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ABSTRACT

Native Hawaiians have long been undettINBE a SY 6 SR Y2y 3 1 g1 A~ A Q& dzy A
there is a dearth of studies that explore factors that have contributed to these disparities. My
dissertation investigated how multiple factors: prejudices among education administrators, erasures of
eary advocates from dominant narratives, and failures to evaluate and/or sustain Nagiveng
programs have resulted in wide disparities betweabke ethnic group with the smallest proportion of
dzy A@SNBAGE& 3INI RdzZl 6Sa Ay | lwihithe Talgestpioporiidn @f §raduates 1 A A | y 0
(White). Consistent with Indigenous research methodologies, methods used herein involved designing
inquiry that posed questions to problems for which Native Hawaiians seekaswuprivileged Native
Hawaiian langage, culture, and values; and incorporated Native Hawaiian stakeholders as co
researchers. To ensure access to and relevance for fellow educators, practitioners, and advocates, this
dissertation generateé anoverview of mypositionality and three articlethat can be easily disseminated
to and adapted by other Native communities. Most data collected came from primary sources: personal
experiencesuniversity and government archives, eyewitnesses, U.S. Census, institutional records, and
participant feedbackThese unique data enabled a critical review of Native Hawaiian presence at the
' YAGSNRERAGE 2F 1ol A~ A a RSLAOGSR Ay Ada R2YAYLl yi
themes in these data suggested that endeavors to restore the presende NGBS | | g AALF Y& G A
historiographies, sustain effective strategiessatle, and incorporate eradicating university degree
RAALI NRGASAE Ay I FgFA™A FY2y3 11 Qa aiGNFGdS3AO0 LINRA2NJ

b 61 A~ AQAa buniieksiyYradudtes.l A A | y
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INTRODUCTION

By the early 1970s, Katherine Wery, a counselor who started working at the University of

I F &1 A~ A *(WH) ingha 3930k, could no longer sit idle. Wery was concerned that too few Native
Hawaiiandg SNB | G 0SYyRAYy 3 1ol A~ AQa 2t RSad FyR fIFNBSail L
I F g AAlLY Kdzaol yR RAR y2i KI @ $Srdéifér thedgiogunig ® (G KSA NJ 2
nurture relationships with Native Hawaiian college students (N. Piianaia, personal communication,

l dz3dza G HpX HAHANOX AYyOtdzZRAY3A KnylA RIFddzZZKGSNI 5N bl
Native Hawaiiantoserve asK | ANJ 2 F t 48 OKALF GNEB G ! 1 Qa W2Ky ! & . d
2F GKS ' YSNAOLY /2t€838 2F taeOKAIGNR&AGA O0CKS v dS:

AYONBLEF&ES GKS ydzYoSNI 2F bl GADBS 1k 61 A Adxperieace dlRSy G & |

1 Although | am still a beginning level studentz#waiian language, | have heard words and phrases

ALk 1Sy o0& Y& StRSNAR (GKNRdAK2dzi Y& ftAFTSd® L OKSNRAK
translations, throughout this dissertation. However, Kubaiana Wong, professor of Hawaiian

Language at UH, cautioned that using the wrong diacritical markings can lead to mistakes in words or

their meanings. Thus, whenever | use Hawaiian words and phrases within this dissertation, | will consult

Pukui and EI§ NJdwaiian Dictionary1986) for definitions and spellings. When referring to places

within the Hawaiian Islands, | will follow spellings provided by Pukui, Elbert, and ModRlacemNames

of Hawaii(1974). Whenever authors who have Hawaiian nanrescited, | will follow the spellings used

in their published work. Finally, whenever Hawaiian names, words, or phrases are directly quoted from

LJdzo f AAKSR ¢2NJ] ax L gAft F2fft2¢ 0GKS FdziK2NRa aLIStf .
2The people past, present, and future who have inspired this study are the descendants of

Polynesians who settled the Hawaiian archipelago. Tengan (2008) explained that terms used to identify
l'FégFA~"AQa FOo2NRAIAYFE LIS2 LI 2 ysSdzOK yrRa YWy 1 a’l X X 6
FNE LINBFSNNBR Ay al OiA@BA&ald YR AyidSttSoOidza t OANDT .
Homes Commission to represent those with a minimum of 50 percent Hawaiian blood quantum (p. xii);

YR bl MMIS &I HOKH G Ay OfdzRSa Ftt I FglAALY FOo2NRIAYI
KIS GKS gARSaid NBFOK FyR NBfS@FyOS F2NJ Yeé aidzRe Q
LIS2LX S a abl dABS 1 gl AAU.S Bbiic Law 1835F dyy Adl Ay2ey  ALJYNRA Yokt R=
who is a descendent of the aboriginal people who, prior to 1778, occupied and exercised sovereignty in

GKS FNBI GKFG y2¢ O2yaidAiddziSa GKS {GFrdS 2F 11 gl A~

1



'] Qa o0dzNBIl dzONI 08 yR LRfAGAOAS 28NE FLILXASR T2NJ &
problem that most vexed her.
. & gl & 2F S5NX 2FfGSN) bdzy21F el RSIYy 2F |1 Qa /2
Service (N. Piianaipersonal communication, September 17, 2021), Wery met Norman Piianaia, a
bFrGABS 1 FéglAAlLY R200G2NIt OFYRARFGS Ay 1 Q& 9RdzOF (.
a0FGAaAGAO0FE NBaSIFNOK YR LINRPINIY S dddthdgrajestasyad t A Al
I YR

coNB &S| NOKSNJ NEASIFNOK Fylfteaidd 2SNE YR tAALFYl

O2YLX SYSYUGIINE IyYyR a@ySNHAAGAOD® {KS ONRdAK{H (1y26fS]
expertise in student success strategies, agldtionships with Hawaiiaserving organizations whose
scholarships she helped administer, and Piianaia contributed knowledge of Hawaiian history, culture and
language, and data collection and analysis.
After inviting Native Hawaiian students and commuynitembers to share their insights and
concerns about the problem they identified, Wery and Piianaia (1973) conducted the first, largest, and
most rigorous, study on the status of Native Hawaiians atWhre are the Hawaiians?: An Inquiry into
the Effectveness of Education for Disadvantaged Hawaiian Students on the Nine Cahoptises
University of Hawaii Among the important contributions these pioneering researchers delivered via
their study were 1) baseline assessments on factorsihitg I NIISR bl GASBS | g AAlFYyaAQ

persistence, and degree attainment at UH and 2) recommendations on what UH should do to improve

outcomes in those areas.

SUHWesth " | Kdz ¢l a y20 SadlroftAakKSR dzydAft wmprco
4Referred tohereafter asWhere are the Hawaiiang2973).

2



In the halfcentury that has passed since Wery and Piianaia asked UH administrators for support
to sustain their program, institutional data indicate that some positive outcomes have been achieved.
CANBGZ FG Fff OFYLdzaSa SEOSLI !'1 any2F FyR YIF LA™ 21
Hawaiian students has met or exceeded the percentagétheO2 YLINA &S GAGKAY | F g1 A~ A

[ 8§86

puls

SyO02dz2N} 3Ay3a 6SNB RIGF aK2gAy3d GKFEG GKS LISNOSyidl 38
two largest Nativet SNIDA Yy 3 OF YLdzaSaz !'1I any2l o!llav |y
reached parity withlie proportion of Native Hawaiians enrolled at those campuses.

Despite closing two important disparities at the campus level, a larger, more consequential
SRAzOF A2yt I GOGFrAYyYSyYy(d 3IF LI NBYFAYya dzyNSaz2ft gSRd 51 |
Community 8zZNIISe o'/ {0 LINBaSyid NBaARSy(iaQ NBaLkyasSa (2
employment, and veteran status. Because employment credentials for most managerial, professional,
andlivingg  3S 200dzLJF A2y & NBI dzA NB I congulted AnOddata (2007)1o o OK S
f SINYy K2¢ YIye bliA@S 1 gl AAlLYya AY 1 FglA~ A LRR&aasSa
by ethnicity (Table 1), | saw thtitere is a paucity of Native Hawaiian university graduaresng

I éFA~A NBAARSydGao



Tablel

' YADSNEAGE DNIRdzZ 6Sa Ay 1 gl A1A 08 QQUGUKYAOAGE OHAM:
Variable NH alone or in any| White Asian R A

combination residents

Individuals 25+ years 171,085 270,276 | 434,390 997,744

University graduates 29,084 113,516 147,693 329,253

Percentage of university graduates 17% 42% 34% 33%

within the ethnic group

Percentage of the ethnic group 17% 27% 44% 100%

FY2y3 1 F6FA~" A | R

Number of University graduates at 71,856 113,516 | 182,444 419,052

42% of ethnic group

Net difference to reach parity +42,772 0 + 34,751 +89,797

Educators have long had access to data that reveal Native Hawaiians as the least likely university

INJ Rdzk G Sa A yWilsoh, 2016); hdwevér2 wehghAreview these data, my heart feels heavy.

ae@ SINIAS&AG AYLINBaarzya rhighek eilucatiéh camle idmimy eldgrs Q S E LIS |

who expressed sorrow over degrees they longed for but were denied the opportunity to pursue. Later,
as a college student in Southern California, poverty was the main complicating factor in my ability to
persist andgraduate. Finally, after returning home to build my career as a counselor and program

O22NRAYFG2NI FG YFLA 2t yAS 2AYRGFNRE FyYyR [S$S6F NR

experiences alongside those of my students and began to formulate ideaschthe ways some

LINJ OGAOSazx
4

dzy A @SNBRAGE LRt AOASAZ YR LINPIANI Y& Tl Af



LY HwnnyX L ¢Fa KANBR a [SSé6FNR /2YYdzyAahe /[ 2¢f
Coordinator, a departmental leadership role charged with idtraing programs designed to increase
bl GADS 1ol AAlIYyaQ SyNRfftYSydGds LISNBAAGSYOS:ET 3INI Rdzh
in this position, | noticed that Native Hawaiian students 1) thrived in learning environments where they
saw the sbjects relevant to their aspirations and harmonious with their values; 2) sought my help and
SELINBaaSR aiNHza3tSa 6KSy !'1 Q& AyadAaddziazylf LN O,
personal values or familial kuleana; and 3) responded enthusadistiwhile participating in courses and
programs that helped them learn their language, history, and cultural practices.

While my training in student development prepared me to notice what Native Hawaiian
students were responding to, | realized that IKad the research and assessment skills needed to
describe the effects that were generatddH nMmo X L o6S3ty GF1Ay3a O2dz2NESa Ay
R2O0G2N}If LINPINIY (2 o0dzAf R &1 Af f aANatywsSssriRry Rrogiaths. Y S I & dzNJ
Although courses in research and evaluation methods alleviated my professional shortcomings, they did
little to relieve my personal concerns about why there were so few Native Hawaiian university graduates
FY2y3 | I gl A Ahdgmy NEiseHRwijai rélabives, all of whom were curious, creative,
disciplined, and haravorking problemsolvers, only two cousins had graduated from a university. Later,
while | was attending elementary school, my motheereolled at UH to finisla degree she started
after high school.

Concerned abouthe scarcity of university graduates in my family, | became preoccupied with
the disparities | saw in the ACS data. | wondered whether my fellow 29,083 Native Hawaiian university
INJ Rdzk G Sa Mngflicet ddgarthof uhiversity graduates within their families. Moved by the
unambiguous and unapologetic research questions that Wery and Piianaia raised in 1973, my

dissertation journey began as | searched for answers to what had caused Native Haghaltario be

5



the least likely to be university graduatesHawal¥ This journey led me to my primary research

(s
QX

j dzSadGA2yyY a2KIF{G OFdzaSR (K S HawRS Nativwe RawaildnNidA a4 G Sy G |

2 KAUGS dzyAGSNBAGE IN2RINIR SEXKNE I FRABENY F¥6 2% SRY Ijl dzA NB
YSSRSR (2 AYyONBlIasS (KS LISNOSyidlr3IsS 2F bliAdS 1 gl A,
Sldzr fa GKS LISNOSydlr3asS 2F AdGa 2KAGS dzyAGSNEAGE 3INI |
Dissertation Format

After considering my gas for this research, | realized that it was critically important to generate
new knowledge that Native educators, practitioners, and advocates could easily access, evaluate, and
apply for the betterment of their peoples, communities, and Nations. This dissertation has been
designed to first describe my positionality to my subject as a Native Hawaiian student development
professionatturned-researcher, followed by three research articles. The first two studies explored the
historical sources of factd® G Kl 0 AYLISRSR bl GAGS 116l AALFYyaQ I O0Sa
adapted into manuscripts for publication. My final study was published in anee@&wed journal to
share findings from my evaluation of a Natiserving program | introduced at LeeslaCommunity
College in 2009.

Building this dissertation research upon tiistoricallyoriented studies alongside an
evaluation of a contemporary strategy addressed gaps among extant studies. First, although Native
Hawaiian scholars identified colonizatias a major cause of poor outcomes among Native Hawaiian
students (Beyer, 2007; Goodye¥ér ~ I LJdz = H n m,@R012; WKghtY2008), |9véinted tb
dzy RSNRGFYR K2g aLISOAFAO a0Kz22t fSFRSNEQ Y2GA@Sa |
LINE RdzOSR 3dzOK KIFEN¥ao {S$02yRT KSSRAY3I YIF2YSI Q& 41 N
dominant narratives have prevented an accurate understanding of our history (Kaomea220G1

2014), | sought to explore the extent to which erasures have ligdnS R A G KAY | 1 Q& GARST o

6



historical narratives and institutional reports. Finally, a widely known adztgn attributed to the late

business consultant and prolific author Peter Drucker, teaches the importance of assessments and

SOl t dzl Gdk 2Q1ayYQ i , RYLINRE @S a42YSOKAY 3 &2 dz geabsyedall to Y S| & dzNE
evaluate the effectiveness of strategies used toward achieving them, there is little confidence that their

stated goals will be achieved. These vexing, unanswered guestnd gaps moved me to design the

three original studies herein.

Whether taken individually or as a group, the following studies have examined factors that have
led to Native Hawaiians having the smallest percentfgeniversity graduates inad | b€ thhe least
fA1Ste G2 0SS dzy A O SWapredccuptiinwithRvtizt daiséd this pheromenonied A ©
YS (2 RSOSt2L)I Y& 20SNI NODKAYy3I NBaSINDK l[jdzSadrzyay
0SG6SSY 1 I gFrA"AQa bl GADBS gL AALY FYR 2KAGS dzyA @S|
toincreasekK S LISNOSy Gl 3S 2F bl GAGBS 1 gl AALY dzyADSNRBRAGE
LISNOSy Gl 3S 2F Ala 2KAGS dzyAOSNBAGE 3INI RdzZ 6SaKé L
investigations that helped me explore three different subjestst within both historic and
contemporary settings.

My first article, In Their Own Words: Armstrong Family Views of Native Hawaiians, involved
FyFrfeara 2F LINAYEFNE &2d2NOS RFEGF OdzNY SR G | NOKA @
letters, pi2 1 2 AN LIK&X YR SLIKSYSNI Ay 1 FglFA~AZ alaal OKdzi
GKS OKAfRNBY 2F (KSaS FT2NI¥SNI YAZaA2YyIF NASa OF NNA SR
into arenas where they influenced policies within the educagicemd political sectors through
privileged positions they held within the Hawaiian Kingdom and asked the following research questions:

|26 RAR GKS ! NYadGNRy3aQ LISNB2YLIt OASsa 2F GKS

influence educational polidy Y R OdzNNXA Odzt dzy RSOAaA2ya Fda 1 Fgk A~

7



126 YAIAKG GKS I NYadNRy3IaQ OASs6a 2F bLaGAdS 11 sl

disparities be correlated?

Samuel Armstrong (S. Armstrong), a Maain missionarysorf SFaG | F ¢+ A~ A F2NJ 02 f
the Civil War, and established a school to train freed slaves for industrial work. | became curious about
GKS NBfIGA2YAKALE {® ! NYadNRBy3I YIAYydGFrAYySR sAGK | |
that the archives at his alma mater, Willianmall€ge, held his personal papers, | requested his writings
G2 1FglA"A 0SGsSSYy GKS mMyyna FyR mydpna o0SOIdzasS (K
our monarchy.

2 KAfS NBOASGgAYT fSGUSNAR (GKFG { & ! NRiéhardsPy3 NBOS
Castle, a notorious annexationist, wrote to S. Armstrong to invite him to deliver the keynote address at
GKSANI FEYlF YFGSNE tdzyl K2dz { OK22f Qa pniK FYyABSNEI
and offensive statements that charactel SR bl GAGS | I g AAlLya a ayl{1{SR O
I NNR6&as &aLISIENBST 61N Ot doaé¢ o6/ adtsSs mydpmood

2 KAES EtSIENYyAY3I o2dzi { & IKiNgdénieMBofichiedenBdaw G A 2 y & K
that he had a literal genealogical connection to an edwesi policy decision maker, Richard
Armstrong, his father who negatively impacted Native Hawaiians through schooling (Goddifigara,

2005; Goodyealr H pua, 2014; Kahumoku, 2000; Lucas, 2000; Walk, 2B@aHard Armstrong, the

L F gl AR Y Y stgrdfPab¥crstruetidnydm 1847 to 1860 under King Kamehameha Il and

King Kamehameha |wtroduced a manual labor curriculum and policies that diminished the value of
“"IESt2 1FglA"A Ay &a0K22fad . SOl dZASNNXERR yINE & dzo Y.
educational policy decisions were published and preserved in the Kingdom era government records at

GKS {41 GS 2 ¥F.Hdwevérhis matives fodiEnicting Sugh changesre based upon his



personal prejudicesrhichbecame clear after readthrough his pesonal writingscurated bythe
I F g AAlLY aAhAadarzy |/ KAftRNByQa {20ASGe ! NOKA@Sao

My second article, Hidden Histories: Early Native Hawaiian Advocates for the University of
I g1 ASRNBG [FONBY LINA Y| NE &2d2NOS RIGF O&#NREFSRI@E Al KS
Archives to trace the presence of early Native Hawaiian advocates who worked to establish, expand, and
improve postsecondary opportunities at UH. The purpose of this study was to reconcile noted erasures
of their presence from dominant narnaes.

This study was prompted by clues | noticed among errors, omissions, and erasures within extant

historiographies about UH and its recent Native Hawaiian strategic planning reports. This study

&
¢

K26 FIAEfAYI (dian NSRS yidy habe cpritribuied B theNI & b |

O
(s}

2y&aARSN
RAALI NARGASE FY2y3 1 oA~ AQa dzyAGSNRAGE 3INI Rdzr §Sao
All five published historical narratives about those who envisioned and established UH

St SOoNY SR G(KS O2yiNROdziA2ya 2 Fledddngldying giminshir§a | y R .

O

2NJ SN aAy3a GKS O2y(iNROdziA2y&d YIRS o0& DblGABGS 161 A,
funded program directors circulated racist comments about Native Hawaiians and ultimately blocked

bills written in support oState fundgi K+ & @2 dzf R KI @S adzi @utvahySR 2 SNB I+ YR
NEaLR2YyaAdS aidNI G§S3ASaz RSAAIYSR i 2-nivBanmpigs.iThis y R NB |

article was guided by the following research questions:

126 RAR !1 Q& SINIe blrGABS 1 glFAAlLYy IghBROlI GS&a O
KAIKSNI SRAzOF GA2Y AY 1 Fgl A~ AK
|l 26 RAR (KS O2y(iNRodziAz2ya 2F '1 Qa SIFENXe bl iAr@dSs

future Native Hawaiian advocacy at UH?



Finally, because racist UH administrators effectively blocked State funding to si¥&gairand
t AAFYFAFQa aGNFXrdS3ASa 6101 AYy moprcx I OFYLzaSa KI
temporary Nativeserving strategies that were neither designed nor delivered with a consistent program
framework across all UH campuses.

My third and final study examirsghe quality and effectiveness of a strategy specifically
RS&AA3IAYSR (2 &dzZLJL2NIL bl iABS 1 gl AAlyaQ ySSRa FyR |

While the other twohistorically focusedtudies investigated how racistiecationalpolicymakers

A 2 4 A ~

ySAlLGA@Ste I FTFSOGSR blFGADBS 1 gl AAlFIYyaQ IHidedbdkie G2
Ayid2 "1 FYR 1FgFA"AQ& FdzidzNBd ¢2 SELX 2NB yasgSNE
When consideringcanS Y L2 NI NB bl GA @GS || gl AALl y dengwhdtJA NI G A 2

kinds of programs should UH campuses offer so that more Native Hawaiians can pursue and
achieve their higher education goals?
¢CKS S@lIftdzad GA2y 27F [/ / Qahfividings frbn both pattiGparit BRey Hidd Y 06 NP dz3 |
institutional datawhichindicated that programs that engage students in barfree, culturally
congruent, and academically relevant enrichment activities may hold the promise of gradually closing
I I g A veksiyddegozy dttainment disparities.
My Methodologies
| selected methodological frameworks for these studies by reflecting on why | found particular
historical figures, data, and archival documents problematic. Human complexity provides us with
multiple lenses with which to identify research subjects and select research methods. For example, even
though my White and Asian ancestors outnumber my Native Hawaiian ones, | have never identified a
problem or devised methods to investigate factors affectingté/bi Asian college students and

graduates. My interest was in uncovering factors that complicated university degree attainment for

10



Native Hawaiians who have suffered the greatest number of adverse impacts due to low education and
income attainment whilenying to live and thrive in their homeland.

After accounting for my personal understanding of the problem, | began considering my
intended outcomes for the research findings. With thoughts that maintaining the status quo was a
possible alternative, | rei@led that my ultimate goal for these studies is to spur people into action by
NE2SOiAy3d GKS LINF OGAOSaxr LRtAOASAY YR ¢62NI ROASsA
disparities.

Next, | saw my dissertation as an opportunity to wrestle with tepiat Indigenous researchers
have been discussing and applying to their work. Some of the most common bedrock questions
circulating among Indigenous researchers include: Who are the researchers? What are their intentions
or purposes for the research? Whollects the data? How are they collected? How are they stored?

Who has access to them? Who benefits from the research? Most importantly, what will be different as a
result of this research? (Kaomea, 2016; L. T. Smith, 1999, 2012; Smith & Smith, 2@i8;20U8).

When | could articulate clear, concrete answers to the essential questions about my research
intentions and understood my kuleana to the people | am researching with and for, | recalled theoretical
and methodological frameworks | learned albé@u coursework and oigoing studies. From these, |
selected those that could support my research goals. The three articles | produced herein were
supported by both Western and Indigenous methodologies. Much like our ancestors did when exposed
to useful Wetern tools and technologies, Native researchers worldwide have discussed their processes
for adapting, blending, and selectively appropriating (Beamer, 2009) Western methodologies, so long as
they would effectively generate knowledge to benefit their peof Q& I NP godig. | YR &St f

Lumbee academic Bryan Brayboy provided an instructive example of such an adaptation with his

TribalCrit (2005) framework. Brayboy saw valuable concepts wittitical Race Thegrgeveloped in

11



the 1970s by legal scholars atoal to critically analyze institutional structures and policies that
produced racebased inequities, and adapted it to investigate how America Indigenous peoples were
negatively impacted by White supremacy. Because the Armstrongs were White AmericaiaiChris
YA3AaA2YFNASAE 6K2 | aaSNIUSR KSI @& AyFtdzsSyOS 2y 1l gl ;
methodology to support my investigation into correlations between their personal prejudices toward
Native Hawaiians and their educational policy and cumicutiecisions.

C2NJ Y& a4SO2yR IINIAOtfSz vYe 3I2Frf ¢la (G2 &SI NOK ¥
K2 KIR 06SSy SNI&aSR 2dzi 2F ! 1 Qa KAAG2NAROIt yI NNI G
applied research studies, she describedth€ @St 2F RAAONBiIA2Yy aKS dzaSR G2
onsous ratured ¢ KNR dzZ3K2dzi GKA&a FNIHAOES L dzaS GKS GSN¥Y o02i
fA1Ste AYiSYRSRE O6YFI2YSII HnnoI LI mMcOButbyRYAGUGSRE
alddzZRéAy3ad YIFI2YSIFQa SEFYLES 2F aStSOGAOSE e | LILINE LINK |
Ada @I tdzS Ay LdzNEdZAYy 3 yagSNB (2 ljdzSadAazya | o2dzi
| blended methodologies for this artidy considering myself a genealogist of sorts, using archival
NBaSINOK YSGK2Ra (G2 3ISYySNIaGS I Y2NB | OO0dzNF 4SS FyR
Hawaiian advocates.

Finally, program evaluation methodologies differ from those in research because evaluation
studies are intended to generate recommendations for decisimking and improvement. Because the

program under investigation was designed to increase college ssibmeblative Hawaiians, and the goal

2F 0KS S@rfdz2 GA2y adGdzReé ¢l a G2 AYLINROGS AU Ay gl &a

(s}

O2ftS3AS &adz00Saa F2NJ Y2NB bl GABS I gkAAlLYyas L of Syl
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evaluation framewdl ' yR [ CNIyOS FyR bAOK2faQ ounmnd LYRAZ
All of my methodological frameworks will be discussed in greater detail within each article.
My Positionality with the Research

Identifying the Problem

I began formulating my sense of positionality with my research by reflecting on the experiences
that shaped my journey | took to be able to design, conduct, and generate these studies. After outlining
examples that felt most relevant, | looked through pbgtaphs to jog my memory about experiences
from years spent in school and in earlier phases of my career. Next, | drafted responses to self
generated questions with a goal of providing my dissertation readers with a sense of who | am, who |
come from, andvhat | experienced as a student and in my career that moved me to pursue my
dissertation research.

The subject of my research emergaftier analyzinglata that | had extracted from the U.S.
/| SyadzaQ ! YSNAOIY [/ 2YYdzyAGe { deNABg/@n G&! // {20 fASy3 SYO=R b2 NI
I F g AALY {GdzRSYy (G {dzLILI2NI / 22NRAYIFG2N» 2 KAES LINSOA:
disparitesr Y2y 3 1 F gl A~ AQa dzy AGSNARAAGE 3INI Rdzr i1Sa Ay GSN¥a
the problem interms of indv Rdz f a® ! FGSNJ SEGNI OQGAy3a | yR &ddzReAyd
disparity between individual Native Hawaiian and White university graduate totals was shocking and
painful to me. This personal reaction to the disparity | saw in the data motivatetb increase my
dzy RSNRGFYRAY3I 2F (GKS FFHOG2NE (KIG KFE@S SAGKSNI KSf |
degrees.

