƛǘȅ ŘŜƎǊŜŜ ŀǘǘŀƛƴƳŜƴǘ 

disparities be correlated? 

Samuel Armstrong (S. Armstrong), a Maui-born missionary son, ƭŜŦǘ Iŀǿŀƛ ƛ ŦƻǊ ŎƻƭƭŜƎŜΣ ǎŜǊǾŜŘ ƛƴ 

the Civil War, and established a school to train freed slaves for industrial work. I became curious about 

ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ {Φ !ǊƳǎǘǊƻƴƎ ƳŀƛƴǘŀƛƴŜŘ ǿƛǘƘ Iŀǿŀƛ ƛ ǊŜǎƛŘŜƴǘǎ ŀŦǘŜǊ ƘŜ ƭŜŦǘ ƛƴ муслΦ ²ƘŜƴ L ƭŜŀǊƴŜŘ 

that the archives at his alma mater, Williams College, held his personal papers, I requested his writings 

ǘƻ Iŀǿŀƛ ƛ ōŜǘǿŜŜƴ ǘƘŜ муулǎ ŀƴŘ муфлǎ ōŜŎŀǳǎŜ ǘƘŜ ŜǾŜƴǘǎ ƻŦ ǘƘƻǎŜ ŘŜŎŀŘŜǎ ǿŜǊŜ ŎƻƴǎŜǉǳŜƴǘƛŀƭ ǘƻ 

our monarchy.  

 ²ƘƛƭŜ ǊŜǾƛŜǿƛƴƎ ƭŜǘǘŜǊǎ ǘƘŀǘ {Φ !ǊƳǎǘǊƻƴƎ ǊŜŎŜƛǾŜŘ ŦǊƻƳ Iŀǿŀƛ ƛΣ L ǎŀǿ ǘƘŀǘ ²ƛƭƭƛŀƳ Richards 

Castle, a notorious annexationist, wrote to S. Armstrong to invite him to deliver the keynote address at 

ǘƘŜƛǊ ŀƭƳŀ ƳŀǘŜǊΣ tǳƴŀƘƻǳ {ŎƘƻƻƭΩǎ рлǘƘ ŀƴƴƛǾŜǊǎŀǊȅ ŎŜƭŜōǊŀǘƛƻƴ ƛƴ муфмΦ L ǎŀǿ ǘƘŀǘ /ŀǎǘƭŜ ƳŀŘŜ ōǊŀȊŜƴ 

and offensive statements that characterƛȊŜŘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŀǎ άƴŀƪŜŘ Ŏŀƴƴƛōŀƭǎέ ǿƛǘƘ άǿƛǘƘ ōƻǿǎΣ 

ŀǊǊƻǿǎΣ ǎǇŜŀǊǎΣ ǿŀǊ Ŏƭǳōǎέ ό/ŀǎǘƭŜΣ муфмύΦ 

²ƘƛƭŜ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ {Φ !ǊƳǎǘǊƻƴƎΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛǘƘ ƭŀǘŜ-Kingdom era school leaders, I saw 

that he had a literal genealogical connection to an educational policy decision maker, Richard 

Armstrong, his father who negatively impacted Native Hawaiians through schooling (Goodyear-Yŀǁpua, 

2005; Goodyear-Yŀǁpua, 2014; Kahumoku, 2000; Lucas, 2000; Walk, 2007). Richard Armstrong, the 

Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ aƛƴƛster of Public Instruction from 1847 to 1860 under King Kamehameha III and 

King Kamehameha IV, introduced a manual labor curriculum and policies that diminished the value of 

ǁƭŜƭƻ Iŀǿŀƛ ƛ ƛƴ ǎŎƘƻƻƭǎΦ .ŜŎŀǳǎŜ ǘƘŜȅ ǿŜǊŜ ǎǳōƳƛǘǘŜŘ ƛƴǘƻ ǘƘŜ ǇǳōƭƛŎ ǊŜŎƻǊŘΣ wΦ !ǊƳǎǘǊƻƴƎΩǎ 

educational policy decisions were published and preserved in the Kingdom era government records at 

ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ. However, his motives for enacting such changes were based upon his 
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personal prejudices which became clear after I read through his personal writings curated by the 

Iŀǿŀƛƛŀƴ aƛǎǎƛƻƴ /ƘƛƭŘǊŜƴΩǎ {ƻŎƛŜǘȅ !ǊŎƘƛǾŜǎΦ 

My second article, Hidden Histories: Early Native Hawaiian Advocates for the University of 

Iŀǿŀƛ ƛ ό¦Iύ, ŘǊŜǿ ŦǊƻƳ ǇǊƛƳŀǊȅ ǎƻǳǊŎŜ Řŀǘŀ ŎǳǊŀǘŜŘ ōȅ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ ŀƴŘ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛ 

Archives to trace the presence of early Native Hawaiian advocates who worked to establish, expand, and 

improve post-secondary opportunities at UH. The purpose of this study was to reconcile noted erasures 

of their presence from dominant narratives.   

This study was prompted by clues I noticed among errors, omissions, and erasures within extant 

historiographies about UH and its recent Native Hawaiian strategic planning reports. This study 

ŎƻƴǎƛŘŜǊŜŘ Ƙƻǿ ŦŀƛƭƛƴƎ ǘƻ ǊŜŎƻƎƴƛȊŜ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿaiian advocates may have contributed to the 

ŘƛǎǇŀǊƛǘƛŜǎ ŀƳƻƴƎ Iŀǿŀƛ ƛΩǎ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎΦ  

All five published historical narratives about those who envisioned and established UH 

ŎŜƭŜōǊŀǘŜŘ ǘƘŜ ŎƻƴǘǊƛōǳǘƛƻƴǎ ƻŦ ƳƛǎǎƛƻƴŀǊƛŜǎ ŀƴŘ ƛƳƳƛƎǊŀƴǘǎ ǘƻ Iŀǿŀƛ ƛ ǿƘƛle downplaying, diminishing, 

ƻǊ ŜǊŀǎƛƴƎ ǘƘŜ ŎƻƴǘǊƛōǳǘƛƻƴǎ ƳŀŘŜ ōȅ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΦ Lƴ ǘƘŜ мфтлǎΣ ¦IΩǎ ǎŜƴƛƻǊ ŜȄŜŎǳǘƛǾŜǎ ŀƴŘ ƎǊŀƴǘ-

funded program directors circulated racist comments about Native Hawaiians and ultimately blocked 

bills written in support of State funds ǘƘŀǘ ǿƻǳƭŘ ƘŀǾŜ ǎǳǎǘŀƛƴŜŘ ²ŜǊȅ ŀƴŘ tƛƛŀƴŀƛŀΩǎ culturally 

ǊŜǎǇƻƴǎƛǾŜ ǎǘǊŀǘŜƎƛŜǎΣ ŘŜǎƛƎƴŜŘ ǘƻ ǊŜŎǊǳƛǘ ŀƴŘ ǊŜǘŀƛƴ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŀǘ ¦IΩǎ ǘƘŜƴ-nine campuses. This 

article was guided by the following research questions: 

∙ Iƻǿ ŘƛŘ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ŎƻƴǘǊƛōǳǘŜ ǘƻ ŜǎǘŀōƭƛǎƘƛƴƎ ŀƴŘ ƛƳǇǊƻǾƛƴg public 

ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛΚ 

∙ Iƻǿ ŘƛŘ ǘƘŜ ŎƻƴǘǊƛōǳǘƛƻƴǎ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ŜǎǘŀōƭƛǎƘ ŀ ŦƻǳƴŘŀǘƛƻƴ ŦƻǊ 

future Native Hawaiian advocacy at UH? 
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Finally, because racist UH administrators effectively blocked State funding to sustain Wery and 

tƛƛŀƴŀƛŀΩǎ ǎǘǊŀǘŜƎƛŜǎ ōŀŎƪ ƛƴ мфтсΣ ¦I ŎŀƳǇǳǎŜǎ ƘŀǾŜ ǊŜƭƛŜŘ ǳǇƻƴ ŜȄǘǊŀƳǳǊŀƭ ƎǊŀƴǘǎ ǘƻ ŘŜǎƛƎƴ ŀƴŘ Ǉƛƭƻǘ 

temporary Native-serving strategies that were neither designed nor delivered with a consistent program 

framework across all UH campuses.  

My third and final study examines the quality and effectiveness of a strategy specifically 

ŘŜǎƛƎƴŜŘ ǘƻ ǎǳǇǇƻǊǘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ƴŜŜŘǎ ŀƴŘ ŀǎǇƛǊŀǘƛƻƴǎ ŀǘ [ŜŜǿŀǊŘ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜ ό[//ύΦ 

While the other two historically focused studies investigated how racist educational policymakers 

ƴŜƎŀǘƛǾŜƭȅ ŀŦŦŜŎǘŜŘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ŀōƛƭƛǘȅ ǘƻ ǘƘǊƛǾŜ ŀǘ ¦IΣ L ŜƴŘ Ƴȅ ŘƛǎǎŜǊǘŀǘƛƻƴ ǿƛǘƘ ŀ ƘƻǇŜ-filled look 

ƛƴǘƻ ¦I ŀƴŘ Iŀǿŀƛ ƛΩǎ ŦǳǘǳǊŜΦ ¢ƻ ŜȄǇƭƻǊŜ ŀƴǎǿŜǊǎ ǘƻ Ƴȅ ǎŜŎƻƴŘ ƻǾŜǊŀǊŎƘƛƴƎ ǊŜǎŜŀǊŎƘ ǉǳŜǎǘƛƻƴΣ L ŀǎƪŜŘΥ 

∙ When considering conǘŜƳǇƻǊŀǊȅ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ŀǎǇƛǊŀǘƛƻƴǎ ŦƻǊ ƭŜŀǊƴƛƴƎ ŀƴŘ ǿŜƭƭ-being, what 

kinds of programs should UH campuses offer so that more Native Hawaiians can pursue and 

achieve their higher education goals? 

¢ƘŜ ŜǾŀƭǳŀǘƛƻƴ ƻŦ [//Ωǎ YŜ !ƭŀ LƪŜ ǇǊƻƎǊŀƳ ōǊƻǳƎƘǘ ŦƻǊǘh findings from both participant survey and 

institutional data which indicated that programs that engage students in barrier-free, culturally 

congruent, and academically relevant enrichment activities may hold the promise of gradually closing 

Iŀǿŀƛ ƛΩǎ ǳƴƛversity degree attainment disparities.  

My Methodologies 

I selected methodological frameworks for these studies by reflecting on why I found particular 

historical figures, data, and archival documents problematic. Human complexity provides us with 

multiple lenses with which to identify research subjects and select research methods. For example, even 

though my White and Asian ancestors outnumber my Native Hawaiian ones, I have never identified a 

problem or devised methods to investigate factors affecting White or Asian college students and 

graduates. My interest was in uncovering factors that complicated university degree attainment for 
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Native Hawaiians who have suffered the greatest number of adverse impacts due to low education and 

income attainment while trying to live and thrive in their homeland.  

After accounting for my personal understanding of the problem, I began considering my 

intended outcomes for the research findings. With thoughts that maintaining the status quo was a 

possible alternative, I realized that my ultimate goal for these studies is to spur people into action by 

ǊŜƧŜŎǘƛƴƎ ǘƘŜ ǇǊŀŎǘƛŎŜǎΣ ǇƻƭƛŎƛŜǎΣ ŀƴŘ ǿƻǊƭŘǾƛŜǿǎ ǘƘŀǘ ƘŀǾŜ ǇǊƻŘǳŎŜŘ Iŀǿŀƛ ƛΩǎ ŘŜƎǊŜŜ ŀǘǘŀƛƴƳŜƴǘ 

disparities.  

Next, I saw my dissertation as an opportunity to wrestle with topics that Indigenous researchers 

have been discussing and applying to their work. Some of the most common bedrock questions 

circulating among Indigenous researchers include: Who are the researchers? What are their intentions 

or purposes for the research? Who collects the data? How are they collected? How are they stored? 

Who has access to them? Who benefits from the research? Most importantly, what will be different as a 

result of this research? (Kaomea, 2016; L. T. Smith, 1999, 2012; Smith & Smith, 2018; Wilson, 2008).    

When I could articulate clear, concrete answers to the essential questions about my research 

intentions and understood my kuleana to the people I am researching with and for, I recalled theoretical 

and methodological frameworks I learned about in coursework and on-going studies. From these, I 

selected those that could support my research goals. The three articles I produced herein were 

supported by both Western and Indigenous methodologies. Much like our ancestors did when exposed 

to useful Western tools and technologies, Native researchers worldwide have discussed their processes 

for adapting, blending, and selectively appropriating (Beamer, 2009) Western methodologies, so long as 

they would effectively generate knowledge to benefit their peopƭŜΩǎ ƎǊƻǿǘƘ ŀƴŘ ǿŜƭƭ-being.  

Lumbee academic Bryan Brayboy provided an instructive example of such an adaptation with his 

TribalCrit (2005) framework. Brayboy saw valuable concepts within Critical Race Theory, developed in 
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the 1970s by legal scholars as a tool to critically analyze institutional structures and policies that 

produced race-based inequities, and adapted it to investigate how America Indigenous peoples were 

negatively impacted by White supremacy. Because the Armstrongs were White American Christian 

ƳƛǎǎƛƻƴŀǊƛŜǎ ǿƘƻ ŀǎǎŜǊǘŜŘ ƘŜŀǾȅ ƛƴŦƭǳŜƴŎŜ ƻƴ Iŀǿŀƛ ƛ ǎŎƘƻƻƭǎΣ .ǊŀȅōƻȅΩǎ ¢Ǌƛōŀƭ/Ǌƛǘ ǿŀǎ ŀƴ ŀǇǘ 

methodology to support my investigation into correlations between their personal prejudices toward 

Native Hawaiians and their educational policy and curriculum decisions.    

CƻǊ Ƴȅ ǎŜŎƻƴŘ ŀǊǘƛŎƭŜΣ Ƴȅ Ǝƻŀƭ ǿŀǎ ǘƻ ǎŜŀǊŎƘ ŦƻǊ ƴŀƳŜǎ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ 

ǿƘƻ ƘŀŘ ōŜŜƴ ŜǊŀǎŜŘ ƻǳǘ ƻŦ ¦IΩǎ ƘƛǎǘƻǊƛŎŀƭ ƴŀǊǊŀǘƛǾŜǎ ŀƴŘ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ǊŜǇƻǊǘǎΦ Lƴ ƻƴŜ ƻŦ YŀƻƳŜŀΩǎ 

applied research studies, she described the ƭŜǾŜƭ ƻŦ ŘƛǎŎǊŜǘƛƻƴ ǎƘŜ ǳǎŜŘ ǘƻ ŘǊŀǿ ŦǊƻƳ 5ŜǊǊƛŘŀΩǎ ǿǊƛǘƛƴƎǎ 

on sous rature. ά¢ƘǊƻǳƎƘƻǳǘ ǘƘƛǎ ŀǊǘƛŎƭŜ L ǳǎŜ ǘƘŜ ǘŜǊƳ ōƻǘƘ ƳƻǊŜ ƭƻƻǎŜƭȅ ŀƴŘ ƳƻǊŜ ƭƛǘŜǊŀƭƭȅ ǘƘŀƴ ƘŜ 

ƭƛƪŜƭȅ ƛƴǘŜƴŘŜŘέ όYŀƻƳŜŀΣ нллоΣ ǇΦ мсύΦ !ŘƳƛǘǘŜŘƭȅΣ L ŀƳ ƴƻǘ ȅŜǘ ŦŀƳƛƭƛŀǊ ǿƛǘƘ 5ŜǊǊƛŘŀΩǎ ǿƻǊƪΣ but by 

ǎǘǳŘȅƛƴƎ YŀƻƳŜŀΩǎ ŜȄŀƳǇƭŜ ƻŦ ǎŜƭŜŎǘƛǾŜƭȅ ŀǇǇǊƻǇǊƛŀǘƛƴƎ ƛǘ ƛƴ Ƴȅ ǊŜǎŜŀǊŎƘ ƻƴ ¦I ƘƛǎǘƻǊȅΣ L ƭŜŀǊƴŜŘ ŀōƻǳǘ 

ƛǘǎ ǾŀƭǳŜ ƛƴ ǇǳǊǎǳƛƴƎ ŀƴǎǿŜǊǎ ǘƻ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ǘƘŜ ƎŜƴŜŀƭƻƎȅ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎΦ 

I blended methodologies for this article by considering myself a genealogist of sorts, using archival 

ǊŜǎŜŀǊŎƘ ƳŜǘƘƻŘǎ ǘƻ ƎŜƴŜǊŀǘŜ ŀ ƳƻǊŜ ŀŎŎǳǊŀǘŜ ŀƴŘ ŎƻƳǇƭŜǘŜ Ƴƻ ƻƪǹ ŀǳƘŀǳ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ 

Hawaiian advocates. 

 Finally, program evaluation methodologies differ from those in research because evaluation 

studies are intended to generate recommendations for decision-making and improvement. Because the 

program under investigation was designed to increase college success for Native Hawaiians, and the goal 

ƻŦ ǘƘŜ ŜǾŀƭǳŀǘƛƻƴ ǎǘǳŘȅ ǿŀǎ ǘƻ ƛƳǇǊƻǾŜ ƛǘ ƛƴ ǿŀȅǎ ǘƘŀǘ ǘƘŜ YŜ !ƭŀ LƪŜ tǊƻƎǊŀƳ ŎƻǳƭŘ ōŜ ǳǎŜŘ ǘƻ ƛƴŎǊŜŀǎŜ 

ŎƻƭƭŜƎŜ ǎǳŎŎŜǎǎ ŦƻǊ ƳƻǊŜ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΣ L ōƭŜƴŘŜŘ ŜƭŜƳŜƴǘǎ ŦǊƻƳ {ǘŀƪŜΩǎ όнллпύ ǊŜǎǇƻƴǎƛǾŜ  
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evaluation framewoǊƪ ŀƴŘ [ŀCǊŀƴŎŜ ŀƴŘ bƛŎƘƻƭǎΩ όнлмлύ LƴŘƛƎŜƴƻǳǎ ŜǾŀƭǳŀǘƛƻƴ ƳŜǘƘƻŘƻƭƻƎƛŜǎΦ  

All of my methodological frameworks will be discussed in greater detail within each article.  

My Positionality with the Research 

 Identifying the Problem 

I began formulating my sense of positionality with my research by reflecting on the experiences 

that shaped my journey I took to be able to design, conduct, and generate these studies. After outlining 

examples that felt most relevant, I looked through photographs to jog my memory about experiences 

from years spent in school and in earlier phases of my career. Next, I drafted responses to self-

generated questions with a goal of providing my dissertation readers with a sense of who I am, who I 

come from, and what I experienced as a student and in my career that moved me to pursue my 

dissertation research.   

The subject of my research emerged after analyzing data that I had extracted from the U.S. 

/ŜƴǎǳǎΩ !ƳŜǊƛŎŀƴ /ƻƳƳǳƴƛǘȅ {ǳǊǾŜȅ ό!/{ύ ƛƴ Ƴȅ ǿƻǊƪ ŀǎ [ŜŜǿŀǊŘ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜΩǎ bŀǘƛǾŜ 

Iŀǿŀƛƛŀƴ {ǘǳŘŜƴǘ {ǳǇǇƻǊǘ /ƻƻǊŘƛƴŀǘƻǊΦ ²ƘƛƭŜ ǇǊŜǾƛƻǳǎ ǊŜǎŜŀǊŎƘŜǊǎ ƘŀŘ ŘŜǎŎǊƛōŜŘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ 

disparities ŀƳƻƴƎ Iŀǿŀƛ ƛΩǎ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎ ƛƴ ǘŜǊƳǎ ƻŦ ǇŜǊŎŜƴǘŀƎŜǎΣ L ǿŀƴǘŜŘ ǘƻ ƪƴƻǿ ǘƘŜ ŜȄǘŜƴǘ ƻŦ 

the problem in terms of indivƛŘǳŀƭǎΦ !ŦǘŜǊ ŜȄǘǊŀŎǘƛƴƎ ŀƴŘ ǎǘǳŘȅƛƴƎ ǘƘŜ !/{Ω ŘŜƳƻƎǊŀǇƘƛŎ ŘŀǘŀΣ ǘƘŜ ǿƛŘŜ 

disparity between individual Native Hawaiian and White university graduate totals was shocking and 

painful to me. This personal reaction to the disparity I saw in the data motivated me to increase my 

ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ŦŀŎǘƻǊǎ ǘƘŀǘ ƘŀǾŜ ŜƛǘƘŜǊ ƘŜƭǇŜŘ ƻǊ ƘǳǊǘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ŀōƛƭƛǘȅ ǘƻ ŜŀǊƴ ǳƴƛǾŜǊǎƛǘȅ 

degrees. 

 My Pilina with the Problem 

Researchers increase their credibility by explaining their relationship with their subjects 

(Holmes, 2020; Holmes, 2021; Smith & Smith, 2018). Leaders in Indigenous education and research, 
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Graham Hingangaroa Smith and Linda Tuhiwai Smith require their graduate students to introduce their 

research via positionality statements to fulfill both cultural and academic norms. The Smiths argue 

ά5ŜŎƻƴǎǘǊǳŎǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ǇƻǎƛǘƛƻƴƛƴƎ ŀƭƭ ǘƘŜ ǘƛƳŜ ƛǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ŜƭŜƳŜƴǘ ƻŦ ŀƴ LƴŘƛƎŜƴƻǳǎ ŀǇǇǊƻŀŎƘΦ Φ 

.. It is important to introduce oneself and to appropriately connect oneself and identify with the topic 

being undŜǊǘŀƪŜƴέ ό{ƳƛǘƘ ϧ {ƳƛǘƘΣ нлмуΣ ǇΦ ннύΦ 

!ǎ L ǇƻƴŘŜǊŜŘ ǿƘȅ ǘƘŜ ŘŜƎǊŜŜ ŀǘǘŀƛƴƳŜƴǘ ŘƛǎǇŀǊƛǘȅ ōŜǘǿŜŜƴ Iŀǿŀƛ ƛΩǎ ²ƘƛǘŜ ŀƴŘ bŀǘƛǾŜ 

Hawaiian graduates bothered me, I realized that I saw this phenomenon through my closest and most 

influential Native Hawaiian relatiǾŜǎΩ ŘŀǎƘŜŘ ǎŎƘƻƻƭƛƴƎ ŀƴŘ ŎŀǊŜŜǊ ƎƻŀƭǎΦ ²ƘŜƴ L ǿŀǎ ƛƴ ŜƭŜƳŜƴǘŀǊȅ 

school, I asked my great-ƎǊŀƴŘƳƻǘƘŜǊ ǿƘŀǘ ǎƘŜ ǿŀƴǘŜŘ ǘƻ ōŜ ǿƘŜƴ ǎƘŜ ƎǊŜǿ ǳǇΦ {ƘŜ ŀƴǎǿŜǊŜŘΣ άL 

ǿŀƴǘŜŘ ǘƻ ōŜ ŀ ƴǳǊǎŜΣ ōǳǘ Ƴȅ ŦŀǘƘŜǊ ŘƛŘƴΩǘ ǿŀƴǘ ǘƻ ǎŜƴŘ ƳŜ ǘƻ ǎŎƘƻƻƭΦέ .ŜŎŀǳǎŜ ǘƘŜ ǘƻǇƛŎ ǿŀǎ ƻōǾƛously 

painful for great-grandmother to recall, I did not belabor her with more questions. Even today, I still 

ŘƻƴΩǘ ƪƴƻǿ ǿƘŜǘƘŜǊ Ƴȅ ƎǊŜŀǘ-ƎǊŜŀǘ ƎǊŀƴŘŦŀǘƘŜǊΩǎ ǊŜƭǳŎǘŀƴŎŜ ƘŀŘ ǘƻ Řƻ ǿƛǘƘ ǘƘŜ ŦƛƴŀƴŎƛŀƭ ŜȄǇŜƴǎŜǎ 

associated with nursing school or gender roles associated with Native Hawaiian women in the 1920s. It 

was just clear to me that my great-grandmother wanted to continue in school and enter a profession 

she greatly admired. 

Later, while I was finishing high school, my mother constantly urged me to go straight to a 

ǳƴƛǾŜǊǎƛǘȅΣ άǎǘƛŎƪ ƛǘ ƻǳǘΣέ ŀƴŘ ƎǊŀŘǳŀǘŜΦ aƻƳΩǎ ǘƻƴŜ ōŜŎŀƳŜ ŜǾŜƴ ƳƻǊŜ ŦƛǊƳ ƻƴ ǘƘŜ ǘƻǇƛŎ ƻŦ ƎǊŀŘǳŀǘƛƻƴΥ 

ά¸ƻǳ ƘŀǾŜ ǘƻ ŦƛƴƛǎƘ ȅƻǳǊ ŘŜƎǊŜŜ ōŜŎŀǳǎŜ ȅƻǳǊ ŜŘǳŎŀǘƛƻƴ ƛǎ ǎƻƳŜǘƘƛƴƎ ƴƻ ƻƴŜ Ŏŀƴ ǘŀƪŜ ŀǿŀȅ ŦǊƻƳ ȅƻǳΗέ 

.ŜŎŀǳǎŜ ƻŦ Ƴȅ ƳƻǘƘŜǊΩǎ ǇŜǊǎƻƴŀƭ ŎƛǊŎǳƳǎǘŀƴŎŜs, she came to value earning a university degree 

out of necessity. When I started kindergarten, Mom chose to return to UH to finish the degree she 

started after high school. She needed a university degree because she found herself having to support 

my sister and me as a single parent.  
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As Mom approached graduating with her Hawaiian Studies-focused degree, then only a 

concentration under Liberal Studies, her advisor Professor Abraham Piiianaia urged her to apply for one 

of the seats set aside for Native Hawaƛƛŀƴǎ ŀǘ ¦IΩǎ ²ƛƭƭƛŀƳ {Φ wƛŎƘŀǊŘǎƻƴ {ŎƘƻƻƭ ƻŦ [ŀǿΦ aƻƳ 

ǿƘƻƭŜƘŜŀǊǘŜŘƭȅ ǿŀƴǘŜŘ ǘƻ ŎƻƴǘƛƴǳŜ ƘŜǊ ŜŘǳŎŀǘƛƻƴ ŀǘ ¦IΩǎ ƴŜǿ ƭŀǿ ǎŎƘƻƻƭ ǎƻ ǘƘŀǘ ǎƘŜ ŎƻǳƭŘ ŀǇǇƭȅ ƘŜǊ 

knowledge of Hawaiian language, history, and culture in ways that would advance Native rights through 

ƭŀǿΦ ¢ƘŜ ƻƴƭȅ ǊŜŀǎƻƴ ǎƘŜ ŘƛŘ ƴƻǘ ǇǳǊǎǳŜ ¦IΩǎ ƧǳǊƛǎ ŘƻŎǘƻǊŀǘŜ ǿŀǎ ōŜŎŀǳǎŜ ǎƘŜ ƘŀŘ ǘƻ ǎǘŀǊǘ ǿƻǊƪƛƴƎ Ŧǳƭƭ-

time to support us as a single parent.  

Despite having life circumstances that prevented the advanced schooling they desired for 

themselves, my great-grandmother and mother worked hard and sacrificed selflessly for the rest of their 

ƭƛǾŜǎΣ ǎǇŀǊƛƴƎ ƴƻ ŜȄǇŜƴǎŜ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ŀƴŘ Ƴƻ ƻǇǳƴŀ ǊŜŎŜƛǾŜŘ ǘƘŜ ōŜǎǘ ǎŎƘƻƻƭƛƴƎ 

opportunities possible. My mother diligently filed all the financial aid paperwork available at every 

school I attended from kindergarten through college. Her modest income qualified me for all forms of 

financial assistance, including campus work-study, which began for me in seventh grade. As a teenager, I 

felt ashamed to work in my ǎŎƘƻƻƭΩǎ ƻŦŦƛŎŜǎ ŀƴŘ ŎŀŦŜǘŜǊƛŀ ōŜŎŀǳǎŜ ƛǘ ǎƘƻǿŜŘ Ƴȅ ŎƭŀǎǎƳŀǘŜǎ ǘƘŀǘ ƻǳǊ 

family was poor. However, as an adult, I realized that fulfilling my work-study obligations directly 

contributed to my career choice and educational philosophies. As I matured, I became proud to have 

learned at an early age that my education was valuable and that I did my small part to alleviate my 

ƳƻǘƘŜǊΩǎ ŜȄǇŜƴǎŜǎΣ ǿƘƛŎƘ ǿŜǊŜ ŀƭǊŜŀŘȅ ǎƻ ƘƛƎƘΦ 

aƻǎǘ ƛƳǇƻǊǘŀƴǘƭȅΣ ǿƻǊƪƛƴƎ ƻƴ ŎŀƳǇǳǎ ǘƻ ŜŀǊƴ Ƴȅ ŦŀƳƛƭȅΩǎ ŦƛƴŀƴŎƛŀƭ ŀƛŘ ǇŀŎƪŀƎŜ ŘƛǊŜŎǘƭȅ 

influenced my career choice to become a student development professional. By working alongside 

ǾŀǊƛƻǳǎ ǎǳǇǇƻǊǘ ǎǘŀŦŦ ǘƘǊƻǳƎƘƻǳǘ ƘƛƎƘ ǎŎƘƻƻƭ ŀƴŘ ŎƻƭƭŜƎŜΣ L ƻōǎŜǊǾŜŘ Ƙƻǿ ǘƘŜȅ ŎƻƴǘǊƛōǳǘŜŘ ǘƻ ǎǘǳŘŜƴǘǎΩ 

success by interacting with students in personalized, positive, and compassionate ways. Over time, I 

noticed that any professional at a school could produce this effect. With personalized support from 
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janitors, chaplains, food servers, teachers, counselors, and deans, students could overcome daunting 

challenges and even exceed expectations when school personnel extend care and encouragement. 

As I proceeded through high school and college, I carried my great-ƎǊŀƴŘƳƻǘƘŜǊ ŀƴŘ ƳƻǘƘŜǊΩǎ 

aspirations for higher education with me. Concerns that the brilliant Native Hawaiian women whom I 

loved and admired most settled for jobs they could secure with their limited schooling credentials led 

me to build a career in post-secondary student development and counseling. When my great-

grandmother and mother spoke of the careers they longed for in nursing and law, I sensed that they 

were confident that they would have enjoyed those careers and, more importantly, would have 

distinguished themselves in their professions. I wanted to choose a career that would reduce the 

number of Native Hawaiƛŀƴǎ ǿƘƻ ŎŀǊǊƛŜŘ ǘƘŀǘ ǎŜƴǎŜ ƻŦ ŀōŀƴŘƻƴŜŘ ŘǊŜŀƳǎ ƛƴ ǘƘŜƛǊ ƴŀ ŀǳΦ .ŜŎƻƳƛƴƎ ǘƘŜ 

first person in my direct lineage to complete graduate school and to build a career that is harmonious 

with my values, goals, and needs instilled a deep desire to see more Native Hawaiians enjoying the 

benefits that university degrees can generate for themselves and their families.  

Studying the Problem 

Between 2008 and 2018, I was able to merge my personal and professional experiences into a 

kuleana I felt privileged and ready to auamoΥ [ŜŜǿŀǊŘ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜΩǎ ŦƛǊǎǘ {ǘŀǘŜ-funded Native 

Hawaiian Student Support Coordinator. The need for a departmental head who would design, 

implement, evaluate, and improve strategies that could increase the number of Native Hawaiians who 

would enroll, persist, graduate, transfer, and enter fulfilling and family-sustaining careers led to LCC 

establishing the new position. After completing my first five years in the position, I realized that the 

ŎƻǳƴǎŜƭƛƴƎ ǎƪƛƭƭǎ L ŀŎǉǳƛǊŜŘ ǿƛǘƘ Ƴȅ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ were not sufficient to study the effectiveness of the 

bŀǘƛǾŜ ŎŜƴǘŜǊΩǎ ǇǊƻƎǊŀƳǎ ŀƴŘ ǎǘǊŀǘŜƎƛŜǎΦ ¢ƘǳǎΣ ƛƴ нлмоΣ L ŘŜŎƛŘŜŘ ǘƻ ǘŀƪŜ ŎƻǳǊǎŜǎ ǘƻǿŀǊŘ ŀ ŘƻŎǘƻǊŀǘŜ ƛƴ 

education to build new skills in educational research. While learning research methods and 
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methodologies as a doctoral student, I became passionate about using Indigenous research methods 

ŀƴŘ ŎǊƛǘƛŎŀƭ ŀƴŀƭȅǎƛǎ ƻŦ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ǎǘǊǳŎǘǳǊŜǎ ŀƴŘ Řŀǘŀ ǘƻ ƛƳǇǊƻǾŜ Ƴȅ ŀōƛƭƛǘȅ ǘƻ ŀǳŀƳƻ Ƴȅ ƪǳƭŜŀƴŀ ŀǘ 

LCC because they gave me the tools to explore what may have affected my beloved Native Hawaiian 

ǊŜƭŀǘƛǾŜǎΣ Ƴȅ ƻǿƴΣ ŀƴŘ Ƴȅ ǎǘǳŘŜƴǘǎΩ ǳƴƛǾŜǊǎƛǘȅ ŘŜƎǊŜŜ ŀƴŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ŎŀǊŜŜǊ ŀǎǇƛǊŀǘƛƻƴǎΦ 

In terms of my positionality with my dissertation research subjectςςNative Hawaiians who 

aspire to, persist toward, and ultimately earn a university degree, I drew from my personal and 

professional experiences. Being able to recognize disparities between Iŀǿŀƛ ƛΩǎ Native Hawaiian and 

White university graduates as a problem came from listening to my mother and great-grandmother who 

wŜǊŜ ƴƻǘ ŀōƭŜ ŜŀǊƴ ǘƘŜ ŘŜƎǊŜŜǎ ǘƘŜȅ ǿŀƴǘŜŘΣ ŜŀǊƴƛƴƎ Ƴȅ ōŀŎƘŜƭƻǊΩǎ ŀƴŘ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜǎ ŀƴŘ ŦǊƻƳ 

Native Hawaiian students proceed through UH community colleges to earn their undergraduate and 

graduate degrees.  

While considering what might allow Native Hawaiian students to be more successful in earning 

their university degrees, I considered what worked for me while attending the University of Redlands 

ŀƴŘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛ ŀǘ aņƴƻŀΦ L ǊŜƳŜƳōŜǊŜŘ ǘƘŀǘ L ǊŜǎǇƻƴŘŜŘ Ƴƻǎǘ ǇƻǎƛǘƛǾŜƭȅ ǘƻ ǇŜǊǎƻƴƴŜƭ 

who used student-centered teaching methods or support strategies. Whenever faculty or staff took time 

to get to know me, listen to my perspectives, or accommodate my schedule, learning style, or personal 

limitations, I felt I could persist and accomplish whatever school-related goals that I had set for myself. 

After starting my UH community college career in 1997, I made a commitment to provide my students 

the kind of encouragement and care I had received from my most supportive mentors. By embracing my 

ƳŜƴǘƻǊǎΩ ƳŜǘƘods, the UH community college students I advised responded to me by sharing the ways 

they pursued their dreams while overcoming personal and institutional barriers quite candidly with me.   
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Laura Rendón, an early pioneer in transformative equity-minded educational research, 

explained why student-centered strategies were highly effective among low-income, first-generation, 

and non-traditional college students when she introduced validation theory (1994).   

Validation theory provides a framework that faculty and staff can employ to work with 

students in a way that gives them agency, affirmation, self-worth, and liberation from 

past invalidation. The most vulnerable students will likely benefit from external validation 

that can serve as a means to move students toward gaining internal strength resulting in 

increased confidence and agency in shaping resulting in increasing confidence and agency 

in shaping their own lives. As such, both external affirmations and internal 

acknowledgements of self-competence are important in shaping academic success. 

(Rendón Linares & Muñoz, 2011, p. 17) 

In sum, I designed my dissertation to pursue answers to questions that I formulated by 

reflecting upon my personal and professional experiences. After watching closest Native Hawaiian role 

models live without the degrees and careers they deeply desired, I wanted to understand the historic 

ŦŀŎǘƻǊǎ ǘƘŀǘ ƴŜƎŀǘƛǾŜƭȅ ŀŦŦŜŎǘŜŘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ŀŎŎŜǎǎ ǘƻ ŀƴŘ ǎǳŎŎŜǎǎ ǿƛǘƘƛƴ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴΦ !ƭǎƻΣ 

after watching college students respond to strategies that helped them learn, grow, and achieve their 

goals over my 28-year career, I wanted to use my dissertation to explore what else our institutions can 

do to eradicate degree attainment disparities between the ethnic group that has the smallest 

ǇŜǊŎŜƴǘŀƎŜ ƻŦ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎ ƛƴ Iŀǿŀƛ ƛ όbŀǘƛǾŜ Iŀǿŀƛƛŀƴύ and the one with the largest percentage 

of graduates (White).  
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ARTICLE ONE 

IN THEIR OWN WORDS: 

ARMSTRONG FAMILY VIEWS OF NATIVE HAWAIIANS 

 

The Invitation 

Finally, do not fail to come next June or before if you can.  We shall have a double row of 

naked cannibals drawn up on the wharf to receive you, armed with bows, arrows, spears, 

war clubs, to say nothing of the hula drums and, if we can, will induce Her Majesty the 

Queen to stand at the end of the line to make your coming here a real ovation. You must 

ǇǊŀŎǘƛŎŜ ƻƴ άhŀƘǳ ƻŀΣ hŀƘǳ ƻŀΣ tǳƴŀƘƻǳΣ tǳƴŀƘƻǳΣ Ƴŀǳ ŀ ƳŀǳΦέ ό/ŀǎǘƭŜΣ муфмύ 

¢Ƙƛǎ ǎǘǳŘȅ ǿŀǎ ƛƴǎǇƛǊŜŘ ōȅ ǘƘŜ ŀƴƎŜǊ ǘƘŀǘΣ ŦƛǾŜ ȅŜŀǊǎ ŀƎƻΣ ǿŜƭƭŜŘ ǳǇ ƛƴ Ƴȅ ƴŀ ŀǳ ŀǎ L ǊŜŀŘ ²ƛƭƭƛŀƳ 

wƛŎƘŀǊŘǎ /ŀǎǘƭŜΩǎ ƛƴǾƛǘŀǘƛƻƴ ǘƻ {ŀƳǳŜƭ /ƘŀǇƳŀƴ !ǊƳǎǘǊƻƴƎ ό{Φ !ǊƳǎǘǊƻƴƎύ ǘƻ ǎǇŜŀƪ ŀǘ ǘƘŜƛǊ ŀƭƳŀ ƳŀǘŜǊ 

tǳƴŀƘƻǳ {ŎƘƻƻƭΩǎ рлǘƘ ŀƴƴƛǾŜǊǎŀǊȅ ŎŜƭŜōration. On February 24, 1891, Castle typed a one-and-a-half-

ǇŀƎŜ ƭŜǘǘŜǊ ƻŦ ƛƴǾƛǘŀǘƛƻƴ ǘƻ {Φ !ǊƳǎǘǊƻƴƎ ƻƴ Ƙƛǎ ƭŀǿ ƻŦŦƛŎŜ ǎǘŀǘƛƻƴŜǊȅΦ !ǘ ŦƛǊǎǘ ƎƭŀƴŎŜΣ /ŀǎǘƭŜΩǎ ƛƴǾƛǘŀǘƛƻƴ 

ŎƻƴǾŜȅŜŘ ǘƘŜ tǳƴŀƘƻǳ WǳōƛƭŜŜ ǇƭŀƴƴƛƴƎ ŎƻƳƳƛǘǘŜŜΩǎ ƘƻǇŜ ǘƘŀǘ {Φ !ǊƳǎǘǊƻƴƎ ǿƻǳƭŘ ǘǊŀǾŜƭ ōack to 

Iŀǿŀƛ ƛ ǘƻ άŘŜƭƛǾŜǊ ǘƘŜ ǎǘŀǘŜ ƻǊŀǘƛƻƴ ƻǊ ŀŘŘǊŜǎǎ ƻǊ ǿƘŀǘŜǾŜǊ ȅƻǳ Ŏŀƭƭ ƛǘ ŀǘ ǘƘŜ ƻŎŎŀǎƛƻƴ ƻŦ ǘƘŜ hŀƘǳ 

College semi-ŎŜƴǘŜƴƴƛŀƭέ ό/ŀǎǘƭŜΣ муфмύΦ ¢ƘŜ ǇƭŀƴƴƛƴƎ ŎƻƳƳƛǘǘŜŜτconsisting of A. F. Judd, F. W. Damon, 

and Castleτall missionary sons who participated in coups that led to the usurpation of the Hawaiian 

YƛƴƎŘƻƳΣ ǿŜǊŜ ƻǎǘŜƴǎƛōƭȅ ǇƭŀƴƴƛƴƎ ŀƴ ŜǾŜƴǘ ǘƻ ŎƻƳƳŜƳƻǊŀǘŜ tǳƴŀƘƻǳΩǎ ŦƛǊǎǘ рл ȅŜŀǊǎ ƻŦ ŜŘǳŎŀǘƛƴƎ ǘƘŜ 

children and descendants of the American Board of Commissioners for Foreign Mission (ABCFM) 

missionaries. 

!ƭǘƘƻǳƎƘ /ŀǎǘƭŜΩǎ ƭŜǘǘŜǊ ŎƻƴǘŀƛƴŜŘ ǘƘŜ ōŀǎƛŎ ŜƭŜƳŜƴǘǎ ƻŦ ŀƴ ƛƴǾƛǘŀǘƛƻƴΣ ƛǘǎ ǊŀŎƛǎǘ ǘǊƻǇŜǎ ŀƴŘ ŀƴǘƛ-

monarchy references kept gnawing at me. I wondered why would Castle feel moved to disparage Native 
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Hawaiians5 and our Queen while crafting a letter of invitation? Upon closer analysis, I noticed that Castle 

was inviting a nationally known education reformer to a celebration for the most exclusive school in the 

Hawaiian Kingdom, yet he did not mention a single education-ǊŜƭŀǘŜŘ ǘƻǇƛŎΦ LƴǎǘŜŀŘΣ /ŀǎǘƭŜΩǎ ƭŜǘǘŜǊ 

conveyed three sentences describing the Jubilee event, versus eight others that described the political 

events that were unfolding in the independent island nation where both he and S. Armstrong were 

born. 

The state of affairs here is somewhat mixed at present. Just what is going to be the result 

no one can tell. The Queen is pushing with all her might to obtain new prerogatives, or 

rather to regain the old, against the people. (Castle, 1891) 

After noting these ŘƛǎŎǊŜǇŀƴŎƛŜǎΣ L ōŜƎŀƴ ŀƴŀƭȅȊƛƴƎ /ŀǎǘƭŜΩǎ ƛƴǾƛǘŀǘƛƻƴ ǿƛǘƘƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ 

tensions between Native Hawaiians and American missionaries that had been growing steadily within 

the Hawaiian Kingdom during the late nineteenth century. By considering the historic conflicts between 

royalists and annexationists, I began to suspect Castle, Judd, and Damon of wanting S. Armstrong to 

deliver a political, rather than an educational speech. In terms of governance at the time, after King 

Yŀƭņƪŀǳŀ ŘƛŜŘ ƛƴ {ŀƴ CǊŀƴŎƛǎŎƻ ƻƴ WŀƴǳŀǊȅ нлΣ муфм ŀƴŘ Ƙƛǎ ǎƛǎǘŜǊΣ tǊƛƴŎŜǎǎ [ƛƭƛ ǳƻƪŀƭŀƴƛ ŀǎŎŜƴŘŜŘ ǘƘŜ 

throne thereafter. Given that Castle wrote this invitation to S. Armstrong on February 24, 1891, it felt 

ƻŘŘ ǘƘŀǘ ŀŦǘŜǊ Ƨǳǎǘ ƻƴŜ ƳƻƴǘƘ ƻŦ ǘƘŜ ƴŜǿ ǎƻǾŜǊŜƛƎƴΩǎ ŎƻǊƻƴŀǘƛƻƴΣ /ŀǎǘƭŜΣ WǳŘŘΣ ŀnd Damon decided that 

!ǊƳǎǘǊƻƴƎΣ ŀ ōǳǎȅ ŦƻǳƴŘƛƴƎ ƘŜŀŘƳŀǎǘŜǊ ƻŦ ŀ ±ƛǊƎƛƴƛŀ ǎŎƘƻƻƭ ŦƻǊ ŦǊŜŜŘ ǎƭŀǾŜǎ ǿƘƻ ƘŀŘ ƴƻǘ ƭƛǾŜŘ ƛƴ Iŀǿŀƛ ƛ 

 
5 The peopleτpast, present, and futureτwho have inspired this study are the descendants of 

Polynesians who settled the Hawaiian archipelago. To have the widest reach and relevance for my 

ǎǘǳŘȅΩǎ ƛƴǘŜƴŘŜŘ ŀǳŘƛence, I will ǊŜŦŜǊ ǘƻ Iŀǿŀƛ ƛΩǎ ŀōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜ ŀǎ άbŀǘƛǾŜ IŀǿŀƛƛŀƴΣέ ŀ ŘŜŦƛƴƛǘƛƻƴ 

promulgated by U.S. Public Law 103-150, as: άŀƴȅ ƛƴŘƛǾƛŘǳŀƭ ǿƘƻ ƛǎ ŀ ŘŜǎŎŜƴŘŜƴǘ ƻŦ ǘƘŜ ŀōƻǊƛƎƛƴŀƭ 

people who, prior to 1778, occupied and exercised sovereignty in the area that now constitutes the 

{ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛΦέ 

 

https://www.hawaii-nation.org/sovereignty.html
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for over 30 years, became their top choice to deliver a large public speech where Punahou graduates, 

families, and prominent commǳƴƛǘȅ ƳŜƳōŜǊǎ ǿƻǳƭŘ ōŜ ƎŀǘƘŜǊŜŘ ǘƻ ŎŜƭŜōǊŀǘŜ ǘƘŜ ǎŎƘƻƻƭΩǎ рлǘƘ 

anniversary. 

¢ƘŜƴΣ ōŜŎŀǳǎŜ /ŀǎǘƭŜ ƛƴŎƭǳŘŜŘ ŘŜƳŜŀƴƛƴƎ ǊŜŦŜǊŜƴŎŜǎ ǘƻ άǿŀǊ ŘǊǳƳǎέ ŀƴŘ άŎŀƴƴƛōŀƭǎΣέ L ōŜƎŀƴ ǘƻ 

wonder why an attorney and Punahou trustee felt comfortable caricaturing Native Hawaiians and 

vǳŜŜƴ [ƛƭƛ ǳƻƪŀƭŀƴƛ ƛƴ ŀ ƭŜǘǘŜǊ ƻŦ ƛƴǾƛǘŀǘƛƻƴ ǘƻ ŀ ƴŀǘƛƻƴŀƭƭȅ ƪƴƻǿƴ ŜŘǳŎŀǘƻǊΦ /ŀǎǘƭŜΩǎ ŎƻƭƭƻǉǳƛŀƭƛǎƳǎ 

provided evidence that the two were familiar enough to speak frankly with each other. With the clues 

ǇǊƻǾƛŘŜŘ ƛƴ /ŀǎǘƭŜΩǎ ƭŜǘǘŜǊΣ L ōŜƎŀƴ ǘƻ ǎǳǎǇŜŎǘ {Φ !ǊƳǎǘǊƻƴƎ ƻŦ ǎƘŀǊƛƴƎ /ŀǎǘƭŜΩǎ Ŏŀƭƭƻǳǎ ŘƛǎǊŜƎŀǊŘ ŦƻǊ 

bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŀƴŘ ƻǳǊ ƳƻƴŀǊŎƘȅΦ ¢ƘŜǎŜ ǎǳǎǇƛŎƛƻƴǎ ǇǊƻƳǇǘŜŘ ƳŜ ǘƻ ǎŜŜƪ ƻǳǘ ǿƘŀǘ {Φ !ǊƳǎǘǊƻƴƎΩǎ 

views of Native Hawaiians were, how he formed those views, and most importantly, whether his views 

about Native Hawaiians had any effect on Native-ǎŜǊǾƛƴƎ ǎŎƘƻƻƭǎ ƛƴ Iŀǿŀƛ ƛΦ ¢ƻ ŘŀǘŜΣ ŜȄǘŀƴǘ ƭƛǘŜǊŀǘǳǊŜ 

ŀōƻǳǘ ǘƘŜ ƘƛǎǘƻǊȅ ƻŦ ǎŎƘƻƻƭƛƴƎ ƛƴ Iŀǿŀƛ ƛ Ƙŀǎ ƴƻǘ ȅŜǘ ŜȄǇƭƻǊŜŘ ǘƘŜ ŎƻǊǊŜƭŀǘƛƻƴ ōŜǘǿŜŜƴ ŜŘǳŎŀǘƛƻƴŀƭ 

ǇƻƭƛŎȅ ƳŀƪŜǊǎΩ ǇŜǊǎƻƴŀƭ ǾƛŜǿǎ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŀƴŘ ǘƘŜir educational policy and curriculum decisions. 

This study aims to fill that gap.  

Background 

Iŀǿŀƛƛŀƴ ƳƛǎǎƛƻƴŀǊȅ ŎƘƛƭŘǊŜƴ ǊŜǇǊŜǎŜƴǘŜŘ ŀ ǿƘƛǘŜ ƳƛƴƻǊƛǘȅ ǿƛǘƘƛƴ Iŀǿŀƛ ƛΣ ȅŜǘ ōŜƛƴƎ 

white in the nineteenth century garnered enormous protection from European and 

American states. These international powers carried with their militaries an ideology of 

racial superiority by which all Hawaiian missionary children benefitted. (Schulz, 2011, p. 

301) 

Lƴ Iŀǿŀƛ ƛΣ ǘƘŜ /ŀǎǘƭŜ ŦŀƳƛƭȅ Ƙŀǎ ōǳƛƭǘ ǊŜǇǳǘŀǘƛƻƴǎ ƛƴ ōƻǘƘ ōǳǎƛƴŜǎǎ όLƴƎΣ нлмфΤ ¢ŀȅƭƻǊ Ŝǘ ŀƭΦΣ мфтсύ 

and philanthropy (Castle, 1992; Zimmerman, 1999). Their patriarch, Samuel Northrup Castle, launched 

ǘƘŜ ŦŀƳƛƭȅΩǎ ōǳǎƛƴŜǎǎ ŀŎǘƛǾƛǘƛŜǎΣ ǿƘƛŎƘ ǘƘŜȅ ŜƴƳŜǎƘŜŘ with their political interests (Ing, 2019; Silva, 2004; 
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¢ŀȅƭƻǊ Ŝǘ ŀƭΦΣ мфтсύΣ ǿƘƛƭŜ ǘƘŜƛǊ ƳŀǘǊƛŀǊŎƘΣ aŀǊȅ ¢ŜƴƴŜȅ /ŀǎǘƭŜΣ ŜǎǘŀōƭƛǎƘŜŘ ǘƘŜ ŦŀƳƛƭȅΩǎ ǇƘƛƭŀƴǘƘǊƻǇƛŎ 

work that focused on free kindergartens and immigrant assimilation (Castle, 1992). Samuel Castle came 

ǘƻ Iŀǿŀƛ ƛ ƛƴ муотΣ ƴƻǘ ŦƻǊ ǇŀǎǘƻǊŀƭ ǿƻǊƪΣ ōǳǘ ǊŀǘƘŜǊΣ ǘƻ ǎŜǊǾŜ ŀǎ ǘƘŜ ōǳǎƛƴŜǎǎ ƳŀƴŀƎŜǊ ŦƻǊ ǘƘŜ !ƳŜǊƛŎŀƴ 

.ƻŀǊŘ ƻŦ /ƻƳƳƛǎǎƛƻƴŜǊǎ ŦƻǊ CƻǊŜƛƎƴ aƛǎǎƛƻƴ ό!./Caύ ƛƴ Iŀǿŀƛ ƛ ό¢ŀȅƭƻǊ Ŝǘ ŀƭΦΣ мфтсύΦ !ŦǘŜǊ ƴƻǘƛŎƛƴƎ ǘƘŀǘ 

William Richards Castle, one of the most ǳƴǊŜƭŜƴǘƛƴƎ ƻǇǇƻƴŜƴǘǎ ǘƻ Iŀǿŀƛ ƛΩǎ ƭŀǎǘ ǊǳƭƛƴƎ ǎƻǾŜǊŜƛƎƴǎ όLƴƎΣ 

2019; Silva, 2004), drafted the letter of invitation to S. Armstrong, I wanted to understand why he 

wanted S. Armstrong to deliver a speech at such a large and important school celebration. 

Samuel Chapman Armstrong (S. Armstrong), was born on Maui in January, 1839, the sixth of 

!./Ca ƳƛǎǎƛƻƴŀǊƛŜǎ wƛŎƘŀǊŘ όwΦ !ǊƳǎǘǊƻƴƎύ ŀƴŘ /ƭŀǊƛǎǎŀ ό/Φ !ǊƳǎǘǊƻƴƎύ !ǊƳǎǘǊƻƴƎΩǎ мл ŎƘƛƭŘǊŜƴΦ !ǘ ƻƴŜ 

year of age, S. Armstrong moved to Oahu when his father was transferred from Maui to pastor the 

YŀǿŀƛŀƘŀ ƻ /ƘǳǊŎƘ ŎƻƴƎǊŜƎŀǘƛƻƴΦ Lƴ Ƙƛǎ ǇŜǊǎƻƴŀƭ ǿǊƛǘƛƴƎǎΣ {Φ !ǊƳǎǘǊƻƴƎ ǊŜŎŀƭƭŜŘ Ƙƛǎ ŦƻƴŘŜǎǘ ŎƘƛƭŘƘƻƻŘ 

memories which included horseback rides around the island, swimming at beaches and waterfalls, and 

running around barefoot (Engs, 1999). After graduating from Punahou School in 1860, S. Armstrong set 

ƻǳǘ ǘƻ ŦǳƭŦƛƭƭ Ƙƛǎ ƭŀǘŜ ŦŀǘƘŜǊΩǎ ǿƛǎƘ ƻŦ ŎƻƳǇƭŜǘƛƴƎ Ƙƛǎ ŜŘǳŎŀǘƛƻƴ ǳƴŘŜǊ wŜǾŜǊŜƴŘ aŀǊƪ IƻǇƪƛƴǎΩ ǘǳǘŜƭŀƎŜ ŀǘ 

²ƛƭƭƛŀƳǎ /ƻƭƭŜƎŜ ƛƴ aŀǎǎŀŎƘǳǎŜǘǘǎ ό9ƴƎǎΣ мфффύΦ !ƳŜǊƛŎŀΩǎ /ƛǾƛƭ War was underway as S. Armstrong was 

finishing his college studies at Williams in 1862, and he decided to enlist as an officer in the Union Army. 

!ƭǘƘƻǳƎƘ ƘŜ ŦƻǳƎƘǘ ŀƎŀƛƴǎǘ ǘƘŜ {ƻǳǘƘΩǎ ǉǳŜǎǘ ǘƻ ǇǊŜǎŜǊǾŜ ǎƭŀǾŜǊȅΣ {Φ !ǊƳǎǘǊƻƴƎ ŘƛŘ ƴƻǘ ŎƻƴǎƛŘŜǊ .ƭŀŎƪ 

Americans and Native Hawaiians as equals to White Americans. Edith Armstrong Talbot captured her 

ŦŀǘƘŜǊΩǎ ǾƛŜǿǎ ƛƴ ƘŜǊ ōƛƻƎǊŀǇƘȅ ŀōƻǳǘ ƘƛƳΥ ά¢ƘŜǊŜ ǿŜǊŜ ŀ ŦŜǿ ŎƻƭƻǊŜŘ ǎŜǊǾŀƴǘǎ ƛƴ ǘƘŜ ǊŜƎƛƳŜƴǘΣ ŦǊƻƳ 
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whom he received his first impressions of the Negro race. He at firǎǘ ǘƘƻǳƎƘǘ ǘƘŜƳ ΨǿƻǊǎŜ ǘƘŀƴ 

YŀƴŀƪŀǎΣΩ ōǳǘ ōŜƎŀƴ ǇǊŜǎŜƴǘƭȅ6 ǘƻ ǊŜǎǇŜŎǘ ǘƘŜƳ ƛƴ ǘƘŜƻǊȅΦ Φ Φέ ό¢ŀƭōƻǘΣ мфлпΣ ǇΦ усύΦ 

When the Civil War ended in 1865, S. Armstrong petitioned General Oliver Otis Howard for a 

Ǉƻǎƛǘƛƻƴ ŀǎ ŀƴ ŀƎŜƴǘ ƛƴ IƻǿŀǊŘΩǎ CǊŜŜŘƳŜƴΩǎ .ǳǊŜŀǳ (Engs, 1999; Talbot, 1904). With some persistence, 

S. Armstrong eventually secured an appointment in the Bureau to supervise freedmen who lived within 

nine counties across southeastern Virginia (Engs, 1999). Drawing from what he witnessed as he 

accompanied his father on school inspections (Beyer, 2007; Beyer, 2014; Engs, 1999; Goodyear-

Yŀ ǁǇǳŀΣ нлмпΤ [ƛƴŘǎŜȅΣ мффрΤ ¢ŀƭōƻǘΣ мфлпύΣ ŎƻǳǇƭŜŘ ǿƛǘƘ ǿƘŀǘ ƘŜ ŜȄǇŜǊƛŜƴŎŜŘ ǿƘƛƭŜ ƭŜŀŘƛƴƎ ǊŜƎƛƳŜƴǘǎ 

of Black soldiers in the Civil War, S. Armstrong realized a need to establish a school where freed slaves 

could gain basic skills for employment (Engs, 1999). In 1870, S. Armstrong drew from his memories of 

visits to the Hilo Manual Labor School for Native Hawaiians (Talbot, 1904) to establish the Hampton 

Normal and AgricultuǊŀƭ LƴǎǘƛǘǳǘŜ ŀǘ IŀƳǇǘƻƴΣ ±ƛǊƎƛƴƛŀΦ {Φ !ǊƳǎǘǊƻƴƎΩǎ ŘŀǳƎƘǘŜǊ ŘŜǎŎǊƛōŜŘ ƘŜǊ ŦŀǘƘŜǊΩǎ 

ŀŘƳƛǊŀǘƛƻƴ ŦƻǊ ǘƘŜ Iƛƭƻ ǎŎƘƻƻƭΩǎ ŎǳǊǊƛŎǳƭǳƳ ŀƴŘ ƛǘǎ ŦƻŎǳǎ ƻƴ ŜǉǳƛǇǇƛƴƎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ōƻȅǎ ǿƛǘƘ 

industrial skills.  

The Hilo Manual Labor School for Native Hawaiians, which he observed in his boyhood, often 

occurred to his mind as an example of successful industrial education for an undeveloped race, 

and he remembered that it turned out men άless brilliant than the advanced schools, but more 

solidΦέ (Talbot, 1904, p. 155).  

 
6 Because personal and professional writings from 19th century authors were the primary sources of 
evidence for this study, it is important to remain cognizant of the writing conventions of the time. These 
included spelling, idioms, and topics that were germane to White Protestant Americans of the time. 
Thus, rather than note the spellings or grammatical errors with a [sic] given 21st century conventions, I 
am choosing to bring forth the 19th century spellings and structures as were written by their authors.   
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Statement of the Problem and Research Questions 

In the 21st century, Native Hawaiians are still the least likely among Iŀǿŀƛ ƛ adults to possess a 

university degree (Wong-Wilson, 2016). Lacking university degrees, Native Hawaiians have been 

ǳƴŘŜǊǊŜǇǊŜǎŜƴǘŜŘ ƛƴ Iŀǿŀƛ ƛΩǎ ǇǊƻŦŜǎǎƛƻƴŀƭΣ ƳŀƴŀƎŜǊƛŀƭΣ ŀƴŘ ǿŜƭƭ-paying occupations (Allaire, 2019; 

Boyd et al., 2012; Naya, 2007) and overrepresented in public health outcomes associated with low 

socio-economic status and increased morbidity and mortality rates (Kaholokula et al., 2009; Liu & 

!ƭŀƳŜŘŀΣ нлммύΦ LƴŎǊŜŀǎƛƴƎ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ǳƴƛǾŜǊǎƛǘȅ ŘŜƎǊŜŜ ŀǘǘŀƛƴƳŜƴǘ ŎƻǳƭŘ ǇǊƻǾƛŘŜ ŀƴ ŜŦŦŜŎǘƛǾŜ 

and long-lasting means of increasing quality of life and well-ōŜƛƴƎ ŀƳƻƴƎ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΦ ά9ŘǳŎŀǘƛƻƴ 

is the greateǎǘ ŜǉǳŀƭƛȊŜǊ ŀƴŘ ŎǊǳŎƛŀƭ ƛƴ ƴŀǊǊƻǿƛƴƎ ǘƘŜ ƛƴŎƻƳŜ ƎŀǇέ όbŀȅŀΣ нллтΣ ǇΦ мрύΦ 

One limitation among extant studies on factors that show potential for increasing Native 

Hawaiian college success was that none analyzed historic actors and their actions as a means of 

understanding the possible origins for the disparities we see today. Further, the most-cited research on 

Native Hawaiian college success draws data exclusively from contemporary contexts, specifically student 

success outcomes after receiving support from Native-serving programs (Wong-Wilson, 2016; Wright, 

2003), student services (Hokoana, 2010; Kuikahi-5ǳƴŎŀƴΣ нлмсύΣ ŀƴŘ ŦƛƴŀƴŎƛŀƭ ŀƛŘ όaņƪǳŀƪŀƴŜ-Drechsel, 

1999; Matsumoto, 2010; Oliveira, 2005). Thus, this study aims to fill this gap by exploring how R. 

!ǊƳǎǘǊƻƴƎ ŀƴŘ {Φ !ǊƳǎǘǊƻƴƎΩǎ ǾƛŜǿǎ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎςςa nineteenth century American missionary-

turned school-leader and his sonςςwere able to acquire and sustain influence over policies and curricula 

at Native-ǎŜǊǾƛƴƎ ǎŎƘƻƻƭǎ ǘƘǊƻǳƎƘƻǳǘ Iŀǿŀƛ ƛΦ  The purpose of this study is to explore how the 

!ǊƳǎǘǊƻƴƎǎΩ ƛƴŦƭǳŜƴŎŜ ƻƴ Iŀǿŀƛi schools may have contributed to possible historical antecedents for 

contemporary higher education attainment disparities between Native Hawaiians and dominant ethnic 

groups.  
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By collecting and analyzing statements made by R. and S. Armstrong about Native Hawaiians, 

ǘƘƛǎ ǎǘǳŘȅ ǎŜŜƪǎ ǘƻ ŀƴǎǿŜǊ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴǎΥ мύ Ƙƻǿ ŘƛŘ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ǇŜǊǎƻƴŀƭ ǾƛŜǿǎ ƻŦ ǘƘŜ 

Native Hawaiian people, language, and culture influence educational policy and curriculum decisions at 

Iŀǿŀƛ ƛ ǎŎƘƻƻƭǎΚ ŀƴŘ нύ Ƙƻǿ ƳƛƎƘǘ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ǾƛŜǿǎ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŀƴŘ ǳƴƛǾŜǊǎƛǘȅ ŘŜƎǊŜŜ 

attainment disparities be correlated?    

Theoretical Framework 

 Because this study aimed to explore relationships between wΦ ŀƴŘ {Φ !ǊƳǎǘǊƻƴƎΩǎ ǇŜǊǎƻƴŀƭ ǾƛŜǿǎ 

of Native Hawaiians and the school curricula and policies they favored, and the ways that these 

relationships laid a foundation that adversely affected Native Hawaiian university degree attainment, I 

ŘǊŜǿ ŦǊƻƳ .ǊŀȅōƻȅΩǎ (2005) Tribal Critical Race Theory for its theoretical framework.  

LƴǎǇƛǊŜŘ ōȅ Ƙƛǎ [ǳƳōŜŜ ŜƭŘŜǊǎΩ ǿƛǎŘƻƳ ŀƴŘ ǘǊŀŘƛǘƛƻƴǎΣ .Ǌŀȅōƻȅ όнллрύ ŘŜǾŜƭƻǇŜŘ ¢Ǌƛōŀƭ /ǊƛǘƛŎŀƭ 

Race Theory (TribalCrit) to analyze, explain, and ultimately improve disparate outcomes that Indigenous 

peoples of the United States have suffered because of the policies, practices, and values that were 

engineered into its schools. Two of ¢Ǌƛōŀƭ/ǊƛǘΩǎ ƴƛƴŜ ǘŜƴŜǘǎ ǇǊƻǾƛŘŜŘ ŜȄǇƭƛŎƛǘ ƎǳƛŘŀƴŎŜ ƻƴ Ƙƻǿ ǘƘŜ 

!ǊƳǎǘǊƻƴƎǎΩ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ could be understood relative to the tactics used to 

ǎǳōƻǊŘƛƴŀǘŜ ŀƴŘ ŀǎǎƛƳƛƭŀǘŜ ǘƘŜƳΥ άнΦ ¦Φ {Φ ǇƻƭƛŎƛŜǎ ǘƻǿŀǊŘ LƴŘƛƎŜƴƻǳǎ ǇŜƻǇƭŜǎ ŀǊŜ ǊƻƻǘŜŘ ƛƴ ƛƳǇŜǊƛŀƭƛǎƳΣ 

White supremacy, and a desire for material gain . . . 6. Governmental policies and educational policies 

ǘƻǿŀǊŘ LƴŘƛƎŜƴƻǳǎ ǇŜƻǇƭŜǎ ŀǊŜ ƛƴǘƛƳŀǘŜƭȅ ƭƛƴƪŜŘ ŀǊƻǳƴŘ ǘƘŜ ǇǊƻōƭŜƳŀǘƛŎ Ǝƻŀƭ ƻŦ ŀǎǎƛƳƛƭŀǘƛƻƴέ ό.ǊŀȅōƻȅΣ 

2005, p. 429). hƴŜ ƻŦ .ǊŀȅōƻȅΩǎ ǎǘŀǘŜŘ ƘƻǇŜǎ ŦƻǊ Ƙƛǎ ¢Ǌƛōŀƭ/Ǌƛǘ ŦǊŀƳŜǿƻǊƪ ƛǎ ǘƘŀǘ ƛǘ ǿƻǳƭŘ ŀǎǎƛǎǘ 

researchers to critically examine educational instƛǘǳǘƛƻƴǎ ǎƻ ǘƘŀǘ ǘƘŜƛǊ ŦƛƴŘƛƴƎǎ ƳƛƎƘǘ άƭŜŀŘ ōƻǘƘ ǘƻ ŀ 

better understanding of the needs of Indigenous communities and to changes in the educational system 

ŀƴŘ ǎƻŎƛŜǘȅ ŀǘ ƭŀǊƎŜ ǘƘŀǘ ōŜƴŜŦƛǘ LƴŘƛƎŜƴƻǳǎ ŎƻƳƳǳƴƛǘƛŜǎέ ό.ǊŀȅōƻȅΣ нллрΣ ǇΦ ппмύΦ  
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Combined, the father-son pair of R. and S. Armstrong held educational leadership positions that 

influenced the curricula and policies at Native-ǎŜǊǾƛƴƎ ǎŎƘƻƻƭǎ ƛƴ Iŀǿŀƛ ƛ ŦǊƻƳ мупт ǘƻ муфнΦ ¢ƻ 

ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ǇŜǊǎƻƴŀƭ ǾƛŜǿǎ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŎƻƴǘǊƛōǳǘŜŘ ǘƻ the ways that 

Iŀǿŀƛ ƛΩǎ ǎŎƘƻƻƭǎ ƭŜŦǘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŎǳƭǘǳǊŀƭƭȅ ǘǊŀǳƳŀǘƛȊŜŘ ŀƴŘ ŀŎŀŘŜƳƛŎŀƭƭȅ ǳƴŘŜǊǇǊŜǇŀǊŜŘ ǘƻ 

successfully earn university degrees, I applied a TribalCrit lens to formulating my research questions, 

gathering and analyzing archival data, and generating my findings.  

Methods 

A methods section allows us to decide whether we can trust this history and how much 

we want to trust it. . .. If a researcher never actually looks at primary sources, how should 

we read that history?      ό[Ω9ǇƭŀǘǘŜƴƛer, 2009, p. 74). 

/ƻƭƭŜŎǘƛƴƎ ŀƴŘ ŀƴŀƭȅȊƛƴƎ ǇǊƛƳŀǊȅ ǎƻǳǊŎŜ Řŀǘŀ ŦǊƻƳ ŀǊŎƘƛǾŜǎ ǘƘŀǘ ƘƻƭŘ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ǇŜǊǎƻƴŀƭ 

and professional writings, namely those written by parents R. and C. Armstrong and their son S. 

Armstrong allowed me to build an understanding based on their actual sentiments. The Armstrong 

ŦŀƳƛƭȅ ǇŀǘǊƛŀǊŎƘΣ ƳŀǘǊƛŀǊŎƘΣ ŀƴŘ ŦƛŦǘƘ ǎƻƴΩǎ ǎŜƴǘƛƳŜƴǘǎ ŀōƻǳǘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǿŜǊŜ ƳŜƳƻǊƛŀƭƛȊŜŘ ƛƴ 

personal writings such as letters, journals, diaries and ephemera, as well as in professional documents, 

including reports, memoranda, speeches, and newspapers. 

{ŜŜƪƛƴƎ ǇǊƛƳŀǊȅ ǎƻǳǊŎŜ Řŀǘŀ ŦƻǊ ǘƘƛǎ ǎǘǳŘȅ ƭŜŘ ƳŜ ǘƻ ǎƛȄ ŀǊŎƘƛǾŜǎ ƭƻŎŀǘŜŘ ƛƴ Iŀǿŀƛ ƛΣ LƭƭƛƴƻƛǎΣ 

aŀǎǎŀŎƘǳǎŜǘǘǎΣ ŀƴŘ ±ƛǊƎƛƴƛŀ ƻǾŜǊ ŦƛǾŜ ȅŜŀǊǎΦ !ƳƻƴƎ ǘƘŜǎŜΣ ƻƴƭȅ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ ǿŀǎ ŀ 

public arŎƘƛǾŜΣ ǘǿƻ ǿŜǊŜ ŀǘǘŀŎƘŜŘ ǘƻ ƳǳǎŜǳƳǎ ƛƴ Iŀǿŀƛ ƛΥ .ƛǎƘƻǇ aǳǎŜǳƳ ŀƴŘ Iŀǿŀƛƛŀƴ aƛǎǎƛƻƴ 

Houses, and three were at universities in the continental United States: University of Chicago, Williams 

College, and Hampton University.  

¢ƘŜ ŀǊŎƘƛǾŜǎ ƛƴ Iŀǿŀƛ ƛ ǇǊƻǾƛŘŜŘ ǘhe most liberal access to its collections. None of the other 

archival collections required requests to be submitted in advance; rather, they could be accessed within 
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the hours that were made available to the public. Reports and letters that R. Armstrong wrote as the 

Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ aƛƴƛǎǘŜǊ ƻŦ tǳōƭƛŎ LƴǎǘǊǳŎǘƛƻƴ ƘŀǾŜ ōŜŜƴ ŎǳǊŀǘŜŘ ōȅ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ 

ŀƳƻƴƎ ƛǘǎ ŎƻƭƭŜŎǘƛƻƴ ƻŦ ǘƘŜ YƛƴƎŘƻƳ ƻŦ Iŀǿŀƛ ƛΩǎ ƎƻǾŜǊƴƳŜƴǘ ŘƻŎǳƳŜƴǘǎΦ ¢ƘŜ .ƛǎƘƻǇ aǳǎŜǳƳΩǎ ŀǊŎƘƛǾŜ 

has curated letters written by R. Armstrong to Reverend John Emerson and Charles Reed Bishop while 

he was serving as a missionary. As the main repository for documents written by missionaries to the 

Hawaiian Islands and their children, the Hawaiian Mission Houses Library and Archives has digitized the 

letters and journals that R. and C. Armstrong wrote before they left New England, as they sailed to 

Iŀǿŀƛ ƛΣ ŀƴŘ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜƛǊ ƭƛǾŜǎ ƛƴ Iŀǿŀƛ ƛΦ Archives at Punahou School and The Kamehameha 

{ŎƘƻƻƭǎ ǇǊƻǾƛŘŜŘ ŀŎŎŜǎǎ ǘƻ ǘƘŜ ǘǊŀƴǎŎǊƛǇǘ ŦǊƻƳ {Φ !ǊƳǎǘǊƻƴƎΩs Jubilee Oration and writings exchanged 

ōŜǘǿŜŜƴ ¢ƘŜ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΩ ƭŜŀŘŜǊǎΦ 

By contrast, the archives at University of Chicago, Williams College, and Hampton University 

were private collections; thus, were not obligated to grant access to researchers. To access these 

archives, I had to submit requests with descriptions of my research and wait for the archivists to grant 

permission to conduct research before I could travel across America to access them. At the archives at 

Williams College, I was able to access the collection for six hours on each of the four days that I was able 

to stay in Williamstown, Massachusetts. Because the Williams College archivists permitted non-flash 

photographs on personal devices, data I collected from this archive were the most complete. 

By traveling to Hampton University in Virginia, I was able to see firsthand how the normal and 

industrial school Samuel established 1870 has grown into a prestigious historically Black university. No 

photographs were allowed at HaƳǇǘƻƴ ¦ƴƛǾŜǊǎƛǘȅΩǎ ŀǊŎƘƛǾŜǎΦ ¢ƘǳǎΣ L Ƴŀƴǳŀƭƭȅ ǘǊŀƴǎŎǊƛōŜŘ Řŀǘŀ ŦǊƻƳ ǘƘƛǎ 

collection. I spent six hours on each of four days at the Hampton University archives.     

While conducting research at all the archives I visited was my use of Microsoft Excel to track 

details about each source and use of Microsoft Word to transcribe the texts. After collecting these 
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primary source data, I reviewed my worksheets and quotes for salient themes. Finally, once such themes 

emerged, I organized an outline to analyze the data as a means of answering my research questions.  

Results 

5ŀǘŀ ŎƻƭƭŜŎǘŜŘ ŦǊƻƳ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ǇŜǊǎƻƴŀƭ ŀƴŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ǿǊƛǘƛƴƎǎ ǿƛƭƭ ōŜ ǇǊŜǎŜƴǘŜŘ ƛƴ 

ŎƘǊƻƴƻƭƻƎƛŎŀƭ ƻǊŘŜǊΣ ǎǘŀǊǘƛƴƎ ǿƛǘƘ ǎŀƭƛŜƴǘ ǉǳƻǘŜǎ ŦǊƻƳ ǘƘŜ ǇŀǊŜƴǘǎΣ wΦ ŀƴŘ /Φ !ǊƳǎǘǊƻƴƎΩǎ ǿǊƛǘƛƴƎǎΣ 

followed by those written by their son, S. Armstrong. The bulk of the data I collected and analyzed came 

ŦǊƻƳ wΦ ŀƴŘ {ΦΩǎ ǿǊƛǘƛƴƎǎ ŀǎ ǘƘŜȅ ǿŜǊŜ ŘƛǊŜŎǘƭȅ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ƛƴŦƭǳŜƴŎƛƴƎ ŜŘǳŎŀǘƛƻƴŀƭ ǇƻƭƛŎƛŜǎ ŀǘ 

Iŀǿŀƛ ƛΩǎ bŀǘƛǾŜ-serving schools during their long tenures in educational leadership: R. for 12 years 

(1848 - 1860) and S. for 24 years (1868 - муфнύΦ 5ŀǘŀ ŀƴŘ ŀƴŀƭȅǎƛǎ ŦǊƻƳ /Φ !ǊƳǎǘǊƻƴƎΩǎ ǿǊƛǘƛƴƎǎ ǿŜǊŜ 

included to provide a supplemental view into the values and prejudices that her 10 children were 

exposed to, and possibly influenced by, ƻǾŜǊ ƘŜǊ ƭƻƴƎ ƭƛŦŜΦ CƛƴŀƭƭȅΣ ǘƘŜ ǎƛƎƴƛŦƛŎŀƴŎŜ ƻŦ ǘƘŜ !ǊƳǎǘǊƻƴƎΩǎ 

personal views about Native Hawaiians presented herein will be discussed within the context of the 

larger societal issues (e.g., political, economic, or cultural) that were occurring when the Armstrongs 

made their statements.  

The Missionary Generation  

Richard Armstrong 

The prospect of converting people he viewed as heathens to Christianity inspired Richard to 

leave his home in rural Pennsylvania on a ship bound ŦƻǊ Iŀǿŀƛ ƛ ƛƴ муом ό¢ŀƭōƻǘΣ мфлпύΦ .ƻǊƴ ƛƴ мулрΣ 

the youngest child of a Scotch-Irish teacher and his wife, R. Armstrong was educated at Milton Academy, 

Dickinson College, and Princeton Theological Seminary. Close to the end of his seminary training in 1830, 

R. Armstrong felt called to serve God as a missionary and submitted his intentions to the American 

Board of Commissioners for Foreign Mission (ABCFM) in Boston (Talbot, 1904). The ABCFM assigned R. 
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Armstrong to their fifth company of missionaries scheduled to depart for the Hawaiian Islands on the 

condition that he would bring a Christian wife to accompany him in the work (Engs, 1999). 

Two months after R. Armstrong married Clarissa Chapman in September 1831, they boarded the 

American whaling ship Averick and left Massachusetts sailing south to round Cape Horn, then north 

ǘƻǿŀǊŘ Iŀǿŀƛ ƛ ό9ƴƎǎΣ мфффύΦ wΦ !ǊƳǎǘǊƻƴƎ ŘƻŎǳƳŜƴǘŜŘ ǘƘŜ ƧƻǳǊƴŜȅΩǎ ŜǾŜƴǘǎΣ ŀƭƻƴƎ ǿƛǘƘ Ƙƛǎ ǇŜǊǎƻƴŀƭ 

reflections about them, in a journal that he maintained sporadically throughout his mission and 

education work.  

!ǎ ƳŜƳōŜǊǎ ƻŦ !./CaΩǎ ŦƛŦǘƘ ŎƻƳǇŀƴȅΣ wΦ ŀƴŘ /Φ !ǊƳǎǘǊƻƴƎ ǾŜƴǘǳǊŜŘ ǘƻ Iŀǿŀƛ ƛ ǿƛǘƘ ŜƛƎƘǘ 

other couples including Reverend William and Mary Ann Alexander, whose son co-founded Alexander 

ŀƴŘ .ŀƭŘǿƛƴΣ ƻƴŜ ƻŦ ǘƘŜ ά.ƛƎ CƛǾŜέ ŎƻǊǇƻǊŀǘƛƻns recognized by tactics that concentrated wealth and 

ƛƴŦƭǳŜƴŎŜ ƛƴ Iŀǿŀƛ ƛ ŀƳƻƴƎ ŀ ŦŜǿ ƳƛǎǎƛƻƴŀǊȅ-descended, business-owning families (MacLennan, 2014; 

Whitehead, 1999); Reverend Lorenzo and Ursula Lyons, the kahu who composed Iŀǿŀƛ ƛ !ƭƻƘŀΣ a 

beloved anthŜƳΤ ŀƴŘ wŜǾŜǊŜƴŘ 5ŀǾƛŘ ŀƴŘ {ŀǊŀƘ [ȅƳŀƴΣ ŦƻǳƴŘŜǊǎ ƻŦ ǘƘŜ Iƛƭƻ .ƻȅǎΩ .ƻŀǊŘƛƴƎ {ŎƘƻƻƭΦ 

CǊƛŜƴŘǎ ǎƛƴŎŜ муомΣ ǘƘŜ ƭŜǘǘŜǊǎ ŜȄŎƘŀƴƎŜŘ ōŜǘǿŜŜƴ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ !./CaΩǎ ŦƛŦǘƘ ŎƻƳǇŀƴȅ ǇǊƻǾŜŘ ǘƘŀǘ 

they were comfortable expressing their perspectives and prejudices toward Native Hawaiians candidly 

with each other.  

!ŦǘŜǊ ŀǊǊƛǾƛƴƎ ƛƴ Iŀǿŀƛ ƛ ƻƴ aŀȅ мтΣ муонΣ ǘƘŜ !./Ca ǎŜƴǘ wΦ ŀƴŘ /Φ !ǊƳǎǘǊƻƴƎ ƻƴ ŀ ǎƘƻǊǘ 

ŀǎǎƛƎƴƳŜƴǘ ǘƻ ǘƘŜ aŀǊǉǳŜǎŀǎ LǎƭŀƴŘǎ ό9ƴƎǎΣ мфффΤ ¢ŀƭōƻǘΣ мфлпύΦ 5ǳŜ ǘƻ ǘƘŜ ƛǎƭŀƴŘǎΩ ǊŜƳƻǘŜ ǾƛƭƭŀƎŜǎΣ ǘƘŜ 

!ǊƳǎǘǊƻƴƎǎΩ Ƴƛǎǎƛƻƴ ǿƻǊƪ ƛƴ ǘƘŜ aŀǊǉǳŜǎŀǎ ǿŀǎ ŎŀƭƭŜŘ ƻŦŦ ƛƴ ƭŜǎǎ ǘƘŀƴ ƻƴŜ ȅŜŀǊ ό9ƴƎǎΣ мфффύΦ ¢ƘŜ 

mission decided that the Armstrongs should return to Maui where they built a church and female 

seminary (Engs, 1999). In 1840, the Hawaiian Mission decided that R. Armstrong should succeed 

wŜǾŜǊŜƴŘ IƛǊŀƳ .ƛƴƎƘŀƳ ŀǎ ǘƘŜ ǎŜŎƻƴŘ ǇŀǎǘƻǊ ƻŦ YŀǿŀƛŀƘŀ ƻ /ƘǳǊŎƘΦ ¢Ƙƛǎ ŀǎǎƛƎƴƳŜƴǘ ōǊƻǳƎƘǘ ǘƘŜ 

!ǊƳǎǘǊƻƴƎǎ ōŀŎƪ ǘƻ h ŀƘǳ ŦǊƻƳ aŀǳƛ ό¢ŀƭōƻǘΣ мфлпύΦ  
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DƛǾŜƴ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ Ƙƛǎ ǇŀǎǘƻǊŀƭ ǿƻǊƪ ŀǘ YŀǿŀƛŀƘŀ ƻΣ ǘƘŜ ƭŀǊƎŜst Protestant 

church in the Hawaiian Kingdom, R. Armstrong likely would have never pursued other work. However, R. 

!ǊƳǎǘǊƻƴƎΩǎ ǾƻŎŀǘƛƻƴ ŎƘŀƴƎŜŘ ǳƴŜȄǇŜŎǘŜŘƭȅ ƛƴ муптΣ ǿƘŜƴ YƛƴƎ YŀƳŜƘŀƳŜƘŀ LLLΩǎ ŜŘǳŎŀǘƛƻƴ ƳƛƴƛǎǘŜǊΣ 

William Richards, suffered a stroke in July ŀƴŘ ŘƛŜŘ ŦƛǾŜ ƳƻƴǘƘǎ ƭŀǘŜǊΦ wƛŎƘŀǊŘǎΩ ǎǘǊƻƪŜ ƭŜŘ the King to ask 

three of his trusted advisors to recommend a new leader for one of his most important and visionary 

ƛƴƛǘƛŀǘƛǾŜǎΥ ǳƴƛǾŜǊǎŀƭ ǇǳōƭƛŎ ǎŎƘƻƻƭǎΦ ¢ƘŜ YƛƴƎΩǎ ŀŘǾƛǎƻǊǎ ƴƻƳƛƴŀǘŜŘ ǘƘŜ !ǊƳǎǘǊƻƴƎ ǇŀǘǊƛŀǊch to succeed 

wƛŎƘŀǊŘǎ ŀǎ ǘƘŜ YƛƴƎŘƻƳΩǎ ƴŜǿ aƛƴƛǎǘŜǊ ƻŦ tǳōƭƛŎ LƴǎǘǊǳŎǘƛƻƴΦ 

Clarissa Chapman 

Born in 1805, the youngest of three children born to a Massachusetts farmer and his wife, 

Clarissa Chapman grew up balancing her school and farm work (Engs, 1999). Unlike other missionary 

ǿƛǾŜǎ ǿƘƻ ǿŜǊŜ ƎŜƴŜǊŀƭƭȅ ŎƻǎƛƎƴŜŘ ƛƴǘƻ ǘƘŜƛǊ ƘǳǎōŀƴŘΩǎ ǾƻŎŀǘƛƻƴΣ /ƭŀǊƛǎǎŀ /ƘŀǇƳŀƴ ŘŜǎŎǊƛōŜŘ ƘŜǊ ƻǿƴ 

ŦŀƛǘƘ ŎŀƭƭƛƴƎ ǘƻ ŀ ŦǊƛŜƴŘΥ άL ǿƛƭƭ ǎŀȅ ƘŜǊŜ ǘƘŀǘ ƻƴŜ ȅŜŀǊ ŀƎƻΣ ǘƘŜ ŦƛǊǎǘ ǎŀōōŀǘƘ ƻŦ ƭŀǎǘ hŎǘƻōŜǊςI publicly 

dedicated myself to GodΦΦΦέ ό/Φ !ǊƳǎǘǊƻƴƎΣ муомύΦ 

When the Armstrongs arrived on Maui in May 1832, Clarissa recorded her first impressions 

about Native Hawaiians in her journal. 

We were soon at the wharf, where hundreds of natives had assembled to welcome us. I 

had supposed most of them were decently clad, but many of them were nearly naked . . 

. upon land the poor nearly naked creatures gathered around us to shake hands, 

Ŏƻƴǎǘŀƴǘƭȅ ǊŜǇŜŀǘƛƴƎ άŀƭƻƘŀΦέ ό/Φ !ǊƳǎǘǊƻƴƎΣ муонŀύ  

.ȅ ŎƘŀǊŀŎǘŜǊƛȊƛƴƎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŀǎ άǇƻƻǊ ƴŜŀǊƭȅ ƴŀƪŜŘ ŎǊŜŀǘǳǊŜǎΣέ /ƭŀǊƛǎǎŀ ǎƘƻǿŜŘ ǘƘŀǘ 

despite their sincere and generous welcome, she brought prejudiced views of Native Hawaiians as 

inferior to White Americans with her from New England. 
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.ŜŎŀǳǎŜ YƛƴƎ YŀƳŜƘŀƳŜƘŀ LLΩǎ ƳƻǘƘŜǊΣ YŜǁǇǹƻƭŀƴƛΣ ǘƘŜ ƘƛƎƘŜǎǘ ǊŀƴƪƛƴƎ ŀƭƛ ƛ ƻŦ ƘŜǊ ǘƛƳŜΣ 

personally accepted the Protestant faith, he had no choice but to welcome the American missionaries 

ŀƴŘ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ǿƻǊƪ όYŀƳŜ ŜƭŜƛƘƛǿŀΣ мффнΤ aƻƻƪƛƴƛΣ мффуύΦ IŀǾƛƴƎ ƴƻ ŎƘƻƛŎŜ ōǳǘ ǘƻ ƻōŜȅ ǘƘŜƛǊ 

aǁơΣ ƭƻŎŀƭ ŎƘƛŜŦǎ ŘƛǊŜŎǘŜŘ ǘƘŜ ŎƻƳƳƻƴ Ǉeople to assist missionary families with their personal and 

ǇŀǎǘƻǊŀƭ ƴŜŜŘǎΦ hƴŜ ƻŦ ǘƘŜ ƭŀǾƛǎƘ ōŜƴŜŦƛǘǎ ǘƘŜ ŀƭƛ ƛ ŜȄǘŜƴŘŜŘ ǘƻ ǘƘŜ !ǊƳǎǘǊƻƴƎǎ ǿŀǎ ŀ ǿŜǘ ƴǳǊǎŜ ǿƘƻ 

nourished their babies. Rather than appreciate the two Native Hawaiian women who left their own 

families to assist Mrs. Armstrong with hers, C. Armstrong only criticized their character and 

contributions.   

The native who nursed Nevins went with us, to be my nurse, & a girl who has been with 

me for several months took care of N[evins]. They both do well for natives, but at best 

are poor help. . .. One would think I might live easy, but tho they help me, they also require 

much care . . . & instead of natives assisting to take care of her [eldest daughter Caroline], 

I have constantly to keep an eye upon her lest they teach her evil, which she is quick to 

learn. (C. Armstrong, 1836a) 

/Φ !ǊƳǎǘǊƻƴƎΩǎ ōƛƎƻǘǊȅ ǿŀǎ ƴƻǘ ƭƛƳƛǘŜŘ ǘƻ bŀǘƛve Hawaiian women; her sentiments toward 

Native Hawaiian men were equally critical and severe. Her journals indicated that Native Hawaiian men 

were tasked to help the missionaries with arduous tasks including construction, transportation, and 

farming. When a group of Native Hawaiian men assisted the Armstrongs while moving into their home, 

C. Armstrong complained.  

(We) brought 2 cups & saucers . . . and a teakettleςbut the native through carelessness 

have broken the latter all to pieces, so we boil the water for tea in a tin sauce-pan. . .. 

Natives break, tear & destroy a great deal for us, and we have to submit patiently. (C. 

Armstrong, 1836b) 
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Because C. Armstrong expressed these criticisms in her earliest journals and letters, I initially 

thought she might have been unduly harsh toward Native Hawaiians because she had not yet grown 

familiar with their character, intellect, or values. Unfortunately, I was wrong. After reviewing documents 

that spanned her nearly 50 years in the Hawaiian Islands, I noted ǘƘŀǘ /Φ !ǊƳǎǘǊƻƴƎΩǎ ŎƻƳƳŜƴǘǎ ƻƴƭȅ 

grew more severe. During the second half of the 19th century, Native Hawaiians forged alliances with 

new immigrants from Europe and Asia with whom they shared interests in bars, gambling, and trade 

όYŀƳŜ ŜƭŜƛƘƛǿŀΣ мффнΤ hǎƻǊƛƻΣ нллнύΦ !ŦǘŜǊ ƻōǎŜǊǾƛƴƎ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ƛƴǘŜǊŀŎǘƛƴƎ ǿƛǘƘ ǘƘŜ ƴŜǿ 

foreigners, C. Armstrong wrote a letter to her fifth company shipmate, Reverend Lorenzo Lyons.  

¢ƘŜ ǇǊŜǎŜƴŎŜ ƻŦ ŦƻǊŜƛƎƴŜǊǎ ŘƻŜǎ ƴƻǘ ǎŜŜƳ ŀŎŎŜǇǘŀōƭŜ ǘƻ ǘƘŜ ƴŜǿ ƎŜƴŜǊŀǘƛƻƴ ƻŦ ƴŀǘƛǾŜǎΦ ά! little 

ƭŜŀǊƴƛƴƎ ƛǎ ŀ ŘŀƴƎŜǊƻǳǎ ǘƘƛƴƎΣέ ƛǎ ŀ ƳŀȄƛƳ ǿƘƛŎƘ ŀǇǇƭƛŜǎ ǘƻ ƴŀǘƛǾŜǎΦ ¢ƘŜȅ ǎŜŜƳ ǎƻ ǇǳŦŦŜŘ ǳǇ ǿƛǘƘ 

self conceit, as to ignore white people, & do not seem to discriminate between friends & foes. 

Only a few of the old natives remain, & their influence is weak like their bodies. (C. Armstrong, 

1878) 

Despite living among Native Hawaiians for over a half century and receiving honorific treatment 

from them because of the lofty positions her husband held in the Hawaiian mission and Kingdom 

government, I could not find any documentation where the matriarch of the Armstrong family 

expressed a kind, sympathetic, or complimentary sentiment about them. Although C. Armstrong was 

never given decision-making roles within the Hawaiian mission or education ministry, her views about 

Native Hawaiians were significant to this study because she served as the primary parental figure for her 

мл ŎƘƛƭŘǊŜƴ ŘǳǊƛƴƎ ƘŜǊ ƘǳǎōŀƴŘΩǎ ƭƻƴƎ ŀōǎŜƴŎŜǎ ǿƘƛƭŜ ǇŜǊŦƻǊƳƛƴƎ Ƙƛǎ ǇŀǎǘƻǊŀƭ ƻǊ ƎƻǾŜǊƴƳŜƴǘŀƭ ŘǳǘƛŜǎΦ 

!ƭǎƻΣ ōŜŎŀǳǎŜ ŀ ƳƻǘƘŜǊΩǎ ƻǇƛƴƛƻƴǎ ŀre inescapable to her children, combined with the fact that she  
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survived her husband by 31 years, C. Armstrong was able to continue to air her critical views about 

Native Hawaiians to her children and grandchildren for nearly 60 years from her arrival in 1832 until her 

death in California in 1891.  

On Cannibals 

 /ŀǎǘƭŜΩǎ ƛƴǾƛǘŀǘƛƻƴ ǘƻ {Φ !ǊƳǎǘǊƻƴƎ ŎƻƴǾŜȅŜŘ ŀ ƧŀǊǊƛƴƎ ǊŜŦŜǊŜƴŎŜ ǘƻ άŎŀƴƴƛōŀƭǎΦέ .ŜŎŀǳǎŜ /ŀǎǘƭŜ 

ǎǇƻƪŜ ƻŦ Ŏŀƴƴƛōŀƭǎ ǿƛǘƘƛƴ ŀ ǎŜƴǘŜƴŎŜ ǘƘŀǘ ŀƭǎƻ ƳŜƴǘƛƻƴŜŘ Ƙǳƭŀ ŀƴŘ Iŀǿŀƛ ƛΩǎ ƭŀǎǘ ǉǳŜŜƴΣ [ƛƭƛ ǳƻƪŀƭŀƴi, it 

appeared as if he was associating Native Hawaiians with cannibalism. 

We shall have a double row of naked cannibals drawn up on the wharf to receive you, armed 

with bows, arrows, spears, war clubs, to say nothing of the hula drums and, if we can, will 

induce Her Majesty the Queen to stand at the end of the line to make your coming here a real 

ovation. (Castle, 1891) 

Referring to Hawaiians as cannibals was an enduring trope among the missionaries. Brantlinger (2006)) 

ƴƻǘŜǎ άCǊƻƳ ǘƘŜ мтфлǎ ǘƘǊƻǳƎƘ ǘƘŜ му50s, much of the eyewitness evidence about Polynesian 

cannibalism comes from missionaries, so if the sceptics are correct, then missionaries were among the 

Ƴŀƛƴ ŦŀōǊƛŎŀǘƻǊǎ ƻŦ ǘƘŜ ƴƻƴŜȄƛǎǘŜƴǘ Ŏŀƴƴƛōŀƭǎέ όǇΦ нпύΦ /ƘǊƛǎǘƛŀƴ ƳƛǎǎƛƻƴŀǊƛŜǎ ŎƛǊŎǳƭŀǘŜŘ ǘƘƛǎ ƧŀǊǊƛng trope 

ōŜŎŀǳǎŜ ƛǘ ǎǳǇǇƻǊǘŜŘ ǘƘŜƛǊ Ǝƻŀƭ ƻŦ ŜǊŀŘƛŎŀǘƛƴƎ tƻƭȅƴŜǎƛŀƴǎΩ ǊŜƭƛƎƛƻƴΣ ǿƻǊƭŘǾƛŜǿǎΣ ŀƴŘ ƭƛŦŜǿŀȅǎ 

(Brantlinger, 2006; Jennings, 2011).  

aǊǎΦ !ǊƳǎǘǊƻƴƎΩǎ ǇŜǊǎƻƴŀƭ ǿǊƛǘƛƴƎǎ ŎƻǊǊƻōƻǊŀǘŜŘ Ƙƻǿ ƳƛǎǎƛƻƴŀǊƛŜǎ ŎƛǊŎǳƭŀǘŜŘ ŀƴŘ ǇŜǊǇŜǘǳŀǘŜŘ 

their fears about the cannibalism trope. Before she left Massachusetts, C. Armstrong wrote a letter to a 

friend that described her fears about being sent to the Marquesas.  

Clarissa expects to go amidst ignorant degraded filthy beings, & more than all they are 

cannibals. . .. We are to go to the Marquesas Islands & who but God knows our future 

prospects? . . . These may be the last letters I shall ever write to my friends--My life may 
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be destroyed by cannibals, but no matter if I am prepared to die. . .. Take my life O ye 

blood thirsty men, but spare, O spare my husband & my child. (C. Armstrong, 1832c) 

 ²ƘƛƭŜ /Φ !ǊƳǎǘǊƻƴƎΩǎ ǇŜǊǎƻƴŀƭ ǿǊƛǘƛƴƎǎ ŀƴŘ previous research (Brantlinger, 2006; Jennings, 

2011) corroborated the ABCFMΩǎ ǊƻƭŜ ƛƴ ǇŜǊǇŜǘǳŀǘƛƴƎ the insidious Polynesian cannibal trope; they did 

not explain why Castle, an attorney, would use it in such a crass way with S. Armstrong. One possible 

explanation is that Hawaiian mission children appropriated disparaging tropes about Polynesians to 

ƘǳƳƻǊ ǘƘŜƳǎŜƭǾŜǎ ό{ŎƘǳƭǘȊΣ нлммύΦ άΩ9ȄƛƭŜΣΩ ΨǎǘǊŀƴƎŜǊΣΩ ΨŜȄǇŀǘǊƛŀǘŜΩ ŀƴŘ ΨIŀǿŀƛƛŀƴΩ ǿŜǊŜ ǘŜǊƳǎ ǘƘŀǘ ǘƘŜ 

ƳƛǎǎƛƻƴŀǊƛŜǎΩ ŎƘƛƭŘǊŜƴ ǳǎŜŘ ǘƻ ŘŜǎŎǊƛōŜ ǘƘŜƳǎŜƭǾŜǎ ǿƘƛƭŜ ŀǘǘŜƴŘƛƴƎ !ƳŜǊƛŎŀƴ ŎƻƭƭŜƎŜǎ ŀƴŘ ǳƴƛǾŜǊǎƛǘƛŜǎΦ 

!ŦǘŜǊ ƭŜŀǊƴƛƴƎ ǘƘŀǘ ǘƘŜ ƳƛǎǎƛƻƴŀǊȅ ŎƘƛƭŘǊŜƴΩǎ Ƴƻǎǘ ŎƻƳƳƻƴ ǊŜŦŜǊŜƴǘ ǘƻ ǘƘŜƳǎŜƭǾŜǎ ǿŀǎ ΨŎŀƴƴƛōŀƭΩέ 

ό{ƘǳƭǘȊΣ нлммΣ ǇΦ нммύΣ L ŎŀƳŜ ǘƻ ǎŜŜ /ŀǎǘƭŜΩǎ ƻŦŦŜƴǎƛǾŜ ǉǳƛǇ ŀōƻǳǘ ƎǊŜŜǘƛƴƎ {Φ !ǊƳǎǘǊƻƴƎ ŀǘ Iƻƴƻƭǳƭǳ 

ƘŀǊōƻǊ ǿƛǘƘ ŀ άŘƻǳōƭŜ Ǌƻǿ ƻŦ ƴŀƪŜŘ Ŏŀƴƴƛōŀƭǎέ ǿŀǎ Ƙƛǎ attempt to amuse a fellow missionary son via a 

crass referent that only those within their exclusive circle of missionary sons and Punahou graduates 

would consider familiar and humorous.  

wƛŎƘŀǊŘ !ǊƳǎǘǊƻƴƎΥ ¢ƘŜ άCŀǘƘŜǊ ƻŦ !ƳŜǊƛŎŀƴ 9ŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛƛ7έ  

L ōŜƎŀƴ Ƴȅ ŎǊƛǘƛŎŀƭ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ ǿŀȅǎ wΦ !ǊƳǎǘǊƻƴƎ ƛƴŦƭǳŜƴŎŜŘ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ 

educational policies by acknowledging that he was neither trained as an educator nor was he trying to 

ǎŜŎǳǊŜ ǎǳŎƘ ǿƻǊƪΦ Lƴ Ƙƛǎ aŀǊŎƘΣ муплΣ ƭŜǘǘŜǊ ǘƻ /Φ !ǊƳǎǘǊƻƴƎΩǎ ōǊƻther Reuben Chapman, R. Armstrong 

ŎƻƴǾŜȅŜŘ Ƙƛǎ ȊŜŀƭ ŦƻǊ Ƙƛǎ ǇŀǎǘƻǊŀƭ ǿƻǊƪ ŀǘ YŀǿŀƛŀƘŀ ƻ /ƘǳǊŎƘΣ ǿƘƻǎŜ ŎƭƻǎŜ ǇǊƻȄƛƳƛǘȅ ǘƻ ǘƘŜ 

headquarters of the Hawaiian Mission and the seat of the Kingdom Government made it a consequential 

institution. 

 
7 ²ƛǎǘ όмфплύ ƭŜŦǘ Ƙƛǎ ǎƻǳǊŎŜǎ ǳƴƴŀƳŜŘ ōǳǘ ƘŜ ŘŜǎŎǊƛōŜŘ wΦ !ǊƳǎǘǊƻƴƎ ŀǎ άǘƘŜ ŦŀǘƘŜǊ ƻŦ !ƳŜǊƛŎŀƴ 
education iƴ Iŀǿŀƛƛέ όǇΦ рпύΦ ¢ƘŜ ƴŜȄǘ ƳŀƧƻǊ ǇǳōƭƛǎƘŜŘ ǿƻǊƪ ƻƴ ǘƘŜ ƘƛǎǘƻǊȅ ƻŦ Iŀǿŀƛ ƛΩǎ ǎŎƘƻƻƭǎΣ .ŜƴƘŀƳ 
ŀƴŘ IŜŎƪΩǎ /ǳƭǘǳǊŜ ŀƴŘ 9ŘǳŎŀǘƛƻƴŀƭ tƻƭƛŎȅ ƛƴ Iŀǿŀƛ ƛΥ ¢ƘŜ {ƛƭŜƴŎƛƴƎ ƻŦ bŀǘƛǾŜ ±ƻƛŎŜǎ ŎƛǘŜŘ ²ƛǎǘ όмфплύ 
ǿƘŜƴ ǘƘŜȅ ǊŜŦŜǊǊŜŘ ǘƻ wΦ !ǊƳǎǘǊƻƴƎ ŀǎ άǘƘŜ CŀǘƘŜǊ ƻŦ Iŀǿŀƛ ƛΩǎ tǳōƭƛŎ {ŎƘƻƻƭ {ȅǎǘŜƳέ όǇΦ фоύΦ  
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The congregation here is large & the church contains over 1000 members. To look over 

so many sheep, lead them to wholesome pastures, guard them against the wild beasts, & 

keep them from wandering away from the fold, is work enough for any man. It is a work 

of patience, toil, & solicitude, requires great wisdom, zeal, & prudence; But it is a good 

work. I wd (would) not change it for any other. I love even the toil of it. (R. Armstrong, 

1840) 

!ƴƻǘƘŜǊ ǎǘŀǘŜƳŜƴǘ ŦǊƻƳ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǇŜǊǎƻƴŀƭ ǿǊƛǘƛƴƎǎ ǎƘƻǿŜŘ ǘƘŀǘ ƴŜŀǊƭȅ ŀ ŘŜŎŀŘŜ ŀfter working as 

YƛƴƎ YŀƳŜƘŀƳŜƘŀ LLLΩǎ aƛƴƛǎǘŜǊ ƻŦ tǳōƭƛŎ LƴǎǘǊǳŎǘƛƻƴΣ ƘŜ ƴŜǾŜǊ ƭƻǎǘ Ƙƛǎ ŜƴǘƘǳǎƛŀǎƳ ŦƻǊ ǇǊŜŀŎƘƛƴƎΦ άόLύ 

Preached twice yesterday . . . it is the work that I love best of all; the work for which I left my native 

land, & may I never cease to eǎǘŜŜƳ ƛǘ ǘƘŜ ōŜǎǘΣ ǘƘŜ ƴƻōƭŜǎǘ ǿƻǊƪ ŀƴȅ Ƴŀƴ Ŏŀƴ ŜƴƎŀƎŜ ƛƴέ όwΦ !ǊƳǎǘǊƻƴƎΣ 

1856). 

Lǘ ǿŀǎ ƻƴƭȅ ŀŦǘŜǊ ²ƛƭƭƛŀƳ wƛŎƘŀǊŘǎΣ Iŀǿŀƛ ƛΩǎ ŦƛǊǎǘ aƛƴƛǎǘŜǊ ƻŦ tǳōƭƛŎ LƴǎǘǊǳŎǘƛƻƴ ǎǳŦŦŜǊŜŘ ŀƴŘ ǘƘŜƴ 

succumbed to a stroke that Chief Justice William Lee asked R. Armstrong to consider leaving missionary 

ǿƻǊƪ ǘƻ Ŧƛƭƭ wƛŎƘŀǊŘǎΩ ǾŀŎŀƴǘ ƎƻǾŜǊƴƳŜƴǘ ǇƻǎƛǘƛƻƴΦ ²ƘŜƴ wƛŎƘŀǊŘǎ ōŜŎŀƳŜ ƛƴŎŀǇŀŎƛǘŀǘŜŘ ƛƴ ǘƘŜ ǎǳƳƳŜǊ 

of 1847, King Kamehameha III and the Privy Council appointed an ad hoc committee consisting of Dr. 

Gerrit Judd, Governor Mataio Kekuanaoa, and Lee to nominate a suitable successor (M. Armstrong & S. 

Armstrong, 1887). Writing on behalf of the committee, Lee sent a letter to R. Armstrong, conveying their 

desire that he would succeed Richards.  

In conveying to you the wishes of His Majesty, and the members of his Privy Council, allow 

me to express my most ardent hope that you will be prevailed upon to accept this 

appointment. It is one which opens a vast field of usefulness to this nation, and believing, 

as I do, that you have the present and future good of this nation at heart, let me say, that 

you are the man of all men to fill that field (M. Armstrong & S. Armstrong, 1887, p. 28-29) 



 

40  

It took R. Armstrong nearly one month before he replied to Lee, in part, because he wanted to secure 

ǘƘŜ Iŀǿŀƛƛŀƴ Ƴƛǎǎƛƻƴ ōƻŀǊŘΩǎ ōƭŜǎǎƛƴƎ ǘƻ ǘŀƪŜ ŀ Ƨƻō ǘƘŀǘ ǘƘŜƛǊ ǇƻƭƛŎƛŜǎ ǎǘǊƛŎǘƭȅ ŦƻǊōŀŘŜΦ hƴ bƻǾŜƳōŜǊ нтΣ 

муптΣ wΦ !ǊƳǎǘǊƻƴƎ ǎŜƴǘ ŀƴ ŜǉǳƛǾƻŎŀƭ ǊŜǎǇƻƴǎŜ ǘƻ [ŜŜΣ ǎǘŀǘƛƴƎ ǘƘŀǘ ŀƭǘƘƻǳƎƘ ǎǳǇŜǊǾƛǎƛƴƎ ǘƘŜ YƛƴƎŘƻƳΩǎ 

public schools was the only government work he would consider worthwhile, he urged Lee to consider 

Judge Lorrin Andrews, the founder of Lahaina Luna Seminary, for the position (M. Armstrong & S. 

Armstrong, 1887).  

In his reply, R. Armstrong admitted that as an experienced teacher, Andrews possessed skills 

ŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ƘŜΣ ŀǎ ǘƘŜ ǇŀǎǘƻǊ ƻŦ YŀǿŀƛŀƘŀ ƻ /ƘǳǊŎƘ ƭŀŎƪŜŘΣ ŀƴŘ ŎƻƴǘƛƴǳŜŘ ōȅ ŜȄǇǊŜǎǎƛƴƎ 

judgements about Native Hawaiians that, through his American Puritanical worldview, deserved both 

condemnation and correction (M. Armstrong & S. Armstrong, 1887). Within this list of sentiments about 

Native Hawaiians, R. Armstrong provided clues about how he might want to alter their values and 

lifeways through schooling.   

Education, intellectual, moral, and physical is the great lever by which philanthropists of 

every land, are seeking to redeem and elevate the mass of people. . .. If depopulation 

here is to be arrested; if the vices which are consuming the natives are to be eradicated; 

if an indolent and thriftless people are to become industrious and thrifty; if Christian 

institutions are to be perpetuated, the work must be accomplished. . .. The idea therefore 

of devoting the remainder of my days to the promotion of sound, practical and Christian 

education among the children and youth of these islands is to me a pleasing one. (M. 

Armstrong & S. Armstrong, 1887, p. 29-30) 

{ǘƛƭƭ ŜǉǳƛǾƻŎŀǘƛƴƎΣ wΦ !ǊƳǎǘǊƻƴƎ ǘƻƭŘ [ŜŜ ǘƘŀǘ !./CaΩǎ ǇƻƭƛŎȅ ŀƎŀƛƴǎǘ ƎƻǾŜǊƴƳŜƴǘ ǿƻǊƪΣ 

ŎƻƳōƛƴŜŘ ǿƛǘƘ ǘƘŜ ƴŜŜŘǎ ƻŦ Ƙƛǎ YŀǿŀƛŀƘŀ ƻ ŎƻƴƎǊŜƎŀǘƛƻƴΣ ƳŀŘŜ ƘƛƳ ǊŜƭǳŎǘŀƴǘ ǘƻ ŀŎŎŜǇǘ ǘƘŜ aƛƴƛǎǘŜǊ of 

Public Instruction position. R. Armstrong concluded his reply to Lee by offering to serve in a temporary 
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capacity while he awaited a response to his resignation, which was to be discussed at the Hawaiian 

aƛǎǎƛƻƴΩǎ next general meeting.  

I deem it impoǊǘŀƴǘ ǘƻ ŀŘŘ ǘƘŀǘ ǎƘƻǳƭŘ Ƙƛǎ aŀƧŜǎǘȅΩǎ ƎƻǾŜǊƴƳŜƴǘ ǎǘƛƭƭ ǘƘƛƴƪ ƻŦ ǎŜƭŜŎǘƛƴƎ ŀ 

member of our mission to fill the vacant office, I would earnestly advise that the choice 

be deferred until our general in May next. . .. If it will relieve the embarrassment of the 

government in any way, I will again tender my services to assist for a season in the 

department of public instruction. (M. Armstrong & S. Armstrong, 1887, p. 31-32) 

Although R. Armstrong described his concerns about Native Hawaiians and acceptance of a 

government position to Lee in a collegial tone, he expressed his interest in the position more candidly to 

one of his fellow fifth company missionaries, Reverend John Emerson.  

I concluded to decline the office but as no else could be found out of the mission to take 

it, I consented to render assistance to Mr. Young until General Meeting.  They request me 

to take it then if the brethren consent.  So here I am a part of the forenoon, trying to keep 

schools afloat.  What a shame a missionary must take the office or we can have no schools 

of any consequence. As to a native in this office, let anyone come and see how well a native 

has done for four months. . .. It is a pleasing task to me to be deciding liberal things for the 

poor children of Hawaii Nei; we must be their parents or else they will have none. (R. 

Armstrong, ca. 1847) 

²ƛǘƘƛƴ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǳƴŘŀǘŜŘ ƭŜǘǘŜǊ ǘƻ 9ƳŜǊǎƻƴΣ ƘŜ ŘŜŎƭŀǊŜŘ ǘƘŀǘ ƴƻ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǿŜǊŜ ŎŀǇŀōƭŜ ƻŦ 

supervising the schools, disparaged John Kalaipaihala Young II (Keoni Ana) who had been serving as 

Interim Minister while William Richards was incapacitated, and infantilized Native Hawaiians as the 

άǇƻƻǊ ŎƘƛƭŘǊŜƴέ ǿƘƻƳ ǘƘŜ ƳƛǎǎƛƻƴŀǊƛŜǎ Ƴǳǎǘ άǇŀǊŜƴǘΦέ 
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!ǎ L ŎƻƴǘƛƴǳŜŘ ǘƻ ŀƴŀƭȅȊŜ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǇŜǊǎƻƴŀƭ ŀƴŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ǿǊƛǘƛƴƎǎ ŦǊƻƳ ǾŀǊƛƻus 

archives, I looked for themes within his acceptance letter, journals (1831-1858), letters (1848-1854), and 

educational reports (1848-муслύΦ ²ƘƛƭŜ ŀƴŀƭȅȊƛƴƎ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǿǊƛǘƛƴƎǎ L ŦƻǳƴŘ ǘƘŀǘ ƘŜƭŘ ǘǿƻ 

perceptions about Native Hawaiians that he persistently complained about: their lack of Puritan work 

ethic and the sound and substance conveyed by their mother tongue. After analyzing documents where 

R. Armstrong expressed his views about Native Hawaiians and correlating them with his departmental 

reports, I found that R. Armstrong utilized both his leadership position in Hawaiian Kingdom 

government, as well as its resources, to launch a campaign that imposed manual labor curricula and 

English language schooling on Native Hawaiians. A consequence that floweŘ ŦǊƻƳ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǇƻƭƛŎȅ 

priorities and decisions was that generations of Native Hawaiians were denied sufficient academic 

preparation and cultural well-being that would have enabled them to be successful in university studies. 

Indolence 

As was ƻōǎŜǊǾŜŘ ƛƴ Ƙƛǎ ǿƛŦŜΩǎ ǿǊƛǘƛƴƎǎΣ wΦ !ǊƳǎǘǊƻƴƎ ōŜƎŀƴ ŎǊƛǘƛŎƛȊƛƴƎ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ǿƻǊƪ 

Ƙŀōƛǘǎ ŀŦǘŜǊ ŀǊǊƛǾƛƴƎ ƻƴ aŀǳƛΦ .ŜŎŀǳǎŜ ǘƘŜ !ǊƳǎǘǊƻƴƎΩǎ ƭŜŦǘ bŜǿ 9ƴƎƭŀƴŘ ƭŀŘŜƴŜŘ ǿƛǘƘ /ŀƭǾƛƴƛǎǘ ǊŜƭƛƎƛƻǳǎ 

teachings that regarded indolence as sinful, ABCFM missionaries judged Native Hawaiians as in need of 

άŎƛǾƛƭƛȊƛƴƎΣέ ǇǊƛƳŀǊƛƭȅ ǘƘǊƻǳƎƘ ǎǘǊƛŎǘΣ ǇǳƴƛǘƛǾŜΣ ŀǎǎƛƳƛƭŀǘƛƻƴƛǎǘ ǎŎƘƻƻƭǎ όaŜƴǘƻƴΣ мффнΣ ǇΦ нмоύΦ ¢ƘǊƻǳƎƘ 

their worldview, when ABCFM missionaries observed Native Hawaiians caring for their community 

without expecting to be paid or limiting their work to specific times of the day, lunar cycles, or seasons 

ƻŦ ǘƘŜ ȅŜŀǊΣ ǘƘŜȅ ƳƛǎǇŜǊŎŜƛǾŜŘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ǾŀƭǳŜǎ ŀƴŘ ƭƛŦŜǿŀȅǎ ŀƴŘ ŘŜǎŎǊƛōŜŘ ǘƘŜƳ ŀǎ ǘƘǊƛŦǘƭŜǎǎΣ 

ƭŀȊȅΣ ŀƴŘ ƛƴŘƻƭŜƴǘΦ 5ƛŦŦŜǊŜƴŎŜǎ ōŜǘǿŜŜƴ !ƳŜǊƛŎŀƴǎΩ value of individualism and money and Native 

IŀǿŀƛƛŀƴǎΩ ǾŀƭǳŜ ƻŦ ŎƻƭƭŜŎǘƛǾƛǎƳ ŀƴŘ ƪǳƭŜŀƴŀ ƭŜŘ ǘƻ ǎƻƳŜ ƻŦ ǘƘŜ Ƴƻǎǘ ŎƻƴǎŜǉǳŜƴǘƛŀƭ conflicts in Hawaiian 

ƘƛǎǘƻǊȅ όYŀƳŜ ŜƭŜƛƘƛǿŀΣ мффнΤ hǎƻǊƛƻΣ нллнΤ {ƛƭǾŀΣ нллпύΦ 5ŜǎǇƛǘŜ ǘƘŜǎŜ ƛǊǊŜŎƻƴŎƛƭŀōƭŜ ŘƛŦŦŜǊŜƴŎŜǎΣ wΦ  
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Armstrong and his compatriots tirelessly pursued cultural, social, and institutional re-engineering tactics 

ǘƻ ƛƳǇƻǎŜ !ƳŜǊƛŎŀƴ ŀƴŘ tǳǊƛǘŀƴƛŎŀƭ ǾŀƭǳŜǎ ƻƴ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ όYŀƳŜ ŜƭŜƛƘƛǿŀΣ мффнΤ {ƛƭǾŀΣ нллпΤ ¢ǊŀǎƪΣ 

1993). 

To begin their proselytizing work, the missionaries had to teach a people, whose knowledge was 

preserved and transmitted exclusively through oral means, to read the Bible; thus, missionaries to the 

Hawaiian Islands built schools alongside their churches to teach Native Hawaiians literacy. However, 

because the ABCFM did not send the missionaries with teaching materials, they imposed fees for books 

and teaching services on Native Hawaiians. 

!ƭǘƘƻǳƎƘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǿŜǊŜ ƴƻǘ ƛƴŎƭƛƴŜŘ ǘƻ ŜƳōǊŀŎŜ ǘƘŜ !ƳŜǊƛŎŀƴǎΩ ƛƴŘƛǾƛŘǳŀƭƛǎǘƛŎ ŀƴŘ 

money-oriented values, they loved learning and fully embraced new literacy schools that offered tools 

they could use to preserve and share knowledge (Goodyear-Yŀ ǁǇǳŀΣ нлмпΤ ¢ƘƻƳŀǎ et al., 2012). Before 

exchanges with Westerners, Native Hawaiians had no need for currency because they established a 

system of interdependent care and support with their deities, chiefs, and natural resources (Handy et 

ŀƭΦΣ мфтнΤ YŀƳŀƪŀǳ Ŝǘ ŀƭΦΣ мффнΤ YŀƳŜ ŜƭŜƛƘƛǿŀΣ мффнύΦ ¢ƘǳǎΣ ǿƘŜƴ ƳƛǎǎƛƻƴŀǊƛŜǎ ǇǊƻǾƛŘŜŘ ƭŜǎǎƻƴǎ ƛƴ 

reading and writing, Native Hawaiians paid their school expenses with goods that they made with their 

hands from materials harvested from the land and sea. In a journal entry dated July 1, 1837, R. 

!ǊƳǎǘǊƻƴƎ ŜȄǇǊŜǎǎŜŘ Ƙƛǎ ŦǊǳǎǘǊŀǘƛƻƴ ǿƛǘƘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ƭŀŎƪ ƻŦ ƳƻƴŜȅΦ ¢ƘŜ ǾƛǎŎŜǊŀƭ ŘŜǘŀƛƭǎ ǘƘŀǘ w. 

Armstrong expressed in his rant are worth reading in full because they exposed his prejudices toward 

Native Hawaiians and penchant for money. 

The demand for books, especially Testaments amounts almost to a clamor; and makes up 

no mean portion of my time to sell them and keep account of them. Would that I were 

rid of this indispensable appendage to our work. The greatest trouble is to get the books 

into the hands of those who will profit by them, and get anything in return for them which 
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may be profitably used, so as to liquidate the book debt. Nine tenths of those who call for 

books have nothing to give in pay for them, but such as vegetables, fowls, mats or work, 

none of which can be turned into a profitable account. We therefore have many things 

on our tables and about our yards and houses which we do not need, and would not have, 

were it not that we are obliged to take such things as we can get for books. We give no 

books away and no one expects us to. (R. Armstrong, 1837) 

A tactic that R. Armstrong used ǘƻ ŀŘŘǊŜǎǎ Ƙƛǎ ŦǊǳǎǘǊŀǘƛƻƴǎ ŀōƻǳǘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ǿƻǊƪ Ƙŀōƛǘǎ 

was to direct them into work that he considered acceptable. Reports generated by the Ministry of Public 

Instruction showed that R. Armstrong introduced manual and agricultural labor training even before 

ŎƻƳƳŜƴŎƛƴƎ Ƙƛǎ ƻŦŦƛŎƛŀƭ ŀǇǇƻƛƴǘƳŜƴǘ ƛƴ aŀȅΣ мупуΦ ²ƘŜƴ YŜƻƴƛ !ƴŀ ǎǳōƳƛǘǘŜŘ ǘƘŜ ƳƛƴƛǎǘǊȅΩǎ ŀƴƴǳŀƭ 

report for the 1847 school year, he attributed new educational initiatives made during the past year to 

ǘƘŜ !ǊƳǎǘǊƻƴƎ ǇŀǘǊƛŀǊŎƘΦ άwŜǾΦ wΦ !ǊƳǎǘǊƻƴƎ has rendered important assistance to me in the discharge 

of the duties of this department since the 6th of December last, and most of the reforms noticed 

ƘŜǊŜŀŦǘŜǊ ƘŀǾŜ ōŜŜƴ ƻǿƛƴƎ ǘƻ Ƙƛǎ ŜȄŜǊǘƛƻƴǎϦ ό¸ƻǳƴƎΣ мупуΣ ǇΦ мύΦ YŜƻƴƛ !ƴŀΩǎ ǊŜǇƻǊǘ ŀƭǎƻ ƛƴŘƛŎŀǘŜŘ ǘƘat 

there was interest within the Ministry to expand and sustain the new curriculum, even though it had 

ƴŜƛǘƘŜǊ ōŜŜƴ ǇǊƻǾŜƴ ƴŜŎŜǎǎŀǊȅ ƴƻǊ ŜŦŦŜŎǘƛǾŜΦ άLƴ ǎƻƳŜ ƻŦ ǘƘŜ ǎŎƘƻƻƭǎ ƭŀǳŘŀōƭŜ ŀǘǘŜƳǇǘǎ ƘŀǾŜ ōŜŜƴ 

made to connect some sort of manual labor with instruction. This we look upon as very important and 

ǎƘƻǳƭŘ ōŜ ŜƴŎƻǳǊŀƎŜŘ ōȅ ŜǾŜǊȅ ǇǊƻǇŜǊ ƳŜŀƴǎέ ό¸ƻǳƴƎΣ мупуΣ ǇΦ мύΦ 

Once officially appointed to the Minister of Public Instruction position on May 7, 1848, R. 

Armstrong routinely checked on the progress of his newly introduced agriculture programs. Just three 

months after his appointment, R. Armstrong wrote to Reverend Dwight Baldwin at Lahaina about his 

ŦŜƭƭƻǿ ŦƛŦǘƘ ŎƻƳǇŀƴȅ ǎƘƛǇƳŀǘŜΣ wŜǾŜǊŜƴŘ WƻƘƴ 9ƳŜǊǎƻƴΩǎ ƪŀƭƻ ŦŀǊƳ ŀǘ ²ŀƛŀƭǳŀΣ h ŀƘǳΦ Lƴ ǘƘƛǎ 
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communication, R. ArmǎǘǊƻƴƎ ǊŜǾŜŀƭŜŘ Ƙƛǎ ƳƻǘƛǾŜǎ ŦƻǊ ǳǎƛƴƎ ǘƘŜ YƛƴƎŘƻƳΩǎ ƭƛƳƛǘŜŘ ŜŘǳŎŀǘƛƻƴŀƭ 

ǊŜǎƻǳǊŎŜǎ ǘƻ ŀǳƎƳŜƴǘ Iŀǿŀƛ ƛΩǎ ŜƳŜǊƎƛƴƎ ŀƎǊƛŎǳƭǘǳǊŀƭ ŜȄǇƻǊǘ ƻǇǇƻǊǘǳƴƛǘƛŜǎΦ  

Our schools are becoming a good deal interested in work: at Waialua they are doing nicely 

in planting kalo &c8. Let us try to make this go ahead & then we shall not need to go to 

California for gold; it will come here. (R. Armstrong, 1848a)  

One month latŜǊΣ wΦ !ǊƳǎǘǊƻƴƎ ǿǊƻǘŜ ǘƻ Ƙƛǎ ǿƛŦŜΩǎ ōǊƻǘƘŜǊΣ wŜǳōŜƴΣ ƛƴ ŀ ǿŀȅ ǘƘŀǘ ǘȅǇƛŦƛŜŘ ǘƘŜ ǇŜǊǎƻƴŀƭΣ 

political, professional, and financial topics he shared with him. Statements that R. Armstrong made in 

this letter foreshadowed what would later become his explicit requests for Chapman to help him find 

trained workers to make his Maui agriculture land profitable.  

My general plan is to aim at the improvement of the heart, the head, & the body at once.  

This is a lazy people & if they are ever to be made industrious, the work must be done 

with the young. To that I am making strenuous efforts to have some manual labour 

connected with every school & the teachers are paid as much to work on the land with 

the boys, as they are for teaching. So far, our success has been greater than we 

anticipated. (R. Armstrong, 1848b)  

bƛƴŜ ƳƻƴǘƘǎ ƭŀǘŜǊΣ ƘŀǾƛƴƎ ŀǎǎǳƳŜŘ Ŧǳƭƭ ǎǳǇŜǊǾƛǎƻǊȅ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ƻǾŜǊ Iŀǿŀƛ ƛΩǎ ǇǳōƭƛŎ ǎŎƘƻƻƭǎΣ 

R. Armstrong submitted his first report to the King and legislature. In this report, R. Armstrong crafted 

an argument that was brazen on two fronts. First, he condemned Native Hawaiians for embodying what 

he perceived to be indolence. Second, he placed the burden of remedying his erroneous perception on 

the King and his subjects via the public schools.  

 
8 Among the 19th C. writings used in this research, this abbreviation was used in place of et cetera or more 
recently, etc.  
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The subject of manual labor, especially agriculture, in connexion with the schools, has not 

been neglected; on the contrary, it has been considered a matter of prime importance, 

and has engaged the most earnest attention. Under the impression that indolence is one 

of the great master evils which hinders the progress and threatens the ruin of the 

Hawaiian race, and knowing: no means so effectual for removing it as inculcating habits 

of industry upon the young, the subject has been constantly been kept before the minds 

of the people. (R. Armstrong, 1848c, pp. 23-24)   

By using his first annual report to urge the King and Native Hawaiian legislators to embrace his 

newly introduced agricultural curriculum, R. Armstrong effectively established a precedent that would 

enable him to continue petitioning the Government for financial support to sustain it. At the time, three 

ŎƛǊŎǳƳǎǘŀƴŎŜǎ ŎƻƳǇƭƛŎŀǘŜŘ ǘƘŜ ŜŀǊƭȅ ǎǘŀƎŜǎ ƻŦ ōǳƛƭŘƛƴƎ ŀ ǇǊƻŦƛǘŀōƭŜ ŀƎǊƛŎǳƭǘǳǊŀƭ ŜŎƻƴƻƳȅ ƛƴ Iŀǿŀƛ ƛΥ 

plantations required huge amounts of labor, Native Hawaiians were dying precipitously due to 

ƛƴǘǊƻŘǳŎŜŘ ŘƛǎŜŀǎŜǎΣ ŀƴŘ ŦƻǊŜƛƎƴŜǊǎ ǿŜǊŜ ƴƻǘ ȅŜǘ ƛƳƳƛƎǊŀǘƛƴƎ ǘƻ ŀƴŘ ǎŜǘǘƭƛƴƎ ƛƴ Iŀǿŀƛ ƛ ƛƴ ǎǳŦŦƛŎƛŜƴǘ 

numbers to meet the workforce demands of the new industry. To mitigate these challenges, R. 

Armstrong tapped into resources over which he exercised authority: teachers to implement the 

agricultural and manual training curricula, school lands on which to teach farming methods, funding for 

supplies, and most significantly, thousands of Native Hawaiian youth who could be molded into future 

plantation workers. Simply stated, R. Armstrong occupied a position that allowed him to direct authority 

ƻǾŜǊ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ ǊŜǎƻǳǊŎŜǎΣ ŀƴŘ ƘŜ ŎƘƻǎŜ ǘƻ ǳǎŜ ǘƘŜƳ ǘƻ ǇǊƻŘǳŎŜ ŀƎǊƛŎǳƭǘǳǊŀƭ ǿƻǊƪŜǊǎ 

instead of doctors, lawyers, bankers, engineers, and teachers. Without access to and influence over 

these resources, plantation owners would have had to invest their own resources toward generating 

them for themselves.  
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wΦ !ǊƳǎǘǊƻƴƎΩǎ ƭŜǘǘŜǊǎ ŀƴŘ ƧƻǳǊƴŀƭ ǊŜŦƭŜŎǘƛƻƴǎ ǊŜǾŜŀƭŜŘ Ƙƛǎ ǇŜǊǎƻƴŀƭ ƛƴǘŜǊŜǎǘǎ ƛƴ Iŀǿŀƛ ƛΩǎ ƴŀǎŎŜƴǘ 

agricultural economy. In January, 1850, R. Armstrong shared his goal of generating income to support 

his large family with his brother-in-law, which included his intentionςςone shared by numerous 

missionary familiesςςto remain in Iŀǿŀƛ ƛ ŀǎ ŀ ƳŜŀƴǎ ƻŦ ǎŀŦŜƎǳŀǊŘƛƴƎ ƴƻǘ ǎƻ ƳǳŎƘ ǘƘŜƛǊ ŎƘǳǊŎƘŜǎ ŀƴŘ 

converts, but rather their profit-making interests and assets.  

Many of the missionaries are securing tracts of land, with a view to their support, which 

will be a good thing for the Islands. Several are about to withdraw from the Board & seek 

their support here which is just what will please the Board & all others who look to the 

permanent welfare of this nation. . .. The missionaries will of necessity in this way will be 

more or less engaged in secular pursuits, & the tongue of malice will not fail to hurl the 

most envenomed darts at their reputations for money getting, world loving, &c. as they 

do even now at all of us.  (R. Armstrong, 1850a)  

On September 5, 1853, R. Armstrong composed a journal entry that illustrated the high value he 

placed on money. The journal described how he used the temporary appointment that he had 

requested of the King as a means of generating longςterm financial benefits for himself and his family.  

[ŜǘǘŜǊǎ ŀƴŘ ƧƻǳǊƴŀƭ ŜƴǘǊƛŜǎ ǊŜǾŜŀƭŜŘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŎƘǊƻƴƻƭƻƎȅ ŦƻǊ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǘǊŀƴǎƛǘƛƻƴ from 

missionary to government. On November 27, 1847, R. Armstrong asked the King to postpone his 

ǇŜǊƳŀƴŜƴǘ ŀǇǇƻƛƴǘƳŜƴǘ ǘƻ ǘƘŜ ŜŘǳŎŀǘƛƻƴ ƳƛƴƛǎǘǊȅ ǿƘƛƭŜ ƘŜ ŀǿŀƛǘŜŘ ǘƘŜ Iŀǿŀƛƛŀƴ aƛǎǎƛƻƴ .ƻŀǊŘΩǎ 

ŀǇǇǊƻǾŀƭ ƻŦ Ƙƛǎ ǊŜƭŜŀǎŜ ŦǊƻƳ Ƙƛǎ ƳƛǎǎƛƻƴŀǊȅ ŘǳǘƛŜǎ ƛƴ aŀȅ мупуΦ YƛƴƎ YŀƳŜƘŀƳŜƘŀ LLLΩǎ ƎƻǾŜǊƴƳŜƴǘ 

ƎǊŀƴǘŜŘ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǊŜǉǳŜǎǘΣ ǿƘƛŎƘ ŀƭƭƻǿed him to begin government service effective December 6, 

1847. Beginning work for the government under a temporary appointment allowed R. Armstrong to 

accrue six months of service prior to his official appointment on May 7, 1848.  
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When R. Armstrong learned of an opportunity to purchase a parcel of choice agricultural lands 

ŀǘ Iŀ ƛƪǹΣ aŀǳƛΣ ƘŜ ŀǎǎƛƎƴŜŘ ƳƻƴŜǘŀǊȅ ǾŀƭǳŜ ǘƻ Ƙƛǎ ǎƛȄ ƳƻƴǘƘǎ ƻŦ ǘŜƳǇƻǊŀǊȅ ƎƻǾŜǊƴƳŜƴǘ ǎŜǊǾƛŎŜΦ .ȅ 

assigning monetary value to his temporary service, which was necessary because the Hawaiian Mission 

.ƻŀǊŘ ǇǊƻƘƛōƛǘŜŘ ǘƘŜƛǊ ƳƛǎǎƛƻƴŀǊƛŜǎΩ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ƎƻǾŜǊƴƳŜƴǘ ƻǊ ŜŎƻƴƻƳƛŎ ŀŦŦŀƛǊǎΣ wΦ !ǊƳǎǘǊƻƴƎ ǿŀǎ 

able to purchase choice and lush Maui lands from King Kamehameha III at a greatly reduced cost.  

As to what my enemies say of me, it affects me but little. . .. As to my getting rich, were I 

called from earth to-day, my family would be in want. The only purchases I ever made of 

the government were three, as follows. First, one third of what remained unsold of the 

land called Haiku, on Maui. This I proposed to purchase for $500 not knowing how much 

land there was. The Privy council unanimously voted, to give me this land as pay for the 

half years services I rendered in the office, before I formally assumed its duties, which 

could be $1500.  On measuring off this third after the division with M. Kekuanaoa, there 

were about 1300 acres, including native claims, which would make the average over $1 

per acre, while Mr. Gower & Miner purchased parts of the same land--choice pieces too-

-for $1 per acre.  Why should I pay more than they? The services rendered during those 

six months were real, important & laborious. The Department was in much confusion, & 

great labor was requisite to get up the first statistical report for the Legislature. (R. 

Armstrong, 1853)  

¢ǿƻ ȅŜŀǊǎ ŀŦǘŜǊ ƧƻƛƴƛƴƎ YƛƴƎ YŀƳŜƘŀƳŜƘŀ LLLΩǎ ŎŀōƛƴŜǘΣ wΦ !ǊƳǎǘǊƻƴƎ ƘŀŘ ƳƻǊŜ ŎƘƛƭŘǊŜƴ ǘƻ ŦŜŜŘ 

and agricultural land on Maui to develop. These personal interests prompted R. Armstrong to join other 

plantation owners on various islands to establish the Royal Hawaiian Agricultural Society. At their first 

meeting in August, 1850, the attendees chose Justice William Lee as their leader. When the group 

gathered for a second meeting just nine days later, they drafted organizational documents and 
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formulated planning priorities aligned with the profitable agricultural industry they envisioned for 

Iŀǿŀƛ ƛΦ !ǘ ǘƘŜ ƎǊƻǳǇΩǎ ǎŜŎƻƴŘ ƳŜŜǘƛƴƎΣ bŜǿ ¸ƻǊƪ-born Charles Reed Bishop (Bishop), who married a 

high-ranking Hawaiian princess, Bernice Pauahi Pņkơ, formed a committee to study the potential for 

Iŀǿŀƛ ƛ ŀƎǊƛŎǳƭǘǳǊŀƭ ŜȄǇƻǊǘǎΦ .ȅ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ bƻǾŜƳōŜǊ нлΣ мурлΣ ƳŜŜǘƛƴƎΣ wΦ !ǊƳǎǘǊƻƴƎ 

established a committee to award prizes for the best locally produced commodities.  

 Because living on remote islands was expensive, R. Armstrong regularly expressed his financial 

worries in his letters to his brother-in-law Reuben and in self-reflections in his journals. In a letter to 

Reuben, R. Armstrong revealed the money-making motives that resulted in his decision to abandon the 

rigorous, liberal, seminary-ƻǊƛŜƴǘŜŘ ŎǳǊǊƛŎǳƭŀ ƛƴǘǊƻŘǳŎŜŘ ŀǘ Iŀǿŀƛ ƛΩǎ ŦƛǊǎǘ ǇǳōƭƛŎ ǎŎƘƻƻƭǎ ƛƴ ŦŀǾƻǊ ƻŦ ŀ 

manual labor and agricultural training curriculum. 

Is there any good capitalists about you who would like to invest some $15,000 to $20,000 

in agriculture, that is in sugar making at the Islands?  If so, I can give him a chance.  I have 

1500 acres of splendid land for the growth of cane at Haiku on Maui . . . not having time 

or capital to cultivate it, [I] would like [a] man. (R. Armstrong, 1850b)  

While R. !ǊƳǎǘǊƻƴƎΩǎ Ƴŀƴǳŀƭ ƭŀōƻǊ ŎǳǊǊƛŎǳƭǳƳ ǿŀǎ ƴƻǘ ǘƘŜ ƻƴƭȅ ŘŜǘǊƛƳŜƴǘŀƭ ŜŘǳŎŀǘƛƻƴŀƭ ǇƻƭƛŎȅ 

initiative he introduced ǘƻ Iŀǿŀƛ ƛΩǎ ǇǳōƭƛŎ ǎŎƘƻƻƭǎΣ ƛǘ ǿŀǎ Ƙƛǎ ŦƛǊǎǘΦ wΦ !ǊƳǎǘǊƻƴƎ ǇǊƛƻǊƛǘƛȊŜŘ ǘǊŀƛƴƛƴƎ 

Native Hawaiians for agricultural and manual labor so highly that he introduced it six months before 

being fully installed into his government post. When he joined fellow capitalists as one of the Royal 

Iŀǿŀƛƛŀƴ !ƎǊƛŎǳƭǘǳǊŀƭ {ƻŎƛŜǘȅΩǎ ŦƻǳƴŘƛƴƎ ƳŜƳōŜǊǎΣ wΦ !ǊƳǎǘǊƻƴƎ ǿŀǎ ǳƴƛǉǳŜƭȅ ǇƻǎƛǘƛƻƴŜŘ ǘƻ ŘƛǊŜŎǘ Ƙƛǎ 

ŘŜǇŀǊǘƳŜƴǘΩǎ ǊŜǎƻurces and policies toward supporting one of their most critical and most expensive 

resource needs: trained workers.  

Lƴ ǎǳƳΣ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǇŜǊǎƻƴŀƭ ǿǊƛǘƛƴƎǎ ǊŜǾŜŀƭŜŘ Ƙƻǿ Ƙƛǎ ǇǊŜƧǳŘƛŎŜǎ ŀōƻǳǘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ 

work habits, combined with his money-making motives, led him to introduce a manual education 
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ŎǳǊǊƛŎǳƭǳƳ ŀŎǊƻǎǎ Iŀǿŀƛ ƛΩǎ bŀǘƛǾŜ-serving schools. Considering that immigration of foreign workers to 

Iŀǿŀƛ ƛ ŘƛŘ ƴƻǘ ŎƻƳƳŜƴŎŜ ǳƴǘƛƭ мурнΣ ŀƴŀƭȅǎƛǎ ƻŦ Ƙƛǎ ǿǊƛǘƛƴƎǎ ǎƘƻǿŜŘ ǘƘŀǘ wΦ !ǊƳǎǘǊƻƴƎ ǳǎŜŘ Ƙƛǎ ŜŀǊƭƛŜǎǘ 

opportunity to shift King Kamehameha IIIΩǎ ǾƛǎƛƻƴŀǊȅ ŎƻƳƳƛǘƳŜƴǘ ǘƻ Ƙƛǎ ǇŜƻǇƭŜΣ ǳƴƛǾŜǊǎŀƭ ǇǳōƭƛŎ 

schools, from their rigorous seminary curricular focus, toward subjects that would serve his and his 

ŦŜƭƭƻǿ Ǉƭŀƴǘŀǘƛƻƴ ƻǿƴŜǊǎΩ ŎŀǇƛǘŀƭƛǎǘ ƛƴǘŜǊŜǎǘǎ ǎǘŀǊǘƛƴƎ ƛƴ м847.  

English Language Instruction 

Like many Indigenous peoples worldwide, Native Hawaiians suffered a near extinction of their 

ƳƻǘƘŜǊ ǘƻƴƎǳŜΥ ǁƭŜƭƻ Iŀǿŀƛ ƛ ό!ƭŜȄƛŜ ϧ 5ƻƳƴƛŎƪΣ нлмлΤ {ƛƳƻƴ ϧ {ƳƛǘƘΣ нллмΤ ²ƛƭǎƻƴΣ мффмύΦ That the 

ƴǳƳōŜǊ ƻŦ ǁƭŜƭƻ Iŀǿŀƛ ƛ Ŏƻǳrses, medium schools, speakers, publication, and media continues to grow 

ƛǎ ŀ ǘŜǎǘŀƳŜƴǘ ǘƻ ǘƘŜ ǿƻǊƪ ƻŦ ŀŘǾƻŎŀǘŜǎ ǿƘƻ ŘŜƳŀƴŘŜŘ ǘƘŀǘ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ ƳŀƪŜ ƛƴǾŜǎǘƳŜƴǘǎ ƻŦ 

public funds in language revitalization during the 1970s and 1980s (Johnson & NeSmith, 2018; Lucas, 

нлллΤ ²ŀǊƴŜǊΣ мфффΤ ²ƛƭǎƻƴΣ мффмΤ ²ƛƭǎƻƴ ϧ YŀƳŀƴņΣ нллфύΦ  

IƛǎǘƻǊƛŎŀƭƭȅ ǎǇŜŀƪƛƴƎΣ ǘƘŜ ŘƛƳƛƴƛǎƘƳŜƴǘ ƻŦ ǁƭŜƭƻ Iŀǿŀƛ ƛ ǎǇŜŀƪŜǊǎ ǿŀǎ ŎŀǳǎŜŘ ōȅ ƘŜƎŜƳƻƴƛŎ 

colonizers who waged a multigenerational campaign to degrade, diminish, and ultimately deny Native 

IŀǿŀƛƛŀƴǎΩ ǳǎŜ ƻŦ ǘƘŜƛǊ ƳƻǘƘŜǊ ǘƻƴƎǳŜ ǘƘǊƻǳƎƘ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ǇƻƭƛŎƛes and cultural subordination 

(Benham, 1998; Kahumoku, 2000; NeSmith, 2003; Schulz, 2017; Silva, 2004; Warner, 1999). In the 19th 

ŎŜƴǘǳǊȅΣ ŎƻƭƻƴƛȊŜǊǎΩ ǊŜŀǎƻƴǎ ŦƻǊ ǎǳōƻǊŘƛƴŀǘƛƴƎ ŀƴŘ ǇǊƻƘƛōƛǘƛƴƎ ǁƭŜƭƻ Iŀǿŀƛ ƛ ǿŜǊŜ ŀǘǘǊƛōǳǘŜŘ ǘƻ ǘƘŜƛǊ 

financial interests in the emerging agricultural export economy (Beyer, 2009; Heubner, 1984; 

YŀƘǳƳƻƪǳΣ нлллΤ YŀǿŀƳƻǘƻΣ мффоΤ {ƛƭǾŀΣ нллпύΦ .ŜǘǿŜŜƴ Iŀǿŀƛ ƛΩǎ ƳǳƭǘƛŜǘƘƴƛŎ ōǳǎƛƴŜǎǎ ƻǿƴŜǊǎΣ ǘǊŀŘŜ 

partners, and later its immigrant workforce, English became the preferred language for business 

(Kawamoto,1993; Walk, 2007).  

By 1896, the Provisional Government, composed largely of treasonous Hawaiian Kingdom 

ǎǳōƧŜŎǘǎ ǿƘƻ ƻǾŜǊǘƘǊŜǿ vǳŜŜƴ [ƛƭƛ ǳƻƪŀƭŀƴƛΣ ŜƴŀŎǘŜŘ !Ŏǘ рт ǿƘƛŎƘ ŎƻƳǇƭŜǘŜƭȅ ōŀƴƴŜŘ ǁƭŜƭƻ Iŀǿŀƛ ƛ ŀǘ 
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all public and private schools. Any school that delivered instruction ƛƴ ǁƭŜƭƻ Iŀǿŀƛ ƛ ǊƛǎƪŜŘ ōŜƛƴƎ ŘŜƴƛŜŘ 

funding and recognition by the Department of Education (Goodyear-Yŀ ǁǇǳŀΣ нлмпΤ YŀƘǳƳƻƪǳΣ нлллΤ 

[ǳŎŀǎΣ нлллΤ ²ŀƭƪΣ нллтύΦ ¢ƘŜ ƴŜǿ ƭŀǿ ŎŀǳǎŜŘ ǘƘŜ ƴǳƳōŜǊ ƻŦ ƴŀǘƛǾŜ ǎǇŜŀƪŜǊǎ ƻŦ ǁƭŜƭƻ Iŀǿŀƛ ƛ ǘƻ Ŧŀƭƭ 

from 100% fluency among Native Hawaiians in 1840 to less than 10% by 19409 (NeSmith, 2003). 

²ƘƛƭŜ ŜȄǘŀƴǘ ǊŜǎŜŀǊŎƘ ŜȄǇƭŀƛƴŜŘ ŎƻƭƻƴƛȊŜǊǎΩ ǇǊŀŎǘƛŎŀƭ ŀƴŘ ǇŜŎǳƴƛŀǊȅ ƳƻǘƛǾŀǘƛƻƴǎ ŦƻǊ ǘǳǊƴƛƴƎ 

Native Hawaiians into English language speakers broadly and anonymously, it did not discuss how their 

ǇŜǊǎƻƴŀƭ ǇǊŜƧǳŘƛŎŜǎ ŀōƻǳǘ ǁƭŜƭƻ Iŀǿŀƛ ƛ ŎƻƴǘǊƛōǳǘŜŘ ǘƻ ǘƘŜƛǊ ŀŎǘƛƻƴǎΦ ¢ƘǳǎΣ ǊŜǎŜŀǊŎƘƛƴƎ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ 

writings provided the opportunity to gather evidence of the ways that personal prejudices fueled the 

language degradation policies that were ƛƳǇƻǎŜŘ ƻƴ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΦ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǊƻƭŜ ƛƴ 

ŘƛƳƛƴƛǎƘƛƴƎ ǁƭŜƭƻ Iŀǿŀƛ ƛ Ŏŀƴ ōŜ ŀŎŎƻǳƴǘŜŘ ŦƻǊ ōȅ ǘƘŜ ŘƛǎŎǊŜǘƛƻƴŀǊȅ ǳǎŜ ƻŦ Ƙƛǎ ƎƻǾŜǊƴƳŜƴǘŀƭ ŀǳǘƘƻǊƛǘȅ 

and departmental resources (Goodyear-Yŀ ǁǇǳŀΣ нллрΤ DƻƻŘȅŜŀǊ-Yŀ ǁǇǳŀΣ нлмпΤ YŀƘǳƳƻƪǳΣ нлллΤ 

Lucas, 20ллΤ ²ŀƭƪΣ нллтύΦ !ŘŘƛǘƛƻƴŀƭƭȅΣ wΦ !ǊƳǎǘǊƻƴƎΩǎ ŀƴƴǳŀƭ ŘŜǇŀǊǘƳŜƴǘŀƭ ǊŜǇƻǊǘǎ ŀŎŎƻǳƴǘŜŘ ŦƻǊ ǘƘŜ 

ways he expanded the number of English medium schools and paid higher wages to native English-

ǎǇŜŀƪƛƴƎ ǘŜŀŎƘŜǊǎΦ .ŜȅƻƴŘ wΦ !ǊƳǎǘǊƻƴƎΩǎ ŘƛǊŜŎǘ ŀŎǘƛƻƴǎΣ ƘŜ ŀƭǎƻ ƳŀŘŜ disparaging statements about 

ǁƭŜƭƻ Iŀǿŀƛ ƛ ƛƴ Ƙƛǎ ƭŜǘǘŜǊǎΣ ƧƻǳǊƴŀƭǎΣ ŀƴŘ ƻŦŦƛŎƛŀƭ ƎƻǾŜǊƴƳŜƴǘ ǊŜǇƻǊǘǎ ǘƘŀǘ ǊŜǾŜŀƭŜŘ Ƙƻǿ Ƙƛǎ ǇŜǊǎƻƴŀƭ 

views shaped the English-preferred agenda he imposed upon schools across the Hawaiian Kingdom. 

Despite his stated antipathy ŦƻǊ ǁƭŜƭƻ Iŀǿŀƛ ƛΣ wΦ !ǊƳǎǘǊƻƴƎ ƭŜŀǊƴŜŘ ŀƴŘ ƎŀƛƴŜŘ ƳŀǎǘŜǊȅ ƻŦ ǘƘŜ 

Hawaiian language for his work-related purposes. As a missionary, R. Armstrong took on a vocation that 

required him to proselytize and preach to Native peoples in their language. R. Armstrong was motivated 

 
9 !ǘ ǘƘŜ Řŀǿƴ ƻŦ ǘƘŜ нмǎǘ ŎŜƴǘǳǊȅΣ ǘƘŜǊŜ ǿŜǊŜ ŀǇǇǊƻȄƛƳŀǘŜƭȅ мΣллл ƴŀǘƛǾŜ ǎǇŜŀƪŜǊǎ ƛƴ Iŀǿŀƛ ƛΣ ǿƛth most 
ƻŦ ǘƘŜǎŜ ƘŀƛƭƛƴƎ ŦǊƻƳ ǘƘŜ ǇǊƛǾŀǘŜƭȅ ƻǿƴŜŘ ŀƴŘ ǘƘŜǊŜŦƻǊŜ ƛǎƻƭŀǘŜŘ ƛǎƭŀƴŘ ƻŦ bƛ ƛƘŀǳ όbŜ{ƳƛǘƘΣ нллоύΦ Lƴ 
нлмрΣ ǘƘŜ wŜǎŜŀǊŎƘ ŀƴŘ 9ŎƻƴƻƳƛŎ !ƴŀƭȅǎƛǎ 5ƛǾƛǎƛƻƴ ƻŦ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛΩǎ 5ŜǇŀǊǘƳŜƴǘ ƻŦ .ǳǎƛƴŜǎǎΣ 
Economic Development and Tourism published findings from their U.S. Census research estimated that 
ǘƘŜ ƴǳƳōŜǊ ƻŦ Iŀǿŀƛƛ ǊŜǎƛŘŜƴǘǎ ǿƘƻ ǎǇƻƪŜ ǁƭŜƭƻ Iŀǿŀƛ ƛ ǿƛǘƘƛƴ ǘƘŜƛǊ ƘƻǳǎŜƘƻƭŘ ƘŀŘ ǎǿŜƭƭŜŘ ǘƻ муΣсмлΦ 
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ǘƻ ƭŜŀǊƴ ǁƭŜƭƻ Iŀǿŀƛ ƛ ǉǳƛŎƪƭȅ ŀǎ ŜǾƛŘŜƴŎŜŘ ōȅ /Φ !ǊƳǎǘǊƻƴƎΩǎ ƧƻǳǊƴŀƭ ŜƴǘǊȅ ƻƴ hŎǘƻōŜǊ нмΣ муонΣ Ƨǳǎǘ 

ŦƛǾŜ ƳƻƴǘƘǎ ŀŦǘŜǊ ǘƘŜƛǊ ŀǊǊƛǾŀƭΥ άaǊΦ !Φ ǇǊŜŀŎƘŜŘ ƛƴ ƴŀǘƛǾŜ όƭŀƴƎǳŀƎŜύ ǘƻŘŀȅ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǘƛƳŜέ ό/Φ 

Armstrong, 1832b). 

Besides learninƎ ǁƭŜƭƻ Iŀǿŀƛ ƛ ǉǳƛŎƪƭȅ ǘƻ ŎŀǊǊȅ ƻǳǘ ǇŀǎǘƻǊŀƭ ǿƻǊƪΣ wΦ !ǊƳǎǘǊƻƴƎ ǎŜǊǾŜŘ ŀǎ ǘƘŜ 

editor of three Hawaiian language newspapers and as the translator to the King (Silva & Badis, 2008). 

Given the array of culturally and politically important venues where R. ArƳǎǘǊƻƴƎ ǳǎŜŘ ǁƭŜƭƻ Iŀǿŀƛ ƛΥ 

ƴǹǇŜǇŀΣ YŀǿŀƛŀƘŀ ƻ /ƘǳǊŎƘΣ ŀƴŘ ǿƛǘƘƛƴ ǘƘŜ Ǌƻȅŀƭ ǇŀƭŀŎŜΣ ƛǘ ǿƻǳƭŘ ōŜ ǊŜŀǎƻƴŀōƭŜ ǘƻ ǘƘƛƴƪ ǘƘŀǘ ƘŜ 

ŜƴƧƻȅŜŘ ƪƴƻǿƛƴƎ ŀƴŘ ǎǇŜŀƪƛƴƎ ǁƭŜƭƻ Iŀǿŀƛ ƛΦ IƻǿŜǾŜǊΣ Ƙƛǎ ƧƻǳǊƴŀƭǎΣ ƭŜǘǘŜǊǎΣ ŀƴŘ ǊŜǇƻǊǘǎ ǊŜǾŜŀƭŜŘ Ƙƛǎ 

true regard for Native HawaiiŀƴǎΩ ƳƻǘƘŜǊ ǘƻƴƎǳŜΦ  

Because the Hawaiian and Marquesan languages belong to the Polynesian language family, they 

share vocabulary, grammar, and rhythms (Finney, 2003; NeSmith, 2008; Walk, 2007). Considering the 

ǘǿƻ tƻƭȅƴŜǎƛŀƴ ƭŀƴƎǳŀƎŜǎΩ ǎƛƳƛƭŀǊƛǘƛŜǎΣ ŎƻǳǇƭŜŘ ǿƛǘƘ wΦ !ǊƳǎǘǊƻƴƎΩǎ ƛƳƳŜǊǎƛǾŜ ŜȄǇŜǊƛŜƴŎŜǎ ƛƴ ōƻǘƘ 

languages during his first two years of missionary work, I expanded my research to include statements 

that he made about both the Marquesan and Hawaiian languages. 

Although R. Armstrong learned the Marquesan language quickly and was able to preach in the 

language after only three months, he disparaged its native speakers. 

The actions of some of them were truly ludicrous when they first saw the ladies & 

children; they jumped on the deck, clapped their hands. . .. While others showed their 

perfect destitution of delicacy by lascivious gestures & the most filthy language. In this 

respect too the females are no better than the malesςςThey all seem to be indelicate as 

even the brutes, and more so. (R. Armstrong, (1833a) 

While C. Armstrong obsessed about cannibalism during their mission work in the Marquesas, 

ƘŜǊ ƘǳǎōŀƴŘ ǊŀƎŜŘ ŀƎŀƛƴǎǘ ǘƘŜ bŀǘƛǾŜ ǇŜƻǇƭŜΩǎ ƭŀƴƎǳŀƎŜ ŀƴŘ ƭƛŦŜǿŀȅǎΣ ŎƘŀǊŀŎǘŜǊƛȊƛƴƎ ōƻǘƘ ŀǎ ƛƳƳƻŘŜǎǘΣ 
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intemperate, adulterous, and superstitious. Building upon those sentiments, he went on to condemn 

ǘƘŜƛǊ ƭŀƴƎǳŀƎŜ ōŜŎŀǳǎŜ ƘŜ ŦŜƭǘ ƛǘ ŜƳōƻŘƛŜŘ ƭŀǎŎƛǾƛƻǳǎƴŜǎǎΦ ά¢ƘŜ ǇŜƻǇƭŜ Řƻ ǎŜŜƳ ǊŜŀƭƭȅ ōŜ ŦƛƭƭŜŘ ǿƛǘƘ ŀƭƭ 

unrighteousness, fornication, wickedness, covetousness, maliciousness, envy, murder, debate, deceit, 

malignity. They are back-ōƛǘŜǊǎΣ ƘŀǘŜǊǎ ƻŦ DƻŘΦ Φ ΦΦ ¢ƘŜƛǊ ƳƻǳǘƘǎ ŀǊŜ Ŧǳƭƭ ƻŦ ŎǳǊǎƛƴƎ ŀƴŘ ōƛǘǘŜǊƴŜǎǎέ όwΦ 

Armstrong, 1833b). As he continued with this rant, R. Armstrong described specific elements about the 

Marquesan people, culture, and language that bothered him. 

I scarcely set down a moment any where among a crowd of natives without either hearing 

something from their lips, or seeing something in their actions to distress & disgust me: 

And often I have returned home after being at work among them and threwn myself down 

to seek forgetfulness of what I had seen & heard. . . (R. Armstrong, 1833a) 

!ŦǘŜǊ ŎƻƴŎƭǳŘƛƴƎ ǘƘŀǘ ǘƘŜ ƛǎƭŀƴŘǎΩ ǊǳƎƎŜŘ ǘŜǊǊŀƛƴ ŀƴŘ ǊŜƳƻǘŜ ǾƛƭƭŀƎŜǎ ƳŀŘŜ ǘƘŜ aŀǊǉǳŜǎŀƴ 

Ƴƛǎǎƛƻƴ ƛƳǇǊŀŎǘƛŎŀƭΣ ǘƘŜ !ǊƳǎǘǊƻƴƎǎ ŘŜǇŀǊǘŜŘ ǘƘŜ aŀǊǉǳŜǎŀǎ ǘƻ ǊŜǘǳǊƴ ǘƻ Iŀǿŀƛ ƛ in April, 1834, arriving 

ƛƴ Iƻƴƻƭǳƭǳ ƛƴ aŀȅΣ муопΦ hƴŎŜ ōŀŎƪ ƛƴ Iŀǿŀƛ ƛΣ ǘƘŜ Iŀǿŀƛƛŀƴ aƛǎǎƛƻƴ ŘŜǘŜǊƳƛƴŜŘ ǘƘŀǘ ǘƘŜ !ǊƳǎǘǊƻƴƎǎ 

ǿŜǊŜ ƴŜŜŘŜŘ ƻƴ aŀǳƛ ŀǘ ƛǘǎ ŎƘǳǊŎƘ ŀǘ Iŀ ƛƪǹΦ !ƭǘƘƻǳƎƘ ǘƘŜ !ǊƳǎǘǊƻƴƎǎ ǿŜǊŜ ƘŀǇǇȅ ǘƻ ƭŜŀǾŜ ǘƘŜ 

Marquesas, it was not long before R. AǊƳǎǘǊƻƴƎ ǘǳǊƴŜŘ Ƙƛǎ ŎǊƛǘƛŎŀƭ ǾƛŜǿ ŦǊƻƳ ǘƘŜ aŀǊǉǳŜǎŀƴ ǇŜƻǇƭŜΩǎ 

language toward Native Hawaiians and their mother tongue. 