My Pilina with the Problem

Researchers increase their credibility by explaining their relationship with their subjects

(Hdmes, 2020; Holmes, 2021; Smith & Smith, 2018). Leaders in Indigenous education and research,
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Graham Hingangaroa Smith and Linda Tuhiwai Smith require their graduate students to introduce their
research via positionality statements to fulfill both cultuaald academic norms. The Smiths argue
G5S02yaidNHz0GAYy3 2ySQa 2¢y LRaAlGA2YyAy3I |ttt GKS GAY!
.. Itis important to introduce oneself and to appropriately connect oneself and identify with the topic
beingun@ NIi I 1 Sy ¢ O0{YAUK 3 {YAGKI HaAamMyXZ LI HHOOD

l'a L LIR2YRSNBR gKe& G(G(KS RSAINBS FaGdGrAyYSyid RAALI N
Hawaiian graduates bothered me, | realized that | saw this phenomenon through my closest and most
influential Native Hawaiian rel#iS 4 Q Rl a KSR a0K22f Ay3 | yR OFNBSN 32!
school, laskedmy gre@ N} YRY2 G KSNJ g KI i aKS gl yGSR (2 0S 6KSy
g yiSR G2 0S | ydz2NBAST o0dzi Y& FIGKSNJ RARyQuslygl ya G:
painful for greatgrandmother to recall, | did not belabor her with more questions. Even today, | still
R2y QiU 1y2¢ ¢ KINBKINIIME yREFHIK SNR& NBf dzOit yOS KFR (2

esoggated with Native Hawaiian women in the 1920s. It

associated with nursing school or gender rol
was just clear to me that my gregtandmother wanted to continue in school and enter a profession
she greatly admired.
Later, while | was finishing high school, my mother constantly urged me to ggtgttaia
dzy A OSNBAGEY aadAo] Al 2dzizé FyR 3INIRdzF S azyYQa (;
G, 2dz K9S (2 FAYAAK @2dz2NJ RSINBS 06SOIdzaS @2 dzNJ SRdzO|
.S0lFdzaS 2F Y& Y2iKSNBhe cdns tdFakieg/darhing@ ki@ sigydegide y O S
out of necessity. When | started kindergarten, Mom chose to return to UH to finish the degree she

started after high school. She needed a university degree because she found herself having to support

my siser and me as a single parent.
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As Mom approached graduating with her Hawaiian Stutbessed degree, then only a
concentration under Liberal Studies, her advisor Professor Abraham Piiianaia urged her to apply for one
of the seats set aside for Native Hawa I ya |G ! 1 Qa 2AffAFY {® wiAOKINRAZ2
gK2t SKSIFNISRt& ¢gFyiSR (2 O2yliAydzS KSNJ SRdzOF A2y
knowledge of Hawaiian language, history, and culture in ways that would advance Native rights through
frod ¢KS 2yfe NBlIaz2y a4KS RAR y2{ LJzNBdzS | 1-Qa 2dzNR -
time to support us as a single parent.
Despite having life circumstances that prevented the advanced schooling they desired for
themselves, my greagrandmother and mother worked hard and sacrificed selflessly for the rest of their
fAPSas aALINAY3I y2 SELSyasS G2 SyadNB GKFG G§KSAN OK;
opportunities possible. My mother diligently filed all the financial aid pajpekvavailable at every
school | attended from kindergarten through college. Her modest income qualified me for all forms of
financial assistance, including campus wstikdy, which began for me in seventh grade. As a teenager, |
feltashamedtoworkinmig OK22f Q& 2FFAO0S& YR OF FSGSNAIF 06SOF dza$s
family was poor. However, as an adult, | realized that fulfilling my ssturéty obligations directly
contributed to my career choice and educational philosophies. As | matured, | bquamd to have
learned at an early age that my education was valuable and that | did my small part to alleviate my
Y20KSNDE SELISyasSazr sKAOK 6SNB | f NBIRé 42 KAIKO
a2al AYLRNIlIyGfes 2Nl Ay3I 2y OFYLdza G2 SI Ny Y@
influenced my career choice to become a student development professional. By working alongside
Gl NRA2dza adzLL2 NI adr FF GKNRdAzAK2dzi KAIK a0Kz22f | yR
success by interacting with students in personalized, posiind,compassionate ways. Over time, |

noticed that any professional at a school could produce this effect. With personalized support from
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janitors, chaplains, food servers, teachers, counselors, and deans, students could overcome daunting
challenges and eveexceed expectations when school personnel extend care and encouragement.

As | proceeded through high school and college, | carried my-gréit Y RY2 6 KSNJ | YR Y2
aspirations for higher education with me. Concerns that the brilliant Native Hawaiiarewarnom |
loved and admired most settled for jobs they could secure with their limited schooling credentials led
me to build a career in postecondary student development and counseling. When my great
grandmother and mother spoke of the careers they lashdier in nursing and law, | sensed that they
were confident that they would have enjoyed those careers and, more importantly, would have
distinguished themselves in their professions. | wanted to choose a career that would reduce the
number of Native Hawail y& K2 OF NNASR (KIG aSyasS 2F FolyR2yS|
first person in my direct lineage to complete graduate school and to build a career that is harmonious
with my values, goals, and needs instilled a deep desire to see more Nativaians enjoying the
benefits that university degrees can generate for themselves and their families.

Studying the Problem

Between 2008 and 2018, | was able to merge my personal and professional experiences into a
kuleana | felt privileged and readyauamoy [ SS g NR / 2 YY dzy A fudded Nafive S3SQa ¥
Hawaiian Student Support Coordinator. The need for a departmental head who would design,
implement, evaluate, and improve strategies that could increase the number of Native Hawaiians who
would enroll, persist, graduate, transfer, and enter fulfilling and farailgtaining careers led to LCC
establishing the new position. After completing my first five years in the position, | realized that the
O2dzyaStAy3a aiAiftfta L | ogrddonskifRienstd siuy thé effectitedess®Miaa RS 3|
bl GA@S OSYyGdSNR& LINPANF Y& YR aGNIGSIASad ¢KdzAaZ AY
education to build new skills in educational research. While learning research methods and
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methodologies as a doctoral student, | became passionate about using Indigenous research methods
YR ONRGAOFE lylfeara 2F AyadAaddziazylrt adaNdHzOGdzNBa
LCC because they gave me the tools to explore what mayditaded my beloved Native Hawaiian
NEfIGA@Saszs Y& 26y YR Y& aGdRSyidaQ dzyAGSNBRAGE RS
In terms of my positionality with my dissertation research sulgjeljiative Hawaiians who
aspire to, persist toward, and ultimatekarn a university degree, | drew from my personal and
professional experiences. Being able to recognize disparities betivée £ Eative Hawaiian and
White university graduates as a problem came from listening to my mother and-graatimother who
WSNBE y2d oftS SINYy GKS RSAINBSa (GKSé& 61 yiSRTI SI NYyAy
Native Hawaiian students proceed through UH community colleges to earn their undergraduate and
graduate degrees.
While considering what might allow Native Haiaaistudents to be more successful in earning
their university degrees, | considered what worked for me while attending the University of Redlands
YR GKS ! YyAGSNEAGE 2F 1l gFrA~"A G any2Fl® L NBYSYOS)
who used tudent-centered teaching methods or support strategies. Whenever faculty or staff took time
to get to know me, listen to my perspectives, or accommodate my schedule, learning style, or personal
limitations, | felt | could persist and accomplish whatevérostrelated goals that | had set for myself.
After starting my UH community college career in 1997, | made a commitment to provide my students
the kind of encouragement and care | had received from my most supportive mentors. By embracing my

Y Sy i 2 NRdQ, th¥ SHidémmunity college students | advised responded to me by sharing the ways

they pursued their dreams while overcoming personal and institutional barriers quite candidly with me.
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Laura Rendon, an early pioneer in transformative egoitgded eduational research,
explained why studententered strategies were highly effective among fowome, firstgeneration,
and nontraditional college students when she introducealidation theory(1994).
Validation theory provides a framework thégculty and staff can employ to work with
students in a way that gives them agency, affirmation,-selfth, and liberation from
past invalidation. The most vulnerable students will likely benefit from external validation
that can serve as a means to mastedents toward gaining internal strength resulting in
increased confidence and agency in shaping resulting in increasing confidence and agency
in shaping their own lives. As such, both external affirmations and internal
acknowledgements of setfiompetenceare important in shaping academic success.
(Rend6n Linares & Muioz, 2011, p. 17)
In sum, | designed my dissertation to pursue answers to questions that | formulated by
reflecting upon my personal and professional experiences. After watching closest Natizgian role
models live without the degrees and careers they deeply desired, | wanted to understand the historic
FILOG2NR GKIFIG yS3lridrodSte FFSOGSR bl idADBS 1ok AAl ya
after watching college students respd to strategies that helped them learn, grow, and achieve their
goals over my 2§ear career, | wanted to use my dissertation to explore what else our institutions can
do to eradicate degree attainment disparities betwedie ethnic groupthat has the srallest
LISNOSyYy G 3S 2F dzy AGSNERAGE 3 bddRaaheméhithe daggest peréehtdgé A 0 b I

of graduates (White)
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ARTICLENE
INTHEIRDWNWORDS:

ARMSTRONBAMILWIEWSFNATIVEHAWAIIANS

The Invitation

Finally, do not fail to come next June or before if you dafe shall have a double row of

naked cannibals drawn up on the wharf to receive you, armed vatish arrows, speatrs,

war clubs, to say nothing of the hula drums and, if we can, will induce Her Majesty the

Queen to stand at the end of the line to make your coming here a real ovation. You must

LINy OGAOS 2y dhl Kdz 2F3X hl KdzZ 2bE| & dz2/ BK 2 ey o dzy | K2

¢KAa &a0dzReé 63 AYALANBR o0& GKS y3ISNI GKIGE FTAD
WAOKINRA /lFadtsSQa Ay@AadlraAazy G2 {FYdsSt [/ KFLYEFYy ! NJ
t dzy | K2dz { OK22f Q& rationi Gn Febylusiyi 28,3 80k, Cadle tyaes &-dheéa-half-
L3S fSGGSNI 2F AYyQAGlIGA2Yy G2 {® ! NYadiNRy3I 2y KA& |
O2y @S@SR (KS tdzyl K2dz WdzoAf SS LI I yyAy3dakdYYAiGiSSQa
l'FégFA~A (2 GRSEAOGSNI GKS aidlFdiS 2NIrGA2Yy 2N F RRNBaa
CollegesemOSYy G Sy yAlLté¢ o/ Faidf Sy wgodsmtingof A K Sudd, . WyDAhoyi,3 O2 Y
and Castle all missionary sons who particigat in coups that led to the usurpation of the Hawaiian
YAY3IR2YZI 6SNBE 2adGdSyairote LXFyyAy3a +ty S@Syid G2 02Y°
children and descendants of the American Board of Commissioners for Foreign Mission (ABCFM)
missionares.

l'f GK2dzAK /1 aitftsSQa tSGGSNI O2y Gt AySR GUKS -0laAo0o S
monarchy references kept gnawing at nhevondered viny would Castle feel moved to disparage Native
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Hawaiiangdand our Queen while crafting a letter of invitation? Upon closer analysis, | noticed that Castle
was inviting a nationally known education reformer to a celebration for the most exclusive school in the
Hawaiian Kingdom, yet he did not mention a singlecadionNS f  § SR (2LIA O0O® LyaidSIRZ
conveyed three sentences describing the Jubilee event, versus eight others that described the political
events that were unfolding in the independent island nation where both he and S. Armstrong were
born.

Thestate of affairs here is somewhat mixed at present. Just what is going to be the result

no one can tell. The Queen is pushing with all her might to obtain new prerogatives, or

rather to regain the old, against the people. (Castle, 1891)

After noting thessRA 8 ONB LI yOAS&ax L 6S83ly FylttelAy3a /1 &adf
tensions between Native Hawaiians and American missionaries that had been growing steadily within
the Hawaiian Kingdom during the late nineteenth century. By considering the ibistmflicts between
royalists and annexationists, | began to suspect Castle, Judd, and Damon of wanting S. Armstrong to
deliver a political, rather than an educational speech. In terms of governance at the time, after King
YEEn{ldzz RASRYAW §ldy NENHYIOA @#HmM2 F YR KA& aAd0SNE t
throne thereafter. Given that Castle wrote this invitation to S. Armstrong on February 24, 1891, it felt
2RR GKIFG FFGSNI 2dzad 2yS Y2y GK 27T nidBatondécitleddhatdS NS A 3

' NYAaGNRy3Is || o0dzae F2dzy RAy3a KSIFIRYFaGSNI 2F + +ANBAY.

>The people past, present, and future who have inspired this study are the descendants of

Polynesiansvho settled the Hawaiian archipelago. To have the widest reach and relevance for my
aidzRe Qa AeneIWIIRIER SINdzRR | | g+ A~ AQa T o0o2NRIAYF T LIS2LIH
promulgated by U.Rublic Law 10350, asta | y& AYRAGARdzZ f 6K2 Aa | RSaos
people who, prior to 1778, occupied and exerciseglereigntyin the area that now constitutes the

{GFLGS 2F 1 F gl A~ A dE

< w
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for over 30 years, became their top choice to deliver a large public speech where Punahou graduates,
families, and prominentcomdzy A &8 YSYO0SNBE 62dzZ R 0SS Il GKSNBR (2 OS
anniversary.

¢tKSYy> 0SOFdzaS /1adftS AyOfdzZRSR RSYSIyAy3a NBEFSNES
wonder why an attorney and Punahou trustee felt comfortable caricaturing Native Hagaind
vdzZSSy [AfA~dz2{ltFrYyA Ay | ftSOGGSNI 2F Ay @AllaAzy G2 |
provided evidence that the two were familiar enough to speak frankly with each other. With the clues
LINE GARSR Ay /I adGf Sa {tdS ('GNOMNEG NP yo5 221 alkl NaRdgadJS | a G f
bFrGABS 1L gl AALYA YR 2dzNJ Y2y NOKe@d ¢KSAS &dza LA OA 2
views of Native Hawaiians were, how he formed those views, and most importantly, whether his views
about Native Hawaiians had any effect Nativea SNIDA Yy 3 aA0K22ft & Ay | LA~ Ad ¢
Fo2dzi GKS KAAG2NE 2F a0K22tAy3a Ay 1IFgFA~ A KlFLa yz2i
L2f AO8 YI{SNEQ LISNER2YIl f iZeklfatidnal folicy &ntl curkicdlBm dedisibhsA A | y &
This study aims to fill that gap.
Background

I F g AALY YA&adaAirzyl NBE OKAf RNBY NBLINBaSyiSR | gK;

white in the nineteenth century garnered enormous protection from European and

American states. These international powers carried with their militaries an ideology of

racial superiority by which all Hawaiian missionary children benefitted. (Schulz, 2011, p.

301)

LY I FgFrA AT GKS /1 adtsS FlFLYAte KFa odzaftd NBLzh
and philanthropy (Castle, 1992; Zimmerman, 1999). Their patriarch, Samuel Northrup Castle, launched
GKS FTFYAfEe@Qa o0dzAAy Saa witdthdir@dlitical iBtérests @ngf, ROAK Siliak2d@;, Sy Y S
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¢Fet2NI S I f oL MpTcOE 6KAES GKSANI YIFGNAFNDKSE al NE
work that focused on free kindergartens and immigrant assimilation (Castle, 1992). Samuet&uastle
G2 1FgFA~A AY MyoTsS y20 F2NI LI ad2NI €t 62N T odzi NI
L 2FNR 2F /2YYAA&aAA2YSNE T2NJ C2NBAIY aidaarzy o! ./ Cal
William Richards Castle, one ofthemdsy NSt Sy G Ay 3 2Ly Syida (G2 1 F6FA~AC
2019; Silva, 2004), drafted the letter of invitation to S. Armstrong, | wanted to understand why he
wanted S. Armstrong to deliver a speech at such a large and important school celebration.

Samuel Chapman Armstrong (S. Armstrong), was born on Maui in January, 188! tlod
./ Ca YAaaA2YI NASa wWAOKINR 6wd ! NYadidNRBy3a0 yR /1|
year of age, S. Armstrong moved@ahuwhen his father \&s transferred from Maui to pastor the
YFEgEALFKE™2 [ KdNDK O2y3aNBIFGA2y® LYy KAia LISNE2YLFf 6|
memories which included horseback rides around the island, swimming at beaches and waterfalls, and
running around arefoot (Engs, 1999). After graduating from Punahou School in 1860, S. Armstrong set
2dzi G2 FdA FAEE KA&A fF3GS FlIOKSNRA gAaK 2F O2YLX SdA
2 AftEAlLYA /2tES3S Ay al aal OWaiziss (ndeiwayas §. Arngirong daphO & !
finishing his college studies at Williams in 1862, and he decided to enlist as an officer in the Union Army.
lf 6K2dzAK KS F2dz3KaG F3AFAyad GKS {2dzikKQa ljdzSad G2 LI
Americars and Native Hawaiians as equals to White Americans. Edith Armstrong Talbot captured her

THGKSNRE OAS6a AY KSNI 0A2IANI LIKE Fo62dzi KAYY a¢KSNB
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whom he received his first impressions of the Negro race. HeZailfir 4 K2 dzZAKid (GKSY Wg2NRBRS
YEYET1FaZQ odzia » SNB &LISIDB aBHIY @AYy GKS2NBED® & dé G¢ f
When the Civil War ended in 1865, S. Armstrong petitioned General Oliver Otis Howard for a
LRAAGAZ2Y Fa +y F3ASyYyd A(Engd, P99t THBoO H904% MIEhS e Beysi@tance, dzNB |
S. Armstrong eventually secured an appointment in the Bureau to supervise freedmen who lived within
nine counties across southeastern Virginia (Engs, 1999). Drawing from what he witnessed as he
accompanid his father on school inspections (Beyer, 2007; Beyer, 2014; Engs, 1999; Geodyear
YFE" Il Lzl = wnmnT [AYRaSe:I mMpppT ¢l 62X mpnnox O2 dzL
of Black soldiers in the Civil War, S. Armstrong realized a needdolishta school where freed slaves
could gain basic skills for employment (Engs, 1999). In 1870, S. Armstrong drew from his memories of
visits to the Hilo Manual Labor School for Native Hawaiians (Talbot, 1904) to establish the Hampton
Normal and Agricultidd £ Ly adGAGdziS FadG 1 FYLG2YyS ANBAYALF® { & | ]
FRYANF GA2Y F2NJ GKS | Af2 a0OK22f Q& OdzNNX Odzf dzy FyR A
industrial skills.
The Hilo Manual Labor School for Native Hawaiians, winicbbserved in his boyhood, often
occurred to his mind as an example of successful industrial education for an undeveloped race,
and heremembered that it turned out meidless brilliant than the advanced schools, but more

solidp €ralbot, 1904, p. 155).

6 Because personal and professional writings from 19th century authors were the primary sources of

evidence forthis study, it is important to remain cognizant of the writing conventions of the time. These

included spelling, idioms, and topics that were germane to White Protestant Americans of the time.

Thus, rather than note the spellings or grammatical errorfaifsic] given 21st century conventions, |

am choosing to bring forth the 19th century spellings and structures as were written by their authors.
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Statement of the Problem and Research Questions

In the 21st century, Native Hawaiians are still the least likely arhohgd ladultsXo possess a
university degree (WonyVilson, 2016). Lacking university degrees, Native Hawaiians have been
dzy RSNNBELINBE&aSYGdSR Ay || gl A~ Afyng bdblipafichsi(Allai,2019;Z Y I y I 3!
Boyd et al., 2012; Naya, 2007) and overrepresented in public health outcomes associated with low
socioeconomic status and increased morbidity and mortalities (Kaholokula et al., 2009; Liu &
't YSRFEY HamMMO® LYONBFAAY 3 bliABS 1ol AAlIYyaQ dzyiA @
and longlasting means of increasing quality of lifeandweeS A y3 Y2y 3 bl GABS | g AKX
isthegreatd i Sljdz- f AT SNI FyR ONHzOALFf Ay YINNBgAy3d GKS Ay

One limitation among extant studies on factors that show potential for increasing Native
Hawaiian college success was that none analyzed historic actors and their actions as afmeans
understanding the possible origins for the disparities we see today. Further, theditedtresearch on
Native Hawaiian college success draws data exclusively from contemporary contexts, specifically student
success outcomes after receiving suppooinfr Nativeserving programs (Worg/ilson, 2016; Wright,
2003), student services (Hokoana, 2010; Kuigatzy O Y~ HAamMc 0 X | YR -Dfechédl,y OA L £ |
1999; Matsumoto, 2010; Oliveira, 2005). Thus, this study aims to fill this gap by exploring how R.
INXYAGIGNRYy 3 YR { @ ! N¥YailNE ¢aetaentdde@uwysAmerigan missibdfayS | I & I .
turned schoolleader and his san were able to acquire and sustain influence over policies and curricula
atNatived SNIDA Yy 3 aOK2 2f{ & The fii@azAtKiLstaly isltolexplorg Fol the
I NYadNRy3aQ A YseHoasSmawnave 2oyitributédgmsdible historical antecedents for

contemporary higher education attainment disparitiestween Native Hawaiians and dominant ethnic

groups.
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Bycollecting and analyzing statements made by R. and S. Armstrong about Native Hawaiians,
GKA&E &addzRé aSS1a G2 lFyasgSNI GKS F2ft26Ay3 [[dzSaGA2y.
Native Hawaiian people, language, and culture influence educatpiigly and curriculum decisions at
I glaxX0KR2ft aK YR HO K2g¢g YAIKEG GKS ' NYalGNRy3aQ GASs
attainment disparities be correlated?
Theoretical Framework

Because this study aimed to explore relationshipsbetwsed | yR { ® ! NXYaiNRy3IQa
of Native Hawaiians and the school curricula and policies they favored, and the ways that these
relationships laid a foundation that adversely affected Native Hawaiian university degree attainment, |
RNBE g T NP Y(2003)Fribad Griic& Race Theory for its theoretical framework.

LYALIANBR 08 KAa [dzyoSS StRSNAQ gA&aR2Y FyR GNIR
Race Theory (TribalCrit) to analyze, explain, and ultimately improve disparate outcombslthahous

peoples of the United States have suffered because of the policies, practices, and values that were

engineered into its schools. TWo®fNA 6 £ / NA 1 Qa yAyS GSySia LINPGARSR S
I'NYaGNRy3aQ adl GSYSy dodld be ongedztbodbelaiiva t@the tacticsused fol y &
adz02NRAYIFGS YR FdaAYAELFGS GKSYY dud ! @ {d L2t AOA!
White supremacy, and a desire for material gain . . . 6. Governmental policies and educatianed poli

G261 NR LYRAISy2dza LIS2L)X Sa INB AydAyYlrasSte ftAy1SR ||
2005,p. 4290y S 2F . Nl &o62eQa aidliSR K2LSa T2NJ KA&d CNRoI €
researchers to critically examine educationalhst dzi A 2y a &2 GKFG GKSANI FAYRAY:

better understanding of the needs of Indigenous communities and to changes in the educational system

YR 820AS8G8 Fd tFNBS (KFG 08SySTAG LyRAISy2dza O2YY
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Combined, the fdter-son pair of R. and S. Armstrong held educational leadership positions that
influenced the curricula and policies at Nat&eS NIAy 3 a0OK22fa Ay | gFA~" A FTNR
dzy RSNERGIFYR K2g (GKS ! NYadNRy3IaQ LISNHRYWAY§thaDA Sga 2 F |
I g A~AQa aoOkKz2z2fta fSTaG bliABS gl AAlya Odzf GdzNI £ €
successfully earn university degrees, | applied a TribalCrit lens to formulating my research questions,
gathering and analyzing archival datadagenerating my findings.

Methods

A methods section allows us to decide whether we can trust this history and how much

we want to trust it. . .. If a researcher never actuallykieat primary sources, how should

we read that history? o6 [ Q9 Lé&f, R0DI) S Y4).

/2t SOGAY3T YR FylfelAy3 LINAYIFNE &2d2NOS RIGE 7T
and professional writings, namely those written by parents R. and C. Armstrong and their son S.

Armstrong allowed me to build an understandingsied on their actual sentiments. The Armstrong

FILYAE @ LI GNRIFNOKZ YFOGNAEFNOKE FYyR FAFOUK az2yQa asSyd.
personal writings such as letters, journals, diaries and ephemera, as well as in professional documents,
including reports, memoranda, speeches, and newspapers.

{SS1TAYy3 LINARYINREB a2d2NOS RIFIGIF F2NJ iKAa aiddzRe f SR
alaal OKdzaSGdiaz I'yR xANBAYALFI 2@3SNJ FAPS &@SIFENRO® ! Y2V
publicaOKA @Sz G2 6SNB GG OKSR (2 YdzaSdzya Ay | gl A~ A
Houses, and three were at universities in the continental United States: University of Chicago, Williams
College, and Hampton University.

¢KS | NOKA@Sa& Ahé mostliberahatcess talksRdlldctivb s RNorie of the other

archival collections required requests to be submitted in advance; rather, they could be accessed within
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the hours that were made available to the public. Reports and letters that R. Armstratg ag the

l'FéFAALY YAYIR2YQAa aAyAaidGSNI 2F tdzoftAO0 LyadaNUuzOGAz2y

Fy2y3 AdGa O02ttS80GA2y 2F G(KS YAYIR2Y 2F 1161 A~AQA

has curated letters written by R. ArmstrormReverend John Emerson and Charles Reed Bishop while
he was serving as a missionary. As the main repository for documents written by missionaries to the
Hawaiian Islands and their children, the Hawaiian Mission Houses Library and Archives has digitized th
letters and journals that R. and C. Armstrong wrote before they left New England, as they sailed to

gl A~ AT | yR (KNEP dz3Adchises at RuadhauNsthboh atiSThe Kanfehdmehal A ~ A @

{OKz22fa LINROARSR | 00Saa (sdubile& Gratidn\ihdyviitiogykxtBangddNR ¥ { @
Y

0SG6SSYy ¢KS YIFYSKFIYSKI {OK22faQ fSIFIRSNaO®

By contrast, the archives at University of Chicago, Williams College, and Hampton University
were private collections; thus, were not obligated to grant accesegearchers. To access these
archives, | had to submit requests with descriptions of my research and wait for the archivists to grant
permission to conduct research before | could travel across America to access them. At the archives at
Williams College,was able to access the collection for six hours on each of the four days that | was able
to stay in Williamstown, Massachusetts. Because the Williams College archivists permitiéashon
photographs on personal devices, data | collected from this azcliere the most complete.

By traveling to Hampton University in Virginia, | was able to see firsthand how the normal and
industrial school Samuel established 1870 has grown into a prestigious historically Black university. No
photographs were allowed at NalLJi 2y | YA GDBSNEAGE QA I NOKAGPSad ¢ Kdzaz
collection. | spent six hours on each of four days at the Hampton University archives.

While conducting research at all the archives | visited was my use of Microsoft Excekto tra

details about each source and use of Microsoft Word to transcribe the texts. After collecting these
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primary source data, | reviewed my worksheets and quotes for salient themes. Finally, once such themes
emerged, | organized an outline to analyze theadas a means of answering my research questions.
Results

510 GF 02ttt SOGSR TNRY GKS ! NYadNRy3I&aQ LISNE2YIFE |
OKNRYy2f 23A0Ff 2NRSNE aiGFNIAYy3 gAGK altASyid ljdzzdSa
followed by those written by their son, S. Armstrong. The bulk of the data | collected and analyzed came
FNRBY wod yR {®Qa gNARGAyITa Fa GKS& gSNBE RANBOGE & NJ
I I g1 A~ A-€edingtst¢haoks @uding their long tensrim educational leadership: R. for 12 years
(1848-1860) and S. for 24 years (1868y pH O ® 5 GF FyR Fylfeaira FTNRY /[ @
included to provide a supplemental view into the values and prejudices that her 10 children were
exposed toand possibly influencedbg @S NJ KSNJ f 2y3 ftAFSd® CAylLftesr GKS
personal views about Native Hawaiians presented herein will be discussed within the context of the
larger societal issues (e.g., political, economic, or culktinat wereoccurringwhen the Armstrongs
made their statements.
The Missionary Generation

Richard Armstrong

The prospect of converting people he viewed as heathens to Christianity inspired Richard to
leave his home in rural PennsylvaniaonashipbdudNJ | | g6+ A~ A AY mMyom O0CIf o207
the youngest child of a Scotdtish teacher and his wife, R. Armstrong was educated at Milton Academy,
Dickinson College, and Princeton Theological Seminary. Close to the end of his seminary tra@dfg in 1
R. Armstrong felt called to serve God as a missionary and submitted his intentions to the American

Board of Commissioners for Foreign Mission (ABCFM) in Boston (Talbot, 1904). The ABCFM assigned R.

32



Armstrong to their fifth company of missionaries sdhked to depart for the Hawaiian Islands on the
condition that he would bring a Christian wife to accompany him in the work (Engs, 1999).

Two months after R. Armstrong married Clarissa Chapman in September 1831, they boarded the
American whaling shipverckand left Massachusetts sailing south to round Cape Horn, then north
026 NR 1 FgFA~ A 09y3az mMphppod wd ! NYadNRy3I R20dzySy
reflections about them, in a journal that he maintained sporadically throughout Hsion and
education work.

l'a YSYOSNE 2F ! ./ CaQa FAFTUK O2YLIh yes wod yR / o
other couples including Reverend William and Mary Ann Alexander, whose $oarzted Alexander
FYR . FftRgAYI 2y S 2 Tsrackgbized byagticsChat@dhéentr@ed\ed®Nahdi A 2
AY Tt dzSyOS Ay || gl A ~dascehdé® yidnedsvnifigamilies \MadLandayi, 12008,
Whitehead, 1999); Reverend Lorenzo and Ursula Lyons, the kahu who conipbsgd: A 1 & ! £ 2 K| X
belovedants YT YR WS@OSNBYR 5F@JAR FtYyR {IINIK [&8Yly>X TF2dzy
CNASYRa&a aAyOS myomzI GKS tSGGSNAR SEOKIY3ISR 0SiGeSSy
they were comfortable expressing their perspectives and prejudices tolNatide Hawaiians candidly
with each other.

' FGSNI FNNAGAYI AY 1 FglA~A 2y alé& mMTX MyoHI (KS

F3aaA3yyYSyid G2 GKS al NJjdSala LatlyR&E 69y3Ias mMpphT

Q
S
Q¢
O
-

I NYaOdNRYy3IAQ YA&AA2Y 62N)] Ay GKS al NJjjdzSal a
mission decided that the Armstrongs should return to Maui where they built a church and female

seminary (Engs, 1999h 1840, the HawaiiaWMissiondecidedthat R. Armstrong should succeed

WSOSNBYR I ANIY . AY3IKIY a GKS aS02yR LI &adG2NI 2F YI
I NY¥adNRYy3I&a 0101 G2 h~ FKdz FNRY aldzA o0¢kfo2d3 mdano
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DAGSY wod ! NYadNRy3IQa aiGl d8SyYSyida | stPotbstakth & LI &
church in the Hawaiian Kingdom, R. Armstrong likely would have never pursued other work. However, R.
I NYadNRy3aIQa @20l GA2y OKIy3aSR dzySELISOGSRt&@ Ay mynrT.
William Richards, suffered astrokeinduy R RA SR TAGS Y2y K &heKihgio SsKXP wAi OK
three of his trusted advisors to recommend a new leader for one of his most important and visionary
AYAGALFI GADSEAY dzy A@SNELFE Lldzof AO a0K22f dhdostckeSd YAYy IQa
wAOKFNRa |a GKS YAYyIR2YQa yS¢ aAyAaiaSNI 2F tdzof A0 |

Clarissa Chapman

Born in 1805, the youngest of three children born to a Massachusetts farmer and his wife,
Clarissa Chapman grew up balancing her school and farm work (Engs,Ur8#@) other missionary
gA0Sa ¢oK2 6SNBE ISYSNIffte O2aA3IySR Ayid2z2z GKSANI Kdza ol
FIAGK OFftAy3 G2 | FNASYRY aL oAff &lcBpucyNBE G KIF G
dedicated myselfto Galdd¢ o6/ & ! NYAaUNRy3I>S mMyomO ®

When the Armstrongs arrived on Maui in May 1832, Clarissa recorded her first impressions
about Native Hawaiians in her journal.

We were soon at the wharf, where hundreds of natives had assembled to welcome us. |

had supposed mogif them were decently clad, but many of them were nearly naked . .

. upon land the poor nearly naked creatures gathered around us to shake hands,

Oz2yaldlydte NBLSIGAYI 41 f2KFE®E 6/ ® ! NYAadNRY IS ™

. @ OKFNIOGSNRATAY3I Dbl A SSONB ol deNB ay>ae /& FONB2E2ENI  yaESH
despite their sincere and generous welcome, she brought prejudiced views of Native Hawaiians as

inferior to WhiteAmerians with her from New England.
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. 80FdzaS YAY3 YIYSKFIYSKEF LLQa Y2GRSBE KSNLWK2tSY
personally accepted the Protestant faith, he had no choice but to welcome the American missionaries
YR G2 adzldll2 NI GKSANI 62N] O0YlFYS™ St SAKAGLES MpPHT a:
alvx 201t OKASTa eoRldtb&ssi fidRionanKiamili@sawithyiteiy persdnal and
LI 342Nt ySSRad® hyS 2F (GKS tF@PAaK o0SySFAGa GKS |t
nourished their babies. Rather than appreciate the two Native Hawaiian women who left their own
families to assist Mrs. Armstrong with he@&Armstrong only criticized their character and
contributions.

The native who nursed Nevins went with us, to be my nurse, & a girl who has been with

me for several months took care of N[evins]. They both @dl ¥or natives but at best

are poor help. . .. One would think | might live edsyt thotheyhelp me, they also require

muchcare . . . & instead of natives assisting to take care of her [eldest daughter Caroline],

| have constantly to keep an eye upon her lest they teach her evil, which she is quick to

learn. (C. Armstrong, 1836a)

/ @ I NYAaGNRy3IQa o6 A 3J2vé N&vaiignlwamey: 2di seftiments oBaRl (2 bl G A
Native Hawaiian men were equally critical and severe. Her journals indicated that Native Hawaiian men
were tasked to help the missionaries with arduous tasks including construction, transportation, and
farming. Whera group of Native Hawaiian men assisted the Armstrongs while moving into their home,
C. Armstrong complained.

(We) brought 2 cups & saucers . . . and a teaketile the native through carelessness

have broken the latter all to pieces, so we boil the erafor tea in a tin saucpan. . ..

Natives break, tear & destroy a great deal for us, and we have to submit patiéBtly

Armstrong, 1836b)
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Because C. Armstrong expressed these criticisms in her earliest journals and letters, | initially
thought shemight have been unduly harsh toward Native Hawaiians because she had not yet grown
familiar with their character, intellect, or values. Unfortunately, | was wrong. After reviewing documents
that spanned her nearly 50 years in the Hawaiian Islands, Inotéd & / ® ! NYaAaGNRBy3IQa O2Y
grew more severe. During the second half of the 19th century, Native Hawaiians forged alliances with
new immigrants from Europe and Asia with whom they shared interests in bars, gambling, and trade
OYFYS™ St SARMNAIRZSE midppHTO ohd FGSNI 20aSNBAY 3 bl GABS || ¢
foreigners, C. Armstrong wrote a letter to her fifth company shipmate, Reverend Lorenzo Lyons.

teY I OOSL.

B

¢KS LINBaSyOS 2F F2NBAIYSNA R2Sa yz2a a
fSINYAY3I Ad | RIy3aSNRdza GKAYy3IZé A& | YFEAY G6KA
self conceit, as to ignore white people, & do not seem to discriminate between friends & foes.
Only a few of the old natives remain, & their influenseveak like their bodies. (C. Armstrong,
1878)
Despite living among Native Hawaiians for over a half century and receiving honorific treatment

from them because of the lofty positions her husband held in the Hawaiian mission and Kingdom

government, | coul not find any documentatiowhere the matriarch of the Armstrong family

expressed a kind, sympathetic, or complimentary sentiment about them. Although C. Armstrong was

never given decisiomaking roles within the Hawaiian mission or education ministry views about

Native Hawaiians were significant to this study because she served as the primary parental figure for her

NBY RdNAY3I KSNJ Kdzaol yRQa f2y3 10aSy0S8a 6K,

¢

mMmn OKAf

lfaz2>x 0SOI dza S IreiNeAcapalfeNEhar cHldréh,\cdmbiged with the fact that she
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survived her husband by 31 years, C. Armstrong was able to continue to air her critical views about
Native Hawaiians to her children and grandchildren for nearly 60 years from her ard&d2runtil her
death in California in 1891.

On Cannibals

I FaGtsSQa AYy@GAlGLFiAz2zy G2 {o I NYaiNrpy3d O2y@dSeSR |
alLlR1S 2F OFryyAolta gAGKAY | aSydSyOS GkKI Giitkfaz2 YS
appeared as if he was associating Native Hawaiians with cannibalism.

We shall have a double row of haked cannibals drawn up on the wharf to receive you, armed

with bows, arrows, spears, war clubs, to say nothing of the hula drums and, if we can, will

induce Her Majesty the Queen to stand at the end of the line to make your coming here a real

ovation. (Castle, 1891)
Referring to Hawaiians as cannibals was an enduring trope among the missionaries. Brantlinger (2006))
y2GSa&8 AGCNRY GKS 50s; muchiof tiiefeyeRimesKevidec& abeuy Polynesian
cannibalism comes from missionaries, so if the sceptics are correct, then missionaries were among the
YIAY FLEONAROIG2NB 2F (GKS y2ySEAaAGSYlG Ol yngkrape £ 8¢ 6 LI
0SOlFdzaS AG &dzLIIR2NISR GKSANI 321 f 2F SNIRAOIFIGAY3T t 21
(Brantlinger, 2006; Jennings, 2011).

aNBE® ! NYaliNRy3IQa LISNE2YIFf gNAGAYy3Ia O2NNRO2NIFGS
their fears about thecannibalism trope. Before she left Massachusetts, C. Armstrong wrote a letter to a
friend that described her fears about being sent to the Marquesas

Clarissa expects to go amidst ignorant degraded filthy beings, & more than all they are

cannibals. . .. W are to go to the Marquesas Islands & who but God knows our future

prospects? . . . These may be the last letters | shall ever write to my fritthydlfe may
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be destroyed by cannibals, but no matter if | am prepared to die. . .. fgkde O ye

bloodthirsty men, but spare, O spare my husband & my child. (C. Armstrong, 1832c)

2 KAES / & ! NalNERy I@eviousdSeaEcEBfantiinges RODE) Jenhdgs, I Y R
2011)corroborated the ABCFR1a NER f S A yhe ind®liNdsIBalydesian xafdheadpe; they did
not explain why Castle, an attorney, would use it in such a crass way with S. Armstrong. One possible
explanation is that Hawaiian mission children appropriated disparaging tropes about Polynesians to
KdzY2 NJ 6 KSY&aSt gSa S&{Q0 rifl(iiNI 3 IrSMNEM) W SEQI HIANR | 6 SQ | YR
YAZAA2YFNASEQ OKAfRNBY dzaSR (2 RSaONAROGS GKSYaSt @S:
P FAOSNI € SENYAY3T GKIFIG GKS YA&aaAzylNE OKNARMBWGAE Y2a
0{ KdzZf 61 X HAamMmMIZI LI wummox L OIFYS (2 &asS$sS /raidftsSqQa 27
KFNDP2NJ gAGK | aR2dzof S NiRempt ®Emugd alfefo miSdiogayysambvid aa ¢ 6 | &
crass referent that only those within theixkelusive circle of missionary sons and Punahou graduates
would consider familiar and humorous.
WAOKI NR ! NYadNRBYy3IY ¢KS 4ClGKSNI 2F ! YSNAOIY 9RdzOI

L 0S3alry Y& ONRGAOIE lylrfeara 2F (GKS glea wod | N
educational policies by acknowledging that he was neither trained as an educator nor was he trying to
dSOdzNBE 4dzOK ¢2NJ @ LYy KA& al thdORedlbermGhapman, Rt AristioBdNI (2 /
O2y@Se@SR KAaa TSFHE TFT2NJKAA LI&AG2NI€ @¢2N) Fia YIFgFAL|
headquarters of the Hawaiian Mission and the seat of the Kingdom Government made it a consequential

institution.

230G omopnno fSTH KAA &2dz2NDOS& dzyyl YSR o6dzi KS RS&aON
educationy | I g AA€é€ 6L pnod ¢KS ySEG YI22N) Lldzof A&8KSR &
YR 1§01 Qa [/ dzZf GdzNB | YR 9RdzOI GA2yl f t2ftAd& Ay I gl .
G6KSY (KS& NBFSNNBR (2 wo QANtddNRYE § AKADHKS{ €& i K BN
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The congregationdre is large & the church contains over 1000 members. To look over

so many sheep, lead them to wholesome pastures, guard them against the wild beasts, &

keep them from wandering away from the fold, is work enough for any man. It is a work

of patience, toil & solicitude, requires great wisdom, zeal, & prudence; But it is a good

work. |1 wd (would) not change it for any other. | love even the toil of it. (R. Armstrong,

1840)
l'Yy20KSNI aGFGSYSyd FNRBY wod ! NYAGNRYIQoer wokiNGaB YV I £ & NJ
YAY3 YIYSKFYSKF LLLQ& aAyAaildSNI 2F tdzoftAO LyaidNHzOG.
Preached twice yesterday . . . it is the work that | love best of all; the work for which I left my native
land, & may | never ceasetdal SSY Al GKS o0Saidx GKS y2o6ftSaid ¢2N] |
1856).

LG o6l a 2yfteée FFGSNI2AfEALIY WAOKINRAZ | FglFA~AQA
succumbed to a stroke that Chief Justice William Lee asked R. Armstromgsider leaving missionary
g2N] (2 FAfLft wAOKFINRAQ QFOIyid I2FSNYYSyld LRAAGAZY
of 1847, King Kamehameha Ill and the Privy Council appointed an ad hoc committee consisting of Dr.
Gerrit Judd, Governor Mataiekuanaoa, and Lee to nominate a suitable successor (M. mgs& S.
Armstrong, 1887). Writing on behalf of the committee, Lee sent a letter to R. Armstrong, conveying their
desire that he would succeed Richards.

In conveying to you the wishesldfs Majesty, and the members of his Privy Council, allow

me to express my most ardent hope that you will be prevailed upon to accept this

appointment. It is one which opens a vast field of usefulness to this nation, and believing,

as | do, that you have &hpresent and future good of this nation at heart, let me say, that

you are the man of all men to fill that field (M. Armstrong & S. Armstrong, 1887;:2028
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It took R. Armstrong nearly one month before he replied to Lee, in part, because he wantexite se
GKS 1T FéFAALY YAaairzy o621 NRQa o6fSaaiay3a G2 aGdr1S + 2
MyntIZ wod ! NYadNRy3I aSyid Iy SljdAa@g20Ff NBalLkRyasS G2 |
public schools was the only government whkkwould consider worthwhile, he urged Lee to consider
Judge Lorrin Andrews, the founder of Lahaina Luna Seminary, for the position (M. Armstrong & S.
Armstrong, 1887).

In his reply, R. Armstrong admitted that as an experienced teacher, Andrews posskifised
IyR SELSNASYyOSa G(GKIG KSZ a GKS LI adG2NI 2F YI gl Al K
judgements about Native Hawaiians that, through his American Puritanical worldview, deserved both
condemnation and correction (M. Armstrong & S. Armsgp1887). Within this list of sentiments about
Native Hawaiians, R. Armstrong provided clues about how he might want to alter their values and
lifeways through schooling.

Education, intellectual, moral, and physical is the great lever by which phitaoisits of

every land, are seeking to redeem and elevate the mass of people. . .. If depopulation

here is to be arrested; if the vices which are consuming the natives are to be eradicated;

if an indolent and thriftless people are to become industrious amdfty; if Christian

institutions are to be perpetuated, the work must be accomplished. . .. The idea therefore

of devoting the remainder of my days to the promotion of sound, practical and Christian

education among the children and youth of these islargdto me a pleasing one. (M.

Armstrong & S. Armstrong, 1887, p.-20)

{GAff SljdzZA@20FdAy3aT wod ! NYadNRy3 (G2tR [ SS GKI G
O2Y0AYSR 6A0K GKS ySSRa 2F KA& Yl glFAlFIKI™2 of02y INS I
Public Instruction position. R. Armstrong concluded his reply to Lee by offering to serve in a temporary
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capacity while hewaited a response ttis resignation, which was to be discussed at the Hawaiian

a A & a hextyaneral meeting.

ldeemitimpdNJi F yi G2 | RR (KI{0 akK2dzZ R KAa alaSadeqQ

member of our mission to fill the vacant office, | would earnestly advise that the choice
be deferred until our general in May next. . .. If it will relieve the embarrassmetteof t
government in any way, | will again tender my services to assist for a season in the
department of public instruction. (M. Armstrong & S. Armstrong, 1887, {3231

Although R. Armstrong described his concerns about Native Hawaiians and acceptance of a

government position to Lee in a collegial tone, he expressed his interest in the position more candidly to

one of his fellow fifth company missionaries, Reverend John Emerson.
| concluded to decline the office but as no else could be found out of theaniss take
it, | consented to render assistance to Mr. Young until General Meeting. They request me
to take it then if the brethren consent. So here | am a part of the forenoon, trying to keep
schools afloat. What a shame a missionary must take theeodf we can have no schools
of any consequence. As to a native in this office, let anyone come and see how well a native
has done for four months. . .. Itis a pleasing task to me to be deciding liberal things for the
poor children of Hawaii Nei; we mube their parents or else they will have non&.

Armstrong, ca. 1847)

2AGKAY wo ! NYadNBy3aQa dzyRFGSR £ SGGSNI G2 9YSNR2YS

supervising the schools, disparaged John Kalaipaihala Young Il (Keoni Ana) Wwlerhserving as

Interim Minister while William Richards was incapacitated, and infantilized Native Hawaiians as the

GLI22N) OKAf RNBYé 6K2Y (KS YAdaizyl NASE Ydzaid dLI NBy
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1a L O2yidAydzSR (2 Fylfal S wo ! NYadNBy 3IQa LISNEH?2
archives, | looked for themes within his acceptance letter, journals (1838), letters (1848.854), and
educational reports (184&1y c n0 ® 2 KAt S [yl felTAy3a wod | NYadNRy3IQa
perceptions about Native Hawaiians that he persistg complained about: their lack of Puritan work
ethic and the sound and substance conveyed by their mother tongue. After analyzing documents where
R. Armstrong expressed his views about Native Hawaiians and correlating them with his departmental
reports,| found that R. Armstrong utilized both his leadership position in Hawaiian Kingdom
government, as well as its resources, to launch a campaign that imposed manual labor curricula and
English language schooling on Native Hawaiians. A consequence thaRfloFeNBE Y wd | NY & i NB y 3
priorities and decisions was that generations of Native Hawaiians were denied sufficient academic
preparation and cultural welbeing that would have enabled them to be successful in university studies.
Indolence
Aswa2 0 A SNIBSR AY KA&d sATSQa sNAGAYyIAsS wod ! NVadNR
KFoAGa I FOSNI I NNAGAY3I 2y aldZAid® . SOFdzaS GKS ! N¥ald N
teachings that regarded indolence as sinful, ABCFM missioijiadigsd Native Hawaiians as in need of
GOAGAT AT AYIZe LINAYIFENREE (GKNRdAzZZAK aGNROGX LizyAdA@Sx>
their worldview, when ABCFM missionaries observed Native Hawaiians caring for their community
without expectingto be paid or limiting their work to specific times of the day, lunar cycles, or seasons
2F 0KS B8SIFNE G(GKS& YAALISNOSAGSR bl GAGBS I gFAAlIYyaQ
friex YR AYyR2f Sydo 5 valudd iNBigudiSaandniriey shdNative YSNA OF y a
g AALYyaQ @FftdzS 2F 02ttt SOGAGBAAY | ¢drflicls dzH&Maigdt f SR

KAZG2NE O6YFYS St SAKAGIT MPOHT ha2NA2Z wnnuT {Af Sl
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Armstrong and s compatriots tirelessly pursued cultural, social, and institutionangineering tactics
G2 AYLI2&aS ! YSNAOIY YR tdz2NRGFYAOIE @ fdzSa 2y bl GA
1993).

To begin their proselytizing work, the missionatiesl to teach a people, whose knowledge was
preserved and transmitted exclusively through oral means, to read the Bible; thus, missionaries to the
Hawaiian Islands built schools alongside their churches to teach Native Hawaiians literacy. However,
because he ABCFM did not send the missionaries with teaching materials, they imposed fees for books
and teaching services on Native Hawaiians.

l'f GK2dzAK bl GAGS 1 gtAALFYya 6SNB y2i AyOf AySR G2
money-oriented values, they lad learning and fully embraced new literacy schools that offered tools
they could use to preserve and share knowledge (Goodyelar™ II| LJdzl ~ Hetal.n2012)¢HeRry I &
exchanges with Westerners, Native Hawaiians had no need for currency becauset#idiglesd a
system of interdependent care and support with their deities, chiefs, and natural resources (Handy et
Ff®X M@PTHT YEFEYF{ldz SG Ff®X MPpPHT YIFYS™ SESAKAGE I ™M
reading and writing, Native Hawaiians p#ieir school expenses with goods that they made with their
hands from materials harvested from the land and sea. In a journal entry dated July 1, 1837, R.
I NYaGNRPy3 SELINBa&aSR KA& FNHZAGNI GA2y 6AGK bl GAGS 1|
Armstrong expressed in his rant are worth reading in full because they exposed his prejudices toward
Native Hawaiians and penchant for money.

The demand for books, especially Testaments amounts almost to a clamor; and makes up

no mean portion of my timéo sell them and keep account of them. Would that | were

rid of this indispensable appendage to our work. The greatest trouble is to get the books

into the hands of those who will profit by them, and get anything in return for them which
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may be profitablyused, so as to liquidate the book debt. Nine tenths of those who call for

books have nothing to give in pay for them, but such as vegetables, fowls, mats or work,

none of which can be turned into a profitable account. We therefore have many things

on our ables and about our yards and houses which we do not need, and would not have,

were it not that we are obliged to take such things as we can get for books. We give no

books away and no one expects us to. (R. Armstrong, 1837)

Atactic that R. Armstronguséd2 | RRNBS&aa KAa FNHzZAGNI GA2ya o2 dz
was to direct them into work that he considered acceptable. Reports generated by the Ministry of Public
Instruction showed that R. Armstrong introduced manual and agricultural labor traéwiery before
O2YYSyOAy3a KAad 2FFAOAIFE FLIWLRAYGYSYG Ay alb@&s mynyod
report for the 1847 school year, he attributed new educational initiatives made during the past year to
GKS ' NXYadNRy3 LI (i NIhaskdddéred importud assistadee to Miyia theNdBofidge
of the duties of this department since the 6th of December last, and most of the reforms noticed

PN

KSNBFTFTGSNI K S 688y 2¢6AiAy3a (G2 KAia SESNIAZyath 6, 2dzy:

there was interest within the Ministry to expand and sustain the new curriculum, even though it had

YSAGKSNI 6SSy LINRP@GSYy ySOSaalNE y2NI STFSOGAGSD aLy

made to connect some sort of manual labor with instranti This we look upon as very important and

aK2dzZ R 0SS SyO2dzN} 3SR 6& SO@OSNE LINBLISNI YSIyag o, 2dzy:
Once officially appointed to the Minister of Public Instruction position on May 7, 1848, R.

Armstrong routinely checked on the progress of his iyewiroduced agriculture programs. Just three

months after his appointment, R. Armstrong wrote to Reverend Dwight Baldwin at Lahaina about his

TSEt26 TATFGK O2YLIh ye aKALYEFGSE wSOSNBYR W2Ky 9YSN
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communication, R. Artni NRy3 NBGOSIf SR KAA Y2UA@Sa FT2N daAaAy3 (K
NBaz2dz2NOSa (2 dAYSyYyd 1 Fé6FA~"AQa SYSNHAYy3 | INRKOdz dz
Our schools are becoming a good deal interested in work: at Waialua they are doing nicely
in planting kalo && Let us try to make this go ahead & then we shall not need to go to
California for gold; it will come here. (R. Armstrong, 1848a)
Onemonthlaf NE wd ! NYaiNRBy3a gNRGS (G2 KAa 6ATFTSQa ONRBUGKS!I
political, professional, and financial topics he shared with him. Statements that R. Armstrong made in
this letter foreshadowed what would later become his explieguests for Chapman to help him find
trained workers to make his Maui agriculture land profitable.
My general plan is to aim at the improvement of the heart, the head, & the body at once.
This is a lazy people & if they are ever to be made industribhesywork must be done
with the young. To that | am making strenuoefforts to have some manual labour
connected with every school & the teachers are paid as much to work on the land with
the boys, as they are for teaching. So far, our success has beatergthan we
anticipated. (R. Armstrong, 1848b)
bAyS Y2yikKa tF30SNE KIFE@Ay3 | aAadzYSR FdzZ f & dzLISNIDA
R. Armstrong submitted his first report to the King degislature. In this report, R. Armstrong crafted
an agument that was brazen on two fronts. First, he condemned Native Hawaiians for embodying what
he perceived to be indolence. Second, he placed the burden of remedying his erroneous perception on

the King and his subjects via the public schools.