Once re-ǎŜǘǘƭŜŘ ƛƴ Iŀǿŀƛ ƛΣ ǘƘŜ !ǊƳǎǘǊƻƴƎǎ ƧƻƛƴŜŘ ǘƘŜƛǊ ŦŜƭƭƻǿ ƳƛǎǎƛƻƴŀǊƛŜǎ ōȅ ƘŀǾƛƴƎ Ƴŀƴȅ 

children in rapid succession. As parents, the missionaries wrote letters to the ABCFM to register urgent 

concerns about how they would provide an appropriate education for their children. The missionaries 

considered educating their children themselves impossible because the husbands were consumed by 

pastoral work, and the wives were taxed by homemaking and teaching Native Hawaiians to read (Engs, 

1999). 



 

54  

Educating their children while converting Native Hawaiians to Protestant Christianity was 

further complicated by a prospect that horrified them: having their children intermingle with Native 

Iŀǿŀƛƛŀƴ ŎƘƛƭŘǊŜƴ ŀǘ ǎŎƘƻƻƭǎ ŀƴŘ ŎƘǳǊŎƘŜǎ ǿƻǳƭŘ ŜȄǇƻǎŜ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ǘƻ ǘƘŜ bŀǘƛǾŜǎΩ ƭŀƴƎǳŀƎŜ ŀƴŘ 

habits. In a letter to a fellow missionary, R. Armstrong candidly described why he and his wife sent their 

eldest child, Caroline, to New England to be raised with adults she never met rather than risk her 

growing up with Native Hawaiian children and learning their language, habits, and values. R. 

!ǊƳǎǘǊƻƴƎΩǎ ƭŜƴƎǘƘȅ ŀƴŘ ŜȄǇƭƛŎƛǘ Ǌŀƴǘ ǘƻ wŜǾŜǊŜƴŘ DŜƻǊƎŜ Wǳƴƪƛƴ ǇǊƻǾƛŘŜŘ irrefutable evidence about 

Ƙƛǎ ōƛƎƻǘǊȅ ǘƻǿŀǊŘ ǁƭŜƭƻ Iŀǿŀƛ ƛΦ 

The state & prospect of the (Native) people about us furnishes the strongest reason for 

removing our children to another land. This little girl has only to go to the door to see and 

hear things which cannot but have a bad influence on her. . .. She can hear such 

expressions as would almost make this paper blush were they written down upon it. As 

to preventing our children from understanding the language, it is impossible. It is just such 

a language as suits children, simple & easy & they drink it in like water. Besides there is a 

great lack here of influences calculated to form good character.  The community is small, 

there is little learning, no science, no enterprise, and only a sprinkle of civilization. From 

some such considerations as these we have concluded to part with a dear child. . .. (R. 

Armstrong, 1840)  

!ŦǘŜǊ ŜƴŘƛƴƎ Ƙƛǎ ƳƛǎǎƛƻƴŀǊȅ ǿƻǊƪ ƛƴ муптΣ wΦ !ǊƳǎǘǊƻƴƎ ƳŀƛƴǘŀƛƴŜŘ Ƙƛǎ ŘƛǎŘŀƛƴ ŦƻǊ ǁƭŜƭƻ Iŀǿŀƛ ƛ 

evidenced by his personal and professional writings. The only difference was that his school leadership 

Ǉƻǎƛǘƛƻƴ ŀŦŦƻǊŘŜŘ ƘƛƳ ŀǳǘƘƻǊƛǘȅ ǘƻ ǳǎŜ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ ǊŜǎƻǳǊŎŜǎ ǘƻ ƛƴǘǊƻŘǳŎŜ ǇƻƭƛŎƛŜǎ ǘƘŀǘ 

shaped what Native Hawaiians learned and how they learned it. R. Armstrong used the process of 

ŦƻǊƳŀƭƭȅ ǎǳōƳƛǘǘƛƴƎ Ƙƛǎ ŘŜǇŀǊǘƳŜƴǘΩǎ ŀƴƴǳŀƭ ǊŜǇƻǊǘǎ ǘƻ ǘƘŜ YƛƴƎŘƻƳΩǎ legislature as a platform not only 
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ǘƻ ǇǳōƭƛŎƭȅ ŘŜƎǊŀŘŜ ǁƭŜƭƻ Iŀǿŀƛ ƛ ŀƴŘ ǘƘŜ ƭŜŀǊƴƛƴƎ ŎŀǇŀōƛƭƛǘƛŜǎ ƻŦ ƛǘǎ ƴŀǘƛǾŜ ǎǇŜŀƪŜǊǎΣ ōǳǘ ǘƻ ƧǳǎǘƛŦȅ Ƙƛǎ 

petitions for increased government funds for English instruction. 

To supply the 11,781 children now in these schools with proper instruction in the English 

ƭŀƴƎǳŀƎŜ ǿƻǳƭŘ ǊŜǉǳƛǊŜ ŀƭƳƻǎǘ ƛŦ ƴƻǘ ǘƘŜ ŜƴǘƛǊŜ ǊŜǾŜƴǳŜ ƻŦ ǘƘŜ YƛƴƎΩǎ ƎƻǾŜǊƴƳŜƴǘΦ ¢ƘŜ 

thing is out of the question. The nation is not prepared for it. To change the language of 

any people, especially to introduce a language so difficult for the Hawaiian as the English, 

must necessarily be a work of time, labor and expense. But while this tedious up hill 

process is going on, let every Hawaiian youth be taught at least to read and write in his 

own language, which however barbarous to civilized ears, is full of sweetness and melody 

to his. (R. Armstrong, 1855, p. 4)  

Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ǇǊŜǎŜƴǘƛƴƎ Ƙƛǎ ŘŜǇŀǊǘƳŜƴǘΩǎ ǊŜǇƻǊǘ ǘƻ ŀƴ ŀǎǎŜƳōƭȅ ƻŦ ǘƘŜ YƛƴƎΣ Ƙƛǎ cabinet 

ƳŜƳōŜǊǎΣ ŀƴŘ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ ŜƭŜŎǘŜŘ ƭŀǿ-makersτnearly all of whom were Native Hawaiian 

menτafter publishing three newspapers, R. Armstrong knew that he could gain a wider audience and 

Ǉƻǎǎƛōƭȅ ƎǊŜŀǘŜǊ ǎǳǇǇƻǊǘ ŦƻǊ Ƙƛǎ ŎǊƛǘƛŎƛǎƳǎ ƻŦ ǁƭŜƭƻ Iŀǿŀƛ ƛ ōȅ ƭŜǘǘƛƴƎ ǘƘŜ ƭƻŎŀƭ ƴŜǿǎǇŀǇŜǊǎ ǇǊƛƴǘ ǘƘŜ Ŧǳƭƭ-

text transcripts of his government reports. For example, his 1853 report justified using his 

ŘŜǇŀǊǘƳŜƴǘΩǎ ǊŜǎƻǳǊŎŜǎ ǘƻ ŜȄǇŀƴŘ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ǎŎƘƻƻƭǎ ōȅ ǊŜǾƛǎƛǘƛƴƎ ŀ ŦŀǘŀƭƛǎǘƛŎ Ǿƛǎƛƻƴ ƘŜ 

embraced: the eventual extinction of Native Hawaiians and their language.  

On my tours around the islands, I have found parents everywhere, even on the remote 

island of Niihau, most anxious to have their children taught the English language; and the 

reason they generally gave was a most sound and intelligent one, that is without itτthey 

will, by-and-by be nothing, and the white man everything. . .. (R. Armstrong, 1853, p. 66) 

By the time R. Armstrong spoke these grim words he had lived among Native Hawaiiansτ

baptizing their babies, marrying their children, caring for their sick, witnessing their school graduations, 
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preaching at their funerals, and speaking their languageτfor more than 20 years. Despite all he had 

ŜȄǇŜǊƛŜƴŎŜŘ ǿƛǘƘ ƻǊ ƭŜŀǊƴŜŘ ŦǊƻƳ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΣ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ ǘƘŜ bŀǘƛǾŜ 

Hawaiian people and their mother tongue revealed that he hoped eventually both would be diminished 

to the point of extinction. In fact, R. Armstrong described in detail the type of people who he most 

ǿŀƴǘŜŘ ǘƻ ǎŜŜ ƭƛǾƛƴƎ ƛƴ Iŀǿŀƛ ƛΥ ²ƘƛǘŜ !ƳŜǊƛŎŀƴ tǊƻǘŜǎǘŀƴǘǎ ƭƛƪŜ ƘƛƳǎŜƭŦΦ  

The missionaries are one by one withdrawing from the Board & seeking their support 

here. Eight or nine have taken the oath of allegiance & will settle their families here. This 

will form a nucleus for a good, pious, & intelligent Anglo Saxon population, to take the 

place of the wasting natives. . .. How wonderfully Providence watches over this poor weak 

nation. (R. Armstrong, 1849) 

Six years later, R. Armstrong used his annual report to the King and legislature to report his 

ŘŜǇŀǊǘƳŜƴǘΩǎ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘ ŘƛƳƛƴƛǎƘƛƴƎ ǁƭŜƭƻ Iŀǿŀƛ ƛ ōȅ ƛƴŎǊŜŀǎƛƴƎ 9ƴƎƭƛǎƘ ǎǇŜŀƪŜǊǎΦ 

The native language has been reduced to form, is now a printed language, and contains a 

small but valuable literature; and the strong clear rays of the English tongue, begin to 

break in upon the native mind all over the group. (R. Armstrong, 1855, p. 21) 

A comparison of the statements R. Armstrong made abƻǳǘ ǁƭŜƭƻ Iŀǿŀƛ ƛ ǿƛǘƘƛƴ Ƙƛǎ ǇŜǊǎƻƴŀƭ ŀƴŘ 

professional writings reveal motives that prompted decisions he made while serving as Hawaiian 

YƛƴƎŘƻƳΩǎ ǘƻǇ-ranking government official entrusted to educate Native Hawaiians. In a letter to his 

college-going son, William Nevins, R. Armstrong expressed the premeditated nature of his policy 

decisions.  

Political agitation has become one of the signs of the times here & does not cease. 

Annexation is favored by most foreigners, & opposed by most natives & a good deal of 

jealousy has arisen in consequence. There has been another attempt to get me out of 
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office secretly & now there is a move to get all foreigners out of office. . .. But here I am 

yet, & I only try to do my duty & commit my way unto the Lord for whose sake I came to 

this land. You will see my report in The Polynesian & also those of the other Ministers. 

Read them carefully, for they will give you our true position. I am trying to introduce the 

English language among the natives. (R. Armstrong, 1854) 

wΦ !ǊƳǎǘǊƻƴƎΩǎ ōƛƎƻǘǊȅ ǘƻǿŀǊŘ ŀƴŘ ŘŜƳŜŀƴƛƴƎ ŎƘŀǊŀŎǘŜǊƛȊŀǘƛƻƴǎ ƻŦ ǁƭŜƭƻ Iŀǿŀƛ ƛ ŜȄǇƭŀƛƴŜŘ Ƙƛǎ 

motives for introducing educational policies during the 1850s that diminished its use in public schools. 

tƻƭƛŎƛŜǎ ǘƘŀǘ wΦ !ǊƳǎǘǊƻƴƎ ƛƴǘǊƻŘǳŎŜŘ ǘƻ ŘƛƳƛƴƛǎƘ ǁƭŜƭƻ Iŀǿŀƛ ƛ ŎǊŜŀǘŜŘ ŀ ǇŀǘƘ ŦƻǊ ŦǳǘǳǊŜ ƛƴƛǘƛŀǘƛǾŜǎ ǎǳŎƘ 

as funding for English-medium schools, higher pay for native English-speaking teachers, and empowered 

future public-school supervisors, including Charles Bishop, W. R. Castle, and Alatau Atkinson, to expand 

ǇƻƭƛŎƛŜǎ ǘƘŀǘ ǿƻǳƭŘ ŘƛƳƛƴƛǎƘ ǘƘŜ ǳǎŜ ƻŦ ǁƭŜƭƻ Iŀǿŀƛ ƛ ƻǾŜǊ ǘƛƳŜ ǳƴǘƛƭ ōƻǘƘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǘŜachers and 

ǁƭŜƭƻ Iŀǿŀƛ ƛ ǿŜǊŜ ǊŀǊŜƭȅ ǎŜŜƴ ƻǊ ƘŜŀǊŘ ŀǘ Iŀǿŀƛ ƛΩǎ ǎŎƘƻƻƭǎ όDƻƻŘȅŜŀǊ-Yŀ ǁǇǳŀΣ нлмпΤ YŀƘǳƳƻƪǳΣ 

2000).  

Although policies that made English the only acceptable languaƎŜ ƛƴ Iŀǿŀƛ ƛΩǎ ǎŎƘƻƻƭǎ ǊŜǉǳƛǊŜŘ 

many actors over two generations, this analysƛǎ ƻŦ wΦ !ǊƳǎǘǊƻƴƎΩǎ ōƛƎƻǘŜŘ ǾƛŜǿǎ ǘƻǿŀǊŘ ǘƘŜ aŀǊǉǳŜǎŀƴ 

and Hawaiian languages revealed that his personal prejudices drove his policy and funding decisions. 

Not only did R. Armstrong initiate the institutional policies that started the systematic debasement of 

ǁƭŜƭƻ Iŀǿŀƛ ƛ όDƻƻŘȅŜŀǊ-Yŀ ǁǇǳŀΣ нллрΤ [ǳŎŀǎΣ нлллύΣ ōǳǘ Ƙƛǎ ǇŜǊǎƻƴŀƭ ŘƛǎŘŀƛƴ ŦƻǊ ǁƭŜƭƻ Iŀǿŀƛ ƛ ƭŜŘ ǘƻ 

schools becoming the site of multi-generational trauma where Native Hawaiian students in the late 19th 

and early 20th centuries were punished, beaten, and humiliated for speaking their mother tongue 

(Thomas et al., 2012). The long-ǘŜǊƳ ŘŀƳŀƎŜ ƻŦ !ǊƳǎǘǊƻƴƎΩǎ ƛƴŦƭǳŜƴŎŜ ƻƴ Iŀǿŀƛ ƛΩǎ ǎŎƘƻƻƭǎ ǿŀǎ ǘƘŀǘ Ƙƛǎ 

ǇŜǊǎƻƴŀƭ ōƛƎƻǘǊȅ ǘƻǿŀǊŘ ǁƭŜƭƻ Iŀǿŀƛ ƛ ŦƻǊŎŜŘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǘƻ ŘŜƴȅ ǘƘŜ Ƴƻǎǘ ƛƴǘƛƳŀǘŜ ǇŀǊǘǎ ƻŦ ǘƘeir  
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identity, values, and worldview. Had Native Hawaiian students been able to attend schools taught in 

their mother tongue, they would have been able to participate in and benefit more fully from formal 

schooling. (Goodyear-Yŀ ǁǇǳŀΣ нллрΤ YŀƘǳƳƻƪǳΣ нлло; Schulz, 2017). 

CǳƭŦƛƭƭƛƴƎ Iƛǎ YǳƭŜŀƴŀΥ !ǊƳǎǘǊƻƴƎΩǎ ¢ǊƛǇǎ ǘƻ Iŀǿŀƛ ƛ 

{ŀƳǳŜƭ !ǊƳǎǘǊƻƴƎΩǎ ό{Φ !ǊƳǎǘǊƻƴƎύ ōƛƻƎǊŀǇƘŜǊǎ ό.ŜȅŜǊΣ нллтΤ .ŜȅŜǊΣ нлмпΤ [ƛƴŘǎŜȅΣ мффрΤ 

¢ŀƭōƻǘΣ мфлпύ ǘǊŀŎŜŘ Ƙƛǎ ŘŜŎƛǎƛƻƴ ǘƻ ǳǎŜ ŀ Ƴŀƴǳŀƭ ƭŀōƻǊ ŎǳǊǊƛŎǳƭǳƳ ŀǘ IŀƳǇǘƻƴ ǘƻ ǘƘŜ Iƛƭƻ .ƻȅǎΩ 

Boarding School, a school he visited while accompanying his father on school inspections throughout the 

Kingdom. S. Armstrong and his colleagues chose manual education so that non-Whites would be limited 

ǘƻ άǎŜŎƻƴŘŀǊȅ ǊƻƭŜǎ ƛƴ ǘƘŜƛǊ ǎƻŎƛŜǘȅΩǎ ǊŜǎǇŜŎǘƛǾŜ ŜŎƻƴƻƳƛŜǎ Φ Φ Φ ǊŜƭŜƎŀǘŜŘ ǘƻ ŀƴ ƛƴŦŜǊƛƻǊ ǎǘŀǘǳǎέ ό.ŜȅŜǊΣ 

2014, p. 70). By analyzing the statements that the Armstrong father and son made about the students 

ǘƘŀǘ ǘƘŜƛǊ ǎŎƘƻƻƭǎ ǿŜǊŜ ŘŜǎƛƎƴŜŘ ǘƻ ŜŘǳŎŀǘŜΣ L ŀǊƎǳŜ ǘƘŀǘ {Φ !ǊƳǎǘǊƻƴƎΩǎ ŎƘƻƛŎŜ ǘƻ ƻŦŦŜǊ ŀ Ƴŀƴǳŀƭ ƭŀōƻǊ 

curriculum at Hampton came from the prejudiced views that he inherited from his parents: that Native 

Hawaiians were indolent, immoral, incapable of self-governance, and fated for extinction. 

²ƘŜƴ ǘƘŜ !./CaΩǎ ŦƛƴŀƴŎƛŀƭ ǎǳǇǇƻǊǘ ǘƻ ǘƘŜ Iŀǿŀƛƛŀƴ Ƴƛǎǎƛƻƴ ŜƴŘŜŘ in 1860, the missionary 

ŎƘƛƭŘǊŜƴ ƴŜŜŘŜŘ ǘƻ ƛƴŦƛƭǘǊŀǘŜ ŀƴƻǘƘŜǊ ƛƴǎǘƛǘǳǘƛƻƴ ǘƻ ŘƻƳƛƴŀǘŜ Iŀǿŀƛ ƛΩǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ƳŀƧƻǊƛǘȅΦ 

Missionary children respected S. Armstrong because of his status as an educator and Civil War veteran. 

In their letters to him, many ƳƛǎǎƛƻƴŀǊȅ άŎƻǳǎƛƴǎέ ŎƻƳǇƭƛƳŜƴǘŜŘ Ƙƛǎ ǿƻǊƪ ŀǘ IŀƳǇǘƻƴ ŀƴŘ ƪŜǇǘ ƘƛƳ 

apprised of their political and economic concerns.  

 .ȅ ǊŜǾƛŜǿƛƴƎ ǘǊŀƴǎŎǊƛǇǘƛƻƴǎ ƻŦ {Φ !ǊƳǎǘǊƻƴƎΩǎ ǎǇŜŜŎƘŜǎΣ L ǎŀǿ ǘƘŀǘ ƘŜ ƴƻǘ ƻƴƭȅ ŜƳōǊŀŎŜŘΣ ōǳǘ 

also chose to disseminate sentiments that were important to his parents, specifically that Native 

Hawaiians would eventually die out and that American Protestant people and American institutions 

were needed to maintain the so-called civilizing influences that the ABCFM missionaries brought to the 

Islands. Sentiments that S. Armstrong and his fellow missionary children shared with each other 
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revealed that they saw themselves as superior to Native Hawaiians, and thus, were entitled to benefit 

from whatever could be gained from the land of their birth. bƻǘ ƭƻƴƎ ŀŦǘŜǊ ƭŜŀǾƛƴƎ Iŀǿŀƛ ƛ ǘƻ ŀǘǘŜƴŘ 

²ƛƭƭƛŀƳǎ /ƻƭƭŜƎŜ ƛƴ муслΣ {Φ !ǊƳǎǘǊƻƴƎ ǎŜƴǘ ŀ ƭŜǘǘŜǊ ǘƻ ǘƘŜ /ƻǳǎƛƴΩǎ {ƻŎƛŜǘȅΣ ŀ ƴŜǘǿƻǊƪ ƻŦ Iŀǿŀƛƛŀƴ 

mission children based in Honolulu, urging them to systematically occupy and increase their presence in 

the Islands. 

I think, seeing our Fathers have done more for poor Hawaii than all others besides, and 

that we are natives of the soil, the Islands are our lawful inheritance. I hail with joy the 

ǘƛƳŜ ǿƘŜƴ ǘƘŜ /ƻǳǎƛƴǎ ŀƴŘ ǘƘŜƛǊ ŘŜǎŎŜƴŘŀƴǘǎ ǎƘŀƭƭ ƘŀǾŜ ƳŀŘŜ Iŀǿŀƛƛ ǘƻ άōud and 

ōƭƻǎǎƻƳ ŀǎ ǘƘŜ ǊƻǎŜΤέ10. . . and when the standard of Christianity, through the 

ƛƴǎǘǊǳƳŜƴǘŀƭƛǘȅ ƻŦ ǘƘŜ άIŀǿŀƛƛŀƴ aƛǎǎƛƻƴ /ƘƛƭŘǊŜƴΩǎ {ƻŎƛŜǘȅέΣ ǎƘŀƭƭ ōŜ ǇƭŀƴǘŜŘ ƻƴ ŜǾŜǊȅ 

Isle of the Pacific. (Schreiber, 2007, p. 99) 

The sentiments that S. Armstrong conveyed in two public speeches that he traveled back to 

Iŀǿŀƛ ƛ ǘƻ ŘŜƭƛǾŜǊ ƛƴ муул ŀƴŘ муфм ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ƘŜ ƛƴƘŜǊƛǘŜŘ Ƙƛǎ ǇŀǊŜƴǘǎΩ ōƛƎƻǘǊȅ ŀƴŘ ǎŜƴǎŜ ƻŦ 

superiority to Native Hawaiians. Further, although S. Armstrong did not identify promoting annexation 

aǎ ǘƘŜ ŎŀǳǎŜ ŦƻǊ ǘƘŜ ǘǿƻ ǘǊƛǇǎ ƘŜ ǘƻƻƪ ǘƻ Iŀǿŀƛ ƛ ŀŦǘŜǊ ƭŜŀǾƛƴƎ ŦƻǊ ²ƛƭƭƛŀƳǎ /ƻƭƭŜƎŜΣ ǘǊŀƴǎŎǊƛǇǘǎ ƻŦ ǘƘŜ ǘǿƻ 

public speeches he gave revealed that he ardently wanted to replace traditional Native Hawaiian 

institutions with American and Protestant ones, including and likely especially, its monarchy. On both 

trips, S. Armstrong used his reputation as a missionary son and nationally recognized school leader to 

publicly criticize Native Hawaiians as incapable of advanced learning, responsible voting, and moral 

governing.  

 
10 !ǊƳǎǘǊƻƴƎ ǳǎŜŘ ŀ ǎŎǊƛǇǘǳǊŜ ǇŀǎǎŀƎŜ ǘƻ ƭƛƪŜƴ Iŀǿŀƛ ƛ ǘƻ /ƘǊƛǎǘƛŀƴǎΩ ōŜƭƛŜŦ ƛƴ ŀ ƭŀƴŘ ǇǊƻƳƛǎŜŘ ǘƻ ǘƘem: 

½ƛƻƴΦ  !ǊƳǎǘǊƻƴƎ ŜȄŎŜǊǇǘŜŘ ǘƘŜ άōǳŘ ŀƴŘ ōƭƻǎǎƻƳ ŀǎ ǘƘŜ ǊƻǎŜέ ǇŀǎǎŀƎŜ ŀǎ ǘƘƛǎ ǊŜŦŜǊŜƴŎŜ ǘƻ ½ƛƻƴ ŦǊƻƳ 

Matthew 9:32-24 in the King James Version of the Christian Bible. 
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CƛǊǎǘ IƻƳŜŎƻƳƛƴƎΥ ά¢ƘŜ Iŀǿŀƛƛŀƴ tǊƻōƭŜƳέ  

There is no middle class on these islands. The low class is unfit to, but votes and has a 

ƳŀƧƻǊƛǘȅΦΦΦŀƴŘ ŘƻƴΩǘ ŎŀǊŜΣ ŀǎ ǘƘŜȅ ǎŀȅΣ ΨǘƘŜ ƘŀƻƭŜ όǿƘƛǘŜ Ƴŀƴύ Ǉŀȅǎ ǘƘŜ ǘŀȄŜǎΩ ό{Φ/Φ 

Armstrong, 1880, p. 97).  

{Φ !ǊƳǎǘǊƻƴƎΩǎ ŦƛǊǎǘ ǘǊƛǇ ōŀŎƪ ǘƻ Iŀǿŀƛ ƛ ƛƴ муулςς20 years after graduating from Punahou, 15 

years after serving in the Civil War, and 12 years after founding the Hampton Instituteςςdiffered from 

his second trip in that there was no documentary evidence that explained its specific purpose. While 

/ŀǎǘƭŜΩǎ ƻŦŦŜƴǎƛǾŜ ƛƴǾƛǘŀǘƛƻƴ ǘƻ ǎǇŜŀƪ ŀǘ tǳƴŀƘƻǳ {ŎƘƻƻƭΩǎ рлǘƘ ŀƴƴƛǾŜǊǎŀǊȅ ŎŜƭŜōǊŀǘƛƻƴ ǎǘŀǘŜŘ ŀ ǎǇŜŎƛŦƛŎ 

purpose for his second and final trip in 1891, there was no comparable letter or invitation to explain the 

rŜŀǎƻƴ ŦƻǊ {Φ !ǊƳǎǘǊƻƴƎΩǎ ŦƛǊǎǘ ǘǊƛǇ ōŀŎƪ ǘƻ Iŀǿŀƛ ƛ ƛƴ муулΦ ¢ƘŜǊŜŦƻǊŜΣ L ŎƻƴǎǳƭǘŜŘ ƴŜǿǎǇŀǇŜǊǎ ǘƘŀǘ 

advertised the public speech he delivered, the transcript of the speech, and his writings about the trip 

ǿƘƛŎƘ ƭŜŘ ƳŜ ǘƻ ƛƴŦŜǊ ǘƘŀǘΣ {Φ !ǊƳǎǘǊƻƴƎΩǎ муул ǘǊƛǇ ǎŜǊǾŜŘ ǘƻ ŀƛŘ Ƙƛǎ ŦŜƭƭƻǿ ƳƛǎǎƛƻƴŀǊȅ ŎƘƛƭŘǊŜƴǎΩ Ǝƻŀƭ ƻŦ 

strengthening institutions that would enable them to assert minority influence over the majority: Native 

Hawaiians.    

{Φ !ǊƳǎǘǊƻƴƎΩǎ ǎǇŜŜŎƘΣ ά¢ƘŜ Iŀǿŀƛƛŀƴ tǊƻōƭŜƳΣέ ǿŀǎ ŀŘǾŜǊǘƛǎŜŘ ƛƴ ƭƻŎŀƭ ƴŜǿǎǇŀǇŜǊs as a 

ŦǳƴŘǊŀƛǎŜǊ ŦƻǊ IƻƴƻƭǳƭǳΩǎ ƴŀǎŎŜƴǘ ¸ƻǳƴƎ aŜƴΩǎ /ƘǊƛǎǘƛŀƴ !ǎǎƻŎƛŀǘƛƻƴ ό¸a/!ύΦ {ŜŜƪƛƴƎ ƻǳǘ ǘƘŜ ƘƛǎǘƻǊȅ ƻŦ 

the YMCA and its Honolulu chapter helped me understand why S. Armstrong was welcomed to give such 

ŀ ƭŜŎǘǳǊŜΦ Lƴ муппΣ [ƻƴŘƻƴΩǎ ŜǾŀƴƎŜƭƛŎŀƭ /ƘǊƛǎǘƛans established the YMCA to spread Christian teachings in 

ǳǊōŀƴ ŀǊŜŀǎ ό¸a/!Σ нлннύΦ .ȅ мурмΣ bŜǿ 9ƴƎƭŀƴŘΩǎ tǊƻǘŜǎǘŀƴǘ /ƘǊƛǎǘƛŀƴǎ ŜǎǘŀōƭƛǎƘŜŘ ŀ ōǊŀƴŎƘ ƻŦ ǘƘŜ 

YMCA in Boston where Sanford Dole, the future president of the so-called Hawaiian Republic, joined 

ǿƘƛƭŜ ŀǘǘŜƴŘƛƴƎ ŎƻƭƭŜƎŜ ό!ƭƭŜƴΣ мфсфύΦ !ŦǘŜǊ 5ƻƭŜ ǊŜǘǳǊƴŜŘ ǘƻ Iŀǿŀƛ ƛ ƛƴ мусф ǘƻ ǇǊŀŎǘƛŎŜ ƭŀǿΣ ƘŜ ƎŀǘƘŜǊŜŘ 

other Protestant business leaders to establish the YMCA of Honolulu as a venue for Christian men to 
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promote their religious, moral, and social intereǎǘǎ ό!ƭƭŜƴΣ мфсфύΦ IƻƴƻƭǳƭǳΩǎ ¸a/! ƛƴǘǊƻŘǳŎŜŘ ƭŜŎǘǳǊŜǎ 

ƛƴ мутл ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ ƴŀǎŎŜƴǘ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ ƴŜŜŘ ŦƻǊ ŦǳƴŘǎ ŀƴŘ ŦŜƭƭƻǿǎƘƛǇ ό!ƭƭŜƴΣ мфсфύΦ  

{Φ !ǊƳǎǘǊƻƴƎ ōŜƎŀƴ ά¢ƘŜ Iŀǿŀƛƛŀƴ tǊƻōƭŜƳέ ōȅ ǎƛƳǳƭǘŀƴŜƻǳǎƭȅ ŘƛǎǇŀǊŀƎƛƴƎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ 

ŀƴŘ ǇǊŀƛǎƛƴƎ Ƙƛǎ ǇŀǊŜƴǘǎΩ ƎŜƴŜǊŀǘƛƻƴ ŦƻǊ ƛƴǘǊƻŘǳŎƛƴƎ !ƳŜǊƛŎŀƴ tǊƻǘŜǎǘŀƴǘ ǾŀƭǳŜǎ ŀƴŘ ƛƴǎǘƛǘǳǘƛƻƴǎ ǘƻ 

Iŀǿŀƛ ƛΦ ά¢ƘŜ ŎƻƴŘƛǘƛƻƴ ƻŦ ǘƘŜ Iŀǿŀƛƛŀƴ ǇŜƻǇƭŜ ƛǎ ǘƘŜ ǇǊƻŘǳŎǘ ƻŦ ŎŜnturies of barbarism followed by fifty 

years of civilizing influences. . .. Ten rather than two generations are required to overcome the inertia of 

ǘƘŜ Ǉŀǎǘέ ό{Φ/Φ !ǊƳǎǘǊƻƴƎΣ муулŀύΦ wŜŎŀƭƭƛƴƎ Ƙƛǎ ǇŀǊŜƴǘǎΩ ŎǊƛǘƛŎƛǎƳǎ ŀōƻǳǘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ǿƻǊƪ ŜǘƘƛŎ 

and morals, the Maui-born school leader went on to argue that Native Hawaiians were neither 

ƛƴǘŜƭƭŜŎǘǳŀƭƭȅ ŎŀǇŀōƭŜ ƻŦ ǇŀǊǘƛŎƛǇŀǘƛƴƎ ƛƴ ƴƻǊ ƳƻǊŀƭƭȅ ŜǉǳƛǇǇŜŘ ǘƻ ǎǳǎǘŀƛƴ ǘƘŜƛǊ ƴŀǘƛƻƴΩǎ ǎƻǾŜǊŜƛƎƴǘȅΦ  

The spirit of the people is not expressed in their political system. They have done nothing 

for it, and are without the discipline in getting it, that is the best part of it. . .. What do the 

right to vote and their flag mean to them?  They cannot mean much, as they have not 

cost much. . .. They love their native land but not its ideas, and have not true patriotism. 

For this they are not to blame. They are yet in the first lessons of civilization while 

ƻŎŎǳǇȅƛƴƎ ƛǘǎ ƎǊŜŀǘŜǎǘ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎΤ ŎƘƛƭŘǊŜƴ ǿƛǘƘ ƳŜƴΩǎ ŘǳǘƛŜǎΦ ό{Φ/Φ !ǊƳǎǘǊƻƴƎΣ муулŀύ  

Because S. Armstrong knew that many in his audience had spent their entire lives as subjects of 

Hawaiian monarchs, he strategically chose to describe what White Americans had experienced within 

their fledgling democracy after suffrage was granted to millions of freed slaves. 

The closest historical analogy to the Hawaiian experiment was the creation of a negro 

empire in the Southern States of America, by giving the right to vote to four millions of 

ex-slaves. They received as a gift what others had attained by a struggle. With the best 

dispositions these voters are dangerous, not because they are bad, but because they are 

weak, easily misled, and mischief-makers are everywhere.   (S.C. Armstrong, 1880a) 
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.ȅ ŎƘƻƻǎƛƴƎ ǘƻ Ŏŀƭƭ Ƙƛǎ Iƻƴƻƭǳƭǳ ŀǳŘƛŜƴŎŜΩǎ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ ŎƻƴǎŜǉǳŜƴŎŜǎ ƻŦ ŜƴŦǊanchising Black 

!ƳŜǊƛŎŀƴǎΣ {Φ !ǊƳǎǘǊƻƴƎ ŀǇǇŜŀǊŜŘ ǘƻ ǳǎŜ Ƙƛǎ ¸a/! ǎǇŜŜŎƘ ǘƻ ǳǊƎŜ Iŀǿŀƛ ƛΩǎ ƻƭƛƎŀǊŎƘƛŎ ƳƛƴƻǊƛǘȅτWhite 

Protestant capitalistsτǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ ǎǳŦŦǊŀƎŜ ƭŀǿǎ ǿƻǳƭŘ ŀŘǾŀƴǘŀƎŜ 

themselves and their interests. To further incite Ƙƛǎ ŀǳŘƛŜƴŎŜΩǎ ǎŜƴǎŜ ƻŦ ƳƛƴƻǊƛǘȅ ŜƴǘƛǘƭŜƳŜƴǘ ŀƴŘ 

ƳƻǘƛǾŀǘƛƻƴ ǘƻ ŘƛǎŜƴŦǊŀƴŎƘƛǎŜ Iŀǿŀƛ ƛΩǎ ƳŀƧƻǊƛǘȅ ŜǘƘƴƛŎ ƎǊƻǳǇΥ ǘƘŜ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΣ {Φ !ǊƳǎǘǊƻƴƎ 

likened them to non-Anglo-Saxon Europeans.   

The Hawaiian problem, though on a small scale, is more complex and difficult. The natives, 

as a class, cannot comprehend it. The Kanaka is the sick man of the Pacific, as the Turk is 

of Europe. He cannot cure himself, and is very much in his own way, though there are 

among them wise and good ones who can help. The foreign element on these islands, 

small in proportion, is relatively strong from its wealth, intelligence, and moral force. It 

can be out-voted, but not overpowered. (S.C. Armstrong, 1880a)       

Clearly, S. Armstrong considered such demographic shifts important enough that he 

made time to request and analyze census data from the island nation he left back in 1860, while 

ōǳƛƭŘƛƴƎ ŀ ǎŎƘƻƻƭ ŦƻǊ ŦǊŜŜŘ ǎƭŀǾŜǎ ƛƴ ±ƛǊƎƛƴƛŀΦ IŜ ŎƻƴǘƛƴǳŜŘ ǘƻ ƛƴŎƛǘŜ Ƙƛǎ ŀǳŘƛŜƴŎŜΩǎ ƛƴǘŜǊŜǎǘ ƛƴ 

ŎƻƴǘǊƻƭƭƛƴƎ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ ǎǳŦŦǊŀƎŜ ƭŀǿǎ ōȅ ǎƘŀǊƛƴƎ Ƙƛǎ ǾƛŜǿǎ ƻŦ Iŀǿŀƛ ƛΩǎ /ƘƛƴŜǎŜ 

residents, who had started to immigrate into the islands as plantation laborers beginning 28 

ȅŜŀǊǎ ǇǊƛƻǊΣ ƛƴ мурнΦ άIŀƭŦ ƻŦ ǘƘŜ ŀŘǳƭǘ ǇƻǇǳƭŀǘƛƻƴ ƻŦ ǘƘŜǎŜ ƛǎƭŀƴŘǎ ƛǎ ŀƭǊŜŀŘȅ /ƘƛƴŜǎŜΣ ƻŦ ǿƘƻƳ 

all but 300 of them males. Unscrupulous as the majority of them are, they are not so bad as a 

ŎŜǊǘŀƛƴ ŦƻǊŜƛƎƴ ŜƭŜƳŜƴǘ ŦǊƻƳ /ŀƭƛŦƻǊƴƛŀέ ό{Φ/Φ !ǊƳǎǘǊƻƴƎΣ муулŀύ   

Besides warning his audience of the harms that they would suffer under the Hawaiian 

YƛƴƎŘƻƳΩǎ ǎǳŦŦǊŀƎŜ ƭŀǿǎΣ ǘƘŜ ǘǊŀƴǎŎǊƛǇǘ ƻŦ {ŀƳǳŜƭΩǎ ƭŜŎǘǳǊŜ ǎƘƻǿŜŘ ǘƘŀǘ ƘŜ Ŧǳƭƭȅ ŜƳōǊŀŎŜŘ Ƙƛǎ ŦŀǘƘŜǊΩǎ 

ƘƻǇŜ ǘƘŀǘ ǎƻƳŜŘŀȅΣ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǿƻǳƭŘ ŘƛŜ ƻŦŦΦ ά!ǎ L ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ Iŀǿŀƛƛŀƴ ǇǊƻōƭŜƳΣ ƛǘ ƛǎ ǘƘƛǎΥ 
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To save your institutions if you cannot the people. The kanaka is doomed; the land will be occupied for 

ōŜǘǘŜǊ ƻǊ ǿƻǊǎŜΦ Φ ΦΦ 5ŜǾŜƭƻǇ ŜŘǳŎŀǘƛƻƴŀƭΣ ŎƘŀǊƛǘŀōƭŜΣ ǊŜŦƻǊƳŀǘƻǊȅ ŀƴŘ ǇŜƴŀƭ ƛƴǎǘƛǘǳǘƛƻƴǎέ ό{Φ/Φ 

Armstrong, 1880a).  

CƛƴŀƭƭȅΣ ǇŀǎǎŀƎŜǎ ŦǊƻƳ {Φ !ǊƳǎǘǊƻƴƎΩǎ ǇǊƻŦŜǎǎƛƻƴŀƭ ǿǊƛǘƛƴƎǎ ƭŜŘ ƳŜ ǘƻ ōŜƭƛŜǾŜ ǘƘŀǘ ƳŜŘŘƭƛƴƎ ƛƴ 

Iŀǿŀƛ ƛΩǎ politics and institutions was the most likely reason for returning to his birthplace after leaving 

нл ȅŜŀǊǎ ǇǊƛƻǊΦ /ŀǊǊȅƛƴƎ ƻƴ Ƙƛǎ ŦŀǘƘŜǊΩǎ ǇǊŀŎǘƛŎŜ ƻŦ ŘƛǎǎŜƳƛƴŀǘƛƴƎ ƛŘŜŀǎ ŀōƻǳǘ ǎŎƘƻƻƭƛƴƎ ŀƴŘ ǇƻƭƛǘƛŎǎ 

through self-published newspapers, S. Armstrong built a workshop at Hampton to print the Southern 

Workman: Devoted to the Industrial Classes of the South. Lƴ ǘƘŜ {ƻǳǘƘŜǊƴ ²ƻǊƪƳŀƴΩǎ {ŜǇǘŜƳōŜǊ муул 

issue, S. Armstrong included a supplement that detailed his experiences, observations, and thoughts as 

ƘŜ ǘǊŀǾŜƭŜŘ ŀŎǊƻǎǎ hŀƘǳΣ Yŀǳŀ ƛΣ aŀǳƛΣ ŀƴŘ Iŀǿŀƛ ƛ ōŜǘǿŜŜƴ WǳƴŜ нм ŀƴŘ Wǳƭȅ нуΣ муулΦ 

/ƻƴǎƛŘŜǊƛƴƎ ǘƘŜ ƴŜǿǎǇŀǇŜǊΩǎ ŀǳŘƛŜƴŎŜΣ ǿƘƛŎƘ ǿŜǊŜ Ƴƻǎǘƭȅ ƛƴŦƭǳŜƴǘƛŀƭ ²ƘƛǘŜ !ƳŜǊƛŎŀƴǎ ǿƛǘƘ 

little knowledge about Native Hawaiian people, culture, and politics, S. Armstrong took an educative 

approach to his comments and offered comparisons to a referent that his readers would understand: 

άbŜƎǊƻŜǎέΦ ²ƘƛƭŜ ǾƛǎƛǘƛƴƎ ŀ ŎƘƛƭŘƘƻƻŘ ŦǊƛŜƴŘ ƻƴ aŀǳƛΣ {Φ !ǊƳǎǘǊƻƴƎ ƭƛǎǘŜƴŜŘ ǘƻ ǘƘŜ ŦǊƛŜƴŘ ŘŜǎŎǊƛōŜ ŀ Ǉƭŀƴ 

to offer work contracts to Black Americans from Kansŀǎ /ƛǘȅ ǿƘƻ ǿƻǳƭŘ ƳƻǾŜ ǘƻ Iŀǿŀƛ ƛ ŀǎ ƭŀōƻǊŜǊǎ ƻƴ 

his 900-ŀŎǊŜ ǇƭŀƴǘŀǘƛƻƴΦ {Φ !ǊƳǎǘǊƻƴƎΩǎ ŦǊƛŜƴŘ ŎƻƴŎƻŎǘŜŘ ǘƘƛǎ ǊŜŎǊǳƛǘƳŜƴǘ Ǉƭŀƴ ŀŦǘŜǊ ƭŜŀǊƴƛƴƎ ǘƘŀǘ ǘƘŜ 

majority of his existing 250 indentured servants were not going to renew their contracts. Apparently, S. 

Armstrong thought Black Americans would welcome the prospect of becoming indentured servants in 

Iŀǿŀƛ ƛΦ 

Intelligent Negroes accepting an interest in the crop would probably accumulate 

hundreds of dollars at the end of say ten years, or a little more. The Hawaiian is too short  
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sighted and childish to do this, as most Negroes are. There could not be a better climate 

for the freedman. But this move should be a very cautious and gradual one. (S. C. 

Armstrong, 1880b, p. 97) 

5ǳǊƛƴƎ Ƙƛǎ Ǿƛǎƛǘ ǘƻ Iŀǿŀƛ ƛ LǎƭŀƴŘΣ {Φ !ǊƳǎǘǊƻƴƎ ƳŀŘŜ ǘƛƳŜ ǘƻ Ǿƛǎƛǘ Ƙƛǎ ŦŀǘƘŜǊΩǎ ŎƭƻǎŜ ŦǊƛŜƴŘΣ 

Reverend Elias Bond at the Kohala Mission. Perhaps hoping to confer his understanding of emerging 

ǘŜƴǎƛƻƴǎ ƛƴ Iŀǿŀƛ ƛ ǿƛǘƘ ŀ ǘǊǳǎǘŜŘ ŜƭŘŜǊΣ {Φ !ǊƳǎǘǊƻƴƎ ǎƻǳƎƘǘ .ƻƴŘΩǎ ŎƻǳƴǎŜƭ ōŜŦƻǊŜ ƘŜ ŘŜƭƛǾŜǊŜŘ his 

YMCA lecture. 

Very intimate with my father, it has been a deep pleasure to talk over with him old 

times and the Hawaiian problem in which he is one of the ablest observers and actors. 

Like others, he feels that the Hawaiian is doomed to extinction, but, unlike most others, 

is using every energy in their behalf.   (S. C. Armstrong, 1880b, p. 97) 

While on Maui, S. Armstrong rode to Lahaina to attend the graduation ceremony at the Lahaina Luna 

Seminary. It was about this event that S. Armstrong, a prominent school headmaster, finally offered 

some school-ǊŜƭŀǘŜŘ ƻōǎŜǊǾŀǘƛƻƴǎΦ IƻǿŜǾŜǊΣ ŀƳƻƴƎ ǘƘŜǎŜ ŎƻƳƳŜƴǘǎΣ {Φ !ǊƳǎǘǊƻƴƎ ŜŎƘƻŜŘ Ƙƛǎ ǇŀǊŜƴǘǎΩ 

ƘƻǇŜ ǘƘŀǘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǿƻǳƭŘ ŘƛŜ ƻŦŦ ŀƴŘ ƭŜŀǾŜ Iŀǿŀƛ ƛ ŦǊŜŜ ǘƻ ōŜŎƻƳŜ ŀ ǿƘƻƭƭȅ ²ƘƛǘŜ ǎŜǘǘƭŜƳŜƴǘΦ 

ά¢ƘŜ ƻƭŘ ŎƘǳǊŎƘ ǿŀǎ ǎŎŀƴǘƛƭȅ ŦƛƭƭŜŘ ŦƻǊ ƴŀǘƛǾŜǎ ŀǊŜ ǎŎŀǊŎŜέ ό{Φ /Φ !ǊƳǎǘǊƻƴƎΣ муулōΣ ǇΦ фтύΦ 

 CƛƴŀƭƭȅΣ {Φ !ǊƳǎǘǊƻƴƎ ŎƻƴŎƭǳŘŜŘ Ƙƛǎ ¸a/! ƭŜŎǘǳǊŜ ōȅ ƛǎǎǳƛƴƎ Ƙƛǎ ŀǳŘƛŜƴŎŜ ŀƴ ǳƭǘƛƳŀǘǳƳΥ ά¸ƻǳ 

Ƴǳǎǘ ǎƘŀǇŜ ǘƘŜǎŜ ǇŜƻǇƭŜǎΩ ŦǳǘǳǊŜ ƻǊ ǘƘŜȅ ǿƛƭƭ ǎƘŀǇŜ ȅƻǳǊǎΣ ŀƴŘ ƭƻǎŜ ƴƻ ǘƛƳŜ ŀōƻǳǘ it. Remember that in 

ŀƭƭ ǘƘŜƛǊ ŦƻƭƭȅΣ ΨǘƘŜȅ ƪƴƻǿ ƴƻǘ ǿƘŀǘ ǘƘŜȅ ŘƻΦΩ bŜǾŜǊ ŦƻǊƎŜǘ ǘƘŀǘ ŀ Iŀǿŀƛƛŀƴ ƛǎ ŀ Iŀǿŀƛƛŀƴέ ό{Φ /Φ 

!ǊƳǎǘǊƻƴƎΣ муулŀύΦ {ǳǎǇƛŎƛƻƴǎ ǘƘŀǘ {Φ !ǊƳǎǘǊƻƴƎ ǊŜǘǳǊƴŜŘ ǘƻ Iŀǿŀƛ ƛ ƛƴ муул ǘƻ ƳƻǘƛǾŀǘŜ ƛǘǎ ƳƛƴƻǊƛǘȅ 

settlers of White missionary-descendants to introduce laws that would disenfranchise Native Hawaiians 

were confirmed by his portrayals of Native Hawaiians to his Southern Workman readers.  
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There is no middle class on these islands. The low class is unfit to, but votes and has a 

majority, and through its representatives is getting rapidly away from the influence of 

ƎƻƻŘ ŀŘǾƛǎŜǊǎΤ Ƙŀǎ ŀƭǊŜŀŘȅ ǾƻǘŜŘ ϷоллΣллл ƛƴ ŜȄŎŜǎǎ ƻŦ ǇǊƻǎǇŜŎǘƛǾŜ ǊŜǾŜƴǳŜǎΣ ŀƴŘ ŘƻƴΩǘ 

ŎŀǊŜΣ ŦƻǊΣ ŀǎ ǘƘŜȅ ǎŀȅΣ ΨǘƘŜ haole όǿƘƛǘŜ Ƴŀƴύ Ǉŀȅǎ ǘƘŜ ǘŀȄŜǎΦΩ ό{Φ /Φ !ǊƳǎǘǊƻƴƎΣ муулōΣ ǇΦ 

97-8) 

Final Trip: Punahou Jubilee  

The Trustees of Oahu College and the former pupils of Punahou have begun preparations 

of a grand celebration of the Semi-Centennial Anniversary which occurs this year . . . 

(Judd, 1891). 

S. Armstrong made his second and final ǘǊƛǇ ǘƻ Iŀǿŀƛ ƛ ŀǘ ǘƘŜ ƛƴǾƛǘŀǘƛƻƴ ƻŦ tǳƴŀƘƻǳΩǎ WǳōƛƭŜŜ ǇƭŀƴƴƛƴƎ 

committee. Because Castle invited S. Armstrong to give the Jubilee oration on February 24, 1891, two 

months after the planning committee had submitted its final event report on December 20, 1890, it is 

ǇƭŀǳǎƛōƭŜ ǘƘŀǘ ƘŜ ǿƻǳƭŘ ƴƻǘ ƘŀǾŜ ŀǘǘŜƴŘŜŘ tǳƴŀƘƻǳΩǎ рлǘƘ ŀƴƴƛǾŜǊǎŀǊȅ ƘŀŘ ǘƘŜƛǊ ƻǊƛƎƛƴŀƭƭȅ ǎŎƘŜŘǳƭŜŘ 

speaker, W. F. Frear, delivered the oration as planned. By agreeing to deliver the oration, not only was S. 

!ǊƳǎǘǊƻƴƎ ŀōƭŜ ǘƻ ƳŀƪŜ ƻƴŜ ƳƻǊŜ ǘǊƛǇ ǘƻ Iŀǿŀƛ ƛ ōŜŦƻǊŜ ƘŜ ŘƛŜŘ ƛƴ муфоΣ ōǳǘ ƘŜ ǿŀǎ ŀƭǎƻ ŀōƭŜ ǘƻ ŀǘǘŜƴŘ 

ǘƘŜ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎ ŦƻǊ .ƻȅǎΩ ŦƛǊǎǘ ƎǊŀŘǳŀǘƛƻƴ ŎŜǊŜƳƻƴȅΤ Ǿƛǎƛǘ Ƙƛǎ ƳƻǘƘŜǊ ƛƴ /ŀƭƛŦƻǊƴƛŀ ōŜŦƻǊŜ ƘŜǊ 

passing in July, 1891; and urge a large audience of missionary children and descendants to upend the 

Hawaiian monarchy. 

During the two days set aside for celebratory events, the Punahou Jubilee committee scheduled 

ǘƘŜ ŦƻǊƳŀƭ ƻǊŀǘƛƻƴ ŦƻǊ ǘƘŜ ŜǾŜƴƛƴƎ ƻŦ ¢ƘǳǊǎŘŀȅΣ WǳƴŜ нрΣ муфмΣ ŀǘ YŀǿŀƛŀƘŀ ƻ /ƘǳǊŎƘΦ bŜǿǎǇŀǇers 

ŘŜǎŎǊƛōŜŘ ǘƘŜ ŜǾŜƴǘ ŀǎ ƘŀǾƛƴƎ ŘǊŀǿƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀƭǳƳƴƛΣ ǘŜŀŎƘŜǊǎΣ ŀƴŘ ƳƛǎǎƛƻƴŀǊȅ ŘŜǎŎŜƴŘŀƴǘǎΣ ŀǎ ǿŜƭƭ 

ŀǎ ǘǿƻ ƎǊƻǳǇǎ ƻŦ ŜǎǘŜŜƳŜŘ ŎƻƳƳǳƴƛǘȅ ƳŜƳōŜǊǎΥ ŀƭƛ ƛ ŀƴŘ ŀƴƴŜȄŀǘƛƻƴƛǎǘǎΦ {ƛǘǘƛƴƎ ƛƴ ǘƘŜ ǇŜǿ ŘŜǎƛƎƴŀǘŜŘ 

ŦƻǊ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ ǊǳƭƛƴƎ ƳƻƴŀǊŎƘΣ vǳŜŜƴ [ƛƭƛ ǳƻƪŀƭŀƴƛ ǎŀǘ ǿƛǘƘ ƘŜǊ ƴŜǇƘŜǿ tǊƛƴŎŜ YǹƘƛǁ 



 

66  

Yŀƭŀƴƛŀƴŀ ƻƭŜΣ ƘŜǊ ōǊƻǘƘŜǊ-in-law Archibald Cleghorn, and her ladies-in-waiting. Sitting across the Queen 

and her entourage was a group of American officials and Hawaiian Kingdom subjects born to American 

missionaries: John L. Stevens, H. W. Severance, S. M. Damon, and J. O. Carter. While those sitting with 

ǘƘŜ vǳŜŜƴ ǿŜǊŜ ǎǘŀǳƴŎƘƭȅ ŎƻƳƳƛǘǘŜŘ ǘƻ ǎǘǊŜƴƎǘƘŜƴƛƴƎ Iŀǿŀƛ ƛϥǎ ǎƻǾŜǊŜƛƎƴǘȅΣ ǘǊŀŘƛǘƛƻƴŀƭ ƛƴǎǘƛǘǳǘƛƻƴǎΣ 

and well-ōŜƛƴƎ ƻŦ ǘƘŜ vǳŜŜƴΩǎ ǎǳōƧŜŎǘǎΣ ǘƘŜ ƎǊƻǳǇ ǎƛǘǘing with the Jubilee planning committee were 

actively working to ensure that American Protestant capitalists would occupy the most powerful 

economic, political, and cultural positions across the Islands.  

Typical of alumni speakers at school homecoming events, S. Armstrong opened his remarks by 

recalling nostalgic memories of Punahou School from his childhood. After sharing his memories of the 

ǎŎƘƻƻƭΩǎ Ŏƻƻƭ ǎǇǊƛƴƎǎ ŦƻǊ ǿƘƛŎƘ ƛǘ ǿŀǎ ƴŀƳŜŘΥ Yŀ tǳƴŀƘƻǳΣ ƛǘǎ ŘŜƭƛŎƛƻǳǎ ǎǉǳƛŘ ŀƴŘ Ǉƻƛ ƭǳƴŎƘŜǎΣ ŀƴŘ ǘƘŜ 

ǾŜǊŘŀƴǘ aņƴƻa valley where it was built, S. Armstrong made a sudden pivot toward topics that linked 

Punahou graduates with politics and governance, and in doing so, he implied that his fellow alumni were 

ǘƘŜ Ƴƻǎǘ Ŧƛǘ ŀƳƻƴƎ ŀƭƭ ŎƛǘƛȊŜƴǎ ǘƻ ŘƛǊŜŎǘ Iŀǿŀƛ ƛΩǎ ǇǊŜǎŜƴǘ ŀƴŘ future agenda. 

It is for you, President Hosmer, and your associates to train the thinkers and workers who 

shall help to save Hawaii. Let here be springs of power and influence that shall flow out 

over the land for its redemption.  I speak as if there were danger.  Is there not? Wherever 

there is human nature there is danger, there is much and peculiar human nature in 

Hawaii; the conditions of to-day are extraordinary. You have, I think, as delicate and 

difficult a problem as was ever given to thinking men and Christian rulers. Let us look at 

the facts from the census returns of 1890, just received and not yet officially published, 

given approximately here. I make some comparisons with the census of 1884. (Oahu 

College Jubilee, 1891, p. 16) 
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{Φ !ǊƳǎǘǊƻƴƎΩǎ ƳŜƴǘƛƻƴ ƻŦ ōŜƛƴƎ ǇǊƛǾȅ ǘƻ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ ǳƴǇǳōƭƛǎƘŜŘ ŎŜƴǎǳǎ Řŀǘŀ 

ƳƻǾŜŘ ƳŜ ǘƻ ŎǊƛǘƛŎŀƭƭȅ ŀƴŀƭȅȊŜ {Φ !ǊƳǎǘǊƻƴƎΩǎ ƻǊŀǘƛƻƴ ǘǊŀƴǎŎǊƛǇǘ ŦƻǊ ǘǿƻ ǊŜŀǎƻƴǎΦ CƛǊǎǘΣ L ǿŀƴǘŜŘ ǘƻ 

understand why the visiting headmaster of a school for freed slaves and 30-year Virginia resident would 

ŎŀǊŜ ŀōƻǳǘ Iŀǿŀƛ ƛΩǎ ǾƻǘŜǊǎΦ {ŜŎƻƴŘΣ L ǿŀƴǘŜŘ ǘƻ ƭŜŀǊƴ Ƙƻǿ ƘŜ ǿŀǎ ŀōƭŜ ǘƻ Ǝain access to ǘƘŜ YƛƴƎŘƻƳΩǎ 

муфл ŎŜƴǎǳǎ Řŀǘŀ ōŜŦƻǊŜ ƛǘ ǿŀǎ ǇǳōƭƛǎƘŜŘ ƛƴ Iŀǿŀƛ ƛΦ 

One of the first data points S. Armstrong called attention to were shifts among Native Hawaiians 

ǿƛǘƘƛƴ ǘƘŜ YƛƴƎŘƻƳΩǎ ǇƻǇǳƭŀǘƛƻƴΦ άbŀǘƛǾŜǎΣ опΣрллΤ ƘŀƭŦ-castes, 6,000; total, 40,500. In six years native 

Hawaiians have decreased 14 per cent., and half-ŎŀǎǘŜǎ ƘŀǾŜ ƛƴŎǊŜŀǎŜŘ ƻǾŜǊ рл ǇŜǊ ŎŜƴǘΦέ όhŀƘǳ /ƻƭƭŜƎŜ 

Jubilee, 1891, p. 17). Shortly thereafter, S. Armstrong highlighted where his relatives and peers stood 

ŀƳƻƴƎ ǘƘŜ YƛƴƎŘƻƳΩǎ ŎƛǘƛȊŜƴǎΣ ά!ƳŜǊƛŎŀƴǎ ό!ƳŜǊƛŎŀƴ ōƻǊƴύΣ нΣлллΥ ƴƻ ƛƴŎǊŜŀǎŜ ƛƴ с ȅŜŀǊǎέ όhŀƘǳ /ƻƭƭŜƎŜ 

Jubilee, 1891, p. 17).   

After illustrating variables where there have been changes or stagnation within the various 

ŜǘƘƴƛŎ ƎǊƻǳǇǎΣ {Φ !ǊƳǎǘǊƻƴƎ ŘƛǊŜŎǘŜŘ Ƙƛǎ ŀǳŘƛŜƴŎŜΩǎ ŀǘǘŜƴǘƛƻƴ ǘƻǿŀǊŘ ǎƘƛŦǘǎ ŀƳƻƴƎ ƛǘǎ ǾƻǘŜǊǎ11.  

Whole number of voters, 15,000, of whom 60 per cent. are native Hawaiians or of mixed 

blood. Chinese and Japanese do not vote. Portuguese are allowed to vote. A simple 

education test is required for all. A property qualification is required for all who vote for 

nobles. . .. This is much objected to by the natives. (Oahu College Jubilee, 1891, p. 17) 

²ƘƛƭŜ {Φ !ǊƳǎǘǊƻƴƎΩǎ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ ŎƛǘƛȊŜƴǎ ŀƴŘ ǾƻǘŜǊǎ ƘŜƭǇŜŘ ƳŜ 

understand his views on demographics and suffrage in the land of his birth; ǘƘŜ WǳōƛƭŜŜ ƻǊŀǘƛƻƴΩǎ 

ǘǊŀƴǎŎǊƛǇǘ ŘƛŘ ƴƻǘ ŀƴǎǿŜǊ Ƴȅ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ Ƙƻǿ {Φ !ǊƳǎǘǊƻƴƎ ƻōǘŀƛƴŜŘ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩs 1890 

not-yet-ǇǳōƭƛǎƘŜŘ ŎŜƴǎǳǎ Řŀǘŀ ǿƛǘƘƛƴ ƳƻƴǘƘǎ ƻŦ /ŀǎǘƭŜΩǎ ƛƴǾƛǘŀǘƛƻƴ ŀƴŘ ǘƘŜ tǳnahou Jubilee event. 

 
11 Lƴ муфмΣ ǾƻǘŜǊ ŜƭƛƎƛōƛƭƛǘȅ ƛƴ Iŀǿŀƛ ƛ ǿŀǎ ǊŜǎǘǊƛŎǘŜŘ ǘƻ ƳŀƭŜǎΣ ǿƘƻ ƻǿƴŜŘ ǇǊƻǇŜǊǘȅΣ Ǉassed a literacy 
test, paid taxes, and could claim citizenship in the Hawaiian Kingdom. 
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!ƴǎǿŜǊǎ ǘƻ ǘƘƛǎ ǉǳŜǎǘƛƻƴ ōŜƎŀƴ ǘƻ ŜƳŜǊƎŜ ŀŦǘŜǊ L ŀƴŀƭȅȊŜŘ ŀ ŎƻǇȅ ƻŦ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ муфл 

census report that I retrieved from the U.S. Library of /ƻƴƎǊŜǎǎΦ ¢ƘŜ ŎŜƴǎǳǎ ǊŜǇƻǊǘΩǎ ŦǊƻƴǘ ƳŀǘǘŜǊ 

showed that the general superintendent of the census, Charles Rodgers, submitted his report to Charles 

wŜŜŘ .ƛǎƘƻǇ ό.ƛǎƘƻǇύΣ ŀ ǎǘŀǳƴŎƘ ŀƭƭȅ ƻŦ Iŀǿŀƛ ƛΩǎ ƳƛǎǎƛƻƴŀǊȅ ŦŀƳƛƭƛŜǎΦ Lƴ муфлΣ .ƛǎƘƻǇ ǿŀǎ ǎŜǊǾƛƴƎ ŀǎ ǘƘŜ 

Hawŀƛƛŀƴ YƛƴƎŘƻƳΩǎ tǊŜǎƛŘŜƴǘ ƻŦ ǘƘŜ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴςςthe department charged with conducting the 

YƛƴƎŘƻƳΩǎ ŎŜƴǎǳǎ ǎƛƴŎŜ ǘƘŜ муплǎΦ ²ƘƛƭŜ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ƛƴ ǘƘŜ ŎŜƴǎǳǎ ǊŜǇƻǊǘΩǎ ŦǊƻƴǘ ƳŀǘǘŜǊ ǎƘƻǿŜŘ ŀ 

link between Bishop, the data, and the speech-giver, I began to question the possible reasons why 

Bishop would share them with S. Armstrong. Such questions led me to investigate Bishop and S. 

!ǊƳǎǘǊƻƴƎΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇΦ 

In the 1840s, Bishop met S. Armstrong at Bethel Union Churchςςa church established near 

Iƻƴƻƭǳƭǳ IŀǊōƻǊ ōȅ wŜǾŜǊŜƴŘ {ŀƳǳŜƭ /ƘŜƴŜǊȅ 5ŀƳƻƴΣ ŦŀǘƘŜǊ ƻŦ .ƛǎƘƻǇΩǎ ƛƴǘƛƳŀǘŜ ŦǊƛŜƴŘ {ŀƳǳŜƭ 5ŀƳƻƴ 

(Kent, 1965). At the time, Bishop was a new arrival to Hawaii; he began teaching Sunday school classes 

at Bethel Union Church, and S. Armstrong became one of his students (Kent, 1965). In fact, the Bishop-

!ǊƳǎǘǊƻƴƎ ǊŜƭŀǘƛƻƴǎƘƛǇ ƎǊŜǿ ŀƴŘ ǎǇŀƴƴŜŘ ǘǿƻ ƎŜƴŜǊŀǘƛƻƴǎΦ Lƴ мурмΣ {Φ !ǊƳǎǘǊƻƴƎΩǎ ŦŀǘƘŜǊ ƻŦŦƛŎƛŀǘŜŘ ŀ 

Christian wedding between Princess Bernice Pauahi Pņkơ ŀƴŘ /ƘŀǊƭŜǎ wŜŜŘ .ƛǎƘƻǇ ŀǘ ǘƘŜ /ƘƛŜŦΩǎ 

/ƘƛƭŘǊŜƴΩǎ School, the site of their courtship (Kent, 1965).  

.ȅ ǘƘŜ мутлǎΣ ǘƘŜ ƳƛǎǎƛƻƴŀǊƛŜǎΩ ŎƘƛƭŘǊŜƴ ŀƴŘ ǘƘŜƛǊ ŦǊƛŜƴŘǎΣ ƛƴŎƭǳŘƛƴƎ .ƛǎƘƻǇΣ ŎŀƳŜ ǘƻ ŀŘƳƛǊŜ {Φ 

Armstrong professionally, for establishing and leading a school to train freed slaves for manual 

occupations. Given their mutual interests in education, generally, and manual labor curricula, 

ǎǇŜŎƛŦƛŎŀƭƭȅΣ {Φ !ǊƳǎǘǊƻƴƎΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ .ƛǎƘƻǇ ōŜŎŀƳŜ ŎƻƭƭŜƎƛŀƭ όYŜƴǘΣ мфсрύΦ ²ƘŜƴ tǊƛƴŎŜǎǎ 

Pauahi, became sick with cancer in the 1880s she signed a will that directed five trustees, led by her 

husband, to establish The Kamehameha Schools (Kamehameha Schools): two single sex schools that 

would give admissions preference to Native Hawaiian youth, that would provide them with:  
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A good education in the common English branches, and also instruction in morals and in such 

useful knowledge as may tend to make good and industrious men and women; and I desire 

instruction in the higher branches to be subsidiary to the foregoing branches (King & Roth, 2006, 

p. 301)  

Without identƛŦȅƛƴƎ ǘƘŜ ǎƻǳǊŎŜ ƻŦ ƘŜǊ ƛƴǎǇƛǊŀǘƛƻƴΣ tǊƛƴŎŜǎǎ tŀǳŀƘƛΩǎ ǿƛƭƭ ŜȄǇƭƛŎƛǘƭȅ ǎǘŀǘŜŘ that the 

YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎ ǿƻǳƭŘ ǇǊƻǾƛŘŜ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǿƛǘƘ ŀ ŎǳǊǊƛŎǳƭǳƳ ǘƘŀǘ ǎǳōƻǊŘƛƴŀǘŜǎ ǘƘŜ άƘƛƎƘŜǊ 

ōǊŀƴŎƘŜǎέ ǘƻ ǘƘƻǎŜ ǘƘŀǘ ǿƻǳƭŘ ǎǳǎǘŀƛƴ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǳǎŜ ƻŦ ǘƘŜ YƛƴƎŘƻƳΩǎ ǘǊŜŀǎǳǊȅ ǘƻǿŀǊŘ Ƴŀƴǳŀƭ 

labor and agricultural training curricula. Later, two letters from the Williams College Archives shed light 

ƻƴ ƳƻǘƛǾŜǎ ōŜƘƛƴŘ {Φ !ǊƳǎǘǊƻƴƎΣ .ƛǎƘƻǇΣ /ŀǎǘƭŜΣ WǳŘŘΣ ŀƴŘ 5ŀƳƻƴΩǎ ǎƘŀǊŜŘ ƛƴǘŜǊŜǎǘ ƛƴ ƻǾerthrowing the 

monarchy and disenfranchising Native Hawaiians. On May 2, 1889, nearly two years before the Punahou 

Jubilee, Bishop wrote to S. Armstrong from New York to apprise him of the political tensions in the 

Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΦ !ǇǇŀǊŜƴǘƭȅΣ .ƛǎƘƻǇ ŎƻƴŎǳǊǊŜŘ ǿƛǘƘ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ǾƛŜǿ ǘƘat the majority ethnic 

group: the Native Hawaiians, were not fit to participate in law-making or voting. 

I do not feel sufficient confidence in the present political status there [Hawaiian Islands] 

to avoid the impression that trouble may possibly be in store. The result of the next 

election, for instance, is very uncertain. The election held immediately after the 

Revolution in September 1887 cannot be regarded as a fair test. At that time there was a 

feeling of relief at the successful termination of the Revolution and a belief in the stability 

of the Government created thereby; but of course the two sessions of the Legislature 

which have intervened, have developed every strong faction. I am inclined that there may 

be a combination between the lower class of white holders [who were enfranchised by 

the new constitution] ŀƴŘ ǘƘŜ ƴŀǘƛǾŜ ǾƻǘŜǊǎ ǿƘƻ ǳƴŘŜǊ ǘƘŜ ƻƭŘ Ŏƻƴǎǘƛǘǳǘƛƻƴ ǿƛǘƘ ǘƘŜ YƛƴƎΩǎ 

direct political corruption, controlled the country. . .. Therefore, in case of the political 
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combination referred to and the election of a legislature which might join with the King 

in corrupt measures subversive to the best interests of the country, I believe that trouble 

will ensue. (Bishop, 1889) 

In another letter to S. Armstrong, I found evidence that Bishop endorsed the Jubilee planning 

ŎƻƳƳƛǘǘŜŜΩǎ ƻōƧŜŎǘƛǾŜǎ ŦƻǊ ǘƘŜ ŜǾŜƴǘΦ CƛǾŜ Řŀȅǎ ōŜŦƻǊŜ /ŀǎǘƭŜ ǎŜƴǘ Ƙƛǎ ƭŜǘǘŜǊ ƻŦ ƛƴǾƛǘŀǘƛƻƴ ǘƻ {Φ 

!ǊƳǎǘǊƻƴƎΣ !ƭŦǊŜŘ WǳŘŘΣ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ ŎƘƛŜŦ ƧǳǎǘƛŎŜ ŀƴŘ ǎƻƴ ƻŦ ƳƛǎǎƛƻƴŀǊȅ ǇƘȅǎƛŎƛŀƴ DŜrrit 

Judd, composed a handwritten invitation on his Department of the Judiciary stationary. After confirming 

that Punahou School would cover the travel expenses for S. Armstrong and his wife and two daughters, 

WǳŘŘ ŎƻƴǾŜȅŜŘ .ƛǎƘƻǇΩǎ ƘƻǇŜ ǘƘŀǘ {Φ !ǊƳǎǘǊƻƴƎ ǿƻǳƭŘ ŘŜƭƛǾŜǊ ǘƘŜ WǳōƛƭŜŜ ŀŘŘǊŜǎǎΦ άaǊΦ /ΦwΦ .ƛǎƘƻǇ 

wrote from San Francisco that he wished you and other alumni would be present. . .. We want you to 

ŘŜƭƛǾŜǊ ǘƘŜ hǊŀǘƛƻƴΗέ όWǳŘŘΣ муфмύΦ Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ƳŀƪƛƴƎ ƎŜƴŜǊƻǳǎ Řƻƴŀǘƛƻƴǎ ǘƻ tǳƴŀƘƻǳΣ .ƛǎƘƻǇ 

contributŜŘ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ ŘŜŎƛǎƛƻƴ-making at the highest levels, serving as one of its Trustees between 

1867 and 1897 (Kent, 1965). At the time of the Jubilee, Bishop was holding two leadership positions 

simultaneously: Vice-President of the Board of Trustees and Chairman of the Finance Committee (Kent, 

1965).  

!ŦǘŜǊ ŎƻƭƭŜŎǘƛƴƎ ŀƴŘ ŀƴŀƭȅȊƛƴƎ ǇǊƛƳŀǊȅ ǎƻǳǊŎŜ Řŀǘŀ ŦǊƻƳ /ŀǎǘƭŜΣ .ƛǎƘƻǇΣ WǳŘŘΩǎ ƭŜǘǘŜǊǎ ǘƻ {Φ 

!ǊƳǎǘǊƻƴƎΣ ǘƘŜ ǘǊŀƴǎŎǊƛǇǘ ƻŦ Ƙƛǎ ƻǊŀǘƛƻƴΣ ŀƴŘ ǘƘŜ ŦǊƻƴǘ ƳŀǘǘŜǊ ƻŦ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ муфл ŎŜnsus, I 

began to understand why this influential group of Hawaiian citizens wanted S. Armstrong to deliver the 

tǳƴŀƘƻǳ WǳōƛƭŜŜΩǎ ƻǊŀǘƛƻƴΦ DƛǾŜƴ ǘƘŜ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǘƘŀǘ /ŀǎǘƭŜΣ WǳŘŘΣ ŀƴŘ .ƛǎƘƻǇ 

expressed to S. Armstrong, I realized that they considered the respected missionary son and educator of 

ŦǊŜŜŘ ǎƭŀǾŜǎ ŀǎ ǳƴƛǉǳŜƭȅ ǉǳŀƭƛŦƛŜŘ ǘƻ ǿŀǊƴ ǘƘŜ WǳōƛƭŜŜ ŀǳŘƛŜƴŎŜ ŀōƻǳǘ !ƳŜǊƛŎŀΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ŀŦǘŜǊ Black 

Americans were granted suffrage. As he neared his conclusion, S. Armstrong must have made his travel 

hosts and sponsors proud of their Jubilee oration speakerΣ ά.ǳǘ ƻƴŎŜ ƳƻǊŜΣ ǿƘŀǘ ƻŦ ǘƘŜ ǾƻǘŜǊΚ ¢ƘŜǊŜ ŀǊŜ 
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about 3,000 voters of the stronger races and 12,000 of the weaker racesςςweak chiefly on the moral 

ǎƛŘŜΤ ǿŜƭƭ ŘƛǎǇƻǎŜŘ ōǳǘ Ŝŀǎƛƭȅ ƳƛǎƭŜŘέ όhŀƘǳ /ƻƭƭŜƎŜ Jubilee, 1891, p. 32). Clearly, S. Armstrong and his 

ƛƭƪ ǎƻǳƎƘǘ ǘƻ ƳƻǘƛǾŀǘŜ ǘƘƻǎŜ ƎŀǘƘŜǊŜŘ ǘƻ ŎŜƭŜōǊŀǘŜ tǳƴŀƘƻǳΩǎ рлǘƘ ŀƴƴƛǾŜǊǎŀǊȅ ǘƻ ƳƻōƛƭƛȊŜ ŀƴŘ ǘƻ ŎǊŜŀǘŜ 

ǘƘŜ ŎƻƴŘƛǘƛƻƴǎ ǘƘŀǘ ǿƻǳƭŘ ŀƭƭƻǿ ǘƘŜ ƳƛƴƻǊƛǘȅ ƻŦ άǎǘǊƻƴƎŜǊ ǊŀŎŜǎέ ǘƻ ŀŘǾŀƴǘŀƎŜ ǘƘŜƳǎŜƭǾŜǎ ŀƳƛŘǎǘ ŀ 

pƭǳǊŀƭƛǘȅ ƻŦ άǿŜŀƪŜǊ ǊŀŎŜǎΦέ 

¢ƘŜ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΥ !ŎƘƛŜǾƛƴƎ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ±ƛǎƛƻƴ ǘƘǊƻǳƎƘ tǊƛƴŎŜǎǎ tŀǳŀƘƛΩǎ !ǎǎŜǘǎ 

The Kamehameha Schools, which I represent, are much younger schools . . . they are 

working along very similar lines to which is done at Hampton. . .. Our schools are small 

compared with this wonderful Hampton plant. . .. The two institutions are very similar, 

and perhaps Kamehameha, way out there in the Pacific, may be called the little brother 

or sister of Hampton. Kamehameha would be proud to be so considered. (Webster, 1921) 

Although Kamehameha Schools is now respected for its rigorous, college-preparatory 

ŎǳǊǊƛŎǳƭǳƳΣ ŦǊƻƳ ƛǘǎ ŦƻǳƴŘƛƴƎ ƛƴ муут ǘƘǊƻǳƎƘ ǘƘŜ мфслǎΣ ƛǘ ǊŜǇƭƛŎŀǘŜŘ IŀƳǇǘƻƴΩǎ ƛƴŘǳǎǘǊƛŀƭ ŀƴŘ 

ŘƻƳŜǎǘƛŎ ǘǊŀƛƴƛƴƎ ŎǳǊǊƛŎǳƭŀΦ .ƛǎƘƻǇΩǎ ōiographer even referenced the schools to honor S. Armstrong, 

ǊŀǘƘŜǊ ǘƘŀƴ YƛƴƎ YŀƳŜƘŀƳŜƘŀ LΣ tǊƛƴŎŜǎǎ tŀǳŀƘƛΩǎ ƎǊŜŀǘ-grandfather for whom the schools were named. 

ά¢ƘŜ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎ ŎƻƴǎǘƛǘǳǘŜǎ ǘƘŜ ƎǊŜŀǘŜǎǘ ƳƻƴǳƳŜƴǘ ǘƻ {ŀƳǳŜƭ /ƘŀǇƳŀƴ !ǊƳǎǘǊƻƴƎ ƛƴ 

Hawaiiέ όYŜƴǘΣ мфсрΣ ǇΦ нроύΦ 

Native Hawaiian researchers, who also happen to be Kamehameha Schools graduates, have 

ŀǊƎǳŜŘ ǘƘŀǘ ōŜŎŀǳǎŜ .ƛǎƘƻǇ ŀƴŘ ǘƘŜ ǎŎƘƻƻƭǎΩ ŦƻǳƴŘƛƴƎ ǘǊǳǎǘŜŜǎ ǎƘŀǊŜŘ ŀŦŦƛƴƛǘȅ ŦƻǊ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ 

manual labor and English language agenda, the Kamehameha Schools has been instrumental in causing 

generational trauma to Native Hawaiians through its efforts to assimilate, domesticate, and subordinate 

them through formal and formative schooling (Beyer, 2014; Goodyear-Yŀ ǁǇǳŀΣ нллрΤ DƻƻŘȅŜŀǊ-

Yŀ ǁǇǳŀΣ нл14; Kahumoku, 2000; Tengan, 2008; Watson, 2020). This study builds upon these 
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YŀƳŜƘŀƳŜƘŀ ƎǊŀŘǳŀǘŜǎΩ ǎŎƘƻƭŀǊǎƘƛǇ ōȅ ōǊƛƴƎƛƴƎ ŦƻǊǘƘ ŘƻŎǳƳŜƴǘŀǊȅ ŜǾƛŘŜƴŎŜ ǘƘŀǘ ŎƻǊǊƻōƻǊŀǘŜǎ Ƙƻǿ ǘƘŜ 

!ǊƳǎǘǊƻƴƎǎΩ ǇŜǊǎƻƴŀƭ ǾƛŜǿǎ ŀōƻǳǘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΣ ŎƻƳōƛƴŜŘ ǿƛǘƘ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘips they were able to 

maintain with Mr. and Mrs. Bishop over two generations, created the conditions that allowed Princess 

tŀǳŀƘƛΩǎ ŀǎǎŜǘǎ ǘƻ ōŜ ǳǎŜŘ ǘƻ ƛƳǇƻǎŜ ƭŀƴƎǳŀƎŜΣ ǎƪƛƭƭǎΣ ŀƴŘ ǾŀƭǳŜǎ ƻƴ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǘƘŀǘ ǘƘŜ 

Armstrong family members examined within this study all favored. That the Kamehameha Schools were 

established deliver a manual labor curriculum via an exclusively English-only school suggested that 

.ƛǎƘƻǇΣ ǘƘŜ !ǊƳǎǘǊƻƴƎΩǎ ŦŀƳƛƭȅ ŦǊƛŜƴŘΣ ǘƘŜ ǇǊƛƴŎŜǎǎΩ ǿƛŘƻǿŜǊΣ ŀƴŘ Ŏƻ-executor of her land-rich estate, 

ŘƛǊŜŎǘŜŘ Ƙƛǎ ǿƛŦŜΩǎ ŀǎǎŜǘǎ ǘƻǿŀǊŘ ŀƭǘŜǊƛƴƎ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ǎƪƛƭƭǎΣ ŀōƛƭƛǘƛŜǎΣ ŀƴŘ ǾŀƭǳŜǎ Ƙƛǎ ǿƛŦŜΩǎ ŀǎǎŜǘǎ 

ǘƻǿŀǊŘ ŀƭǘŜǊƛƴƎ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ǎƪƛƭƭǎΣ ŀōƛƭƛǘƛŜǎΣ ŀƴŘ ǾŀƭǳŜǎ ōŀǎŜŘ ƻƴ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ǇǊŜƧǳŘƛŎŜŘ 

perceptions of their work habits and mother tongue.  