8 Among the 19th C. writings used in this research, this abbreviation was used in place of et cetera or more
recently, etc.
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The subjetof manual labor, especially agriculture, in connexion with the schools, has not

been neglected; on the contrary, it has been considered a matter of prime importance,

and has engaged the most earnest attention. Under the impression that indolence is one

of the great master evils which hinders the progress and threatens the ruin of the

Hawaiian race, and knowing: no means so effectual for removing it as inculcating habits

of industry upon the young, the subject has been constantly been kept before the minds

of the people. (R. Armstrong, 1848c, pp-28

By using his first annual report to urge the King and Native Hawaiian legislators to embrace his
newly introduced agricultural curriculum, R. Armstrong effectively established a precedent that would
enablehim to continue petitioning the Government for financial support to sustain it. At the time, three
OANDdzvadlyoSa O2YLX AOFGSR GKS SINIeé& adl3sSa 2F 0dzhd
plantations required huge amounts of labor, Native Haawes were dying precipitously due to
AYGNRRdzZOSR RA&SI&aSasz yR T2NBAIYSNBR oSNB y2id &Sid
numbers to meet the workforce demands of the new industry. To mitigate these challenges, R.
Armstrong tapped into reources over which he exercised authority: teachers to implement the
agricultural and manual training curricula, school lands on which to teach farming methods, funding for
supplies, and most significantly, thousands of Native Hawaiian youth who couldldedrinto future
plantationworkers. Simply stated, R. Armstrong occupied a position that allowed him to direct authority
208N GKS 1 FoFAAlLY YAYIR2YQa NBa2dzNDSas yR KS OK2;
instead of doctors, lawyers, bankeengineers, and teachers. Without access to and influence over
these resources, plantation owners would have had to invest their own resources toward generating

them for themselves.
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wd I NYaidNRy3IQa tSGUSNR YR 22MR¥NG&E NRTIEQOHAZYR
agricultural economy. In January, 1850, R. Armstrong shared his goal of generating income to support
his large family with his brothén-law, which included his intentiangne shared by numerous
missionary familiess o remaininl ¢+ A~ A & F YSlIya 2F &l FS3dzr NRAy 3
converts, but rather their profitnaking interests and assets.

Many of the missionaries are securing tracts of land, with a view to their support, which

will be a good thing for the IslasdSeveral are about to withdrafrom the Board & seek

their support here which is just what will please the Board & all others who look to the

permanentwelfare of this nation. . .. The missionaries will of necessity in this way will be

more or less engaged in secular pursuits, & the tongue of malice will not fail to hurl the

most envenomed darts at their reputations for money getting, world loving, &thes

do even now at all of us. (R. Armstrong, 1850a)

On September 5, 1853, R. Armstrong composed a journal entry that illustrated the high value he
placed on money. The journal described how he used the temporary appointment that he had
requested of theKing as a means of generating lqtegm financial benefits for himself and his family.

[ SGGSNAR YR 22daNyIf SyiNASa NBGSItSR fiokhS F2ff2
missionary to government. On November 27, 1847, R. Armstrong askédripeo postpone his
LISNXY I ySyd LLRAYGYSyd (2 GKS SRdzOFGA2Y YAYAAaUNER g
I LILINR @G £ 2F KAa NBfSFaS TNRY KAa YAaaizylNE Rdzii$
AN YGSR waod ! NYA& G NER ¢gdhindo bbigs [pazSrimént sengide ef@dive IDécengoér 6,
1847. Beginning work for the government under a temporary appointment allowed R. Armstrong to

accrue six months of service prior to his official appointment on May 7, 1848.
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I d

When R. Armstrong learnaaf an opportunity to purchase a parcel of choice agricultural lands

I'F"AlnY albdAx KS FadaA3daySR Y2ySalFNEB @I t dzS

assigning monetary value to his temporary service, which was necessary because tharHslission

20

able to purchase choice and lush Maui lands from King Kamehameha 1l at a greatly reduced cost.

g2

KA

NR LINEKAOAGSR GKSANI YASEA2YENASEQ Ayo2t gSYSy (i

As to what my enemies say of me, it affects g little. . .. As to my getting rich, were |
called from earth teday, my family would be in want. The only purchases | ever made of
the government were three, as follows. First, one third of what remained unsold of the
land called Haiku, on Maui. Thigrbposed to purchase for $500 not knowing how much
land there was. The Privy council unanimously voted, to give me this land as pay for the
half years services | rendered in the office, before | formally assumed its duties, which
could be $1500. On measug off this third after the division with M. Kekuanaoa, there
were about 1300 acres, including native claims, which would make the average over $1
per acre, while Mr. Gower & Miner purchased parts of the same-tahdice pieces too

-for $1 per acre. Wi should | pay more than they? The services rendered during those
six months were real, important & laborious. The Department was in much confusion, &
great labor was requisite to get up the first statistical report for the Legislature. (R.
Armstrong, 1858

¢g2 @SIENB FFGESNI22AyAyY3 YAy YIYSKEYSKI

and agricultural land on Maui to develop. These personal interests prompted R. Armstrong to join other

plantation owners on various islands to establish thga&élawaiian Agricultural Society. At their first

meeting in August, 1850, the attendees chose Justice William Lee as their leader. When the group

gathered for a second meeting just nine days later, they drafted organizational documents and
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formulated plaming priorities aligned with the profitable agricultural industry they envisioned for

lFéglFA~"Ad ' (G§KS 3INEP dzl-i0ra ChiareORegdmBish6s(Bishapy, @HD mangda | 2 NJ

highrranking Hawaiian princess, Bernice Pauaikpfformed a committedo study the potential for
gl A~ A | IANROdA (dzNF £ SELRNIad . & (GKS 2NAIFYyATFGA2Yy.
established a committee to award prizes for the best locally produced commodities.

Because living on remote islands was expensivAriRstrong regularly expressed his financial
worriesin his letters to his brothein-law Reuben and in seléflections in his journals. In a letter to
Reuben, R. Armstrong revealed the momagking motives that resulted in his decision to abandon the
rigorous, liberal, seminarg NA Sy § SR OdzNNA Odzf | AYGNRBRdzOSR Fd | F gl A-
manual labor and agricultural training curriculum.

Is there any good capitalists about you who would like to invest some $15,000 to $20,000

in agriculture that is in sugar making at the Islands? If so, | can give him a chance. | have

1500 acres of splendid land for the growth of cane at Haiku on Maui . . . not having time

or capital to cultivate it[l] would like[a] man. (R. Armstrong, 1850b)

WhileR! NY&aGNRByYy3AQ& Yl ydz-f fF 062N OdzNNA Odzf dzyY gl a y2i
initiative he introducedi 2 1 I g+ A~ AQa Llzof A0 alOKz22fax Al gl a KAA
Native Hawaiians for agricultural and manual labor so highlyhikantroduced it six months before
being fully installed into his government post. When he joined fellow capitalists as one of the Royal
I FgFAALFY ! ANROdzZ GdzNF € {20ASGeQa F2dzyRAYy3a YSYOSNEZ
RS LI NI Y Suytcés@rid palidiea Bward supportinge of their most critical and most expensive
resource needs: trained workers.

Ly adzYs wo ! NYaGNRy3IQa LISNE2YLFE sNAGAYy3IE NBSSI
work habits, combined with his moneyaking maives, led him to introduce a manual education

49



OdzNNXA Odzf dzY I O NIBeiving dchodls: Gonsidéifg thatlimmig@tn of foreign workers to

l'FéFA~A RAR y2i 02YYSyOS dzyiAft wmMypHI lylLftéara 27F |

opportunity to shift kng Kamehameha @& @A &A 2y NBE O2YYAUYSyd G2 KAa L

schools, from their rigorous seminary curricular focus, toward subjects that would serve his and his

FStt2g LIXIFYyGlraAz2y 2y SNB4L4. OFLAGEIHEAAG AyGSNBada adl
English Language Instruction

Like many Indigenous peoples worldwide, Native Hawaiians suffered a near extinction of their

Y2GKSNJ G2y3dzSY ~“1§St2 1 FglA~" A 6! tSEAS Fhatihe YYA Ol I
ydzYo SNJ 2 F "~ | rkeS, imdiuin schobld, Spkakefs2pdblication, and media continues to grow
Aa | GSadryYSyid G2 GKS g2N)] 2F RO20F0GSa 6K2 RSYIl yl

public funds in language revitalization during the 1970s and 1980s (Johnson & NeX1&; Lucas,

HAannT 2FNYSNE mMphpdT 2Afazys mpdmT 2Afazy s YIFYFyn.
Il AZ02NAOFE & aLISIH{Ay3as GKS RAYAYAAKYSyd 2F "I f

colonizers who waged a multigenerational campaign to degrade, diminish, and ultimately deny Native

l'FégFAAFYAaQ dzaS 2F G KSANI Y2 (e Snhtuliutaysabordinatipikk N2 dz3 K Ay & |

(Benham, 1998; Kahumoku, 2000; NeSmith, 2003; Schulz, 2017; Silva, 2004; Warner, 1999). In the 19th

OSyldaNEx O2f2yAT SNAQ NBlFaz2ya F2NJ adzo2NRAYFGAYy3 |yl

financial interests ithe emerging agricultural export economy (Beyer, 2009; Heubner, 1984;

[atN

YIKdzY21dzZ wnnnT YFél Y2023 mMppoT {AtSFSX wnnnod .S
partners, and later its immigrant workforce, English became the preferred languabadioress
(Kawamoto,1993; Walk, 2007).
By 1896, the Provisional Government, composed largely of treasonous Hawaiian Kingdom
ddzo2eS0Ga oK2 20SNIKNBg vdzsSSy [AfA~d21FEFYyAZ Syl O
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all public and private schools. Any school that delivered instrudtigh ~ Il £ St 2 1 I ¢ A~ A NRAa&|
funding and recognition by the Department of Education (Goodyelr™ I LJdzl = HAmMn T Y I KdzY 2]
[ dzO &2 wnnnT 21€E12 Hanntod ¢KS ySg tF¢g Ol dzaSR (GKS
from 100% fluency anmm Native Hawaiians in 1840 to less than 10% by i@#&Smith, 2003).
2 KAtS SEGIYyG NBaSINOK SELXFAYSR O2t2yAl SNAQ LN
Native Hawaiians into English language speakers broadly and anonymously, it did notrdigctissir
LISNE2YlFf LINB2dzZRAOS& | o62dzi ~N1ftSt2 1FglA~A O2yiNROdz

writings provided the opportunity to gather evidence of the ways that personal prejudices fueled the

language degradation policies thatwekeY LI2 a SR 2y bl GA DS 1 gL AAlLYad wod |
RAYAYAEKAY3 ~“1€S8t2 1 FslA~A Oy 68 1002dyiSR F2NJ o
and departmental resources (Goodyear ~ Il Lddzl £ H AYilp Tl WDARI2ZREHSAMNI T Y I KdzY 2 | «

Llucas,20nT 21 f12X HAnTO® ! RRAGAZ2YIEf@Z wod ! NYadNRy3IQa
ways he expanded the number of English medium schools and paid higher wages to native English
ALSE1TAY3 GSHFOKSNBE® . S22y R wo didyaraginghRtgnk@siabdRtA NS OG | o
“"NESt2 I FgFrA"A AY KAa fSGGSNBRZ 22daNytFfas FyR 2FFA
views shaped the Engligireferred agenda he imposed upon schools across the Hawaiian Kingdom.

Despite his stated antipatify 2 NJ ~ Il £ St 2 | F ¢F A~ AZ wd ! NYadNRy3I f ¢
Hawaiian language for his werklated purposes. As a missionary, R. Armstrong took on a vocation that

required him to proselytize and preach to Native peoples in their language. R. Angstas motivated

°l' i GKS RlIgy 2F GKS Hnwmald OSyddaNEZ GKS S thI8astS | LILINE
2F (KSasS KIAfAy3I FTNRBY (KS LINAGF (St e 6ySR I'yR (KS
HampE GKS wSaSIFNOK yR 902y2YA0 IYIfeaAé 5ABAAA2Y

Economic Development and Tourism publishedifigs from their U.S. Census research estimated that
GKS ydzYoSNI 2F |1 gl AA NBaARSyda oKz aLJ21 “hfESt2 1
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G2 €SFENY ~0HtSt2 I FgFrA~A ljdaO1fe Fa SOHARSYOSR o0& [
FADGS Y2y OK&A FFAOSNI GKSANI F NNAGEFEEY daaNWP ! & LINBIF OKSR
Armstrong, 1832b).

Besideslearn® ~ Il f St 2 | FgF A~ A ljdzAO1ft& G2 OFNNE 2dzi LI
editor of three Hawaiian language newspapers and as the translator to the King (Silva & Badis, 2008).
Given the array of culturally and politically important venues where R3i N2y 3 dzaSR ~ I f St 2
YALISLI Z YFglAFKEFE™2 [/ KAdNOKZI yR gAGKAY GKS NRelrf LJ
Sy22@8SR (y2¢6Ay3a YR aLISF{Ay3a " 1tSt2 1 F+glA~"Ad | 2685
true regard for Native Hawaiiy 8 Q Y2 G KSNJ 2y 3dzS o

Because the Hawaiian and Marquesan languages belong to the Polynesian language family, they
share vocabulary, grammar, and rhythms (Finney, 2003; NeSmith, 2008; Walk, 2007). Considering the
G2 t2feySailty flyS&l afaQ wOROYANNBERAORFADRAIORNMNISENREA D
languages during his first two years of missionary work, | expanded my research to include statements
that he made about both the Marquesan and Hawaiian languages.

Although R. Armstrong learned the Magan language quickly and was able to preach in the
language after only three months, he disparaged its native speakers.

The actions of some of them were truly ludicrous when they first saw the ladies &

children; they jumped on the deck, clapped their hand.. While others showed their

perfect destitution of delicacy by lascivious gestures & the most filthy language. In this

respect too the females are no better than the majeghey all seem to be indelicate as

even the brutes, and more so. (R. Armstrp(i833a)

While C. Armstrong obsessed about cannibalism during their mission work in the Marquesas,
KSNJ Kdzaol yR NI} 3SR F3lFAyad GKS bl idA@dS LIS2L SQa I y:
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intemperate, adulterous, and superstitious. Buildingpuo those sentiments, he went on to condemn

GKSANI fy3dz-3S 6SOFdzaS KS FStd Ad SY0O2RASR Il al0Axgd.
unrighteousness, fornication, wickedness, covetousness, maliciousness, envy, murder, debate, deceit,
maligrity. They areback A G SNE > KIFI GSNER 2F D2R® & odd ¢ KSAN Y2dziK
Armstrong, 1833b)As he continued with this rant, R. Armstrong described specific elements about the
Marquesan people, culture, and language that bothenéd.

| scarcely set down a moment any where among a crowd of natives without either hearing

something from their lips, or seeing something in their actions to distress & disgust me:

And often | have returned home after being at work among them and threysefhdown

to seek forgetfulness of what | had seen & heard. . . (R. Armstrong, 1833a)

' FTGSNI O2yOf dzZRAY3I GKFG GKS AaftlhyRaQ NHzZISR G SNN
YA3A&A2Y AYLINI OGAOFEZ GKS ! NYadNRy InAprR $3B4; aMdvidgR G KS
AY 1 2y2ftdzdz Ay al&3 myond® hyOS oFO1l Ay Il gFA~" AT Gl
SNE ySSRSR 2y aldzA Fd Ada OKdz2NOK Fd 1" A1nd ! {K;
Marquesas, it was not long before NX & G NPy 3 (G dzNYy SR KAa ONRGAOIE @GASS
language toward Native Hawaiians and their mother tongue.

Oncerea SG Gt SR AY 1l glFA~ A GKS ! NyaldNBy3Ia 22AYySR
children in rapid succession. As parents, ithissionaries wrote letters to the ABCFM to register urgent
concerns about how they would provide an appropriate education for their children. The missionaries

considered educating their children themselves impossible because the husbands were consumed by

pastoral work, and the wives were taxed by homemaking and teaching Native Hawaiians to read (Engs,

1999).
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Educating their children while converting Native Hawaiians to Protestant Christianity was
further complicated by a prospect that horrified them: hayitiheir children intermingle with Native
I g AALY OKAfRNBY G aOK22fa |yR OKdZNOKSa ¢g2dzZ R S
habits. In a letter to a fellow missionary, R. Armstrong candidly described why he and his wife sent their
eldest clild, Caroline, to New England to be raised with adults she never met rather than risk her
growing up with Native Hawaiian children and learning their language, habits, and values. R.

I NY&aGNRYy3IQa fSy3aidke | yR SELX A OArefuthlle ¢videndezaboutS @S NB y R
KAd oAI2G4NEB (26FNR “I1fSt2 I FglA~AD

The state & prospect of the (Native) people about us furnishes the strongest reason for

removing our children to another land. This little girl has only to go to the dosed¢and

hear things which cannot but have a bad influence on her. . .. She can hear such

expressions as would almost make this paper blush were they written down upon it. As

to preventing our children from understanding the language, it is impossible. It is just such

a languae as suits children, simple & easy & they drink it in like water. Besides there is a

great lack here of influences calculated to form good character. The community is small,

there is little learning, no science, no enterprise, and only a sprinkle bzaiion. From

some such considerations as these we have concluded to part with a dear child. . .. (R.

Armstrong, 1840)

' TUGSNI SYRAY3I KAA YAAdaA2ylINE 62N} Ay mMyntI wod !
evidenced by his personal and profes®gl writings. The only difference was that his school leadership
LR2AAGAZ2Y T FF2NRSR KAY FdziK2NAGe (2 dzasS GKS 1 F gl AR
shaped what Native Hawaiians learned and how they learned it. R. Armstrong used the pfocess

T2NXMIff& &doYAGGAYI KAa RSLI NEgelsyfdiaplatiophyndtlofly NB L2 NJ
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G2 LddzofAO0fe RSAINIRS " ItEtSt2 1FglA"A YR GKS fSIFNYyA:
petitions for increased government funftsr English instruction.

To supply the 11,781 children now in these schools with proper instruction in the English

fIy3dza 3S 62dxZ R NBIdzZANSE Ffy2ad AT y2d4d GKS Sy daan

thing is out of the question. The nation is not prepauifor it. To change the language of

any people, especially to introduce a language so difficult for the Hawaiian as the English,

must necessarily be a work of time, labor and expense. But while this tedious up hill

process is going on, let every Hawaijanuth be taught at least to read and write in his

own language, which however barbarous to civilized ears, is full of sweetness and melody

to his. (R. Armstrong, 1855, p. 4)

LY FRRAGAZ2Y (G2 LINBaSyidAy3d KAa RSLEabidety Sy dQa NBL
YSYGSNEEZ YR GKS | | gl -nakery nedrly glidRvBomQare I$ative Baivdian | &
ment after publishing three newspapers, R. Armstrong knew that he could gain a wider audience and
L2aairofe ANBFGSN adzlIlI2 Ml AFTANIORA & SONAYHONKSA (20T
text transcripts of his government reports. For example, his 1853 report justified using his
RSLI NLIYSYydiQa NB&az2dNDOS&a G2 SELI YR 9y3afAakK € y3dzZ 38
embraced: theeventual extinction of Native Hawaiians and their language.

On my tours around the islands, | have found parents everywhere, even on the remote

island of Niihau, most anxious to have their children taught the English language; and the

reason they generaflgave was a most sound and intelligent one, that is withauthiey

will, by-and-by be nothing, and the white man everything.(R. Armstrong, 1853, p. 66)

By the time R. Armstrong spoke these grim words he had lived among Native Hawaiians

baptizing their babies, marrying their children, caring for their sick, withessing their school graduations,
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preaching at their funerals, and speaking their langaafpe maore than 20 years. Despite all he had
SELISNASYOSR gAGK 2NJ £t SFNYSR FNRY bl iABS 16l AAFYE:
Hawaiian people and their mother tongue revealed that he hoped eventually both would be diminished
to the point of extinction In fact, R. Armstrong described in detail the type of people who he most
gyGSR (G2 aSS ftAGAY3I AYy 1l gFA"AY 2KAGS ! YSNAOIY t |
The missionaries are one by one withdrawing from the Board & seeking their support
here. Eight or nine hataken the oath of allegiance & will settle their families here. This
will form anucleusfor a good, pious, & intelligent Anglo Saxon population, to take the
place of the wasting natives. . .. How wonderfully Providence watches over this poor weak
nation. (R. Armstrong, 1849)
Six years later, R. Armstrong used his annual report to the Kintpgisthture to report his
RSLI NLYSYy(diQa LINRPINBaa (026FNR RAYAYAAKAY3I ~1tSt2 ||
The native language has been reduced to formpis a printed language, and contains a
small but valuable literature; and the strong clear rays of the English tongue, begin to
break in upon the native mind all over the group. (R. Armstrong, 1855, p. 21)
A comparison of the statements R. Armstrongmad aali ~ Il £ St 2 1 61 A~ A GAGKA
professional writings reveal motives that prompted decisions he made while serving as Hawaiian
Y A y 3 R 2 Yafking goeinment official entrusted to educate Native Hawaiians. In a letter to his
collegegoing sonWilliam Nevins, R. Armstrong expressed the premeditated nature of his policy
decisions.
Political agitation has become one of the signs of the times here & does not cease.
Annexation is favored by most foreigners, & opposed by most natives & a good deal of

jealousy has arisen in consequence. There has been another attempt to get me out of
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office secretly & now there is a move to @il foreigners out of office. .. But here | am

yet, & | only try to do my duty & commit my way unto the Lord for whose sake | came to

this land. You will see my report in The Polynesian & also those of the Mihesters.

Read them carefully, for they will give you our true position. | am trying to introduce the

English language among the natives. (R. Armstrong, 1854)

wd I NYAGNRYy3IQa o6A3TF20NE (261 NR YR RSYSIyAy3d OK
motives for introducing educational policies during the 1850s that diminished its use in public schools.

t 2t AOASAE GKIG wod ! NYAGNRY3I AYyUNRBRAZOSR (G2 RAYAYAAK
as funding for Englismedium schools, highgray for native Englisepeaking teachers, and empowered

future publicschool supervisors, including Charles Bishop, WaRtle, and Alatau Atkinson, to expand

L2f AOASa GKIG g2ddf R RAYAYAAK (GKS dzaS 2dhersédnd St 2 | |
"NESt2 I FgFATA HSNBE NINBfe aSEY " ANHASI NRwmindT  IYH Klda™
2000).

Although policies that made English the only acceptable laAgsia Ay | I g A~ A Qa aOK?2
many actors over two generations, thisandlyd 2 F wad | NYaidNRy3IQad o6A3I20SR DA
and Hawaiian languages revealed that his personal prejudices drove his policy and funding decisions.

Not only did R. Armstrong initiate the institutional policies that started the systematic debaserhen

“HEStE2 I gWATAN LD Z2 RnSilpNd [ dzOF AX Hanan0I o6dzi KAA LIS
schools becoming the site of mutienerational trauma where Native Hawaiian students in the late 19th

and early 20th centuries were punished, bea and humiliated for speaking their mother tongue
(Thomas et al., 2012). ThelefigS NY Rl Y 23S 2F I NYAGNRy3IQa Ay FfdzSy oS

LISNE2YFf 0AI20NE G260 NR " I1€St2 1Fgl A~ A F280DSR bl &,
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identity, values, and worldview. Had Native Hawaiian students been able to attend schools taught in

their mother tongue, they would have been able to participate in and benefit more fully from formal

schooling. (GoodyeaY | ~ Il LJdzl = H nnp TSchilzR@EY)2 1 dzZ HANno

CdzAf FAEEAYI 1 A& YdzE SIFyFrY ! NYadNRy3IQa ¢NRLIA G2 1 kgl .,
{FYdzSt ' NYaAadNRy3IQa o6{ @ ! NYAGNRBY3IO o0A23ANILKSNE

¢Ffto2dX mpnno GNIY OSR KA& RSOA&A2Y G2 dzAaS | Yl ydz f

Boarding School, a school he visited while accompanying his father on school inspections throughout the
Kingdom. S. Armstrong and his colleagues chose manual education so thathiies would be limited

02 aaSO2yRINE NRf Sa Ay2 YIAKSSHA NI a2 QG NS B33 | NIBSERLISIQU A &S
2014, p. 70). By analyzing the statements that the Armstrong father and son made about the students

GKFG GKSANI aOK22fa ¢oSNB RSaA3IySR G2 SRdzOFGS= L | NJ
curriculum at Hampton came from the prejudiced views that he inherited from his parents: that Native
Hawaiians were indolent, immoral, incapable of ggiffernance, and fated for extinction.

2 KSYy GKS ! ./ CaQa TFAYylFyOAlt &uel86M tNdmisgighanyi KS | | g
OKAf RNBY YySSRSR (2 AYTFTALOGONIYrGS Fy20KSNI AyaildAalddziazy
Missionary children respected S. Armstrong because of his status as an educator and Civil War veteran.

In their letters to him,many'A 8 aA 2y NB aO2dzaiyae O2YLI AYSYGSR KAA
apprised of their political and economic concerns.

.8 NBOASsAYT GNIyaONRLIIAZ2YE 2F {® ! NYadNRy3IQa
also chose to disseminate sentiments thagne important to his parents, specifically that Native
Hawaiians would eventually die out and that American Protestant people and American institutions

were needed to maintain the secalled civilizing influences that the ABCFM missionaries brought to the

Islands. Sentiments that S. Armstrong and his fellow missionary children shared with each other
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revealed that they saw themselves as superior to Native Hawaiians, and thus, were entitled to benefit
from whatever could be gained from the land of theirbith2 & f 2y 3 F FGSNJ £ SI @Ay 3 | |
2AftAlLYA [/ 2tES5S3S Ay mycnI {® ! NYAOGNRBy3a aSyda | €Sa
mission children based in Honolulu, urging them to systematically occupy and increase their presence in
the Island.

I think, seeing our Fathers have done more for poor Hawaii than all others besides, and

that we are natives of the soil, the Islands are @wrful inheritance | hail with joy the

GAYS 6KSy GKS /2dzaAya FyR GKSAN WRSKAEIOSYRIylha 3
of2aazy | &% .4.kaBd wNéh iHe Tstandard of Christianity, through the
AyaiaNdzySydartAaidge 2F GKS dal gl AAlLYy aArdaarzy [ KAfF
Isle of the Pacific. (Schreiber, 2007, p. 99)
The sentiments that S. Armstrongra@yed in two public speeches that he traveled back to
l'FgFA~"A (02 RSEADGSNIAY myyn FyYyR mydpm AYRAOFGSR GKI |
superiority to Native Hawaiians. Further, although S. Armstrong did not identify promoting annexation
ad GKS Ol dzaS F2NJ GKS (g2 GNRALEA KS G221 G2 1lFgFA~A
public speeches he gave revealed that he ardently wanted to replace traditional Native Hawaiian
institutions with American and Protestant ones, imtihg and likely especially, its monarchy. On both
trips, S. Armstrong used his reputation as a missionary son and nationally recognized school leader to

publicly criticize Native Hawaiians as incapable of advanced learning, responsible voting, and moral

governing.
O NYAGNRY3I dzaSR I AONALIGAz2NB LI aal3sS G2 tAdgmSy I gl
BAZY D I NYaidNRy3 SEOSNLIWISR (KS aodzR yR o6fz2aazy |

Matthew 9:3224in the King James Version of the Christian Bible.
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CANBG 12Y802YAy3dY a¢KS 1 FsFAAlLY tNRoOf SYE

There is no middle class on these islariise low class is unfit to, but votes and has a

YF22NAGeoodl yR R2y Qi OFNBZ Fa GKSe &areées WwWik$

Armstrong, 1880, p. 97).