Manual Labor Curriculum 

hƴ ǘƘŜ ƻŎŎŀǎƛƻƴ ƻŦ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΩ ŦƛǊǎǘ CƻǳƴŘŜǊΩǎ 5ŀȅ ƛƴ 5ŜŎŜƳōŜǊΣ муууΣ .ƛǎƘƻǇ 

ǿŜƭŎƻƳŜŘ ǘƘŜ ǎŎƘƻƻƭǎΩ ŦƛǊǎǘ ǎǘǳŘŜƴǘǎΣ ǘŜŀŎƘŜǊǎΣ ŀƴŘ ŘƛǎǘƛƴƎǳƛǎƘŜŘ ƎǳŜǎǘǎ ǿƛǘƘ ŀ ǎǇŜŜŎƘ ŀǇǘƭȅ ǘƛǘƭŜŘ ά¢ƘŜ 

tǳǊǇƻǎŜ ƻŦ ǘƘŜ {ŎƘƻƻƭΣέ ƛƴ ǿƘƛŎƘ ƘŜ ŀǘǘǊƛōǳǘŜŘ ǘƘŜ ǎŎƘƻƻƭǎΩ ŦƻŎǳǎ ƻƴ ƛƴǎǘƛƭƭƛƴƎ ǿƻǊƪ Ƙŀōƛǘǎ ǘƻ Ƙƛǎ ƭŀǘŜ 

ǿƛŦŜΦ ²ƛƭƭƛŀƳ .ǊŜǿǎǘŜǊ hƭŜǎƻƴΣ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΩǎ ŦƛǊǎǘ ǇǊƛƴŎƛǇŀƭΣ ŎƘƻǎŜ ǘƻ ƳŜƳƻǊƛŀƭƛȊŜ .ƛǎƘƻǇΩǎ 

statement made on behalf of his deceased wife in the school newspaper, The Handicraft. 

The founder of these schools was a true Hawaiian. She knew the advantages of education 

and directed industry. Industrious and skillful herself, she respected those qualities in 

others. Her heart was heavy, when she saw the rapid diminution of the Hawaiian people 

and felt it was largely the result of their ignorance and carelessness. (Oleson, 1889, p. 1)  

²ƘŜǘƘŜǊ ǘƘŜ ǎŜƴǘƛƳŜƴǘǎ .ƛǎƘƻǇ ŎƻƴǾŜȅŜŘ ǿŜǊŜ ŀŎǘǳŀƭƭȅ tǊƛƴŎŜǎǎ tŀǳŀƘƛΩǎ Ŏŀƴƴƻǘ ōŜ ǾŜǊƛŦƛŜŘ 

through documentary evidence because the personal writings that Bishop took with him to San 

CǊŀƴŎƛǎŎƻΣ ǿƘŜǊŜ ƘŜ ƳƻǾŜŘ ŀŦǘŜǊ Ƙƛǎ ŦǊƛŜƴŘǎ ŀƴŘ ŎƻƭƭŜŀƎǳŜǎ ƻǾŜǊǘƘǊŜǿ vǳŜŜƴ [ƛƭƛ ǳƻƪŀƭŀƴƛ ŀƴŘ ǿƘŜǊŜ ƘŜ 
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ƭƛǾŜŘ ǳƴǘƛƭ Ƙƛǎ ŘŜŀǘƘ ƛƴ мфмрΣ ǿŜǊŜ ǎŀƛŘ ǘƻ ōŜ ƭƻǎǘ ƛƴ {ŀƴ CǊŀƴŎƛǎŎƻΩǎ DǊŜŀǘ CƛǊŜǎ όYǊƻǳǘΣ мфлуύΦ hŦ ǘƘŜ 

remaining copies ƻŦ tǊƛƴŎŜǎǎ tŀǳŀƘƛΩǎ ƭŜǘǘŜǊǎ ŀƴŘ ŘƛŀǊȅ ŜƴǘǊƛŜǎ ǘƘŀǘ L ǿŀǎ ŀōƭŜ ǘƻ ǊŜǾƛŜǿ ŀǘ ǘƘŜ 

Kamehameha Schools and Bishop Museum Archives, none described her opinions about Hawaiian 

education or politics. In the writings I was able to review at the Bishop Museum and Kamehameha 

Schools archives, the princess mused about her daily activities which centered upon receiving visitors, 

gardening, practicing music, and attending church. 

Lǘ ǿŀǎ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΩ ŜŀǊƭƛŜǎǘ ƭŜŀŘŜǊǎΣ ƴŀƳŜƭȅ ƛǘǎ ǘǊǳǎǘŜŜǎ ŀƴŘ ǇǊƛƴŎƛǇŀƭǎΣ ǿƘƻ ǿŜǊŜ 

eƴǘƘǳǎƛŀǎǘƛŎŀƭƭȅ ŎƻƳƳƛǘǘŜŘ ǘƻ ƛǘǎ Ƴŀƴǳŀƭ ƭŀōƻǊ ŎǳǊǊƛŎǳƭǳƳ όaƛǘŎƘŜƭƭΣ мффоύΦ άCǊƻƳ ƛǘǎ ŜŀǊƭƛŜǎǘ Řŀȅǎ ǘƘŜ 

{ŎƘƻƻƭ ŦƻǊ .ƻȅǎ ǿŀǎ ŎŀƭƭŜŘ ǘƘŜ aŀƴǳŀƭ {ŎƘƻƻƭ ōŜŎŀǳǎŜ ƻŦ ƛǘǎ ŜƳǇƘŀǎƛǎ ƻƴ ǾƻŎŀǘƛƻƴŀƭ ǘǊŀƛƴƛƴƎέ όaƛǘŎƘŜƭƭΣ 

мффоΣ ǇΦ мрύΦ {Φ !ǊƳǎǘǊƻƴƎΩǎ ŀŘƘŜǊŜƴŎŜ ǘƻ Ƴŀƴǳŀƭ labor curricula and pedagogies was the result of 

prejudices that he inherited from his American missionary parents (Beyer, 2007, 2014, & 2017) who saw 

non-Whites and non-/ƘǊƛǎǘƛŀƴǎ ŀǎ ƴŜŜŘƛƴƎ ŀ άǎŎƘƻƻƭ ǎȅǎǘŜƳ ǘƻ ƛƴŎǳƭŎŀǘŜ ǘƘŜ ǎƻŎƛŀƭ ŀƴŘ ƳƻǊŀƭ ǾƛǊǘǳŜǎ 

necesǎŀǊȅ ǘƻ ƭŜŀŘ ǘƘŜƳ ǘƻ ŀ /ƘǊƛǎǘƛŀƴ ƭƛŦŜέ ό.ŜȅŜǊΣ нлмпΣ ǇΦ сфύΦ  

CǊƻƳ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΩǎ {ŎƘƻƻƭ ŦƻǊ DƛǊƭǎΣ ƛǘǎ ŦŜƳŀƭŜ ǎǘǳŘŜƴǘǎ ǿŜǊŜ Ǉǳǘ 

through a curriculum designed to build skills and values to become proper Christian wives and mothers. 

By 1931, President Midkiff introduced the Senior Cottage where all female students were required to 

practice mothering skills with live babies until it became an elective in 1965. 

They took classes in academic subjects in the morning and in practical subjects in the 

afternoon, and five days a week they did three hours of manual work, with additional 

hours to do laundry on Monday, ironing on Thursday, and housecleaning on Saturday. 

(King & Roth, 2006, p. 37)   

¢ƘŜ ŎƻƴƎǊǳŜƴŎŜ ōŜǘǿŜŜƴ wΦ !ǊƳǎǘǊƻƴƎ ŀƴŘ .ƛǎƘƻǇΩǎ ǇŜǊǎƻƴŀƭ ǾƛŜǿǎ ŀōƻǳǘ bŀǘƛǾŜ 

IŀǿŀƛƛŀƴǎΩ ǿƻǊƪ ŜǘƘƛŎ ǿŀǎ ŜǾƛŘŜƴǘ ƛƴ ŀ ƭŜǘǘŜǊ .ƛǎƘƻǇ ǎŜƴǘ ǘƻ wŜǾŜǊŜƴŘ /ƘŀǊƭŜǎ IȅŘŜΣ ƻƴŜ ƻŦ ǘƘŜ 
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ƻǊƛƎƛƴŀƭ ǘǊǳǎǘŜŜǎ ŎƘƻǎŜƴ ǘƻ ŘƛǊŜŎǘ ǳǎŜ ƻŦ tǊƛƴŎŜǎǎ tŀǳŀƘƛΩǎ ŀǎǎŜǘǎ ǘƻǿŀǊŘ ŦǳƭŦƛƭƭƛƴƎ her will. Bishop 

ƘŀŘ ŜƴǘǊǳǎǘŜŘ IȅŘŜ ǘƻ ǘŀƪŜ ǘƘŜ ƭŜŀŘ ƻƴ ŘŜǾŜƭƻǇƛƴƎ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΩ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻǎǇŜŎǘǳǎ 

(Kent, 1965).  

I notice your remark about the disinclination of the Hawaiians to work.  For the good of 

the pupils and in justice to the School, the full amount of work heretofore required should 

be insisted upon at least, and any that do not cheerfully conform to the rules should be 

cut off from the privileges which they enjoy at so little cost to themselves. (Bishop, 1895) 

It was not until 1944, 57 years after its founding, that a college-preparatory curriculum, one of 

three curricular offerings, was introduced to serve a small minority of its Senior Division boys during 

grades 10, 11, and 12 (Kamehameha Schools, 2022). The introduction of this small college preparatory 

track left the vast majority of Kamehameha Schools boys to train in either vocational (e. g., trades) or 

general (e. g., basic business) subjects. Although this new curricular innovation represented 

YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΩ ŦƛǊǎǘ Řeparture from its manual labor curriculum, it did little to increase Native 

IŀǿŀƛƛŀƴǎΩ ǊŜŀŘƛƴŜǎǎ ŦƻǊ ǳƴƛǾŜǊǎƛǘȅ ǎǘǳŘƛŜǎ ōŜŎŀǳǎŜ ƛǘ ƻƴƭȅ ōŜƴŜŦƛǘŜŘ ŀ ǎƳŀƭƭ ǇŜǊŎŜƴǘŀƎŜ ƻŦ YŀƳŜƘŀƳŜƘŀ 

Schools boys, and it excluded all its girls.  

It was not until the mid-1960s that Kamehameha Schools trustees finally departed from its 

manual and vocational curriculum priorities. After collecting and analyzing concerns from Kamehameha 

Schools students, graduates, and teachers, the well-respected Booz, Allen, and Hamilton consulting firm 

ǊŜŎƻƳƳŜƴŘŜŘ ǘƘŀǘ ǘƘŜ .ƛǎƘƻǇ 9ǎǘŀǘŜΩǎ ŀǎǎŜǘǎ ōŜ ǳǎŜŘ ǘƻ ƛƴŎǊŜŀǎŜ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ŜŘǳŎŀǘƛƻƴŀƭ 

ŀŎƘƛŜǾŜƳŜƴǘ ǘƘǊƻǳƎƘ ŀ ŎƻƳōƛƴŀǘƛƻƴ ƻŦ ǎŜƭŜŎǘƛǾŜ ŀŘƳƛǎǎƛƻƴǎ ǎǘŀƴŘŀǊŘǎ ǘƘŀǘ ǿƻǳƭŘ ƛƳǇǊƻǾŜ ǎǘǳŘŜƴǘǎΩ 

academic performance and enrichment programs that would strengthen academic skills of those not 

admitted to Kamehameha Schools (King & RothΣ нллсύΦ !ƭǘƘƻǳƎƘ .ƻƻȊΣ !ƭƭŜƴΣ ŀƴŘ IŀƳƛƭǘƻƴΩǎ 

consultants submitted recommendations aimed toward transforming Kamehameha Schools from a 
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manual education school toward a colleƎŜ ǇǊŜǇŀǊŀǘƻǊȅ ƻƴŜΣ ƛǘǎ ǘǊǳǎǘŜŜǎ ŀƴŘ ǇǊƛƴŎƛǇŀƭǎ ǎǇŜƴǘ ǘƘŜ ǎŎƘƻƻƭΩǎ 

first 75 years committed to curricula that left ƎŜƴŜǊŀǘƛƻƴǎ ƻŦ tǊƛƴŎŜǎǎ tŀǳŀƘƛΩǎ ōŜƴŜŦƛŎƛŀǊƛŜǎ ƛƭƭ-equipped 

to pursue university degrees. 

English-only School 

In choosing to perpetuate R. ArƳǎǘǊƻƴƎΩǎ 9ƴƎƭƛǎƘ-language preferences through its policies, 

Kamehameha Schools became a large, private, Native-serving school that inflicted cultural trauma upon 

the very people whom it was established to serve (Eyre, 2004; Kahumoku, 2000; Watson, 2020). Given 

ǘƘŜƛǊ ŎƭƻǎŜ ǇŜǊǎƻƴŀƭ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛǘƘ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΣ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΩǎ ŜŀǊƭȅ ƭŜŀŘŜǊǎ ƭƛƪŜƭȅ 

ǎƘŀǊŜŘ wΦ !ǊƳǎǘǊƻƴƎΩǎ ǇǊŜƧǳŘƛŎŜǎ ǘƻǿŀǊŘ ǁƭŜƭƻ Iŀǿŀƛ ƛΦ 9ǾƛŘŜƴŎŜ ƻŦ ǘƘƛǎ Ŏŀƴ ōŜ ǘǊŀŎŜŘ ǘƻ YŀƳŜƘŀƳŜƘŀ 

{ŎƘƻƻƭǎΩǎ 9ƴƎƭƛǎƘ-only policy that was introduced upon their founding. When Kamehameha Schools 

began admitting students in 1887, it had adopted the strictest English-only policy in the Kingdom, 

ƛƳǇƻǎƛƴƎ ƛǘ ǳǇƻƴ ŀƭƭ ǎǘǳŘŜƴǘǎΣ ǘŜŀŎƘŜǊǎΣ ŀƴŘ ǎǘŀŦŦΦ ²ƛǘƘ ŀǳǘƘƻǊƛǘȅ ƎƛǾŜƴ ǘƻ ƘƛƳ ōȅ .ƛǎƘƻǇ 9ǎǘŀǘŜΩǎ 

trustees, KameƘŀƳŜƘŀ {ŎƘƻƻƭǎΩǎ ŦƛǊǎǘ ǇǊƛƴŎƛǇŀƭΣ ²ƛƭƭƛŀƳ .ǊŜǿǎǘŜǊ hƭŜǎƻƴΣ ǎǘǊƛŎǘƭȅ ŜƴŦƻǊŎŜŘ ŀƴ 9ƴƎƭƛǎƘ-

only school environment in all settings. Any students who used their mother tongue at Kamehameha 

Schools suffered harsh punishment (Eyre, 2004; Goodyear-Yŀ ǁǇǳŀΣ нлмпΤ Kahumoku, 2000). As a 

ǇǊƛǾŀǘŜ ǎŎƘƻƻƭΣ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΩǎ ƭŜŀŘŜǊǎ ǿŜǊŜ ŦǊŜŜ ǘƻ ŀŘƻǇǘ ŀƴ 9ƴƎƭƛǎƘ-only policy nine years 

before the Provisional Government was able to pass Act 57, an infamous statute that prohibited 

Hawaiian-language instruction across all Iŀǿŀƛ ƛ schools starting in 1896. 

Goodyear-Yŀ ǁǇǳŀ όнлмпύ ƴƻǘŜŘ ǘƘŀǘ ǿƘŜƴ tǊƛƴŎŜǎǎ tŀǳŀƘƛ ŘƛŜŘ ƛƴ муурΣ ǘƘŜ ƳŀƧƻǊƛǘȅ όрт҈ύ ƻŦ 

Iŀǿŀƛ ƛΩǎ ǎŎƘƻƻƭǎ ǿŜǊŜ ǘŀǳƎƘǘ ƛƴ ǁƭŜƭƻ Iŀǿŀƛ ƛ ŀƴŘ ǘƘŀǘ ōŀǎŜŘ ƻƴ ƘŜǊ ǿƛƭƭΣ ƛǘ ǿŀǎ ƴŜǾŜǊ ƘŜǊ ƛƴǘŜƴǘ ŦƻǊ ǘƘŜ 

schools to diminish heǊ ƳƻǘƘŜǊ ǘƻƴƎǳŜΦ LƴǎǘŜŀŘΣ ƛǘ ǿŀǎ ǘƘŜ ǇǊƛƴŎŜǎǎΩ bŜǿ ¸ƻǊƪ-born husband and his 

ŦǊƛŜƴŘǎΣ ǿƘƻ ŜȄŜǊŎƛǎŜŘ ŀǳǘƘƻǊƛǘȅ ƻǾŜǊ ǘƘŜ ǎŎƘƻƻƭΣ ǿƘƻ ƛƴǘǊƻŘǳŎŜŘ άǘƘŜ ǿƘƛǘŜ ǎǳǇǊŜƳŀŎƛǎǘ ƛŘŜŀ ǘƘŀǘ 

English was best and that the indigenous language was not only irrelevant, but daƴƎŜǊƻǳǎέ όDƻƻŘȅŜŀǊ-
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Yŀ ǁǇǳŀΣ нлмпΣ ǇΦ олύΦ ¢ǊŀƎƛŎŀƭƭȅΣ ǘƘŜ ŘƛƳƛƴƛǎƘƳŜƴǘ ƻŦ Iŀǿŀƛƛŀƴ ƭŀƴƎǳŀƎŜ ŦƭǳŜƴŎȅ ǘƘǊƻǳƎƘ YŀƳŜƘŀƳŜƘŀ 

{ŎƘƻƻƭǎΩ 9ƴƎƭƛǎƘ-only policies occurred swiftly. Fifty years after Kamehameha Schools was founded, 

Frank Midkiff, its Hawaiian-speaking president, tried to offer Hawaiian language at the schools but 

struggled to find a sufficient number of textbooks and fluent language speakers to make these early 

offerings successful (Mitchell, 1975). 

Concluding Comments  

As he neared the end of his letter of invitation that inspired this research, Castle told S. 

Armstrong that Native Hawaiians stood steadfastly loyal to their Queen because the United States 

offered a mere pretense of a nation that would endow all its citizens with equal and unalienable rights.  

The difficulty is that the majority of the people, that is to say the native Hawaiians, on the 

ǿƘƻƭŜ ŀǊŜ ǊŀǘƘŜǊ ƛƴ ŦŀǾƻǊ ƻŦ ƘŜǊ ώvǳŜŜƴ [ƛƭƛ ǳƻƪŀƭŀƴƛΩǎϐ ǇǊŜǘŜƴǘƛƻƴǎΣ ŀǊƛǎƛƴƎ ƴƻ Řƻǳōǘ ŦǊƻƳ 

an inability on their part to appreciate and to judge popular liberty. Perhaps because they 

ŀǊŜ ƻƴƭȅ ǘƻƻ ǿŜƭƭ ŀǿŀǊŜ ƻŦ ǘƘŜ ŦŀŎǘ ǘƘŀǘ άDƻǾŜǊƴƳŜƴǘ ƻŦ ǘƘŜ ǇŜƻǇƭŜΣ ōȅ ǘƘŜ ǇŜƻǇƭŜΣ ŦƻǊ 

ǘƘŜ ǇŜƻǇƭŜέ ƛǎ ŀ ŦǊŀǳŘ ŀƴŘ ŀ ŘŜƭǳǎƛƻƴ ŀƴŘ ŀ ǎƴŀǊŜΣ ŀǎ ŜȄŜƳǇƭƛŦƛŜŘ ƭŀǊƎŜƭȅ ōȅ ǘƘŜ ¦ƴƛŘ ώǎƛŎϐ 

States, particularly in those sections governed by the element imported from Europe 

which stand on an intellectual plane slightly above the Hawaiians. (Castle, 1891) 

After gathering and analyzing hundreds of pages of the personal and professional writings of 

three members of the Armstrong family: parents R. and C. Armstrong and their son S. Armstrong, I saw 

that their bigotry toward Native Hawaiians was consistent, persistent, and unambiguous. The 

!ǊƳǎǘǊƻƴƎǎΩ ǇǊŜƧǳŘƛŎŜŘ ǾƛŜǿǎ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǎǇŀƴƴŜŘ ŀǘ ƭŜŀǎǘ ǘǿƻ ƎŜƴŜǊŀǘƛƻƴǎ ŀƴŘ ǿŀǎ ŎƛǊŎǳƭŀǘŜŘ 

widely among the children of their fellow missionaries. While serving in their respective educational 

leadership roles, both father and son R. and S. Armstrong successfully influenced curricula and policies 
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at Native-serving schools that created the conditions that subjected generations of Native Hawaiians to 

schooling where their mother tongue was  

completely banned and whose curricula was specifically designed to relegate them to domestic and 

manual labor occupations.  

Near the end of his Punahou Jubilee oration, S. Armstrong described the ease with which his 

ŦŜƭƭƻǿ tǳƴŀƘƻǳ ƎǊŀŘǳŀǘŜǎ ŎƻǳƭŘ ǎŜƴŘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ǘƻ ŎƻƭƭŜƎŜΦ άIƻǿ ƳǳŎƘ ōetter than you, you once 

barefoot Punahou boys, now, after years of struggle rich from your sugar plantations or other business, 

ǿƛƭƭ ōŜ ȅƻǳǊ ǎƻƴǎ ǿƘƻ Ŏŀƴ ǿƛǘƘƻǳǘ ŀƴ ŜŦŦƻǊǘ Ǝƻ ǘƻ ŀƴȅ ¦ƴƛǾŜǊǎƛǘȅ ƛƴ ǘƘŜ ǿƻǊƭŘΚέ όhŀƘǳ /ƻƭƭŜƎŜ WǳōƛƭŜŜΣ 

1891, p. 23). While S. Armstrong did not elaborate on why he chose to share this message with his 

ŦŜƭƭƻǿ tǳƴŀƘƻǳ ƎǊŀŘǳŀǘŜǎΣ ŀǎ ŀ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ tǳƴŀƘƻǳ ŀƭǳƳƴŀ ǿƘƻ ƛǎ ƪŜŜƴƭȅ ŀǿŀǊŜ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ 

culture and traditions, I highly doubt that he would have conveyed it to Hampton or Kamehameha 

parents. Statements made by the Armstrongs and their fellow missionary children to each other about 

Native Hawaiians revealed that their political and economic self-interests motivated them to introduce 

and sustain school policies and curricula that would keep Native Hawaiians from accessing the kind of 

academic preparation needed to qualify for the kinds of influential and well-paying positions that their 

ŎƘƛƭŘǊŜƴ ŀƴŘ ŘŜǎŎŜƴŘŀƴǘǎ ƘŀǾŜ ōŜŜƴ ŀōƭŜ ǘƻ ƻŎŎǳǇȅ ƛƴ Iŀǿŀƛ ƛ ŦƻǊ ƎŜƴŜǊŀǘƛƻƴǎΦ 

In the end, dƻŎǳƳŜƴǘǎ ǘƘŀǘ ŘŀǘŜ ōŀŎƪ ǘƻ муом ŘŜƳƻƴǎǘǊŀǘŜŘ ǘƘŀǘ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ǾƛŜǿǎ ƻŦ 

Native Hawaiians and the policies and curricula they introduced to Native-serving schools throughout 

the Hawaiian Kingdom were indeed connected. The adverse educational effects on Native Hawaiians 

ǘƘŀǘ ǿŜǊŜ ƛƴǘǊƻŘǳŎŜŘ ōȅ ǘƘŜ !ǊƳǎǘǊƻƴƎǎ ǘƘǊƻǳƎƘ ŎǳǊǊƛŎǳƭŀ ŀƴŘ ǇƻƭƛŎƛŜǎ ŀǘ Iŀǿŀƛ ƛ ǎŎƘƻƻƭǎ ƴƻǿ ǎǇŀƴ 

generations. The primary sources referenced in this research are not readily accessible and reside within 

ŀǊŎƘƛǾŜǎ ŀŎǊƻǎǎ Iŀǿŀƛ ƛ ŀƴŘ !ƳŜǊƛŎŀΦ Shining a spotlight on the history of American colonization in  



 

78  

Iŀǿŀƛ ƛΣ ŎƻƳōƛƴŜŘ ǿƛǘƘ ŜǾƛŘŜƴŎŜ ƻŦ ǘƘŜ !ǊƳǎǘǊƻƴƎǎΩ ƭŀŎƪ ƻŦ ǊŜǎǇŜŎǘ ŦƻǊ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǇŜƻǇƭŜ ŀƴŘ 

appreciation for their culture and language, may not lead to the justice that Native Hawaiians deserve, 

but it is an essential step in that direction.  

My resŜŀǊŎƘ ƛƴǘƻ ǘƘŜ !ǊƳǎǘǊƻƴƎ ŦŀƳƛƭȅΩǎ ƛƳǇŀŎǘ ƻƴ Iŀǿŀƛ ƛ ǎŎƘƻƻƭǎ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ǘǿƻ ƳŜƴ ƻƴ 

opposite sides of historyςςCastle, a treasonous Hawaiian Kingdom subject, and Tengan, a Native 

Hawaiian activist scholarςςwere both correct. Whether it was through access to equitable schooling, 

citizenship, suffrage, or law-making, the United States has, thus far, only delivered what Castle described 

ŀǎ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ǇŜǊŎŜǇǘƛƻƴ ƻŦ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎΣ ǿƛǘƘ ƛǘǎ ŦǊŀǳŘǳƭŜƴǘΣ ŘŜƭǳǎƛƻƴŀƭΣ ǎƴŀǊŜ-filled 

promise of equal rights for its citizens. As for the future, if the United States is ever to fulfill its stated 

ideals and constitutional provisions, efforts to expose its injustices are necessary to achieve pono 

(Tengan, 2004).  

Part of the process of making things pono is to expose the injustice the U.S. committed 

against Native Hawaiians and the other peoples of these islands. At the same time, we 

must acknowledge the agency of our forebears who not only survived their own politically 

and culturally tumultuous times, but also made claims to territories of pride and honor in 

the ambivalent domain of American empire. These are histories, both told and untold, 

that serve as the basis to ku i ka pono. (Tengan, 2004, p. 167). 
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ARTICLE TWO 

HIDDEN HISTORIES:  

EARLY NATIVE HAWAIIAN ADVOCATES FOR THE UNIVERSITY OF I!²!L L  

 

In my earlier work, I have challenged educational researchers, who are committed to exposing 

oppression and recovering the histories and perspectives of indigenous and historically 

marginalized people, to move beyond the surface study of dominant texts and attend to 

perspectives and circumstances that have been buried, written over, or erased. This challenge is 

particularly applicable to the study of Pacific historiography where the absence of indigenous 

voices is a common problem. (Kaomea, 2014, p. 127-128) 

Moments after defending my dissertation proposal, Dr. Julie Kaomea, one of my committee 

members, an Indigenous academic, and critic of hegemonic curricula and pedagogies issued me a 

challenge that she has been known to place upon many of her graduate studeƴǘǎΥ ά²ŀǘŎƘ ƻǳǘ ŦƻǊ 

ŜǊŀǎǳǊŜǎΗέ YŀƻƳŜŀ ŀǘǘǊƛōǳǘŜŘ ƘŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŜǊŀǎǳǊŜǎ ǘƻ 5ŜǊǊƛŘŀΩǎ όмфтсύ sous rature12, which 

speaks to that which can still be seen after a word or figure is erased (Kaomea, 2001, 2003, 2014).   

 
12 DŀȅŀǘǊƛ /ƘŀƪǊŀǾƻǊǘȅ {ǇƛǾŀƪΣ ǘǊŀƴǎƭŀǘƻǊ ŦƻǊ WŀŎǉǳŜǎ 5ŜǊǊƛŘŀ ǎ ōƻƻƪΣ Of Grammatology (1976) explained 
the challenges he faced as sƘŜ ŜȄǇƭŀƛƴŜŘ 5ŜǊǊƛŘŀΩǎ ǘŜǊƳ sous ratureΦ  ²ƘƛƭŜ {ǇƛǾŀƪ ǘǊŀƴǎƭŀǘŜŘ 5ŜǊǊƛŘŀΩǎ 
term sous rature ŀǎ άΨǳƴŘŜǊ ŜǊŀǎǳǊŜΦΩ ¢Ƙƛǎ ƛǎ ǘƻ ǿǊƛǘŜ ŀ ǿƻǊŘΣ ŎǊƻǎǎ ƛǘ ƻǳǘΣ ŀƴŘ ǘƘŜƴ ǇǊƛƴǘ ōƻǘƘ ǿƻǊŘ ŀƴŘ 
ŘŜƭŜǘƛƻƴέ όǇΦ ȄƛǾύΣ she went ƻƴ ǘƻ ŀŎƪƴƻǿƭŜŘƎŜ ǘƘŀǘ ŦƛƴŘƛƴƎ ǘƘŜ ǿƻǊŘǎ ǘƻ ŎƻƴǾŜȅ 5ŜǊǊƛŘŀΩǎ ǘǊǳŜ ƳŜŀƴƛƴƎ 
for sous rature presented her with vexing linguistic and philosophical considerations. Before arriving at 
άǳƴŘŜǊ ŜǊŀǎǳǊŜΣέ {ǇƛǾŀƪ ŎƻƴǎǳƭǘŜŘ aŀǊǘƛƴ IŜƛŘŜƎƎŜǊΩǎ ǿǊƛǘƛƴƎǎΣ ǿƘƻ ǿŀǎ 5ŜǊǊƛŘŀΩǎ ǎƻǳǊŎŜ ŦƻǊ ǘƘŜ 
ŎƻƴŎŜǇǘΦ {ǇƛǾŀƪ ƴƻǘŜŘ ǘƘŀǘΣ ά{ƻ IŜƛŘŜƎƎŜǊΣ ŜǎǘŀōƭƛǎƘƛƴƎ ŀ ŘŜŦƛƴƛǘƛƻƴΣ ǇƘƛƭƻǎƻǇƘƛŎŀƭƭȅ ŎƻƴŦǊƻƴǘǎ ǘƘŜ 
problem of definitions. . .the question of Being is general (and) must always be broached and answered 
in the affirmative. That something is, presupposes that anything Ŏŀƴ ōŜέ ό5ŜǊǊƛŘŀΣ мфтсΣ ǇΦ ȄƛǾύΦ ¢ƘǳǎΣ 
{ǇƛǾŀƪΩǎ ǘǊŀƴǎƭŀǘƛƻƴ ƻŦ sous rature ŀǎ άǳƴŘŜǊ ŜǊŀǎǳǊŜΣέ ŎƻƳōƛƴŜŘ ǿƛǘƘ her contextual explanation from 
5ŜǊǊƛŘŀΩǎ ǎƻǳǊŎŜΣ IŜƛŘŜƎƎŜǊΣ ƛƳǇƭƛŜǎ ǘƘŀǘ ŀƴ ŜƴǘƛǘȅΩǎ ŜȄƛǎǘŜƴŎŜ ǿŀǎΣ ŦƻǊ ǿƘŀǘŜǾŜǊ reason, negated 
through others actions.       
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Acknowledging that the quality of inquiry can be inadvertently compromised by inadequate 

methods or incomplete records, erasures indicate that particular individuals, groups, or events were 

denied acknowledgement or presence within extant texts with some level of intention or purpose. Given 

that erasures deprive us of a complete or accurate understanding of the past (Kaomea, 2001; 2003; 

2014), Native scholars have endorsed decolonizing methodologies (Smith, 1999 & 2012) as strategic 

remedies for erasures. Literature on native resistance and survivance (Vizenor, 2008) have argued that 

producing historiographies that restore the Indigenous presence from dominant narratives enhance 

NŀǘƛǾŜ ǇŜƻǇƭŜǎΩ ǇǳǊǎǳƛǘ ƻŦ ǎƻŎƛŀƭ ƧǳǎǘƛŎŜΣ ǊŜŎƻƴŎƛƭƛŀǘƛƻƴΣ ŀƴŘ ǎŜƭŦ-determination (Grande & Anderson, 

2017; PowellΣ нлнлΤ ±ƛȊŜƴƻǊΣ нллуύΦ wŜŎŀƭƭƛƴƎ YŀƻƳŜŀΩǎ ŎƘŀǊƎŜ ǘƻ ƘŜǊ ƎǊŀŘǳŀǘŜ ǎǘǳŘŜƴǘǎΣ ƛƴǉǳƛǊȅ 

designed to critically analyze Indigenous erasures provides avenues to pursue its counterpoint: 

LƴŘƛƎŜƴƻǳǎ ǇǊŜǎŜƴŎŜΣ ά9ǊŀǎǳǊŜ ƛǎ ŀƴ ƛŘŜƻƭƻƎƛŎŀƭ ŎƻƴǎǘǊǳŎǘƛƻƴΣ ǿƘƛŎƘ ŜȄƛǎǘǎ ŀlongside and is necessitated 

by persistent Indigenous presenceςςa presence that challenges the legitimacy of settler occupation and 

ǎƻǾŜǊŜƛƎƴǘȅέ ό!ƭƭŀǊŘ-Tremblay & Coburn, 2021, p. 8).  

Among the dominant historiographies written to describe the origins of ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛ 

(UH), Frederick William Beckley, Jr. was one of its early Native Hawaiian advocates, whose contributions 

ǘƻǿŀǊŘ ŜǎǘŀōƭƛǎƘƛƴƎ Iŀǿŀƛ ƛΩǎ ŦƛǊǎǘ ǇǳōƭƛŎ ǳƴƛǾŜǊǎƛǘȅΣ ǿŀǎ ŜǊŀǎŜŘΦ .ƻǊƴ ƛƴ мутп ǘƻ ǇŀǊŜƴǘǎ ƻŦ h ŀƘǳ ŀƴŘ 

Yŀǳŀ ƛ ŎƘƛŜŦƭȅ ƭƛƴŜŀƎŜǎΣ .ŜŎƪƭŜȅ ƎǊŜǿ ǘƻ ōŜŎƻƳŜ ŀ ƎǊŀŘǳŀǘŜ ƻŦ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭ ŦƻǊ .ƻȅǎΩ ŦƛǊǎǘ Ŏƭŀǎǎ ƛƴ 

1891, Vice-{ǇŜŀƪŜǊ ƻŦ Iŀǿŀƛ ƛΩǎ ŦƛǊǎǘ ¢ŜǊǊƛǘƻǊƛŀƭ IƻǳǎŜ ƻŦ wŜǇǊŜǎŜƴǘŀǘƛǾŜǎ ƛƴ мфлмΣ {ǇŜŀƪŜǊ ƻŦ ǘƘŜ IƻǳǎŜ 

in 1903, and first instructor and professor of Hawaiian language in 1921. 

Despite leaving his professorship at UH in 1926, Beckley gave an interview to his former 

ŎƻƭƭŜŀƎǳŜǎ ƛƴ ¦IΩǎ ǎƻŎƛŀƭ ǎŎƛŜƴŎŜǎ ŘŜǇŀǊǘƳŜƴǘ ƛƴ мфомΦ ²ƛǘƘƛƴ ŀ ǘǊŀƴǎŎǊƛǇǘ ƻŦ ǘƘƛǎ ƛƴǘŜǊǾƛŜǿΣ .ŜŎƪƭŜȅ 

described his goal of accounting for those erased from Hawaiian history.  
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The history of Hawaii has not be [sic] written yet. There are many things that no one has written 

and no one knows. I have been gathering data for almost thirty-three years nowτeven while I 

was teaching at the UniversityτI am still hunting up many things. I expect some of these things 

to be published after I die, but not now. (Beckley, 1931, p. 1) 

¢ŀƪŜƴ ǘƻƎŜǘƘŜǊΣ YŀƻƳŜŀ ŀƴŘ .ŜŎƪƭŜȅΩǎ ƛƴǎƛƎƘǘǎ ŀōƻǳǘ ŜǊŀǎǳǊŜǎ ŀƴŘ ƘƛŘŘŜƴ ƘƛǎǘƻǊƛŜǎ ƛƴǎǇƛǊŜŘ ǘƘƛǎ 

study. While the goal of restoring the ǇǊŜǎŜƴŎŜ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ǇǊƻǾƛŘŜŘ ǘƘƛǎ 

study with its purpose, I also wanted to address some related practical concerns. As a Native Hawaiian 

ŜŘǳŎŀǘƻǊ ŀƴŘ ǊŜǎŜŀǊŎƘŜǊΣ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ¦IΩǎ ŎƻƴǘŜƳǇƻǊŀǊȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ŘŜǇŜƴŘ upon 

extant literature for guidance and precedents as they draft plans for future priorities and goals, I have 

ōŜŜƴ ŎƻƴŎŜǊƴŜŘ ŀōƻǳǘ ǘƘŜ ǿŀȅǎ ǘƘŀǘ ŜǊŀǎǳǊŜǎ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ Ƴŀȅ ƘŀǾŜ 

affected their understanding of how UH and its Native-serving programs came to exist. Stated more 

ǎƛƳǇƭȅΣ ǿƛǘƘƻǳǘ ŀ ŎƻƳǇƭŜǘŜ ŀƴŘ ŀŎŎǳǊŀǘŜ ŀŎŎƻǳƴǘ ƻŦ ǘƘŜ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎΩ ŎƻƴǘǊƛōǳǘƛƻƴǎ 

to UH, what might present and future Native Hawaiian advocates overlook, assume, or misunderstand 

about the precedents upon which they build? 

Background 

 Two groups of the early Native Hawaiian advocates for UH were either erased or represented 

ŜǊǊƻƴŜƻǳǎƭȅ ǿƛǘƘƛƴ ŜȄǘŀƴǘ ǘŜȄǘǎ ŀōƻǳǘ ¦IΩǎ ƻǊƛƎƛƴǎ ŀƴŘ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ǊŜǇƻǊǘǎ ǘƘŀǘ ŀǊǘƛŎǳƭŀǘŜŘ ¦IΩǎ bŀǘƛǾŜ-

serving priorƛǘƛŜǎΦ !ǳǘƘƻǊǎ ƻŦ ¦IΩǎ Ƴƻǎǘ-cited historiographies (Brennan & Hollyer, 2008; Kamins & 

Potter, 1998; Kittelson, 1966; Wist, 1940; Yap, 1933) credited White and Asian settlers for envisioning 

and establishing UH. Among recent institutional reports that explicitly statŜŘ ¦I aņƴƻŀΩǎ Ǝƻŀƭ ƻŦ 

ōŜŎƻƳƛƴƎ ŀ Iŀǿŀƛƛŀƴ ǇƭŀŎŜ ƻŦ ƭŜŀǊƴƛƴƎ όYŜ !ǳ IƻǳΣ нлмнύ ŀƴŘ ǘƘŜ ¦I {ȅǎǘŜƳΩǎ Ǿƛǎƛƻƴ ƻŦ ōŜŎƻƳƛƴƎ ŀ 

model Indigenous-ǎŜǊǾƛƴƎ ƛƴǎǘƛǘǳǘƛƻƴ όIŀǿŀƛ ƛ tŀǇŀ ƻ YŜ !ƻΣ нлмнύΣ ǘƘŜ Yŀ ǹ ¢ŀǎƪ CƻǊŎŜ wŜǇƻǊǘ όмфусύ 

was recognized as the earliest source of Native Hawaiian advocacy within UH.   
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By consulting archival records, two groups of early Native Hawaiian advocates were recovered. 

The first consisted of Native Hawaiian legislators and citizens who worked together to petition their 

governmŜƴǘ ŦƻǊ ŀ ǇǳōƭƛŎ ǳƴƛǾŜǊǎƛǘȅ ƛƴ Iŀǿŀƛ ƛ ōŜǘǿŜŜƴ муфн ŀƴŘ мфнмΦ [ƛǘǘƭŜ ƛǎ ƪƴƻǿƴ ŀōƻǳǘ ǘƘŜǎŜ ŜŀǊƭȅ 

Native Hawaiian advocates for UH because authors of the extant historiographies (Brennan & Hollyer, 

2008; Kamins & Potter, 1998; Kittelson, 1966; Wist, 1940; Yap, 1933) either diminished, misrepresented, 

or erased their work that led to the establishment of ǘƘŜ /ƻƭƭŜƎŜ ƻŦ Iŀǿŀƛ ƛ ƛƴ мфлт ŀƴŘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ 

Iŀǿŀƛ ƛ ƛƴ мфнлΦ  

A second group of early Native Hawaiian advocates for UH emerged between 1959 and 1977. 

This group was distinguished by their use of broad and inclusive coalitions of stakeholdersςςNatives and 

non-Natives, university and community leaders, academic and cultural expertsςςwho worked tirelessly 

to improve UH via programs designed to: preserve Hawaiian language, history, and culture and increase 

enrollment and graduation outcomes.  

Taken together, erasures of these two groups of early Native Hawaiian advocates for UH from 

the extant literature and institutional reports provided a gap worth reconciling. To avoid confusion, all 

references to early Native Hawaiian advocates herein will include those key individuals who worked to 

ŜǎǘŀōƭƛǎƘ ǇǳōƭƛŎ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛ ōŜǘǿŜŜƴ муфн ŀƴŘ мфнмΣ ŀǎ ǿŜƭƭ ŀǎ ǘƘƻǎŜ ǿƘƻ ŘŜƳŀƴŘŜŘ 

that UH introduce Native-serving programs between 1959 and 1977. Records I found in the UH Archives 

indicated that these early Native Hawaiian advocates did the work needed to establish Native-serving 

programs at UH and drew inspiration from their expertise and sense of kuleana, irrespective of their 

ethnicity, occupation, and university affiliation. The decision to describe these early advocates by using 

an inclusive referent arose after realizing that all espoused a commitment to Native Hawaiians and their  
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language, culture, anŘ ƘƛǎǘƻǊȅ ǘƘŀǘ ǘǊŀƴǎŎŜƴŘŜŘ ǘƘŜƛǊ ŘƛŦŦŜǊŜƴŎŜǎΦ Lƴ ǎƘƻǊǘΣ ǘƘƛǎ ǎǘǳŘȅΩǎ Ǝƻŀƭ ƻŦ 

recovering, documenting, and celebrating contributions made by early Native Hawaiian advocates for 

UH arose out realizing that some of the problems they identified generations ago, still persist today. 

Statement of the Problem and Research Questions  

.ȅ ǘƘŜ ŜŀǊƭȅ мфтлΩǎΣ aǊǎΦ YŀǘƘŜǊƛƴŜ ²ŜǊȅτa financial aid counselor who had been supporting 

UH students since the 1950sτconfronted her concerns about the paucity of Native Hawaiian students 

at UH head-on. In 1972, Wery applied for sabbatical and a grant to research factors behind Native 

Hawaiian underrepresentation at UH. One of the goals she set for her sabbatical project was to develop 

strategies that UH could use to increase its Native Hawaiian students and graduates.  

After meeting a young Native Hawaiian doctoral candidate, Norman Piianaia, who shared her 

concerns, Wery and Piianaia began outreaching to Native Hawaiian students and community members 

to solicit their concerns about the problem and suggestions for potential solutions. After gathering and 

analyzing data from these Native Hawaiian stakeholders, Wery and Piianaia published Where Are the 

Hawaiians: An Inquiry Into the Effectiveness of Education for Disadvantaged Hawaiian Students on the 

Nine Campuses of the University of Hawaii13 (1973), the largest and most rigorous project conducted on 

Native Hawaiian college students to date.  

Nearly 50 years after Wery and Piianaia published their findings and recommendations, 

institutional data reveal that the percentage of Native Hawaiian students at UH has still not reached 

parity with the percentage of Native Hawaiians in the larger community. Previous researchers (Hokoana, 

2010; Kuikahi-Duncan, 2016; Makuakane-Drechsel, 1999; Matsumoto, 2010; Oliveira, 2005) have 

ŜȄŀƳƛƴŜŘ ŦŀŎǘƻǊǎ ŀŦŦŜŎǘƛƴƎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŎƻƭƭŜƎŜ ǎǘǳŘŜƴǘǎΩ ǇŜǊǎƛǎǘŜƴŎŜ ŀƴŘ ŎƻƳǇƭŜǘƛƻƴ outcomes 

 
13 Referred to hereafter as Where Are the Hawaiians? 
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broadly, yet, Native Hawaiians rŜƳŀƛƴ ǘƘŜ ƭŜŀǎǘ ƭƛƪŜƭȅ ŀƳƻƴƎ Iŀǿŀƛ ƛ ŀŘǳƭǘǎ ǘƻ ƘƻƭŘ ǳƴƛǾŜǊǎƛǘȅ ŘŜƎǊŜŜǎ 

(Wong-Wilson, 2016). The levels of disparities for this study were confirmed via baseline data that I had 

ŜȄǘǊŀŎǘŜŘ ŦǊƻƳ ǘƘŜ ¦Φ{Φ /ŜƴǎǳǎΩ !ƳŜǊƛŎŀƴ /ƻƳƳǳƴƛǘȅ {ǳǊǾŜȅ ό{ƛƭǾŀΣ нлмтύΦ ¢ƘŜǎŜ data showed that 

while 42% ŀƴŘ оп҈ ƻŦ Iŀǿŀƛ ƛΩǎ White and Asian residents, respectively, were university graduates, only 

17% of its aboriginal people had attained an equivalent level of educational success.  

.ŜŎŀǳǎŜ ŘƛǎǇŀǊƛǘƛŜǎ ŀƳƻƴƎ Iŀǿŀƛ ƛΩǎ ǳƴƛǾŜǊǎƛǘȅ Ǝraduates have remained wide and persistent, 

this study was designed with hope that a new historiographyςςƻƴŜ ǘƘŀǘ ǊŜǎǘƻǊŜǎ ǘƘŜ ǇǊŜǎŜƴŎŜ ƻŦ ¦IΩǎ 

early Native Hawaiian advocates and explains the significance of their contributionsςςmight inspire 

greater numbers of Native Hawaiians to enroll at and graduate from UH. To guide this inquiry, the 

ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴǎ ǿŜǊŜ ŘŜǾŜƭƻǇŜŘΥ мύ Iƻǿ ŘƛŘ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ŎƻƴǘǊƛōǳǘŜ ǘƻ 

ŜǎǘŀōƭƛǎƘƛƴƎ ŀƴŘ ƛƳǇǊƻǾƛƴƎ ǇǳōƭƛŎ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛΚ ŀƴŘ нύ Iƻǿ ŘƛŘ ǘƘŜ ŎƻƴǘǊƛōǳǘƛƻƴǎ ƻŦ ¦IΩǎ 

early Native Hawaiian advocates establish a foundation for future Native Hawaiian advocacy at UH?   

Methods 

Indigenous researchers have used archival methods as a means of to clarify their current view of 

history ό[ƻƳŀǿŀƛƳŀΣ нлмтΤ hΩ.ǊƛŜƴΣ нлмтΤ {ƛƭǾŀΣ нллпύΣ ƎŜƴŜŀƭƻƎƛŜǎ όIŀǊǊƛǎΣ 2017; Te Punga Somerville, 

2017), governance (Osorio, 2002; Beamer, 2014), traditional practices (Ohman, 2017), and culture 

ό¢ŀȅŀŎΣ нлмтύΦ aņƻǊƛ ƭƛǘŜǊŀǊȅ ǎŎƘƻƭŀǊ ¢Ŝ tǳƴƎŀ {ƻƳŜǊǾƛƭƭŜΩǎ ǊŜŀǎƻƴǎ ŦƻǊ ŎƘƻƻǎƛƴƎ ŀǊŎƘƛǾŀƭ ƳŜǘƘƻŘǎ ǿŜǊŜ 

ǎǘǊƛƪƛƴƎƭȅ ǎƛƳƛƭŀǊ ǘƻ ǘƘƛǎ ǎǘǳŘȅΩǎ ǊŜǎŜŀǊŎƘ ǇǳǊǇƻǎŜ ŀƴŘ ǉǳŜǎǘƛƻƴǎΣ άŀƭƭ ƻŦ ǳǎ ōŜƴŜŦƛǘ ŦǊƻƳ ŘŜƭƛōŜǊŀǘŜƭȅ 

seeking and cultivating ways of recognizing and reaching for names. How differently might histories - 

might academia - ƭƻƻƪ ƛŦ ǿŜ ŀƭǿŀȅǎ ŀǎǎǳƳŜŘ LƴŘƛƎŜƴƻǳǎ ǇǊŜǎŜƴŎŜΚέ ό¢Ŝ tǳƴƎŀ {ƻƳŜǊǾƛƭƭŜΣ нлмтΣ ǇΦ мнпύΦ 

Primary source data from archives and eyewitnesses were consulted to increase my understanding of 

ǘƘŜ ǿŀȅǎ ǘƘŀǘ ¦IΩǎ ŜŀǊƭȅ Native Hawaiian advocates contributed to establishing and improving UH. 

These primary source data were sought because numerous early Native Hawaiian advocates for UH 
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ōŜǘǿŜŜƴ муфн ŀƴŘ мфтт ǿŜǊŜ ŜƛǘƘŜǊ ƻƳƛǘǘŜŘ ŦǊƻƳ ƻǊ ǇǊŜǎŜƴǘŜŘ ŜǊǊƻƴŜƻǳǎƭȅ ǿƛǘƘƛƴ ¦IΩǎ ŘƻƳƛƴŀnt 

ƘƛǎǘƻǊƛƻƎǊŀǇƘƛŜǎ ŀƴŘ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ǊŜǇƻǊǘǎΦ !ǊŎƘƛǾŀƭ Řŀǘŀ ǘƻ ŀƴǎǿŜǊ ǘƘƛǎ ǎǘǳŘȅΩǎ ǊŜǎŜŀǊŎƘ ǉǳŜǎǘƛƻƴǎ ǿŜǊŜ 

ŎƻƭƭŜŎǘŜŘ ŦǊƻƳ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ ŀƴŘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ ƻǾŜǊ ƴǳƳŜǊƻǳǎ 

sessions and ƳƻƴǘƘǎ ƛƴ ƻǊŘŜǊ ǘƻ ŀƴǎǿŜǊ ǘƘƛǎ ǎǘǳŘȅΩs research questions.  

 The onset of the COVID-19 pandemic presented unique and unexpected challenges for the 

personnel managing these two local archives, and for me as well. ¢ƘǳǎΣ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǘƘƛǎ ǎǘǳŘȅΩǎ 

research methods will first describe access restrictions, followed by a summary of its data collection and 

analytical methods.  

¢ƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ ǎŜǊǾŜǎ ŀǎ ǘƘŜ ƻŦŦƛŎƛŀƭ ǊŜǇƻǎƛǘƻǊȅ ƻŦ ƭŜƎƛǎƭŀǘƛǾŜ ŀƴŘ ŜȄŜŎǳǘƛǾŜ ǊŜŎƻǊŘǎ 

from the Hawaiian Kingdom (1840-1892), the Territory (1901-1950)Σ ŀƴŘ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ όмфсл ǘƻ 

present). At this archive, I reviewed legislative records consisting of bills, petitions, and committee 

ǊŜǇƻǊǘǎ ǘƘŀǘ ŘƻŎǳƳŜƴǘŜŘ ǘƘŜ ŎƻƴǘǊƛōǳǘƛƻƴǎ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ toward establishing 

a public university between 1892 - 1921 and toward introducing Hawaiian-serving programs between 

1959 - 1977. During the first COVID-мф ǎǳǊƎŜ ƛƴ Cŀƭƭ нлнлΣ ōƻǘƘ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ ŀƴŘ ¦I !ǊŎƘƛǾŜǎ 

were completely closed to researchers, however, it was the first to reopen to the public in early Spring 

2021. Once reopened, appointments were not required, but access available to the public was limited to 

two days per week. By May 2021, access to the State Archives was expanded to four days per week and 

seven hours per day. .ŜǘǿŜŜƴ hŎǘƻōŜǊ нлнл ŀƴŘ Wǳƭȅ нлнмΣ L ŎƻƴŘǳŎǘŜŘ ǊŜǎŜŀǊŎƘ ŀǘ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ 

Archives on 14 separate occasions.   

!ǘ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎΣ ǘƘŜ ŀǊŎƘƛǾƛǎǘǎ ŀƴŘ ŘƻŎǳƳŜƴǘ ǎǇŜŎƛŀƭƛǎǘǎ ǇǊƻǾƛŘŜŘ ǳǎŜǊ-friendly 

access to their databases, finding guideǎΣ ŀƴŘ ƛƴŘŜȄŜǎΦ !ŦǘŜǊ ŎƻƳǇƭŜǘƛƴƎ ǘƘŜƛǊ άtƘƻǘƻƎǊŀǇƘȅκ±ƛŘŜƻ 

!ƎǊŜŜƳŜƴǘΣέ ǘŀƪƛƴƎ ŦƭŀǎƘ-free digital photographs of their records was permitted. Primary source data 

ǘƘŀǘ ǿŜǊŜ ŜǎǇŜŎƛŀƭƭȅ ǎƛƎƴƛŦƛŎŀƴǘ ŦƻǊ ǘƘƛǎ ǎǘǳŘȅ ƛƴŎƭǳŘŜŘΥ [ǳǘƘŜǊ YŀƴŜŀƭƛƛΩǎ ōƛƭƭ ŦƻǊ ŀ ǳƴƛǾŜǊǎƛǘy in 1892, full-
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ǘŜȄǘ ŎƻǇƛŜǎ ƻŦ ǘƘŜ ŎƛǘƛȊŜƴ ǇŜǘƛǘƛƻƴǎ ŦƻǊ ŀ ǳƴƛǾŜǊǎƛǘȅ ŦǊƻƳ ǾƻǘŜǊǎ ƛƴ IņƭŀǿŀΣ aƻƭƻƪŀ ƛ ŀƴŘ bƻǊǘƘ YƻƴŀΣ 

Iŀǿŀƛ ƛ ƛƴ мфлмΣ ōƛƭƭǎ ŦƻǊ ōƻǘƘ ŀ ƭŀƴŘ-grant college and a university brought by Native Hawaiian 

legislators, and bills that sought to establish Hawaiian education and support programs at UH.  

After proving my faculty and graduate student status, I was able to access the UH Archives. To 

access their records during the COVID-19 pandemic campus closure, I had to submit email requests for 

research appointments with a list of the documents I wanted to review. Once my requests were 

approved, each research session was limited to three hours. While I was not permitted to enter the 

actual UH Archives, the items I requested were brought to a classroom ǿƛǘƘƛƴ ¦IΩǎ IŀƳƛƭǘƻƴ [ƛōǊŀǊȅΦ 

Flash-free digital photography for off-site transcription and analysis was also permitted.  

The UH Archives serves as the university sȅǎǘŜƳΩǎ ƻŦŦƛŎƛŀƭ ǊŜǇƻǎƛǘƻǊȅ ƻŦ ŘƻŎǳƳŜƴǘǎ ŀƴŘ ǊŜǇƻǊǘǎ 

generated by its regents, presidents, administrators, and governance bodies. The UH Archives supported 

this study with evidence about the of Regents decision-making, curriculum proposals for Hawaiian 

{ǘǳŘƛŜǎ ŀƴŘ [ŀƴƎǳŀƎŜΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎΩ ƳŜƳƻǊŀƴŘŀΣ ŀƴŘ ǘŀǎƪ ŦƻǊŎŜ ǊŜǇƻǊǘǎ ǎǳōƳƛǘǘŜŘ ǘƻ ǘƘŜ ¦I 

president by the Committee for the Preservation and Study of Hawaiian Language, Art, and Culture (The 

Committee) (1959 - 1977), Wery and Piianaia (1973), and Joesting and DuPont (1975).  

The most revelatory primary source data collected from the UH Archives were produced by The 

Committee: an entity established in 1959 by statute during the last Territorial Legislature to advise UH 

presidents on preserving authentic sources of Hawaiian language and knowledge. To date, none of the 

dominant texts and institutional reports credited The Committee, let alone its members, as early Native 

Hawaiian advocates for UH. I conducted four research visits at the UH Archives between December 2020 

and June 2021.  

!ŦǘŜǊ ŎƻƭƭŜŎǘƛƴƎ ǘƘŜǎŜ ŘƻŎǳƳŜƴǘŀǊȅ Řŀǘŀ ŦǊƻƳ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ and UH Archives, analysis 

began by organizing the digital photographs by archive, subject, date, and finally, effect of advocacy at 
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UH. Once organized, I began transcribing the documents, while looking for key events and salient 

themes that provided evidence to answer my research questions.  

While preparing to conduct research at the UH Archives, one of the UH archivists asked if I knew 

Norman Piianaia, co-author of Where Are the Hawaiians (1973). I replied, with regret, that I did not 

know him. Because the archivist knew Norman Piianaia well, she graciously introduced us by email. 

After sharing my research goals and building rapport with Norman Piianaia via email correspondence, he 

introduced me to his elder brother Gordon Piiaiana, who was working as a graduate assistant at UH 

during the early 1970s. While corresponding with Gordon Piianaia via email and telephone, he referred 

me to two UH professors who were involved in the events and advocacy that led to the establishment of 

the Hawaiian Studies Program: Drs. Jack Ward and Davianna McGregor. On one occasion each, I was 

able to meet Dr. Ward in person at his home and Dr. McGregor virtually via an on-line discussion 

platform.  

¢ƘǳǎΣ ǘƘǊƻǳƎƘ ǘƘŜ ¦I ŀǊŎƘƛǾƛǎǘΩǎ ƛƴǘǊƻŘǳŎǘƛƻƴ ǘƻ bƻǊƳŀƴ tƛƛŀƴŀƛŀΣ L ǿŀǎ ŀōƭŜ ǘƻ Ǝather 

eyewitness accounts from those who were involved in events and advocacy that led to the Hawaiian 

Studies Program at UH. Because all four eyewitnesses hold esteemed status for their academic, 

community, and cultural contributions, in addition to being cherished kǹpuna, I was mindful to show 

respect and courtesy throughout our interactions. I also took care to ask if my analysis of the primary 

source data was accurate and to request their permission to discuss their contributions in my study. 

After expressing some surprise that a graduate student was looking at the 50-year-old documents, all 

the eyewitnesses extended their support for and validation of my research.    

By noting salient themes in both the archival documents and eyewitness communications, I 

ŎƻƳǇŀǊŜŘ ǿƘŀǘ ǘƘŜǎŜ Řŀǘŀ ǊŜǾŜŀƭŜŘ ŀōƻǳǘ ǘƘŜ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎΩ ŜŦŦƻǊǘǎΣ ŀƎŀƛƴǎǘ 

accounts within the dominant texts. Throughout my analysis, I privileged primary source accounts over 
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ǎŜŎƻƴŘŀǊȅ ǎƻǳǊŎŜ ŘŜǇƛŎǘƛƻƴǎ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀiian advocates. Finally, I developed an Excel 

ǿƻǊƪǎƘŜŜǘ ǘƻ ǘǊŀŎƪ ŜŀŎƘ ŜŀǊƭȅ ŀŘǾƻŎŀǘŜΩǎ ŎƻƴǘǊƛōǳǘƛƻƴǎΣ ƴƻǘƛƴƎ ŘŀǘŜǎ ǿƘŜƴ ǘƘŜƛǊ ŀŘǾƻŎŀŎȅ ǿŀǎ 

performed, sources of the evidence, and the effects that they produced.  

Methodological Frameworks 

I built this study on two methodological frameworks in order to achieve two distinct objectives. 

CƛǊǎǘΣ Iŀǿŀƛƛŀƴ ǘŜŀŎƘƛƴƎǎ ŀōƻǳǘ Ƴƻ ƻƪǹ ŀǳƘŀǳ ǘƻ ŀƭƛƎƴ ǘƘƛǎ ǎǘǳŘȅΩǎ ǇǊƻōƭŜƳΣ ǉǳŜǎǘƛƻƴǎΣ ŀƴŘ ƳŜǘƘƻŘǎ 

with Hawaiian culture and values. Second, the functional purpose of academic literature reviews offered 

a framework upon which to explore erasures, errors, and inconsistencies among extant texts.  

bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ǎǘǊƛǾŜ ǘƻ ƪƴƻǿ ǘƘŜ Ƴƻǎǘ ŀŎŎǳǊŀǘŜ ŀƴŘ ŎƻƳǇƭŜǘŜ ǾŜǊǎƛƻƴǎ ƻŦ ƻǳǊ Ƴƻ ƻƪǹ ŀǳƘŀǳ 

ōŜŎŀǳǎŜ ǘƘŜȅ ƘŜƭǇ ǳǎ ǳƴŘŜǊǎǘŀƴŘ ƻǳǊ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛǘƘ ƻǳǊ ƛǎƭŀƴŘǎΣ ŘŜƛǘƛŜǎΣ ŀƭƛ ƛΣ ŀƴŘ ŦŜƭƭƻǿ ƪņƴŀƪŀ 

maoliΣ άIŀǿŀƛƛŀƴ ƎŜƴŜŀƭƻƎƛŜǎ ŀǊŜ ǘƘŜ ƘƛǎǘƻǊƛŜǎ ƻŦ ƻǳǊ ǇŜƻǇƭŜΦ ¢ƘǊƻǳƎƘ ǘƘŜƳ ǿŜ ƭŜŀǊƴ ƻŦ ǘƘŜ ŜȄǇƭƻƛǘǎ ŀƴŘ 

identity of our ancestorsςςtheir great deeds and their follies, their loves and their accomplishments, and 

ǘƘŜƛǊ ŜǊǊƻǊǎ ŀƴŘ ŘŜŦŜŀǘǎέ όYŀƳŜ ŜƭŜƛƘƛǿŀΣ мффнΣ ǇΦ мфύΦ ²ƘŜƴ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ Ƴƻ ƻƪǹ ŀǳƘŀǳ ŀǊŜ 

incomplete or erroneous, our knowledge about our families, communities, and histories is 

compromised. 

.ŜŎŀǳǎŜ ǊŜŎƻƴŎƛƭƛƴƎ ŜǊŀǎǳǊŜǎ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ŦƻǳƴŘ ǿƛǘƘƛƴ ŜȄǘŀƴǘ 

historiographies was my goal for this research, I designed it using a framework that would allow me to 

evaluate gaps and discrepancies within extant literature. By comparing and contrasting secondary 

source data (e.g., extant historiographies, newspapers, and institutional reports) against those from 

primary sources (e.g., legislative journals, institutional records, and eyewitnesses), this critical literature 

review aiƳǎ ǘƻ ǇǊŜǎŜƴǘ ƴŜǿ Ƴƻ ƻƭŜƭƻ ŀōƻǳǘ ȅŜǘ ǳƴŎŜƭŜōǊŀǘŜŘ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ŦƻǊ ¦I 

ǿƘƻ ŎƻƴǘǊƛōǳǘŜŘ ǘƻ ŜǎǘŀōƭƛǎƘƛƴƎ Iŀǿŀƛ ƛΩǎ ƭŀǊƎŜǎǘ ŀƴŘ ƻƭŘŜǎǘ ǳƴƛǾŜǊǎƛǘȅ ŀƴŘ ƛǘǎ bŀǘƛǾŜ-serving programs. 
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Results 

 Data collected were organized into chronological ordŜǊ ŀƴŘ ǿŜǊŜ ǎŜǇŀǊŀǘŜŘ ƛƴǘƻ ǘǿƻ ǇŀǊǘǎΥ ¦IΩǎ 

founding (1892 - мфнмύΣ ǘƘŜƴ ¦IΩǎ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ ŀƴŘ bŀǘƛǾŜ-serving programs (1959 - 1977). Data 

from secondary sources ǿŜǊŜ ŀƴŀƭȅȊŜŘ ŦƛǊǎǘ ǘƻ ŀŎŎƻǳƴǘ ŦƻǊ ǘƘŜ ŘƻƳƛƴŀƴǘ ǘŜȄǘǎΩ ŘŜǇƛŎǘƛƻƴǎ ƻŦ ¦I ƘƛǎǘƻǊȅ, 

followed by those from primary sources to ŀŎŎƻǳƴǘ ŦƻǊ ǘƘŜ ǇǊŜǎŜƴŎŜ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ 

advocates and their contributions.  

hƴ .ŜŎƻƳƛƴƎ ǘƘŜ άCŀǘƘŜǊ ƻŦ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ of Hawaiiέ  

¢ƘŜ ŀǳǘƘƻǊ ƻŦ ¦IΩǎ ƻƭŘŜǎǘ ƘƛǎǘƻǊƛƻƎǊŀǇƘȅ ǿŀǎ ŘƛǎǘƛƴƎǳƛǎƘŜŘ ōȅ ōŜƛƴƎ ǘƘŜ ƻƴƭȅ ƻƴŜ ǇǊƻŘǳŎŜŘ ōȅ 

an Asian-American and a non-educator. William Kwai Fong Yap was born in Honolulu to Chinese 

ƛƳƳƛƎǊŀƴǘǎ ŀƴŘ ƎǊŜǿ ǳǇ ŀǘǘŜƴŘƛƴƎ ŎƘǳǊŎƘ ŀǘ wŜǾŜǊŜƴŘ {ŀƳǳŜƭ 5ŀƳƻƴΩǎ CƻǊǘ Street Chinese Church 

aƛǎǎƛƻƴΦ ²ƘŜƴ ƘŜ ōŜƎŀƴ ŀŘǾƻŎŀǘƛƴƎ ŦƻǊ ŀ ǳƴƛǾŜǊǎƛǘȅ ƛƴ Iŀǿŀƛ ƛΣ ¸ŀǇ ǿŀǎ ǿƻǊƪƛƴƎ ŀǎ ŀ ŎƭŜǊƪ ŀǘ ǘƘŜ .ŀƴƪ ƻŦ 

Iŀǿŀƛ ƛΦ  

The Birth and History of the University of Hawaii όмфооύΣ ¸ŀǇΩǎ ǎŜƭŦ-published memoir, consisted 

of essays he wrote to document his three-month petition drive and letters that he solicited from former 

territorial governors and UH presidents. Yap began his essay with an attention-grabbing opening 

sentence.  

Several of my intimate friends here have urged me to write a true account of the history and 

founding of the University of Hawaii, established April 30, 1919, and to tell what prompted me to 

become the initiator and original leader in the movement to bring the above institution into 

being. (Yap, 1933, p. 1) 

Yap explained Ƙƛǎ ƛƴǘŜǊŜǎǘ ƛƴ ŜǎǘŀōƭƛǎƘƛƴƎ ŀ ǳƴƛǾŜǊǎƛǘȅ ƛƴ Iŀǿŀƛ ƛ ŦƻƭƭƻǿƛƴƎ ŀ мфлс ǘǊƛǇ ǘƻ /Ƙƛƴŀς

Ƙƛǎ ŦƛǊǎǘ Ǿƛǎƛǘ ǘƻ Ƙƛǎ ǇŀǊŜƴǘǎΩ ƘƻƳŜƭŀƴŘΦ /ƘƛƴŀΩǎ ŜŦŦƻǊǘǎ ǘƻ ƳƻŘŜǊƴƛȊŜ ƛǘǎ ǎƻŎƛŜǘȅ ǘƘǊƻǳƎƘ ƎƻǾŜǊƴƳŜƴǘ-
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ǎǇƻƴǎƻǊŜŘ ǳƴƛǾŜǊǎƛǘƛŜǎ ƛƳǇǊŜǎǎŜŘ ¸ŀǇΦ !ŦǘŜǊ ŘŜǎŎǊƛōƛƴƎ /ƘƛƴŀΩǎ ƳƻŘŜǊƴization efforts, Yap hinted at 

having personal motives for desiring a publicly-ŦǳƴŘŜŘ ǳƴƛǾŜǊǎƛǘȅ ƛƴ Iŀǿŀƛ ƛΦ  

¸ŀǇ ŀƴŘ Ƙƛǎ ǿƛŦŜ ƘŀŘ ŜƭŜǾŜƴ ŎƘƛƭŘǊŜƴΦ ²ƘŜƴ ¸ŀǇΩǎ ƻƭŘŜǊ ŎƘƛƭŘǊŜƴ ǿŜǊŜ ƛƴ ƘƛƎƘ ǎŎƘƻƻƭΣ ǘƘŜ ƻƴƭȅ 

post-secondary schooling available in Hawaii was thŜ /ƻƭƭŜƎŜ ƻŦ Iŀǿŀƛ ƛΣ ŀ ƭŀƴŘ-grant institution focused 

on training workers for the dominant industry of the time: sugar and pineapple plantations.  

This newly formed institution of higher learning had a very limited curriculum, and many young 

men and women whose ambitions were to become medical doctors, lawyers, and teachers, or to 

follow other professions, could not secure here the training they wishŜŘΣ ŀƴŘΧǿŜǊŜ ǎŜƴǘ ŀƴƴǳŀƭƭȅ 

ŦƻǊ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ǘƻ ƳŀƛƴƭŀƴŘ ŎƻƭƭŜƎŜǎ ŀƴŘ ǳƴƛǾŜǊǎƛǘȅΧΦǎƻ ƛƴ ǘƘŜ ƭŀǘǘŜǊ ǇŀǊǘ ƻŦ мфмуΧL ŀƭƻƴŜ 

proposed the plan of raising the College of Hawaii to the rank of a full fledged university, with 

complete courses of training for all professions. (Yap, 1933, p. 2)   

Thus, without speaking directly about his children, the professions Yap listed offered sufficient 

clues to deduce that his support for a comprehensive university emerged out of wanting his eight sons 

and three daughters to be able to train for desirable, high-wage professions without having to leave the 

Islands. 

As Yap asked his well-to-do acquaintances in the banking arena to support his university 

petition, he was surprised by those who did not want to endorse such an institution.  

Seven of my best American friends and the most influential citizens in Hawaii, were not in accord 

with my plan and my view of the matter, therefore they refused to sign the petition which I had 

prepared. They agreed that my plan had merit but contended the time had not yet come for 

Hawaii to have a University. (Yap, 1933, p. 3)  

After gathering 435 signatures, 65 less than the 500 he had hoped, Yap submitted his petition to the 

/ƻƭƭŜƎŜΩǎ ǊŜƎŜƴǘǎ ŦƻǊ ǳǎŜ ƛƴ ǘƘŜ ǳǇŎƻƳƛƴƎ мфмф ƭŜƎƛǎƭŀǘƛǾŜ ǎŜǎǎƛƻƴ όYap, 1933).  
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.ȅ ŎƻƴǎǳƭǘƛƴƎ ¸ŀǇΩǎ ǎŜƭŦ-published book, where he identified the dates and tasks related to his 

advocacy for UH, I noted that his petition drive spanned three months (November 1918 - January 1919). 

Because Yap was personally unable to transact the law-making needed to expand the agricultural 

college, he was forced to acknowledge the legislators who introduced and voted on bills to fund the 

university expansion. However, rather than fully account for those who enacted legislation for the 

university expansion, Yap made only cursory references to an incomplete set of Native Hawaiian 

lawmakers and characterized their contributions as merely passing bills between the chambers.  

aŀǳƛΩǎ ǎŜƴŀǘƻǊΣ ²Φ WΦ /ƻŜƭƘƻ ǿŀǎ ǘƘŜ ŦƛǊǎǘ ƻŦ ǘƘǊŜŜ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ƭŜƎƛǎlators whom Yap 

ƛŘŜƴǘƛŦƛŜŘΣ άIŀǇǇƛƭȅ ƛƴ мфлтΣ ŀ ōƛƭƭ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ƛƴǘƻ ǘƘŜ legislature by Representative W. J. Coelho 

ǇǊƻǾƛŘŜŘ ŦƻǊ ǘƘŜ ŜǎǘŀōƭƛǎƘƳŜƴǘ ƻŦ ŀ /ƻƭƭŜƎŜ ƻŦ !ƎǊƛŎǳƭǘǳǊŜ ŀƴŘ aŜŎƘŀƴƛŎ !Ǌǘǎέ όмфооΣ ǇΦ мύΦ Lƴ мфлтΣ ²Φ WΦ 

Coelho was not a representative, but rather a senator, serving his second term in the territorial 

legislature. Besides Coelho, Yap used a single sentence to describe two additional Native Hawaiian 

ƭŀǿƳŀƪŜǊǎ ǿƘƻ ŎƻƴǘǊƛōǳǘŜŘ ǘƻ ǘƘŜ ǳƴƛǾŜǊǎƛǘȅ ŜȄǇŀƴǎƛƻƴΣ ά{ŜƴŀǘƻǊǎ WƻƘƴ IΦ ²ƛǎŜ ŀƴŘ /ƘŀǊƭŜs E. King 

ōƻǘƘ ŘƛŘ ƳǳŎƘ ǘƻ ōǊƛƴƎ ŀōƻǳǘ ǘƘŜ ŎƻƴǎǳƳƳŀǘƛƻƴ ƻŦ ƻǳǊ Ǉƭŀƴ ƛƴ ǘƘŜ ǳǇǇŜǊ ƘƻǳǎŜ ƻŦ ǘƘŜ [ŜƎƛǎƭŀǘǳǊŜέ ό¸ŀǇΣ 

1933, p. 5). 

9ǾŜƴ ōŜŦƻǊŜ ¸ŀǇΩǎ ŀǳǘƻōƛƻƎǊŀǇƘƛŎŀƭ ōƻƻƪƭŜǘ ŀōƻǳǘ ¦I ǿŀǎ ǇǳōƭƛǎƘŜŘΣ ƴŜǿǎǇŀǇŜǊ ǎǘƻǊƛŜǎ ŀōƻǳǘ 

ƘƛƳ ŀǇǇŜŀǊŜŘ ǿƛǘƘ ǘƘŜ ƳƻƴƛƪŜǊ άCŀǘƘŜǊ ƻf the University of HawaiiΦέ !ƭǘƘƻǳƎƘ ¸ŀǇ ŘƛŘ ƴƻǘ ŜȄǇƭŀƛƴ ǘƘŜ 

source of this attribution, I located it in an ŜŘƛǘƻǊƛŀƭ ǇǳōƭƛǎƘŜŘ ƛƴ ¦IΩǎ ƴŜǿǎǇŀǇŜǊΣ Yŀ [Ŝƻ ƻ Iŀǿŀƛƛ on 

March 30, 1927. After describing the RegentsΩ decision to award Yap an honorary degree, the Ka Leo 

ŀǳǘƘƻǊ ǎǘŀǘŜŘΣ ά²ƛƭƭƛŀƳ Yǿŀƛ CƻƴƎ ¸ŀǇ Ƙŀǎ ōŜŜƴ ŦƛǘǘƛƴƎƭȅ ŎŀƭƭŜŘ ōȅ [ƻǊǊƛƴ [Φ ¢ƘǳǊǎǘƻƴ ǘƘŜ ΨCŀǘƘŜǊ ƻŦ ǘƘŜ 

University of HawaiiΩέ όά!ƴ ƘƻƴƻǊŀǊȅ ŘŜƎǊŜŜ ŦƻǊ ǘƘŜ ǳƴƛǾŜǊǎƛǘȅΩǎ ΨŦŀǘƘŜǊΣΩέ мфнтΣ ǇΦ нύΦ [ŜŀǊƴƛƴƎ ǘƘŀǘ 

Thurston, ǿƘƻǎŜ ǇŀǊŜƴǘǎ ǿŜǊŜ ŜŀǊƭȅ !ƳŜǊƛŎŀƴ tǊƻǘŜǎǘŀƴǘ ƳƛǎǎƛƻƴŀǊƛŜǎ ǘƻ Iŀǿŀƛ ƛ, bestowed the 

ŀƎƎǊŀƴŘƛȊŜŘ ǘƛǘƭŜ ǘƻ ƻƴŜ ƻŦ wŜǾŜǊŜƴŘ 5ŀƳƻƴΩǎ ǇŀǊƛǎƘƛƻƴŜǊǎ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ǘƘŜ Ƴƛǎǎionary oligarchy 
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thought well ƻŦ ¸ŀǇΦ {ƻ ŜƴŘǳǊƛƴƎ Ƙŀǎ ¢ƘǳǊǎǘƻƴΩǎ ƳƻƴƛƪŜǊ ōŜŜƴ ǘƘŀǘ ƛǘ Ƙŀǎ ōŜŜƴ ǳǎŜŘ ƛƴ ƴŜǿǎǇŀǇŜǊ 

articles and UH-generated media about Yap from the 1920s to the present and has been memorialized 

on a large bronze plaque hanging at the entraƴŎŜ ƻŦ ¦IΩǎ ƭŀǊƎŜǎǘ and research-focused library: Hamilton. 

¢ƘŜ 5ƛǎǎŜǊǘŀǘƛƻƴ ¢Ƙŀǘ /ƻƳƳŜƳƻǊŀǘŜŘ YƛƴƎ YŀƳŜƘŀƳŜƘŀ LLLΩǎ DƛŦǘ ƻŦ ¦ƴƛǾŜǊǎŀƭ tǳōƭƛŎ {ŎƘƻƻƭƛƴƎ 

In the late 1930s, members of the Hawaii Educational Review Board met to determine a fitting 

way to commemorate the first 100 years since King Kamehameha III introduced universal public 

schooling to his kingdom. The group of veteran educators on the Board decided that American 

Foundation of Public Education in Hawaii (1937), the recently completed dissertation by Benjamin Wist, 

ŘŜŀƴ ƻŦ ¦IΩǎ ¢ŜŀŎƘŜǊǎ /ƻƭƭŜƎŜΣ ǿƻǳƭŘ ƳŜŜǘ ǘƘŜ Ǝƻŀƭ ǘƘŜȅ ǎŜǘ ŦƻǊ ǘƘŜ ŎŜƴǘŜƴƴƛŀƭ ŎŜƭŜōǊŀǘƛƻƴ ό²ƛǎǘΣ мфплύΦ 

.ȅ мфплΣ ²ƛǎǘΩǎ ŘƛǎǎŜǊǘŀǘƛƻƴ ǿŀǎ ǇǳōƭƛǎƘŜŘ ŀǎ ŀ ōƻƻƪΥ A Century of Public Education in Hawaii: 1840 - 

1940.  