{d I NYaidNRy3IQa TFANAEG 2QybHkslaiteogkaduitingifrdm Puhaduil5 A A Y ™
years after serving in the Civil War, and 12 years after founding the Hampton Instijiffered from
his second trip in that there was no documentary eviderie explained its specific purpose. While
I aidtSQa 2FFSyarodsS Ay@AaidlaArzy G2 awLlsSr{(1 +id tdzyl K2dz
purpose for his second and final trip in 1891, there was no comparable letter or invitation to explain the
S a2y F2NJ {® ! NYadNRy3IQa FTANRG GNRLI 6FO1 G2 1 sl A
advertised the public speech he delivered, the transcript of the speech, and his writings about the trip
GKAOK tSR YS (2 AyTSNI GKSINGS R{ @ 2! NWMRI NRAVAI F&E £ o y2ywn YR
strengthening institutions that would enable them to assert minority influence over the majority: Native
Hawaiians.

{d I NYAaOIGNRPYy3IQa &LISSOKI G¢KS 16 AAsasat NPOof SYZE
Fdzy RN AASNJ F2NJ | 2y 2f dzf dzQa y Il a0Syid ,2dzy3d aSyQa [/ KNJ
the YMCA and its Honolulu chapter helped me understand why S. Armstrong was welcomed to give such
I £ SOGdzZNBE® Ly wmynn Ian§ éstgbRshed ba YMEL o gpE&di Chridtiari teathKdéna (i A
dzNBt+y NBFa o6,a/!Z HAHHO® . & mMypmX bS¢g 9y3IflryRQaA |
YMCA in Boston where Sanford Dole, the future president of thealled Hawaiian Republic, joined
GKAES FGGSYRAY3I O2t€t83S 0! fttSys mMpchod ! FGSNI 52 8

other Protestant business leaders to establish the YMCA of Honolulu as a venue for Christian men to
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promote their religious, moral, and social intérél & 6! f f Sy > mdcpod | 2y 2t dzf dzQa

AY myTtn G2 FRRNBaa GKS ylLraoSyd 2NBFyAT FdAz2yQa ySS|
{® I NVYaidiNRy3 06S3ly a¢KS 1 F6FAALFY tNRoOfSYE o0& &
FYR LIN} AdAy3 KA& LINByiaQ 3SySNIGA2y F2NJ Ay idNRRdzO.

| I gBATARKS O2yRAGAZY 27F (KS Inturizd of brbayismiidgfavedtbgfiyh & G K S
years of civilizing influences. . .. Ten rather than two generations are required to overcome the inertia of
0KS LIadé 6{d/ & ! NYadNRry3Isx myyntod wSOFfftAy3d KAA |
andmorals, the Mauborn school leader went on to argue that Native Hawaiians were neither
AyGaSttSOldzrtte OFLIOGES 2F LINLAOALI GAY3I Ay Yy2N Y2
The spirit of the people is not expressed in their politicalesys They have done nothing
for it, and are without the discipline in getting it, that is the best part of it. . .. What do the
right to vote and their flag mean to them? They cannot mean much, as they have not
cost much. . .. They love their native lamat not its ideas, and have not true patriotism.
For this they are not to blame. They are yet in the first lessons of civilization while
200dzLleAy3a AGA& INBFiISad NBaALRYyaAoAtAGASAT OKAfR
Because S. Armstrong knéfsat many in his audience had spent their entire lives as subjects of
Hawaiian monarchs, he strategically chose to describe what White Americans had experienced within
their fledgling democracy after suffrage was granted to millions of freed slaves.
The dosest historical analogy to the Hawaiian experiment was the creation of a negro
empire in the Southern States of America, by giving the right to vote to four millions of
ex-slaves. They received as a gift what others had attained by a struggle. Witeghe b
dispositions these voters are dangerous, not because they are bad, but because they are

weak, easily misled, and mischiefikers are everywhere. (S.C. Armstrong, 1880a)
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. & OK22aAy3a G2 OFftf KAA | 2y2fdzZ dz bddshdBackS Qa |+ i
' YSNAOFYy&aY {® ! NyadNRBy3 | LIISFNBR (2 dzaStWht& , a/ !
Protestant capitaliss 2 Sy ddzNB (GKI G GKS 11 gFAAlLY YAY3IR2YQa ad
themselves and theinterests. To furtherincitK A & | dzZRA Sy 0SQa aSyasS 2F YAy 2NR
Y2UAQFGA2y (2 RAASYFTNIYyOKAAS 1 lFgFA~AQa YlI22NARGe S
likened them to norANglaSaxon Europeans.

The Hawaiian problem, though on a small scale, is more compékditiicult. The natives,

as a class, cannot comprehend it. The Kanglkiae sick man of the Pacific, as the Turk is

of Europe. He cannot cure himself, and is very much in his own way, though there are

among them wise and good ones who can help. Theidarelement on these islands,

small in proportion, is relatively strong from its wealth, intelligence, and moral force. It

can be outvoted, but not overpowered. (S.C. Armstrong, 1880a)

Clearly, S. Armstrong considered such demographic shifts tenga@nough that he
made time to request and analyze census data from the island nation he left back in 1860, while
0dzAf RAYy3 | a0K22t F2NJ FNBSR atl @dSa Ay zANBAYAIFIO® | !
O2y iNRftAYy3a GKS | ISsI{AAGEYy OYRA yAaKR 2NAQYad EKdxFaF NAAS ga 2 F |
residents, who had started to immigrate into the islands as plantation laborers beginning 28
@SIFENBR LINA2NE AY mMypH®d alFEF 2F GKS I RdzZf G LJ2 LJddzf | A ;
all but 300 of tem males. Unscrupulous as the majority of them are, they are not so bad as a
OSNIFAY FT2NBAIY StSYSyd FNRBY /IEAFT2NYAILE O0{ d/ ® ! NJ

Besides warning his audience of the harms that they would suffer under the Hawaiian

K2gSR

ax

YAYIR2YQE HdAFMNY BONI LIGAZTFGKBSYdSt Q&8 € SO dzNB
K2LJIS G(KFid a2YSRI&Z blGADS 1 FH6FAALYya 62df R RAS 2FF
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To save your institutions if you cannot the people. Kapakais doomed; thednd will be occupied for
0SHGGSNI 2N 62NESP & dd 5S@PSt 2L SRdzOF GA2yFf3X OKIF NRGI
Armstrong, 1880a).
CAYFffes LI &aalasa FTNRBY {® ! N¥adNRy3IQa LINRTFSaah
I I ¢ Rpolitikssand institutions was the most likely reason for returning to his birthplace after leaving
Hn &@SEFNB LINA2NX /FNNEBEAYy3I 2y KAa FlFOKSNRa LINF OGAOS
through selfpublished newspapers, S. Armstrong built a workshbampton to print theSouthern
Workman: Devoted to the Industrial Classes of the Saugh. G KS { 2dzi KSNY 2 2NJ] YI Yy Q&
issue, S. Armstrong included a supplement that detailed his experiences, observations, and thoughts as
KS (NI @StISkRdzzr ONRdala™ A al dzA X YR 11 gFA~"A 0S0G6SSy wd
/ 2YyAARSNAY3I GKS ySgaLl LISNDA | dzZRASYyOSs sKAOK 685
little knowledge about Native Hawaiian people, culture, and politics, S. Armstrong took an educative
approach to his comments and offered comparisons to a referent that his readers would understand:
GbSAINRPS&EDd 2KAES GAaAlGAYT | OKAfRK22R FTNASYR 2y al
to offer work contracts to Black Americans fromKads / Aieé ¢K2 g¢g2dZ R Y2@3S G2 1}
his900F ONB LX Iy il A2y ® {d I NYaidNRPy3IQad FNASYR 02y 020i
majority of his existing 250 indentured servants were not going to renew their contracts. Apparently, S.
Armstrong thought Black Americans would welcome the prospect of becoming indentured servants in
' 6 A" AD
Intelligent Negroes accepting an interest in the crop would probably accumulate

hundreds of dollars at the end of say ten years, or a little mbheHawaiian is too short
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sighted and childish to do this, as most Negroes are. There could not be a better climate

for the freedman. But this move should be a very cautious and gradual one. (S. C.

Armstrong, 1880b, p. 97)

5dzNAY 3 KAd QGARA{OPURPNWVAGNRYA YBRREYRAYS (G2 GArarl
Reverend Elias Bond at the Kohala Mission. Perhaps hoping to confer his understanding of emerging
GSyairzya Ay 1 FéFA~"A sAGK I (ONHzZGSR StRSNBE {® ! N¥a
YMCA lecture.

Very intimate with my father, it has been a deep pleasure to talk over with him old

times and the Hawaiian problem in which he is one of the ablest observers and actors.

Like others, he feels that the Hawaiian is doomed to extinction, tmitke most others,

is using every energy in their behalf. (S. C. Armstrong, 1880b, p. 97)
While on Maui, S. Armstrong rode to Lahaina to attend the graduation ceremony at the Lahaina Luna
Seminary. It was about this event that S. Armstrongraminent school headmaster, finally offered

“

someschooNB f I SR 20aSNBI GA2yad | 26SOSNE | Y2y3a (KSas$s

O«

K2LJS GKIG blFGABS 1TFgl AAlLYya g2dZ R RA

(V)]

2FF yR fSI @
G¢KS ANOR OKdz a0FydAfte FAEESR F2NI ylIGABSE NB a0 N
CAylLfftes {o I NYaAadNRy3a 02y Of dZRSR KA& ,a/! fS0Odz

Ydza i akKlFLS (KS&aS LIS2L) SaQ 7¥FdzidzZNB 2itNReindtr®erthatin f f & K| |

gKId GKS& R2®Q bS

[aN

Fff GKSANI F2ffeéx WiKSe (y2g y?2
INYAOIGNRY 3 myynlod {dzaLIAOAZ2Ya GKIFG {@ ! NYAGIGNRYy 3 NJ
settlers of White missionarglescendnts to introduce laws that would disenfranchise Native Hawaiians

were confirmed by his portrayals of Native Hawaiians to his Southern Workman readers.

64



There is no middle class on these islands. The low class is unfit to, but votes and has a

majority, andthrough its representatives is getting rapidly away from the influence of

322R | ROAASNRT KFa |fNBFIRe @2G04SR bonnInnn AYy S

OF NBSE T2NE Hadleo K3 & Salye yowik®a GKS (FrESa®Q o{ ®

97-8)

Final Trip: Punahou Jubilee

The Trustees of Oahu College and the former pupils of Punahou have begun preparations

of a grand celebration of the Sei@entennial Anniversary which occurs this year.

(Judd, 1891).
S. Armstrong made hissecond dimhlG NA LI G2 1 F g+ A~ A |G GKS AYy@AGrGAZ2Y
committee. Because Castle invited S. Armstrong to give the Jubilee oration on February 24, 1891, two
months after the planning committee had submitted ftnal event report on December 20, 1890, it is
LX FdzaAofS GKFEdG KS g2dz R y2d KI@S | GGSYRSR t dzyl K2 dz
speaker, W. F. Frear, delivered the oration as planned. By agreeing to deliver the oration, not only was S.
INXYadNRy3 FofS G2 YI1S 2yS Y2NB GNRL G2 1 Fé6FA~A o
0KS YIFYSKIYSKI {OK22fta ¥2NJ .284Q FANRG 3INI Rdzr GAZ2Y
passing in July, 1891; and urge a large audiefoeissionary children and descendants to upend the
Hawaiian monarchy.

During the two days set aside for celebratory events, the Punahou Jubilee committee scheduled

[atN

KS F2NNIf 2N} dAz2y F2NJ GKS SOSyAy3a 27F CefsdzNBERF&8Z W

pul;
(s}
Q)¢

ONAOSR (KS S@Syi a KIFI@Ay3d RNIsgy (GKS aoOKz22f Qa |
4 (62 3INRdzLJA 2F SAaGSSYSR O2YYdzyAide YSYOSNAY €A~
T2NJ GKS 1 F6FAALY YAYIRAVRAJIRIYA AV FTAYAYVHNDKE Ky €258y v
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YEEFYAF Y™ 2-ih-Bul ArdhiBand Cdh@n) &8 i ladieswvaiting. Sitting across the Queen
and her entourage was a group of American officials and Hawaiian Kingdom subjects born to American
missionaries: John L. Stevens, H. W. Severance, S. M. Damon, and J. O. Carter. While those sitting with
0KS vdzSSy ¢SNBE ailldzyOKfe& O2YYAUGSR (2 aGNBYy3IIKSYyA:
andweltdo SAy3 2F (KS v dzSSy D@withtled)@B planring comMrbitted WeBedzL) & A G {
actively working to ensure that American Protestant capitalists would occupy the most powerful
economic, political, and cultural positions across the Islands.
Typical of alumni speakers at school homecomingesyes. Armstrong opened his remarks by
recalling nostalgic memories of Punahou School from his childhood. After sharing his memories of the
a0K22f Qa 022f ALINAyYy3Ia FT2NI 6KAOK Al 61 a& ylIYSRY YI
@S NR | yaivalleywfiete it was built, S. Armstrong made a sudden pivot toward topics that linked
Punahou graduates with politics and governance, and in doing so, he implied that his fellow alumni were
0KS Yz2ad FAG FyY2y3a |ttt OAfulire&ggndla. 62 RANBOG 1L gl A~ A
Itis for you, President Hosmer, and your associates to train the thinkers and workers who
shall help to save Hawaii. Let here be springs of power and influence that shall flow out
over the land for its redemption. | speak as if there waaeager. Is there not? Wherever
there is human nature there is danger, there is much and peculiar human nature in
Hawaii; the conditions of tolay are extraordinary. You have, | think, as delicate and
difficult a problem as was ever given to thinking mew &hristian rulers. Let us look at
the facts from the census returns of 1890, just received and not yet officially published,
given approximately here. | make some comparisons with the census of 1884. (Oahu

College Jubilee, 1891, p. 16)
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{® | NYaNPAYVRIOQRTYS SAYI LINAGe G2 GKS 11 6FAAEY YA
Y2PSR YS (G2 ONRGAOIfte FylfelsS {& I NyvadNRy3IQa 2NI
understand why the visiting headmaster of a school for freed slaves agda&@0Virdnia resident would
OFNB Fo2dzi 11 gFA~"AQa G2USNBEP® { Sahhet&sItd KSgNKYSIR2Y DA
My dn OSyadza RIGF 0ST2NB AdG gl & LMzt AAKSR AY | gl A°

One of the first data points S. Armstrong called attention to were shifts aratige Hawaiians
GAUKAY (GKS YAY3IAR2YQa LI2-dakiss,6,000;20/ap408600 1 riisk geSramative n = p n -
Hawaiians have decreased 14 per cent., and@dif3a 6 Sa KI @S Ay ONBIF aSR 20SNJ pn
Jubilee, 1891, p. 17). Shorthereafter, S. Armstrong highlighted where his relatives and peers stood
FY2y3 GKS YAY3IR2YQa OAGAT Syas da! YSNAOFYA 6! YSNAOI
Jubilee, 1891, p. 17).

After illustrating variables where there have been gbas or stagnation within the various
SGKYAO ANRdzZLEE { @ ! N¥adNRy3I RANBOGSR Kha FdzRASYOS:

Whole number of voters, 15,000, of whom 60 per cent. are native Hawaiians or of mixed

blood. Chinese and Japanese do mote. Portuguese are allowed to vote. A simple

education test is required for all. A property qualification is required for all who vote for

nobles. . .. This is much objected to by the natives. (Oahu College Jubilee, 1891, p. 17)

2 KAES {® | AWSYNBHY 3O2 daAIGHKEKS 1 gFAALFY YAYIR2YQaA
understand hiziews on demographics and suffrage in the land of his hiithtK S Wdzo A £ SS 2 NI (A 2y
OGN} YyAONRLII RAR y20 IyasgSN Ye |jdzSadAzya |sada6zi K2g -

notyetLldzo f A KSR OSyadza RIFGF @AdKAY naheujubilkeievedtT / | &Gt S$Q

ULy mMmydomsE @20SNI SEtAFA0ATAGE Ay | | glassedaliteracg NI & i N (
test, paid taxes, and could claim citizenship in the Hawaiian Kingdom.
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lyagSNAR (2 GKAa l[dSadrazy o683ty G2 SYSNAS FFGESNI L |
census report that | retrieved fromthe U.S. Library @ y ANB aa® ¢ KS OSy adza NI LI2 NI ¢
showed that the general superintendent of the census, Charles Rodgers, submitted his report to Charles
WSSR . AaK2L) 6. AaK2LW= | adldzyOK Ffte 2F I gl A~ AQ&
Haw- AA LY YAY3IR2YQa t NBaAi R &y depatrifent@Harfed with lcoddRictidgthe 9 R dzO |
YAYIAR2YQ&a OSyadza aAyOS GKS mynnad 2KAES GKS Ay T2NJ
link between Bishop, the data, and the speegitier, | bega to question the possible reasons why
Bishop would share them with S. Armstrong. Such questions led me to investigate Bishop and S.
I NY¥adNRy3IQa NBfFdA2yaKALD

In the 1840s, Bishop met S. Armstrong at Bethel Union Chugathurch established near
| 2y 2t dzf dz | | ND2NJ 6& wWSOSNBYR {FYdsSt / KSYySNE 5FY2ys
(Kent, 1965). At the time, Bishop was a new arrival to Hgvii@ began teaching Sunday school classes
at Bethel Union Church, and S. Armstrong becameodiés students (Kent, 1965). In fact, the Bishop
' NYaGNRy3I NBfIFIGA2YAaKAL ANBg YR aLIyySR (G¢2 ISy SN

SR . AakKz2Ll |

(p))

Christian wedding between Princess Bernice PauatiltPy R/ K| NX Sa w
I KA f FBthBoy Masite of their courtship (Kent, 1965).

. @ (KS myTtnasz GKS YAaarAz2ylFrNASaAaQ OKAftRNBY FyR i
Armstrong professionally, for establishing and leading a school to train freed slaves for manual
occupationsGiven their mutual interests in education, generally, and manual labor curricula,
ALISOATAOIEtE&sS {@® ! NYAadNRYy3IQa NBfIFGA2YAaKALI 6AGK . A
Pauahi, became sick with cancer in the 1880s she signed a will thakedifiaat trustees, led by her
husband, to establisiihe Kamehameha Scho&mehameha Schools): two single sex schools that

would give admissions preference to Native Hawaiian youth, that would provide them with
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A good education in the common English bcaes, and also instruction in morals and in such

useful knowledge as may tend to make good and industrious men and women; and | desire

instruction in the higher branches to be subsidiary to the foregoing branches (King & Roth, 2006,

p. 301)

Withoutidenh F@ Ay 3 GKS a2dz2NOS 2F KSNI AyaLAtKatthei 2y > t NJ
YIYSKIYSKIF {OK22fa ¢g2dzZ R LINRPDGARS bl GADBS gl AAlYa
ONI yOKS&aé¢ (2 (GK2aS GKIFIG ¢2dzZ RYRdzZZAGNBEY ddztBE ! N & G NRY
labor and agricultural training curriculaater, two letters from the Williams College Archives shed light
2y Y20A0Sa O0SKAYR {® ! NYadNRy3Is . AaK=eribwingthéd Gt S Wi
monarchy and disendinchising Native Hawaiians. On May 2, 1889, nearly two years before the Punahou
Jubilee, Bishop wrote to S. Armstrong from New York to apprise him of the political tensions in the
I FgFAAFY YAYIR2Y® ! LI NByiGf &z . A atKhe mhjodtgethidhadzZNNE R 4 A |
group: the Native Hawaiians, were not fit to participate in favaking or voting.

I do not feel sufficient confidence in the present political status tHéetawaiian Islands]

to avoid the impression that trouble may possibly bestore. The result of the next

election, for instance, is very uncertain. The election held immediately after the

Revolution in September 1887 cannot be regarded as a fair test. At that time there was a

feeling of relief at the successful termination of tRevolution and a belief in the stability

of the Government created thereby; but of course the two sessions of the Legislature

which have intervened, have developed every strong faction. | am inclined that there may

be a combination between the lower clagEwhite holdersfwho wereenfranchised by

the new constitutiog YR G KS yIF GAGS @20SNER 6K2 dzy RSNJ 0 KS 2f

direct political corruption, controlled the country. . .. Therefore, in case of the political
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combination referred to andhe election of a legislature which might join with the King

in corrupt measures subversive to the best interests of the country, | believe that trouble

will ensue. (Bishop, 1889)

In another letter to S. Armstrongifound evidence thaBishopendorsedthe Jubilee planning
O2YYAGGSSQa 202S0GA@Sa FT2N) G6KS S@gSyio® CAPS RIe&a o
I NYadNRy3Is ! f FNBR WdAdzRRX GKS 1 IFgFAALFY YAyYiE@R2YQa OK.
Judd, composed a handwritten invitation on his Department of the Judiciary stationary. After confirming
that Punahou School would cover the travel expenses for S. Armstrong and his wife and two daughters,
WAZRR 02y 988 SR . A& K2 LAPadzAKR LIBS tIAKS EINJ{ (aK § NWHaoiANRS/SE | R R N
wrote from San Francisco that he wished you and other alumni would be present. . .. We want you to
RSEAOSNI GKS hNIGA2YyHEé OWIZRRE mMmydpmMod LYy | RRAGAZ2Y G
contributS R (12 (KS a-o&k@at tiedhighes IOvels, sedviyig as one of its Trustees between
1867 and 1897 (Kent, 1965). At the time of the Jubilee, Bishop was holding two leadership positions
simultaneously: Vic®resident of the Board of Trustees a@airman of the Finance Committee (Kent,

1965).

' FGSNI 02t €t SOGAY3I YR FyltelAy3a LINRYIFNE az2dzaNDS
INYaOINRy3d: GKS GNIyaONRLIG 2F KAA& 2N} dA2ywaus b yR (KS
began tounderstand why this influential group of Hawaiian citizens wanted S. Armstrong to deliver the
t dzy I K2dz Wdzo Af SSQa 2N} GA2y® DAGSY (GKS adrkdasSySyda I
expressed to S. Armstrong, | realized that they consideredelpected missionary son and educator of
FNESR atl @Sa a dzyAljdzSte ljda t AFASR G2 gIBlak §KS Wdz
Americanswvere granted suffrageAs he neared his conclusid®, Armstrong must havaadehis travel

hosts and sponsorsroud of their Jubilee oration speaker ¢ . dzi 2y OS Y2NBI gKI G 27
70



about 3,000 voters of the stronger races and 12,000 of the weakergagesk chiefly on the moral

Pl

AARST gSfft RA&LRAS 0 duibile& 1831} . 82). Tldaeyf ABviRtéongéandhik dz / 2 f f
At 1 az2daAKGE G2 Y20A01 308 (GkK2a$ AL GKSNBR (G2 OSt SoNI G
0KS O2yRAGAZ2Ya OGKIG g2dd R fft2¢ GKS YAYy2NRGE 2F &
pf dzNJ f Adeé 2F a6SIF1SNI N OSaop
¢CKS YIFYSKIYSKI {OK22tayY ! OKAS@GAy3a (GKS ! NryadNRy3aQ

The Kamehameha Schools, which | represent, are much younger schools . . . they are

working along very similar lines to which is done atnigson. . .. Our schools are small

compared with this wonderful Hampton plant. . .. The two institutions are very similar,

and perhaps Kamehameha, way out there in the Pacific, may be called the little brother

or sister of Hampton. Kamehameha would be préaithe so considered. (Webster, 1921)

Although Kamehameha Schools is now respected for its rigorous, cpllegaratory
OdzNNAR Odzf dzYs FTNRBY A& F2dzyRAY3I Ay wmyyT UGKNRdAK (KS
R2YS&aGAO (NI AY A yidgraghelzbhbidréledehdedithe schaolk ® hdfai S. Armstrong,
NI} §KSNJ GKFY YAy3 YI YSKI -yénefathedfat whorhlhe/sch8ols dvere riardekd. K A Q &
G¢KS YIYSKIYSKI {OK22fa O2yaiAaiddziSa GKS 3aINBFGSad
Hawaié O6VYSYy(dX mMdpcpZ LD HpoUL®

Native Hawaiian researchers, who also happen to be Kamehameha Schools graduates, have
I NHdzSR GKIFG 0SOFdzaS . AaK2L) FyR (GKS a0OKz22faQ ¥F2dz/R.
manual labor and English language agenda, thredf@meha Schools has been instrumental in causing
generational trauma to Native Hawaiians through its efforts to assimilate, domesticate, and subordinate
them through formal and formative schooling (Beyer, 2014; Goodyelar™ || LJdzt = HAanpT D22 R& ¢

Y I 7 I LI Kahumoku, 2000; Tengan, 2008; Watson, 2020). This study builds upon these
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YFEYSKEFEYSKI 3NIRdzZ §54Q 30K2fFNBKALI 68 ONARYIAYI F2NJ
I NYaGNRy3IaQ LISNE2YLFE @ASgA | 62dzi bipsthay@vere dbletd | A A | y & .
maintain with Mr. and Mrs. Bishop over two generations, created the conditions that allowed Princess
tdzr KAQa aasSia G2 0SS dzaSR G2 AyLRaS fly3adz ISz ai.
Armstrong family members examined wiitithis study alfavored. That the Kamehameha Schools were
established deliver a manual labor curriculum via an exclusively Eogligischool suggested that
AAaK2LlE GKS ! NXYadNRBy3IQa Tl YABx@cutdrdhd& jamith eteeS LINRA Yy OS
RANBOUGUSR KAa oATFTSQa lFaasSia G2 NR tGSNAY3 bl G§AGDS
026 NR T GSNAY3I blFGADBS Lol AAlIYyaQ aiAattaz FoAfAGA:
perceptions of their work habits and niwér tongue.

Manual Labor Curriculum

hy GKS 200FaArz2y 2F YIYSKFYSKI {OK22taQ FTANRG C
St O2YSR (UKS a0OK22faQ FANRG &addRRSyiGtasz GSIFOKSNARZI |
t dzN132asS 2F GKOK{ RR2pfidfAAWziBR (KS aodOKz22faQ F2O0dza
GAFS® 2AE ALY . NBgalGSNI htSazys YIYSKFIYSKIFI {OK22f a!
statement made on behalf of his deceased wife in the school newspaper, The téndicr

The founder of these schools was a true Hawaiian. She knew the advantages of education

and directed industry. Industrious and skillful herself, she respected those qualities in

others. Her heart was heavy, when she saw the rapid diminution of the iitaw@eople

and felt it was largely the result of their ignorance and carelessness. (Oleson, 1889, p. 1)

O

2 KSGKSNJ 6KS aSyidaySylia .AakKz2L) O2y@Se@SR ¢gSNB |
through documentary evidence because the personal writihgs Bishop took with him to San
CN} yOAad2s sKSNB KS Y20SR I TGSNI KA&d FTNASYRaA FyR O;
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f AOSR dzy GAf KA& RSIGK AYy wmpmpI ¢gSNBE alAR (2 oS 2
remainingcopie8 ¥ t NAyOSaa tl dad KAQa €t SGGSNE FyR RAFNEB Syi
Kamehameha Schools and Bishop Museum Archives, none described her opinions about Hawaiian

education or politics. In the writings | was able to review at the Bishop Museumandhiameha

Schools archives, the princess mused about her daily activities which centered upon receiving visitors,
gardening, practicing music, and attending church.

LG &6l a&a YIFIYSKEFEYSKI {OK22faQ SFENIASad t€tSFRSNAZ ¥
ey i KdzaAl aGAOFtfte O2YYAGOSR (2 AGaA Ylydz €t €F 062N OdzN
{OK22f F2NJ.2@8a ¢gla OFltftSR (KS alydzadt {OK22f 0SSOI
Mdppo> LIP mMpOod { & | NI Jabhdd@uyiclia dnd peBakdgidkivgsde resu of Y I y dzl €
prejudices that he inherited from his American missionary parents (Beyer, 2007, 2014, & 2017) who saw
nonWhitesandnod KNA alGAlya Fa ySSRAYy3I | adaoOkKz22f aeaidsSy G2
necesi  NB G2 tSIR GKSY G2 | /KNRARaAGAlLIY fAFSeE o. S&8SNE

CNRY G(GKS 0S8S3IAYYAY3 2F YIYSKIYSKI {OKz22faQa {OK
through a curriculum designed to build skills and values to become proper Christian wives and mothers.

By 1931, President Midkiff introduced ti&enior Cottaga&here all female students were required to
practice mothering skills with live babies until it became an elective in 1965.

They took classes in academic subjects in the morning and in practical tsubjehe

afternoon, and five days a week they did three hours of manual work, with additional

hours to do laundry on Monday, ironing on Thursday, and housecleaning on Saturday.

(King & Roth, 2006, p. 37)

¢KS O02y3aINHSyOS 068G6SSy wo ! NYadNRy3a YR . AakK
I g AAFYaQ ¢2N] SGKAO ¢l a SOARSYyUlG Ay | £SGGSNI . Aa
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2NAIAYFE GNHzaGSSa OK2aSy G2 RANBObGerwitliBshadT t NAy OSa
KFR SyiGN¥zadiSR 1 @8RS (2 GFr1S G4KS tSIR 2y RS@St2LAy3
(Kent, 1965).

| notice your remark about the disinclination of the Hawaiians to work. For the good of

the pupils and in justice to the Schotbie full amount of work heretofore required should

be insisted upon at least, and any that do not cheerfully conform to the rules should be

cut off from the privileges which they enjoy at so little cost to themselves. (Bishop, 1895)

It was not untill944, 57 years after its founding, that a collggeparatory curriculum, one of
three curricular offerings, was introduced to serve a small minority of its Senior Division boys during
grades 10, 11, and 12 (Kamehameha Schools, 2022). The introductios sxiall college preparatory
track left the vast majority of Kamehameha Schools boys to train in either vocational (e. g., trades) or
general (e. g., basic business) subjects. Although this new curricular innovation represented
YIFYSKIYSKI { dp&tare fiotn @ niarfuddBabor ciRriculum, it did little to increase Native
I g AAFYyaQ NBIFIRAYSaa F2NJ dzyAOSNEAGE addzRASa o0SOl dz
Schools boysand it excluded all its girls.

It was not until the midl960sthat Kamehameha Schools trustees finally departed from its
manual and vocational curriculum priorities. After collecting and analyzing concerns from Kamehameha

Schools students, graduates, and teachers, the-reslbected Booz, Allen, and Hamilton consgtfirm
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I OKAS@SYSyl GKNBdzAK | O2YoAylGAz2y 2F aStSOUGAD
academic performance and enrichment programs that wotldrggthen academic skills of those not
admitted to Kamehameha Schools (King & Rothh nnc o ® ! f §K2dzZaK . 221 3% 1 ffSy>

consultants submitted recommendations aimed toward transforming Kamehameha Schools from a
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manual education school toward acdlé&s LINB LI NI} 62NEB 2y S>> Aida GNMzAGSSa
first 75 years committed to curricula that €Sy SNI G A2y a 2 F t NR Yy Ofdippedt | dzf KA G
to pursue university degrees.

Englishonly School

In choosing to perpetuate R. AR (i NP Yy 3 Qangulgy fdfekeaicks through its policies,
Kamehameha Schools became a large, private, Nagwang school that inflicted cultural trauma upon
the very people whom it was established to serve (Eyre, 2004; Kahumoku, 2000; WatsonGAZ20).
GKSANI Oft 2aS LISNE2yIFf NBfFIA2yaKALA ¢gAGK GKS ! Nyaid
AKFNBR wod I N¥YalidNRy3aIQa LINB2dzZRAOSa (26FNR ~“1fSt2 11
{ OK2 2 f &-0nly pdligy that ivas iatroducedpon their founding. When Kamehameha Schools
began admitting students in 1887, it had adopted the strictest Engligi policy in the Kingdom,
AYLRAaAY3I Al dzl2y |ttt addzRSydaz GSFOKSNERXZ FyR adl ¥
trustees, Kamg I YSKI { OK22f aQa FTANBOG LINAYOALI X 2AffAlY
only school environment in all settings. Any students who used their mother tongue at Kamehameha
Schools suffered harsh punishment (Eyre, 2004; Goodydar I LJdzIKahurmokum2®0D). As a
LINA @I GS a0K22f 3 YIYSKIYSKI { OK?2 2ohlyipal@y ninSykedsS NB 6 S NB
before the Provisional Government was able to pass Act 57, an infamous statute that prohibited
Hawaiianlanguage instruction across alll ¢ Iséh6ols starting in 1896.

GoodyeatY I ~ Il Lddzl oHnamnO y2GSR GKIG 6KSYy tNAyOSaa ¢t
I g A~ AQa aoOKz22fa ¢gSNB GFldAKG Ay ~“I1€tSt2 1 FglA~A |
schools to diminishie) Y2 G KSNJ G2y 3dzS® Ly adSI-Bomn hdsiandahddis 0 KS  LINK
TNASYREAE 6K2 SESNDOAASR [dziK2NAGE 208N GKS a0Kz22ft =
English was best and that the indigenous language was not only irrelevant, Yol NP dza ¢ -6 D22 Ré S
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Y"1 Lzl S wamnE LI onvd ¢NIFIFAOLffeY GKS RAYAYAAKYS)
{ OK 2 2 t &dply goljciads okcarfed swiftly. Fifty years after Kamehameha Schools was founded,
Frank Midkiff, its Hawaiiaspeaking pesident, tried to offer Hawaiian language at the schools but
struggled to finda sufficient number of textbooks and fluent language speakers to make these early
offerings successful (Mitchell, 1975).
Concluding Comments
As he neared the end of his lettof invitation that inspired this research, Castle told S.
Armstrong that Native Hawaiiassood steadfastijoyal to their Queen because the United States
offered a mere pretense of a nation that would endow all its citizens with equal and unalietgtiike
The difficulty is that the majority of the people, that is to say the native Hawaiians, on the
GK2fS FNB NIGKSNIAY FF@2NI 2F KSNI ovdzSSy [Af A~ dz
an inability on their part to appreciate and to judge pauiberty. Perhaps because they
INBE 2yfeé G222 ¢Sttt gl NBE 2F GKS FIFOG GKIFIG aD2@¢
0KS LIS2L) S¢ Aa | FNIdzR FyR F RSfdzaA2y |yR | ay
States, particularly in those sections gaved by the element imported from Europe
which stand on an intellectual plane slightly above the Hawaiians. (Castle, 1891)
After gathering and analyzing hundreds of pages of the personal and professional writings of
three members of the Armstrong family: parents R. and C. Armstrong and their son S. Armstrong, | saw
that their bigotry toward Native Hawaiians was consistent, peraist@nd unambiguous. The
I NYaGNRy3AQ LINBE2dzZRAOSR @ASga 2F bl GADBS gl AAlLYya
widely among the children of their fellow missionaries. While serving in their respective educational

leadership roles, both fathreand son R. and S. Armstrong successfully influenced curricula and policies
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at Nativeserving schools that created the conditions that subjected generations of Native Hawaiians to
schooling where their mother tongue was

completely banned and whose cumila was specifically designed to relegate them to domestic and
manual labor occupations.

Nearthe end of his Punahou Jubilee oration, S. Armstrong described the ease with which his
FStt2¢ tdzyl K2dz NI Rdzr §Sa O2dzZ R &teythan yidk @it dzeOK A f RNS
barefoot Punahou boys, now, after years of struggle rich from your sugar plantations or other business,
gAtf 0SS @2dzNJ a2ya ¢K2 OFy @gAGK2dzG |y STF2NI 32 G2
1891, p. 23). While Srixstrong did not elaborate on why he chose to share this message with his
FStt26 tdzyl K2dz INI Rdzr 6Sax +ta F blFdABS 1 gl AALY tdz
culture and traditions, | highly doubt that he would have conveyed it to Hamptdtaorehameha
parents. Statements made by the Armstrongs and their fellow missionary children to each other about
Native Hawaiians revealed that their political and economicistdfests motivated them to introduce
and sustain school policies and currictilat would keep Native Hawaiians from accessing the kind of
academic preparation needed to qualify for the kinds of influential and-pagling positions that their
OKAft RNBY IyR RS&aOSyRIyta KI@S 0SSy FoftS G2 200dzLR

Intheend, @ OdzySy ida GKIFIG RFGS o6101 G2 myom RSY2yaidNt
Native Hawaiians and the policies and curricula they introduced to Nagéimeng schools throughout
the Hawaiian Kingdom were indeed connected. The adverse educational effectdioa Nawaiians
GKFG 6SNB AYUNRRAZOSR o6& GKS ! N¥yadNRBy3Ia GKNRdAAK Odz
generations. The primary sources referenced in this research are not readily accessible and reside within

F NOKA@S& | ONER & a Shiring & spotlight dn yh&khistory & Kikefdardcolonization in
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L gl A" AS O2YO0AYSR 6A0GK SOARSYOS 2F GKS ! NyadNRy3Ia
appreciation for their culture and language, may not lead to the justice that Native Hawaiians deserve,
but it is an essential step in that direction.
MyreS| NDK Ayid2 GKS ' NYadNRBy3a FrYAiateQa AYLIOG 2y
opposite sides of history Castle, a treasonoudawaiian Kingdom subject, and Tengan, a Native
Hawaiian activist scholarwere both correct. Whether it was through accéssquitable schooling,
citizenship, suffrage, or lawaking, the United States has, thus far, only delivered what Castle described
Fa blFGADBS gl AAlIYyaQ LISNOSLIWGAZ2Y 2F (KSled yAGSR { G}
promise of equal rightor its citizens. As for the future, if the United States is ever to fulfill its stated
ideals and constitutional provisions, efforts to expose its injustices are necessary to achieve pono
(Tengan, 2004).
Part of the process of making thingenois to eyose the injustice the U.S. committed
against Native Hawaiians and the other peoples of these islands. At the same time, we
must acknowledge the agency of our forebears who not only survived their own politically
and culturally tumultuous times, but alsoade claims to territories of pride and honor in
the ambivalent domain of American empire. These are histories, both told and untold,

that serve as the basis tai i ka pono(Tengan, 2004, p. 167).
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ARTICLE TWO
HIDDEMNHISTORIES:

EARLYWATIVEHAWAIIANADVOCATHSORTHEUNIVERSIT®FI ! 2 I L~ L

In my earlier work, have challenged educational researchers, who are committed to exposing
oppression and recovering the histories amerspectives of indigenous and historically
marginalized people, to move beyond the surface study of dominant texts and attend to
perspectives and circumstances that have been buried, written over, or erased. This challenge is
particularly applicable to # study of Pacific historiography where the absence of indigenous
voices is a common problem. (Kaomea, 2014, p:-12Z8)
Moments after defending my dissertation proposal, Dr. Julie Kaomea, one of my committee
members, an Indigenous academic, and critic of hegemonic curricula and pedagogies issued me a
challenge that she has been known to place upon many of her graduateysiiideY &2 | 4§ OK 2 dzi ¥ 2
SN} adzNBaHe¢ YI2YSE | GGNROdzG SR KSNJ simys Ratudpwinichy RAy 3 2 F

speakgo that which can stilbe seen after a wordr figure is erased (Kaomea, 20@003, 2014).

2pr ek dNR / KFE{NF@2NI& { LRG| IOofichinnfaolodyID2eNexprameédd WI Olj dzf
the challengeshe facedak S SELJ I A Yy S Rsous G RP ®A f SSRNNIA B 1 GNI yat
termsousraturd & @& Wdzy RSNJ SNI 8dzZNBdQ ¢KAa A& G2 6NARGS | 52|
RSt SiAz2¥ewant¢ HROOD]y26f SRIS (KIG FAYRAYI (GKS 42N
for sous raturepresentedher with vexing linguistic and philosophical considerations. Before arriving at
Gdzy RSNJ SN} adzNBxé¢ {LIAGF 1 O2yadzZ i SRR FaQaNTiaazydzNISSA RFS2NE Sl
02y OSLIi®d {LAGI] y20SR (KFGxX a{2 | SARS3IISNE Sailof.
problem of definitions. . .the question of Being is general (and) must always be broached and answered
in the affirmative. That somethq is, presupposes thanythingOl'y 06S¢ O65SNNARF X MdpTC X
{ LA QI 1 Q4 édudratuid & G & 8zy RS WJ S NI & dabkBonhtéxtu explanatighSrén & A G K
5SNNARIF Qa a2dz2NOS> | SARSIISNE A YLIX ved®an, nédgatedd |y Sy d A
through others actions.
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Acknowledging that the quality afiquiry can be inadvertently compromised by inadequate
methods or incomplete records, erasures indicate that particular individuals, groups, or events were
denied acknowledgement or presence within extant texts with some level of intention or purpose. Give
that erasures deprive us of a complete or accurate understanding of the past (Kaomea, 2001; 2003;
2014), Native scholars have endorsed decolonizing methodologies (Smith, 1999 & 2012) as strategic
remedies for erasures. Literature on native resistance audivance (Vizenor, 2008) have argued that
producing historiographies that restore the Indigenous presence from dominant narratives enhance
NE GAG@S LIS2L) SAaQ LJzNE dzA (i 2 T -deéte2ntinatiorf (Grandes&idhderSan, NBE 02 y O A
2017;Powel HAHNT *AT SYy2NE HnnyOd wSOFfttAy3a YI2YSIFQa O
designed to critically analyze Indigenous erasures provides avenues to pursue its counterpoint:
LYRAISY2dza LINBaSy OS> &9 NI &dz2NB Aldngside/andhisnécassitataddh O f O
by persistent Indigenous presence presence that challenges the legitimacy of settler occupation and
&2 @S NB A 3 yTiedblay & Cobunl 20R, p. 8).

Among thedominant historiographies written tdescribethe originsoft Yy A GSNEAG& 2F 1| ¢

(UH), Frederick William Beckley, Jr. was one of its early Native Hawaiian advocates, whose contributions

G26FNR SadlotAaKAY3a I FgFA~"AQ& FANBRG Lzt AO dzy A @S NJ
YIdzl " A OKA STX & SteA yaNBHS &2 60S02YS | INIFRdz-r 4SS 2F YIY
1891, Vicel LISF {1 SNJ 2F 1 I g+ A~ AQa FANRG CSNNRARG2NRARLFE |1 2dza$

in 1903, and first instructor and professor of Hawaiian language24.19
Despite leaving his professorship at UH in 1926, Beckley gave an interview to his former
O2fttSIH3dzSa Ay ! 1 Qa a20Alf A0ASyO0Sa RSLINILYSYd Ay |

described his goal of accounting for those erased from Hawaistory.
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The history of Hawaii has not be [sic] written yet. There are many things that no one has written

and no one knows. | have been gathering data for almost tfimtge years now even while |

was teaching at the Universityl am still hunting upnany things. | expect some of these things

to be published after | die, but not now. (Beckley, 1931, p. 1)

¢Sy (23aSGKSNE YIFI2YSI IyR .S01ftSeQa Ayairdakia
study. While the goal of restoring tieNS & Sy OS 2F ! 1 Qa SIFNI & bl dAGS 14l
study with its purpose, | also wanted to address some related practical concerns. As a Native Hawaiian
SRdzOF i2NJ YR NB&ASFNOKSNE GKS FFOG GKFG uponQa O2yid s
extant literature for guidance and precedents as they draft plans for future priorities and goals, | have
0SSy O2yOSNYSR Fo02dzi GKS gl e&a dGKIG SNIadNBa 2F |1
affected their understanding of how UH and its Netserving programs came to exist. Stated more
AAYLX 83 gAGK2dzG | O2YLX SGS FyR | O0OdzNY S F OO02dzyi 2°
to UH, what might present and future Native Hawaiian advocates overlook, assume, or misunderstand
about theprecedents upon which they build?
Background

Two groups of the early Native Hawaiian advocates for UH were either erased or represented
SNNRyS2dzat e gAGKAY SEGFYG GSEGE lo2dzi !''1 Q&-2NAIAY
servingpriok G A Sa ® | dzii K 2idhis®ribgraphie Brenigni&iHollyer, 2008; Kamins &
Potter, 1998; Kittelson, 1966; Wist, 1940; Yap, 1933) credited White and Asian settlers for envisioning
and establishing UH. Among recent institutional repdintst explcitly statS R~ | 1 any2l Qa 32| f
0SO02YAY3 | 1l gkAALY LIEIFOS 2F tSIENYyAy3I o6YS ! dz | 2dz
model Indigenoust SNIDAY 3 AyadAlGdziAzy o6l FgFA~A tIFLI 2 YS | 23

wasrecognizeds the eaiikest source of Native Hawaiian advocacy within UH.
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By consulting archival records, two groups of early Native Hawaiian advocates were recovered.
The first consisted of Native Hawaiian legislators and citizens who worked together to petition their
governnSy 0 F2NJ I Lzt A0 dzyAGSNEAGE AY 1 FgFrA" A 06S0G8SSy
Native Hawaiian advocates for UH becaasthors of the extant historiographies (Brennan & Hollyer,
2008; Kamins & Potter, 1998; Kittelson, 1966; Wist, 1940, ¥@83) either diminished, misrepresented,
or erased their work thaled to the establishmentai KS / 2t € S3S 2F 1L gL A~ A Ay wmd
I FgFA"A AY mMpHN P
A second group of early Native Hawaiian advocates for UH emerged between 1959 and 1977.
This group was distinguished by their use of broad and inclusive coalitions of stakefditrges and
non-Natives, university and community leaders, academic and cultural experi® worked tirelessly
to improve UH via programs designed to: preseregvhiian language, history, and culture and increase
enrollment and graduation outcomes.
Taken together, erasures of these two groups of early Native Hawaiian advocates for UH from
the extant literature and institutional reports provided a gap worth redbing. To avoid confusion, all
references to early Native Hawaiian advocates herein will include those key individuals who worked to
SadFofAaK Lzt AO KAIKSNI SRdzOFI GA2Yy AYy 1l gFA"A 0Sig:!
that UH introduce Nativeserving programs between 1959 and 19Reécords | found in the UH Archives
indicated that these early Native Hawaiian advocates did the work needed to establish-Sktimey
programs at UH and drew inspiration from their expertise and sense of kulesgsnective of heir
ethnicity, occupation, and universigffiliation. The decision to describe these early advocates by using

an inclusive referent arose after realizing that all espoused a commitment to Native Hawaiians and their
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language, culture, & KA a0 2NEB (GKI G0 GNIyaOSYRSR GUKSANI RAFFSNBY
recovering, documenting, and celebrating contributions made by early Native Hawaiian advocates for

UH arose out realizing that some of the problems they identified generationsstii@ersist today.

Statement of the Problem and Research Questions

. @ GKS SINIe& ™ot nedidancalNi dungdiofiwh® Hdd bEeh sty
UH students since the 1950sonfronted her concerns about the paucity of Native Hawaiian estisl
at UH heaebn. In 1972, Wery applied for sabbatical and a grant to research factors behind Native
Hawaiian underrepresentation at UH. One of the goals she set for her sabbatical project was to develop
strategies that UH could use to increase its Natiawaiian students and graduates.

After meeting a young Native Hawaiian doctoral candidate, Norman Piianaia, who shared her
concernsWery and Piianaibegan outreaching to Native Hawaiian students and community members
to solicit their concerns about thproblem and suggestions for potential solutions. After gathering and
analyzing data from these Native Hawaiian stakehold&tsry and PiianaipublishedWhere Are the
Hawaiians: An Inquiry Into the Effectiveness of Education for Disadvantaged HawaigiantSon the
Nine Campuses of the University of Hat#4ii973), the largesand most rigorousproject conductecn
Native Hawaiian college students to date.

Nearly 50 years after Wery and Piianaia published their findings and recommendations,
institutional data reveal that the percentage of Native Hawaiian students at UH has still not reached
parity withthe percentage of Native Hawaiians in the larger comnyuiirevious researchers (Hokoana,
2010; KuikahDuncan, 2016MakuakaneDrechsel1999; Matsumoto, 2010; Oliveira, 2005) have

SEIFIYAYSR FILOG2NAR FFFSOGAYI bl GASBS | I doutbomdsy O2ff $3:

13 Referred to hereafter ag/here Are the Hawaiians?
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broadly, yet, Native HawaiianSty'F Ay GKS € SFad tA1Ste& FY2y3 1 1FglF A~ A
(WongWilson, 2016)The kvels of disparities for this study were confirmed via baseline data that | had
SEGNI OGSR FTNRBY GKS ! o{d / SyadzaQ ! ddasfoledthat/ 2 YY dzy A G
while 2% y R o m:’z  2Whitd ahd@\bian Tediderits, respectively, were university graduates, only
17% of its aboriginal people hadtainedan equivalent level of educationsliccess

. SOIFdzaS RA&LI NRGASE rad¥aey Ithvelremdired Wwide endl pedagtdn® S NB& A G &
this study was designed with hope that a new historiograplyy S G KIF G NBaidi2NBa GKS LI
early Native Hawaiian advocates and explains the significance of their contribytipight inspire
greater numiers of Native Hawaiians to enroll at and graduate from UH. To guide this inquiry, the
FT2tf26Ay3 ljdSaidAaz2ya 6SNB RSOSEt2LISRY MO 126 RAR !
SallroftAaKAYI YR AYLINROAY I Llzof AROA KK ABKKS NO 2SyRIONMN- aidkR2A
early Native Hawaiian advocates establish a foundation for future NHiiweaiian advocacy at UH?

Methods

Indigenous researchers have used archival methods as a néanmslarify their current view of
historyo [ 2Y I g AYFS HAMTT hQ. NASY S H2OWITE PuhgaSdrerdileH nnn 0 X
2017), governance (Osorio, 2002; Beamer, 2014), traditional practices (Ohman, 2017), and culture
O¢k el O HONMSNIONB n2QK2E1 NJ ¢S tdzy3ItF {2YSNBAfE SQa NBL
AONRTAYy3IE@ AAYATINI G2 (KAa aiddzReQa NBASHNOK LzNLIZ2 :
seeking and cultivating ways of recognizing and reaching for namesdifferently might histories
mightacademiat 221 AF ¢S | f gl &a | aadzYySR LYRAIASy2dza LINBAS
Primary source data from archives and eyewitnesses were consulted to increase my understanding of
GKS ¢ &a ( Kative Hawaimadwdated cdntributed to establishing and improving UH.

These primary source data were sought because numerous early Native Hawaiian advocates for UH
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0SG6SSY mMydH YR MpTtT HSNBE SAGKSNI 2YAOGGSR FNBY 2NJ
KAZG2NRA23INI LIKASE YR AyadAddziaAz2ylf NBLER2NIADP ! NOKA
O2ft SOGSR FNRY GKS {dGFGS 2F 1Fgl A" A ! NOKA@SE | yR
sessionsand2 Yy 1 Ka Ay 2 NRS NJsiegearthyjiestiéndld G KA &4 addzReQ

The onset of the COWAI® pandemic presented unique and unexpected challefigethe
personnel managing these two local archivasd for me aswelt Kdza = RA & O0dzaa A2y 27F (KA
research methods will first descrilaecess restrictions, followed by a summary of its data collection and
analtical methods.

¢KS {GFrGS 2F 1FgkF A~ A | NOKAG@Sa aSNwWSa Fa GKS 27
from the Hawaiian Kingdom (184892), the Territory (1961950 'y R GKS {41 4GS 2F 11| 4
present). At this archive, | reviewed legislative records consisting of bills, petitions, and committee
NBLR2NIAa G(KFG R20dzYSYdSR GKS 02y i N damdrd stgblishiggF ! | Qa
a public univesity between 1892 1921 and toward introducing Hawaiigerving programs between
1959-1977.During the first COVIR ¢p a4 dzNHS Ay Cl €t wnuwnX 020K GKS {dF
were completely closed to researchers, however, it was the first toeadp the public in early Spring
2021. Once reopened, appointments were not required, but access available to the public was limited to
two days per week. By May 2021, access to the State Archives was expanded to four days per week and
sevenhoursperday. S 6 SSy hOG20SNI wanuwn FyYyR Wdz & HnumI L O2y
Archives on 14 separate occasions.

PG GKS {GFraGS 2F 1 gl A" A | NOKA@GSAS G HKrigndly NOKA OA a
access to their databases, findingguide | YR AYRSESa®d ! FGUSNI O2YLX SGAy3I |
I ANB SY Sy i = éfreeldigitalpyomgraplis lofahkir records was permitted. Primary source data

GKFiG 6SNB SaLISOAltte AAIYATAOFY G T2 Nlyinrgoz ful § dzRe A
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GSEG O2LMASE 2F (KS OAGAT Sy LISGAdGA2ya F2NJ I dzy A @S NI

l'FéF A~ A AY ™dbn mgranitcallege dnd & uhidersity Drought by NativeyHRwaiian
legislators, and bills that sought to esllishHawaiianeducationand support programs at UH.

After proving my faculty and graduate student status, | was able to access the UH Archives. To
access their records during the CO\NMDpandemic campus closure, | had to submit email requests for
reseach appointments with a list of the documents | wanted to review. Once my requests were

approved, each research session was limited to three hours. While | was not permitted to enter the

actual UH Archives, the items | requested were broughtto aclasseoanii KAy | 1 Qa | I YAt G2y

Flashfree digital photography for ofite transcription and analysis was also permitted

The UH Archives serves as theversitys2 8 0 SYQ&a 2FFAOALFf NBLIR2AaAG2NR
generated by its regents, presiden&giministrators, and governance bodies. The UH Archives supported
this study with evidence about the of Regents decisitaiking, curriculum proposals for Hawaiian
{ddzRAS& YR [Fy3dzqr3SE FRYAYAAUNI G2NBEQ YSY2NI yRIZ
president by the Committee for the Preservation and Study of Hawaiian Language, Art, and Culture (The
Committee) (1959 1977), Wery and Piianaia (1973), and Joesting and DuPont (1975).