After providing a detŀƛƭŜŘ ŎƘǊƻƴƻƭƻƎȅ ƻŦ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ Iŀǿŀƛ ƛΩǎ ǇǳōƭƛŎ ŜƭŜƳŜƴǘŀǊȅ ŀƴŘ 

ƘƛƎƘ ǎŎƘƻƻƭǎΣ ²ƛǎǘ ƳŀŘŜ ǎƘƻǊǘ ǎƘǊƛŦǘ ƻŦ ¦IΩǎ ƻǊƛƎƛƴǎΦ ²ƛǎǘ ōŜƎŀƴ Ƙƛǎ ŎƘŀǇǘŜǊ ŜƴǘƛǘƭŜŘΣ άIƛƎƘŜǊ 9ŘǳŎŀǘƛƻƴέ 

ōȅ ōƭŀƳƛƴƎ Iŀǿŀƛ ƛ ǊŜǎƛŘŜƴǘǎΩ ƭƻǿ ǎƻŎƛƻ-economic status for causing a slow start to post-secondary 

ƻŦŦŜǊƛƴƎǎ ƛƴ Iŀǿŀƛ ƛΦ   

There are several causes to which may be attributed the delay in the initiation of higher 

educational provisions in the Islands. One such cause may be found in the character of its 

population. The so-ŎŀƭƭŜŘ άƳƛŘŘƭŜ Ŏƭŀǎǎέ ŦǊƻƳ ǿƘƛŎƘ ǎǘŀǘŜ ǳƴƛǾŜǊǎƛǘƛŜǎ ǘŜƴŘ ǘƻ ŘǊŀǿ ǘƘŜ ƳŀƧƻǊƛǘȅ 

of students was, until very recently, comparatively small in the Hawaiian social organization. 

(Wist, 1940, p. 193) 

Immediately after ŘƛǎǇŀǊŀƎƛƴƎ Iŀǿŀƛ ƛ ŦŀƳƛƭƛŜǎΩ socio-economic status, Wist lauded American 

missionaries for creating the preconditions for post-ǎŜŎƻƴŘŀǊȅ ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛΤ ǘƘŜǊŜōȅΣ ŜǊŀǎƛƴƎ 
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King Kamehameha III as the visionary and progressive sovereign who established universal public 

education in Iŀǿŀƛ ƛ and who made such learning available to all his subjects (Goodyear-Yŀ ǁǇǳŀΣ нлмоύΦ 

¢ƘŜ tǊƻǘŜǎǘŀƴǘ ƳƛǎǎƛƻƴŀǊƛŜǎ ŎŀƳŜ ǘƻ Iŀǿŀƛƛ Φ Φ Φ ǘƻ ŀƛƳ ŀǘ άǊŀƛǎƛƴƎ ǳǇ ŀ ǿƘƻƭŜ ǇŜƻǇƭŜ ǘƻ ŀƴ ŜƭŜǾŀǘŜŘ 

ǎǘŀǘŜ ƻŦ /ƘǊƛǎǘƛŀƴ ŎƛǾƛƭƛȊŀǘƛƻƴΦέ LƴŎƭǳŘŜŘ ƛƴ ǘƘŜƛǊ ƛƴǎǘǊǳŎǘƛƻƴǎ . . . was a provision for the 

establishment of schools . . . within a decade a beginning was made in secondary schooling. But 

these missionaries would not have been true to their New England traditions had they not also 

envisioned college training as a crowning achievement of their labors. (Wist, 1940, p. 193) 

When Wist accounted for those involved in establishing UH, he focused on Wallace Farrington, 

ǿƘƻ ǎŜǊǾŜŘ ŀǎ Iŀǿŀƛ ƛΩǎ ƎƻǾŜǊƴƻǊ ŦǊƻƳ мфнм ǘƻ мфнфΦ ¢ƘǊƻǳƎƘƻǳǘ Ƙƛǎ ŎƘŀǇǘŜǊ ŀōƻǳǘ ¦IΣ ²ƛǎǘ ŎǊŜŘƛǘŜŘ 

only one Native Hawaiian for efforts that led to its founding. Like Yap (1933), Wist misrepresented the 

aŀǳƛ ǎŜƴŀǘƻǊΩǎ ǇƻǎƛǘƛƻƴΦ  

The first official step toward the founding of the present University of Hawaii was taken by the 

Special Session of the Territorial legislature in 1905 with the adoption of the following resolution, 

prepared by Mr. Wallace R. Farrington and introduced by Representative William Coelho. . .. 

(Wist, 1940, p. 194) 

 Yap was the only other non-White advocate for UH that Wist named in his book and he 

ŀǘǘǊƛōǳǘŜŘ ¸ŀǇΩǎ Ƴƻtives to his parental needs.  

The steps taken toward establishment of a university in Hawaii seem to have been results of 

community rather than official college initiative. There were parents who desired for their 

children the opportunity of higher education at home, education of liberal arts character. . .. 

Among the former group was Mr. Kwai Fong Yap...who circulated a petition securing general 

support from persons of prominence. (1940, p. 197).  
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!ƴŀƭȅǎƛǎ ƻŦ ²ƛǎǘΩǎ όмфплύ ƘƛǎǘƻǊƛƻƎǊŀǇƘȅ ŀōƻǳǘ ¦IΩǎ ƻǊƛƎƛƴǎ revealed three noteworthy 

deficiencies. First, despite having the academic training, professional experience, and physical and 

temporal proximity to primary source documents and eyewitnesses, Wist erased all but one early Native 

Hawaiian advocate for UH. bŜȄǘΣ ƎƛǾŜƴ Ƙƛǎ ōƻƻƪΩǎ ǘƛǘƭŜ ŀƴŘ ǘƘŜ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴΩǎ ŘŜǎƛǊŜ ǘƻ ǳǎŜ ƛǘ ǘƻ 

ŎƻƳƳŜƳƻǊŀǘŜ ƛǘǎ ŎŜƴǘŜƴƴƛŀƭΣ ²ƛǎǘΩǎ όмфплύ ƘƛǎǘƻǊƛƻƎǊŀǇƘȅ Ƙŀǎ ƭƻƴƎ ōŜŜƴ ǊŜƎŀǊŘŜŘ ŀǎ ǘƘŜ ƻƭŘŜǎǘ ŀƴŘ 

Ƴƻǎǘ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ƘƛǎǘƻǊƛƻƎǊŀǇƘȅ ƻŦ Iŀǿŀƛ ƛΩǎ ǎŎƘƻƻƭǎΦ CƛƴŀƭƭȅΣ ƎƛǾŜƴ Ƙƛǎ ƭƻƴƎ ǘŜƴǳǊŜ ƭŜŀŘƛƴƎ Iŀǿŀƛ ƛΩǎ 

Territorial Normal School and Teachers College, Wist has been regarded as the most authoritative 

ƘƛǎǘƻǊƛŀƴ ƻŦ ǎŎƘƻƻƭƛƴƎ ƛƴ Iŀǿŀƛ ƛΣ ŀǎ ŜǾƛŘŜƴŎŜŘ ōȅ ǘƘŜ ƴǳƳŜǊƻǳǎ ǎŎƘƻƭŀǊǎ ǿƘƻ ƘŀǾŜ ŎƛǘŜŘ ƛǘΦ      

The Graduate Student Who Became a ProƭƛŦƛŎ Iŀǿŀƛ ƛ IƛǎǘƻǊƛŀƴ  

5ŀǾƛŘ YƛǘǘŜƭǎƻƴ ŜŀǊƴŜŘ ŀ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ƛƴ ƘƛǎǘƻǊȅ ŦǊƻƳ ¦I ǿƛǘƘ Ƙƛǎ ǘƘŜǎƛǎΣ The History of the 

College of Hawaii όмфссύΣ ŀ ǎǘǳŘȅ ƘŜ ŘŜǎƛƎƴŜŘ άǘƻ ǇƭŀŎŜ ǘƘŜ /ƻƭƭŜƎŜ ƛƴ ǇǊƻǇŜǊ ǇŜǊǎǇŜŎǘƛǾŜ ŀƴŘ ǇǊƻǾƛŘŜ ŀ 

basis for future studies by filling in gaps and correcting errors found in the present state of University 

ŎƘǊƻƴƻƭƻƎȅέ όǇΦ ƛƛƛύΦ !ŦǘŜǊ ŜŀǊƴƛƴƎ Ƙƛǎ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜΣ YƛǘǘŜƭǎƻƴ ōǳƛƭǘ ŀ ŎŀǊŜŜǊ ŀǘ ¦IΣ ǎŜǊǾƛƴƎ ŀǎ ¦I IƛƭƻΩǎ 

ƘŜŀŘ ƭƛōǊŀǊƛŀƴΣ ¦I aņƴƻŀΩǎ Iŀǿŀƛƛŀƴ /ƻƭƭŜŎǘƛƻƴ ŎǳǊŀǘƻǊΣ ŀƴŘ ƛǘǎ ŀǊŎƘƛǾist until his death in 1988.14  

Kittelson (1966) traced the earliest known example of post-ǎŜŎƻƴŘŀǊȅ ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛ ǘƻ 

мурпΣ ǿƘŜƴ h ŀƘǳ /ƻƭƭŜƎŜ όtǳƴŀƘƻǳ {ŎƘƻƻƭύ ǇƛƭƻǘŜŘ ŀ Ǉƻǎǘ-ǎŜŎƻƴŘŀǊȅ ŎǳǊǊƛŎǳƭǳƳΦ tǳƴŀƘƻǳΩǎ 

experiment with teaching college-level subjects lasted two years. By crediting Punahou with the 

ƛƴǘǊƻŘǳŎǘƛƻƴ ƻŦ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛΣ YƛǘǘŜƭǎƻƴ όмфссύ ƴƻǘ ƻƴƭȅ ŜȄŀƎƎŜǊŀǘŜŘ ƛǘǎ ǎƛƎƴƛŦƛŎŀƴŎŜΣ ōǳǘ ƘŜ 

ōƭŀƳŜŘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŦƻǊ ǘƘŜ ŘŜƳƛǎŜ ƻŦ tǳƴŀƘƻǳΩǎ ŎƻƭƭŜƎŜ ƻŦŦŜǊƛƴƎǎΦ  

Oahu College failed because the Islands lacked a sizable body of students who were qualified by 

previous training to benefit from college study. There were too few of the better educated 

 
14 Source: Kittelson Obituary. The Hilo Tribune, March 6, 1988, p. 8: http://go.hawaii.edu/PaF  
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missionary children and the numerous Hawaiians were ill-prepared. With little need in the Islands 

for more nonfunctional reading and writing than already existed, the demoralized Hawaiians saw 

little need for anything more than a token education. Since missionary children could...prepare 

for the ministry, law, or medicine elsewhere, there was no need for a similar (college) curriculum 

in Hawaii. (p. 3) 

As Kittelson (1966) continued tracing the origins of higher ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛΣ ƘŜ ŎƻƴǘƛƴǳŜŘ ǘƻ 

question whether Native Hawaiians could benefit from post-secondary education. For example, 

Kittelson (1966) ridiculed Hawaiian monarchs who sent Native Hawaiians abroad to train for occupations 

of vital importance to the Kingdom. 

The inadequacy of public school college preparatory work was demonstrated in 1868 when the 

Hawaiian Legislature established a medical school in Honolulu for Hawaiian youths.  However, the 

appropriation was transferred to another department when no applicants were found qualified 

to take the courses. Nonetheless, the Hawaiian Monarchy still entertained illusions about the 

prospects for higher education. (p. 4) 

 By using the introductory chapter of his thesis to first criticize Native Hawaiian families, 

students, and then their sovereigns, Kittelson prepared his readers for the prejudiced views that would 

follow throughout his historiography. For example, after giving primary credit for interest in higher 

education to the American missionaries and their children, Kittelson lauded immigrants, specifically 

foreign-ōƻǊƴ Ǉƭŀƴǘŀǘƛƻƴ ǿƻǊƪŜǊǎΣ ŀǎ ǘƘŜ ƛƳǇŜǘǳǎ ŦƻǊ ŀ ǇǳōƭƛŎ ǳƴƛǾŜǊǎƛǘȅ ƛƴ Iŀǿŀƛ ƛΣ ά¢ƘŜǎŜ immigrants 

ŦƻǊƳŜŘ ǘƘŜ ƴǳŎƭŜǳǎ ƻŦ ŀ ƳƛŘŘƭŜ Ŏƭŀǎǎ ǿƘƛŎƘ ōŜƎŀƴ ǎŜŜƪƛƴƎ ŜŘǳŎŀǘƛƻƴŀƭ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴέ 

(p. 5).  

!ƭǘƘƻǳƎƘ YƛǘǘŜƭǎƻƴΩǎ ƘƛǎǘƻǊiography made many demeaning references to Native Hawaiians, 

YƛǘǘŜƭǎƻƴΩǎ όмфссύ ǘƘŜǎƛǎ ǎǘŀƴŘǎ ǳƴƳŀǘŎƘŜŘ ŀƳƻƴƎ ǘƘŜ ŘƻƳƛƴŀƴǘ ǘŜȄǘǎ ƛƴ ǘŜǊƳǎ ƻŦ ƛŘŜƴǘƛŦȅƛƴƎ ǘƘŜ ƭŀǊƎŜǎǘ 
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ƴǳƳōŜǊ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎΦ hŦ ƴƻǘŜΣ YƛǘǘŜƭǎƻƴ όмфссύ ǿŀǎ ǘƘŜ ŦƛǊǎǘ ǎŜŎondary 

source author to identify Representative Luther Kanealii, sent to the House by Maui ŀƴŘ aƻƭƻƪŀ ƛ ǾƻǘŜǊǎ, 

as the earliest Native Hawaiian advocate for UH.  

The Hawaiian Kingdom made a last formal attempt to establish a college in 1892. On June 27 

Representative Kanealii of Maui introduced House Bill No. 85 to establish a college in the 

Kingdom. Although the House Committee on Education favored this bill, it was eventually tabled 

on the grounds that a college would be too expensive and that the time was not ripe for 

establishing this institution. (p. 8) 

Kittelson (1966) also was the first author to note the presence of Native Hawaiian men who 

ǇŜǘƛǘƛƻƴŜŘ ǘƘŜƛǊ ƎƻǾŜǊƴƳŜƴǘ ŦƻǊ ŀ ǳƴƛǾŜǊǎƛǘȅ ƛƴ Iŀǿŀƛ ƛΣ ά!ŦǘŜǊ ǊŜǎƛŘŜƴǘǎ ƻŦ aƻƭƻƪŀƛ ŀƴŘ bƻǊǘƘ Yƻƴŀ 

petitioned tƘŜ [ŜƎƛǎƭŀǘǳǊŜ ŦƻǊ ŀ ¢ŜǊǊƛǘƻǊƛŀƭ ǳƴƛǾŜǊǎƛǘȅέ όǇΦ млύΦ 

Kittelson (1966) continued his chronology by naming, albeit with errors, four Native Hawaiian 

legislators who fought to establish public higher education in HawaiΨi: Daniel Kanuha [sic], David 

Kupihea, W. J. Coelho, and Charles E. King. Kittelson credited Senator Kanuha with introducing S. B. 62 a 

ōƛƭƭ ǘƻ ŎǊŜŀǘŜ ŀƴ ŀƎǊƛŎǳƭǘǳǊŀƭ ŎƻƭƭŜƎŜ ƛƴ мфлмΣ wŜǇǊŜǎŜƴǘŀǘƛǾŜ YǳǇƛƘŜŀ ŦƻǊ ǊŜƛƴǘǊƻŘǳŎƛƴƎ YŀƴǳƘŀΩǎ ōƛƭƭ ƛƴ 

1903, and Representative Coelho for introducing FarriƴƎǘƻƴΩǎ ǊŜǎƻƭǳǘƛƻƴ ƛƴ мфлтΦ [ƛƪŜ ¸ŀǇ όмфооύ ōŜŦƻǊŜ 

ƘƛƳΣ YƛǘǘŜƭǎƻƴ όмфссύ ƳƛǎǎǘŀǘŜŘ {ŜƴŀǘƻǊ /ƻŜƭƘƻΩǎ Ǉƻǎƛǘƛƻƴ ŀǎ ŀ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ ŘǳǊƛƴƎ ǘƘŜ мфлт ¢ŜǊǊƛǘƻǊƛŀƭ 

Legislature.  

Toward the end of his thesis, Kittelson (1966) credited a final Native Hawaiian: Senator Charles 

E. King, for his law-ƳŀƪƛƴƎ ŜŦŦƻǊǘǎ ǘƻ ŜǎǘŀōƭƛǎƘ ¦IΤ ƘƻǿŜǾŜǊΣ ƘŜ ŘŜǎŎǊƛōŜŘ YƛƴƎΩǎ ŎƻƴǘǊƛōǳǘƛƻƴǎ ŀǎ ƳŜǊŜƭȅ 

ŀ ǊŜǎǇƻƴǎŜ ǘƻ ¸ŀǇΩǎ ǇŜǘƛǘƛƻƴ ŘǊƛǾŜΣ άhƴ CŜōǊǳŀǊȅ нсΣ мфмфΣ ŀŦǘŜǊ ǘƘŜ ǇŜǘƛǘƛƻƴ ƘŀŘ ōŜŜƴ ƛƴǘǊƻŘǳŎŜŘΣ /Φ 9Φ 

King introduced Senate Bill No. 7сΣ Ψ!ƴ !Ŏǘ ǘƻ 9ǎǘŀōƭƛǎƘ ŀ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ IŀǿŀƛƛΩέ όǇΦ мнфύΦ .ŜŎŀǳǎŜ ǘƘŜ 

ŦƻŎǳǎ ƻŦ YƛǘǘŜƭǎƻƴΩǎ όмфссύ ǊŜǎŜŀǊŎƘ ǿŀǎ ƻƴ ǘƘŜ ƻǊƛƎƛƴǎ ƻŦ ǘƘŜ /ƻƭƭŜƎŜ ƻŦ IŀǿŀƛƛΣ Ƙƛǎ ŘŜǇƛŎǘƛƻƴ ƻŦ ƛǘǎ 
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expansion into a university was minimal. Like Yap (1933) and Wist (1940), Kittelson (1966) credited only 

one Native Hawaiian: Senator Charles E. King, for his contributions toward ŜȄǇŀƴŘƛƴƎ Iŀǿŀƛ ƛΩǎ 

agricultural and mechanical college into a comprehensive university.  

9ǾŀƭǳŀǘƛƴƎ ŜǊŀǎǳǊŜǎ ŀƴŘ ŜǊǊƻǊǎ ƛƴ YƛǘǘŜƭǎƻƴΩǎ ŘŜǇƛŎǘƛƻƴǎ ƻŦ ¦IΩǎ ŜŀǊly Native Hawaiian advocates 

was relevant to this study because his graduate thesis launched his future research into UH histories and 

Iŀǿŀƛ ƛΩǎ ƘƛǎǘƻǊƛŎŀƭ ǎƻǳǊŎŜǎΦ .ŜǘǿŜŜƴ мфтл ŀƴŘ мфуу, Kittelson continued writing and publishing 

historiographies and annotated bibliographies about UH, UH Hilo, UH libraries, and private colleges in 

HawaiΨi. The Hawaiians: An Annotated Bibliography (1985) was one of the last major works he 

ŎƻƳǇƭŜǘŜŘ ōŜŦƻǊŜ ƘŜ ǇŀǎǎŜŘ ƛƴ мфууΦ ²ƘƛƭŜ ŜǾŀƭǳŀǘƛƴƎ YƛǘǘŜƭǎƻƴΩǎ ƻǘƘŜǊ ǿǊƛǘƛƴƎǎ ŦŜƭƭ ƻutside the scope of 

this study, the ways he characterized Native Hawaiians in his graduate thesis, raised questions about 

how he portrayed them in his subsequent publications.    

!ŎŀŘŜƳƛŎ 5Ŝŀƴǎ /ƻƳƳŜƳƻǊŀǘŜ ¦IΩǎ /ŜƴǘŜƴƴƛŀƭ 

tƭŀƴǎ ŦƻǊ ¦IΩǎ ŎŜƴǘŜƴƴƛŀƭ ŀƴƴƛǾŜǊǎŀǊȅ ǇǊƻƳǇǘŜŘ ǘǿƻ ŦƻǊƳŜǊ ¦I ŀŎŀŘŜƳƛŎ ŘŜŀƴǎΣ wƻōŜǊǘ YŀƳƛƴǎ 

ŀƴŘ wƻōŜǊǘ tƻǘǘŜǊΣ ǘƻ ƛƴǾƛǘŜ ǘƘŜƛǊ ŎƻƭƭŜŀƎǳŜǎ ǘƻ ǎǳōƳƛǘ Ŝǎǎŀȅǎ ŎƻƳƳŜƳƻǊŀǘƛƴƎ ¦IΩǎ ŦƛǊǎǘ млл years. As 

ŜŘƛǘƻǊǎ ƻŦ ¦IΩǎ Ƴƻǎǘ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ƘƛǎǘƻǊƛƻƎǊŀǇƘȅΥ Mņlamalama: A history of the University of Hawaii 

(1998), Kamins and Potter admitted to its haphazard origins.  

The committee15Σ ƻƴ ǿƘƛŎƘ ǿŜ ōƻǘƘ ǎŜǊǾŜŘΣ ǊŜŀŘƛƭȅ ŀƎǊŜŜŘ ǘƘŀǘ ǿƛǘƘ ǘƘŜ ƴŜŀǊ ŀǇǇǊƻŀŎƘ ƻŦ ¦IΩǎ 

centennial it was time for a history to be written. There was no agreement, however, on how to 

go about itςςnamely, on whether a University historian should be appointed and whether the  

 
15 Committee assembled by UH President Albert J. Simone in 198фΣ ƴŀƳŜŘ ǘƘŜ άIƛǎǘƻǊȅ ƻŦ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ 
ƻŦ Iŀǿŀƛ ƛ /ƻƳƳƛǘǘŜŜέ όYŀƳƛƴǎ ϧ tƻǘǘŜǊΣ ǇΦ ȄƛƛƛύΦ 
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ƘƛǎǘƻǊȅ ǎƘƻǳƭŘ ōŜ άŀǳǘƘƻǊƛȊŜŘΣέ ǘƘŀǘ ƛǎΣ ƻŦŦƛŎƛŀƭƭȅ ǎǇƻƴǎƻǊŜŘ ŀƴŘ ǘƘŜǊŜŦƻǊŜ ǎǳōƧŜŎǘ ǘƻ ǎƪŜǇǘƛŎŀƭ 

reading as being self-serving. We decided to prepare an unauthorized history. (Kamins & Potter, 

1998, p. xiii)  

Kamins and Potter (1998) credited American missionaries with establishing the conditions for 

ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛΣ άA college would crown an Island educational establishment that already 

was remarkable for its time and place. Thanks in large part to the zeal for universal literacy instilled by 

ǘƘŜ /ŀƭǾƛƴƛǎǘ ƳƛǎǎƛƻƴŀǊƛŜǎ ŦǊƻƳ bŜǿ 9ƴƎƭŀƴŘΧέ όǇΦ оύΦ ²ƛǘƘ ǘƘƛǎ ŀǘǘǊƛōǳǘƛƻƴΣ YŀƳƛƴǎ ŀƴŘ tƻǘǘŜǊ ŜǊŀǎŜŘ 

Native Hawaiians who loved learning and their visionary monarchs who spread universal public schools 

across their Kingdom, for their unique contributions toward preparing Native Hawaiians for higher 

education. 

When Kamins and Potter (1998) began to name individuals who worked to establish UH, they 

identified two Native Hawaiians who brought bills for a college in 1901, the first law-making session of 

the Territorial era.  

Representative J. W. Kaliikoa of Keauhou, Hawaii, presented a petition from North Kona asking 

ŦƻǊ ŀ άǘŜǊǊƛǘƻǊƛŀƭ ǳƴƛǾŜǊǎƛǘȅέ ƛƴ ǘƘŜƛǊ ŘƛǎǘǊƛŎǘΦ !ǘ ǘƘŜ ǎŀƳŜ ƭŜƎƛǎƭŀǘƛǾŜ ǎŜǎǎƛƻƴΣ {ŜƴŀǘƻǊ 5ŀƴƛŜƭ YŀƴǳƘŀ 

ƻŦ hŀƘǳ ƛƴǘǊƻŘǳŎŜŘ {ŜƴŀǘŜ .ƛƭƭ bƻΦ сн ǘƻ ŎǊŜŀǘŜ ŀƴ ά!ƎǊƛŎǳƭǘǳǊŀƭ /ƻƭƭŜƎŜ ŀƴŘ aƻŘŜƭ CŀǊƳΦέ όǇΦ пύ  

Because the 1901 legislature ended without an appropriation for a university, Kamins and Potter 

(1998) continued their chronology by naming Native Hawaiian lawmakers who championed bills for a 

university in 1903, 1905, and 1907. First, Kamins and Potter credited Representative David Kupihea who, 

ƛƴ мфлоΣ ƛƴǘǊƻŘǳŎŜŘ ŀ ōƛƭƭ άƛŘŜƴǘƛŎŀƭέ όǇΦ пύ ǘƻ YŀƴǳƘŀΩǎ {Φ .Φ снΣ ŜȄŎŜǇǘ ǘƘŀǘ ƛǘ ŎŀƭƭŜŘ ŦƻǊ ǘƘŜ ƴŜǿ 

ǳƴƛǾŜǊǎƛǘȅ ǘƻ ōŜ ƭƻŎŀǘŜŘ ŀǘ [ŀƘŀƛƴŀ [ǳƴŀ {ŜƳƛƴŀǊȅ ƻƴ aŀǳƛΦ !ŦǘŜǊ YǳǇƛƘŜŀΩǎ ōƛƭƭ ŦŀƛƭŜŘ ƛƴ мфлоΣ YŀƳƛƴǎ 

ŀƴŘ tƻǘǘŜǊ ǎǳƳƳŀǊƛȊŜŘ ²Φ WΦ /ƻŜƭƘƻΩǎ ŀŘǾƻŎŀŎȅ ƛƴ мфлрΦ  
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²ƛǘƘ ǘƘŜ ƎƻǾŜǊƴƻǊΩǎ ŀǇǇǊƻǾal, Farrington drafted a resolution to that effect, which Representative 

William Joseph Huelani Coelho of Maui (his mother Hawaiian, his father Portuguese) introduced 

at the 1905 special session of the Legislature. . ..The 1905 resolution directed the territorial 

commissioners of public instruction to determine the probable expense of a College of Agriculture 

ŀƴŘ aŜŎƘŀƴƛŎ !Ǌǘǎ ŀƴŘ ŀ άǇƻǎǎƛōƭŜ ǇǊŀŎǘƛŎŀōƭŜ ǎƛǘŜΣέ ƛƴŎƭǳŘƛƴƎ [ŀƘŀƛƴŀƭǳƴŀΦ όǇΦ рύΦ 

.ŜŦƻǊŜ ŎƻƴŎƭǳŘƛƴƎ ǘƘŜƛǊ ŘŜǇƛŎǘƛƻƴ ƻŦ ǘƘŜ /ƻƭƭŜƎŜ ƻŦ Iŀǿŀƛ ƛΩǎ ƻǊƛƎins, Kamins and Potter (1998) 

made their final reference to Coelho. 

At the opening of the 1907 legislature, Governor Carter strongly supported the recommendations. 

He asked three friends, Henry E. Cooper, Charles E. Hemenway, and Ralph Hosmerςςall members 

of the University Club of Honolulu and subsequent regentsςςto prepare implementing legislation 

. . . which were introduced by William J. Huelani Coelho, now serving as a Maui senator. (p. 6) 

Later in their introductory chapter, Kamins and Potter (1998) highlighted Yap for his work on 

expanding the land-grant college into a comprehensive university. When the former deans assigned 

exclusive credit Yap, they erased all Native Hawaiians who contributed to the work prior to 1918, 

ά!ǇǇǊƻǇǊƛŀǘŜƭȅΣ ǘƘŜ ǇǊƻǘŀƎƻƴƛǎǘ for change was a member of the first non-haole ethnic group that had 

come to the Islands in numbers . . .. He was William Kwai Fong Yap, an assistant clerk with the Bank of 

Iŀǿŀƛƛέ όǇΦ мтύΦ  

²ƘƛƭŜ YŀƳƛƴǎ ŀƴŘ tƻǘǘŜǊ όмффуύ ŜȄǇƭŀƛƴŜŘ ¸ŀǇΩǎ ŀŘǾƻŎŀŎȅ ŦƻǊ ¦IΣ ǘhey confirmed that his 

motives came from his parental and financial interests.  

Yap was the father of eight sons and three daughters, and higher education was on his mind. In 

his autobiographical account of the origin of the University of Hawaii, he wrote of his desire to 

have his children benefit from an affordable education broader than that offered within the 

curriculum of the College of Hawaii. (p. 17)  
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²ƘƛƭŜ ŘŜǎŎǊƛōƛƴƎ ¸ŀǇΩǎ ǇŜǘƛǘƛƻƴ ŘǊƛǾŜΣ YŀƳƛƴǎ ŀƴŘ tƻǘǘŜǊ όмффуύ ǇŜǇǇŜǊŜŘ ǘƘŜƛǊ ƘƛǎǘƻǊƛƻƎǊŀǇƘȅ 

ǿƛǘƘ ǘƘŜ ƴŀƳŜǎ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ƭŜƎƛǎƭŀǘƻǊǎΣ ȅŜǘ ǘƘŜȅ ŘƛŘ ƴƻǘ ŎƛǘŜ ǘƘŜ ¢ŜǊǊƛǘƻǊƛŀƭ [ŜƎƛǎƭŀǘǳǊŜΩǎ ƧƻǳǊƴŀƭǎ 

as their source of data.  

{ŜƴŀǘŜ .ƛƭƭ тсΣ ŀ ƳŜŀǎǳǊŜ ǘƻ ŎǊŜŀǘŜ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛΣ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ōȅ {ŜƴŀǘƻǊ /ƘŀǊƭŜǎ 

E. King, a Kamehameha School alumnus and noted composer of Hawaiian songs, and seconded by 

DΦ tΦ YŀƳŀǳƻƘŀΦ ²ƛǘƘ ǎǘǊƻƴƎ ōŀŎƪƛƴƎ ōȅ {ŜƴŀǘƻǊ WƻƘƴ IΦ ²ƛǎŜΧŀƴŘ 9ŘǳŎŀǘƛƻƴ /ƻƳƳƛǘǘŜŜ 

chairman Stephen L. Desha, Sr. . . .. .S. B. 76 passed unanimously. In the House, the bill was guided 

to unanimous passage by other Hawaiian or part-Hawaiian legislators, including Henry L. 

Kawewehi and Henry J. Lyman . . .. (p. 18). 

Before ending their introductory chapter, Kamins and Potter (1998) identified two final early 

Native Hawaiians advocates for UH. When Territorial legislators asked the newly expanded university for 

its plans to offer Hawaiian language, Kamins and Potter characterized its Regents as committed to the 

ŜƴŘŜŀǾƻǊΣ ά¢ƘŜ ǘŜŀŎƘƛƴƎ ƻŦ Iŀǿŀƛƛŀƴ ǿŀǎ ŜŀǊƭȅ ŀŎŎŜǇǘŜŘ ŀǎ ŀ ǎǇŜŎƛŀƭ responsibility . . .. The regents 

budgeted $1,000 for a part-time instructor in Hawaiian. Frederick W. Beckley was appointed, and in 

мфнм ƘŜ ōŜƎŀƴ ǘŜŀŎƘƛƴƎ ŀƴ ƛƴǘǊƻŘǳŎǘƻǊȅ ŎƻǳǊǎŜέ όǇΦ ноύΦ YŀƳƛƴǎ ŀƴŘ tƻǘǘŜǊΩǎ όмффуύ ƭŀǎǘ ƳŜƴǘƛƻƴ ƻŦ ŀƴ 

early Native Hawaiian advocate for UH occurred when they identified John Wise as one of the Territorial 

{ŜƴŀǘƻǊǎ ǿƘƻ ǾƻǘŜŘ ƛƴ ǎǳǇǇƻǊǘ ƻŦ ǘƘŜ ǳƴƛǾŜǊǎƛǘȅ ŜȄǇŀƴǎƛƻƴ ŀƴŘ ŀǇǇƻƛƴǘŜŘ ƘƛƳ ŀǎ ¦IΩǎ second professor 

of Hawaiian language following Beckley. 

Agricultural Scientists CelebraǘŜ Iŀǿŀƛ ƛΩǎ [ŀƴŘ-Grant College 

!ǎ ǘƘŜ ŎŜƴǘŜƴƴƛŀƭ ŀƴƴƛǾŜǊǎŀǊȅ ƻŦ ¦IΩǎ ƻǊƛƎƛƴŀƭ ƭŀƴŘ-grant, the College of Tropical Agriculture and 

IǳƳŀƴ wŜǎƻǳǊŎŜǎ ό/¢!Iwύ ŀǇǇǊƻŀŎƘŜŘΣ ǊŜǎŜŀǊŎƘŜǊǎ ŦǊƻƳ /¢!IwΩǎ ǇŜǎǘ ŎƻƴǘǊƻƭ ŀƴŘ ŦƻƻŘ ǎŀŦŜǘȅ 

departments: Barry Brennan and James Hollyer (2008), volunteered to gather essays about their 

ŎƻƭƭŜƎŜΩǎ ƘƛǎǘƻǊȅΦ Lƴ ǘƘŜƛǊ ǇǊŜŦŀŎŜΣ ǘƘŜ ǇŀƛǊ ŀŘƳƛǘǘŜŘΣ άƴŜƛǘƘŜǊ ǘƘŜ ŀǳǘƘƻǊǎ ƴƻǊ ǘƘŜ ŜŘƛǘƻǊǎ ŀǊŜ ƘƛǎǘƻǊƛŀƴǎΦ 
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In general, the editors relied on the authors to identify the people and events that contributed to the 

ƎǊƻǿǘƘ ƻŦ ŀƴ ƛƴŘǳǎǘǊȅΣ ƻǊƎŀƴƛȊŀǘƛƻƴΣ ƻǊ ǇǊƻƎǊŀƳέ ό.ǊŜƴƴŀƴ ϧ IƻƭƭȅŜǊΣ нллуΣ ǇΦ ȄύΦ ¢ƘŜ ǾƻƭǳƳƛƴƻǳǎ 

collection ƻŦ Ŝǎǎŀȅǎ ŀƴŘ ǇƘƻǘƻǎΣ ǎǳōƳƛǘǘŜŘ ǘƻ .ǊŜƴƴŀƴ ŀƴŘ IƻƭƭȅŜǊ ōȅ /¢!IwΩǎ ŦƻǊƳŜǊ ǇǊƻŦŜǎǎƻǊǎ ŀƴŘ 

alumni, became: Hawaii's College of Tropical Agriculture and Human Resources: Celebrating the First 100 

Years. 

Lƴ ǘŜǊƳǎ ƻŦ ŀ ƘƛǎǘƻǊƛƻƎǊŀǇƘȅ ŀōƻǳǘ ¦IΩǎ ƻǊƛƎƛƴǎΣ .ǊŜƴƴŀƴ ŀƴŘ IƻƭƭȅŜǊΩǎ ǘŜȄǘ ǇǊŜǎŜƴǘŜŘ ǎƻƳŜ 

ŘŜŦƛŎƛŜƴŎƛŜǎ ǿƻǊǘƘȅ ƻŦ ŜǾŀƭǳŀǘƛƻƴΦ CƛǊǎǘΣ ǘƘŜȅ ŎǊŜŘƛǘŜŘ /¢!IwΩǎ ŦƛǊǎǘ ŦŀŎǳƭǘȅ ŀǎ ŜŀǊƭȅ ǇƛƻƴŜŜǊǎ Ŧƻr higher 

ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛΣ άhǳǊ ŎƻƭƭŜƎŜ ǿŀǎ ōǳƛƭǘ ōȅ ŘŜŘƛŎŀǘŜŘ ǾƛǎƛƻƴŀǊƛŜǎΣ ŀƴŘ ƛǘ ƛǎ ƻƴƭȅ ŦƛǘǘƛƴƎ ǘƘŀǘ ǘƘŜȅ ƘŀŘ 

ōǳƛƭŘƛƴƎǎ ƴŀƳŜŘ ŦƻǊ ǘƘŜƳέ ό.ǊŜƴƴŀƴ ϧ IƻƭƭȅŜǊΣ нллуΣ ǇΦ оύΦ bŜȄǘΣ ōȅ ŎǊŜŘƛǘƛƴƎ ŀƎǊƛŎǳƭǘǳǊŜΣ ǘƘŜ ¢ŜǊǊƛǘƻǊȅΩǎ 

dominant industry, for catalyzinƎ ǘƘŜ ƴŜŜŘ ŦƻǊ ŀ ǳƴƛǾŜǊǎƛǘȅ ƛƴ Iŀǿŀƛ ƛΣ .ǊŜƴƴŀƴ ŀƴŘ IƻƭƭȅŜǊ όнллуύ ŜǊŀǎŜŘ 

bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ƳƻƴŀǊŎƘǎ ǿƘƻ ǇǊƻƳǳƭƎŀǘŜŘ Ǿƛǎƛƻƴǎ ŦƻǊ ŀƴŘ ŎƻƳƳƛǘǘŜŘ ǘƘŜƛǊ bŀǘƛƻƴΩǎ ǊŜǎƻǳǊŎŜǎ ǘƻ 

provide rigorous, liberal schooling opportunities for their people since 1840. Finally, Brennan and 

Hollyer (2008) characterized the then-dominant ethnic group, the Native Hawaiians, as having little 

ƛƴǘŜǊŜǎǘ ƛƴ ǇǳǊǎǳƛƴƎ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴΣ άLƴ мфлтΣ ǘƘŜǊŜ ǿŀǎ ƴƻ ǎǘǊƻƴƎ ƎǊƻǳƴŘǎǿŜƭƭ ƻŦ ǎǳǇǇƻǊǘ ŦƻǊ ŀ 

college, even though the need for one in the Iŀǿŀƛƛŀƴ LǎƭŀƴŘǎ ƘŀŘ ōŜŜƴ ŘƛǎŎǳǎǎŜŘ ŦƻǊ ƻǾŜǊ рл ȅŜŀǊǎέ όǇΦ 

4).  

Within their historiography, Brennan and Hollyer (2008) credited only four Native Hawaiian 

ƭŜƎƛǎƭŀǘƻǊǎ ŀǎ ŀŘǾƻŎŀǘŜǎ ŦƻǊ ƛƴǘǊƻŘǳŎƛƴƎ ǇǳōƭƛŎ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ǘƻ Iŀǿŀƛ ƛΦ !ƭǘƘƻǳƎƘ .ǊŜƴƴŀƴ ŀƴŘ 

Hollyer (2008) were the only authors since Kittelson (1966) to account for Representative Luther 

YŀƴŜŀƭƛƛΣ ǘƘŜȅ ŘƛŘ ƴƻǘ ŎƛǘŜ ǘƘŜƛǊ ǎƻǳǊŎŜΣ άwŜǇǊŜǎŜƴǘŀǘƛǾŜ [ǳǘƘŜǊ YŀƴŜŀƭƛƛΩǎ ōƛƭƭ ǘƻ ŜǎǘŀōƭƛǎƘ a college in the 

Hawaiian Kingdom was tabled on the grounds that the ǘƛƳŜ ǿŀǎ ƴƻǘ ȅŜǘ ǊƛǇŜ ŦƻǊ ǎǳŎƘ ŀƴ ƛƴǎǘƛǘǳǘƛƻƴέ 

(Brennan & Hollyer, 2008, p. 4).  
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!ǎ .ǊŜƴƴŀƴ ŀƴŘ IƻƭƭȅŜǊ ŎƻƴǘƛƴǳŜŘΣ ǘƘŜȅ ŎǊŜŘƛǘŜŘ ²ŀƭƭŀŎŜ CŀǊǊƛƴƎǘƻƴ ŀǎ άǘƘŜ ŎƘŀƳǇƛƻƴ ƻŦ ŜŦŦƻǊǘǎ 

ǘƻ ŎǊŜŀǘŜ ŀ ŎƻƭƭŜƎŜέ ό.ǊŜƴƴŀƴ ϧ IƻƭƭȅŜǊΣ нллуΣ ǇΦ пύ ŀƴŘ ƳŀŘŜ ǇŀǎǎƛƴƎ ŀƴŘ ƛƴŀŎŎurate references to 

ǘƘǊŜŜ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ƭŜƎƛǎƭŀǘƻǊǎΥ wŜǇǊŜǎŜƴǘŀǘƛǾŜ ώǎƛŎϐ ²ƛƭƭƛŀƳ /ƻŜƭƘƻΣ WΦ ²Φ Yŀƭƛ ƛƪƻŀ ώǎƛŎϐΣ ŀƴŘ 5ŀƴƛŜƭ 

ώǎƛŎϐ YŀƴǳƘŀΦ CƛǊǎǘΣ .ǊŜƴƴŀƴ ŀƴŘ IƻƭƭȅŜǊ όнллуύ ƳƛǎǊŜǇǊŜǎŜƴǘŜŘ {ŜƴŀǘƻǊ /ƻŜƭƘƻΩǎ Ǉƻǎƛǘƛƻƴ ŀƴŘ 

characterized his advocacy as merely ōǊƛƴƎƛƴƎ CŀǊǊƛƴƎǘƻƴΩǎ ōƛƭƭ ǘƻ ǘƘŜ ŦƭƻƻǊ ƛƴ мфлтΦ bŜȄǘΣ ǊŜƎŀǊŘƛƴƎ 

Yŀƭƛ ƛƪƻŀ, Brennan and Hollyer committed the same spelling error as Kamins and Potter (1998) and 

characterized Yŀƭƛ ƛƪƻŀΩǎ ŀŘǾƻŎŀŎȅ ōȅ ǿŀȅ ƻŦ ŀ ǇƘǊŀǎŜ ǘƘŀǘ ǿŀǎ ƛŘŜƴǘƛŎŀƭ ǘƻ YŀƳƛƴǎ ŀƴŘ tƻǘǘŜǊΩs (1998) 

ǿƛǘƘƻǳǘ ŀǘǘǊƛōǳǘƛƻƴΣ άwŜǇǊŜǎŜƴǘŀǘƛǾŜ WΦ ²Φ Yŀƭƛikoa of Keauhou presented a petition from North Kona 

ǊŜǎƛŘŜƴǘǎ ŀǎƪƛƴƎ ŦƻǊ ŀ ǘŜǊǊƛǘƻǊƛŀƭ ǳƴƛǾŜǊǎƛǘȅΩ ƛƴ ǘƘŜƛǊ ŘƛǎǘǊƛŎǘέ ό.ǊŜƴƴŀƴ ϧ IƻƭƭȅŜǊΣ нллуΣ ǇΦ сΤ YŀƳƛƴǎ ϧ 

Potter, p. 4). The last Native Hawaiian that Brennan and Hollyer (2008) named in their text was Senator 

YŀƴǳƘŀΣ ǿƘƻǎŜ ƴŀƳŜ ǿŀǎ ŀŎǘǳŀƭƭȅ 5ŀǾƛŘ ǊŀǘƘŜǊ ǘƘŀƴ 5ŀƴƛŜƭΦ ά{ŜƴŀǘƻǊ 5ŀƴƛŜƭ YŀƴǳƘŀΩǎ ōƛƭƭ ǿŀǎ ŀƳŜƴŘŜŘ 

ǘƻ ŜǎǘŀōƭƛǎƘ ŀƴ Ψ!ƎǊƛŎǳƭǘǳǊŀƭ /ƻƭƭŜƎŜ ŀƴŘ aƻŘŜƭ CŀǊƳΩ ƻƴ h ŀƘǳ ǿŀǎ ŀƳŜƴŘŜŘ ǘƻ ƭƻŎŀǘŜ ǘƘŜ Ŏollege in 

Iŀǿŀƛ ƛ ƛǎƭŀƴŘΩǎ aƻǳƴǘŀƛƴ ±ƛŜǿΣ ƘƻƳŜ ŘƛǎǘǊƛŎǘ ƻŦ ǘƘŜ ǎŜƴŀǘŜ ǇǊŜǎƛŘŜƴǘΦέ όǇΦ сύΦ  

/ƻƴǎƛǎǘŜƴǘ ǿƛǘƘ /¢!IwΩǎ Ǝƻŀƭ ƻŦ ŎƻƳƳŜƳƻǊŀǘƛƴƎ ƛǘǎ ŎŜƴǘŜƴƴƛŀƭ ŀƴƴƛǾŜǊǎŀǊȅΣ .ǊŜƴƴŀƴ ŀƴŘ 

IƻƭƭȅŜǊΩǎ ǇǳōƭƛǎƘŜǊΣ ¢ƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛ tǊŜǎǎΣ ŘŜŎƛŘŜŘ ǘƻ ǇǊƻƳƻǘŜ ǘƘŜ ōƻok as a collectible rather 

ǘƘŀƴ ŀǎ ŀǳǘƘƻǊƛǘŀǘƛǾŜ ǎƻǳǊŎŜ ƻŦ ¦IΩǎ ƘƛǎǘƻǊȅΣ ά¢Ƙƛǎ ŎŜƴǘŜƴƴƛŀƭ ōƻƻƪ ŎŀǇǘǳǊŜǎ ŀƴŘ ŎŜƭŜōǊŀǘŜǎ ǎƻƳŜ ƻŦ ǘƘŜ 

ŜƴŜǊƎȅ ŀƴŘ ŀŎŎƻƳǇƭƛǎƘƳŜƴǘǎ ƻŦ ǘƘŜ ǇŜƻǇƭŜ ƛƴǾƻƭǾŜŘ ƛƴ /¢!IwΩǎ ŦƛǊǎǘ ŎŜƴǘǳǊȅΦ ²Ŝ ŜƴŎƻǳǊŀƎŜ ȅƻǳ ǘƻ ōǳȅ 

this limited-edition book ŦƻǊ ȅƻǳǊǎŜƭŦ ŀƴŘ ŀǎ ŀ ƎƛŦǘ ŦƻǊ ŦŀƳƛƭȅ ƳŜƳōŜǊǎ ƻǊ ŦǊƛŜƴŘǎΦέ 

The Earliest Native Hawaiian Advocate for UH  

²ƘƛƭŜ YƛǘǘŜƭǎƻƴΩǎ όмфссύ ƎǊŀŘǳŀǘŜ ǘƘŜǎƛǎ ǿŀǎ ǘƘŜ ŦƛǊǎǘ ǘƻ ƛŘŜƴǘƛŦȅ [ǳǘƘŜǊ YŀƴŜŀƭƛƛ ŀǎ ǘƘŜ ŦƛǊǎǘ 

Native Hawaiian who advocated for a college, it was thŜ YƛƴƎŘƻƳ ƻŦ Iŀǿŀƛ ƛΩǎ ƭŜƎƛǎƭŀǘƛǾŜ ƧƻǳǊƴŀƭǎ ǘƘŀǘ 

ǊŜǾŜŀƭŜŘ ǘƘŜ ǎƛƎƴƛŦƛŎŀƴŎŜ ƻŦ Ƙƛǎ ŀŘǾƻŎŀŎȅΦ άwŜǇΦ YŀƴŜŀƭƛƛ ƎŀǾŜ ƴƻǘƛŎŜ ƻŦ ŀƴ ŀŎǘ ǊŜƭŀǘƛƴƎ ǘƻ wŜǇǊŜǎŜƴǘŀǘƛǾŜǎ 
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of the Kingdom16
  ŀƴŘ ǊŜŀŘ ƛǘ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǘƛƳŜΦ IŜ ŀƭǎƻ ǊŜŀŘ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǘƛƳŜ .ƛƭƭ ур Ψ¢ƻ ǇǊƻǾƛde for a 

ŎƻƭƭŜƎŜ ŦƻǊ IŀǿŀƛƛŀƴǎΩέ όWƻǳǊƴŀƭ ƻŦ ǘƘŜ IƻǳǎŜ ƻŦ wŜǇǊŜǎŜƴǘŀǘƛǾŜǎΣ муфнΣ ǇΦ фнύΦ ²ƘƛƭŜ ǊŜǎŜŀǊŎƘƛƴƎ ǘƘŜ 

ōƛƭƭΩǎ ǇǊƻƎǊŜǎǎ ƛƴ ǘƘƛǎ ƭŜƎƛǎƭŀǘƛǾŜ ƧƻǳǊƴŀƭΣ L ǎŀǿ ǘƘŀǘ ƛǘ ǊŜŎŜƛǾŜŘ ǎǳŦŦƛŎƛŜƴǘ ǎǳǇǇƻǊǘ ŦǊƻƳ YŀƴŜŀƭƛƛΩǎ 

colleagues to be referred to the House Education Committee on July 19, 1892. Despite looking through 

ōƻǘƘ ǾƻƭǳƳŜǎ ƻŦ ǘƘŜ муфн IƻǳǎŜ WƻǳǊƴŀƭΣ L ŎƻǳƭŘ ƴƻǘ ŦƛƴŘ ŀƴȅ ŦǳǊǘƘŜǊ ŀŎǘƛƻƴǎ ǊŜƭŀǘŜŘ ǘƻ YŀƴŜŀƭƛƛΩǎ IΦ.Φ ур 

after it was referred to committee. 

Within this same legislative journal, it was noted thaǘ YŀƴŜŀƭƛƛΩǎ ōƛƭƭ ǊŜŎŜƛǾŜŘ ǎǳŦŦƛŎƛŜƴǘ ǎǳǇǇƻǊǘ 

from his colleagues to be referred to the House Education Committee on July 19, 1892. Unfortunately, 

ǘǊŀŎƪƛƴƎ ǇǊƻƎǊŜǎǎ ƻŦ YŀƴŜŀƭƛƛΩǎ ōƛƭƭ ŜƴŘŜŘ ŀŦǘŜǊ ōƻǘƘ ǾƻƭǳƳŜǎ ƻŦ ǘƘŜ муфн IƻǳǎŜ WƻǳǊƴŀƭ ǊŜǾŜŀƭŜŘ ƴƻ 

further aŎǘƛƻƴǎΦ 5ŜǎǇƛǘŜ YŀƴŜŀƭƛƛΩǎ ōƛƭƭ ŦŀƛƭƛƴƎ ǘƻ Ǉŀǎǎ ŎƻƳƳƛǘǘŜŜ ǊŜǾƛŜǿΣ ƭƻŎŀǘƛƴƎ ǘƘŜ ƻǊƛƎƛƴŀƭ ǊŜŎƻǊŘ ƻŦ 

YŀƴŜŀƭƛƛΩǎ ōƛƭƭ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ŘǳǊƛƴƎ ǘƘŜ ƭŀǎǘ ƭŀǿ-ƳŀƪƛƴƎ ǎŜǎǎƛƻƴ ƻŦ ǘƘŜ Iŀǿŀƛƛŀƴ YƛƴƎŘƻƳΩǎ ƘƛǎǘƻǊȅΣ ŀ 

Native Hawaiian representing the citizens of Maui and Moƭƻƪŀ ƛΣ ǳǊƎŜŘ Ƙƛǎ ŎƻƭƭŜŀƎǳŜǎ ǘƻ ƳŀƪŜ ǇǳōƭƛŎ 

higher education available to Hawaiians.   

!ƭƛ ƛ ŀƴŘ Yǳŀ ņƛƴŀ17 Call for a University 

!ŦǘŜǊ Iŀǿŀƛ ƛ ǿŀǎ ƛƭƭŜƎŀƭƭȅ ŀƴƴŜȄŜŘ ǘƻ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ƛƴ муфуΣ ǘƘŜ ŦƛǊǎǘ ƭŜƎƛǎƭŀǘƛǾŜ ǎŜǎǎƛƻƴ 

conducted under the American Constitution commenced on February 20, 1901. Attentive to the chiefly 

kuleana that flowed into him from both of his parents: Emma Kailikapuolono Metcalf and Frederick 

William Beckley, the 26-year-ƻƭŘ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ ŦƻǊ aŀǳƛΣ aƻƭƻƪŀ ƛΣ [ņƴŀ ƛΣ ŀƴŘ YŀƘƻ ƻƭŀǿŜ ǘƻƻƪ ŎƘŀǊƎŜ 

 
16  H. B. 84 
17 aŎDǊŜƎƻǊ όнллтύ ŜȄǇƭŀƛƴŜŘ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ǘƘŀǘ ƪǳŀ ņƛƴŀ ƘŀǾŜ ǇƭŀȅŜŘ ƛƴ ǇǊŜǎŜǊǾƛƴƎ ŀƴŘ ǇŜǊǇŜǘǳŀǘƛƴƎ 
Iŀǿŀƛƛŀƴ ŎǳƭǘǳǊŜ ŀƴŘ ƪƴƻǿƭŜŘƎŜΦ [ƛǘŜǊŀƭƭȅΣ ƳŜŀƴƛƴƎ άōŀŎƪ ƭŀƴŘǎέ ƪǳŀ ņƛƴŀ άŀǊŜ ǘƘŜ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ 
who remained in the rural communities of our islands, took care of the ƪǹǇǳƴŀ or elders, continued to 
ǎǇŜŀƪ IŀǿŀƛƛŀƴΣ ōŜƴǘ ǘƘŜƛǊ ōŀŎƪǎ ŀƴŘ ǎǿŜŀǘŜŘ ƛƴ ǘƘŜ ǘŀǊƻ ǇŀǘŎƘŜǎΧŀƴŘ ƘŜƭŘ ǘƘŀǘ ǿƘƛŎƘ ƛǎ ǇǊŜŎƛƻǳǎ ŀƴŘ 
sacred iƴ ǘƘŜƛǊ ŎŀǊŜέ όǇΦ пύΦ 
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of organizing his fellow law-makers for the work ahead. ²ƛǘƘ ǊŜǎǇŜŎǘ ŦƻǊ Ƙƛǎ Ǌŀƴƪ ŀƴŘ ŀōƛƭƛǘƛŜǎΣ Iŀǿŀƛ ƛΩǎ 

first Territorial Representatives chose Beckley as their Vice-Speaker.  

When the House convened its first day of law-making on February 21, 1901, Beckley introduced 

ŀ ǊŜǎƻƭǳǘƛƻƴ ǘƻ ƘŀǾŜ !ƳŜǊƛŎŀΩǎ 5ŜŎƭŀǊŀǘƛƻƴ ƻŦ LƴŘŜǇŜƴŘŜƴŎŜ ǊŜŀŘ ƛƴ ŦǳƭƭΣ ƻǳǘ ƭƻǳŘΣ ŀƴŘ ŜƴǘŜǊŜŘ ƛƴǘƻ ǘheir 

House Journal.  

I think it time and useful to solemnly remind those present and the people throughout the 

Territory of the great principles lying at the foundation of the Constitution of the United States, 

the supreme law of the land . . .. There is a tendency in these days in certain circles to believe that 

individual and class interests should guide advancing humanity, and that the power of the State 

should be invoked to further purely mercenary motives . . .. As a protest against such ideas 

unearthed from the time of the decline of the Roman Empire . . . I move that the Declaration of 

Independence be read aloud in both the English and Hawaiian languages and be spread upon the 

Journal.  (Journal of the House of Representatives, 1901, p. 4) 

When I firsǘ ŦƻǳƴŘ .ŜŎƪƭŜȅΩǎ ά5ŜŎƭŀǊŀǘƛƻƴ ƻŦ LƴŘŜǇŜƴŘŜƴŎŜέ ǊŜǎƻƭǳǘƛƻƴΣ L ŦŜƭǘ ǳƴŜŀǎȅ ŀōƻǳǘ ŀ 

ƘƛƎƘ ǊŀƴƪƛƴƎ ŀƭƛ ƛ appearing to ǇǳōƭƛŎƭȅ ŜƴŘƻǊǎŜ !ƳŜǊƛŎŀΩǎ ŦƻǳƴŘƛƴƎ ŘƻŎǳƳŜƴǘǎΦ IƻǿŜǾŜǊΣ ŀŦǘŜǊ 

ǊŜǾƛŜǿƛƴƎ ǘƘŜ Ŧǳƭƭ ǘǊŀƴǎŎǊƛǇǘ ƻŦ .ŜŎƪƭŜȅΩǎ ǊŜǎƻƭǳǘƛƻƴΣ ƛƴ ǿƘƛŎƘ ƘŜ ŜȄǇƭŀƛƴŜŘ Ƙis intentions to his 

ŎƻƭƭŜŀƎǳŜǎΣ L ǊŜŀƭƛȊŜŘ ƛǘ ǿŀǎ ŀ ƳŀǎǘŜǊŦǳƭ ŜȄŀƳǇƭŜ ƻŦ ǇƻƭƛǘƛŎŀƭ ǎǘǊŀǘŜƎȅΣ ōŜŦƛǘǘƛƴƎ .ŜŎƪƭŜȅΩǎ ŎƘƛŜŦƭȅ ƭƛƴŜŀƎŜΦ 

.ŜŀƳŜǊ όнлмпύ ŜȄǇƭŀƛƴŜŘ Ƙƻǿ ŀƭƛ ƛ ǎƪƛƭƭŦǳƭƭȅ ŜȄŜǊŎƛǎŜŘ ǇŜǊǎƻƴŀƭ ŀƴŘ ǇƻƭƛǘƛŎŀƭ ŀƎŜƴŎȅ ƛƴ ǘƘŜ ŦŀŎŜ ƻŦ 

colonizing forces.  

Hawaiƛŀƴ ŀƭƛ ƛ ƻŦ the late nineteenth century were able to exercise agency to choose which foreign 

ǘŜŎƘƴƻƭƻƎƛŜǎ ǘƘŜȅ ǿŀƴǘŜŘ ǘƻ ǳǎŜ ŀƴŘ ǘƻ ǿƘŀǘ ŘŜƎǊŜŜΦ  !ǎ ǎƪƛƭƭŜŘ ǎǘŀǘŜǎƳŜƴΣ ǘƘŜ ŀƭƛ ƛ ǿŜǊŜ 

intentional in fronting certain abilities and putting others aside for later use. (p. 13) 
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Within his resolution, Beckley instructed his fellow lawmakersςthe majority of whom were 

Native Hawaiiansςto exercise their newly acquired rights as U. S. citizens as a means of resisting the 

oppressive cultural, political, and economic forces generated by an oligarchy comprised of American 

missionaries and their children.  

With YƛǘǘŜƭǎƻƴΩǎ όмфссύ ŎƭǳŜ ŀōƻǳǘ aƻƭƻƪŀ ƛ ŎƛǘƛȊŜƴǎ ǿƘƻ ǇŜǘƛǘƛƻƴŜŘ ǘƘŜ ƴŜǿ ǘŜǊǊƛǘƻǊƛŀƭ 

ƎƻǾŜǊƴƳŜƴǘ ŦƻǊ ŀ ǳƴƛǾŜǊǎƛǘȅΣ L ǿŜƴǘ ǘƻ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ ǘƻ ŦƛƴŘ the full-text of their petition. 

!ŦǘŜǊ ǎŜŎǳǊƛƴƎ ǘƘŜ ŀǊŎƘƛǾƛǎǘΩǎ ƘŜƭǇ ǿƛǘƘ ǘƘŜ ŦƛƴŘƛƴƎ ƎǳƛŘŜ ŀƴŘ ƳƛŎǊƻŦƛƭƳΣ L ŦƻǳƴŘ tŜǘƛǘƛƻƴ bƻΦ ол 

(Appendix A) signed by 3418 bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŎƛǘƛȊŜƴǎ ŀƴŘ ǘŀȄǇŀȅŜǊǎ ŦǊƻƳ Iņƭŀǿŀ aƻƭƻƪŀ ƛ, that their 

representative, Beckley, introduced on the House floor on March 20, 1901. While their description of a 

ǳƴƛǾŜǊǎƛǘȅ ǿŀǎ ƴƻǘ ǎǇŜŎƛŦƛŎ ƛƴ ǘŜǊƳǎ ƻŦ ŜƛǘƘŜǊ ŀŎŀŘŜƳƛŎ ƻŦŦŜǊƛƴƎǎ ƻǊ ƭƻŎŀǘƛƻƴΣ .ŜŎƪƭŜȅΩǎ ƪǳŀ ņƛƴŀ 

constituents were unequivocal about who shƻǳƭŘ Ǉŀȅ ŦƻǊ ƛǘΦ ά! ¦ƴƛǾŜǊǎƛǘȅ Ƴǳǎǘ ōŜ ŜǎǘŀōƭƛǎƘŜŘ ƛƴ ǘƘŜ 

¢ŜǊǊƛǘƻǊȅ ƻŦ IŀǿŀƛƛΣ ǳƴŘŜǊ ǘƘŜ ŜȄǇŜƴǎŜǎ ƻŦ ǘƘŜ DƻǾŜǊƴƳŜƴǘέ ό[ŜƎƛǎƭŀǘǳǊŜ ƻŦ ǘƘŜ ¢ŜǊǊƛǘƻǊȅ ƻŦ IŀǿŀƛƛΣ 

1901b, p. 1).      

 ²ƛǘƘ YƛǘǘƭŜǎƻƴΩǎ όмфссύ ŎƭǳŜ ŀōƻǳǘ ŀ ǎŜŎƻƴŘ ǇŜǘƛǘƛƻƴ ŦǊƻƳ bƻǊǘƘ YƻƴŀΣ L Ŏƻntinued researching 

ŀǘ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ ŦƻǊ ǘƘŜƛǊ Ŧǳƭƭ-text petition.  When I found Petition #32 (Legislature of the 

Territory of Hawaii, 1901a) on microfilm, I saw two beautifully handwritten petitions whereby 5719 

 
18 Signatories to Petition # 30 (1901):  Sol. K. Kaahihikaua, James Kaahaneli, Saml. K. Kekahuna, D. W. 
Kahawai, J. Kaalouhi, Kaaimanoo, Kamanao Kiona, Kolomaio, D. Kalaau, Kaopuiki, S. Kanikau, S. P. 
Kaikala, S. Nakaumano, S. Hopaka, Kaiho, Keawe Paiaina, Timokeo, Puna Kailiuli, Kalani (?), A Pauole, Kila 
Kaukola, Liwai, Moku, J. W. Kawaa, Kanuimanu, Kia Kaalouahi, Oopa, John Kawaa, John Pihe, Peter 
Pascal, D. Kapawai, Jno. Kanikau, Wm. Kailiuli, Sam. P. Kaai 

 
19 Signatories on Petition #32, 1901: D. Keanini, Makuaole, H. K. Wahinekapu, J. H. Mahiko, D. K. 
Kamakee, Una, S. Kaai(moa?), G. Lupea, J. E. A. Kaiewe (?), S. K. Kupihe, J. K. Laioha, G. Haleamau, J. H. 
M. Kukahuna, J. K. Aipia, G. N. Alapai, Joseph Kauinui, D. Makainai, Hoolapa Kaakau, D. S. Lima, Ehu 
Kumukahi, J. L. Nihoa, Napahu Elua, J. Maiola, J. Keau, D. P. Waahila, Ehu Pule, David K. Alawa (?), J. W. 
Haau, P. M. Pahukula, Wai Hao, Jonah Pihea, S. Kaimuloa, J. G. Makahi, Kanohoanuu (?), S. Kipi, 
Keawehawaii, S. Kapuoe (?), G. Hoopai, P. Kama, Joe Kiaha, G. W. Kamaka, Pika Kaninau, G. D. Hueu, 
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ƪǳŀ ņƛƴŀ from North Kona articulated their demands that their government provide access to rigorous 

ǳƴƛǾŜǊǎƛǘȅ ǎǳōƧŜŎǘǎ ƛƴ ǘƘŜƛǊ ŘƛǎǘǊƛŎǘ ŀƴŘ ǘƘŀǘ ƛǘ ōŜ ǇǊƻǾƛŘŜŘ ŀǘ ƴƻ Ŏƻǎǘ ǘƻ Iŀǿŀƛ ƛ ȅƻǳǘƘ ƻǊ ǘƘŜƛǊ ŦŀƳƛƭƛŜǎΦ .ȅ 

choosing to draft and submit two versions of their petition, one in English (Appendix B), the other in 

Iŀǿŀƛƛŀƴ ό!ǇǇŜƴŘƛȄ /ύΣ ǘƘŜǎŜ ƪǳŀ ņƛƴŀ ǇŜǘƛǘƛƻƴŜǊǎ ǎƛƎƴŀƭŜŘ ǘƻ ǘƘŜ ƴŜǿ ƎƻǾŜǊƴƳŜƴǘ ǘƘŀǘ ŘŜǎǇƛǘŜ 

acquiring fluency in English, they remained loyal and steadfast speakers of their mother tongue. 

The sum of $1,000,000 be inserted in the appropriation Bill for the Building of a Government 

University for the education of all Hawaiian American youths in all high branches of learning such 

as Science, Political Economy, Physician and Surgery (Training), Civil Engineering, Astronomy, 

Navigation, and other great Branches of learning free to all youths of this country and this 

University to be built in North Kona Island of Hawaii (Legislature of the Territory of Hawaii, 1901a, 

p. 4) 

Details that Representative J. W. KŜƭƛƛƪƻŀΩǎ bƻǊǘƘ Yƻƴŀ ǇŜǘƛǘƛƻƴŜǊǎ ƛƴŎƭǳŘŜŘ ƛƴ ǘƘŜƛǊ Ǿƛǎƛƻƴ ƻŦ ǘƘŜ 

university that they desired indicated a depth of understanding and appreciation for its present and 

future value. By listing the specific subjects they wanted the new university to offer, I inferred that they 

not only hoped to train in those fields themselves but also wanted to ensure that their children and 

countrymen could become qualified for well-paying, well-regarded professions for many generations to 

come.  

 
Samuel Kahananui, W. N. Kailiino, Loi Kahananui, Mahuluae, S. W. Kaumuloa, P. Akana, Kaiuaa (?), J. P. 
Kamaka, P. K. Kahale, M. Lilinoe, S. W. Kaulainawakea, Jack Kapahu, Simona Kuakahele (?), A. K. Kapa. 
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Native Hawaiian Legislators Fight to Establish tǳōƭƛŎ IƛƎƘŜǊ 9ŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛ 

CǊƻƳ ǘƘŜ ǎǘŀǊǘ ƻŦ ǘƘŜ ǘŜǊǊƛǘƻǊƛŀƭ ŜǊŀΣ ƭŀǿƳŀƪŜǊǎ ŎƻƴǘƛƴǳŜŘ YŀƴŜŀƭƛƛΩǎ ŜŦŦƻǊǘǎ ǘƻ ŜǎǘŀōƭƛǎƘ ƘƛƎƘŜǊ 

ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛ ǿƛǘƘ ōƛƭƭǎ ŦƻǊ ŀƴ ŀƎǊƛŎǳƭǘǳǊŀƭ ŎƻƭƭŜƎŜΦ {ŜƴŀǘƻǊ WƻƘƴ ¢Φ .ǊƻǿƴΣ ŀ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ 

elected from Hilo, introduced S.B. 62 An Act to Create, Establish and Locate an Agricultural College and 

Model Farm, Providing for the Management Thereof, and Appropriating Money for its Maintenance and 

Development on March 28, 1901. By April 22, the SenaǘŜΩǎ tǳōƭƛŎ IŜŀƭǘƘ ŀƴŘ 9ŘǳŎŀǘƛƻƴ /ƻƳƳƛǘǘŜŜΣ 

ŎƻƳǇǊƛǎŜŘ ƻŦ {ŜƴŀǘƻǊǎ 5ŀǾƛŘ YŀƴǳƘŀΣ 5ŀǾƛŘ YŀƭŀǳƻƪŀƭŀƴƛΣ ŀƴŘ IŜƴǊȅ .ŀƭŘǿƛƴΣ ŀƳŜƴŘŜŘ .ǊƻǿƴΩǎ ōƛƭƭ ǘƻ 

ƛƴŎƭǳŘŜ ƭƻŎŀǘƛƴƎ ǘƘŜ ƴŜǿ ŀƎǊƛŎǳƭǘǳǊŀƭ ŎƻƭƭŜƎŜ ƛƴ ǘƘŜ ƴŜǿ nƭŀ ŀ ǎǳōŘƛǾƛǎƛƻƴ ƻƴ Iŀǿŀƛ ƛ LǎƭŀƴŘ ōŜŎŀǳǎŜ ǘƘŜȅ 

considered the area well-suited for farming and animal husbandry. 

One week later, S.B. 62 was brought to the floor for a second reading in the Senate where 

aŀǳƛΩǎ ǎŜƴŀǘƻǊΣ IŜƴǊȅ .ŀƭŘǿƛƴΣ ƳƻǾŜŘ ǘƘŀǘ ǘƘŜ ōƛƭƭ ǇǊƻŎŜŜŘ ǿƛǘƘ ŀƴ ŀƳŜƴŘƳŜƴǘ ǘƘŀǘ ǿƻǳƭŘ ǎǘǊƛƪŜ ǘƘŜ 

proposeŘ nƭŀŀ ƭƻŎŀǘƛƻƴ ƛƴ ŦŀǾƻǊ ƻŦ ƻƴŜ ŘŜǘŜǊƳƛƴŜŘ ōȅ ǘƘŜ DƻǾŜǊƴƻǊΣ ƻƴ ǘƘŜ ŎƻƴŘƛǘƛƻƴ ǘƘŀǘ ƛǘ ǊŜŎŜƛǾŜŘ 

ǘƘŜ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴΩǎ ŀǇǇǊƻǾŀƭΦ ²ƛǘƘƛƴ ǘǿƻ ŘŀȅǎΣ ǘƘŜ {ŜƴŀǘŜ ǇŀǎǎŜŘ ƛǘǎ ǘƘƛǊŘ ǊŜŀŘƛƴƎ ƻŦ {Φ.Φ снΣ ŀƴŘ 

ōȅ aŀȅ мΣ ǘƘŜ {ŜƴŀǘŜΩǎ ŎƭŜǊƪΣ aǊΦ {ƻƭƻƳƻƴ aŜƘŜǳƭŀ ŎƻƴŦƛǊƳed that the bill for a college originally 

ƛƴǘǊƻŘǳŎŜŘ ōȅ IƛƭƻΩǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǎŜƴŀǘƻǊΣ WƻƘƴ .ǊƻǿƴΣ ƘŀŘ ŎƻƳǇƭŜǘŜŘ ǘƘŜ ƭŀǿ-making process and 

was sent to Governor Sanford Dole to determine whether his government would appropriate funds to 

build the college. 

Despite legislative records that documented the advocacy of numerous legislators and 91 men 

ŦǊƻƳ bƻǊǘƘ Yƻƴŀ ŀƴŘ Iņƭŀǿŀ aƻƭƻƪŀ ƛ, most of whom were Native Hawaiian, seized their earliest 

opportunity to demand public higher education from the new territorial government, Dole refused to 

sign S.B. 62 into law. !ƭǘƘƻǳƎƘ L ŦƻǳƴŘ ƴƻ ŘƻŎǳƳŜƴǘǎ ǘƘŀǘ ŜȄǇǊŜǎǎŜŘ 5ƻƭŜΩǎ ǊŜŀǎƻƴǎ ŦƻǊ ƴƻǘ ǎƛƎƴƛƴƎ ǘƘŜ 

widely supported and swiftly passed bill into law, I did find newspaper articles that reported on incidents 

swirling around Dole during the final weeks of the 1901 legislative session.  
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CƛǊǎǘΣ !ƳŜǊƛŎŀƴ ƴŜǿǎ ƳŜŘƛŀ ǊŜǇƻǊǘŜŘ ƻƴ 5ƻƭŜΩǎ ŀƴǘŀƎƻƴƛǎƳ ǘƻǿŀǊŘ CŜŘŜǊŀƭ ƻŦŦƛŎƛŀƭǎΦ .ȅ !ǇǊƛƭ мпΣ 

1901, newspapers in Washington, D. C. reported that Dole denied the Federal government temporary 

use of a Honolulu building to establish the Federal courts in Hŀǿŀƛ ƛΣ ǇǊƻǾƻƪƛƴƎ the ire of both the U. S. 

5ŜǇŀǊǘƳŜƴǘ ƻŦ WǳǎǘƛŎŜ ŀƴŘ tǊŜǎƛŘŜƴǘ aŎYƛƴƭŜȅΦ ά¢ƘŜ ŀǳǘƘƻǊƛǘƛŜǎ ŀǊŜ ǎƻƳŜǿƘŀǘ ƛƴŎŜƴǎŜŘ ƻǾŜǊ ǘƘŜ 

ŀōǎŜƴŎŜ ƻŦ ŎƻǳǊǘŜǎȅ ǘƻ ǘƘŜ CŜŘŜǊŀƭ ƻŦŦƛŎƛŀƭǎ ƛƴ ǘƘŜ LǎƭŀƴŘǎέ όάDƻǾŜǊƴƻǊ 5ƻƭŜ Ƴǳǎǘ ŎƻƳŜ ǘƻ ǘƛƳŜέΣ мфлмΣ ǇΦ 

3).  

Next, it is possible that Dole was perturbed by Vice-Speaker Beckley calling a joint session of the 

legislature on May 1, 1901. Before all the Senators and Representatives in who attended the joint 

session, Beckley asked to serve as their delegate in an effort to personally appeal to President McKinley 

ŦƻǊ ǊŜƭƛŜŦ ŦǊƻƳ 5ƻƭŜΩǎ ŀƴǘƛ-democratic use of his office. Beckley offered to travel to San Francisco where 

ƘŜ ǿƻǳƭŘ ǇŜǘƛǘƛƻƴ aŎYƛƴƭŜȅ ŦƻǊ ŀƴ ƛƳƳŜŘƛŀǘŜ ǊŜƳŜŘȅ ǘƻ 5ƻƭŜΩǎ ǳƴǿƛƭƭƛƴƎƴŜǎǎ ǘƻ ƘƻƴƻǊ ¦Φ{Φ 

constitutional privƛƭŜƎŜǎ ƻǿŜŘ ǘƻ ǘƘŜ ƴŜǿ ǘŜǊǊƛǘƻǊƛŀƭ ŎƛǘƛȊŜƴǎ ŀƴŘ ƭŜƎƛǎƭŀǘƻǊǎΦ ά¢ƘŜ DƻǾŜǊƴƻǊ ŜƛǘƘŜǊ ǳǘǘŜǊƭȅ 

failed to comprehend the changes in government contemplated by the terms of the Organic Act or 

ignored them in his message to the legislature, proposing in their stead dual conditions, not only 

thoroughly un-American in principle, but entirely misleading as ǿŜƭƭέ όWƻǳǊƴŀƭ ƻŦ ǘƘŜ IƻǳǎŜ ƻŦ 

Representatives Regular and Extra Sessions of 1901, 1901, p. 192). Beckley continued his appeal to 

President McKinley by explaining hƻǿ ƘŜ ŀƴŘ Ƙƛǎ ŦŜƭƭƻǿ ƭŜƎƛǎƭŀǘƻǊǎ ǿƻǳƭŘ ƘŀǾŜ ǇǊŜŦŜǊǊŜŘ ǘƘŀǘ Iŀǿŀƛ ƛ 

would have remained an independent nation ruled by a constitutional monarch but considered the 

ŀǎǎǳǊŀƴŎŜ ƻŦ Ŝǉǳŀƭ ǊƛƎƘǘǎ ǳƴŘŜǊ !ƳŜǊƛŎŀΩǎ ŦƻǳƴŘƛƴƎ ŘƻŎǳƳŜƴǘǎ ŀǎ ŀ ƳŜŀƴǎ ƻŦ ǊŜƭƛŜŦ ŦƻǊ Iŀǿŀƛ ƛΩs non-

White majorityτcomprised of Native people and immigrantsςςof the influences brought on by the 

missionary oligarchy. 

As the full meaning of the change dawned on us, and we saw the consummation of that Justice 

and Equality for which we had striven . . . was to be finally given to us by the Organic Act, we 
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relented, became Americans and turned our eyes to the fulfillment of the promises held out in the 

Constitution of the United States . . .. (Journal of the House of Representatives Regular and Extra 

Sessions of 1901, 1901, p. 192)  

Beckley concluded his concurrent resolution by urging President McKinley to remove Dole from 

ƻŦŦƛŎŜ ŦƻǊ ŘŜƴȅƛƴƎ ŎƛǘƛȊŜƴǎƘƛǇ ŀƴŘ ǎǳŦŦǊŀƎŜ ǘƻ ǘƘŜ ƳŀƧƻǊƛǘȅ ŜǘƘƴƛŎ ƎǊƻǳǇǎΦ άIŜ Ƙŀǎ ƴƻǘ ǘƘŜƛǊ ōŜǎǘ ƛƴǘŜǊŜǎǘǎ 

at heart; he has subverted the principles of American government to the service of a class instead of for 

ǘƘŜ ƎƻƻŘ ƻŦ ǘƘŜ ǿƘƻƭŜ ǇŜƻǇƭŜ Φ Φ ΦΦέ όWƻǳǊƴŀƭ ƻŦ ǘƘŜ IƻǳǎŜ ƻŦ wŜǇǊŜǎŜƴǘŀǘƛǾŜǎ wŜƎǳƭŀǊ ŀƴŘ 9ȄǘǊŀ {Ŝǎǎƛƻƴǎ 

of 1901, 1901, p. 193).  

Lƴ Ƙƛǎ ŦƛǊǎǘ ȅŜŀǊ ŀǎ ǘƘŜ ƴŜǿ ǘŜǊǊƛǘƻǊȅΩǎ ƎƻǾŜrnor, Dole was unabashed in obstructing liberal 

democracy and governance. On May 1, 1901, the Evening Bulletin newspaper printed an editorial 

ŜƴǘƛǘƭŜŘ άtǊƻǾŜ ǘƘŜ /ƘŀǊƎŜέ ƛƴ ǿƘƛŎƘ ǘƘŜ ŀǳǘƘƻǊ ŎƘŀǎǘƛǎŜŘ 5ƻƭŜΩǎ ōŜƘŀǾƛƻǊ 

DƻǾŜǊƴƻǊ 5ƻƭŜΩǎ ǊŜǇƭȅ ǘƻ ǘƘŜ {ŜƴŀǘŜ ǊŜƎŀrding his oft repeated charge that bribery attends the 

walks of legislative members is, in view of bribery being given as a reason for refusal to extend 

the session, the weakest, most incompetent and in fact childish document ever receiving a 

ƎƻǾŜǊƴƻǊΩǎ ǎƛƎƴŀǘǳǊŜΦ όάtǊƻǾŜ ǘƘŜ ŎƘŀǊƎŜέΣ мфлмΣ ǇΦ пύ    

Although the first territorial legislature ended with a fully vetted and widely supported bill to 

establish a ŎƻƭƭŜƎŜ ƛƴ Iŀǿŀƛ ƛ, Dole did not sign it into law. Fortunately, many of these legislators, 

including Beckley, were re-elected to serve in the second territorial legislature in 1903. Having earned 

their trust and confidence, Beckley was elected by his colleagues to serve as Speaker of the House in 

1903. 

On March 12, just 16 days into the new session, Representative David Kupihea of h ŀƘǳ 

ƛƴǘǊƻŘǳŎŜŘ IΦ.Φ ммΥ ά!ƴ !Ŏǘ ǘƻ /ǊŜŀǘŜΣ 9ǎǘŀōƭƛǎƘ ŀƴŘ [ƻŎŀǘŜ ŀƴ !ƎǊƛŎǳƭǘǳǊŀƭ /ƻƭƭŜƎŜ ŀƴŘ aƻŘŜƭ CŀǊƳΣ 

Providing for the Management Thereof, and Appropriating Money for its Maintenance and 
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5ŜǾŜƭƻǇƳŜƴǘΦέ YǳǇƛƘŜŀ also championed an effort to support the mother tongue of the Native 

Hawaiian people, ŀǎ ŜǾƛŘŜƴŎŜŘ ōȅ Ƙƛǎ ōƛƭƭ IΦ.Φ ммлΥ ά¢ŜŀŎƘƛƴƎ Iŀǿŀƛƛŀƴ [ŀƴƎǳŀƎŜ ƛƴ tǳōƭƛŎ {ŎƘƻƻƭǎΦέ 

YǳǇƛƘŜŀΩǎ ōƛƭƭ ŦƻǊ ǘƘŜ ŜǎǘŀōƭƛǎƘƳŜƴǘ ƻŦ ŀƴ ŀƎǊƛŎǳƭǘǳǊŀƭ ŎƻƭƭŜƎŜ ǇǊƻƎǊŜǎǎŜŘ ǘƘǊƻǳƎƘ the House with 

support of S. F. Chillingworth, a Native Hawaiian elected to represent Honolulu. During the 1903 session, 

Chillingworth was the chair of the House Public Health & Education committee whose members were all 

Native Hawaiians: H. M. Kaniho of North Kohala, HawaiƛΤ WΦ YΦ tŀŜƭŜ ƻŦ Yƻ ƻƭŀǳǇƻƪƻΣ h ŀƘǳΤ {ŀƳǳŜƭ 

YŜƭƛƛƴƻƛ ƻŦ ²ŀƛƭǳƪǳΣ aŀǳƛΤ ŀƴŘ WƻŜƭ bŀƪŀƭŜƪŀ ƻŦ IņƭŀǿŀΣ aƻƭƻƪŀ ƛΦ 5ǳǊƛƴƎ /ƘƛƭƭƛƴƎǿƻǊǘƘΩǎ ŎƻƳƳƛǘǘŜŜ 

meeting on April 7, members amended the bill to build the new college at the Lahaina Luna Seminary, 

likely because the school was already equipped with facilities and curricula to teach agricultural 

subjectsΦ hƴ !ǇǊƛƭ ноΣ мфлоΣ {ƻǳǘƘ YƻƴŀΩǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ CΦ wΦ DǊŜŜƴǿŜƭƭ ōǊƻǳƎƘǘ YǳǇƛƘŜŀΩǎ IΦ .Φ мм ǘƻ 

the floor for its third reading where it received a unanimous affirmative vote from the 24 

representatives who were present. 

Before the lawmakers adjourned for the day, the House Clerk transferred the thrice-read H. B. 

11 to the Senate for further consideration. During the evening session on April 23, 1903, David 

YŀƭŀǳƻƪŀƭŀƴƛΣ {ǊΦΣ ŜƭŜŎǘŜŘ ǘƻ ǎŜǊǾŜ h ŀƘǳΣ ƳƻǾŜŘ ǘƻ Ǉŀǎǎ IΦ .Φ мм ƻƴ ƛǘǎ ŦƛǊǎǘ ǊŜŀŘƛƴƎΦ YŀƭŀǳƻƪŀƭŀƴƛΩǎ 

Ƴƻǘƛƻƴ ǿŀǎ ǎŜŎƻƴŘŜŘ ōȅ ŀƴƻǘƘŜǊ h ŀƘǳ ǎŜƴŀǘƻǊΣ [ƛƴŎƻƭƴ [ƻȅ aŎ/ŀƴŘƭŜǎǎΦ .ȅ ǘƘŜ ƴŜȄǘ ŘŀȅΣ ²ƛƭƭƛŀƳ 

/ƘŀǊƭŜǎ !ŎƘƛΣ ŀƴ h ŀƘǳ ǎŜƴŀǘƻǊ ƻŦ ōƻǘƘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀƴŘ /ƘƛƴŜǎŜ ŀƴŎŜǎǘǊȅΣ ƳƻǾŜŘ ǘƻ Ǉŀǎǎ IΦ .Φ мм ƻƴ 

its second reading. AŎƘƛΩǎ Ƴƻǘƛƻƴ ǿŀǎ ǎŜŎƻƴŘŜŘ ōȅ IƛƭƻΩǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǎŜƴŀǘƻǊΥ WΦ ¢Φ .ǊƻǿƴΦ hƴ !ǇǊƛƭ 

27, Senator Achi moved that the Senate approve H. B. 11 in its third and final reading and this motion 

was seconded by McCandless. 

5ŜǎǇƛǘŜ ǘƘŜ ƭŜƎƛǎƭŀǘƻǊǎΩ ǉǳƛŎƪ ŀŎǘƛƻƴǎ ŀƴŘ wide support, H. B. 11 was not signed into law in 1903. 

Lƴ мфлоΣ 5ƻƭŜ ǿŀǎ ǎǘƛƭƭ ǎŜǊǾƛƴƎ ŀǎ ǘƘŜ ¢ŜǊǊƛǘƻǊȅΩǎ ƎƻǾŜǊƴƻǊΦ 
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When the third territorial legislative session opened in 1905, only the House of Representatives 

took action toward establishing a college ƛƴ Iŀǿŀƛ ƛΦ hƴ aŀǊŎƘ мпΣ мфлрΣ IƛƭƻΩǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ WΦ 5Φ [Ŝǿƛǎ 

expedited the law-making process by suspending the rules, allowing his colleagues to vote on H.B. 150: 

ά!ƴ !Ŏǘ ǘƻ /ǊŜŀǘŜΣ 9ǎǘŀōƭƛǎƘ ŀƴŘ [ƻŎŀǘŜ ŀƴ !ƎǊƛŎǳƭǘǳǊŀƭ /ƻƭƭŜƎŜ ŀƴŘ aƻŘŜƭ CŀǊƳΣ ǇǊƻǾƛŘƛng for the 

aŀƴŀƎŜƳŜƴǘ ǘƘŜǊŜƻŦΣ ŀƴŘ !ǇǇǊƻǇǊƛŀǘƛƴƎ ƳƻƴŜȅ ώǎƛŎϐ ŦƻǊ ƛǘǎ aŀƛƴǘŜƴŀƴŎŜ ŀƴŘ 5ŜǾŜƭƻǇƳŜƴǘΣέ ŘǳǊƛƴƎ ǘƘŜ 

ōƛƭƭΩǎ ŦƛǊǎǘ ǊŜŀŘƛƴƎΦ wŜǇǊŜǎŜƴǘŀǘƛǾŜ [ŜǿƛǎΩ ǎǘǊŀǘŜƎƛŎ ǳǎŜ ƻŦ ǇŀǊƭƛŀƳŜƴǘŀǊȅ ǇǊƻŎŜŘǳǊŜǎ ŀƭƭƻǿŜŘ IΦ.Φ мрл ǘƻ 

progress expeditiously to the House Committee on Public Education15, which was chaired by Maui, 

Molokai, and LņnaƛΩǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ ŀƴŘ .ŜŎƪƭŜȅϥǎ ǎǘŜǇŦŀǘƘŜǊ aƻǎŜǎ bŀƪǳƛƴŀΦ With legislative oversight 

ƻƴ ƳŀǘǘŜǊǎ ŎƻƴŎŜǊƴƛƴƎ Iŀǿŀƛ ƛΩǎ ǇǳōƭƛŎ ǎŎƘƻƻƭǎΣ bŀƪǳƛƴŀ ǊŜǇƻǊǘŜŘ Ƙƛǎ ŎƻƳƳƛǘǘŜŜΩǎ ŎƻƴŎŜǊƴǎ ŀƴŘ 

recommendations to the House on April 15, 1905.  

Your committee...has thoroughly gone into the object of this Bill and it fully recognizes the 

importance of the same, but considers it at the present time, the outlay to carry out the object 

will involve too great an expenditure of public funds. (Journal of the House of Representatives, 

1905, p. 1025) 

.ŜŎŀǳǎŜ ǘƘŜȅ ƘŀŘ ƭŜƎƛǎƭŀǘƛǾŜ ƻǾŜǊǎƛƎƘǘ ƻǾŜǊ ǘƘŜ ¢ŜǊǊƛǘƻǊȅΩǎ ǎŎƘƻƻƭǎΣ bŀƪǳƛƴŀΩǎ ŎƻƳƳƛǘǘŜŜ 

consulted the Superintendent oŦ tǳōƭƛŎ LƴǎǘǊǳŎǘƛƻƴΩǎ ǊŜǇƻǊǘΣ ǎǳōƳƛǘǘŜŘ Ƨǳǎǘ ŦƻǳǊ ƳƻƴǘƘǎ ǇǊƛƻǊΣ ƛƴ 

5ŜŎŜƳōŜǊ мфлпΦ bŀƪǳƛƴŀ ŀƴŘ Ƙƛǎ ŎƻƳƳƛǘǘŜŜ ƳŜƳōŜǊǎ ŎƻƴŎƭǳŘŜŘ ǘƘŀǘ ǘƘŜ ¢ŜǊǊƛǘƻǊȅΩǎ ƛƴǾŜǎǘƳŜƴǘǎ ƛƴǘƻ 

ŎǳǊǊƛŎǳƭǳƳ ŀƴŘ ŦŀŎƛƭƛǘȅ ƛƳǇǊƻǾŜƳŜƴǘǎ ŀǘ [ŀƘŀƛƴŀ [ǳƴŀ ǿƻǳƭŘ ŀŎƘƛŜǾŜ ǘƘŜ Ǝƻŀƭǎ ƻŦ [ŜǿƛǎΩ ǇǊƻǇosed 

ŀƎǊƛŎǳƭǘǳǊŀƭ ŎƻƭƭŜƎŜΦ bŀƪǳƛƴŀΩǎ ŎƻƳƳƛǘǘŜŜ ŀƭǎƻ ƴƻǘŜŘ ǘƘŀǘ ǿƘŜƴ ǘƘŜ ƛƳǇǊƻǾŜƳŜƴǘǎ ŀǘ [ŀƘŀƛƴŀ [ǳƴŀ ǿŜǊŜ 

Ŧǳƭƭȅ ƛƳǇƭŜƳŜƴǘŜŘΣ ǘƘŜȅ ǿƻǳƭŘ ǎǘǊŜƴƎǘƘŜƴ Iŀǿŀƛ ƛΩǎ ŀǇǇƭƛŎŀǘƛƻƴ ǘƻ ǘƘŜ ¦Φ{Φ 5ŜǇŀǊǘƳŜƴǘ ƻŦ !ƎǊƛŎǳƭǘǳǊŜ 

for a land-grant. Such considerations caused NakuƛƴŀΩǎ ŎƻƳƳƛǘǘŜŜ ǘƻ ǇƻǎǘǇƻƴŜ IΦ.Φ мрл ƛƴŘŜŦƛƴƛǘŜƭȅΦ 

Despite encountering various degrees of support and barriers in response to bills they 

ƛƴǘǊƻŘǳŎŜŘ ōŜǘǿŜŜƴ муфн ŀƴŘ мфлрΣ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ Ŧƛƴŀƭƭȅ ŀŎƘƛŜǾŜŘ ǘƘŜƛǊ Ǝƻŀƭ 
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during the fourth territorial legislative session in 1907. On March 1, 1907, Senator W. J. Coelho, whom 

both Kittelson (1966) and Brennan and Hollyer (2008) mistook for a representative, introduced S.B. 38: 

ά!ƴ !Ŏǘ ǘƻ 9ǎǘŀōƭƛǎƘ ǘƘŜ /ƻƭƭŜƎŜ ƻŦ !ƎǊƛŎǳƭǘǳǊŜ ŀƴŘ aŜŎƘŀƴƛŎŀƭ !Ǌǘǎ of Hawaii, and to Provide for the 

DƻǾŜǊƴƳŜƴǘ ŀƴŘ {ǳǇǇƻǊǘ ǘƘŜǊŜƻŦΦέ 5ŜǇƭƻȅƛƴƎ ǘƘŜ ǎŀƳŜ ŘŜŦǘ ǇŀǊƭƛŀƳŜƴǘŀǊȅ ƳŀƴŜǳǾŜǊ ǘƘŀǘ 

Representative J. D. Lewis of Hilo used in 1905, Coelho immediately suspended procedural rules and 

ƘŜƭŘ ǘƘŜ ōƛƭƭΩǎ ŦƛǊǎǘ ǊŜŀŘƛƴƎ ŀƴŘ ǾƻǘŜ ǎƛƳǳƭǘŀƴŜƻǳǎƭȅΣ ǿƘƛŎƘ ŀŎŎŜƭŜǊŀǘŜŘ ǘƘŜ ōƛƭƭΩǎ ƳƻǾŜƳŜƴǘ ƛƴǘƻ ǘƘŜ 

{ŜƴŀǘŜΩǎ 9ŘǳŎŀǘƛƻƴ /ƻƳƳƛǘǘŜŜΦ 

hƴ aŀǊŎƘ тΣ мфлтΣ ǘƘŜ {ŜƴŀǘŜΩǎ /ƻƳƳƛǘǘŜŜ ƻƴ 9ŘǳŎŀǘƛƻƴΣ ŎƘŀƛǊŜŘ ōȅ DŜƻǊƎŜ /Φ IŜǿƛǘǘ ƻŦ 

²ŀƛ ǁƘƛƴǳΣ Iŀǿŀƛ ƛΣ ǿƛǘƘ ƳŜƳōŜǊǎ /ƘŀǊƭŜǎ WΦ aŎ/ŀǊǘƘȅ ŀƴŘ /ƘŀǊƭŜǎ CΦ /ƘƛƭƭƛƴƎworth of Honolulu 

reviewed the bill and proposed amendments designed to strengthen HawaiƛΩǎ ŀǇǇƭƛŎŀǘƛƻƴ ŦƻǊ ƛǘǎ ƭŀƴŘ-

grant. For example, one of the proposed amendments called for naming the majors that would fulfill the 

5ŜǇŀǊǘƳŜƴǘ ƻŦ !ƎǊƛŎǳƭǘǳǊŜΩǎ ŜȄǇŜŎtations for land-ƎǊŀƴǘǎΣ ōǳǘ IŜǿƛǘǘΩǎ ŎƻƳƳƛǘǘŜŜ ŀƭǎƻ ƛƴŎƭǳŘŜŘ ŀ ŎƭŀǳǎŜ 

that gave the Regents discretion to offer liberal, professionally-oriented subjects.  

The purposes of the College are to give thorough instruction in agriculture, mechanic arts and the 

natural sciences connected therewith, and such instruction in other branches of advanced 

learning as the Board of Regents may from time to time prescribe...The standard of education in 

each course shall be equal to that given and required by similar colleges on the mainland... 

(Journal of Senate, 1907, p. 300) 

!ŦǘŜǊ ŀŘƻǇǘƛƴƎ ǘƘŜ ŀƳŜƴŘƳŜƴǘǎ ǊŜŎƻƳƳŜƴŘŜŘ ōȅ IŜǿƛǘǘΩǎ ŎƻƳƳƛǘǘŜŜΣ ǘƘŜ {ŜƴŀǘŜ Ŏŀǎǘ ŀ 

ǳƴŀƴƛƳƻǳǎ ǾƻǘŜ ƛƴ ǎǳǇǇƻǊǘ ƻŦ /ƻŜƭƘƻΩǎ ōƛƭƭ ƻƴ aŀǊŎƘ фΣ мфлтΦ ¢ƘŜ ŦƻƭƭƻǿƛƴƎ ŘŀȅΣ ǘƘŜ {ŜƴŀǘŜ ǎŜƴǘ {Φ.Φ сн 
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to the House. By March 14, 1907, the House Committee on Education20 reviewed S.B. 62 and 

recommended that the House vote to support the bill. Finally, on March 25, 1907, Alatau Atkinson, the 

Secretary of Iŀǿŀƛ ƛ, notified the Senate that Governor George Carter had signŜŘ /ƻŜƭƘƻΩǎ {Φ.Φ сн ƛƴǘƻ 

ƭŀǿΦ hƴ {ŜǇǘŜƳōŜǊ мпΣ мфлу ǘƘŜ /ƻƭƭŜƎŜ ƻŦ Iŀǿŀƛ ƛ ƻǇŜƴŜŘ ŦƻǊ ƛǘǎ ŦƛǊǎǘ Ŏƭŀǎǎ ƻŦ ŦƛǾŜ ǎǘǳŘŜƴǘǎΣ ǘǿƻ ƻŦ 

whom were Native Hawaiians: Ernest K. Richardson and Simeon K. Domingo. 

Native Hawaiian Lawmakers Expanded the College into a University 

!ƭǘƘƻǳƎƘ Iŀǿŀƛ ƛ ƘŀŘ Ŧƛƴŀƭƭȅ ŜǎǘŀōƭƛǎƘŜŘ ŀ ƭŀƴŘ-grant college, it should be remembered that 

¦IΩǎ ŜŀǊƭƛŜǎǘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ƘŀŘ ǎǇŜŎƛŦƛŎŀƭƭȅ ŎŀƭƭŜŘ ŦƻǊ ŀ ƭƛōŜǊŀƭΣ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ǇǳōƭƛŎ 

ǳƴƛǾŜǊǎƛǘȅΦ WƻǳǊƴŀƭǎ ŦǊƻƳ ǘƘŜ ¢ŜǊǊƛǘƻǊȅΩǎ {ŜƴŀǘŜ ŀƴŘ Iƻǳse of Representatives indicated that lawmakers 

ŀŎǘŜŘ ǳǇƻƴ ŜȄǇŀƴŘƛƴƎ ǘƘŜ /ƻƭƭŜƎŜ ƻŦ Iŀǿŀƛ ƛ ƛƴǘƻ ŀ ǳƴƛǾŜǊǎƛǘȅ ŜŀǊƭȅ ƛƴ ǘƘŜ мфмф ƭŜƎƛǎƭŀǘƛǾŜ ǎŜǎǎƛƻƴΦ hƴ 

CŜōΦ нсΣ мфмфΣ IƻƴƻƭǳƭǳΩǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǎŜƴŀǘƻǊΣ /ƘŀǊƭŜǎ 9Φ YƛƴƎ ǊŜŎŜƛǾŜŘ ¸ŀǇΩǎ ǇŜǘƛǘƛƻƴ ŀƴŘ 

introduced a bill toward expanding the land-ƎǊŀƴǘ ŎƻƭƭŜƎŜ ƛƴǘƻ ŀ ǳƴƛǾŜǊǎƛǘȅΥ {Φ.Φ тсΣ ά!ƴ !Ŏǘ ǘƻ ŜǎǘŀōƭƛǎƘ ŀ 

¦ƴƛǾŜǊǎƛǘȅ ƻŦ IŀǿŀƛƛΦέ .ȅ aŀǊŎƘ уΣ мфмфΣ {ŜƴŀǘƻǊ {ǘŜǇƘŜƴ 5ŜǎƘŀ {ǊΦ ƻŦ IƛƭƻΣ ŀ ŦƭǳŜƴǘ ǁƭŜƭƻ Iŀǿŀƛ ƛ 

speaker, pastor of Hawaiian Christian churches, and husband to a Native Hawaiian woman, was serving 

as ǘƘŜ {ŜƴŀǘŜΩǎ 9ŘǳŎŀǘƛƻƴ /ƻƳƳƛǘǘŜŜ ŎƘŀƛǊ ŀƴŘ ŀƴƴƻǳƴŎŜŘ Ƙƛǎ ŎƻƳƳƛǘǘŜŜΩǎ ǎǳǇǇƻǊǘ ŦƻǊ YƛƴƎΩǎ ōƛƭƭΦ  

hƴ aŀǊŎƘ мрΣ мфмфΣ ǘƘŜ {ŜƴŀǘŜΩǎ /ƻƳƳƛǘǘŜŜ ƻƴ ²ŀȅǎ ŀƴŘ aŜŀƴǎ ǊŜǇƻǊǘŜŘ ƻƴ ƛǘǎ 

recommendations on S. B. 76. Three of ǘƘŜ {ŜƴŀǘŜ ²ŀȅǎ ŀƴŘ aŜŀƴǎ /ƻƳƳƛǘǘŜŜΩǎ ǎŜǾŜƴ ƳŜƳōŜǊǎ ǿŜǊŜ 

Native Hawaiians: John Wise, Charles King and Robert Hind. With the exception of Senator C. A. Rice of 

 
20 1907 House Committee on Education: E. A. C. Long (Honolulu), chairperson, S. P. Correa (West & 
/ŜƴǘǊŀƭ h ŀƘǳύΣ ²ƛƭƭƛŀƳ YΦ [ŜƭŜƛǿƛ ό²Ŝǎǘ ϧ /ŜƴǘǊŀƭ h ŀƘǳύΣ 5ŀǾƛŘ !ƭŀǿŀ όYƻƴŀΣ Yŀ ǹΣ YƻƘŀƭŀύ, William B. 
bŀƛƭƛƳŀΣ WǊΦόtǳƴŀΣ IƛƭƻΣ IņƳņƪǳŀύΦ  
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Yŀǳŀ ƛ, all members of the Ways and Means committee voted in support of the university expansion bill 

and its corresponding budget request of $70,000 to fund the salaries, facilities, and operating expenses 

ƴŜŜŘŜŘ ǘƻ ŀŘŘ ŀ /ƻƭƭŜƎŜ ƻŦ !Ǌǘǎ ŀƴŘ {ŎƛŜƴŎŜǎ ǘƻ Iŀǿŀƛ ƛΩǎ ƭŀƴŘ-grant college, with a stipulation that the 

university expansion be delayed for onŜ ȅŜŀǊΣ ά²Ŝ ǊŜŎƻƳƳŜƴŘ ǘƘŀǘ {ŜŎǘƛƻƴ мн ōŜ ŀƳŜƴŘŜŘ ǘƻ ǊŜŀŘ Wǳƭȅ 

1, 1920, instead of July 1, 1919. Your Committee at present feels that the expansion of the present 

College of Hawaii to a university . . . should be a gradual process . . ..έ (Journal of the Senate, 1919, p. 

713). 

After the Senate voted in support of S.B. 76, the House began its review. In its communication 

back to the Senate on April 12, 1919, the House clerk confirmed that the Representatives passed their 

third reading of S. B. 76 and with an amendment to delay the university expansion until July 1, 1921, one 

ȅŜŀǊ ōŜȅƻƴŘ ǘƘŜ {ŜƴŀǘŜΩǎ ǇǊƻǇƻǎŜŘ ŘŀǘŜΦ ²ƘŜƴ ǘƘŜ {ŜƴŀǘŜ ƭŜŀǊƴŜŘ ǘƘŀǘ ǘƘŜ IƻǳǎŜ ǿŀƴǘŜŘ ǘƻ ŘŜƭŀȅ ǘƘŜ 

ǳƴƛǾŜǊǎƛǘȅΩǎ ǎǘŀǊǘ ŘŀǘŜ ŦǳǊǘƘŜǊΣ {ŜƴŀǘŜ tǊŜǎƛŘŜƴǘ /ƘŀǊƭŜǎ CΦ /ƘƛƭƭƛƴƎǿƻǊǘƘ ƻŦ Iƻƴƻƭǳƭǳ immediately 

dispatched three Senate Managers: Charles King, Stephen Desha, and C. A. Rice to negotiate terms that 

could be supported in both chambers.  

To begin reconciling their differences, on April 19, 1919, House Speaker H. L. Holstein notified 

Senate President Chillingworth that he had appointed three House Managers, all Native Hawaiiansςς 

Representatives Henry Lyman, G. H. Holt, Jr., and William Rawlinsςςto negotiate for terms acceptable 

toward a university expansion. Among the six Managers who led the negotiations that would facilitate 

the university expansion, four were Native Hawaiians.  

After a series of meetings, the team of House and Senate managers reached consensus on April 

29, 1919 and delivered a joint statement to both of their chambers with ŀƳŜƴŘƳŜƴǘǎ ŘŜǎƛƎƴŜŘ άǘƻ 

ƳŀƪŜ ǘƘŜ !Ŏǘ ƳƻǊŜ ǿƻǊƪŀōƭŜέ όWƻǳǊƴŀƭ ƻŦ ǘƘŜ {ŜƴŀǘŜΣ мфмфΣ ǇΦ мсрпύΦ {ǇŜŎƛŦƛŎŀƭƭȅΣ ǘƘŜ ƳŀƴŀƎŜǊǎΩ 

amendment offered guidance on how the new university should manage its personnel matters in terms 
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of faculty appointments, salaries, duties, and sabbaticals. The managers ended their joint statement by 

ǳǊƎƛƴƎ ǘƘŜƛǊ ŎƻƭƭŜŀƎǳŜǎ ƛƴ ǘƘŜƛǊ ǊŜǎǇŜŎǘƛǾŜ ŎƘŀƳōŜǊǎ ǘƻ ǾƻǘŜ ƛƴ ǎǳǇǇƻǊǘ ƻŦ ǘƘŜǎŜ ŀƳŜƴŘƳŜƴǘǎΣ ά²ƛǘƘ ǘƘŜ 

ŀōƻǾŜ ŀƳŜƴŘƳŜƴǘΣ ȅƻǳǊ /ƻƳƳƛǘǘŜŜ ǊŜŎƻƳƳŜƴŘǎ Ŧƛƴŀƭ ǇŀǎǎŀƎŜ ƻŦ ǘƘŜ ōƛƭƭέ όWƻǳǊƴŀƭ ƻŦ ǘƘŜ Senate, 1919, 

ǇΦ мсрпύΦ ¦Ǉƻƴ ǊŜŎŜƛǾƛƴƎ ǘƘŜ ƳŀƴŀƎŜǊǎΩ ǊŜǇƻǊǘΣ ōƻǘƘ ƘƻǳǎŜǎ ǾƻǘŜŘ ǘƻ ǎǳǇǇƻǊǘ {Φ.Φ тс ŀǎ ŀƳŜƴŘŜŘΦ hƴŜ 

day later, on April 30, 1919, Governor Charles J. McCarthy signed S.B. 76 into law, making access to 

university majors and degrees possible in Iŀǿŀƛ ƛ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǘƛƳŜΦ 

Establishing Native-serving Programs at UH (1959 - 1977) 

 Within an era distinguished by national and international movements to transform civil rights 

and to demand social justice, many Native Hawaiians spent the 1960s and 1970s organizing advocacy to 

pursue justice, self-determination, land rights, well-being, as well as language and cultural revitalization. 

Visions, priorities, and goals from those times have been sustained by contemporary Native Hawaiian 

advocates at UH as seen in institutional reports that articulated its goals of becoming a Hawaiian place 

of learning (Ke Au Hou, 2012) and a model indigenous-ǎŜǊǾƛƴƎ ƛƴǎǘƛǘǳǘƛƻƴ όIŀǿŀƛ ƛ tŀǇŀ ƻ YŜ !ƻΣ нлмнύΦ 

²ƘƛƭŜ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ YŜ !ǳ Iƻǳ ŀƴŘ Iŀǿŀƛ ƛ tŀǇŀ ƻ YŜ !ƻ ǘŀǎƪ ŦƻǊŎŜǎ ƛŘŜƴǘƛŦƛŜŘ ǘƘŜ Yŀ ǹ ¢ŀǎƪ 

CƻǊŎŜ όмфусύ ŀǎ ǘƘŜƛǊ ǇǊŜŘŜŎŜǎǎƻǊ ƛƴ LƴŘƛƎŜƴƻǳǎ ŀŘǾƻŎŀŎȅ ŀǘ ¦IΣ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ Yŀ ǹ ¢ŀǎƪ CƻǊŎŜ όмфусύ 

credited two earlier Native Hawaiian advocacy groups from the 1970s with inspiring their advocacy.  

We benefitted [sic] from two previous reports on Hawaiian Studies: Katherine H. Wery and 

bƻǊƳŀƴ !Φ tƛ ƛŀƴņƛ ŀΣ Where are the Hawaiians? (1973), and Harriett [sic] Holt Joesting and John 

P. DuPont, Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳ wŜǇƻǊǘΥ tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ ώǎƛŎϐ (1975). They 

provided ka poƘŀƪǳ ƪƛƘƛ Ǉŀ ŀΣ ǘƘŜ ǎƻƭƛŘ ŎƻǊƴŜǊǎǘƻƴŜΣ ŦƻǊ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ /ŜƴǘŜǊ ǘƘŀǘ ƛǎ 

envisioned in this report. (p. iv) 

 After noting inconsistencies ŀƳƻƴƎ ǘƘŜ ǇǊŜŘŜŎŜǎǎƻǊǎ ƴŀƳŜŘ ōȅ ŀǳǘƘƻǊǎ ƻŦ Yŀ ǹ όмфусύΣ YŜ !ǳ 

Iƻǳ όнлмнύΣ ŀƴŘ Iŀǿŀƛ ƛ tŀǇŀ ƻ YŜ !ƻ όнлмнύ, I found myself wanting to research UH records to learn 
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about those who envisioned, advocated for, and worked to introduce Hawaiian Studies and Native 

student support programs at UH. To begin, I conducted a detailed analysis of Where Are the Hawaiians? 

(1973) and tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ (1975), then began collecting and analyzing primary source 

data from the UH and State of Iŀǿŀƛ ƛ Archives. My analysis of documentary evidence was corroborated 

by dialogue with four eyewitnesses: junior faculty and graduate students at UH from the early 1970s. 

Yŀ tƻƘŀƪǳ YƛƘƛ tŀ ŀΥ ¢ƘŜ {ƻƭƛŘ /ƻǊƴŜǊǎǘƻƴŜ ŦƻǊ ¢ƘŜ Yŀ ǹ ¢ŀǎƪ CƻǊŎŜ όмфусύ 

Wery and Piianaia designed the Hawaiian Students Research Project (HSRP) after soliciting 

insights from concerned stakeholders, who were primarily, although not exclusively, comprised of 

Native Hawaiians. These stakeholders were organized into two workgroups: an Advisory Committee21 

and student co-researchers22. Drawing upon stakeholder insights to develop their research 

methodology, Wery and Piianaia designed the HSRP to pursue answers to two plainly stated questions.  

Where are the Hawaiians in the University of Hawaii?. . .is obviously a rhetorical question. More 

ƘƻƴŜǎǘ ŀƴŘ ǘƻ ǘƘŜ Ǉƻƛƴǘ ƛǎ άǿƘȅ ŀǊŜƴΩǘ ƳƻǊŜ Iŀǿŀƛƛŀƴǎ ƛƴ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅΚέ ŀƴŘ άǿƘŀǘ ƛǎ ƴŜŜŘŜŘ 

ǘƻ ƛƴŎǊŜŀǎŜ ǘƘŜ ƴǳƳōŜǊ ǿƘƻ ŎƻƳŜ ŀƴŘ ǊŜƳŀƛƴ ǘƻ ƎǊŀŘǳŀǘŜΚέ ό²ŜǊȅ ϧ tƛƛŀƴŀƛŀΣ мфтоΣ ǇΦ сύΦ  

By employing Native Hawaiian students from all nine UH campuses as co-researchers, Wery and 

Piianaia were able to collect rich data from 983 self-identified Native Hawaiian college students. These 

 
21 Where Are the Hawaiians (1973) Advisory Committee: in alphabetical order: A.L. Ellingson, Edith Keen, 
Glenn Kila, Clorinda Lucas, Violet Mays, Colette Machado, Dr. Walter Nunokawa, Fritz Osell, Monette 
Souza (Wery & Piianaia, 1973, p. 156). 
22 Wery and Piianaia (1973) Student Co-wŜǎŜŀǊŎƘŜǊǎΥ ¦I aņƴƻŀΥ [ŜƻƴŀǊŘ YǿŀƴΣ WǊΦΣ ¢ƘƻƳŀǎ !Φ DƛƭƭΣ 
Saralyn Tollefsen, Mikahala Ah Chan, Walter Kaneakua, Shirley Enriques, Lyann Kahookele, Kamuela 
Kalai, Roscoe Kahumoku, Claire Silva, Lani Opunui, Peter Medeiros.  Honolulu Community College: Alice 
Oliver, Leona Wong, Kapiolani Bruhn. Kapiolani Community College: Ruth Rosehill, Donna Atay, Wendell 
Davis, Glenn Molaka. Leeward Community College:  Wayne Ah Nee, Joanna Agard, Karen Kahawai, 
Sunday Kahawai, Agnes Watson. UH Hilo: Owen Wahilani. Hilo College: Teresa Makuakane, Robin-Gay 
Williams. IŀǿŀƛΨƛ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜΥ tǊƛǎŎƛƭƭŀ [Φ IƻŎǎƻƴΣ {ŀƴŘǊŀ !ǇŜƭŜΦ Yŀǳŀ ƛ /ƻƳƳǳƴƛǘȅ College: 
Kanani Holt, Catherine Kawelo, Henrique Sotelo. Maui Community College: Edward Kaahui, Carl 
Kaupalolo, Iris Nishida (Wery & Piianaia, 1973, p. 156).   
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data led Wery and Piianaia to generate five recommendations, designed to be implemented as a 

ŎƻƳǇǊŜƘŜƴǎƛǾŜ ǇǊƻƎǊŀƳΥ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘŜƴǘǎ wŜǎŜŀǊŎƘ tǊƻƧŜŎǘ όI{wtύΦ ²ŜǊȅ ŀƴŘ tƛƛŀƴŀƛŀΩǎ I{RP 

provided UH its first set of culturally congruent recruitment and retention strategies designed to 

increase the number of Native Hawaiians who would be able to enroll in and graduate from UH.  

Two years later, Harriette Joesting and John DuPont (1975), two Native Hawaiian researchers, 

agreed to produce a feasibility study about establishing a Hawaiian Studies Program at UH. 

Demonstrating a commitment to that Native Hawaiian community that was very similar to Wery and 

tƛƛŀƴŀƛŀΩǎ όмфтоύΣ WƻŜǎǘƛƴƎ ŀƴŘ 5ǳtƻƴt assembled two teams of advocates who could offer meaningful 

perspectives on the subject of establishing a Hawaiian Studies Program and an academic major. Joesting 

and DuPont organized their experts into two teams: ŀ άǎǘŜŜǊƛƴƎ ŎƻƳƳƛǘǘŜŜΣέ23 consisting largely of UH 

ŦŀŎǳƭǘȅ ŀƴŘ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ǿƘƻ ǿŜǊŜ ŦŀƳƛƭƛŀǊ ǿƛǘƘ ¦IΩǎ ƘƛǎǘƻǊƛŎ ŀƴŘ ŎƻƴǘŜƳǇƻǊŀǊȅ Iŀǿŀƛƛŀƴ ŎƻǳǊǎŜǎΣ 

ŀƴŘ ŀƴ άŀŘǾƛǎƻǊȅ ŎƻƳƳƛǘǘŜŜΣέ24 Native Hawaiian community leaders who were knowledgeable about 

Hawaiian language, culture, and practices. The data presented and recommendations made by the early 

Native Hawaiian advocates who contributed to tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ (1975) compelled the 

State legislature and UH administrators to approve funding for a department that would introduce a 

distinct Hawaiian Studies Program and an academic major at UH. 

 
23 tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ όмфтрύ {ǘŜŜǊƛƴƎ /ƻƳƳƛǘǘŜŜ ƛƴ ŀƭǇƘŀōŜǘƛŎŀƭ ƻǊŘŜǊΥ  5ƻǊƛǎ .ƛǘƴŜǊΣ 5ǊΦ 
Richard Blaisdell, Dorothy (Kahananui) Gillett, Harriette Joesting (chair), Larry Kimura, Davianna 
McGregor, Jack Ward (Joesting & DuPont, 1975, p. 23). 
24 tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ όмфтрύ !ŘǾƛǎƻǊȅ /ƻƳƳƛǘǘŜŜ ƛƴ ŀƭǇƘŀōŜǘƛŎŀƭ ƻǊŘŜǊΥ 5ǊΦ wƛŎƘŀǊŘ .ƭŀƛǎŘŜƭƭΣ 
David Contois, Kuulei Ihara (vice-chair), Harriette Joesting, Rubellite Johnson, Judge Samuel King,  Dr. 
George Mills, Chief Justice Willliam Richardson, Myron Thompson (chair) (Joesting & DuPont, 1975, p. 
23). 
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Becoming a Native Hawaiian Place of Learning Ke Au Hou (2012) 

The impetus for the Ke Au Hou Task Force Report (2012) can be traced to August 2011, when Dr. 

Virginia Hinshaw, then-ŎƘŀƴŎŜƭƭƻǊ ƻŦ ¦I aņƴƻŀ ŜƳōŀǊƪŜŘ ǳǇƻƴ ŀ ǎǘǊŀǘŜƎƛŎ ǇƭŀƴƴƛƴƎ ǇǊƻŎŜǎǎ ǿƛǘƘ ƘŜǊ 

ŎŀƳǇǳǎΦ IƛƴǎƘŀǿ ŎŀƭƭŜŘ ǳǇƻƴ ǘǿƻ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŘŜŀƴǎΣ 5ǊΦ aŀŜƴŜǘǘŜ .ŜƴƘŀƳ ŦǊƻƳ Iŀǿŀƛ ƛƴǳƛņkea 

School of Hawaiian Knowledge and Dr. Noreen Mokuau, from the Myron B. Thompson School of Social 

²ƻǊƪΣ ǘƻ ƻǊƎŀƴƛȊŜ ŀ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ ƎǊƻǳǇ ƻŦ ¦IΩǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŦŀŎǳƭǘȅΣ ǎǘŀŦŦΣ ŀƴŘ ǎǘǳŘŜƴǘǎ ǿƘƻ 

would submit their recommendations to her by January 2012. The charge that Hinshaw entrusted to the 

ǘŀǎƪ ŦƻǊŎŜ ǿŀǎ άǘƻ ŘŜǾŜƭƻǇ ŀ ǎŜǘ ƻŦ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎΧǘƻ ŦǳƭŦƛƭƭ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛ ŀǘ aņƴƻŀΩǎ 

ǇǊƛƻǊƛǘȅ ŦƻǊ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾŀƴŎŜƳŜƴǘΣ ŀƴŘ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ¦I aņƴƻŀ ǘǊǳƭȅ ǎŜǊǾŜǎ ŀǎ ŀ ΨIŀǿŀƛƛŀƴ 

place of learninƎΩ ƴƻǿ ŀƴŘ ƛƴǘƻ ǘƘŜ ŦǳǘǳǊŜ όYŜ !ǳ IƻǳΣ нлмнΣ ǇΦ моύΦ  

Nineteen representatives from UH, including faculty, staff, administrators, and a graduate 

student accepted this task and delivered a strategic plan that linked the mission statements of the 

Mņnoa campuǎ ŀƴŘ ǘƘŜ ¦I {ȅǎǘŜƳ όwŜƎŜƴǘǎΩ tƻƭƛŎȅ /ƘΦ п-1), to the educational objectives articulated 

within the United NationsΩ Declaration on the Rights of Indigenous Peoples (UNDRIP) (2008). This task 

force ended their report with recommendations that they felt could transform their university. To offer 

recommendations that could transform their university into a Native Hawaiian place of learning, the Ke 

Au Hou Task Force organized their planning priorities under four thematic foci: Students, Faculty and 

Staff, Environment, and Community. Under each theme, the Ke Au Hou Task Force described how their 

recommendations could be achieved by accompanying each goal with detailed objectives, estimated 

deadlines, responsible parties, and collaborating partners.   
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Lƴ ŀ ǎŜŎǘƛƻƴ ŀǇǘƭȅ ƴŀƳŜŘΣ ά.ǳƛƭŘƛƴƎ ŀ CƻǳƴŘŀǘƛƻƴΣέ ǘƘŜ YŜ !ǳ Iƻǳ ¢ŀǎƪ CƻǊŎŜ ƛŘŜƴǘƛŦƛŜŘ ¢ƘŜ Yŀ ǹ 

Task Force Report (1986), U.S. Public Law 103-150 (1993)25Σ ŀƴŘ ¦ƴƛǘŜŘ bŀǘƛƻƴǎΩ 5ŜŎƭŀǊŀǘƛƻƴ ƻŦ wƛƎƘǘǎ ƻƴ 

LƴŘƛƎŜƴƻǳǎ tŜƻǇƭŜǎ ό¦b5wLtύ όнллтύ ŀǎ άƴƻǘŜǿƻǊǘƘȅέ όǇΦ муύ ǎƻǳǊŎŜǎ ƻŦ ŜŀǊƭƛŜǊ LƴŘƛƎŜƴƻǳǎ ŀŘǾƻŎŀǘŜǎ 

who laid a foundation upon which they could offer their vision and recommendations.   

Becoming a Model Indigenous-ǎŜǊǾƛƴƎ LƴǎǘƛǘǳǘƛƻƴΥ Iŀǿŀƛ ƛ tŀǇŀ ƻ YŜ !ƻ όIthY!ύ όнлмнύ 

!ŘǾƻŎŀŎȅ ƻŦŦŜǊŜŘ ōȅ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ Iŀǿŀƛ ƛ tŀǇŀ ƻ YŜ !ƻ όIthY!ύ όнлмнύ ¢ŀǎƪ CƻǊŎŜ26 was 

ǎǇŀǊƪŜŘ ōȅ ŀ ŎƘŀǊƎŜ ƎƛǾŜƴ ǘƻ ǘƘŜƳ ōȅ ¦IΩǎ ǘƘŜƴ-tǊŜǎƛŘŜƴǘ aΦ wΦ /Φ DǊŜŜƴǿƻƻŘ ǿƘƻ ǿŀƴǘŜŘΣ άŀ Ǉƭŀƴ ŦƻǊ 

the university [sic] to become the model indigenous-ǎŜǊǾƛƴƎ ƛƴǎǘƛǘǳǘƛƻƴ ƛƴ ǘƘŜ ǎǘŀǘŜ ŀƴŘ ǘƘŜ ƴŀǘƛƻƴέ 

(HPOKA, 2012, p. 2). When Greenwood explained her reasons for wanting to pursue this goal, she 

ŘŜǎŎǊƛōŜŘ ¦IΩǎ ƳƻǊŀƭ ƻōƭƛƎŀǘƛƻƴǎ ǘƻ ǘƘŜ Iŀǿŀƛƛŀƴ ǇŜƻǇƭŜΣ ŀǎ ǿŜƭƭ ŀs to their traditions, language, and 

culture. 

Lǘ ƛǎ ƛƴŎǳƳōŜƴǘ ƻƴ IŀǿŀƛƛΩǎ ƻƴƭȅ ǇǳōƭƛŎ ƛƴǎǘƛǘǳǘƛƻƴ ƻŦ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ǘƻ ōƻǘƘ ŜŘǳŎŀǘŜ Iŀǿŀƛƛŀƴ 

youth of our islands...and continue to play a key role in preserving and perpetuating the culture 

that exists no where [sic] else on earth.  It is a gift and an obligation of which we are keenly aware. 

LŦ ƴƻǘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛΣ ǘƘŜƴ ǿƘƻΚ όIthY!Σ нлмнΣ ǇΦ нύ 

Later in their report, the HPOKA Task Force members acknowledged that their advocacy was not 

new, but rŀǘƘŜǊΣ ōǳƛƭǘ ǳǇƻƴΣ άaŀƴȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŀƴŘ ƴƻƴ-Hawaiians have supported Native 

Iŀǿŀƛƛŀƴǎ ŀǘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛέ όIthY!Σ нлмнΣ ǇΦ мпύΦ Lƴ ŀ ǎŜŎǘƛƻƴ ƴŀƳŜŘΣ ά.ǳƛƭŘƛƴƎ ŀ 

 
25 ¦Φ{Φ [ŀǿ ǎƛƎƴŜŘ ōȅ tǊŜǎƛŘŜƴǘ ²ƛƭƭƛŀƳ WΦ /ƭƛƴǘƻƴ ƛƴ мффо ǘƻ мύ ŀŘƳƛǘ !ƳŜǊƛŎŀΩs unlawful role in 

overthrowing Queen [ƛƭƛ ǳƻƪŀƭŀƴƛ in 1893 and 2) urge U.S. presidents to support efforts to reconcile 

relations between the U.S. and Native Hawaiians.  
26 aŜƳōŜǊǎ ƻŦ Iŀǿŀƛ ƛ tŀǇŀ ƻ YŜ !ƻ Task Force (2012): (listed in order and with the spellings printed in 
the report): Taupori Tangaro, Gail Makuakane-Lundin, William Steiner, Makalapua Alencastre, Mark 
Alapaki Luke, Kauka de Silva, Kimo Perry, Manuel Cabral, Genai Uilani Keliikuli, Maenette Benham, 
Noreen Mokuau, Kaleikoa Kaeo, Margy Ledward, Lokelani Kenolio, Leslie Opulauoho, Linda Johnsrud, 
Joanne Itano, Rockne Freitas, Lui Hokoana (HPOKA, 2012, p. 12-13).  
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CƻǳƴŘŀǘƛƻƴΣέ ǘƘŜ IthY! ǘŀǎƪ ŦƻǊŎŜ ƳŜƳōŜǊǎ ŎǊŜŘƛǘŜŘ ǘƘǊŜŜ ǎƻǳǊŎŜǎ ǘƘŀǘ ƛƴǎǇƛǊŜŘ bative Hawaiian 

advocacy at UH: two UH-ƎŜƴŜǊŀǘŜŘ ǊŜǇƻǊǘǎΤ ƴŀƳŜƭȅΣ ¢ƘŜ Yŀ ǹ wŜǇƻǊǘ όмфусύ ŀƴŘ ¦I /ƻƳƳǳƴƛǘȅ 

/ƻƭƭŜƎŜǎΩ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ !ŘǾƛǎƻǊȅ /ƻǳƴŎƛƭ wŜǇƻǊǘ όмфууύΣ ŀƴŘ ǘƘŜ ¦ƴƛǘŜŘ bŀǘƛƻƴǎΩ 5ŜŎƭŀǊŀǘƛƻƴ ƻƴ ǘƘŜ 

Rights of Indigenous Peoples (2008).  

Cultivating ǘƘŜ {ǘŀǘŜΩǎ /ƻƳƳƛǘƳŜƴǘ ǘƻ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΥ ¢ƘŜ /ƻƳƳƛǘǘŜŜ όмфрф - 1977) 

For nearly 20 years (1959 - 1977), members of the UH Committee for the Preservation and Study 

of Hawaiian Language, Art, and Culture (The Committee) met regularly to draft recommendations for 

the UH President and State legislature on strategies that would prevent the permanent loss of Hawaiian 

language and knowledge. Members of The Committee were a diverse coalition of well-respected Iŀǿŀƛ ƛ 

residentsςςNative Hawaiian and non-nativesςςwho served as unpaid experts from various sectors of the 

community: Native leaders, cultural practitioners, industry executives, and UH personnel. After detailed 

ǊŜŀŘƛƴƎ ŀƴŘ ŀƴŀƭȅǎƛǎ ƻŦ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ƳƛƴǳǘŜǎΣ ƳŜƳƻǊŀƴŘŀΣ ƭŜǘǘŜǊǎΣ ŀƴŘ ǊŜǇƻǊǘǎΣ L ǎŀǿ ǘƘŀǘ ƛǘs 

ƳŜƳōŜǊǎΩ ŀōƛŘƛƴƎ ƭƻǾŜ ƻŦ ŀƴŘ ŎƻƳƳƛǘƳŜƴǘ ǘƻ Iŀǿŀƛƛŀƴ ƭŀƴƎǳŀƎŜΣ ŎǳƭǘǳǊŜΣ ŀƴŘ ŀǊǘǎ ǳƴƛǘŜŘ ǘƘŜƳ ƛƴ ǿŀȅǎ 

that surpassed any of their ethnic, academic, or organizational differences. 

5ŜǎǇƛǘŜ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ƭƻƴƎ ǘŜƴǳǊŜ ŀƴŘ ƴǳƳŜǊƻǳǎ ŎƻƴǘǊƛōǳǘƛƻƴǎ ǘƻ ŜŀǊƭȅ bŀǘƛǾe Hawaiian 

advocacy and its status as the first entity to formally recognized as Hawaiian language, culture, and arts 

ŀŘǾƻŎŀǘŜǎ ōȅ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ ƭŜƎƛǎƭŀǘǳǊŜΣ ƎƻǾŜǊƴƻǊΣ ŀƴŘ ǳƴƛǾŜǊǎƛǘȅ ǊŜƎŜƴǘǎΣ ƴƻƴŜ ƻŦ ¦IΩǎ bŀǘƛǾŜ 

strategic planning reports acknowledged The Committee, its members, or its contributions. While 

ǊŜǾƛŜǿƛƴƎ ŦƛƭŜǎ ƻŦ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ǿƻǊƪ ŀǘ ǘƘŜ ¦I !ǊŎƘƛǾŜǎΣ L ǊŜŎƻƎƴƛȊŜŘ ǘƘŜ ƴŀƳŜǎ ƻŦ ǿŜƭƭ-respected 

Hawaiian leaders and cultural experts and saw that the proportion of Native Hawaiian versus non-Native 

members and UH personnel versus community members, was roughly equal. Most relevant to this  
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ǎǘǳŘȅΣ ƳƛƴǳǘŜǎ ŦǊƻƳ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ƳŜŜǘƛƴƎǎ ŘƻŎǳƳŜƴǘŜŘ ǘƻǇƛŎǎ ǘƘŀǘ ¦IΩǎ ŎƻƴǘŜƳǇƻǊŀǊȅ bŀǘƛǾŜ 

Hawaiian advocates still discuss today: degrees, scholarships, facilities, faculty positions, community 

engagement, and research.  

.ŜŎŀǳǎŜ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŎƻƴǘǊƛōǳǘƛƻƴǎ ǘƻ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀŎȅ ŦƻǊ ¦I ǿŀǎ 

performed as a group, I will present evidence of their contributions collectively. However, because they 

ǇƛƻƴŜŜǊŜŘ ǘƘƛǎ ƛƳǇƻǊǘŀƴǘ ǿƻǊƪ ƻƴ ōŜƘŀƭŦ ƻŦ ¦I ŀƴŘ Iŀǿŀƛ ƛΣ L ŦŜƭǘ ƛǘ important to try to recover and 

illuminate the names of each member.  

After reviewing documents from the UH Archives that spanned the period from The 

/ƻƳƳƛǘǘŜŜΩǎ founding in 1959, until its last official memorandum in 1977, I saw that the following 

individuals served as its members (in alphabetical order): David Akaka, Dr. Richard K. Blaisdell M.D., Dr. 

Samuel H. Elbert, Dr. Kenneth P. Emory, Dr. Thomas Hamilton, Flora K. Hayes, Homer Hayes, Dorothy 

Hazama, Leslie A. Hicks. Kuulei Ihara, Dr. Adrienne Kaeppler, Dorothy Kahananui, William Kea, Pauline 

King, Rev. Samuel A. Keala, Fr. John H. McDonald, Dr. Donald K. Mitchell, Thomas Nickerson, Abraham 

Piianaia, Napua Stevens Poire, James Shoemaker, Dr. Barbara B. Smith, Malia Solomon, and Kaupena 

Wong.  

FormaliȊƛƴƎ ǘƘŜ {ǘŀǘŜΩǎ /ƻƳƳƛǘƳŜƴǘ ǘƻ Iŀǿŀƛƛŀƴ [ŀƴƎǳŀƎŜΣ /ǳƭǘǳǊŜΣ !ǊǘǎΣ ŀƴŘ YƴƻǿƭŜŘƎŜ  

On March 9, 1959, the 16th day of the last Territorial Legislature, [ơƘǳ ŜΩǎ representative, Allan 

Ezell, together with 19 fellow representatives introduced H.B. 816 An Act Establishing a Commission of 

Iŀǿŀƛƛŀƴ [ŀƴƎǳŀƎŜ ŀƴŘ !Ǌǘǎ ŀƴŘ aŀƪƛƴƎ ŀƴ !ǇǇǊƻǇǊƛŀǘƛƻƴ ¢ƘŜǊŜƻŦΦ IƻƴƻƭǳƭǳΩǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ aǊǎΦ CƭƻǊŀ 

K. Hayes, who voted in support ƻŦ 9ȊŜƭƭΩǎ ōƛƭƭΣ ǿƻǳƭŘ ƭŀǘŜǊ Ƨƻƛƴ ¢ƘŜ /ƻƳƳƛǘǘŜŜ ŀǎ ŀ ƳŜƳōŜǊΦ  

After the passing through the House, the Senate affirmed the need to preserve Hawaiian 

language and culture, and expressed their vision for such efforts in Senate Concurrent Report 106.   
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The purpose of this bill is to provide for the preservation of Hawaiian civilization and culture. This 

bill creates a commission on Hawaiian Language and Arts, which committee will critically screen 

every element of Hawaiian culture with the purpose to record and preserve those of historic 

value. The further intent of this bill is to create and maintain popular interest in the various 

elements of Hawaiian culture. Your committee was informed that there is need for a crash 

program in this field. . .. Further that this program will be of definite value to the tourist industry. 

(Journal of the House of Representatives, 1959, p. 618) 

Before concluding the last law-making session of Iŀǿŀƛ ƛΩǎ ǘŜǊǊƛǘƻǊƛŀƭ era, the legislators 

proposed that H.B. 816 be supported by a $25,000 appropriation to support activities to preserve 

Hawaiian language, culture, and arts. After considering which government agency could best carry out 

this important kuleana, the legislators decided that UH would be best suited for prioritizing and 

supervising activities related to Hawaiian language and cultural preservation.  

With a charge and an appropriation from the last territorial legislature, UH President Laurence 

Snyder spent the late spring and early summer of 1959 to recruit members who would serve on The 

/ƻƳƳƛǘǘŜŜΦ Lƴ ǘƘŜ ƭŜǘǘŜǊǎ ƘŜ ǿǊƻǘŜ ǘƻ ǇǊƻǎǇŜŎǘƛǾŜ ƳŜƳōŜǊǎΣ {ƴȅŘŜǊ ŘŜǘŀƛƭŜŘ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ƻǊƛƎƛƴΣ 

purpose, and relationship with UH.  

During the last few days of its session, the Territorial Legislature allotted a sum of $25,000.00 to 

the UniǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛƛ ŦƻǊ άtǊŜǎŜǊǾŀǘƛƻƴ ŀƴŘ {ǘǳŘȅ ƻŦ Iŀǿŀƛƛŀƴ [ŀƴƎǳŀƎŜ ŀƴŘ !ǊǘǎΦέΦΦΦǘƘŜ 

purpose of this somewhat unusual appropriation is to step up immediately activities aimed at 

obtaining further knowledge from living sources concerning Hawaiian language and culture...and 

to make available and to disseminate reliable information on the above to the end that the islands 

will retain their Polynesian heritage as a vital attraction. (Snyder, n.d.) 
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.ȅ !ǳƎǳǎǘ рΣ мфрфΣ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŦƻǳƴŘƛƴƎ ƳŜƳōŜǊǎΥ /ƘŀƛǊǇŜǊǎƻƴ Father John McDonald of 

{ǘΦ /ŀǘƘŜǊƛƴŜΩǎ /ƘǳǊŎƘ ƻƴ Yŀǳŀ ƛΣ Kenneth Emory an anthropologist from Bishop Museum, Barbara B. 

{ƳƛǘƘ ¦IΩǎ ǇǊƻŦŜǎǎƻǊ ƻŦ ƳǳǎƛŎΣ ¢ƘƻƳŀǎ bƛŎƪŜǊǎƻƴΣ ²ƛƭƭƛŀƳ YŜŀΣ ŀƴŘ WŀƳŜǎ {ƘƻŜƳŀƪŜǊΣ ǊŜǎǇŜŎǘƛǾŜƭȅΣ 

executives from UH Press, Hawaiian Telephone Company, anŘ .ŀƴƪ ƻŦ Iŀǿŀƛ ƛ, submitted their first 

ǊŜǇƻǊǘ ǘƻ tǊŜǎƛŘŜƴǘ {ƴȅŘŜǊΦ !ǎ ǊŜǉǳƛǊŜŘ ōȅ IΦ .Φ умсΣ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŎƘŀǊƎŜ ǿŀǎ ǘƻ ǊŜŎƻƳƳŜƴŘ 

Hawaiian language and cultural preservation projects that would be worthy of receiving State funding. 

The Committee introduced their report by expressing their sense of commitment to ensuring that 

Hawaiian knowledge would be preserved and that new knowledge would be generated.  

Study of Hawaiian language, art, and culture is basic to the appreciation of HawŀƛƛΩǎ ŎǳƭǘǳǊŀƭ 

ƘŜǊƛǘŀƎŜΦ Lǘ ƛǎ ŜǎǎŜƴǘƛŀƭ ǘƘŀǘ IŀǿŀƛƛΩǎ ŎƛǘƛȊŜƴǎΣ ōƻǘƘ ǇǊŜǎŜƴǘ ŀƴŘ ŦǳǘǳǊŜΣ ǳƴŘŜǊǎǘŀƴŘΣ ŀƴŘ ǊŜǎǇŜŎǘ 

this heritage and its contribution to life in these islands; and that their interest will assure its 

preservation and further development in [sic] modern context. (MacDonald, 1959, p. 1)  

Before ending their first report, The Committee recommended that the State provide funding for Pukui 

ŀƴŘ 9ƭōŜǊǘΩǎ 9ƴƎƭƛǎƘ-Hawaiian Dictionary (1961), inter-island travel to interview cultural practitioners, 

and a field survey to find future language, arts, and culture projects.    

5ƻŎǳƳŜƴǘǎ ŦǊƻƳ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŜŀǊƭƛŜǎǘ ŜŦŦƻǊǘǎ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ǎƻƳŜ ŎƻƴǎƛŘŜǊŜŘ ǘƘŜ ǇǊƻǎǇŜŎǘ 

of using Hawaiian language and culture to ŜƴƘŀƴŎŜ Iŀǿŀƛ ƛΩǎ ŜƳŜǊƎƛƴƎ ǘƻǳǊƛǎǘ ƛƴŘǳǎǘǊȅΦ  

Two-thirds of our visitors are over forty years of age, the majority of them being mature persons 

ƻŦ ƳŜŀƴǎ ŀƴŘ ŘƛǎŎǊƛƳƛƴŀǘƛƻƴΦ ¢ƘŜȅ ƘŀǾŜ ŀƴ ƛƴǘŜǊŜǎǘ ƛƴ ǿƘŀǘ ƛǎ ŀǳǘƘŜƴǘƛŎΧΦƛǘ ƛǎ ǘƻ ƻǳǊ ƭƻƴƎ-range 

advantage, both economically and socially, to attract those with intellectual and cultural 

interests.  (MacDonald, 1959, p. 3)  

Others chose to focus on preventing the threat of language extinction and cultural degradation. 

On February 27, 1960, just days after the first State legislature opened, Representative Hiram K. Kamaka 
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ƻŦ YņƴŜ ƻƘŜ ƛƴǘǊƻŘǳŎŜŘ IΦ.Φ нуу27 Establishing the Commission for the Preservation of Hawaiian 

Language and Culture, and Making Appropriation Therefor, (House Journal, 1960), to articulate their 

sense of urgency and importance in preserving Hawaiian language, arts, and culture and to clarify The 

/ƻƳƳƛǘǘŜŜΩǎ ǿƻǊƪ ŀƴŘ ƛǘǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ¦IΦ ²ƛǘƘƛƴ ǘƘŜ ōƛƭƭΩǎ ƛƴǘǊƻŘǳŎǘƛƻƴΣ YŀƳŀƪŀ ǎǘŀǘŜŘΣ 

ά9ǾƛŘŜƴŎŜǎ ƻŦ ǘǊŀŘƛǘƛƻƴŀƭ ŀƴŘ ŀǳǘƘŜƴǘƛŎ Iŀǿŀƛƛŀƴ ƭŀƴƎǳŀƎŜΣ ƘƛǎǘƻǊȅ ŀƴŘ ŎǳƭǘǳǊŜ ŀǊŜ Ŧŀǎǘ ŘƛǎŀǇǇŜŀǊƛƴƎΦ 

Prompt legislative action is required to begin an essential long-term program for the perpetuation of the 

ǾŀǊƛƻǳǎ ŜƭŜƳŜƴǘǎ ƻŦ ǘƘŜ Iŀǿŀƛƛŀƴ ƘŜǊƛǘŀƎŜέ όYŀƳŀƪŀΣ мфслΣ ǇΦ мύΦ  

CƛƴŘƛƴƎ YŀƳŀƪŀΩǎ ōƛƭƭ ǿŀǎ ŜǎǇŜŎƛŀƭƭȅ ǾŀƭǳŀōƭŜ ǘƻ ǘƘƛǎ ǎǘǳŘȅ ōŜŎŀǳǎŜ ƛǘ ŘŜŦƛƴŜŘ ŀƴ ƻŦŦƛŎƛŀƭ 

orgaƴƛȊŀǘƛƻƴŀƭ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ōŜǘǿŜŜƴ ¢ƘŜ /ƻƳƳƛǘǘŜŜΣ ¦I ŀƴŘΣ ǘƘŜ {ǘŀǘŜ ƎƻǾŜǊƴƳŜƴǘΣ άόƛǘύ ǎƘŀƭƭ 

carry out its functions under the administrative control of the board of regents [sic] of the university 

ώǎƛŎϐ ƻŦ Iŀǿŀƛƛέ ώǎƛŎϐ όYŀƳŀƪŀΣ мфслΣ ǇΦ мύΦ ¢ƘŜ ǾŀƭǳŜ ƻŦ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŎƻƴǘǊƛōǳǘƛƻƴǎ ǘƻ ŜŀǊƭȅ bŀǘƛǾŜ 

Hawaiian advocacy for UH was further illuminated when Kamaka included details about the composition 

ŀƴŘ ǉǳŀƭƛŦƛŎŀǘƛƻƴǎ ŜȄǇŜŎǘŜŘ ƻŦ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ƳŜƳōŜǊǎΣ ǘƘŜ ŀǳǘƘƻǊƛǘȅ ǘƘŜ {ǘŀǘŜ ŜƴǘǊǳǎǘŜŘ ǘƻ ǘƘŜ 

members, and a provision permitting The Committee to provide financial assistance to those who 

perpetuate, preserve, or generate Hawaiian language, arts, or cultural research.   

The commission is authorized to plan and execute a program for the discovery, collection and 

preservation of all elements of authentic Hawaiian culture. . .. The commission shall give 

immediate attention and continued effort to those elements of Hawaiian culture which are in 

danger of becoming irretrievably lost to posterity. The commission may disburse a portion of its 

funds in the form of scholarships, fellowships, or cash awards, when it deems such expenditures 

desirable for the furthering of the purposes of the commission. (Kamaka, 1960, p. 2 - 3) 

 
27 Introduced by Representative Hiram K. Kamaka, with Representatives Takeshi Kubo, Walter M. Heen, 
David K. Trask Jr., Akoni Pule, Joseph R. Garcia Jr., Ambrose J. Rosehill, and Frank C. Judd. 
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!ƴ ƛƴŘƛŎŀǘƛƻƴ ƻŦ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜƛǊ ƪǳƭŜŀƴŀ ǘƻ ƴǳǊǘǳǊŜ ¦I ƭŜŀŘŜǊǎΩ 

commitment to Hawaiian language, culture, and arts, its second chairperson, James Shoemaker, greeted 

¦IΩǎ ƴŜǿ ǇǊŜǎƛŘŜƴǘΣ 5ǊΦ ¢ƘƻƳŀǎ IŀƳƛƭǘƻƴΣ ǿƛǘƘ ŀ ƭŜǘǘŜǊ ǘƘŀǘ ŜȄǇƭŀƛƴŜŘ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ƻǊƛƎƛƴǎΣ 

purpose, and goals.  

aŀƴȅ ƛƳǇƻǊǘŀƴǘ ŀǎǇŜŎǘǎ ƻŦ IŀǿŀƛƛΩǎ ƘƛǎǘƻǊȅΣ ŀǊǘΣ ŀƴŘ ŎǳƭǘǳǊŜ ǿƛƭƭ ōŜ ƛǊǊŜǘǊƛŜǾŀōƭȅ ƭƻǎǘ ƛƴ ǘƘŜ ƴŜȄǘ 

few years if they are not now protected and preserved. . . presenting elements of our past 

authentically is also of fundamental value (1) in strengthening the pride and patriotism of our 

youth, and (2) in as [sic] a primary factor in the development of our tourist industry. (Shoemaker, 

1963)  

.ȅ мфспΣ ŀŦǘŜǊ ǊŜŎŜƛǾƛƴƎ ŀƴƴǳŀƭ ǳǇŘŀǘŜǎ ŀōƻǳǘ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŀŎŎƻƳǇƭƛǎƘƳŜƴǘǎ ŀƴŘ ǇǊƛƻǊƛǘƛŜǎΣ 

seven State senators28 signed Senate Concurrent Resolution (S. C. R) No. 12, which signaled the 

lŜƎƛǎƭŀǘǳǊŜΩǎ ŦƛǊǎǘ ŘŜǇŀǊǘǳǊŜ ŦǊƻƳ ŀǎǎƻŎƛŀǘƛƴƎ ǘƘŜ ƴŜŜŘ ǘƻ ǇǊŜǎŜǊǾŜ Iŀǿŀƛƛŀƴ ƭŀƴƎǳŀƎŜ ŀƴŘ ŎǳƭǘǳǊŜ ǿƛǘƘ 

the tourist industry. For the first time since they established The Committee, lawmakers spoke 

ŜȄŎƭǳǎƛǾŜƭȅ ŀōƻǳǘ Iŀǿŀƛƛŀƴ ƭŀƴƎǳŀƎŜ ŀƴŘ ŎǳƭǘǳǊŜΩǎ ƛƴǘǊƛƴǎƛŎ ǾŀƭǳŜΣ ά²ƘŜǊŜŀǎΣ ǘƘŜ ǇŜƻǇƭŜ ƻŦ Iŀǿŀƛƛ ƻŦ ŀƭƭ 

ethnic backgrounds have affirmed again and again their interest in preserving the many important and 

valued aspects of the Haǿŀƛƛŀƴ ŎǳƭǘǳǊŜέ ό¢ƘŜ /ƻƳƳƛǘǘŜŜΣ мфсуΣ ǇΦ мύΦ  

Before ending their resolution, the senators affirmed that Hawaiian language and culture 

ǎƻǳǊŎŜǎ ƴŜŜŘŜŘ ǘƻ ōŜ ǇǊŜǎŜǊǾŜŘ ǿƛǘƘ ǳǊƎŜƴŎȅΣ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǘƻ ǘƘŜ ǎǘŀǘŜ ƎƻǾŜǊƴƳŜƴǘ 

Ǿƛŀ ¦IΩǎ wŜƎŜƴǘǎΣ ŀƴŘ ǘƘŀǘ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ǿƻǊƪ ǇǊƻǾŜŘ ǾŀƭǳŜ ǿƻǊǘƘ Ŏƻƴǘƛƴǳŀǘƛƻƴ ŀƴŘ ŜȄǇŀƴǎƛƻƴΦ Lƴ  

 
28 Introduced by Senator Nadao Yoshinaga, with senators Harry M. Field, S. George Fukuoka, Thomas S. 
Ogata, Julian R. Yates, Sr., and Bernard G. Kinney. 
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their conclusion, the senators used S.C.R. 12 to call upon the UH Regents to produce a report that would 

enable them to review the activities and accomplishments of The Committee during its first five years of 

existence.   

In response to S.C.R. 12, the Regents delegated the responsibility of producing the report to Dr. 

¢ƻŘŘ CǳǊƴƛǎǎΣ ŘŜŀƴ ƻŦ ¦I aņƴƻŀΩǎ ό¦Iaύ /ƻƭƭŜƎŜ ƻŦ !Ǌǘǎ ŀƴŘ {ŎƛŜƴŎŜǎΦ Lƴ ǘǳǊƴΣ CǳǊƴƛǎǎ ŀǇǇƻƛƴǘŜŘ 5ǊΦ 

Douglas S. Yamamura, a UH sociology professor, to chair a committee of six cultural experts and 

ŀŎŀŘŜƳƛŎǎ ǿƘƻ ǿƻǳƭŘ ŜǾŀƭǳŀǘŜ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŦƛǊǎǘ ŦƛǾŜ ȅŜŀǊǎΦ WƻƛƴƛƴƎ ¸ŀƳŀƳǳǊŀ ƻƴ ǘƘŜ άwŜǾƛŜǿ 

/ƻƳƳƛǘǘŜŜέ ǿŜǊŜ John Bridges, Agnes Conrad, Lorraine Fitzsimmons, Roland Force, Abraham Piianaia 

(A. Piianaia), and Albert Schütz. 

By November 30, 1964, the Review Committee completed the task stipulated by S.C.R. 12. 

¸ŀƳŀƳǳǊŀ ǎǳōƳƛǘǘŜŘ Ƙƛǎ ŎƻƳƳƛǘǘŜŜΩǎ ŜƛƎƘǘ-page memorandum to President Hamilton, which not only 

enumerated The CommittŜŜΩǎ ŀŎŎƻƳǇƭƛǎƘƳŜƴǘǎ ǎƛƴŎŜ ƛǘǎ ƛƴŎŜǇǘƛƻƴΣ ōǳǘ ŀƭǎƻ ŀǇǇǊŀƛǎŜŘ ƛǘǎ ǾŀƭǳŜ ŀƴŘ 

ŘŜŦƛƴŜŘ ƛǘǎ ƻǊƎŀƴƛȊŀǘƛƻƴŀƭ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ¦IΦ ²ƘƛƭŜ ŘŜǎŎǊƛōƛƴƎ ¦IΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ¢ƘŜ /ƻƳƳƛǘǘŜŜΣ 

¸ŀƳŀƳǳǊŀΩǎ wŜǾƛŜǿ /ƻƳƳƛǘǘŜŜ ƭƛƴƪŜŘ ƛǘǎ ƳƻǊŀƭ ƻōƭƛƎŀǘƛƻƴǎ ǘƻ Iŀǿŀƛƛŀƴǎ ǿƛǘƘ ƭŀws that would 

ǳƴŘŜǊƎƛǊŘ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ǇǳǊǇƻǎŜΣ ŀǳǘƘƻǊƛǘȅΣ ŀƴŘ ŀŎǘƛǾƛǘƛŜǎΦ   

As the only state-supported institution of higher learning in our community, the University has a 

legal responsibility to the citizens and a moral obligation to the scholarly community to expand, 

preserve, and transmit knowledge of the history and culture of the state in which it is located. The 

Hawaii Revised Laws, 1955 (Chapter 44, University of Hawaii) in S44-нм ƛƴŘƛŎŀǘŜ ǘƘŀǘ ǘƘŜ ά.ƻŀǊŘ 

(of Regents) shall investigate and compile information upon places, structures, monuments and 

things in the Territory of historical importance and interest, and shall serve as a central advisory  
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ōƻŘȅ ƛƴ ƳŀǘǘŜǊǎ ǊŜƭŀǘƛƴƎ ǘƻ ǘƘŜ ǇǊŜǎŜǊǾŀǘƛƻƴΣ ƳŀǊƪƛƴƎ ŀƴŘ ǊŜǎǘƻǊŀǘƛƻƴΧΦŀƴŘ ƳŀƪŜ 

recommendations to tƘŜ DƻǾŜǊƴƻǊ ŀƴŘ ǘƻ ǘƘŜ [ŜƎƛǎƭŀǘǳǊŜ ƛƴ ǊŜŦŜǊŜƴŎŜ ǘƻ ǎǳŎƘ ƳŀǘǘŜǊǎΦέ  

(Yamamura, 1964, p. 7)  

bŜȄǘΣ ¸ŀƳŀƳǳǊŀΩǎ wŜǾƛŜǿ /ƻƳƳƛǘǘŜŜ ŎǊŜŘƛǘŜŘ ¢ƘŜ /ƻƳƳƛǘǘŜŜ ǿƛǘƘ ǇǊƻǾƛŘƛƴƎ ŦƛƴŀƴŎƛŀƭΣ 

ǎŎƘƻƭŀǊƭȅΣ ŀƴŘ ƻǊƎŀƴƛȊŀǘƛƻƴŀƭ ǎǳǇǇƻǊǘ ǘƻ ǎǳŎƘ ǇǊƻƧŜŎǘǎ ŀǎΥ 9ƭōŜǊǘΩǎ Conversational Hawaiian (1965) 

ǘŜȄǘōƻƻƪΣ tǳƪǳƛ ŀƴŘ 9ƭōŜǊǘΩǎ English-Hawaiian Dictionary (1961), numerous informant interviews, 

document translations, artifact inventories, native speaker recordings, curriculum development, and 

collaborative research between UH and Bishop Museum.  

CƛƴŀƭƭȅΣ ¸ŀƳŀƳǳǊŀΩǎ wŜǾƛŜǿ /ƻƳƳƛǘǘŜŜ ŎƻƴŎƭǳŘŜŘ ǘƘŜƛǊ ŜǾŀƭǳŀǘƛƻƴ ǿƛǘƘ ǎŜǾŜƴ 

recommendations, six of which laid a foundation for future Hawaiian advocacy at UH. These included 

aiding organizations in producing and publishing texts on Hawaiian language, history, and culture; 

providing grants to support research and publications in the same; developing media and curricula for 

teaching Hawaiian cultural studies; assessing teacher-training and curriculum needs for Hawaiian 

cultural lessons the public schools; awarding scholarships to graduate students who want to teach 

Hawaiian language, history, and culture; expanding Hawaiian language courses and research at UH, 

including the exploration of a Hawaiian language teacher-training program. All seven Review Committee 

members signed their names to this report before submitting it to UH President Hamilton for review by 

the Regents, legislature, and governor.  

!ŦǘŜǊ ǊŜŎŜƛǾƛƴƎ ŀ ǇƻǎƛǘƛǾŜ ǊŜǾƛŜǿ ŀƴŘ ƛƳǇƻǊǘŀƴǘ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŦǊƻƳ ¸ŀƳŀƳǳǊŀΩǎ wŜǾƛŜǿ 

Committee, The Committee met regularly during the 1960s and 1970s to continue their advocacy. 

During its March 10, 1966, meeting, The Committee invited Dr. John ¸ƻǳƴƎΣ /ƘŀƛǊ ƻŦ ¦IΩǎ Department of  
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Asian and Pacific [ŀƴƎǳŀƎŜǎΣ ǘƻ ǊŜǇƻǊǘ ƻƴ Ƙƛǎ ŘŜǇŀǊǘƳŜƴǘΩǎ plans and priorities for Hawaiian language 

ƛƴǎǘǊǳŎǘƛƻƴΦ aƛƴǳǘŜǎ ŦǊƻƳ ǘƘƛǎ ƳŜŜǘƛƴƎ ǊŜǾŜŀƭŜŘ ǘƘŀǘ 5ǊΦ ¸ƻǳƴƎ ōŜƎŀƴ ōȅ ŀŦŦƛǊƳƛƴƎ ¦IΩǎ ƻōƭƛƎŀǘƛƻƴ ǘƻ 

ŜƴǎǳǊŜ ǘƘŜ ǇǊŜǎŜǊǾŀǘƛƻƴ ƻŦ ǁƭŜƭƻ Iŀǿŀƛ ƛΦ 

Unless the University of Hawaii does something for the Hawaiian language, no other University 

will do it for us. It is the sacred duty of this University to preserve and develop this language and 

get the sympathy and support from the University and State of Hawaii. (The Committee, 1966; p. 

2)  

Minutes from this meeting alsƻ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ŀŦǘŜǊ ǎǘŀǘƛƴƎ ¦IΩǎ ƻōƭƛƎŀǘƛƻƴ ǘƻ ǇǊŜǎŜǊǾƛƴƎ ŀƴŘ 

ǇŜǊǇŜǘǳŀǘƛƴƎ ǁƭŜƭƻ Iŀǿŀƛ ƛΣ /ƘŀƛǊ ¸ƻǳƴƎ ǊŜǇƻǊǘŜŘ ǘƘŀǘ ƘŜ ǿŀǎ ǎǳǇǇƻǊǘƛƴƎ 5ǊΦ {ŀƳǳŜƭ Elbert and Mrs. 

Dorothy Kahananui, professors of Hawaiian language at UHM and members of The Committee, in their 

efforts to introduce a Hawaiian language teacher training program with the College of Education, a 

ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ ƛƴ Iŀǿŀƛƛŀƴ ƭŀƴƎǳŀƎŜ ƻǊ ǎǘǳŘƛŜǎΣ ŀƴŘ ƭƻƴƎ-term oversight over the sufficiency and 

effectiveness of such new programs.  

A sign that The Committee took their original charge concerning Hawaiian language 

preservation from the State legislature seriously was seen when James Shoemaker, their second 

ŎƘŀƛǊǇŜǊǎƻƴΣ ǿǊƻǘŜ ǘƻ ¦IΩǎ ǇǊŜǎƛŘŜƴǘ ¢ƘƻƳŀǎ IŀƳƛƭǘƻƴ ǘƻ ŎƻƴǾŜȅ Ƙƛǎ ƳŜƳōŜǊǎΩ ǾƛŜǿ ǘƘŀǘ ¦I ƴŜŜŘŜd to 

introduce a Hawaiian language teacher training program with urgency.   