The most revelatory primary source data collected from the UH Archiees produced by The
Committee: an entity established in 1959 by statute during the last Territorial Legislature to advise UH
presidents on preserving authentic sources of Hawaiian language and knowledge. To date, none of the
dominant texts and institutioal reports credited The Committee, let alone its members, as early Native
Hawaiian advocates for UH. | conducted faesearch visits at the UH Archives between December 2020
and June 2021.

PFGSNI O2tt SOUAYy3 (KSaS R2 OdzanfyHiArcNiEes, &nblysis T NB Y
began by organizing the digital photographs by archive, subject, date, and finally, effect of advocacy at
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UH. Once organized, | began transcribing the documents, while looking for key events and salient
themes that provided evidece to answer my research questions.

While preparing to conduct research at the UH Archives, one of the UH archivists asked if | knew
Norman Piianaia, cauthor of Where Are the Hawaiiar(@973). | replied, with regret, that | did not
know him. Because #harchivist knew Norman Piianaia well, she graciously introduced us by email.
After sharing my research goals and building rapport with Norman Piianaia via email correspondence, he
introduced me to his elder brother Gordon Piiaiana, who was working asdaigte assistant at UH
during the early 1970s. While corresponding with Gordon Piianaia via email and telephone, he referred
me to two UH professors who wenevolved in the events and advocacy that led to the estabiisiit of
the Hawaiian Studies Prograirs. Jack Ward and Davianna McGregor. On one occasion each, | was
able to meet Dr. Ward in person at his home and Dr. McGregor virtually via-lameodiscussion
platform.

¢CKdza > GKNRBdzZAK GKS ! 1 | NOKAGA&GQA athgri NP RdzOGA2Y
eyewitness accounts from those who were involved in events and advocacy that led to the Hawaiian
Studies Program at UH. Because all four eyewitnesses hold esteemed status for their academic,
community, and cultural contributions, in addition to beiclgerished Rpuna, | was mindful tehow
respect and courtesy throughout our interactions. | also took care to ask if my analysis of the primary
source data was accurate and to request their permission to discuss their contributions in my study.
After expessing some surprise that a graduate student was looking at the&fold documents, all
the eyewitnesses extended their support for and validation of my research.

By noting salient themes in both the archival documents and eyewitness communications,
O2YLI NBER ¢KIG GKSaS RFEOGIF NB@SIFHESR Fo2z2dzi GKS |1 Q&
accounts within the dominant texts. Throughout my analysis, | privileged primary source accounts over
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daS02yRINE &2dz2NOS RS LI Ollignagudcates. Finglly, IQéveldpédmd Bxceb | G A @S |
G2N] AaKSSG G2 GNIX O]l SFEOK SINIeée FR@20FGSQa O2y i NXO dz
performed, sources of the evidence, and the effects that they produced.
Methodological Frameworks

I built this studyon two methodological frameworks in order to achieve two distinct objectives.
CANBGEZ 1 FglAALY GSFOKAYy3IA Fo62dzi Y2~ 21 n~ FdzKldz G2 |1
with Hawaiian culture and values. Second, the functional purpose of acadtsrature reviews offered
a framework upon which to explore erasures, errors, and inconsistencies among extant texts.

blFGABS I gFAAlLYya AaGNARGS (2 1y2¢ GKS Yzad I O0O0dzN
0S50l dzaS (GKSe& KSfL) dza dzyRSNEUGIF YR 2dzNJ NBfplyk A2y a KA LA
maolZ &l gl AAlLYy 3ASySIt23ASa INBE GKS KAAG2NRSaA 2F 2d
identity of our ancestors their great deeds antheir follies, their loves and their accomplishments, and
GKSANI SNNBENE |yR RSTSIGa¢bbWhDS™ BYE28 A2K| AN 1 d2KM- daidb HIF SNISLJ
incomplete or erroneouspur knowledge about oufamilies, communities, and histories is
compromised.

. S0OIdzaS NBO2yOAfAy3a SNI adaNBa 2F |1 Qa SINIe bl
historiographies was my goal for this research, | designed it using a framework that would allow me to
evaluate gaps and discrepancies within extant literature. Bypasing and contrasting secondary
source data (e.g., extant historiographies, newspapers, and institutional reports) against those from
primary sources (e.g., legislative journals, institutional records, and eyewitnesses), this critical literature
reviewava G2 LINBSaSyld yS¢g Y2~ 2tSt2 | o02dzi 8SdG dzy OSt So NI

6K2 O2y(iNROdziSR (2 SadlofA&KAYI | | éderkifighrogiams. | NB S & i
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Results
Data collectedvere organizednto chronological or@ NJ YR 6 SNB &SLI NI} GSR Ay

founding (1892m pH MO X G KSYy | 1 Q& | | -getvikgiptogfamis (1eEHA7B)aDath Y R b I { A ¢

O

from secondary sourceas SNB | yI f 8T SR FANRG G2 | O002dzyd F2NJ GKS |
followed by those from primary sourcestoO 02 dzy i F2NJ G KS LINB&ASyO0S 2F 'l Qa
advocates and their contributions

z ~

hy . SO02YAy3 (KS aCoflBlawsNI 2F (K ' YADSNRERAGES
¢CKS | dziK2NJ 2F !'1 Qa 2fRSad KAaOG2NAR23INI LIKe gl a R
an AsiarAmerican and a needucator. William Kwai Fong Yap was born in Honolulu to Chinese
AYYAIANI yiGa yR INBG dzLJ | GG Sy RA Yy BtreetiCaneefChurci wS @S NBS
ahdarzyo 2KSy KS 683ty FRG20FGAY3I F2NI I dzy A OSNBA G
' 61 A" AD
The Birth and History of the University of Hawait (oo 0 0 > -pyblisha@rmemairSdoriisted
of essays he wrote tdocument his threamonth petition drive and letters that he solicited from former
territorial governors and UH presidents. Yap began his essay with an atteyrbbing opening
sentence.
Several of my intimate friends here have urged me to write a troeount of the history and
founding of the University of Hawaii, established April 30, 1919, and to tell what prompted me to
become the initiator and original leader in the movement to bring the above institution into
being. (Yap, 1933, p. 1)
Yapexplainek A & AYyGSNBald Ay SaidlofAaKAy3I | dzgrABSNEAI

KAd FANRG OAaAld (G2 KAAa LINBYyGaQ K2YStFYyR® / KAYIl Q&
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ALRRYazNBR dzy A OSNEAGASA A YLIND aizafidr efforts [ ¥ap hintédia NJ RS a O NJ
having personal motives for desiring a pubkElgzy RS R dzy A SNEAGE Ay | g A~ A D
L, YR KAda 6AFS KFER StS@SYy OKAftRNBYy® 2KSy | | L
postsecondary schooling availableHiawaliwasthS / 2 £ £ S3 S 2 Frart ihsatlitianfokused € | Y R
on training workers for the dominant industry of the time: sugar and pineapple plantations.
This newly formed institution of higher learning had a very limited curriculum, and many young
men and women whose ambitions were to become medical doctors, lawyers, and teachers, or to
follow other professions, could not secure here the training they ®ishz | Y RX 6 SNB a Sy
F2NJ KAIKSNI SRdzOF GA2y (G2 YFAytryR O2fttS3Sa I yR
proposed the plan of raising the College of Hawaii to the rank of a full fledged university, with
complete courses of training forlgdrofessions. (Yap, 1933, p. 2)
Thus, without speaking directly about his children, the professions Yap listed offered sufficient
clues to deduce that his support for a comprehensive university emerged out of wanting his eight sons
and three daughtersa be able to train for desirable, highage professions without having to leave the
Islands.
As Yap asked his wétl-do acquaintances in the banking arena to support his university
petition, he was surprised by those who did not want to endorse suchsituition.
Seven of my best American friends and the most influential citizens in Hawaii, were not in accord
with my plan and my view of the matter, therefore they refused to sign the petition which | had
prepared. They agreed that my plan had merit bohiended the time had not yet come for
Hawaii to have a University. (Yap, 1933, p. 3)
After gathering 435 signatures, 65 less than the 500 he had hoped, Yap submitted his petition to the

/283804 NBISYyGa F2NJ dza$ A Yapn838). dzLlO2 YAy I mpmep S
101



. @ 02y adz (pulfished bookJRkere heSderfiified the dates and tasks related to his
advocacy for UH,noted that hispetition drivespanned three months (November 1918anuary 1919).
Because Yap was personally unable to trangeectaw-making needed to expand the agricultural
college, he was forced to acknowledge the legislators who introduced and voted on bills to fund the
university expansion. However, rather than fully account for those who enacted legislation for the
universty expansion, Yap made only cursory references to an incomplete set of Native Hawaiian
lawmakers and characterized their contributions as merely passing bills between the chambers.

aldziQa aSylriz2NE 2 W /2SSt K2 dMmodswhorKBap FANRG 27T
ARSYUGATASRI a4l I LILAf @ Ay legblatureby Représkritafive W .JACoethyg (i NB R dzO |
LINE OARSR T2NJ 6KS SadlofArakySyd 2F | /2t€838 27 | 3
Coelho was not a representaéi, but rather a senator, serving his second term in the territorial
legislature. Besides Coelho, Yap used a single sentence to describe two additional Native Hawaiian
fF6YF]1SNE 6K2 O2y iNROdzi SR (2 G(KS dzyA SEXKihgie SELI y.
020K RAR YdzOK G2 ONARYy3 | o62dzti GKS O2yadzyyYliaArzy 27
1933, p. 5).

9SSy O6SF2NB |, FLIQa | dzi20A23INF LIKAOLKE o6221€tS0 o2
KAY | LIISEHNBR ¢ A KftheKSversitgof/Hayabd) d C I KR SMK2 | I LJ RAR y 2
source of this attribution, located itinarS RA G 2 NA I f LJzof AAKSR Ay onl Q& ySga
March 30, 1927After describing the RegerHecision to award Yap an honorary degrdes Ka Leo
FdzK2NJ a4l GSRE a2AfftAlLY Ygl A C2y3a | ILJ KIa 0SSy FAi
University of Hawa® 0 éd!y K2y 2N} NBE RSIANBS F2NJ GKS dzy A OSNEA G &
Thurstong K2aS LI NBSyida 6SNBE SINIeé ! YSNh&towedtheNP G4 Sadl yi
F33INFYRAT SR GAGES (G2 2yS 2F wS @S NHBohkyoigarahg y Q& LI NA
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thoughtwell2 ¥, | LJ® {2 SyRdzZNAYy3I Kla ¢KdNBEG2yQa Y2yAl1SN o

articles and Ukyenerated media about Yap from the 1920s to the present and has been memorialized

on a large bronze plaque hanging atthe egtr@S 2 ¥ | an@résedrddddiB&liibiary: Hamilton.

¢KS 5AaaSNIFGA2Y ¢KFIG /2YYSY2NFGSR YAY3I YIFYSKEYSKI
In the late 1930s, members of the Hawaii Educational Review Board met to determine a fitting

way to comnemorate the first 100 years since King Kamehameha Il introduced universal public

schooling to his kingdom. The group of veteran educators on the Board decidefintemican

Foundation of Public Education in HawaB37), the recently completed dissertati by Benjamin Wist,

RSIYy 2F !'1 Qa ¢SIFIOKSNR /2ttS3Ss g2dA R YSSO GKS 3IF21
. & M@pnnI 2Aa0Qa RA&AaSNACentdn2of Puldlic Educhtideairt Hawiak $880 | & | 0
1940
After providingaddt A f SR OKNRy2f 238 2F (KS RS@OSt2LIVSyd 27
KAIK aoOkKz22fas 2Aa0 YIRS aK2NI &AKNATFG 2F !'1 Q& 2NA3;
o8 O0fFYAY3I 1| &I A “edonohiB stakuRfSriéausing a dlogv star gost-SeaoAdary
2FFSNAYIEA AY 1 FglLA~ A
There are several causes to which may be attributed the delay in the initiation of higher
educational provisions in the Islands. One such cause may be found in the character of its
population. Thes® f f SRSAVEARR&E FTNRY HKAOK adFdS dzyA dSN
of students was, until very recently, comparatively small in the Hawaiian social organization.
(Wist, 1940, p. 193)
Immediately aftelR A & LJ- NI 3 A y 3 dotiodorommia status, WiaudedAm@rican
missionaries for creating the preconditions for pdsS O2 Yy Rl NB S RdzOl GA2Y AYy 1l gl A
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King Kamehameha lll as the visionary and progressive sovereign who established universal public
education inl | ¢ larkdd'who made suclearning available to all his subjects (Goody¥dr ~ Il LJdzl = H A MO |
¢CKS tNRGOS&aOlIyld YAaaAr2ylINASa OFrYS (G2 gl AA & o
atdrdsS 2F [/ KNRAGALY OAGAL AIT..Gwvasyadpéovision/fOthedzZRS R Ay
establishment of schools. .within a decade a beginning was made in secondary schooling. But
these missionaries would not have been true to their New England traditions had they not also
envisioned college training as a crowning achievement of thbors. (Wist, 1940, p. 193)
When Wist accounted for those involved in establishing UH, he focused on Wallace Farrington,
K2 ASNIBSR a | FgFrA"AQa A2OSNY2NI FNBY MPpHM (2 MEpH
only one Native Hawaiian for effigrthat led to its founding. Like Yap (1933), Wist misrepresented the
al dzA &Syl 2NDR& LRaAAGAZ2Y D
The first official step toward the founding of the present University of Hawaii was taken by the
Special Session of the Territorial legislature in 1905 wittattaption of the following resolution,
prepared by Mr. Wallace R. Farrington and introduced by Representative William Coelho. . ..
(Wist, 1940, p. 194)
Yap was the only other neWhite advocate for UH that Wist named in his book and he
I G G NR 0 dzii 8vBs tq his pafeatal eRds.
The steps taken toward establishment of a university in Hawaii seem to have been results of
community rather than official college initiative. There were parents who desired for their
children the opportunity of higher educath at home, education of liberal arts character. . ..

Among the former group was Mr. Kwai Fong Yap...who circulated a petition securing general

support from persons of prominence. (1940, p. 197).
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lylFfeara 2F 2Aa0Qa 6 mdn n tevedldd thie@ meievaoahid LIK& | 6 2 dzi
deficiencies. First, despite having the academic training, professional experience, and physical and
temporal proximity to primary source documents and eyewitnesses, Wist erased all but one early Native
Hawaiian advocate forUB.SE( > 3IAOSy KA& 06221Q4& GAGES IyR GKS
O2YYSY2NI 4GS AGa OSyGSyyAlftz 2Aa0Qa ompnnd KAAG2NA:
Y230 O2YLINBKSYyaA@S KA&AG2NA2INI LIK& S¥HNBI 6I1SA RAGAE 40

Territorial Normal School and Teachers College, Wist has been regarded as the most authoritative

KAAG2NALY 2F 80K22tAy3 AYy 1 F6lA Az a4 SOARSYOSR o
The Graduate Student WhoBecamé®aot A FAO | F gl A~ A | A&A02NAI Y

5F AR YAGGStazy SFENYSR I YI &dSNIngHRBDINERS Ay KA
Collegeof Hawad mpc c 0 X | alidzRé KS RSaA3IySR adG2 LI OS (KS

basis for future studies by lfihg in gaps and correcting errors found in the present state of University
OKNRyYy2f238¢ O0LID AAAO® ! FOSNI SINYAYI KAa Yl adsSNDa |
KSFR fAONINAFYZ I any2l Qa | Fishuntl hiddgath/in21988'SOG A2y Odz
Kittelson (1966) traced the earliest known example of go§ O2 Y R NB SRdzOF GA 2y AY
MypnI ¢gKSYy h~ I Kdz / 2ff S3S-a8t0@&yRKANdz OOMKANRA Odzf dNVid2 & 84
experiment with teaching collegevel subjects lasted two years. By ctedj Punahou with the
AYGNRRdAzOGA2Y 2F KAIKSNI SRdzOF GA2Yy AYy 1l gFA~ AT YAGG:
of ' YSR blFGABS 1 gFAALFYya F2NJ GKS RSYAAS 2F t dzyl K2 dz
Oahu College failed because the Islands lacked alsibaldy of students who were qualified by

previous training to benefit from college study. There were too few of the better educated

1 Source: Kittelson Obituary. The Hilo Tribune, March 6, 1988, p. 8: http://go.hawaii.edu/PaF
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missionary children and the numerous Hawaiians wefqgdpared. With little need in the Islands
for more nonfunctional rading and writing than already existed, the demoralized Hawaiians saw
little need for anything more than a token education. Since missionary children could...prepare
for the ministry, law, or medicine elsewhere, there was no need for a similar (collegeuawn
in Hawaii. (p. 3)
As Kittelson (1966) continued tracing the origins of high& dzOF G A2y AYy 1 F &F A~ A X |
question whether Native Hawaiians could benefit from psstondary education. For example,
Kittelson (1966) ridiculed Hawaiian nmemehs who sent Native Hawaiians abroad to train for occupations
of vital importance to the Kingdom.
The inadequacy of public schamllege preparatory work was demonstrated in 1868 when the
Hawaiian Legislature established a medical school in Honolulu for Hawaiian youths. However, the
appropriation was transferred to another department when no applicants were found qualified
to take the courses. Nonetheless, the Hawaiian Monarchy still entertained illusions about the
prospects for higher education. (p. 4)
By using the introductory chapter of his thesis to first criticize Native Hawaiian families,
students, and then their sovereignisittelson prepared his readers for the prejudiced views that would
follow throughout his historiography. For example, after giving primary credit for interest in higher
education to the American missionaries and their children, Kittelson lauded immigspasifically
foreigno 2 Ny LI FyaGFdA2y @g2N]ISNBRZ & GKS A Wodgrandzga F2 NJ |
F2NX¥SR GKS ydzOf Sdza 2F | YARRfES Oflraa ¢gKAOK oS3ty .
(p. 5).
I f 0 K2 dzZa K Y Aidgiafhly dale ronay démeadnin@ références to Native Hawaiians,
YAGGSEaz2yQa O6mpccy GKSarAa aidlyRa dzyYFGOKSR |yYyzy3a
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YydzYoSNI 2F 1 Qa SFENIXI@& bldAdS 1 gl AAlLY loR&2 OF §Sad h-
source author to identify Representative Luther Kanealii, sent to the House byfMAlR a2t 21~ A @2
as the earliest Native Hawaiian advocate for UH.

The Hawaiian Kingdom made a last formal attempt to establish a college in 1892. On June 27

Repesentative Kanealii of Maui introduced House Bill No. 85 to establish a college in the

Kingdom. Although the House Committee on Education favored this bill, it was eventually tabled

on the grounds that a college would be too expensive and that the time mat ripe for

establishing this institution. (p. 8)

Kittelson (1966) also was the first author to note the presence of Native Hawaiian men who
LISGAGA2YSR GKSANI 320SNYYSyld F2NI I dzyAGSNEAGE Ay | |
petitionedtK S [ SIAAE | GdzZNBE F2NJ I ¢SNNAG2NAI f dzy A OSNREAGEE

Kittelson (1966) continued his chronology by naming, albeit with errors, four Native Hawaiian
legislators who fought to establish public higher educatiorl@wak?! Daniel Kanuha [sic], David
KupiheaW. J. Coelho, and Charles E. King. Kittelson credited Senator Kanuha with introducing S. B. 62 a
oAft G2 ONBIFGS Fy 3ANROdAZ GdzNF¥ € O2tf SIS Ay mMpnmI w!
1903, and Representativ@oelho for introducing Fagfid i 2 y Q& NB a2t dziA2y Ay wmdbnt d
KAYZ YAGGOStazy omopcclO0 YAaadraSR {SyFrd2NJ /2SSt K2Qa |
Legislature.

Toward the end of his thesis, Kittelson (1966) credited a final Native HawaiiarioS€harles

E.King, forhisla¥ { Ay3 SFF2Nlia (2 SadlotAdaK ! 1T K26SOSNE &
I NB&LRyasS (G2 FL0Qa LSGIAGA2Y RNAGST dhy CSoNHzZ NB |
King introduced Senate BillNe Z W! y | OG G2 9aidlofAakK | ! yABSNBAGES

T20dza 27 YAGGStaz2yQa ompecco NBaSHNDK g1 a 2y GKS 2
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expansion into a university was minimal. Like Yap (1933) and Wist (1940), Ki{te96®) credited only
one Native Hawaiian: Senator Charles E. King, for his contributions t&marddl y RAy 3 | | 61 A~ A Q&
agricultural and mechanical college into a comprehensive university.

9@l fdzf& GAYy3 SNI &dzZNBa | yR S NN Native Havaitdriadvocatess 2 y Q a
was relevant to this study because his graduate thesis launched his future research into UH histories and
gl A~ AQa KAAG2NAROF T 3 Ritthbd Sdatidued wWiitingsadBpyiblishigor 1 I Y R M i)
historiographies and annated bibliographies about UH, UH Hilo, UH libraries, and private colleges in
Hawal¥ The Hawaiians: An Annotated Bibliogragth985) was one of the last major works he
O2YLX SGSR 0ST2NB KS LI aaSR Ay mayy dutstd&thets®peDD | t dz .
this study, the ways he characterized Native Hawaiians in his graduate thesis, raised questions about
how he portrayed them in his subsequent publications.

I OF RSYAO 5Slkya /2YYSY2NIGS 1 Qa /SYyiadSyyalft
tflya F2NJ ! 1 Qa OSydaSyyArt FyyA@SNAEINE LINRYLIGSR

W20SNI t20GSNE (G2 AYyOAUS GKSAN O2fyedd ABdzSa (2 ;

<
¢

SRAG2NRE 2F |1 Qa Yzaild OwmiumdNBaAistan adbtbe Ukivetsity fMARIT NI LIK & °
(1998), Kamins and Potter admitted to its haphazard origins.
The committeé®’s 2y GgKAOK ¢S 020K &ASNWSRXI NBFRAf& I 3INB

centennial it was time for a history to be written. Theresn@o agreement, however, on how to

go about it gamely, on whether a University historian should be appointed and whether the

15 Committee assembled by UH President Albert J. Simone ¥98y I YSR (G KS &l A&ad2NB 2

2F 1L 6FA~A [/ 2YYAGGESSE OYFYAya 9 t200GSNE LI EAAAOO®
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KA&dG2NE &dK2dZ R 0SS al dzZiK2NAT SRXZ¢ GKIG A&as 2FFA
reading as being se#ferving.We decided to prepare an unauthorized history. (Kamins & Potter,
1998, p. xiii)
Kamins andPotter (1998) credited American missionaries with establishing the conditions for
KA3IKSNI SRdzO I A soRege whuld crowndn I8landieBucational esthbtient that already
was remarkable for its time and place. Thanks in large part to the zeal for universal literacy instilled by
GKS /Fft@AYyA&al YAdaAz2ylI NASa FTNRY bSg 9y3afl yRXE 0L
Native Hawaiians who lovddarning and their visionary monarchs who spread universal public schools
across their Kingdom, for their unique contributions toward preparing Native Hawaiians for higher
education.
When Kamins and Potter (1998) began to name individuals who workedablisst UH, they
identified two Native Hawaiians who brought bills for a college in 1901, the firsirlaking session of
the Territorial era.
Representative J. W. Kaliikoa of Keauhou, Hawaii, presented a petition from North Kona asking
F2NI I adnSANNINERANRE & Ay GKSANI RAGGNROG® ' G GKS &t
2F hl Kdz AYGNRRAZOSR { Syl G4S . Aft b2d cH G2 ONBI
Because the 1901 legislature ended without an appropriation for a usityeKamins and Potter
(1998) continued their chronology by naming Native Hawaiian lawmakers who championed bills for a
university in 1903, 1905, and 1907. First, Kamins and Potter credited Representative David Kupihea who,
AY Mpno: AYINAR@OSER bLW®AOD G2RSFYydKIQa {d . P cHI

dzy A@SNBAGE G2 0SS t2013GS

puf

Fd [FKEFEAYE [dyl {SYAYLl NE

YR t2033GSNJ adzYYlI NAT SR 2o Wo /2S5t K2Qa | RF20 08 Ay |
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2 A0K GKS 32 aShgngtdhRafted s isBiGH to that effect, which Representative
William Joseph Huelani Coelho of Maui (his mother Hawaiian, his father Portuguese) introduced
at the 1905 special session of the Legislature. . ..The 1905 resolution directed theritdrr
commissioners of public instruction to determine the probable expense of a College of Agriculture
YR aSOKFEYyAO I Nlia FyR I alLl2aairotsS LINIFOGAOFoES
.STF2NBE O2y Of dzZRAY 3 G KSANI RS Ilids Rdmingayid Potter (10885 / 2f £ S
made their final reference to Coelho.
At the opening of the 1907 legislature, Governor Carter strongly supported the recommendations.
He asked three friends, Henry E. Cooper, Charles E. Hemenway, and RalphgHglsmembers
of the University Club of Honolulu and subsequent regertts prepare implementing legislation
. .. which were introduced by William J. Huelani Coelho, now serving as a Maui senator. (p. 6)
Later in their introductory chapter, Kamins and Potter (1998hlidgted Yap for his work on
expanding the landjrant college into a comprehensive university. When the former deans assigned
exclusive credit Yap, they erased all Native Hawaiians who contributed to the work prior to 1918,
G ! LILINE LINR I G St ®ichabdgé $as biNdmbdr & the/fikstinfaole ethnic group that had
come to the Islands in numbers ..He was William Kwai Fong Yap, an assistant clerk with the Bank of
' F 6 AAE OLIDP mMTUO P
2 KAtTS YFEYAY&A FYR t2G0SN 6 wmddbeyconfiredibiathia y SR | | LIQA
motivescame fromhis parental and financiahterests
Yap was the father of eight sons and three daughters, and higher education was on his mind. In
his autobiographical account of the origin of the University of Hawaiivtote of his desire to
have his children benefit from an affordable education broader than that offered within the

curriculum of the College of Hawaii. (p. 17)
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2 KAfS RSAONAOAY3T | LIQ&a LISGAGAZ2Y RNADSS YI YAya
GAOGK GKS ylFYSa 2F bl GAGS gl AAlLyYy fS3ratriz2aNARTI &S
as their source of data.

{SyrdS . Afft T1TcZ | YSFadaNBE (G2 ONBIFGS GKS ! yAOSN

E. King, a Kamehameha8aol alumnus and noted composer of Hawaiian songs, and seconded by

D® t&d YIFYlIdz2KFIE® 2AGK aidGNRBy3a o6l O0O1Ay3 o0& {Syl i:

chairman Stephen L. Desha, Sr...S. B. 76 passed unanimously. In the House, the bill was guided

to unanimous passage by other Hawaiian or gdawaiian legislators, including Henry L.