At the last meeting of the Committee we invited Dr. John Young . . . to speak to us. It is his feeling 

too, that there is an urgent need for greater attention ς particularly to the Hawaiian language 

teaching program . . .. It is his feeling too, that there is an urgent need for greater attention ς 

ǇŀǊǘƛŎǳƭŀǊƭȅ ǘƻ ǘƘŜ Iŀǿŀƛƛŀƴ ƭŀƴƎǳŀƎŜ ǘŜŀŎƘƛƴƎ ǇǊƻƎǊŀƳΧΦ¢ƘŜ ǇǳǊǇƻǎŜ ƻŦ ǘƘƛǎ ƭŜǘǘŜǊ ƛǎ ǘƻ Ŏŀƭƭ ȅƻǳǊ  
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attention, and that of the Board of Regents, to the urgent needs in this field and to assure you 

that your Committee will cooperate to the fullest extent in any of the ways you may think 

desirable. (Shoemaker, 1966) 

In 1968, The Committee delivered its second major ǊŜǇƻǊǘΣ άtǊƻƧŜŎǘǎ -- Programs and Long 

wŀƴƎŜ DƻŀƭǎΣέ to the UH President and to the State legislature. This report began by tracing The 

/ƻƳƳƛǘǘŜŜΩǎ ƻǊƛƎƛƴǎ ōŀŎƪ ǘƻ ǘƘŜ ōƛƭƭ ǘƘŀǘ ƘŀŘ ŘŜŦƛƴŜŘ ƛǘǎ ŎƘŀǊƎŜΣ ŀƴƴǳŀƭ ōǳŘƎŜǘΣ ŀƴŘ ǇƭŀŎŜƳŜƴǘ ǿƛǘƘƛƴ 

State government. ά¢ƘŜ мфрф ƭŜƎƛǎƭŀǘǳǊŜΣ ƛƴǎǘƛǘǳǘŜŘ ŀ ǇǊƻƎǊŀƳ ŦƻǊ ΨǘƘŜ tǊŜǎŜǊǾŀǘƛƻƴ ŀƴŘ {ǘǳŘȅ ƻŦ 

Iŀǿŀƛƛŀƴ [ŀƴƎǳŀƎŜΣ !Ǌǘ ŀƴŘ /ǳƭǘǳǊŜΩ ōȅ ŀǇǇǊƻǇǊƛŀǘƛƴƎ ϷнрΣллл and assigning responsibility for the 

program to the University of Iŀǿŀƛ ƛέ (The Committee, 1968, p. 1). 

Besides using this report to name the projects they funded, including: English-Hawaiian 

5ƛŎǘƛƻƴŀǊȅ όtǳƪǳƛ ϧ 9ƭōŜǊǘΣ мфспύΣ /ƻƴǾŜǊǎŀǘƛƻƴŀƭ Iŀǿŀƛƛŀƴ ό9ƭōŜǊǘ ϧ YŜŀƭŀΣ мфсмύΣ LƴŘŜȄ ǘƻ R ơΩǎ 

CǊŀƎƳŜƴǘǎ ƻŦ Iŀǿŀƛƛŀƴ IƛǎǘƻǊȅ όмфсмύΣ YŀƳŀƪŀǳΩǎ LƴŘŜȄ ǘƻ wǳƭƛƴƎ /ƘƛŜŦǎ όмфсмύΣ ŀƴŘ Yŀ tƻ Ŝ YŀƘƛƪƻ 

(1964), The Committee also used it as a means of alerting UH and State executives to the consequences 

that would result from either inaction or indifference.   

Of greatest concern to the Committee is the fact that scholars working in the field of Hawaiian 

Language, Art and Culture are already past [sic], or nearing retirement age. Unless steps are taken 

now to encourage students to enter the field of Hawaiian language or culture, the possibility exists 

that there might come a time when the State will be without qualified persons to interpret 

IŀǿŀƛƛΩǎ ŎǳƭǘǳǊŀƭ ƘŜǊƛǘŀƎŜΦ ό¢ƘŜ /ƻƳƳƛǘǘŜŜΣ мфсуΣ ǇΦ мпύΦ 

/ƻƴǎƛǎǘŜƴǘ ǿƛǘƘ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ǎƻƭǳǘƛƻƴǎ-oriented style of advocacy, they ended their 1968 

ǊŜǇƻǊǘ ōȅ ƛŘŜƴǘƛŦȅƛƴƎ Ƨǳǎǘ ǘƘǊŜŜ ƛǘŜƳǎ ǳƴŘŜǊΣ άbŜŜŘǎΣ DƻŀƭǎΣ ŀƴŘ hōƧŜŎǘƛǾŜǎΥέ ŀ ǎŎƘƻƭŀǊǎƘƛǇ ǇǊƻƎǊŀƳΣ 

degree program in Hawaiian Studies, and a Chair in the Hawaiian language (The Committee, 1968, p. 

14). The Committee justified the need for each resource by explaining how they would directly alleviate 
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problems they deemed urgent: qualified Hawaiian language and culture teachers, financial support for 

interested scholars, an academic degree in Hawaiian language and studies, and a leader for the 

academic program. 

  hƴ CŜōǊǳŀǊȅ нсΣ мфтлΣ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ /ƘŀƛǊ ¢ƘƻƳŀǎ bƛŎkerson sent a compelling two-page 

memorandum: άtƭŜŀ ŦƻǊ ǎǇŜŎƛŀƭ ŎƻƴǎƛŘŜǊŀǘƛƻƴ ǘƻ ǉǳŀƭƛŦƛŜŘ ǘŜŀŎƘŜǊǎ ƻŦ Iŀǿŀƛƛŀƴέ to numerous officials 

ƛƴ ¦IΩǎ ŘŜŎƛǎƛƻƴ-making chain: President Harland Cleveland, Dean of Arts and Sciences David Contois, 

Chair of the Asian and Pacific Languages Department, John Young, and to the members of the Asian 

and Pacific Languages Departmental Personnel Committee. In this memo, The Committee expressed its 

concern that when academic majors eliminate their second language requirements, they not only 

compromise ¦IΩǎ Hawaiian language offerings in the short-term, but they threaten its ability to fulfill 

its kuleana to preserve and perpetuate Hawaiian language in the long-term.  

²ƘƛƭŜ ǊŜŎƻƎƴƛȊƛƴƎ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ ǇǊƻǾƛŘƛƴƎ opportunity for the study of 

9ǳǊƻǇŜŀƴ ŀƴŘ !ǎƛŀƴ ƭŀƴƎǳŀƎŜǎΣ ǿŜ ǿƛǎƘ ǘƻ ǎǘǊŜǎǎ ǿƘŀǘ ǿŜ ōŜƭƛŜǾŜ ǘƻ ōŜ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ ǳƴƛǉǳŜ 

ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ǘƘŜ Iŀǿŀƛƛŀƴ ƭŀƴƎǳŀƎŜΣ ŦŜŜƭƛƴƎ ǘƘŀǘ ƛǘ ƛǎ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ Řǳǘȅ ƴƻǘ ƻƴƭȅ ǘƻ ǇǊƻǾƛŘŜ 

instruction in the Hawaiian language, but to encourage students in relevant programs to study it. 

Should the University fail to do so, no other institution is likely to assume this responsibility. 

Criticism for lack of foresight would justifiably be believed at the University by generations of 

Hawaiians, part-Hawaiian citizens, other citizens of our State, and the world of scholarship at 

large. (T. Nickerson, February 26, 1970, p. 2)   

¦IΩǎ CƛǊǎǘ 5ƛǊŜŎǘƻǊ ƻŦ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ 

Courses in Hawaiian language, history, and culture at UH increased as professors with expertise 

and interests in these subjects joined the faculty (Johnson, 1998). While serving in the U. S. Navy during 

the early 1950s, Kansas-ōƻǊƴ WŀŎƪ IΦ ²ŀǊŘ ǿŀǎ ǎǘŀǘƛƻƴŜŘ ƛƴ Iŀǿŀƛ ƛ όWΦ IΦ ²ŀǊŘ, personal 
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communication, November 15, 2021.) Learning about Polynesian peoples, languages, and cultures 

inspired Ward to begin a lifelong commitment to advocating for their study, preservation, and 

advancement. ²ŀǊŘ ŜƴǊƻƭƭŜŘ ŀǘ ¦I ǘƻ ǇǳǊǎǳŜ ŀ aŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ŀƴŘ 5ǊΦ {ŀƳǳŜƭ 9ƭōŜǊǘΣ ŀ tƻƭȅƴŜǎƛŀn 

language expert, became one of his mentors. After earning his doctorate, Ward returned to UHM in 

1968 to begin teaching Tahitian, Hawaiian, and Indonesian languages. In 1970, Ward joined a group of 

16 professorsςςalready teaching and researching Hawaiian subjectsςςwho thought a properly arranged 

ǎŜǘ ƻŦ ǘƘŜƛǊ ŎƻǳǊǎŜǎ ŎƻǳƭŘ ƭŜŀŘ ǘƻ ŀ ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ ƛƴ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ ό²ŀǊŘΣ мфтрύΦ  

!ƳƻƴƎ ǘƘŜǎŜ ǇǊƻŦŜǎǎƻǊǎΣ ²ŀǊŘΩǎ ƪƴƻǿƭŜŘƎŜ ƻŦ Iŀǿŀƛƛŀƴ-focused courses at UH was likely 

unique, having enrolled in them during the 1950s and having been mentored by Elbert who began 

teaching there in 1949 (Johnson, 1998). Ward was able to draw from these experiences while serving as 

¦IΩǎ ŦƛǊǎǘ ŘƛǊŜŎǘƻǊ ƻŦ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎςa position he served in voluntarily, from its inception in 1970 as 

an academic concentration under Liberal Studies, until 1977, when the Regents approved the 

establishment of Hawaiian Studies as a stand-alone department and a distinct academic major.  

 During the first seven years of Hawaiian Studies at UH, Ward advised students on courses that 

would fulfill degree requirements, scheduled course offerings, recruited students to the major, and 

ǘǊŀŎƪŜŘ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘ ƎǊŀŘǳŀǘƛƻƴ ŀƴŘ ƛƴǘƻ ǘƘŜƛǊ ŎŀǊŜŜǊǎΦ ¢ƘŜ ŀŘƳƛƴƛǎǘǊŀǘƛǾŜ ŀƴŘ ŀŘǾƛǎƛƴƎ 

tasks that Ward performed on behalf of the new program were uncompensated and were performed in 

ŀŘŘƛǘƛƻƴ ǘƻ ²ŀǊŘΩǎ ǇǊƛƳŀǊȅ ŘǳǘƛŜǎ ŀǎ ŀ ǇǊƻŦŜǎǎƻǊ ƻŦ LƴŘƻ-Pacific Languages29. Chancellor Douglas 

¸ŀƳŀƳǳǊŀ ŎƻƴŦƛǊƳŜŘ ²ŀǊŘΩǎ ŎƻƴǘǊƛōǳǘƛƻƴǎ ǘƻ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ ƛƴ ŀ ƳŜƳƻǊŀƴŘǳƳ ǘƻ 5r. Durward Long, 

¦IΩǎ ƴŜǿ ǾƛŎŜ-president for academic affairs.   

 
29 ¢ƘŜ ŘŜǇŀǊǘƳŜƴǘ ƻƴ 5ǊΦ ²ŀǊŘΩǎ ¦I ƭŜǘǘŜǊƘŜŀŘ ǿŀǎ ά5ŜǇŀǊǘƳŜƴǘ ƻŦ LƴŘƻ-tŀŎƛŦƛŎ [ŀƴƎǳŀƎŜǎΦέ 
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!Ŏǘǳŀƭƭȅ ŀƴŘ ǘŜŎƘƴƛŎŀƭƭȅΣ 5ǊΦ ²ŀǊŘ Ƙŀǎ ōŜŜƴ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ŘƛǊŜŎǘƻǊ ŦƻǊ ǎŜǾŜǊŀƭ ȅŜŀǊǎ ƛƴ Ƙƛǎ ǊƻƭŜ ŀǎ 

chairman of the Hawaiian Studies Program Committee...the Hawaiian Studies Program has had 

oŦŦƛŎƛŀƭ ǎǘŀǘǳǎ ŦƻǊ ǎƻƳŜ ȅŜŀǊǎ ŀǎ ƻƴŜ ƻŦ aŀƴƻŀΩǎ {ǇŜŎƛŀƭ LƴǎǘǊǳŎǘƛƻƴŀƭ tǊƻƎǊŀƳǎ . . . (Yamamura, 

July 5, 1977) 

¢ƘŜ CƛƎƘǘ ǘƻ 9ǎǘŀōƭƛǎƘ ¦IΩǎ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳ 

¦ƴŘŜǊ ²ŀǊŘΩǎ ƭŜŀŘŜǊǎƘƛǇΣ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳ ƎŀƛƴŜŘ ǎǘŜŀŘƛƭȅ ǘƘŀƴƪǎ ǘƻ ǇǊƻŦŜǎǎƻǊǎ 

whose interests centered on Hawaiian language, history, and culture and students who wanted to study 

such subjects. However, there were administrators who needed to be persuaded about its value. Thus, 

gaining approval for a distinct Hawaiian Studies program and academic major required persistent 

advocacy by UH faculty, State legislators, Native community leaders, and cultural experts.  

Because tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ (1975) was commissioned by State legislators who 

sought to understand the feasibility of introducing a Hawaiian Studies Program at UH, it appeared that it 

ǿŀǎ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ƻǊƛƎƛƴŀƭ ǾƛǎƛƻƴƛƴƎ ŘƻŎǳƳŜƴǘΦ IƻǿŜǾŜǊΣ ŀŦǘŜǊ ǎǘǳŘȅƛƴƎ ǘƘŜ Ŧǳƭƭ ǘŜȄǘ ǾŜǊǎƛƻƴ ƻŦ 

tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ (1975)ςςǿƘƛŎƘ ŎƛǘŜŘ ²ŀǊŘΩǎ ŀǊǘƛŎƭŜΣ The Hawaiian Studies Program 

(1975) and incorporated the data he collected between 1970 and 1977ςςalongside primary source 

documents from the UH and State Archives, it became clear that tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ (1975) 

was actually the capstone to decades of work contributed to UH by dozens of earlier Native Hawaiian 

ŀŘǾƻŎŀǘŜǎΣ ƴŀƳŜƭȅ ǘƘŜ ƳŜƳōŜǊǎ ƻŦ ¢ƘŜ /ƻƳƳƛǘǘŜŜ ŀƴŘ ²ŀǊŘΩǎ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳ /ƻƳƳƛǘǘŜŜΦ 

During the 1975 State legislative session, elected officials successfully passed H.B. 1724 and S.B. 

мотлΥ ά! .ƛƭƭ ŦƻǊ ŀƴ !Ŏǘ aŀƪƛƴƎ ŀƴ !ǇǇǊƻǇǊƛŀǘƛƻƴ ŦƻǊ tǊƻƎǊŀƳ tƭŀƴǎ ŦƻǊ ŀ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳΣέ 

accompanied with an appropriation of $25,000 to generate a study that would assess the feasibility of 

introducing such a program at UH. Despite UH receiving only $10,000, less tƘŀƴ ƘŀƭŦ ƻŦ ǘƘŜ ƭŜƎƛǎƭŀǘǳǊŜΩǎ 



 

144  

intended and approved appropriation, two Native Hawaiian researchers: Harriette Holt Joesting and 

John DuPont, accepted the kuleana of producing tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ (1975) report. 

Working expeditiously to meet the ƭŜƎƛǎƭŀǘǳǊŜΩǎ ǎǘƛǇǳƭŀǘŜŘ ŘŜŀŘƭƛƴŜ ǊŜǉǳƛǊƛƴƎ ¦I ǎǳōƳƛǘ ǘƘŜ 

report 20 days before the start of the 1976 legislative session, the pair assembled two working groups: a 

άǎǘŜŜǊƛƴƎ ŎƻƳƳƛǘǘŜŜ30Σέ ŎƻƳǇǊƛǎŜŘ ƻŦ ¦I ǇŜǊǎƻƴƴŜƭ ǿƘƻ ǿŜǊŜ ƪƴƻǿƭŜŘƎŜŀōƭŜ ŀōƻǳǘ ¦IΩǎ ƛƴǎǘƛǘǳǘional 

ŎƻƳƳƛǘƳŜƴǘǎ ǘƻ Iŀǿŀƛƛŀƴ ƛƴǎǘǊǳŎǘƛƻƴ ŀƴŘ ǊŜǎŜŀǊŎƘΣ ŀƴŘ ŀƴ άŀŘǾƛǎƻǊȅ ŎƻƳƳƛǘǘŜŜ31Σέ ŎƻƳǇǊƛǎŜŘ ƻŦ bŀǘƛǾŜ 

Hawaiian leaders who focused on identifying hallmarks of a college-level Hawaiian Studies program. 

!ƳƻƴƎ WƻŜǎǘƛƴƎ ŀƴŘ 5ǳtƻƴǘΩǎ ǿƻǊƪƛƴƎ ƎǊƻǳǇǎ ǿŜǊŜ ǘƘree members of The Committee: Kuulei Ihara, Dr. 

Richard Kekuni Blaisdell, and Dorothy Kahananui Gillett. 

After holding meetings to share their collective vision for a Hawaiian Studies program at UH and 

to analyze data that Ward had collected as its ad hoc director since 1970, the tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ 

Iŀǿŀƛ ƛ (1975) task force members completed a feasibility study that endorsed recommendations that 

ǿŜǊŜ ǇǊŜǾƛƻǳǎƭȅ ƎŜƴŜǊŀǘŜŘ ōȅ ¢ƘŜ /ƻƳƳƛǘǘŜŜ Ǿƛŀ ¸ŀƳŀƳǳǊŀΩǎ wŜǾƛŜǿ /ƻƳƳƛǘǘŜŜ ŜǾŀƭǳŀǘƛƻƴ όмфспύ ŀƴŘ 

in its long-term projects report (1968). Echoing arguments previously generated by The Committee, the 

tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ ƎŀǾŜ ŎƻƳǇŜƭƭƛƴƎΣ ƧǳǎǘƛŎŜ-oriented reasons to support its recommendations.  

There is a responsibility which we must recognize and acknowledge to the indigenous culture 

which existed here when all the other groups arrived. The Hawaiian society which thrived then  

 
30 Steering Committee:  Harriette Joesting (Chairperson), Doris Bitner, Dr. Richard Blaisdell, M.D., 
Dorothy Gillett, Larry Kimura, Davianna McGregor, Jack Ward (Joesting & Dupont, 1975, p. 23). 
31 Advisory Committee:  Myron Thompson (Chairperson), Kuulei Ihara (Vice-chairperson), Dr. Richard 
Blasidell, M.D., Dean David Contois, Harriette [sic] Joesting, Rubellite Johnson, Judge Samuel King, Dr. 
George Mills, M. D., Chief Justice William Richardson  (Joesting & Dupont, 1975, p. 23). 
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was seriously disrupted by the arrival of different cultures and values. Although the Hawaiian 

culture has been disrupted and changed, the strength of the culture has enabled it to thrive. 

(Joesting & DuPont, 1975, p. iv). 

The tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ (1975) advocates concluded their feasibility study by 

ŜƴǳƳŜǊŀǘƛƴƎ ŀ ǎƘƻǊǘ ƭƛǎǘ ƻŦ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎΣ ǎŀǾƛƴƎ ǘƘŜƛǊ ǿŜƛƎƘǘƛŜǎǘ ǇǊƛƻǊƛǘȅ ŦƻǊ ƭŀǎǘΥ мύ ŀ άǊŜŎƻƎƴƛȊŜŘ 

ƳŀƧƻǊέ όǇΦ мтύ ƛƴ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎΤ нύ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ƳŀǎǘŜǊΩǎ ŀƴŘ ŘƻŎǘƻǊŀǘŜ ŘŜƎǊŜŜǎ ƛƴ ōƻǘƘ Iŀǿŀƛƛŀƴ 

language and Hawaiian Studies; 3) development of a Hawaiian Studies Institute where UH and 

community members could conduct teaching and research of Hawaiian subjects and where personnel 

could be hired on the basis of their cultural expertise rather than academic degrees; and 4) a unique 

ŘŜǇŀǊǘƳŜƴǘ ŦƻǊ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ ŀƴŘ ǘƘŀǘ ƛǘ ōŜ άǊŜŎƻƎƴƛȊŜŘ ŀǎ ŀ ǇǊƻƎǊŀƳΣ ŎŜƴǘŜǊΣ ƻǊ LƴǎǘƛǘǳǘŜ ƛƴ ƛǘǎ ƻǿƴ 

right, and that Hawaiian Studies not be submerged ŀƴŘ ƭƻǎǘ ǿƛǘƘƛƴ ŀ ƭŀǊƎŜǊ ŀŘƳƛƴƛǎǘǊŀǘƛǾŜ ǳƴƛǘέ όWƻŜǎǘƛƴƎ 

& DuPont, 1975, p. 19).  

 After reviewing tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ (1975), State legislators affirmed its 

recommendations quickly. On February 20,1976, representatives Richard C. S. Ho of Ewa Beach and 

Akira Sakima of Honolulu introduced H.B. 2791-тсΣ !ƴ !Ŏǘ άaŀƪƛƴƎ !ƴ !ǇǇǊƻǇǊƛŀǘƛƻƴ ŦƻǊ ǘƘŜ Iŀǿŀƛƛŀƴ 

{ǘǳŘƛŜǎ tǊƻƎǊŀƳ ŀǘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛƛέ ǿƛǘƘ ŀ ǎǘŀǘŜŘ ǇǳǊǇƻǎŜ άǘƻ ǇǊƻǾƛŘŜ ŦǳƴŘǎ ŦƻǊ ǘƘŜ Iŀǿŀƛƛŀƴ 

ǎǘǳŘƛŜǎ ǇǊƻƎǊŀƳ ŀǘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛƛέ ŀƴŘ ǘƘŀǘ ǎǳŎƘ ǎǳǇǇƻǊǘ ōŜ άŀǇǇǊƻǇǊƛŀǘŜŘ ƻǳǘ ƻŦ ǘƘŜ ƎŜƴŜǊŀƭ 

ǊŜǾŜƴǳŜǎ ƻŦ ǘƘŜ {ǘŀǘŜ ƻŦ IŀǿŀƛƛΦέ {ƛȄǘŜŜƴ ƳƻǊŜ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜǎ32 including Benjamin J. Cayetano, who 

ǿƻǳƭŘ ƭŀǘŜǊ ōŜŎƻƳŜ !ƳŜǊƛŎŀΩǎ ŦƛǊǎǘ CƛƭƛǇƛƴƻ-American governor, joined Ho and Sakima in signing the bill. 

 
32 Representatives who supported H. B. 2791-76 were: Clarence Y. Akizaki, Benjamin J. Cayetano, Steve 
Cobb, Faith Evans, Richard C. S. Ho, Richard A. Kawakami, Robert Kimura, Ken Kiyabu, Kenneth Lee, 
Tennyson K. W. Lum, Norman Mizuguchi, Lisa Naito, Henry Haalilio Peters, Akira Sakima, Jack K. Suwa, 
Dennis R. Yamada, (and two illegible signatures.)  
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After passing through the Senate on March 7, 1976, H. B. 2791-76 was referred to the Committee on 

Ways and Means to be considered for an appropriation. 

As support for Hawaiian Studies progressed through the State legislature during the spring of 

мфтсΣ 5ǊΦ 5ǳǊǿŀǊŘ [ƻƴƎ ŀǊǊƛǾŜŘ ƛƴ Iƻƴƻƭǳƭǳ ǘƻ ǎŜǊǾŜ ŀǎ ¦IΩǎ ƴŜǿ ǾƛŎŜ ǇǊŜǎƛŘŜƴǘ ŦƻǊ ŀŎŀŘŜƳƛŎ ŀŦŦŀƛǊǎΦ 

Primary source data at the UH Archives gathered from reports, letters, memoranda, inter-office routing 

slips, including notes written into the margins by Long and his administrative colleagues, revealed the 

ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ [ƻƴƎ ŀƴŘ Ƙƛǎ ŎƻƭƭŜŀƎǳŜǎ ŎƻƴŦǊƻƴǘŜŘ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿaiian advocates with 

bureaucratic barriers and racist prejudices (D. McGregor, December, 2021, personal communication). 

[ƻƴƎ ŀƴŘ ¦IΩǎ ŀŎŀŘŜƳƛŎ ŀŦŦŀƛǊǎ ǇŜǊǎƻƴƴŜƭ ǳǎŜŘ ǘƘŜƛǊ ƛƴǘŜǊƻŦŦƛŎŜ ƳŜƳƻǊŀƴŘŀ ǘƻ ŎǊƛǘƛŎƛȊŜ ŀƴŘ 

ƻōǎǘǊǳŎǘ ǘƘŜ ǘŀŎǘƛŎǎ ǘƘŀǘ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iawaiian advocates used to pursue their goals. While sending 

a copy of tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ (1975) to her colleague Dewey Kim, Lois Yamanaka used a 

ǊƻǳǘƛƴƎ ǎƭƛǇ ǘƻ ŘƛǎǇŀǊŀƎŜ WƻŜǎǘƛƴƎ ŀƴŘ 5ǳtƻƴǘΩǎ ǊŜǇƻǊǘΦ 

This is the one that we kept asking for and never received and later found out that Harriet Joesting 

delivered copies directly to the Legislature. Thus, it was never seen by Manoa Chancellor or Central 

!ŘƳƛƴƛǎǘǊŀǘƛƻƴΣ ƻǊ DƻǾŜǊƴƻǊΦ ²Ŝ ŎƻƴǎƛŘŜǊ ƛǘ ŀ άǇǊƻƎǊŀƳέΣ ŀƴŘ ƴƻǘ ώǎƛŎϐ άƻŦŦƛŎƛŀƭ ǳƴƛǾŜǊǎƛǘȅ ǊŜǇƻǊǘ.έ 

(Yamanaka, 1976) 

!ŦǘŜǊ ŀƎǊŜŜƛƴƎ ǿƛǘƘ ¸ŀƳŀƴŀƪŀΩǎ ǇŜŜǾŜ ŀōƻǳǘ WƻŜǎǘƛƴƎ ǎǳōƳƛǘǘƛƴƎ ƘŜǊ ǊŜǇƻǊǘ ŘƛǊŜŎǘƭȅ ǘƻ ǘƘŜ 

lŜƎƛǎƭŀǘǳǊŜΣ YƛƳ ǉǳŜǎǘƛƻƴŜŘ ǿƘŜǘƘŜǊ ǘƘŜ !Ǌǘǎ ŀƴŘ {ŎƛŜƴŎŜǎ ŦŀŎǳƭǘȅ ƘŀŘ ŦƻƭƭƻǿŜŘ ¦IΩǎ ŦƻǊƳŀƭ ŀŎŀŘŜƳƛŎ 

ǇǊƻǇƻǎŀƭ ǇǊƻŎŜŘǳǊŜǎΦ !ǇǇŀǊŜƴǘƭȅΣ YƛƳΩǎ ƎǊŜŀǘŜǎǘ ŎƻƴŎŜǊƴ ŀǊƻǎŜ ƻǳǘ ƻŦ Ƙƻǿ ¦I ŀŘƳƛƴƛǎǘǊŀǘƻǊǎΩ ǊŜǎǇƻƴǎŜǎ 

would be viewed by State legislators who were preparing to pass appropriation bills to establish the new 

program.  

L ŀǎƪŜŘ ŀōƻǳǘ ǘƘŜ ǎǘŀǘǳǎ ƻŦ ŀ ŦƻǊƳŀƭ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳ ǇǊƻǇƻǎŀƭΧΦŀǘ ǘƘŜƛǊ ό!Ǌǘǎ ŀƴŘ 

Sciences) levels at least there is nothing under active consideration. Quite frankly, this comes as 
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a surprise to me. . .. What to do now: I think that Arts and Sciences and Manoa should follow-up 

so that we can report a U.H. position at the next [legislative] session. We would look awfully bad 

ƛŦ ǿŜ ǿŜǊŜ ŀǎƪŜŘ ǘƻ ǘŜǎǘƛŦȅ ŀƎŀƛƴΣ ŀǎ ǿŜ ǇǊƻōŀōƭȅ ǿƛƭƭΣ ŀƴŘ ƘŀŘ ǘƻ ǊŜǇƻǊǘΣ άƴƻ ŀŎǘƛƻƴ ǎǳōǎŜǉǳŜƴǘ 

ǘƻ ǘƘŜ ƭŀǎǘ ǎŜǎǎƛƻƴΦέ όYƛƳΣ 1976) 

Despite the 1976 State legislature appropriating significant State funding for the Hawaiian 

Studies Program, Governor Ariyoshi did not release the funds to UH, citing the need to reduce budgets 

across all State agencies. Rather than let the long-anticipated Hawaiian Studies program suffer further 

ŘŜƭŀȅǎΣ 5ǊΦ 5ƻǳƎƭŀǎ ¸ŀƳŀƳǳǊŀΣ ŀǳǘƘƻǊ ƻŦ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŜǾŀƭǳŀǘƛƻƴ ǊŜǇƻǊǘ όмфспύΣ ƘŀŘ ōŜŎƻƳŜ ¦IΩǎ 

chancellor. Exercising his administrative authority, Yamamura decided to allocate $25,000 and 1.5 

positions frƻƳ ¦IΩǎ ŜȄƛǎǘƛƴƎ ǊŜǎƻǳǊŎŜǎ ǘƻ ŜǎǘŀōƭƛǎƘ ǘƘŜ ƴŜǿ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ ǇǊƻƎǊŀƳ ό¢ŜǎǘƛƳƻƴȅ ƻƴ IΦ 

.Φ моон άwŜƭŀǘƛƴƎ ǘƻ ŀƴ !ǇǇǊƻǇǊƛŀǘƛƻƴ ŦƻǊ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳέΣ мфттύΦ  

Considering a modest level of institutional support better than a delay, Ward convened the 

/ƘŀƴŎŜƭƭƻǊΩǎ /ƻƳƳƛǘǘŜŜ ƻƴ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƧŜŎǘ33, faculty appointed by Yamamura to begin 

ǎŎǊŜŜƴƛƴƎ ŎŀƴŘƛŘŀǘŜǎ ŦƻǊ ǘƘŜ ƴŜǿ ŘƛǊŜŎǘƻǊ ǇƻǎƛǘƛƻƴΦ !ǎ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎΩ ŀŘ ƘƻŎ ŘƛǊŜŎǘƻǊ ǎƛƴŎŜ мфтлΣ 

Ward took initiative to solicit input from his colleagues in the Hawaiian Studies Program 

Committee34 whose teaching and research activities had formed the basis for the new academic major. 

 
33 /ƘŀƴŎŜƭƭƻǊΩǎ /ƻƳƳƛǘǘŜŜ ƻƴ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƧŜŎǘΥ WƻƘƴ tΦ /ƘŀǊƭƻǘ όwŜƭƛƎƛƻƴΣ [ŜŜǿŀǊŘ 
Community College), Sheila Conant (General Sciences), Emily Hawkins (Indo-Pacific Languages), Kiyoshi 
Ikeda (Sociology), Pauline Joerger (History), Harriette Joesting, Donald D. Johnson (History), Larry Kimura 
(Indo-Pacific Languages), Abraham Piianaia (Geography), Ricardo Trimillos (Music), Jack Ward (Indo-
Pacific Languages.) (Ward, J. H., 1977, Final Hawaiian Studies Report, p. 4) 
 
34 The HSPC were 36 faculty whose research and teaching centered on Hawaiian history, language, 
culture, arts, and social sciences: Rashid Ahmed (Environmental Studies), Harry V. Ball (Sociology), 
Gordon E. Bigelow (General Science), Robert T. Bobilin (Religion), Dan Burhans (Environmental Studies), 
Iƻ ƻǳƭǳ /ŀƳōǊŀ όaǳǎƛŎύΣ DŜǊŀƭŘ /ŀǊǊ ό.ƻǘŀƴȅύΣ 5ŀǾƛŘ .Φ /ƘŀƴŘƭŜǊ ό{ƻŎƛƻƭƻƎȅύΣ WƻƘƴ tΦ /ƘŀǊƭƻǘ όwŜƭƛƎƛƻƴΣ 
Leeward Community College), Sheila Conant (General Science), Peggy De Silva (Environmental Studies), 
Mary E. Des Jarlais (Home Economics), Jerome Feldman (Art), Ben R. Finney (Anthropology), Emily 
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²ƘŜƴ ²ŀǊŘ ƛƴŦƻǊƳŜŘ 5Ŝŀƴ /ƻƴǘƻƛǎ ŀōƻǳǘ Ƙƛǎ ŎƻƭƭŜŀƎǳŜǎΩ ǇǊƛƻǊƛǘƛŜǎΣ ƘŜ ŎƻƴŦƛǊƳŜŘ ǘƘŜƛǊ Ǝƻŀƭ ǘƻ ƳŀƪŜ ǳǎŜ 

of the institutional resources Chancellor Yamamura had set aside for Hawaiian Studies.  

Please find attached requests for the establishment of 2 temporary positions in Hawaiian Studies, 

i.e. A Director position and an instructional position. Both positions are ½ time positions.  The 

ŦŀŎǳƭǘȅ ƳŜŜǘƛƴƎ ǊŜǎƻƭǾŜŘ ǘƻ ǇǊƻŎŜŜŘ ƛƳƳŜŘƛŀǘŜƭȅ ƻƴ ǘƘŜ ŘƛǊŜŎǘƻǊΩǎ Ǉƻǎƛǘƛƻƴ ǎƻ ǘƘŀǘ ƛǘ ǿƻǳƭŘ ōŜ Ψƛƴ 

ǇƭŀŎŜΩ ƛƴ WŀƴǳŀǊȅ мфттΦ Φ ΦΦ Lǘ ǿƛƭƭ ōŜ ǘƘŜ Ƴŀƛƴ ǘŀǎƪ ŦƻǊ ǎǇǊƛƴƎ -- to set up the program. (Ward, 1976)  

Immediately thereafter, members of The CƻƳƳƛǘǘŜŜ ŀƴŘ ǘƘŜ tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ Iŀǿŀƛ ƛ 

task force spent the first half of 1977 collaborating with Ward to hire the first director of the new 

ŘŜǇŀǊǘƳŜƴǘΦ !ǇǇǊŜŎƛŀǘƛǾŜ ƻŦ ²ŀǊŘΩǎ ŜŦŦƻǊǘǎ ŀǎ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎΩ ŦƛǊǎǘ ŘƛǊŜŎǘƻǊ ǳƴŘŜǊ [ƛōŜǊŀƭ {ǘǳŘƛŜǎΣ ¢ƘŜ 

Committee wrote to Ward to extend him their nomination for the new position. Ward held a personal 

ŎƻƴǾƛŎǘƛƻƴ ǘƘŀǘ ŀ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ƭŜŀŘ ǘƘŜ ƴŜǿ ŘŜǇŀǊǘƳŜƴǘΣ ǎƻ ƘŜ ŘŜŎƭƛƴŜŘ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ 

nomination (J. H. Ward, personal communication, November 15, 2021). Instead, Ward asked Abraham 

Piianaia (A. Piianaia), a respected leader, ƳņƴŀƭŜƻ όƴŀǘƛǾŜ ǎǇŜŀƪŜǊύ ƻŦ ǘƘŜ Iŀǿŀƛƛŀƴ ƭŀƴƎǳŀƎŜ, and 

experienced university lecturer, if he would apply for the job (J. H. Ward, personal communication, 

November 15, 2021). 

When Piianaia assured Ward that he would apply for the position, Ward began working through 

the administrative procedures needed to hire new personnel and to establish new academic programs. 

 
Hawkins (Indo-Pacific Languages), Dorothy Hazama (Education), Irwin Howard (Linguistics), Judson Ihrig 
(Liberal Studies Program), Kiyoshi Ikeda (Sociology), Pauline Joerger (History), Harriette Joesting, Donald 
D. Johnson (History), Rubellite Johnson (Indo-Pacific Languages), E. Alison Kay (Graduate Division), Bacil 
F. Kirtley (English), David Kittelson (Curator, Hawaiian Collection), James Mak (Economics), Davianna 
McGregor-Alegado (Ethnic Studies), Norman Meller (Political Science), Abraham Piianaia (Geography), 
Ralph K. Stueber (Educational Foundations), Ricardo Trimillos (Music), Deborah Waite (Art), Jack H. 
Ward (Indo-Pacific Languages), John Wisnosky (Art). (Ward, J. H., 1977, Final Hawaiian Studies Report, p. 
4) 
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²ŀǊŘ ŀƭǎƻ ŎƻƳǇƭŜǘŜŘ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳ /ƻƳƳƛǘǘŜŜΩǎ Ŧƛƴŀƭ ŀƴƴǳŀƭ Ǌeport of his seven-year 

ǘŜƴǳǊŜ ŀƴŘ ǎǳōƳƛǘǘŜŘ ƛǘ ǘƻ 5Ŝŀƴ /ƻƴǘƻƛǎΦ ²ƛǘƘƛƴ ǘƘƛǎ ǊŜǇƻǊǘΣ ²ŀǊŘ ŎƻƴǾŜȅŜŘ ǘƘŜ ŎƻƳƳƛǘǘŜŜΩǎ ōǳŘƎŜǘ 

ǇǊƛƻǊƛǘƛŜǎΣ ǊŜǎŜŀǊŎƘ ŀƴŘ ǇǳōƭƛǎƘƛƴƎ ŜƴŘŜŀǾƻǊǎΣ ŀƴŘ ǇǊƻƎǊŜǎǎ ƻƴ ǘƘŜ ŘǊŀŦǘ ǇǊƻǇƻǎŀƭ ŦƻǊ ǘƘŜ ōŀŎƘŜƭƻǊΩǎ 

degree. Ward also used this reporǘ ǘƻ Ŏŀƭƭ ¦I ŀŘƳƛƴƛǎǘǊŀǘƻǊǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ŀ ƴŜŜŘ ǘƘŀǘ ǘƘŜȅ ƘŀŘ ƭƻƴƎ 

overlooked: a facility to house the Hawaiian Studies Program.  

As you know, the HSP has been operating out of my office. This has been quite efficient but will 

not be workable for much longer for a number of reasons . . . the amount of equipment and 

supplies . . . far exceeds the space available in this office . . . and) the program needs greater 

Ǿƛǎƛōƛƭƛǘȅ ǘƘŀƴ ƛǘǎ ǇǊŜǎŜƴǘ ƭƻŎŀǘƛƻƴ ŀǎ άǎǳōƭŜŀǎŜŜέ ǿƛǘƘƛƴ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘ ƻŦ LƴŘƻ-Pacific 

Languages. Ideally, the project should have three rooms, one for the director, one for the 

secretary and office supplies, and one for conference [sic] room for meetings, projects, resources.  

(Ward, 1977a, p. 2) 

Finally, Ward used this report to express his abiding aloha for the Hawaiian Studies program and its 

current and future value. At the end of his final report, Ward signed his name with the position he held 

at the time: Associate Professor in Hawaiian.  

I feel highly honored to have been nominated. . .. I take considerable satisfaction in the belief 

that this investment of effort has now reached some fruition and that there are now greater 

opportunities for growth and fulfillment of this undertaking in the years ahead. My interest in 

the future of the Hawaiian Studies Program continues unabated because I hold it to be important 

to the University of Hawaii system (both faculty and students) and to the community at large. 

(Ward, 1977a, p. 2) 

While Ward and others worked to prepare for the new program, The Committee spent the 

ǎǳƳƳŜǊ ƻŦ мфтт ŀǎǎŜǊǘƛƴƎ ƛǘǎ ƛƴŦƭǳŜƴŎŜ ƻƴ ¦IΩǎ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴΦ hƴ Wǳƭȅ мнΣ мфттΣ 5ƻƴŀƭŘ Yƛƭƻƭŀƴƛ 
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aƛǘŎƘŜƭƭΣ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŎƘŀƛǊǇŜǊǎƻƴ ŀƴŘ YŀƳŜƘŀƳŜƘŀ {ŎƘƻƻƭǎΩ ŎǳƭǘǳǊŀƭ ŎǳǊǊƛŎǳƭǳƳ ǎǇŜŎƛŀƭƛǎǘ, sent a 

letter signed by all of its members35
 ǘƻ ¦IΩǎ tǊŜǎƛŘŜƴǘ CǳƧƛƻ aŀǘǎǳŘŀ ǳǊƎƛƴƎ ƘƛƳ ǘƻ ǎǳǇǇƻǊǘ ŀƭƭ 

ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŀǊǘƛŎǳƭŀǘŜŘ ōȅ WƻŜǎǘƛƴƎ ŀƴŘ 5ǳtƻƴǘ όмфтрύΦ ά²Ŝ ǎǘǊƻƴƎƭȅ ǎǳǇǇƻǊǘ ǘƘŜ Iŀǿŀƛƛŀƴ 

Studies Program and the recommendations for its establishment as designated in the invaluable 

Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳ wŜǇƻǊǘΣ ΨtŀƘŀƴŀ ώǎƛŎϐ Iǳƭƛ bŀ ŀǳŀƻΩέ όaƛǘŎƘŜƭƭΣ мфттύΦ  

hƴ Wǳƭȅ мрΣ мфттΣ aƛǘŎƘŜƭƭΩǎ ƭŜǘǘŜǊ ǿŀǎ ƳŜǘ ǿƛǘƘ ŀ ǘŜǇƛŘ ǊŜǇƭȅ ŦǊƻƳ ±ƛŎŜ tǊŜǎƛŘŜƴǘ 5ǳǊǿŀǊŘ [ƻƴƎ 

rather than its original addressee.   

In [sic] behalf of President Matsuda who is out of the office this week, I should like to 

acknowledge receipt of your letter regarding Hawaiian Studies. The University and the Manoa 

Administrations are supportive of a Hawaiian Studies program although our support should not 

be interpreted to mean agreement with all the recommendations in the report to which you 

refer. (Long, D., 1977a) 

Within the same letter, Long used administrative procedures to dodge endorsements from 

Chancellor Yamamura, Dean Contois, and the State legislature which wanted Hawaiian Studies to 

become a stand-ŀƭƻƴŜ ŘŜǇŀǊǘƳŜƴǘΦ ά¢Ƙƛǎ ƻŦŦƛŎŜ ƛǎ ŀǿŀƛǘƛƴƎ ŀ ŦƻǊƳŀƭ ǇǊƻƎǊŀƳ ǇǊƻǇƻǎŀƭ ŦǊƻƳ ǘƘŜ aŀƴƻŀ 

ŎŀƳǇǳǎΦ Φ ΦΦ Lƴ ǘƘŜ ƳŜŀƴǘƛƳŜΣ ŀǎ L ǳƴŘŜǊǎǘŀƴŘ ƛǘΣ ǘƘŜǊŜ ƛǎ ŀ Ψ{ǇŜŎƛŀƭ tǊƻƎǊŀƳΩ36
 that provides students the 

ƻǇǇƻǊǘǳƴƛǘȅ ƻŦ ŀƴ ƻǇǘƛƻƴ ƛƴ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎέ ό[ƻƴƎΣ мфттŀύΦ    

 
35 Donald Kilolani Mitchell, Richard K. Blaisdell, Kenneth P. Emory, Dorothy Hazama, Kuulei Ihara, 
Adrienne Kaeppler, Dorothy Kahananui, Abraham Piianaia, Barbara B. Smith.  
   
 
36 ¢ƘŜ ά{ǇŜŎƛŀƭ tǊƻƎǊŀƳέ [ƻƴƎ referred to was the one Ward built within the College of Arts and 
Sciences.  
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5ŜǎǇƛǘŜ Ƙƛǎ ƻōǎǘǊǳŎǘƛǾŜ ǘŀŎǘƛŎǎΣ [ƻƴƎ ŘƛŘ ƴƻǘ ŘƛǎǎǳŀŘŜ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎΦ 

Personnel documents at the UH Archives revealed that Ward spent the summer of 1977 working with 

Ƙƛǎ ŎƻƭƭŜŀƎǳŜǎ ƻƴ ǘƘŜ /ƘŀƴŎŜƭƭƻǊΩǎ /ƻƳƳƛǘǘŜŜ ŀƴŘ ǘƘŜ I{t/Σ ŀƴŘ ¦I ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ /ƻƴǘƻƛǎ ŀƴŘ 

Yamamura to hire a highly-qualified director for Hawaiian Studies. The advertised position description 

ƭƛǎǘŜŘ άIŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ 5ƛǊŜŎǘƻǊέ ŀǎ ƛǘǎ ǘƛǘƭŜ ŀƴŘ ǊŜǉǳƛǊŜd duties that would make the new leader 

responsible for weighty opportunities and challenges.   

Direct the Hawaiian Studies Program. Assume responsibility of the development of curricular 

offerings dealing with Hawaii in cooperation with various departments . . . promote Hawaiian 

Studies research; coordinate publication and distribution thereof; coordinate University programs 

ǿƛǘƘ ŎƻƳƳǳƴƛǘȅ ǎŜǊǾƛŎŜ ǊŜƭŀǘƛƴƎ ǘƻ ƴŀǘƛǾŜ IŀǿŀƛƛŀƴǎΦ όάWƻō ŘŜǎŎǊƛǇǘƛƻƴ ŦƻǊ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ 

ŘƛǊŜŎǘƻǊέΣ ǇŀǊŀΦ нΣ мфттύ  

The position description continued with a list of desirable qualifications: experience in teaching 

and program management, fluency in Hawaiian language, a graduate degree, and experience in 

Hawaiian community relations and research. Despite UH wanting to hire a new leader with a rare set of 

skills, knowledge, and experiences who would be expected to fulfill a demanding set of duties, UH set 

the salary at a half-time rate. Nine educators applied for the job, of which three were interviewed. After 

ŜǾŀƭǳŀǘƛƴƎ ǘƘŜ ŦƛƴŀƭƛǎǘǎΩ ǉǳŀƭƛŦƛŎŀǘƛƻƴǎΣ ²ŀǊŘ ŀƴŘ Ƙƛǎ ŎƻƭƭŜŀƎǳŜǎ ƻƴ ǘƘŜ /ƘŀƴŎŜƭƭƻǊΩǎ ǎŎǊŜŜƴƛƴƎ ŎƻƳƳƛǘǘŜŜ 

ǊŜŎƻƳƳŜƴŘŜŘ !ōǊŀƘŀƳ tƛƛŀƴŀƛŀ ŦƻǊ ǘƘŜ Ǉƻǎƛǘƛƻƴ ŀǎ ƘŜ άǊŜŦƭŜŎǘǎ ōŜǎǘ ǉǳŀƭƛǘƛŜǎ ƻŦ ŜŘǳŎŀǘƛƻƴŀƭ ƭŜŀŘŜǊǎƘƛǇ 

and executive-administrative skills to oversee steps in moving Hawaiian Studies Program from 

provisional to permanent status...(and) serve as ideal role model for those interested in high quality 

ŀŎŀŘŜƳƛŎ ǿƻǊƪ ƛƴ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎέ ό²ŀǊŘΣ мфттōύΦ  

5Ŝŀƴ /ƻƴǘƻƛǎ ŎƻƴǾŜȅŜŘ ǘƘŜ ǎŎǊŜŜƴƛƴƎ ŎƻƳƳƛǘǘŜŜΩǎ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴ ǘƻ /ƘŀƴŎŜƭƭƻǊ ¸ŀƳŀmura 

via a memorandum and added a hearty endorsement for A. tƛƛŀƴŀƛŀΩǎ ƘƛǊŜΦ !ǎ ǘƘŜ ŀŘƳƛƴƛǎǘǊŀǘƻǊ ŦƻǊ !Ǌǘǎ 
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and Sciences, Contois used A. tƛƛŀƴŀƛŀΩǎ ǇǊŜǾƛƻǳǎ ŜȄǇŜǊƛŜƴŎŜ ŀǎ ŀ ƎŜƻƎǊŀǇƘȅ ƭŜŎǘǳǊŜǊ ŀǘ ¦I ŀƴŘ ŀǘ 

Stanford University to recommend placing him at the rank of associate professor rather than let him 

accept the position at his current rank: assistant professor. 

When Long received the hiring paperwork from Contois and Yamamura, he raised a concern 

ŀōƻǳǘ ǘƘŜ ǇƻǎƛǘƛƻƴΩǎ ǘƛǘƭŜΦ άLǘ ƳŀƪŜǎ ǎŜƴǎŜ ǘƻ ŀǎǎƛƎƴ ǘƘŜ responsibility to someone as a primary 

ŀǎǎƛƎƴƳŜƴǘ ƛƴ ƻǊŘŜǊ ǘƻ ōŜ ŀǎ ŜȄǇŜŘƛǘƛƻǳǎ ŀǎ ǇƻǎǎƛōƭŜΦ Φ ΦΦ ²ƘŜǘƘŜǊ ǘƘŀǘ ǇŜǊǎƻƴ ƛǎ ŀ ΨŘƛǊŜŎǘƻǊΩ ƛǎ ŀ 

ǉǳŜǎǘƛƻƴέ ό[ƻƴƎΣ мфттōύΦ [ƻƴƎ ŀǎǎŜǊǘŜŘ Ƙƛǎ ŀǳǘƘƻǊƛǘȅ ƻǾŜǊ ǘƘŜ Ǉƻǎƛǘƛƻƴ ōȅ ŀŎŎŜǇǘƛƴƎ ¸ŀƳŀƳǳǊŀΩǎ 

recommended candidate ƻƴ ǘƘŜ ŎƻƴŘƛǘƛƻƴ ǘƘŀǘ ƘŜ ōŜ ƎƛǾŜƴ ŀ ŘƛƳƛƴƛǎƘŜŘ ǘƛǘƭŜΦ ά¢Ƙƛǎ ƛǎ ǘƻ Φ Φ Φ ǇŜǊƳƛǘ ǘƘŜ 

employment of Abraham Piianaia as Coordinator, Hawaiian Studies Program Development in the College 

ƻŦ !Ǌǘǎ ŀƴŘ {ŎƛŜƴŎŜǎΣ ŜŦŦŜŎǘƛǾŜ {ŜǇǘŜƳōŜǊ мΣ мфттέ ό[ƻƴƎΣ мфттŎύΦ  

Within his first two weeks on the job, A. Piianaia completed one of the most urgent tasks 

expected of his position: the Proposal for the Hawaiian Studies Program. With a sense of kuleana and a 

friendship forged while ǎŜǊǾƛƴƎ ǘƻƎŜǘƘŜǊ ƻƴ ǘƘŜ /ƘŀƴŎŜƭƭƻǊΩǎ /ƻƳƳƛǘǘŜŜ ƻƴ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ 

Project, A. Piianaia and Dr. Kiyoshi Ikeda, a UH professor in sociology, drafted a proposal that petitioned 

the Regents for two program improvements: a stand-alone department and a bachelor of arts degree. 

A. tƛƛŀƴŀƛŀ ŀƴŘ LƪŜŘŀ ƎŀǾŜ ŎƻƴǘŜȄǘ ǘƻ ǘƘŜƛǊ ǇǊƻǇƻǎŀƭ ǿƛǘƘ ŀ ŎƘǊƻƴƻƭƻƎȅ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ 

Hawaiian advocacy: 1921 when courses in Hawaiian language commenced; 1968, when a group of 

professors discussed the prospects for a Hawaiian Studies Program; 1970, when Ward and his colleagues 

ŜǎǘŀōƭƛǎƘŜŘ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳ /ƻƳƳƛǘǘŜŜΤ ŀƴŘ мфтрΣ ǿƘŜƴ ǘƘŜ tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ 

Iŀǿŀƛ ƛ ǎŜŎǳǊŜŘ ƭŜƎƛǎƭŀǘƛǾŜ ŦǳƴŘǎ ǘƻ ŜǎǘŀōƭƛǎƘ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ tǊƻƎǊŀƳ ŀǘ ¦IΦ 
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A. Piianaia and Ikeda continued by showing the breadth of HawaiΨi-focused teaching and 

research that was already underway at UH.     

This program brings together the shared interests and talents of 70 plus faculty whose courses 

presently are available for the proposed B.A. in Hawaiian Studies. These faculty are joined by over 

93 faculty who also concentrate to some extent on Hawaii and its people. Twenty-five 

departments and programs are represented within this Assembly of faculty and staff. (Piiaiana & 

Ikeda, 1977, p. iii)    

Eight professors and two Native Hawaiian student representatives signed their names37
 to A. 

tƛƛŀƴŀƛŀ ŀƴŘ LƪŜŘŀΩǎ ǇǊƻǇƻǎŀƭ ŀƴŘ ŀǇǇŜŀƭŜŘ ǘƻ ǘƘŜ wŜƎŜƴǘǎ ŦƻǊ άŦŀǾƻǊŀōƭŜ ŀŎǘƛƻƴ ƻƴ ǘƘŜ ǊŜǉǳŜǎǘ ǘƻ 

enable the Hawaiian Studies Program to become the administrative unit under your oversight for both 

ǘƘŜ .Φ !Φ 5ŜƎǊŜŜ tǊƻƎǊŀƳ ŀƴŘ ŦƻǊ ŀǎǎƻŎƛŀǘŜŘ ǇǊƻƧŜŎǘǎ ǿƘƛŎƘ ŀǊŜ ŘŜǘŀƛƭŜŘ ƛƴ ǘƘŜ ǇǊƻǇƻǎŀƭέ όtƛƛŀƴŀƛŀ ϧ 

Ikeda, 1977, p. i).  

By the start of A. tƛƛŀƴŀƛŀΩǎ ǎŜŎƻƴŘ ƳƻƴǘƘ ƻƴ ǘƘŜ ƧƻōΣ ŀ ƭƻŎŀƭ ƴŜǿǎǇŀǇŜǊ ŀƴƴƻǳƴŎŜŘ ǘƘŜ ƴŜǿ 

program. On October 3, 1977, the Honolulu Star-.ǳƭƭŜǘƛƴ ǇǳōƭƛǎƘŜŘΣ ά¦I ǘƻ hŦŦŜǊ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎΣέ ǘƻ 

ǿƘƛŎƘ ŘŜǎŎǊƛōŜŘ ǘƘŜ ǿŀȅǎ ǘƘŀǘ tƛƛŀƴŀƛŀ ōŜƎŀƴ Ƙƛǎ ǿƻǊƪ ŀǎ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ƴŜǿ ƭŜŀŘŜǊΣ άtƛƛŀƴŀƛŀ ƛǎ ǿƻǊƪƛƴƎ 

with a student-ǎŜŎǊŜǘŀǊȅ ƛƴ ŀƴ ƻŦŦƛŎŜ ƛƴ tƻǊǘŜǳǎ IŀƭƭΣ ŀŘǾƛǎƛƴƎ ǎǘǳŘŜƴǘǎ ŀƴŘ ǇǳƭƭƛƴƎ ǘƻƎŜǘƘŜǊ ŎƻǳǊǎŜǎ ǎƻ 

ǘƘŜȅ Ŏŀƴ ƘŀǾŜ ŀ ƭƻƎƛŎŀƭ ǇǊƻƎǊŜǎǎƛƻƴ ƻŦ ŀƭƭ ǘƘƛƴƎǎ ƛƴ Iŀǿŀƛƛŀƴ ǎǘǳŘƛŜǎ ώǎƛŎϐ ǘƻ ƳŜŜǘ ǘƘŜƛǊ ƴŜŜŘǎΩέ ό!ƭǘƻƴƴΣ 

1977). The article ended with A. tƛƛŀƴŀƛŀΩǎ ǾƛŜǿ ƻŦ ǘƘŜ ǿƻǊƪ ōŜŦƻǊŜ ƘƛƳΣ άΨǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛƛ όƛǎύ 

the only institution which can and would develop a fully rounded program in Hawaiian Studies. If it 

ŘƻŜǎƴΩǘ ƘŀǇǇŜƴ ƘŜǊŜΣ ƛǘ ǿƛƭƭ ƴƻǘ ƘŀǇǇŜƴ ŀƴȅǿƘŜǊŜΦΩέ ό!ƭǘƻƴƴΣ мфттΣ ǇΦ му).  

 
37 John Charlot (Religion), Sheila Conant (General Science), Emily Hawkins (Indo-Pacific Languages), 
Pauline Joerger (History), Donald Johnson (History), Larry Kimura (Indo-Pacific Languages), Ricardo 
Trimillos (Music), Jack Ward (Indo-Pacific Languages), Harriette Joesting (Graduate Student), Sam 
Warner (Undergraduate Students). 
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¢ƘŜ CƛƎƘǘ ǘƻ LƴŎǊŜŀǎŜ ¦IΩǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ {ǘǳŘŜƴǘǎ ŀƴŘ DǊŀŘǳŀǘŜǎ 

The groundbreaking study, Where Are the Hawaiians (1973), was originally conceived as the 

ǎŀōōŀǘƛŎŀƭ ǇǊƻƧŜŎǘ ƻŦ ¦IΩǎ ƭƻƴƎ-time financial aid counselor, Mrs. Katherine Wery. Through an 

introduction by Dr. Walter Nunokawa, Wery formed a research collaboration with a doctoral candidate 

from UH College of Education, Norman Piianaia (N. Piianaia)Σ !ōǊŀƘŀƳ tƛƛŀƴŀƛŀΩǎ ǎŜŎƻƴŘ ǎƻƴ όbΦ tƛƛŀƴŀƛŀΣ 

personal communication, September 17, 2021). When N. Piianaia joined Wery on the project, he 

brought knowledge, skills, and attributes that were yet unmet: quantitative research methods, Hawaiian 

language and cultural practices, and Native Hawaiian representation. 

As they designed and implemented their study, Wery and N. Piianaia demonstrated their sense 

ƻŦ ƪǳƭŜŀƴŀ ǘƻ Iŀǿŀƛ ƛΩǎ bŀǘƛǾŜ ǇŜƻǇƭŜΣ ŎǳƭǘǳǊŜΣ ŀƴŘ ŎƻƳƳǳƴƛǘȅ by engaging Native Hawaiian students 

and leaders as co-researchers, privileging cultural norms, values, and aspirations, and designing inquiry 

to benefit Native peoples. Also, because Wery and N. Piianaia and their co-researchers collected 

responses from a large number of Native Hawaiian students (N = 983) from all existing UH campuses, 

Where are the Hawaiians? (1973) not only provided a robust baseline study of Native Hawaiian student 

success factors at UH, it has not yet been surpassed nearly 50 years later38. 

Wery and N. Piianaia identified the underrepresentation of Native Hawaiian students at 

Iŀǿŀƛ ƛΩǎ ŦƭŀƎǎƘƛǇ ŎŀƳǇǳǎΣ ¦I aņƴƻŀ (UH) as a problem in need of investigation. After consulting 1972 

ŘŀǘŀΣ ǘƘŜ ǇŀƛǊ ƻŦ ǊŜǎŜŀǊŎƘŜǊǎ ƴƻǘŜŘ ǘƘŀǘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǎǘǳŘŜƴǘǎ ŎƻƳǇǊƛǎŜŘ ƻƴƭȅ п҈ ƻŦ ¦IΩǎ ǎǘǳŘŜƴǘ 

body, despite comprising 17% of IŀǿŀƛΨLΩǎ population. After serving as a counselor at UH for nearly 20 

 
38 Makuakane-5ǊŜŎƘǎŜƭΩǎ (2000) dissertation studied a sample of 547 Native Hawaiian degree-seeking 
ǎǘǳŘŜƴǘǎ ŀǘǘŜƴŘƛƴƎ ŦƻǳǊ ¦I ŎƻƳƳǳƴƛǘȅ ŎƻƭƭŜƎŜǎ ƻƴ h ŀƘǳ ŀƴŘ aŀƭƻƴŜ Ŝǘ ŀƭ όнлмфύ ŜǾŀƭǳŀǘƛƻƴ ǊŜǇƻǊǘ ƻŦ 
Title III Programs studied a larger group of UH students (N = 1,191), yet their sample was limited to 
participants in Title III grant-funded activities, between 2008 - 2014, and only 57% (n = 678) of their 
respondents were Native Hawaiian. 
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ȅŜŀǊǎΣ ²ŜǊȅ ƭƛƪŜƭȅ ŘǊŜǿ ŦǊƻƳ ƘŜǊ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ǘƻ ŦƻǊƳ a hypothesis ŀōƻǳǘ Iŀǿŀƛ ƛΩǎ ƭŀǊƎŜǎǘ ŀƴŘ 

ƻƭŘŜǎǘ ǳƴƛǾŜǊǎƛǘȅ ŜƴǊƻƭƭŜŘ ǘƘŜ ǎƳŀƭƭŜǎǘ ǇŜǊŎŜƴǘŀƎŜ ƻŦ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǎǘǳŘŜƴǘǎΥ ¦IΩǎ ƭŜŀŘŜǊǎ ƭŀŎƪŜŘ ǘƘŜ 

will to eliminate Native Hawaiian underrepresentation at its flagship campus. 

Many reasons have been given for the discrepancy between total population and enrollment in 

higher education, but they all boil down to factors which can be changed if enough people want 

them changed. A critical missing link seems to be adequate support and leadership from the 

education establishment. (Wery & Piianaia, 1973, p. 3) 

!ŦǘŜǊ ŀƴŀƭȅȊƛƴƎ ǎǳǊǾŜȅ ǊŜǎǇƻƴǎŜǎ ŦǊƻƳ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǎǘǳŘŜƴǘǎ ŦǊƻƳ ¦IΩǎ ƴƛƴŜ ŎŀƳǇǳǎŜǎΣ 

Wery and N. Piianaia (1973) generated four key findings: low-income Native Hawaiians considered 

higher education environments and personnel to be less welcoming than middle-class Native Hawaiians, 

¦IΩǎ ŎƻƳƳǳƴƛǘȅ ŎƻƭƭŜƎŜǎ ǿŜǊŜ ƳƻǊŜ ǿŜƭŎƻƳƛƴƎ ǘƘŀƴ ƛǘǎ ǳƴƛǾŜǊǎƛǘȅ ŎŀƳǇǳǎŜǎΣ ŀƭǘƘƻǳƎƘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ 

students of both genders achieved comparable academic outcomes, Native Hawaiian males felt less 

prepared for college from their high school experience, and low-income Native Hawaiians said their 

peers were less likely to pursue higher education than middle-class Native Hawaiians.  

Wery and N. Piianaia concluded their research by requesting that UH administrators support a 

ŎƻƳǇǊŜƘŜƴǎƛǾŜ ǇǊƻƎǊŀƳ ǘƘŜȅ ŘŜǎƛƎƴŜŘ ǘƻ ƛƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘǎΩ ǎŜƴǎŜ ƻŦ Iŀǿŀƛƛŀƴ ŎǳƭǘǳǊŜΣ ǇǊƻǾƛŘŜ 

scholarships for Hawaiians to pursue graduate school, incorporate cultural concepts into trainings for 

public school teachers and UH personnel, introduce an Equal Opportunity Center at UH, and deliver 

college recruiting activities to districts, schools, and organizations with high concentrations of Native 

Hawaiians. With the exception of the Equal Opportunity Center, beginning in 1973, Wery and N. Piianaia 

took it upon themselves to begin implementing their recommendations through an effort called the 

Hawaiian Students Research Project (HSRP). 
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On Allies and Opponents 

5ǊΦ IŀǊƭŀƴ /ƭŜǾŜƭŀƴŘ ǿŀǎ ǎŜǊǾƛƴƎ ŀǎ ¦IΩǎ ǇǊŜǎƛŘŜƴǘ ǿƘŜƴ ²ŜǊȅΩǎ ǎŀōōŀǘƛŎŀƭ ǇǊƻƧŜŎǘ ǿŀǎ 

approved. On January 12, 1973, Cleveland conveyed his familiarity with and support for Native Hawaiian 

community interests with his keynote address delivered to members of The Hawaiian Civic Club of 

Honolulu entitled, Ohana and the UniversityΦ ¢ƘŜ ǘǊŀƴǎŎǊƛǇǘ ƻŦ /ƭŜǾŜƭŀƴŘΩǎ ǎǇŜŜŎƘ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ǘƘŜǎŜ 

ŎƛǾƛŎ Ŏƭǳō ƳŜƳōŜǊǎ ǿŀƴǘŜŘ ¦IΩǎ ƭŜŀŘŜǊ ǘƻ ŜȄǇƭŀƛƴ Ƙƻǿ Ƙƛǎ ǳƴƛǾŜǊǎƛǘȅ ǿƻǳƭŘ ǎǳǇǇƻǊǘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ 

needs and aspirations. Cleveland answered their questions by pointing directly to the HSRP.  

We know from experience that if we concentrate enough brainpower and resources and human 

cooperation and effective administration on an identifiable problem, even a very complicated 

problem, we can find and apply relevant solutions . . .. Some of them are now being identified by 

a special project at the University directed by Kay Wery, called the Hawaiian Students Research  

Project. The purpose of this study is simple and compelling: to discover why there are so 

comparatively few Hawaiians enrolled in the University and what ought to be done about it. 

(Cleveland, 1973, p. 5-6)  

Unfortunately, by December 1973, Wery and the HSRP advocates lost their highest-ranking 

proponent. PrŜǎƛŘŜƴǘ /ƭŜǾŜƭŀƴŘ ƭŜŦǘ ¦I ŀƴŘ ƛƴ мфтпΣ ¦IΩǎ wŜƎŜƴǘǎ ŀǇǇƻƛƴǘŜŘ 5ǊΦ CǳƧƛƻ aŀǘǎǳŘŀΣ ŀ 

Iŀǿŀƛ ƛ-born Japanese-American WWII combat veteran, as his successor. Committed to secure funds 

that would enable the HSRP work to become a permanent program at UH, Wery submitted a request to 

the State legislature for $59,560 to cover its personnel and operating costs. On February 6, мфтпΣ IƛƭƻΩǎ 

senator and vice-ǇǊŜǎƛŘŜƴǘ ƻŦ ǘƘŜ {ŜƴŀǘŜΣ WƻƘƴ ¦ǎƘƛƧƛƳŀΣ ƛƴǘǊƻŘǳŎŜŘ ²ŜǊȅΩǎ ŦǳƴŘƛƴƎ ǊŜǉǳŜǎǘ Ǿƛŀ {Φ.Φ 

2026-74, a bill co-sponsored by six fellow senators, including two Native Hawaiians: Kenneth Brown and 

Dr. George Mills, M.D.  
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 Within the same мфтп ƭŜƎƛǎƭŀǘƛǾŜ ǎŜǎǎƛƻƴΣ ǇŜǊǎƻƴƴŜƭ ŦǊƻƳ ¦IΩǎ /ƻƭƭŜƎŜ hǇǇƻǊǘǳƴƛǘȅ tǊƻƎǊŀƳ 

(COP)ςςa federal grant initiative designed to deliver college preparation activities to underrepresented 

and underserved high school studentsςςalso petitioned State funding for their personnel and 

operations. If successful, COP would no longer have to depend on temporary and competitive Federal 

grants, for their continuation. On February 21, 1974, Senator Francis Wong, chair of the Higher 

Education Committee, introduced S. B. 1838-74 άA Bill for an Act Making an Appropriation for the 

College Opportunity Program, University of Hawaii.έ  

Because both the HSRP and COP proposals died during the 1974 session, their sponsors 

ŀƴǘƛŎƛǇŀǘŜŘ ǘƘŀǘ ¦IΩǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜǎ ŦǊƻƳ ōƻǘƘ ǇǊƻƎǊŀƳǎ ǿƻǳƭŘ ǊŜǘurn to the legislature in the 1975 

session to continue to appeal for State funding. By January 28, 10 days into the 1975 legislative session, 

10 senators39 ƛƴǘǊƻŘǳŎŜŘ {Φ.Φ оптΣ ά! .ƛƭƭ ŦƻǊ ŀƴ !Ŏǘ aŀƪƛƴƎ ŀƴ !ǇǇǊƻǇǊƛŀǘƛƻƴ ŦƻǊ ǘƘŜ /ƻƴǘƛƴǳŀǘƛƻƴ ƻŦ ǘƘŜ 

Hawaiian {ǘǳŘŜƴǘǎΩ wŜǎŜŀǊŎƘ tǊƻƧŜŎǘΣ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ IŀǿŀƛƛΦέ !ƭǘƘƻǳƎƘ ǘƘŜ {ŜƴŀǘŜ WƻǳǊƴŀƭ ǊŜŎƻǊŘǎ ŘƛŘ 

include their rationale, by February 20, 1975, 1540 senators decided to show increased support for the 

HSRP by introducing a second, nearly identical proposal for State funds: S.B. 1034: ά! .ƛƭƭ ŦƻǊ ŀƴ !Ŏǘ 

aŀƪƛƴƎ ŀƴ !ǇǇǊƻǇǊƛŀǘƛƻƴ ŦƻǊ ǘƘŜ /ƻƴǘƛƴǳŀǘƛƻƴ ƻŦ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘŜƴǘǎΩ wŜǎŜŀǊŎƘ tǊƻƧŜŎǘΣ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ 

IŀǿŀƛƛΦέ One day later, the Senate moved S.B. 1034 to the Higher Education and Ways and Means 

committees for further consideration.   

 
39 S. B. 347 was introduced by Senator Jean S. King, with support from senators John T. Ushijima, Joseph 
T. Kuroda, Anson Chong, Richard Henderson, Robert S. Taira, John H. Hulten, Donald D. H. Ching, Francis 
A. Wong, and Stanley I. Hara. 
40 S. B. 1034 was endorsed by senators John H. Hulten, Joseph T. Kuroda, Richard Henderson, Henry 
Takitani, Francis !Φ ²ƻƴƎΣ 5Ŝƴƴƛǎ hΩ/ƻƴƴƻǊΣ 5ƻƴŀƭŘ 5Φ IΦ /ƘƛƴƎΣ WŜŀƴ {Φ YƛƴƎΣ !ƴǎƻƴ /ƘƻƴƎΣ wƻōŜǊǘ {Φ 
Taira, George H. Toyofuku, Mamoru Yamasaki, Patsy K. Young, John T. Ushijima, T. C. Yim. 
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Conversely, on February 25, 1975, nearly one month after 17 senators proposed two bills in 

support of Wery ŀƴŘ bΦ tƛƛŀƴŀƛŀΩǎ I{wtΣ ŀ ƳŜǊŜ ƴƛƴŜ ǎŜƴŀǘƻǊǎ41 ǎǇƻƴǎƻǊŜŘ {Φ.Φ мннтΣ ά! .ƛƭƭ ŦƻǊ ŀƴ !Ŏǘ 

Relating to the College Opportunity ActΦέ hƴŜ Řŀȅ ƭŀǘŜǊΣ {Φ .Φ мннт ƳƻǾŜŘ ŦǊƻƳ ǘƘŜ {ŜƴŀǘŜ ŦƭƻƻǊ ǘƻ ƛǘǎ 

Higher Education and Ways and Means committees, where it died.  

Meanwhile, Wery and N. Piianaia, in their attempts to secure support for the HSRP, did not 

merely focus on the State legislature. In March 1975, Wery and Piianaia published an article in 

Educational PerspectivesΣ ŀ ƧƻǳǊƴŀƭ ǇǳōƭƛǎƘŜŘ ōȅ ¦IaΩǎ /ƻƭƭŜƎŜ ƻŦ 9ŘǳŎŀǘƛƻƴ ǘƻ ƛƴŎǊŜŀǎŜ Iŀǿŀƛ ƛ 

ŜŘǳŎŀǘƻǊǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ ŜŘǳŎŀǘƛƻƴŀƭ ƛƴƴƻǾŀǘƛƻƴǎ ŀƴŘ ǊŜǎŜŀǊŎƘ ŦǊƻƳ ǘƘŜ ŦƛŜƭŘΦ !ŦǘŜǊ ŎŀƭƭƛƴƎ ǘƘŜƛǊ ŦŜƭƭow 

ŜŘǳŎŀǘƻǊǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ ƘŀǊƳǎ ŎŀǳǎŜŘ ōȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǳƴŘŜǊǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ŀǘ ¦IΣ Wery and N. 

tƛƛŀƴŀƛŀ όмфтрύ ǳǎŜŘ ǘƘŜƛǊ ŎƻƴŎƭǳǎƛƻƴ ǘƻ ŜȄǇǊŜǎǎ ŦǊǳǎǘǊŀǘƛƻƴ ǿƛǘƘ ¦IΩǎ ƛƴŀŎǘƛƻƴΦ !ƭǘƘƻǳƎƘ ²ŜǊȅ ŀƴd 

Piianaia were determined to let their fellow educators know about the vexing problem of Native 

IŀǿŀƛƛŀƴǎΩ ǳƴŘŜǊǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ŀǘ ¦I ŀƴŘ ƻŦ ǘƘŜ ǎǘǊŀǘŜƎƛŜǎ ǘƘŜȅ ŘŜǾŜƭƻǇŜŘ ǘƻ ǊŜƳŜŘȅ ƛǘΣ ǘƘŜƛǊ 

Educational Perspectives article indicated that they were also wary of another rejection for the 

legislature.  

We understand it is to be introduced again in 1975. If it passes, we know that we have a 

concept and programs which will make a significant difference for Hawaiians and other 

ƳƛƴƻǊƛǘȅ ǎǘǳŘŜƴǘǎΣ ŀƴŘ ǘƘŜǊŜŦƻǊŜ ƛƴ ǘƘŜ {ǘŀǘŜΦ LŦ ƛǘ ŘƻŜǎƴΩǘ ǇŀǎǎΣ ǘƘŜ ǎƳŀƭƭ ōǳǘ committed 

group of participants will continue to push toward the goal of increasing opportunities in 

higher education for the native Hawaiian and others like him. But it will be harder. (Wery 

& Piianaia, 1975, p. 6)   

 
41 S. B. 1227 was introduced by Senator Francis A. Wong, with support from senators Anson Chong, T. C. 
Yim, Jean S. King, Francis A. Wong, John T. Ushijima, George H. Toyofuku, Patsy K. Young, and Joseph T. 
Kuroda. 
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Despite securing increased support from legislators and community stakeholders during the 

1975 session, both bills for the HSRP died in committee. However, Wery and the HRSP advocates 

received some solace when the Senate passed S.B. 535, which stipulated that UH submit an evaluation 

report of the HSRP and submit it prior to the 1976 legislative session. This bill signaled that State 

legislators wanted to know more about the HSRP in anticipation of their next legislative session.  

Back at UH, HSRP advocates benefitted from the unwavering support ƻŦ ǘǿƻ ŀƭƭƛŜǎ ǿƛǘƘƛƴ ¦IΩǎ 

administration. The first, Dr. Douglas Yamamuraςthe former sociology professor and author of the first 

ŜǾŀƭǳŀǘƛƻƴ ǎǘǳŘȅ όмфспύ ƻŦ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŦƛǊǎǘ ŦƛǾŜ ȅŜŀǊǎςǿŀǎ ǎŜǊǾƛƴƎ ŀǎ ¦IΩǎ ŎƘŀƴŎŜƭƭƻǊΦ ¢ƘŜ ǎŜŎƻƴŘ 

was Dr. Walter NunokawaΣ ǘƘŜ ƭŜƎŀƭƭȅ ŀǎǘǳǘŜ ŘŜŀƴ ƻŦ ¦IΩǎ /ƻƭƭŜƎŜ ƻŦ /ƻƴǘƛƴǳƛƴƎ 9ŘǳŎŀǘƛƻƴ ŀƴŘ 

Community Service, which housed the HSRP.   

Because of his high rank and allyship, native community leaders appealed to Yamamura 

when the 1975 legislative session ended without funds to ǎǳǎǘŀƛƴ ǘƘŜ I{wtΩǎ ǿƻǊƪΦ ²ƛƴƻƴŀ wǳōƛƴΣ 

chairperson of the Hawaiian Homerule Movement, wrote to Yamamura to convey the need for UH to 

continue the HSRP.  

We hope that you will assert the leadership and authority of your high office in demonstrating 

faith and confidence in our able Hawaiian students, that they may successfully complete their 

higher learning and acquire the necessary credentials for their rightful share of leadership in our 

multi-ethnic Island society. (Rubin, 1975)  

Within two weeks, Yamamura replied to Rubin to convey both his personal sentiments and 

professional commitment to find any viable means to ǎǳǎǘŀƛƴ ²ŜǊȅ ŀƴŘ bΦ tƛƛŀƴŀƛŀΩǎ work. 

I am personally sympathetic to the effort and will do what I can in my professional administrative 

capacity to facilitate its continuation. My enthusiasm is tempered, however, by the realities of 

fiscal austerity at the University. . .. I understand that Dean Ellingson of Student Affairs and Dean 
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Nunokawa of the College of Continuing Education and Community Service are already pursuing 

procedures for the staffing and release of funds for this project (D. Yamamura, 1975). 

Meanwhile, Mrs. Wery spent the summer and fall of 1975 diligently working to complete the 

report requested by the Senate. By November 26, 1975Σ 5Ŝŀƴ bǳƴƻƪŀǿŀ ǊƻǳǘŜŘ ²ŜǊȅΩǎ ǊŜǇƻǊǘ ǘƻ Ƙƛǎ 

supervisor, Chancellor Yamamura, for internal review prior to submitting it to the legislature. By way of 

an interoffice memorandum, Nunokawa informed Yamamura of the legal strategy he provided to Wery, 

which involved incorporating language from a recently passed Federal law that extended Native 

!ƳŜǊƛŎŀƴǎΩ ƭŜƎŀƭ ǊƛƎƘǘǎ ŀƴŘ ǇǊƛǾƛƭŜƎŜǎ ǘƻ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΦ  

May I direct your attention to Section II, Recommendationςparticularly paragraph #2 on page 2. 

It is this legal precedent that I pressed Mrs. Wery to develop in order to avert the dilemma of 

having to propose special programs for all other ethnic groups. Unlike the native Hawaiian all 

others are immigrants or descendants of immigrants whose transported culture will continue, if 

not flourish, in the parent country. Otherwise the report reads straightforward. (Nunokawa, 1975) 

hƴ 5ŜŎŜƳōŜǊ мнΣ мфтрΣ ǿƛǘƘ ²ŜǊȅΩǎ ǊŜǇƻǊǘ ŀƴŘ bǳƴƻƪŀǿŀΩǎ ǎǘǊŀǘŜƎȅ ƛƴ ƘŀƴŘΣ ¸ŀƳŀƳǳǊŀ ǊƻǳǘŜŘ 

his memorandum to his superiors: Vice President Durward Long and President Fujio Matsuda, to affirm 

his support for UH continuing the HSRP, requesting State funding to sustain the program, and placing 

ǘƘŜ I{wt ǿƛǘƘƛƴ bǳƴƻƪŀǿŀΩǎ ŎƻƳƳǳƴƛǘȅ-focused college rather than under Student Affairs. Yamamura 

also used this memorandum to inform his bosses that he was ready and willing to produce the requisite 

фн ŎƻǇƛŜǎ ƻŦ ²ŜǊȅΩǎ ǊŜǇƻǊǘ ŦƻǊ ǊƻǳǘƛƴƎ ǘƻ ǘƘŜ legislature, once they completed their review.  

Hearing nothing from Long and Matsuda, on February 6, 1976, Yamamura took initiative to 

express his support for the HSRP more assertively to President Matusda. 

Reference is made to my transmittal memorandum dated December 12, 1975, in which I endorsed 

ǘƘŜ άŎƻƴǘƛƴǳŀǘƛƻƴ ƻŦ ǎǳǇǇƻǊǘ ŦƻǊ ǘƘƛǎ ǇǊƻƧŜŎǘ ƛƴ ƻǳǊ ǇǳōƭƛŎ ǎŜǊǾƛŎŜ ǇǊƻƎǊŀƳ ŎǳǊǊŜƴǘƭȅ ǳƴŘŜǊ //9/{Φέ 



 

161  

. . .Please let me know what action has been taken with respect to obtaining supplemental 

appropriations to continue the project for 1976 - 77. (Yamamura, 1976)  

²ƘƛƭŜ L ŎƻǳƭŘ ƴƻǘ ŦƛƴŘ ŀƴȅ Ŏŀǳǎŀƭ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ¸ŀƳŀƳǳǊŀΩǎ ǇŜǊsistent and insistent 

ƳŜƳƻǊŀƴŘŀ ŀƴŘ ±ƛŎŜ tǊŜǎƛŘŜƴǘ [ƻƴƎΩǎ ǊŜǎǇƻƴǎŜΣ ŘƻŎǳƳŜƴǘǎ ŀǘ ǘƘŜ ¦I !ǊŎƘƛǾŜǎ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ōȅ 

CŜōǊǳŀǊȅ ммΣ мфтсΣ Ƙƛǎ ǎǘŀŦŦ ǿŀǎ ŀŎǘƛǾŜƭȅ ǊŜǾƛŜǿƛƴƎ ²ŜǊȅΩǎ ǘƘǊŜŜ-ǇŀƎŜ ǇǊƻƎǊŀƳ ǎǳƳƳŀǊȅ ƻŦ ǘƘŜ ΨhƘŀƴŀ 

²ƻǊƪǎƘƻǇǎΩ ŦƻǊƳŀǘΣ ǇŀǊǘƛŎƛǇŀƴǘǎΣ ŀƴŘ ǘŜȄǘōƻƻƪǎΦ Lƴ ŦŀŎǘΣ [ƻƴƎ ǿƻǳƭŘ ǎǳōƳƛǘ ²ŜǊȅΩǎ ŘƻŎǳƳŜƴǘǎ ŀǎ 

ά!ǘǘŀŎƘƳŜƴǘ 5έ ǿƛǘƘƛƴ ŀ ǇŀŎƪŜǘ ǘƘŀǘ ǳǎŜŘ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ǘŜǎǘƛƳƻƴȅ ƘŜ ƎŀǾŜ ŀƎŀƛƴǎǘ ǘƘŜ I{wt ƻƴ 

February 24, 1976. 

¢ǿƻ ǿŜŜƪǎ ŀŦǘŜǊ ǘƘŜ ƭŜƎƛǎƭŀǘƛǾŜ ǎŜǎǎƛƻƴ ƻǇŜƴŜŘΣ [ƻƴƎΩǎ ǎǘŀŦŦ ǿŀǎ ǊŜŀŎǘƛƴƎ ǘƻ ²ŜǊȅΩǎ ǊŜǇƻǊǘ to the 

ƭŜƎƛǎƭŀǘǳǊŜΦ 5ǳǊƛƴƎ ǘƘŜ ŜǾŜƴƛƴƎ ƻŦ CŜōǊǳŀǊȅ ммΣ мфтсΣ 5ŀǾƛŘ wƻōōΣ ¦IΩǎ ŘƛǊŜŎǘƻǊ ƻŦ ǘƘŜ ƎǊŀƴǘ-funded 

College Opportunity Program, delivered a three-ǇŀƎŜ ŎǊƛǘƛǉǳŜ ƻŦ ²ŜǊȅΩǎ ǊŜǇƻǊǘ ǘƻ tŜǘŜǊ ¢Φ 5ȅŜǊΣ ƻƴŜ ƻŦ 

[ƻƴƎΩǎ ǎǘŀŦŦ ƳŜƳōŜǊǎ ƛƴ !ŎŀŘŜƳƛŎ !ŦŦŀƛǊǎΦ  

I ƘŀǾŜ ŘƻƴŜ ŀ ǉǳƛŎƪ ŀƴŘ ŘƛǊǘȅ ǊŜŀŘƛƴƎ ƻŦ YŀȅΩǎ ǊŜǇƻǊǘκŦǳƴŘƛƴƎ ǊŜǉǳŜǎǘΣ ƘŜǊ ǊŜǎŜŀǊŎƘ ǎǘǳŘȅ 

Ψ²ƘŜǊŜ ŀǊŜ ǘƘŜ IŀǿŀƛƛŀƴǎΩ ŀƴŘ ŀ ŎƻǳǇƭŜ ƻŦ ƻǘƘŜǊ ǘƘƛƴƎǎ ŀƴŘ ƘŀǾŜ ŎƻƳŜ ǘƻ ǘƘŜ ŦƻƭƭƻǿƛƴƎ 

conclusions. Overall I would say that the December 1, 1975 report seems rather confused and 

somewhat deficient in its lack of specificity. (Robb, 1976, p. 1) 

!ŦǘŜǊ ƴƻǘƛƴƎ wƻōōΩǎ ŀŘƳƛǘǘŜŘƭȅ Ƙŀǎǘȅ ǊŜǾƛŜǿ ƻŦ ²ŜǊȅΩǎ ǊŜǇƻǊǘΣ L ǎŀǿ ǘƘŀǘ ƛǘ ōƻǊŜ ƴƻ ǊŜǎŜƳōƭŀƴŎŜ 

to an academic peer review. Robb began his critique with a comment that was adversarial and 

ǳƴŎƻƭƭŜƎƛŀƭΣ ά¢Ƙƛǎ Ƴŀȅ ǎƻǳƴŘ ǇƛŎƪȅΣ ōǳǘΣ ƛƴ ǘƘŜ ǘƘƛǊŘ ǇŀǊŀƎǊŀǇƘ ƛǎ ƳŀŘŜ ǘƻΧŀƴ ŜǾŀƭǳŀǘƛƻƴ ŀƴŘ ƛƴ ŦŀŎǘ ƴƻ 

ŜǾŀƭǳŀǘƛƻƴ ǿŀǎ ŜǾŜǊ ŘƻƴŜ ǘƻ Ƴȅ ƪƴƻǿƭŜŘƎŜέ όwƻōōΣ мфтсΣ ǇΦ мύΦ ¢ƘŜƴΣ ƛƴǎǘŜŀŘ ƻŦ ǎǳǇǇƻǊǘƛƴƎ Ƙƛǎ 

arguments with academic research, Robb drew upon his personal views to to diminish and refute the 

value of a program designed to support the needs of Iŀǿŀƛ ƛΩǎ bŀǘƛǾŜ ǇŜƻǇƭŜΣ ά²ƛǘƘ ǊŜƎŀǊŘǎ ǘƻ ǘƘŜ 

ǇǊƻƧŜŎǘΩǎ ƻǳǘǊŜŀŎƘ ǘƻ ǘƘŜ Iŀǿŀƛƛŀƴ ŎƻƳƳǳƴƛǘȅΣ ǿƘŀǘ ƛǎ ǘƘŜ Iŀǿŀƛƛŀƴ ŎƻƳƳǳƴƛǘȅΚέ όRobb, 1976, p. 1). 
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Robb continued his response to Dyer by questioning the cultural revitalization efforts that were highly 

ǾƛǎƛōƭŜ ŀƴŘ ǾƻŎŀƭ ƛƴ Iŀǿŀƛ ƛ ŘǳǊƛƴƎ ǘƘŜ мфтлǎΦ άΨ/ǳƭǘǳǊŜΩ ƛǎ ŀƴƻǘƘŜǊ ǿŀȅ ƻŦ ŘŜŦƛƴƛƴƎ ǘƘŜ ǇǊƻōƭŜƳ ōǳǘ L 

think it is widely recognized that the existence of traditional Hawaiian culture is somewhat 

ǉǳŜǎǘƛƻƴŀōƭŜέ (Robb, 1976, p. 3).   

wƻōō ǎ ŎǊƛǘƛǉǳŜ ŀƭǎƻ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ƘŜ ǎǘǳŘƛŜŘ ŎǳƭǘǳǊŀƭ ŘƛŦŦŜǊŜƴŎŜǎ ōȅ ǊŜŀŘƛƴƎ ŜǳƎŜƴƛŎǎ-oriented 

texts. 

L ŀƳ ƭƛƪŜǿƛǎŜ ŎƻƴŦǳǎŜŘ ōȅ ǘƘŜ ŘŜŦƛƴƛǘƛƻƴ ƻŦ άIŀǿŀƛƛŀƴΦέ L ƘŀǾŜ ǊŜŀŘ ǎŜǾŜǊŀƭ anthropological tracts 

which deal with varying theories of racial identification by blood typing. It has been found for 

example that Marquesan islanders seem to share a propensity for common blood types and Rh 

factors. So much for blood. (Robb, 1976, p. 3). 

!ŦǘŜǊ ƎŀǘƘŜǊƛƴƎ ŀƴŘ ŀƴŀƭȅȊƛƴƎ wƻōōΩǎ ǿǊƛǘƛƴƎǎΣ L ǎŀǿ ǘƘŀǘ Ƙƛǎ ǇǊŜƧǳŘƛŎŜǎ ǿŜǊŜ ƴƻǘ ƭƛƳƛǘŜŘ ǘƻ 

Native Hawaiians. Despite benefiting from free use of the UH campus which hosted his COP program, 

wƻōō ŘƛŘ ƴƻǘ ǘƘƛƴƪ ǿŜƭƭ ƻŦ ¦I ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ŀōƛƭƛǘƛŜǎΦ 

The research on the retention of Hawaiian students in college is too shortsighted and seems not 

to take into account public school graduates nor [sic] students who matriculate on the mainland 

(The University of Hawaii system may actually be getting the least academically prepared students 

anyhow.)  (Robb, 1976, p. 2). 

 aƻǎǘ ƛƳǇƻǊǘŀƴǘƭȅΣ wƻōōΩǎ ǘƘǊŜŜ-ǇŀƎŜ ŎǊƛǘƛǉǳŜ ƻŦ ²ŜǊȅΩǎ ǊŜǇƻǊǘ ŀƴŘ ǘƘŜ I{wt ǇǊƻƎǊŀƳ ŘŜǎƛƎƴ 

revealed both his professional self-interests and educational priorities. Robb opposed programs 

designed to serve specific ethnic groups because they force personnel to compete for limited resources. 

Regardless of events that caused certain groups to suffere discrimination and trauma at levels that 

warrant curative remedies, Robb wholy rejected the need for such programs.    
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I think it might be an unwise precedent to set up college level programs to service students 

utilizing an ethnic criteria [sic]. I have a number of friends who have worked in the California State 

University System EOP programs and many of them rue the day they started playing minority 

politics. The ultimate result is simply that programs with special minority group focus proliferate 

and begin competing with each other for available funds. Its [sic] a suicidal game, especially in 

tigƘǘ ƳƻƴŜȅ ȅŜŀǊǎΧΦ όwƻōōΣ мфтсΣ ǇΦ нύ 

As Robb neared his conclusion, he restated his biases against ethnicity-based programs.  

The simple fact of the matter is that the University should provide assistance to any student who 

is experiencing difficulty irregardless [sic] of ethnicity. Likewise the university should create 

programs of study dealing with differing cultural groups simply because it is a UNIVERSity. (Robb, 

1976, p. 3) 

Robb ended his critique by attempting to sway Dyer and his colleagues in the academic affairs office 

toward supporting programs like COP.  

We have ethnic studies, . . . we have unique foreign language offerings, . . . we have a Hawaiian 

studies major, we have TRIO, we have COP, we have financial aids, we have, we have, we have. I 

have ǿƻǊƪŜŘ ƻƴ ǘƘƛǎ ŀƭƭ ƭŀǎǘ ƴƛƎƘǘ ŀƴŘ ǘƻŘŀȅ ŀƴŘ LΩƳ ƎŜǘǘƛƴƎ ǘƛǊŜŘΦ όwƻōōΣ мфтсΣ ǇΦ оύ 

5ȅŜǊ ǎǇŜƴǘ ƻƴƭȅ ƻƴŜ Řŀȅ ǿƛǘƘ wƻōōΩǎ ŎǊƛǘƛǉǳŜ ōŜŦƻǊŜ ƘŜ ǎǳōƳƛǘǘŜŘ ŀ ǎƛȄ-ǇŀƎŜ ŎǊƛǘƛǉǳŜ ƻŦ ²ŜǊȅΩǎ 

report to Vice President Long. The routing slip that Dyer attached to his critique suggested that he was 

ƭƻƻƪƛƴƎ ŦƻǊ ƳƻǊŜ ŜǾƛŘŜƴŎŜ ǘƻ ŘƛƳƛƴƛǎƘ ǘƘŜ I{wtΣ άL ŀƳ ǎǘƛƭƭ ƎŀǘƘŜǊƛƴƎ ƛƴŦƻǊƳŀǘƛƻƴΧōǳǘ ƛƴ ǘƘŜ ƳŜŀƴǘƛƳŜ 

ǘƘƛǎ ŦƛǊǎǘ ŘǊŀŦǘ ǿƛƭƭ ŀǘ ƭŜŀǎǘ ƎƛǾŜ ȅƻǳ ǎƻƳŜ ƳƻǊŜ ǎǇŜŎƛŦƛŎ ƛƴŦƻǊƳŀǘƛƻƴ ƛŦ ǉǳŜǎǘƛƻƴǎ Řƻ ŎƻƳŜ ǳǇΦ LΩƭƭ ǳǇŘŀǘŜ 

the draft when I haǾŜ ŦƻǳƴŘ ƻǳǘ ƳƻǊŜέ ό5ȅŜǊΣ мфтсύΦ  

!ƴŀƭȅǎƛǎ ƻŦ 5ȅŜǊΩǎ ŎǊƛǘƛǉǳŜ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ƘŜ ƳŜǊŜƭȅ ǘǊŀƴǎƭŀǘŜŘ wƻōōΩǎ ǇǊŜƧǳŘƛŎŜǎ ŀƴŘ ǇǊƻŦŜǎǎƛƻƴŀƭ 

interests into the vernacular used by academic bureaucrats. First, Dyer dismissed the fact that the HSRP 
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welcomed all interested students into their program and emphasized that COP was designed to serve 

ǳƴŘŜǊǎŜǊǾŜŘ ǎǘǳŘŜƴǘǎ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ŜǘƘƴƛŎƛǘȅΣ ά¢ƘŜ Trio [sic] project and the College Opportunities 

Program appear well equipped to help in accomplishing these objectives. While ǘƘŜȅ ŘƻƴΩǘ ǎƛƴƎƭŜ ƻǳǘ 

IŀǿŀƛƛŀƴǎΣ ǘƘŜȅ Řƻ ǎŜŜƪ ǘƻ ƘŜƭǇ ŘƛǎŀŘǾŀƴǘŀƎŜŘ ǎǘǳŘŜƴǘǎ ǘƻ ŀŘƧǳǎǘ ǘƻ ŀƴŘ ǎǳŎŎŜŜŘΦΦΦέ ό5ȅŜǊΣ мфтсΣ ǇΦ нύΦ 

{ŜŎƻƴŘΣ 5ȅŜǊ ǊŜƛǘŜǊŀǘŜŘ wƻōōΩǎ άǇƛŎƪȅέ ŎǊƛǘƛŎƛǎƳ ǘƘŀǘ ²ŜǊȅ ŦŀƛƭŜŘ ǘƻ ǇǊƻŘǳŎŜ ŀƴ ŜǾŀƭǳŀǘƛƻƴ ŀǎ ǎǘƛǇǳƭŀǘŜŘ 

ōȅ {Φ.Φ рорΣ άόƛǘ ƛǎύ Ƴƻǎǘ ŜƳǇƘŀǘƛŎŀƭƭȅ ƴƻǘ ŀƴ ŜǾŀƭǳŀǘƛƻƴΧǊŀǘƘŜǊ ƛǘ ƛǎ ŀ ǇǊƻǇƻǎŀƭ ŦƻǊ ŀ ǇǊƻƎǊŀƳέ ό5ȅŜǊΣ 

мфтсΣ ǇΦ пύΦ ¢ƘƛǊŘΣ 5ȅŜǊ ŎǊƛǘƛŎƛȊŜŘ ²ŜǊȅΩǎ ǇǊƻƎǊŀƳ ŘŜǎƛƎƴ ŀƴŘ ǊŜǎŜŀǊŎƘ ǎƪƛƭƭǎΣ άaȅ ƻǿƴ ƻōǎŜǊǾŀǘƛƻƴ ƛǎ ǘƘŀǘ 

Mrs. Wery was very selective in what she chose to recognize as probleƳ ŀǊŜŀǎέ ό5ȅŜǊΣ мфтсΣ ǇΦ рύΦ 

.ŜŦƻǊŜ ŜƴŘƛƴƎ Ƙƛǎ ŎǊƛǘƛǉǳŜ ƻŦ ²ŜǊȅΩǎ ǊŜǇƻǊǘΣ 5ȅŜǊ ōǊŀȊŜƴƭȅ ǉǳŜǎǘƛƻƴŜŘ ǘƘŜ Ŏƻƴǎǘƛǘǳǘƛƻƴŀƭƛǘȅ ƻŦ ŀ 

ǇǊƻƎǊŀƳ ŘŜǎƛƎƴŜŘ ǘƻ ǎǳǇǇƻǊǘ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΣ ŘŜǎǇƛǘŜ ōŜƛƴƎ Ŧǳƭƭȅ ŀǿŀǊŜ ƻŦ ǘƘŜ {ǘŀǘŜ ƻŦ Iŀǿŀƛ ƛ 

!ǘǘƻǊƴŜȅ DŜƴŜǊŀƭΩǎ ŀŦŦƛǊƳŀǘƛǾŜ ƻǇƛnion on the question sent to UH on December 2, 1975. Basing his 

opinion on the U.S. Congress recent ratification of the Native American Programs Act of 1974, Title VIII 

of Public Law 93-644, Deputy Attorney General Tany S. Hong affirmed the constitutionality of UH 

ŀǿŀǊŘƛƴƎ Iŀǿŀƛƛŀƴ ǎŎƘƻƭŀǊǎƘƛǇǎ ǘƻ Iŀǿŀƛƛŀƴ ǎǘǳŘŜƴǘǎΣ άLǘ ƛǎ ƻǳǊ ƻǇƛƴƛƻƴ ǘƘŀǘ ƛǘ ǿƻǳƭŘ ƴƻǿ ōŜ 

constitutionally permissible for the University to administer racially restricted scholarships if they are 

limited to and established for the purposes of providing financial assistance to students of Hawaiian 

ŜǘƘƴƛŎƛǘȅ ƻƴƭȅέ όIƻƴƎΣ ¢Φ {ΦΣ мфтрύΦ 

LƴǎǘŜŀŘ ƻŦ ŀŎŎŜǇǘƛƴƎ ǘƘŜ !ǘǘƻǊƴŜȅ DŜƴŜǊŀƭΩǎ ǊŜǎǇƻƴǎŜ ŀǎ ǘƻ ǘƘŜ Ŏƻƴǎǘƛǘǳǘƛƻƴŀƭƛǘȅ ƻŦ ǘƘŜ Iŀǿŀƛƛŀƴ 

ǎŎƘƻƭŀǊǎƘƛǇǎ ǉǳŜǎǘƛƻƴΣ 5ȅŜǊ ŎƘƻǎŜ ǘƻ ǉǳŜǎǘƛƻƴ ƛǘǎ ǾŀƭƛŘƛǘȅΣ ά¢ƘŜ ǉǳestion of constitutionality of a State 

funded program which focuses on a single ethnic group to the exclusion of others needs to be reviewed 

ŀƭǘƘƻǳƎƘ ǘƘŜǊŜ ƛǎ ǇǊŜŎŜŘŜƴǘ ŦƻǊ ƛǘέ ό5ȅŜǊΣ мфтсΣ ǇΦ рύΦ L ƴƻǘŜŘ 5ȅŜǊΩǎ ŘƛǎǊŜƎŀǊŘ ŦƻǊ ǘƘŜ ŀǘǘƻǊƴŜȅ ƎŜƴŜǊŀƭΩǎ 

affirmative decision with his decision to attach a copy of the opinion to the critique he submitted to  
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[ƻƴƎΦ Lƴ ǘǳǊƴΣ [ƻƴƎ ƛƴŎƭǳŘŜŘ IƻƴƎΩǎ ƻǇƛƴƛƻƴ ŀǎ ά!ǘǘŀŎƘƳŜƴǘ .έ ƛƴ ǘƘŜ ǇŀŎƪŜǘ ǎǳōƳƛǘǘŜŘ ǘƻ ǘƘŜ IƻǳǎŜ 

Higher Education Committee with his testimony. Dyer ended hƛǎ ŎǊƛǘƛǉǳŜ ƻŦ ²ŜǊȅΩǎ ǊŜǇƻǊǘ ǿƛǘƘ ŀƴ 

insidious request. 

{ƘƻǳƭŘ ǘƘŜ ǇǊƻƎǊŀƳ ōŜ ŦǳƴŘŜŘΣ ƛǘ ǿƻǳƭŘ ǎŜŜƳ ǉǳƛǘŜ ƛƴŀǇǇǊƻǇǊƛŀǘŜ ǘƻ ƭƻŎŀǘŜ ƛǘ ƛƴ //9/{Χaȅ ƻǿƴ 

inclination would be to use existing University mechanisms (e.g., Trio and/or COP and the College 

of Education) to accomplish the objectives. . .. Let the student target be potential Manoa-going 

students. (Dyer, 1976, p. 6) 

Dyer spent the next nine days expanding his six-page critique into a nine-page document that he 

ǎǳōƳƛǘǘŜŘ ǘƻ [ƻƴƎΣ ŜƴǘƛǘƭŜŘΣ ά9Ǿŀƭǳŀǘƛƻƴ ƻŦ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘŜƴǘǎ wŜǎŜŀǊŎƘ tǊƻƧŜŎǘΦέ .ȅ ǊŜǘƛǘƭƛƴƎ Ƙƛǎ 

document, it appeared that Dyer hoped to convince legislators that Long and his colleagues met their 

expectations for an evaluation, despite completely lacking the content typically expected of an 

evaluation study.  

Lƴ Ƙƛǎ ŜȄǇŀƴŘŜŘ ά9Ǿŀƭǳŀǘƛƻƴέ ŘƻŎǳƳŜƴǘΣ 5ȅŜǊ ǇǊŜǎŜƴǘŜŘ ŜŀŎƘ ƻŦ ǘƘŜ I{wtΩǎ ŦƻǳǊ ǇǊƻƎǊŀƳ 

ƻōƧŜŎǘƛǾŜǎ ōȅ ǉǳƻǘƛƴƎ ǘƘŜƳ ǾŜǊōŀǘƛƳ ŦǊƻƳ ²ŜǊȅΩǎ ǊŜǇƻǊǘΦ bŜȄǘΣ 5ȅŜǊ ŀŘŘŜŘ ŀƴŜŎŘƻǘŀƭ ŀǎǎŜǎǎƳŜƴǘǎ ƻŦ 

ŜŀŎƘ ƻōƧŜŎǘƛǾŜΣ ǿƘƛŎƘ ƘŜ ƻǊƎŀƴƛȊŜŘ ƛƴǘƻ ά!ǎǎǳƳǇǘƛƻƴǎέ ǾŜǊǎǳǎ άCŀŎǘǎΣέ ƘƻǿŜǾŜǊΣ ƘŜ ŘƛŘ ƴƻǘ ǎǳǇǇƻǊǘ Ƙƛǎ 

ŎƭŀƛƳǎ ǿƛǘƘ ŜƛǘƘŜǊ ƭƛǘŜǊŀǘǳǊŜ ƻǊ ŘŀǘŀΦ CƛƴŀƭƭȅΣ 5ȅŜǊ ŘŜŀƭǘ Ƙƛǎ Ƴƻǎǘ ƭŜǘƘŀƭ ōƭƻǿ ǘƻ ǘƘŜ I{wt ōȅ ǳǎƛƴƎ ¦IΩǎ 

ōǳŘƎŜǘ ŎƻƴǎǘǊŀƛƴǘǎ ōȅ ŘŜǇǊƛǾƛƴƎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ƻƴ Iŀǿŀƛ ƛΣ aŀǳƛΣ Yŀǳŀ ƛΣ aƻƭƻƪŀ ƛΣ ŀƴŘ [ņƴŀ ƛ ƻŦ 

reŎŜƛǾƛƴƎ ǘƘŜ ōŜƴŜŦƛǘ ƻŦ I{wtΩǎ ŀŘƳƛǎǎƛƻƴǎ ŀƴŘ ŦƛƴŀƴŎƛŀƭ ŀƛŘ ŀǎǎƛǎǘŀƴŎŜΣ ά9ȄǘŜƴǎƛƻƴ ǘƻ ǘƘŜ ƴŜƛƎƘōƻǊ 

ƛǎƭŀƴŘǎ ǎƘƻǳƭŘ ōŜ ŎǳǊǘŀƛƭŜŘ ǳƴǘƛƭ ǘƘŜ hƘŀƴŀ ƳŜǘƘƻŘƻƭƻƎȅ ƛǎ ǎƘƻǿƴ ǘƻ ƘŀǾŜ ǾŀƭǳŜ ǿƘƛŎƘ ƛǎ ƭŀǎǘƛƴƎέ ό5ȅŜǊΣ 

1976, p. 9). 

¢ƘŜ ƛƴŦƭǳŜƴŎŜ ǘƘŀǘ wƻōō ŀƴŘ 5ȅŜǊΩǎ ŀǊƎǳƳŜƴǘǎ ƘŀŘ ƻƴ ¦IΩǎ ŘŜŎƛǎƛƻƴ-makers was evident in the 

testimony Long gave to the House Higher Education Committee on February 24, 1976. Given the tone 

ŀƴŘ ŎƻƴǘŜƴǘ ƻŦ [ƻƴƎΩǎ ǘŜǎǘƛƳƻƴȅΣ ƛǘ ƘŀŘ ǘƻ ƘŀǾŜ ōŜŜƴ ǇŀƛƴŦǳƭ ŦƻǊ ²ŜǊȅΣ N. Piianaia, their student co-
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researŎƘŜǊǎΣ ŀƴŘ bŀǘƛǾŜ ŎƻƳƳǳƴƛǘȅ ƭŜŀŘŜǊǎ ǘƻ ƘŜŀǊ tǊŜǎƛŘŜƴǘ aŀǘǎǳŘŀΩǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ ŘŜƭƛǾŜǊ ¦IΩǎ 

opposition to the long-awaited and hard-fought request for State funds to continue the HSRP.  

First, Long began his testimony with disingenuous support for the HSRP, then quickly and craftily 

began to set the stage for the program he and his academic affairs subordinates actually wanted to 

ǎǳǎǘŀƛƴΦ [ƻƴƎΩǎ ǘŀŎǘƛŎ ŎƻƴǎƛǎǘŜŘ ƻŦ ǊŀƛǎƛƴƎ Řƻǳōǘǎ ŀōƻǳǘ ǘƘŜ ŜŦŦƛŎŀŎȅ ƻŦ ǘƘŜ I{wtΦ 

The University supports the goals set out in the bill for the Hawaiian Students Research Project 

and in fact has many different programs attempting to meet those goals. We are grateful for 

Legislative endorsement of those goals and would like to recommend that the total effort of the 

University be viewed as assisting in accomplishing them. We do not believe at this time there is 

sufficient evidence to warrant continuing this effort as a separate program. (Long, 1976, p. 1) 

Next, Long complained that UH administrators did not have sufficient time to revƛŜǿ ²ŜǊȅΩǎ 

ǊŜǇƻǊǘΣ ά²Ŝ ǊŜƎǊŜǘ ǘƘŀǘ ǘƛƳŜ ǇǊŜǎǎǳǊŜǎ ŘƛŘ ƴƻǘ ŀƭƭƻǿ ǘƘŜ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴ ŀƴŘ ƻǘƘŜǊ ŦŀŎǳƭǘȅ ǘƻ ǊŜǾƛŜǿ ǘƘŜ 

ǊŜǇƻǊǘ ǘƘŀǘ ȅƻǳ ǊŜŎŜƛǾŜŘ ŎƻƴŎŜǊƴƛƴƎ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘŜƴǘǎ wŜǎŜŀǊŎƘ tǊƻƧŜŎǘέ ό[ƻƴƎΣ мфтсΣ ǇΦ мύΦ DƛǾŜƴ 

the previously discussed documentary evidence found at the UH Archives, Long either forgot or omitted 

ǘƘŜ ŦŀŎǘ ǘƘŀǘ /ƘŀƴŎŜƭƭƻǊ ¸ŀƳŀƳǳǊŀ ǎŜƴǘ ƴƻǘƛŦƛŎŀǘƛƻƴ ŀƴŘ ŎƻǇƛŜǎ ƻŦ ²ŜǊȅΩǎ ǊŜǇƻǊǘ ǘƻ [ƻƴƎΩǎ ƻŦŦƛŎŜ ƛƴ 

December 1975.  

As he continued his testimony, Long ǇŀǊǊƻǘŜŘ ōƻǘƘ wƻōō ŀƴŘ 5ȅŜǊΩǎ ŎǊƛǘƛǉǳŜ ƻŦ ǘƘŜ ŦƻǊƳŀǘ ƻŦ 

²ŜǊȅΩǎ ǊŜǇƻǊǘ ŀƴŘ ǊŜƳƛƴŘŜŘ ǘƘŜ ƭŀǿƳŀƪŜǊǎ ǘƘŀǘ ǿƘƛƭŜ ǘƘŜȅ ƘŀŘ ŀǎƪŜŘ ŦƻǊ ŀƴ ŜǾŀƭǳŀǘƛƻƴ ƻŦ ǘƘŜ I{wtΣ ƘŜ 

ŎƻƴǎƛŘŜǊŜŘ ²ŜǊȅΩǎ ǊŜǇƻǊǘ ǘƻ ōŜ ŀ ǇǊƻǇƻǎŀƭΦ 

Under the provisions of S.B. 535 the report was supposed to be an evaluation of the project and 

its effects. . .. Unfortunately, the report is more of a proposal for continued funding than it is an 

evaluation and it does not tell you how much success if any [sic] has been achieved after three 

years of operation. (Long, 1976, p. 1). 
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¢ƘŜƴΣ ǘƻ ǎǳōǎǘŀƴǘƛŀǘŜ ¦IΩǎ ƻǇǇƻǎƛǘƛƻƴ ǘƻ ŦǳƴŘƛƴƎ ǘƘŜ I{wtΣ [ƻƴƎΩǎ ŦŀŎǘ ǇŀǘǘŜǊƴ ŜŎƘƻŜŘ wƻōō ŀƴŘ 

5ȅŜǊΩǎ ŀǊƎǳƳŜƴǘǎ ƛƴ ǎǳǇǇƻǊǘ ƻŦ ǘƘŜ CŜŘŜǊŀƭƭȅ-funded COP program. Instead of stating that UH would 

ǊŜǎǇŜŎǘ ǘƘŜ {ǘŀǘŜΩǎ ŦƛǎŎŀƭ ŀǳǎǘŜǊƛǘȅ ƳŜŀsures by declining any new allocations, Long seized the hearing 

set aside for the HSRP and inserted a new request: permission for UH administrators to exercise 

discretion over where the funds could go.   

On the other hand, if the Legislature in its judgment decides to appropriate funds to assist in the 

achievement of the goals specified and such funds are allocated by the Executive, we should like 

to request your concurrence to use these funds to begin to coordinate and relate the several 

programs now devotŜŘ ǘƻ ǘƘŜǎŜ ƻōƧŜŎǘƛǾŜǎΧ ό[ƻƴƎΣ мфтсΣ ǇΦ оύΦ 

¢ƘŜ ǘǊŀƴǎŎǊƛǇǘ ƻŦ [ƻƴƎΩǎ ǘŜǎǘƛƳƻƴȅ ǎƘƻǿŜŘ ǘƘŀǘ ƘŜ ŎƻƴŎƭǳŘŜŘ ōȅ ǊŜǎǘŀǘƛƴƎ ¦IΩǎ Ǉƻǎƛǘƛƻƴ ǘƘŀǘ ƻǇǇƻǎŜŘ 

State funds to sustain the HSRP.  

We do not at this time request funds for a separate program entity to accomplish these 

purposes until the more critical instructional and community service funding needs are 

proposed in the 1975-77 budget and approved by the Legislature are met (Long, 1976, p. 3-4) 

Long Hidden: The End of the Beginning 

 Reaction from the Native Iŀǿŀƛƛŀƴ ŎƻƳƳǳƴƛǘȅ ǘƻ [ƻƴƎΩǎ ǘŜǎǘƛƳƻƴȅ ŎŀƳŜ ǎǿƛŦǘƭȅ ŀƴŘ ŀǎǎŜǊǘƛǾŜƭȅΦ 

From the earliest stages of developing the HSRP, Wery and N. Piianaia had involved Native Hawaiian 

community leaders as advisors and collaborators. These relationships enabled Wery and N. Piianaia to 

ŘŜƭƛǾŜǊ ǘƘŜ I{wtΩǎ ŀŎǘƛǾƛǘƛŜǎ ǘƘǊƻǳƎƘ ǘƘŜƛǊ ƴŜǘǿƻǊƪ ƻŦ ǇŀǊǘƴŜǊǎ ŀǘ ǎŎƘƻƻƭǎΣ ŎƻƳƳǳƴƛǘƛŜǎΣ ŎƘǳǊŎƘŜǎΣ 

homestead associations, non-profit organizations, and municipal departments with relative ease.  

On March 2, 1976, Whitney Anderson, president of the Association of Hawaiian Civic Clubs, 

wrote to Chancellor Yamamura in support of UH continuing the HSRP. Rather than convey his personal 

ǎŜƴǘƛƳŜƴǘǎΣ !ƴŘŜǊǎƻƴ ǎŜƴǘ ¸ŀƳŀƳǳǊŀ ǘŀƴƎƛōƭŜ ŜǾƛŘŜƴŎŜ ƻŦ ƘǳƴŘǊŜŘǎ ƻŦ bŀǘƛǾŜ IŀǿŀƛƛŀƴǎΩ ǎǳǇport for 
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the HSRP via a resolution that was unanimously adopted by delegates at the 18th Annual Convention of 

the Association of Hawaiian Civic Clubs on February 7, 1976. In this resolution, the convention delegates 

stated their support for the HSRP with a clause that proved that its activities were making a positive 

impact in Native communities.  

Workshops have involved scores of educators, students, parents, and interested citizens 

concerned about the education of Hawaiian youth from kindergarten through graduate school. . 

.. The Hawaiian Students Research Project has encouraged more persistent pursuit by Hawaiian 

students for all types of financial aids. (Anderson, 1976). 

²ŀǊȅ ƻŦ ¦IΩǎ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎΩ ŘƛǎŎǊŜǘƛƻƴ ƻǾŜǊ ŦǳƴŘǎ ƛƴǘŜƴŘŜŘ ŦƻǊ ǘƘŜ I{wtΣ aŀǊƎŀǊŜǘ ŀnd Peter 

Apo Sr., two politically astute community leaders ŦǊƻƳ ²ŀƛ ŀƴŀŜ42Σ h ŀƘǳΣ ǎŜƴǘ ǎŜǇŀǊŀǘŜ ǇǊƻǘŜǎǘǎ 

ŘƛǊŜŎǘƭȅ ǘƻ Iŀǿŀƛ ƛΩǎ ŎƘƛŜŦ ŜȄŜŎǳǘƛǾŜΥ DƻǾŜǊƴƻǊ DŜƻǊƎŜ !ǊƛȅƻǎƘƛΦ Lƴ ƘŜǊ ƭŜǘǘŜǊΣ aǊǎΦ !ǇƻΣ ŎƘŀƛǊ ƻŦ ǘƘŜ 

²ŀƛ ŀƴŀŜ Iŀǿŀƛƛŀƴ /ƛǾƛŎ /ƭǳōΣ ǎǘŀǘŜŘ ƘŜǊ ƳŜƳōŜǊǎΩ sentiments ŦƛǊƳƭȅΣ ά²Ŝ ǿƻǳƭŘ ŀƭǎƻ ƭƛƪŜ ǘƻ ŜȄǇǊŜǎǎ 

our sincere hope that these funds will be used by the University specifically for this worthwhile and 

ŎƻƳƳŜƴŘŀōƭŜ ǇǊƻƧŜŎǘέ όaΦ !ǇƻΣ мфтсύΦ  

hƴ ǘƘŀǘ ǎŀƳŜ ŘŀȅΣ aŀǊƎŀǊŜǘΩǎ ƘǳǎōŀƴŘΣ ǿƘƻ ǿŀǎ ǎŜǊǾƛƴƎ ŀǎ ǘƘŜ ²ŀƛ ŀƴŀŜ bŜƛƎƘōƻǊƘƻƻŘ .ƻŀǊŘ 

chairperson, sent a letter to Governor Ariyoshi to convey the frank and explicit expectations of his fellow 

²ŀƛ ŀƴŀŜ ǊŜǎƛŘŜƴǘǎΦ 

We are particularly concerned about the fact that while the requested $68,000 has been included 

in the supplementary budget, there is the possibility that these funds could be routed to other 

University programs purportedly designed to achieve the same goals. . .. So many well meaning 

educational programs designed to help todays [sic] Hawaiian strive for and achieve higher 

 
42 ¢ƘŜ ǊǳǊŀƭΣ ǿŜǎǘŜǊƴƳƻǎǘ ŘƛǎǘǊƛŎǘ ƻƴ h ŀƘǳΣ ƪƴƻǿƴ ŦƻǊ ƘŀǾƛƴƎ ƻƴŜ ƻŦ ǘƘŜ ƭŀrgest populations and 
concentrations of Native Hawaiians. 
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education are contained within the academic community and fail to reach the primary target 

group they are designed to serve. We ask your support in insuring [sic] that the allocated funds 

reaches [sic] the designated project and does [sic] not fall victim to a funding shuffle within the 

University Administration. It would be unfair to those of us who fought for this bill in the face of 

negative University Administration testimony. (Apo, P., 1976)  

Among the documents reviewed at the UH Archives, I found a letter addressed to three 

Iŀǿŀƛƛŀƴ ŎƻƳƳǳƴƛǘȅ ƭŜŀŘŜǊǎ ǿƘƻ ƘŀŘ ǇǊƻǘŜǎǘŜŘ ¦IΩǎ ƻǇǇƻǎƛǘƛƻƴ ǘƻ ǘƘŜ I{wtΥ aŀǊƎŀǊŜǘ !ǇƻΣ tŜǘŜǊ !ǇƻΣ 

ŀƴŘ ²ƘƛǘƴŜȅ !ƴŘŜǊǎƻƴΦ ²ƛǘƘ ŀ ƘŜŀŘŜǊ ǎǘŀǘƛƴƎΥ ά5w!C¢ ς WǳƴŜ млΣ мфтсΣ ōȅ 5ǊΦ 5ǳǊǿŀǊŘ [ƻƴƎέ ŀƴŘ ŀ 

footer showing a carbon copy to President Matsuda, it became clear that the response these three 

Native Hawaiian community leaders and HSRP advocates received was written by Durward Long instead 

of from Governor Ariyoshi.  

Besides engaging in a deceitful form of ghost-writiƴƎΣ [ƻƴƎΩǎ ŘŜŎƛǎƛƻƴ ǘƻ ǊŜǎǇƻƴŘ ǘƻ ǘƘǊŜŜ bŀǘƛǾŜ 

Hawaiian leaders of three distinct Native-ǎŜǊǾƛƴƎ ŎƛǾƛŎ ƻǊƎŀƴƛȊŀǘƛƻƴǎ Ǿƛŀ ŀ ǎƛƴƎƭŜ ƭŜǘǘŜǊ ƛƴŘƛŎŀǘŜŘ [ƻƴƎΩǎ 

disregard for the roles and respect they garnered within their communities. While speaking in the veiled 

voice of the governor, Long included a provision that would permit what he, Robb, and Dyer wanted to 

achieve from the start: the ability to direct funds to other programs, including COP.   

My administration has determined that fiscal responsibility requires that allocations to State 

institutions and agencies be reduced. . .. In taking this action I have authorized the University 

ŀǇǇǊƻǇǊƛŀǘŜ ŦƭŜȄƛōƛƭƛǘȅ ƛƴ ƳŜŜǘƛƴƎ ǘƘƛǎ ǎǘǊƛƴƎŜƴǘ ǊŜŘǳŎǘƛƻƴΧΦǎƻƳŜ ǇǊƻƎǊŀƳǎ ƴƻǘ ŎƻǾŜǊŜŘ ōȅ 

supplemental bills may have to be reduced or eliminated, and few ς if any can be expanded. (Long, 

1976)  

!ǎ [ƻƴƎ ŜƴŘŜŘ DƻǾŜǊƴƻǊ !ǊƛȅƻǎƘƛΩǎ ŘǊŀŦǘ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ bŀǘƛǾŜ ŎƻƳƳǳƴƛǘȅ ƭŜŀŘŜǊǎΣ ƘŜ 

suggested two alternatives that likely would have proved disastrous for Native Hawaiian students: have 
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them participate in programs designed for underserved students or deliver the HSRP activities from a 

State agency outside UH. 

The University now has more than a dozen programs that focus on these objectives, many of 

which give considerable attention to the needs of Hawaiian students. These programs also need 

additional funds to serve better more citizens . . .. It has been suggested that the community 

service aspect of the program be located in some other State agency so as to protect that  

function. This idea may be worthy of exploration by you and your colleagues. (Long, 1976)   

¢ƘŜ мфтс ƭŜƎƛǎƭŀǘƛǾŜ ǎŜǎǎƛƻƴ ŜƴŘŜŘ ǿƛǘƘƻǳǘ ŀƴȅ {ǘŀǘŜ ŀǇǇǊƻǇǊƛŀǘƛƻƴǎ ŦƻǊ ¦IΩǎ I{wt ƻǊ /ht ǇǊƻƎǊŀƳǎΦ 

Discussion 

!ǎ L ƻǊƎŀƴƛȊŜŘ ǘƘŜ ƪŜȅ ŦƛƴŘƛƴƎǎ ǘƘŀǘ ŜƳŜǊƎŜŘ ŦǊƻƳ ǘƘƛǎ ǎǘǳŘȅΩǎ ǳƴƛǉǳŜ ōƭŜƴŘ ƻŦ Ƴƻ ƻƪǹ ŀǳƘŀǳ 

ŀƴŘ ŀǊŎƘƛǾŀƭ ƳŜǘƘƻŘǎΣ L ǊŜŦƭŜŎǘŜŘ ƻƴ 5ǊΦ WǳƭƛŜ YŀƻƳŜŀΩǎ ǇǊŜǎŎƛŜƴǘ ǿŀǊƴƛƴƎ ŀōƻǳǘ ŜǊŀǎǳǊŜǎΦ YŀƻƳŜŀΩǎ 

contributions to Indigenous and Native Hawaiian scholarship have been distinguished by blending 

Native epistemologies with Western research methods to restore and reconsider what has been 

ignored, suppressed, or erased from extant historiographies. Pioneering Indigenous activist-researcher 

Linda Smith explains why historiographies about Native peoples, particularly those written by non-

Native authors, are rife with errors and omissionsΦ άIƛǎǘƻǊȅ ƛǎ Ƴƻǎǘƭȅ ŀōƻǳǘ ǇƻǿŜǊΦ Lǘ ƛǎ ǘƘŜ ǎǘƻǊȅ ƻŦ ǘƘŜ 

powerful and how they became powerful, and then how they use their power to keep them in positions 

ƛƴ ǿƘƛŎƘ ǘƘŜȅ Ŏŀƴ ŎƻƴǘƛƴǳŜ ǘƻ ŘƻƳƛƴŀǘŜ ƻǘƘŜǊǎέ ό{ƳƛǘƘΣ нлмнΣ ǇΦ орύΦ When non-Native authors tell 

stories involving Native peoples, whose accomplishments should we expect to be celebrated? Unless 

Native peoples tell our own stories, we should not expect those in power will do it for us.   

Because disparities among HawaiƛΩǎ ǳƴƛǾŜǊǎƛǘȅ ƎǊŀŘǳŀǘŜǎ ƘŀǾŜ been wide and persistent 

ǿƛǘƘƻǳǘ ŜȄǇƭŀƴŀǘƛƻƴǎ ŦƻǊ ǘƘŜƛǊ Ǌƻƻǘ ŎŀǳǎŜǎΣ ǘƘƛǎ ǎǘǳŘȅ ŎƻƴǎƛŘŜǊŜŘ Ƙƻǿ ŜǊŀǎǳǊŜǎ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ 

Hawaiian advocates from its extant historiographies and dominant texts may have contributed to those 
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ƎŀǇǎΦ !ƭǘƘƻǳƎƘ ƛƴǉǳƛǊȅ ŘŜǎƛƎƴŜŘ ǘƻ ŎƻǊǊŜƭŀǘŜ ŜǊŀǎǳǊŜǎ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ŦǊƻƳ 

historical texts with educational attainment disparities is exploratory and speculative, at best, it allowed 

me to explore and generate insights that warrant consideration. 

The first erasure I investigated focused on the ways that Native Hawaiians contributed to 

establishing UH. All five non-Native men who published books about UH history credited missionaries, 

immigrants, and two non-Natives, namely, Wallace Farrington and William Kwai Fong Yap, with spurring 

ǘƘŜ ƴŜŜŘ ŦƻǊ ǇǳōƭƛŎ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ƛƴ Iŀǿŀƛ ƛΦ CǳǊǘƘŜǊΣ ǘƘŜǎŜ ŀǳǘƘƻǊǎ ƛŘŜƴǘƛŦƛŜŘ ŀ ŎƻƳōƛƴŜŘ ǘƻǘŀƭ ƻŦ мм 

Native Hawaiians legislators, ranging from one by Wist (1940) to nine by Kamins and Potter (1998) and 

ŎƘŀǊŀŎǘŜǊƛȊŜŘ ǘƘŜ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ƭŜƎƛǎƭŀǘƻǊǎΩ ŎƻƴǘǊƛōǳǘƛƻƴǎ ŀǎ ƳŜǊŜƭȅ ǇŀǎǎƛƴƎ ōƛƭƭǎ ŦƻǊ ¦I ǿǊƛǘǘŜƴ ōȅ 

White men between their chambers. While writing about the first Territorial legislature in 1901, only 

Kittelson (1966) and Kamins and Potter (1998) made passing reference to the North Kona citizens who 

ǎǳōƳƛǘǘŜŘ ŀ ǇŜǘƛǘƛƻƴ ŦƻǊ ŀ ǳƴƛǾŜǊǎƛǘȅ ŀƴŘ ƻƴƭȅ YƛǘǘƭŜǎƻƴ όмфссύ ŀŎŎƻǳƴǘŜŘ ŦƻǊ ŎƛǘƛȊŜƴǎ ŦǊƻƳ ōƻǘƘ aƻƭƻƪŀ ƛ 

and North Kona asked the first Territorial government for a public university. 

My research revealed the presence of 115 Native Hawaiian men from dozens of districts across 

six islands who not only launched the earliest advocacy for a liberal, tuition-free universiǘȅ ƛƴ Iŀǿŀƛ ƛΣ 

but who also had to sustain such efforts for 29 years because of competing racist and economic 

interests arising from missionary descendants and plantation owners. The earliest of these Native 

Hawaiian men was Luther Kanealii, a representative from Maui ŀƴŘ aƻƭƻƪŀ ƛ ǿƘƻ ƛƴǘǊƻŘǳŎŜŘ ŀ ōƛƭƭ ŦƻǊ άŀ 

ŎƻƭƭŜƎŜ ŦƻǊ Iŀǿŀƛƛŀƴǎέ ƛƴ муфнΣ фм ǘŀȄ-ǇŀȅƛƴƎ ǾƻǘŜǊǎ ŦǊƻƳ ǊǳǊŀƭ ŘƛǎǘǊƛŎǘǎ ƻƴ Iŀǿŀƛ ƛ ŀƴŘ aƻƭƻƪŀ ƛ ǿƘƻ 

signed petitions for comprehensive and tuition-free university in 1901, and 23 Native Hawaiian 

lawmakers who drafted and voted on bills to establish Iŀǿŀƛ ƛΩs land-grant college starting in 1901, and 

who persisted in that effort until they achieved their goal of a comprehensive university in 1921. 
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¢ƘŜ ǎŜŎƻƴŘ ŜǊŀǎǳǊŜ L ŜȄŀƳƛƴŜŘ ŎŜƴǘŜǊŜŘ ƻƴ Ƙƻǿ ¦IΩǎ ŜŀǊƭȅ Native Hawaiian advocates created 

a foundation upon which future Native Hawaiian advocacy at UH could be built. Two sets of 

ŎƻƴǘŜƳǇƻǊŀǊȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ŀǘ ¦IΥ YŜ !ǳ Iƻǳ όнлмнύ ŀƴŘ Iŀǿŀƛ ƛ tŀǇŀ h YŜ !ƻ όнлмнύΣ 

ǊŜǎǇŜŎǘƛǾŜƭȅΣ ǿƘƻ ŀǊǘƛŎǳƭŀǘŜŘ ¦IΩǎ ŀǎǇƛǊŀǘƛƻƴŀƭ Ǝƻŀƭǎ ƻŦ ōŜŎƻƳƛƴƎ ŀ άIŀǿŀƛƛŀƴ ǇƭŀŎŜ ƻŦ ƭŜŀǊƴƛƴƎέ όYŜ !ǳ 

IƻǳΣ нлмнΣ ǇΦ пύ ŀƴŘ άǘƘŜ ƳƻŘŜƭ ƛƴŘƛƎŜƴƻǳǎ-ǎŜǊǾƛƴƎ ƛƴǎǘƛǘǳǘƛƻƴ ƛƴ ǘƘŜ ǎǘŀǘŜ ŀƴŘ ǘƘŜ ƴŀǘƛƻƴέ όIthY!Σ 

нлмнΣ ǇΦ нύΣ ŎǊŜŘƛǘŜŘ Yŀǹ όмфусύ ¦IΩǎ ŦƛǊǎǘ άŀƭƭ-Iŀǿŀƛƛŀƴ ǘŀǎƪ ŦƻǊŎŜέ όYŀǹ, 1986, p. iii) as its earliest 

predecessor. 

Detailed analysis of Where Are the Hawaiians (1973) and tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ (1975) 

indicated that their members totaled 65 peopleςςNative Hawaiians and non-Natives, university 

personnel and community members, faculty members and studentsςςǿƘƻƳ ǘƘŜ Yŀǹ Task Force 

ƳŜƳōŜǊǎ ŎŀƭƭŜŘ ǘƘŜƛǊ άǇƻƘŀƪǳ ƪƛƘƛ Ǉŀ ŀΣ ǘƘŜ ǎƻƭƛŘ ŎƻǊƴŜǊǎǘƻƴŜΣ ŦƻǊ ǘƘŜ Iŀǿŀƛƛŀƴ {ǘǳŘƛŜǎ /ŜƴǘŜǊέ όYŀǹ, 

1986, p. iv). Locating erasures of this magnitude motivated me to research primary source records at the 

UH Archives to begin restoring the presence of advocates who should rightfully be credited with working 

to establish Hawaiian Studies and Native student support programs at UH. 

When the records specialist at the UH Archives brought me a cart loaded with boxes related to 

Where Are the Hawaiians (1973) and tŀǇŀƘŀƴŀ Iǳƭƛ bŀ ŀǳŀƻ (1975), I saw a file with a name and dates 

ǘƘŀǘ L ŘƛŘ ƴƻǘ ǊŜŎƻƎƴƛȊŜΥ ά¦I /ƻƳƳƛǘǘŜŜ ŦƻǊ ǘƘŜ tǊŜǎŜǊǾŀǘƛƻƴ ŀƴŘ {ǘǳŘȅ ƻŦ Iŀǿŀƛƛŀƴ [ŀƴƎǳŀƎŜΣ !ǊǘΣ ŀƴŘ 

/ǳƭǘǳǊŜΦέ !ǘ ŦƛǊǎǘΣ L ŘƛŘ ƴƻǘ ǘƘƛƴƪ ǘƘŀǘ ŘƻŎǳƳŜƴǘǎ ŘŀǘƛƴƎ ōŀŎƪ ǘƻ мфрф ǿƻǳƭŘ ōŜ ǇŜǊǘƛƴŜƴǘ ǘƻ ǘƘŜ bŀǘƛǾŜ 

Hawaiian advocacy that took place during the early 1970s, but as I looked through their records, I 

realized that my erroneous presumption was caused by the complete and long-standing erasure of The 

/ƻƳƳƛǘǘŜŜΩǎ ǇǊŜǎŜƴŎŜ ŦǊƻƳ ǘŜȄǘǎ ǘƘŀǘ ŘƛǎŎǳǎǎŜŘ ǘƘŜ ƘƛǎǘƻǊȅ ƻŦ ¦IΩs Native-serving programs. After 

ŀƴŀƭȅȊƛƴƎ ǊŜŎƻǊŘǎ ƛƴŎƭǳŘƛƴƎ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ƳŜƳōŜǊǎΣ ƳŜƳƻǊŀƴŘŀΣ ƳŜŜǘƛƴƎǎΣ ǊŜǇƻǊǘǎ ŀƴŘ 

recommendations, I realized that it was this body of early Native Hawaiian advocates who generated the 
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first sets of priorities, budgets, recommendations, program proposals, and personnel requests related to 

¦IΩǎ ŜŦŦƻǊǘǎ ǘƻ ŜǎǘŀōƭƛǎƘ ǘŜŀŎƘŜǊ ǘǊŀƛƴƛƴƎΣ ŀŎŀŘŜƳƛŎ ƳŀƧƻǊǎΣ ƎǊŀŘǳŀǘŜ ŘŜƎǊŜŜǎΣ ŦǳƴŘŜŘ ǊŜǎŜŀǊŎƘΣ ŀƴŘ 

student scholarships in both Hawaiian Studies and Hawaiian Language. 

Further, The Committee did not limit their advocacy to campus personnel but submitted their 

demands to the UH president and regents, as well as to State legislators and to the governor. The 

/ƻƳƳƛǘǘŜŜ ƳŜƳōŜǊǎ ƻŦǘŜƴ ŘŜŦǘƭȅ ŎƛǘŜŘ Iŀǿŀƛ ƛΩǎ ƭŀǿǎ ŀƴŘ Ŏƻƴǎǘƛǘǳǘƛƻƴ ǘƻ ŀǊƎǳŜ ǘƘŀǘ UH had both legal 

ŀƴŘ ƳƻǊŀƭ ƻōƭƛƎŀǘƛƻƴǎ ǘƻ ŀŘƻǇǘ ǘƘŜƛǊ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎΦ !ƭǘƘƻǳƎƘ ¢ƘŜ /ƻƳƳƛǘǘŜŜΩǎ ƳŜƳōŜǊǎ ŎƘŀƴƎŜŘ 

over its 18 years, the nature of their advocacy was consistent throughout: unwavering and unapologetic 

commitments to increasing the cultural well-being of bŀǘƛǾŜ Iŀǿŀƛƛŀƴǎ ŀƴŘ ƻŦ Iŀǿŀƛ ƛ through programs 

delivered by UH. The fact that such a long-ǎǘŀƴŘƛƴƎ ŀƴŘ ŎƻƴǎŜǉǳŜƴǘƛŀƭ Ŝƴǘƛǘȅ ǿŀǎ ŜǊŀǎŜŘ ŦǊƻƳ ŀƭƭ ƻŦ ¦IΩǎ 

extant historiographies and Native Hawaiian task force reports reminded me of the ways my elders told 

ǎǘƻǊƛŜǎΣ ƻŦǘŜƴ ǊŜǇŜŀǘŜŘƭȅΣ ǿƛǘƘƛƴ ŜŀǊǎƘƻǘ ƻŦ ǳǎ ŎƘƛƭŘǊŜƴΦ άaƻ ƻƭŜƭƻ carry lessons across generations. 

Iŀǿŀƛƛŀƴǎ ǘƻƭŘ ǘŜŀŎƘƛƴƎ ǎǘƻǊƛŜǎΣ ƴƻǘ ōŜŎŀǳǎŜ ŜǾŜǊȅƻƴŜ ŦƻƭƭƻǿŜŘ ǘƘŜƳΣ ōǳǘ ōŜŎŀǳǎŜ ǎƻƳŜ ŘƛŘ ƴƻǘέ 

(Vaughan, 2018, p. 9). 

Conclusion 

Fifty years ago, Katherine Wery and Norman Piianaia were likely unassuming figures at UH. This 

pair of pioneering researchers and early Native Hawaiian advocates were, respectively, just one of its 

counselors and doctoral candidates. However, Wery and N. Piianaia became central figures within my 

doctoral journey because they were not only first to problematize the underrepresentation of Native 

Iŀǿŀƛƛŀƴǎ ŀǘ Iŀǿŀƛ ƛΩǎ ƻƭŘŜǎǘ ŀƴŘ ƭŀǊƎŜǎǘ ǳƴƛǾŜǊǎƛǘȅΣ ōǳǘ ǘƘŜȅ ǿŜǊŜ ŀƭǎƻ ŦƛǊǎǘ ǘƻ ǘŜƭƭ ¦I ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ 

that they had a moral obligation to eliminate such disparities.  

!ǎ L ƭŜŀǊƴŜŘ ƳƻǊŜ ŀōƻǳǘ ²ŜǊȅ ŀƴŘ bΦ tƛƛŀƴŀƛŀΩǎ ŀŘǾƻŎŀŎȅΣ ƛǘ ǿŀǎ ŜǾƛŘŜƴǘ ǘƘŀǘ ǘƘŜȅ ǿŜǊŜ ƴƻǘ 

content to sit quietly in their offices. Instead, Wery and N. Piianaia did the work of soliciting Native 
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Hawaiians studenǘǎ ŀƴŘ ŎƻƳƳǳƴƛǘȅ ƳŜƳōŜǊǎΩ ƴŜŜŘǎ ŀƴŘ ŀǎǇƛǊŀǘƛƻƴǎ ŀƴŘ ǳǎŜŘ ǘƘŜƛǊ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ 

to challenge the UH administration to finally deliver positive results for Native Hawaiians.      

We are determined not to fall into the academic-intellectual trap of prolonged research-delayed 

action of too many social science research endeavors. From both spoken and implied challenges 

of many of our respondents, students, educators, and community people we know they are 

ǿŀǘŎƘƛƴƎ ǘƻ ǎŜŜ ǿƘŜǘƘŜǊ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƛǎ ŜƴƎŀƎŜŘ άƛƴ Ƨǳǎǘ one more study about the Hawaiians 

ǘƻ ōŜ ŦƛƭŜŘ ƴŜȄǘ ǘƻ ŀƭƭ ǘƘŜ ƻǘƘŜǊǎέ ƻǊ ǿƘŜǘƘŜǊ ǿŜ ƛƴǘŜƴŘ ǘƻ ŀŎǘΦ ό²ŜǊȅ ϧ tƛƛŀƴŀƛŀΣ мфтоΣ ǇΦ отύ 

.ŜŎŀǳǎŜ ¦IΩǎ ŦƛǊǎǘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ-ŦƻŎǳǎŜŘ ǎǳǇǇƻǊǘ ǇǊƻƎǊŀƳΣ ²ŜǊȅ ŀƴŘ bΦ tƛƛŀƴŀƛŀΩǎ Iŀǿŀƛƛŀƴ 

Students Research Project (HSRP), produced promising outcomes, I questioned why they were not 

ŀŎƪƴƻǿƭŜŘƎŜŘ ƛƴ ¦IΩǎ ǊŜŎŜƴǘ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǘŀǎƪ ŦƻǊŎŜ ǊŜǇƻǊǘǎΦ ¢ƘŜƛǊ ƭŀŎƪ ƻŦ ǇǊŜǎŜƴŎŜ ƛƴ ǘƘŜ ƳƻǊŜ 

recent Native Hawaiian advocacy reports moved me to look for them and others like them, who did the 

bold, barrier-ōǊŜŀƪƛƴƎ ǿƻǊƪ ƻŦ ŦƛǊǎǘ ŘŜƳŀƴŘƛƴƎ ǘƘŀǘ Iŀǿŀƛ ƛΩǎ ƎƻǾŜǊƴƳŜƴǘ ŜǎǘŀōƭƛǎƘ ŀ ǳƴƛǾŜǊǎƛǘȅΣ ŀƴŘ 

later, that it introduce programs to benefit its Indigenous people.  

¢ƘŜƴΣ ŀŦǘŜǊ ŦƛƴŘƛƴƎ ǘƘŜ ƴŀƳŜǎ ŀƴŘ ŎƻƴǘǊƛōǳǘƛƻƴǎ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾocates, I 

wondered if their descendants knew about the courage, conviction, and aloha they fought with to bring 

about the university and its Native-ǎŜǊǾƛƴƎ ǇǊƻƎǊŀƳǎ ǿŜ ǎŜŜ ǘƻŘŀȅΚ L ŀƭǎƻ ǿƻƴŘŜǊŜŘ Ƙƻǿ ¦IΩǎ 

contemporary Native Hawaiian leaders would feel about their strategic plans if they knew that the 

precedents they consulted were incorrect, incomplete, and erased? 

!ǎ Ƴȅ ŜŦŦƻǊǘǎ ǘƻ ŦƛƴŘ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ŎƻƳŜ ǘƻ ŀƴ ŜƴŘΣ L ŦŜŜƭ ƳƻǾŜŘ ǘƻ 

continue telling their stories. I hope others will join me in celebrating their vision, presence, and 

perseverance because it is because of them that we have 10 UH campuses that offer degrees in 

Hawaiian Studies and language, Native Hawaiian centers and gardens, library collections focused on 
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Hawaiian-Pacific scholarship, and students and faculty who publish research aligned with Native 

Hawaiian worldviews and aspirations. 

Current and future endeavors in Native Hawaiian advocacy would benefit from research that 

ǊŜǎǘƻǊŜǎ ǘƘŜ ǇǊŜǎŜƴŎŜ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛian advocates and that celebrates their contributions to 

Iŀǿŀƛ ƛΩǎ ƻƭŘŜǎǘ ŀƴŘ ƭŀǊƎŜǎǘ ǳƴƛǾŜǊǎƛǘȅΦ DŜƴŜǊŀǘƛƴƎ ƳƻǊŜ ŀŎŎǳǊŀǘŜ ŀƴŘ ŎƻƳǇƭŜǘŜ ƴŀǊǊŀǘƛǾŜǎ ǘƘŀǘ ǊŜǎǘƻǊŜ 

ǘƘŜ ǇǊŜǎŜƴŎŜ ƻŦ ¦IΩǎ ŜŀǊƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀŘǾƻŎŀǘŜǎ ŀƳƻƴƎ ƛǘǎ ƛƴǎǘƛǘǳǘƛƻƴŀƭ Ƴƻ ƻƭŜƭƻ ŀƴŘ 

Ƴƻ ƻƪǹauhau of Native Hawaiian advocates is both culturally and academically pono. Most importantly, 

knowing their names and stories will certainly generate different, and likely better, future outcomes, 

that offer the potential that historic disparities among ¦IΩǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǎǘǳŘŜƴǘǎ ŀƴŘ Iŀǿŀƛ ƛΩǎ 

university graduates might eventually become part of its past.  
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Honolulu, Iŀǿŀƛ ƛ, United States.  
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¸ŀƳŀƳǳǊŀΣ 5Φ όмфтсΣ CŜōǊǳŀǊȅ сύΦ ώaŜƳƻǊŀƴŘǳƳ ǘƻ CǳƧƛƻ aŀǘǎǳŘŀϐΦ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ 

IŀƳƛƭǘƻƴ [ƛōǊŀǊȅ ό.ƻȄ поΣ /ƘŀƴŎŜƭƭƻǊΩǎ hŦŦƛŎŜΣ DŜƴŜǊŀƭ /ƻǊǊŜǎǇƻƴdence Files: Hawaiian Students 

Research Project) Honolulu, Iŀǿŀƛ ƛ, United States.  

¸ŀƳŀƳǳǊŀΣ 5Φ όмфттΣ Wǳƭȅ рύΦ ώaŜƳƻǊŀƴŘǳƳ ǘƻ 5ǳǊǿŀǊŘ [ƻƴƎϐΦ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ IŀƳƛƭǘƻƴ 

[ƛōǊŀǊȅ ό/ƻƳƳƛǘǘŜŜΩǎ .ƻȄ нрκмпΣ tǊŜǎŜǊǾŀǘƛƻƴ ƻŦ Iŀǿŀƛƛŀƴ [ŀƴƎǳŀƎŜΣ !Ǌǘ ϧ Culture) Honolulu, 

Iŀǿŀƛ ƛ, United States. 

¸ŀƳŀƴŀƪŀΣ [Φ όмфтсΣ hŎǘƻōŜǊ нлύΦ ώaŜƳƻǊŀƴŘǳƳ ǘƻ 5ŜǿŜȅ YƛƳϐΦ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ Iŀǿŀƛ ƛ !ǊŎƘƛǾŜǎ 

Hamilton Library (Hawaiian Studies Program Box, Establishment Folder) Honolulu, Iŀǿŀƛ ƛ, 

United States. 

Yap, W. K. F. (1933). The birth and history of the University of Hawaii. Kwang Hsueh Publishing House. 
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ARTICLE THREE 

KE ALA IKE (THE KNOWLEDGE PATH):  

A NATIVE I!²!LL!bΩ{ RESPONSE TO INSPIRE COLLEGE DEGREE ATTAINMENT 

 

Silva, A-!Φ όнлнлύΦ YŜ !ƭŀ LƪŜ ό¢ƘŜ YƴƻǿƭŜŘƎŜ tŀǘƘύΥ ! bŀǘƛǾŜ IŀǿŀƛƛŀƴΩǎ ǊŜǎǇƻƴǎŜ ǘƻ ƛƴǎǇƛǊŜ 

college degree attainment. Journal of Applied Research in the Community College, 27(2), 64-80. 

 

¢ƘŜ YŜ !ƭŀ LƪŜ tǊƻƎǊŀƳ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ƛƴ нллф ŀǎ [ŜŜǿŀǊŘ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜΩǎ ό[//ύ ŦƛǊǎǘ 

scalable, ǎǳǎǘŀƛƴŀōƭŜΣ ŀƴŘ ƛƴŎƭǳǎƛǾŜ ǎǘǊŀǘŜƎȅ ŘŜǎƛƎƴŜŘ ǘƻ ƛƴŎǊŜŀǎŜ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ǎǘǳŘŜƴǘǎΩ ŜƴǊƻƭƭƳŜƴǘΣ 

ǇŜǊǎƛǎǘŜƴŎŜΣ ƎǊŀŘǳŀǘƛƻƴΣ ŀƴŘ ǳƴƛǾŜǊǎƛǘȅ ǘǊŀƴǎŦŜǊ ǊŀǘŜǎΦ L ŎƻƴŎŜƛǾŜŘ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ŘŜǎƛƎƴ ǿƘƛƭŜ 

ƛƴǘŜǊǾƛŜǿƛƴƎ ŦƻǊ [//Ωǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ {ǘǳŘŜƴǘ {ǳǇǇƻǊǘ /ƻƻǊŘƛƴator position. When the screening 

committee asked me how I would approach increasing Native Hawaiian student success outcomes, I 

described activities that were inspired by the process I observed my mother working to complete to 

earn the privilege of becoming a kumu hula.   

As I offered my response to the committee, I did my best to describe memories of my mother 

putting forth her best intentions and abilities toward producing the instruments, garments, and 

adornments needed to complete her training. Although I was a young child at the time, the portrait of 

мп ƴŜǿƭȅ ƛƴƛǘƛŀǘŜŘ ƪǳƳǳ Ƙǳƭŀ ǎǘŀƴŘƛƴƎ ǘŀƭƭ ŀƴŘ ǇǊƻǳŘ ƛƴ ǎǘǳƴƴƛƴƎ ǎŀŦŦǊƻƴ ƪơƘŜƛΣ ƳŀŘŜ ŀƴ ƛƴŘŜƭƛōƭŜ 

impression on me. After committing a significant portion of their lives to the study of traditional hula, 

oli, mele, ceremony, and instrument making, then submitting to rigorous examinations and evaluations 

by their esteemed kumu hula, Maiki Aiu Lake and a number of her kumu hula, made me think that a 

comparably relevant and purposeful framework could be used to inspire and support Native Hawaiians 

toward earning a college degree. 
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Including this peer-reviewed journal article that resulted from a summative program evaluation 

ƻŦ [ŜŜǿŀǊŘ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜΩǎ ό[//ύ YŜ !ƭŀ LƪŜ tǊƻƎǊŀƳ ŀƭƭƻǿǎ ƳŜ ǘƻ ŦǳƭŦƛƭƭ ǘǿƻ ƻōƧŜŎǘƛves that I 

established for my dissertation. First, producing a culturally responsive program evaluation fulfills an 

ƛƳǇƻǊǘŀƴǘ ƻōƭƛƎŀǘƛƻƴ ǘƻ ƳŜŀƴƛƴƎŦǳƭƭȅ ŀǎǎŜǎǎ ǘƘŜ ǉǳŀƭƛǘȅ ŀƴŘ ŜŦŦŜŎǘ ƻŦ [//Ωǎ ŦƛǊǎǘ ǎŎŀƭŀōƭŜ ŀƴŘ {ǘŀǘŜ-

funded Native-serving support program. Second, completing a study that involved Native stakeholders 

as co-evaluators and shared evaluation findings with Native communities helps me fulfill the hallmarks 

of Indigenous evaluation methods. 

Graham Hingangaroa Smith and Linda Tuhiwai Smith, leaders in Indigenous research and 

transformative schooling, argue that conducting assessments to gather relevant data and addressing 

what is revealed in the data are essential activities toward producing transformative benefits. 

Given existing and disproportionate levels of Indigenous crisis, there is a need to accent 

transforming outcomes. The critical question that surfaces is άWhat changes as a result 

ƻŦ ǿƘŀǘ ǿŜ ŀǊŜ ŘƻƛƴƎΚέ ²Ŝ ƴŜŜŘ ǘƻ ōŜ ƴƻǘ Ƨǳǎǘ ƛƴǘŜƴǘƛƻƴŀƭ ōǳǘ ŀŎŎƻǳƴǘŀōƭŜ ŦƻǊ practical 

ŀƴŘ ǘŀƴƎƛōƭŜ ƻǳǘŎƻƳŜǎΦ Χ LƳǇƻǊǘŀƴǘƭȅΣ ǿƘŀǘ ǇƻǎƛǘƛǾŜ ŎƘŀƴƎŜǎ ŀǊŜ ǘƘŜǊŜ ŦƻǊ aņori as a 

result of your engagement? . . . There is a need to move beyond the reproduction of the 

status quo and develop meaningful transformative outcomes (Smith, G.H., & Smith, L. T., 

2018, p. 24) 

!ŦǘŜǊ ǊŜǾƛŜǿƛƴƎ ǘƘŜ ǉǳŀƴǘƛǘŀǘƛǾŜ ŀƴŘ ǉǳŀƭƛǘŀǘƛǾŜ Řŀǘŀ ŜǾŀƭǳŀǘƛƴƎ ǘƘŜ YŜ !ƭŀ LƪŜ tǊƻƎǊŀƳΣ Ƴȅ 

ǘŜŀƳ ŀǊǊƛǾŜŘ ŀǘ ŦƻǳǊ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ǘƻ ƎǳƛŘŜ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ŦǳǘǳǊŜ ŜƴŘŜŀǾƻǊǎΥ 

∙ Scale out and sustain the program 

∙ Add the Ke Ala Ike Program to the LCC Honors Program as one of the ways students could earn 

άDǊŀŘǳŀǘƛƻƴ ǿƛǘƘ IƻƴƻǊǎέ ƻƴ ǘƘŜƛǊ ǘǊŀƴǎŎǊƛǇǘ 
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∙ Recruit participants strategically, focusing on enrolling students who are new, first-generation, 

low-income, and/or culturally disconnected; and 

∙ Use data (e.g., quotes, photos, videos, charts) from program participants and completers to 

ŘŜǾŜƭƻǇ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ƳŀǊƪŜǘƛƴƎ ƳŀǘŜǊƛŀƭǎΦ 

To achieve the second objective, L ǎŜǘ ŦƻǊ ǘƘŜ YŜ !ƭŀ LƪŜ Program evaluation, I created a 

tƻǿŜǊtƻƛƴǘ ǎƭƛŘŜǎƘƻǿ ǘƻ ǎƘŀǊŜ ƻǳǊ ǘŜŀƳΩǎ ŦƛƴŘƛƴƎǎ ǿƛǘƘ ƻǊƎŀƴƛȊŀǘƛƻƴǎ ƛƴ ǘƘŜ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ 

ŎƻƳƳǳƴƛǘȅ ǿƛǘƘ ǿƘƻƳ L ƘŀŘ ǇŀǊǘƴŜǊŜŘ ǿƘƛƭŜ ǎŜǊǾƛƴƎ ŀǎ [//Ωǎ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ {ǘǳŘŜƴǘ {ǳǇǇƻǊǘ 

Coordinator. Although the onset of the COVID-19 pandemic complicated scheduling and coordinating 

presentations in the Native Hawaiian community, I was able to offer presentations to two 

ǇǊŜŘƻƳƛƴŀƴǘƭȅ bŀǘƛǾŜ Iŀǿŀƛƛŀƴ ŀǳŘƛŜƴŎŜǎΥ ¦I aņƴƻŀΩǎ LƴŘƛƎŜƴƻǳǎ IŜŀƭǘƘ {ŜƳƛƴŀǊ όtǳōƭƛŎ IŜŀƭǘƘ сорύ 

in September нлнл ŀƴŘ ¦I aņƴƻŀΩǎ [ņƘǳƛ Iŀǿŀƛ ƛ Research Center Student Conference in March 2021. 

 With our shared interests in measuring and eliminating disparities that Native Hawaiians 

ŎƻƳƳƻƴƭȅ ǎǳŦŦŜǊ ŦǊƻƳΣ L ǿŀǎ ŜŀƎŜǊ ǘƻ ǇŀǊǘƴŜǊ ǿƛǘƘ 5ǊΦ aŀǇǳŀƴŀ !ƴǘƻƴƛƻΣ ¦IΩǎ ƭŜŀŘ professor for Native 

Hawaiian & Indigenous Health Specialization Office of Public Health Studies, in this Indigneous 

evaluation study. Dr. Antonio teaches Public Health 635, a graduate course designed to equip future 

public health providers, policy makers, and advocates to study health outcomes with an understanding 

ƻŦ LƴŘƛƎŜƴƻǳǎ ǾŀƭǳŜǎΣ ŎǳƭǘǳǊŀƭ ǇǊŀŎǘƛŎŜǎΣ ŀƴŘ ǿƻǊƭŘǾƛŜǿǎΦ 5ǊΦ !ƴǘƻƴƛƻΩǎ ŘŜǇŀǊǘƳŜƴǘ ŀƛƳǎ ǘƻ ƛƳǇǊƻǾŜ 

health and wellness among Indigenous people and communities through culturally responsive strategies 

and research.  

Prior to her work at UH-aņƴƻŀΣ 5ǊΦ !ƴǘƻƴƛƻ ǘŀǳƎƘǘ ǳƴŘŜǊƎǊŀŘǳŀǘŜ ǇǎȅŎƘƻƭƻƎȅ ŀǘ [ŜŜǿŀǊŘ 

/ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜ ό[//ύ ŀƴŘ ƘŀŘ ǇŀǊǘƛŎƛǇŀǘŜŘ ƛƴ ǘƘŜ YŜ !ƭŀ LƪŜ tǊƻƎǊŀƳ Ƙǁ ƛƪŜ ǇŀƴŜƭǎ ŀƴŘ ƪơƘŜƛ-tying 

ceremonies. Her experience and expertise led me to invite Dr. Antionio to serve as ŀ YŜ !ƭŀ LƪŜ tǊƻƎǊŀƳ 

ŜǾŀƭǳŀǘƛƻƴ ǘŜŀƳ ƳŜƳōŜǊΦ DƛǾŜƴ Ƴȅ ǇǊŜǾƛƻǳǎ ŎƻƭƭŀōƻǊŀǘƛƻƴǎ ǿƛǘƘ 5ǊΦ !ƴǘƻƴƛƻ ŀƴŘ ƘŜǊ ǎǘǳŘŜƴǘǎΩ ŎŀǊŜŜǊ 
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aspirations, I greatly appreciated the opportunity to share my published article with her graduate 

students. One of the comments that a seminar student shared with Dr. Antonio validated the objectives 

I had for including it within my dissertation.  

The most important thing that I took away from this conversation was to follow your 

passions and create thŜ ǇǊƻƎǊŀƳ ǘƘŀǘ ȅƻǳ ŦŜŜƭ ǿƻǳƭŘ ōŜƴŜŦƛǘ ȅƻǳǊ ŎƻƳƳǳƴƛǘȅΦ Χ L ǿƻǳƭŘ 

like to implement a culturally based program within my community to improve health and 

well-being for Native Hawaiians. I hope that many more students who are studying public 

health are interested in creating programs to uplift our people through education, health, 

justice, nutrition, policy and all other kinds of different fields. (Antonio, M., personal 

communication, November 16, 2020)    

bŜȄǘΣ ǿƘŜƴ ¦IΩǎ Iŀǿŀƛ ƛƴǳƛņƪŜŀ {ŎƘƻƻƭ ƻŦ Iŀǿŀƛƛŀƴ YƴƻǿƭŜŘƎŜ ŘŜŎƛŘŜŘ ǘƻ ƻŦŦŜǊ ǘƘŜ [ņƘǳƛ 

Iŀǿŀƛ ƛ Research Center Student Conference virtually in March 2021, my article was accepted for 

presentation. During the question-and-answer portion of my session, a Native Hawaiian mother of a 

high school student asked wheǘƘŜǊ [// ǇǊƻƳƻǘŜǎ ǘƘŜ YŜ !ƭŀ LƪŜ tǊƻƎǊŀƳ ǘƻ ƘƛƎƘ ǎŎƘƻƻƭǎ ōŜŎŀǳǎŜ ǎƘŜ 

ŦŜƭǘ ƘŜǊ ǎƻƴ ǿƻǳƭŘ ōŜ ƛƴǘŜǊŜǎǘŜŘ ƛƴ ŀǘǘŜƴŘƛƴƎ ƛŦ ƘŜ ƪƴŜǿ ǎǳŎƘ ŀ ǇǊƻƎǊŀƳ ŜȄƛǎǘŜŘΦ ¢Ƙƛǎ ƳƻǘƘŜǊΩǎ ƛƴǎƛƎƘǘǎ 

ŎƻƴŦƛǊƳŜŘ ƻƴŜ ƻŦ ǘƘŜ ŜǾŀƭǳŀǘƛƻƴ ǘŜŀƳΩǎ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ǊŜƎŀǊŘƛƴƎ ǎǘǊŀǘŜƎƛŎŀƭƭȅ ǊŜŎruiting new 

participants.  

These examples of feedback received from Native Hawaiian community members affirmed my 

ŘŜŎƛǎƛƻƴ ǘƻ ƛƴŎƭǳŘŜ ǘƘŜ ŜǾŀƭǳŀǘƛƻƴ ƻŦ ǘƘŜ YŜ !ƭŀ LƪŜ tǊƻƎǊŀƳ ŀƳƻƴƎ Ƴȅ ŘƛǎǎŜǊǘŀǘƛƻƴ ǎǘǳŘƛŜǎΦ LƴŎƭǳŘƛƴƎ 

my published article here allows me to disseminate lessons learned from the Program to Indigenous 

education advocates, researchers, practitioners, and decision-makers who share my interest in 

increasing Native college success outcomes. 
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