Kawewehi and Henry J. Lyman..(p. 18).

Before ending their introductory chapter, Kamins and Potter (1998) identified two final early
Native Hawaiianadvocates for UH. When Territorial legislators asked the newly expanded university for
its plans to offer Hawaiian language, Kamins and Potter characterized its Regents as committed to the
SYRSI@2NE G¢KS GSFOKAYy3I 27F | fegpbnsibility.y .. Thelrégen8l NI & | OO!
budgeted $1,000 for a pattme instructor in Hawaiian. Frederick W. Beckley was appointed, and in
MpHmM KS 06S3ly GSIFIOKAY3 |y AYUNBRdAzOG2NE O2dzNBESE 0 LJ
early Native Hawairaadvocate for UH occurred wheimey identified John Wise as one of the Territorial
{SYlIFLi2NR ¢6K2 @20SR Ay adzllL2 NI 27T (K Secanypro@&otR A (& S|
of Hawaiian language following Beckley.

Agricultural Scientists CelebtaS | | ¢ | AGrakt@dllegp | Y R

l'a GKS OSYGSyyAlf Iy y-drantSthECbIIdGe of rdpical Aghculture Al I A y I §
| dzYly w8a2dz2NDSa 6/ ¢! 1 wo | LILINRFOKSRE NBaSHNDKSNAE T
departments: Barry Brennan and Jasrdollyer (2008), volunteered to gather essays about their
O2ff 83504 KAAG2NE® LY GKSANI LINBFFOSSE GKS LI AN FRY,
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In general, the editors relied on the authors to identify the people and events thatibated to the
ANRPGGK 2F |y AYRddzZAGNERI 2NHEFYAT FGA2y S 2NJ LINPINF YE
collection2 ¥ Saaleéa yR LK20G2a%X adzooYAUGGSR G2 . NBYyylLy vy
alumni, becameHawaii's College of TropicAgriculture and Human Resources: Celebrating the First 100
Years

Ly GSN¥a 2F F KAAG2NRAR23INI LIKE Fo2dzi |1 Qad 2NRAIAY

STAOASYOASa ¢g2NIKe 2F SOFfdad GA2yd CANEbKigheri KS& ONJ

¢

RdzOF GA2Y AY 1l gL A~ AZ aGhdzNJ O2tfS3S g1 & o0daAtld o0& R

w»

(@]

dzA f RAY3a& yIYSR ¥2N 6KSY¢ 6. NByyly g | 2tf@S8SNE Hnn
dominant industry, for catalyzth G KS ySSR F2NJ I dzy A@SNRBRAGE AY || gl A°
bt GAGS I FalAALY Y2yFNDK& 6K2 LINRYdZ 31 GSR Grarzya
provide rigorous, liberachoolingopportunities for their people since 1840. FinaByennan and

Hollyer (2008) characterized the thelominant ethnic group, the Native Hawaiians, as having little
AYGSNBald Ay LlJzNBdzAy3d KAIKSNI SRAzOF GA2Yy S aLYy mMdpntz
college, even though the need foroneinthd 6 AA+Yy LaflyRa KIFER 06SSy RAaOd:
4).

Within their historiography, Brennan and Hollyer (2008) credited only four Native Hawaiian
fSaAatli2NE a R@20FGSa F2NJ AYGNRRdAzOAY 3 Lzt A0 K,
Holyer (2008) were the only authors since Kittelson (1966) to account for Representative Luther
YFYSFEAAZ GKS& RAR y20G OAGS UGKSANI &2 daa@edeinthewS LING &
Hawaiian Kingdom was tabled on the grounds thatiihe YS ¢ a y 20 @S4 NRALIS F2NJ a

(Brennan & Hollyer, 2008, p. 4).
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7 A

ra . NBYYyly FYyR 12fft&8SN) O2yiAydzSRE (GKS& ONBRAGS
G2 ONBIGS | 02ttS3S8¢ 6. NBYyyly 9 ludtkfRrébdEtonnny X LI
G§KNBES bl GAGBS I FélAAlLY €SIAatlFG2NARY wSLINBaSyual GA@S
WAAOB8 YIydzKI®d CANRGEZ . NBYYlYy YR 1 2tt&8SNIo6unny0d Y,
characterized his advocacy as me@IWA Yy IAy 3 CFNNRAy3IG2yQa oAff (G2 GKS
Y I £ A Bréanhad knd Hollyer committed the same spelling error as Kamins and Potter (1998) and
characterizedy | f A T RPG2I1000e& o0& ¢l & 2F | LIKNIFIasS 8@98) o1 & AR
gAGK2dz | GGNR O dzii A 2 yKRoa ofWé&ubNBpéeSeyitédla petit@rSironiidortl? kbnaY | f A
NEAARSYyGa alAay3a F2NI I “GSNNAG2NARIf dzyAGSNRAGEQ A
Potter, p. 4). The last Native Hawaiithat Brennan and Hollyer (2008) named in their text was Senator
YIydKIZ ¢gK2asS ylYS gra OGdatte 5Fr@AR NFiKSN GKIy
G2 SaidlofAakK |y W INAROdzZ GdzNI £ / 2ff S3S ollefeRn a2 RSt C|
I g A~ A AaflyRQa az2dzylilt Ay AS63 K2YS RAAGNRAOG 2F

I 2yaradsSyd sAdK /¢!l wQa 3F2Ff 2F O02YYSY2NI GAy3
| 2f f @SNRA Llzof AAKSNE ¢KS ! yvAJSNE bkinga cdli@ctiblelragherA ~ At NJ
GKFYy +Fa FdziK2NAGF GAGS a2dzNDODS 2F |1 Qa KAAG2NEI G¢K.
SYSNHe FyR 002YLX AaKYSyi(ia 2F GKS LIS2LXS Ay@2f SR
this limitedredition book¥ 2 NJ @ 2 dzNB St F FyR Fa | 3IAFG F2N) FLYAfte Y
The Earliest Native Hawaiian Advocate for UH

ara ol a o

(p)

2 KAES YAGGSEAa2YyQa o6mdpccd 3INI Rdzk 68 (K
Native Hawaiian who advocated for a college, itw&thY Ay A R2Y 2F | I ¢ A~ AQa f S3A

NE@SIt SR GUKS aA3IyATAOIYyOS 2F KAa | Rg20l 0o awSLI®
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ofthe Kingdorff y R NBIFR AdG FT2NJ 0KS FANBRG GAYSdeford Ifaz2z NB
O2ttS3S F2NJ I L 6L AAlIyaQé oW2daNYyFt 2F GKS |1 2dzaS 2F
oAffQa LINPINBaa Ay GKAa fS3IAratlrdiAagsS 22dNyrts L &l
colleagues to be referred to the House Edtion Committee on July 19, 1892. Despite looking through
020K @2fdzySa 2F GKS wmydH | 2dzaS W2dz2NYyIFfX L O2dZ R Y3
after it was referred to committee.

Within this same legislative journal, it was notediha YI ySI t AAQa o0Aff NBOSAODS
from his colleagues to be referred to the House Education Committee on July 19, 1892. Unfortunately,
0N O1Ay3 LINBPINBaa 2F YIySrtAAQa oAttt SYRSR I FGSNI
furtheraOG A2y a® 5SalLIAGS YIYySIftAAQAa oAft FLAEAYy3I G2 LI a
YIEYSFEEAAQE o0Aff NBEGSIH{SRIAGKBEARENAEE (GKS fLFabAnl ¢
Native Hawaiian representing the citizens of MauiandMb{ I ~ A X dzNHSR KAa O2ff S| 3d
higher education available to Hawaiians.
Ff A~ A I yRall Yoda -Unhiversity |

PFGSNI L gFA~"A gl & AftS3artte FyySESR (2 GKS ! yaA
conducted under the American Constitution commenced on February 20, 1901. Attentive to the chiefly

kuleana that flowed into him from both of his parents: Emnaglikapuolono Metcalf and Frederick

William Beckley, the 2gear2 f R NBLINBa Sy Gl 6ABS F2NJ aldzAix az2f2(1F " A:

16 4. B. 84

72 ODNBIA2NI 6HnnT0 SELXFAYSR GKS AYLRNIFYyOS GKFG {1 dz
I F g AAL Yy Odzt G§dzZNB | yR 1 yQ@w f {SIRABaDE [ AdziS™NG X f I© Za YN Yk K/ S
who remained in the rural communities of our islands, took care off thie LJdmyelders, continued to

ALISEF]T IFglAAlLYyS o0Syd GKSANI o6lFO1a FYR a6SHFGSR Ay @l
sacredyy G KSANJ OF NB¢ oO0LIP novo
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of organizing his fellow laamakers for the worlahead2 A § K NB & LISOG F2NJ KAa NIyl |
first Teriitorial Representativeshose Beckley aheir Vice Speaker.

When the House convened its first day of favaking on February 21, 1901, Beckley introduced
I NBazfdziaz2y G2 KIFIGS ! YSNAOI Qa 5SOfF NI GA2hiIr2F LYR:
House Journal.

I think it time and useful to solemnly remind those present and the people throughout the

Territory of the great principles lying at the foundation of the Constitution of the United States,

the supreme law of the land. ..There is dendency in these days in certain circles to believe that

individual and class interests should guide advancing humanity, and that the power of the State

should be invoked to further purely mercenary motives .. As a protest against such ideas

unearthed from the time of the decline of the Roman Empire.l move that the Declaration of

Independence be read aloud in both the English and Hawaiian languages and be spread upon the

Journal. (Journal of the House of Representatives, 1901, p. 4)

When Ifirsi F2dzyR . SO1ftSeQa a5SOfFNIGA2Y 2F LYRSLISYF
KA 3K NI gppehrfigto ldio X A0t & SYyR2NES ! YSNAOFQa F2dzyRAy3a R
NEGASGAYI GKS Fdzf f GNI yaONR LI 2iFintentiothiSe Qa NB &2 dz
O2ttSI3dzSax L NBFEATSR AdG ¢Fa&a + YIFLaGSNFdf SEFYLE S
.SFYSN) owvnmno SELX FAYSR K2g FEA~"A &1Aftf FdA & SESNI
colonizing forces.

Hawah | y  khé laté ninetéefth century were able to exercise agency to choose which foreign

G§SOKy2t23ASa (GKSe& ¢lFyGdSR (G2 dzasS FyR G2 6KIFG |

intentional in fronting certain abilities and putting others aside fiet use. (p. 13)
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Within his resolution, Beckley instructed his fellow lawmaktgrs majority of whom were
Native Hawaiiango exercise their newly acquired rights as U. S. citizens as a means of resisting the
oppressive cultural, political, and economicdes generated bgn oligarchy comprised éfmerican
missionaries and their children.

WithYAGGStaz2yQa ompecc0 OfdzS Fo62dzi az2t211 " A OAGAI
IJ2BSNYYSyid F2NI I dzy A OSNBRAGEXT L the fulftéxt ofitBeir pefitidn. { G G S
' FGSNI AaSOdzNAYy3 (GKS | NOKAGAAGQA KSfLI 6A0K GKS FTAYR,
(Appendix A) signed by b | GA GBS | I g1 AALYy OAGAT Sya [thaRheii I E LI & SN&
representative, Beckley, introduced on the House floor on March 20, 1901. While their description of a

dzy A OSNBAGE ¢l a y20 aLISOATFAO Ay (GSN¥ya 2F SAGKSNI I Ol

constituents were unequivocal about whozhlzt R LJ- & F2NJ Add a! ! yASBSNEAGES
CSNNAG2NE 2F 1161 AAST dzyRSNJ iKS SELISyasa 2F GKS D2
1901b, p. 1).

2 0K YAGOE SazyQa omdpccy Of dzS | otdwfiresearchi®O2 y R LIS
FGd GKS {GFGS 27F | | fektpetitibn. Wil foind Befitiorft32NLediskabirk ofxhd dzt €

Territory of Hawaii, 1901an microfilm, | saviwo beautifully handwritten petitions whereby %%

18 Signatories to Petitio# 30 (1901): Sol. K. Kaahihikaua, James Kaahaneli, Saml. K. Kekahuna, D. W.
Kahawai, J. Kaalouhi, Kaaimanoo, Kamanao Kiona, Kolomaio, D. Kalaau, Kaopuiki, S. Kanikau, S. P.
Kaikala, S. Nakaumano, S. Hop#aiho, Keawe Paiaina, Timokeo, Puna Kailiuli, Kalani (?), A Pauole, Kila
Kaukola, Liwai, Moku, J. W. Kawaa, Kanuimanu, Kia Kaalouahi, Oopa, John Kawaa, John Pihe, Peter
Pascal, D. Kapawai, Jno. Kanikau, Wm. Kailiuli, Sam. P. Kaai

19 Signatories on Petition #32, 1901: D. Keanini, Makuaole, H. K. Wahinekapu, J. H. Mahiko, D. K.
Kamakee, Una, S. Kaai(moa?), G. Lupea, J. E. A. Kaiewe (?), S. K. Kupihe, J. K. Laioha, G. Haleamau, J. H.
M. Kukahuna, J. K. Aipia, G. N. Alapai, Joseph Kabirdakainai, Hoolapa Kaakau, D. S. Lima, Ehu
Kumukabhi, J. L. Nihoa, Napahu Elua, J. Maiola, J. Keau, D. P. Waahila, Ehu Pule, David K. Alawa (?), J. W.
Haau, P. M. Pahukula, Wai Hao, Jonah Pihea, S. Kaimuloa, J. G. Makahi, Kanohoanuu (?), S. Kipi,
Keawelawalii, S. Kapuoe (?), G. Hoopai, P. Kama, Joe Kiaha, G. W. Kamaka, Pika Kaninau, G. D. Hueu,
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1 dzI ~ frorh Mdrth Kona articulated their demands that their government provide access to rigorous
dzy A @SNBAGE adzoe2aS0da Ay GKSANI RAAGNROG yR GKIFG Al
choosing to draft and submit two versions of their petition, andénglish (Appendix B), the other in
gl AALY O0! LIWISYRAE /03X (GKS&S {(dzZ "nAyl LSGAGAZ2YSNA
acquiring fluency in English, they remained loyal and steadfast speakers of their mother tongue.
The sum 0f$1,000,000 be inserted in the appropriation Bill for the Building of a Government
University for the education of all Hawaiian American youths in all high branches of learning such
as Science, Political Economy, Physician and Surgery (Training), Onakifirgyi Astronomy,
Navigation, and other great Branches of learning free to all youths of this country and this
University to be built in North Kona Island of Hawaii (Legislature of the Territory of Hawaii, 1901a,
p. 4)
Details that Representative J WK AA 1 2 Qa4 b2NIK Y2yl LISGAGAZ2YSNE
university that they desired indicated a depth of understanding and appreciation foratent and
future value. By listing the specific subjects they wanted the new university to dfféderred that they
not only hoped to train in those fields themselves but also wanted to ensure that their children and

countrymen could become qualified for welaying, welregarded professions for many generations to

come.

Samuel Kahananui, W. N. Kailiino, Loi Kahananui, Mahuluae, S. W. Kaumuloa, P. Akana, Kaiuaa (?), J. P.
Kamaka, P. K. Kahale, M. Lilinoe, S. W. Kaulainawake&apetiu, Simona Kuakahele (?), A. K. Kapa.
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Native Hawaiian Legislats Fight toEstablisht dzo f A O | AIKSNJ 9RdzOF GA2Y AY | &

CNRY (GKS &GFNI 2F GKS GSNNAG2NRIE SNI = tF6YF]S
SRdAzOl GA2Y AY 1 F86FA"A SAGK oAffa F2NJ Iy | INROdzZ { dzNJ
elected from Hilo, introduced S.B. 62 An Act to Create, Establish and Locate an Agricultural College and
Model Farm, Providing for the Management Thereof, and Appropriating Money for its Maintenance and
Development on March 28, 1901. By April 22, the §efaa t dzoft AO | St GK | yR 9 Rdz0
O2YLINRAASR 2F {SylFG2N&B 5F@AR YIydzKIX 5F@AR YLl dz21|
Ay Ot dzRS 20 GAy3 GKS yS¢ | ANROdzZ GdzNI £ O2ftS3aAS Ay
consicered the area welsuited for farming and animal husbandry.

One week later, S.B. 62 was brought to the floor for a second reading in the Senate where
al dzZA Qa aSylFrd2NE | SYyNE . FfRgAYEZ Y2@0SR (KIG GKS o0Af
proposR "~ nfl+ f20F0A2Yy AYy FTIFL@2N 2F 2yS RSUGUSNNYAYSR o8&
GKS . 2FNR 2F 9RdOF A2y Q& | LILNRDIf® 2AGKAY (62 RI&.
08 alé& mMXZ GKS {Syl (iSQa OfedtNd the bl il cdlletyé aiginally a SKSdz |
AYGNRRdzOSR 0@ |1 Af2Qa bl GABS | I g A Ahafingprdogds arél NE W2 K
was sent to Governor Sanford Dole to determine whetheigbisgernment would appropriate funds to
build the college.

Despite legislative records that documented the advocacy of numerous legislators and 91 men
FNRBY b2NIK Y2yl | ImygsRofwhani were Native Hawdilpseized their earliest
opportunity to demand public higher education from the new territbgavernment, Dole refused to
sign S.B.62intolaw f 1 K2dz3K L F2dzyR y2 R20dzrSyia GKIFG SELINBA
widely supported and swiftly passed bill into law, | did find newspaper articles that reported on incidents

swirling aroundDole during the final weeks of the 1901 legislative session.

118



CANBGE ! YSNAOLY ySpa YSRAIF NBLRNISR 2y 52f $8Qa
1901, newspapers in Washington, D. C. reported that Dole denied the Federal government temporary
use of a Honolulu building to establish the Federal courtd'isH A ~ A 3 thelaBidBEH they) 3S.
5SLI NIYSyld 2F WdzAGdAOS YR t NBAARSYUG aOYAyfSeod G¢K:
FoaSyOS 2F O2dzNLiSae G2 GKS CSRSNIt 2FFAOAFLE A Ay G
3).

Next it is possible that Dole was perturbed Wice Speaker Beckley calling a joint session of the
legislatureon May 1, 1901Before all the Senators and Representatives in who attended the joint
session, Becklegsked toserve as their delegate in an effort p@rsonally appeal to President McKinley
F2NJ NBf A ST -derhBrafic tse df Bs@fice.|Bgckidy offered to travel to San Francisco where
KS g2ddZ R LISGAGAZ2Y aOYAytSe& FT2NI Yy AYYSRAIFIGS NBYSRi
constitutional prii f $3Sa 2¢6SR G2 GKS ySg GSNNRAG2NRARLFE OAGAT Sy
failed to comprehend the changes in government contemplated by the terms of the Organic Act or
ignored them in his message to the legislature, proposing in theidsdeal conditions, not only
thoroughly urAmerican in principle, but entirely misleading@S f f ¢ oW2dzNy+f 2F GKS 1 z
Representatives Regular and Extra Sessions of 1901, 1901, p. 192). Beckley continued his appeal to
President McKinley by explaining® KS | yR KAa FStft2¢ fSaAAratlri2NR 62
would have remained an independent nation ruled by a constitutional monarch but considered the
24 dz2N>F yOS 2F SljdzZlf NAIKGA dzy RSNI ! YSNAROI<@En F2dzy RAY:
White majorityt comprised of Native people and immigraqtgf the influences brought on by the
missionary oligarchy.

As the full meaning of the change dawned on us, and we saw the consummation of that Justice

and Equality for which we had striven .. was to be finally given to us by the Organic Act, we
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relented, became Americans atutned ou eyesto the fulfilment of the promises held out in the

Constitution of the United States . . .. (Journal of the House of Representatives Regular and Extra

Sesions of 1901, 1901, p. 192)

Beckley concluded his concurrent resolution by urging President McKinley to remove Dole from
2FFAOS F2NJ RSyeaya OAGAT SyYyakALI FyR adzF¥FNF3IS G2 (K
at heart; he has subvertkthe principles of American government to the service of a class instead of for
G§KS 3I22R 2F (GKS ¢gK2fS LIS2LXS & & ddé OoW2dzNYyFE 27
of 1901, 1901, p. 193).

Ly KA&a FANRBRG &SI NJnbraDolé WaS ungb8shed in SUsiNBtingdideaQa 32 S
democracy and governance. On May 1, 1901, the Evening Bulletin newspaper printed an editorial
SYyiArAidt SR at N2@S (GKS / KFENBSé¢ Ay 6KAOK (GKS | dziK2NJ O

D2@JSNYy 2N 52 SQa NBihgths ofirépeatedBarge st bribely atilio3 the

walks of legislative members is, in view of bribery being given as a reason for refusal to extend

the session, the weakest, most incompetent and in fact childish document ever receiving a

2 GSNAFNLDANBXP o0at NPFS (KS OKIFINHS¢I mpamI LD no

Although the first territorial legislature ended with a fully vetted and widely supported bill to
establishad 2 t £ S3 S, Dol did notsigniitinto law. Fortunately, many of these legislators,
includingBeckley, were relected to serve in the second territorial legislature in 1903. Having earned
their trust and confidence, Beckley was elected by his colleagues to serve as Speaker of the House in
1903.

On March 12, just 16 days into the new session, Regrative David Kupihea bf™ | K dz
AYGINRRAzZOSR | ®. ® mmY a'y 100G G2 /NBFGSTE 9ailotArak |

Providing for the Management Thereof, and Appropriating Money for its Maintenance and
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5S @St 2 LIY Sy dlsb ehanvpimarkeSart to support the mother tongue of the Native
Hawaiian people; & S@ARSYOSR o6& KAa O0Aff |1 & & mmnyY ¢Sk OKA
YdzLJAKSIF Qa oAff F2NJ GKS SadlofAakKysgous2withl y | 3N
support of S. F. Chillingworth, a Native Hawaiian elected to represent Honolulu. During the 1903 session,
Chillingworth was the chair of the House Public Health & Education committee whose members were all
Native Hawaiians: H. M. Kaniho of North Kohala, H&wai W® Y& t | St S 2F Y2~ 2 | dzLJ?
YSEtAAY2A 2F 2 AfdzldzZ aldZAT FyR W2St bt {FES1F 2F I
meeting on April 7, members amended the bill to build the new college at the Lahaina Luna Seminary,
likely because the school was alreadguipped with facilities and curricula to teach agricultural
subjectsP hy ! LINAf HOSX Mpnos {2dziK Y2yl Q& NBLNBaSydl A
the floor for its thirdreading where it received a unanimoafirmative vote from the 24
representatives who were present.
Before the lawmakers adjourned for the day, the House Clerk transferred the-tiedceH. B.
11 to the Senate fofurther consideration. During the evening session on April 23, 1903, David
YEEFd21FEFYAZ {NPX St SOGSR 2(y2 AZISNIFS NRE G KNEBT RAY/AIDR VI
Y2UiA2y 61 a aASO2yRSR o0& FYy20KSNJ h~ | Kdz aSyF{i2NE [ Ay«
/| KN S& ! OKAZ |y h~FKdz aSyFrd2N) 2F 020K bl GAGS | I gl
its second reading. QKA Qa Y20A2y o6+a aSO2yRSR o0& |1 Af2Qa bl (Ag
27, Senator Achi moved that the Senate approve H. B. 11 in its third and final reading and this motion
was seconded by McCandless.
55aLIAGS GKS f S3A awide$uppod, 8. Bljldavas hot digaked ikté Igindin 1968.R

LY mMopno: 52tS8 414 AGAtE ASNBAYI a4 GKS ¢SNNAG2NEQ:
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When the third territorial legislative session opened in 1905, only the House of Representatives
took action toward establishingacollefey’ | I 6 A~ A® hy al NOK mnX mMpnanpz |
expedited the lawmaking process by suspending the rules, allowing his colleagues to vote on H.B. 150:
Gty 110G G2 [/ NBFGSE 9aidloftAakK yR [ 2OQgiShel y ! INA Odz
alylF3SYSyd GKSNB2F3X FyR !'LIINRLINARFGAYT Y2ySe waios
OAfftQa FANRUG NBFRAYyIDP wSLINBaSyidliAdS [SeAaQ aidNI G
progress expeditiously to the House Coitiee on Public Educatias which was chaired by Maui,
Molokdi, and lonaA Q& NBLINBASyYy Gl GA GBS | yR . SuiHldgiSaik dverdighS LIF I (1 K
2y YFGGSNAR O2yOSNYyAy3 | NBLRNESQR Kézaf DOYY¥OHEASERE B
recommendations to the House on April 15, 1905.

Your committee...has thoroughly gone into the object of this Bill and it fully recognizes the

importance of the same, but considers it at the present time, the outtagarry out the object

will involve too great an expenditure of public funds. (Journal of the House of Representatives,

1905, p. 1025)

OFl dza S (KSé& KIR fS8S3rafl GAPdS 20SNBRAIKG 20SNI (K

(p))

consulted the Superintendenffo t dzo f AO Ly adNUHzOGA2y Q& NBLIZ2NII &dz YAl
5SOSYOSNI mpnnd® blldAyl YR KAa O2YYAGGSS YSYOSNE
OdzNNA Odzf dzy FyR FLFOAfAGE AYLINRGSYSyida ltased[ I KFAYF [
I ANR Odzf GdzNI £ O2tf S3ISd bl {dAylrQa O2YYAGGSS ftaz yz2
FTdA f & AYLIESYSYGSRE (KS& ¢2dA R aGNBYIGKSY 1 F6F A~ AQ;
for a landgrant. Such considerations caused Nakil Q& O2YYA G GSS (2 LRadLRyS |
Despite encountering various degrees of support and barriers in response to bills they
AYUNRBRdAzZOSR 0S06SSYy mMydH YR mpnpz ! 1 Qa SENI& Dbl GAl
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during the fourth erritorial legislative session in 1907. On March 1, 1907, Senator W. J. Coelho, whom
both Kittelson (1966) and Brennan and Hollyer (2008) mistook for a representative, introduced: S.B. 38
G!'y 110G G2 9aldlofAakK GKS [/ 2 fof Hiaf ardl © Proviidlibrdéndzt G dzNBS |

D2@SNYYSyil FyR {dzLJLl2 NI GKSNB2Foé 58LI 28Ay3d GKS &I

Representative J. D. Lewis of Hilo used in 1905, Coelho immediately suspended procedural rules and

KSt R GKS 0Aft Q&aa AFAdKAGIF WS dRAfysdy | g/A @R GI1SOO0St SNI SR
{SYylFIiSQad 9RdzOF(GA2Y [/ 2YYA(GGSS®

hy al NODK 173 monts GKS {SyldSQa /2YYAGGSS 2y 9R
2 AT I KAYdzZ | FgFA" AT gAGK YSY0o SNBEworthigfHODIEWE Wo a O/ | NJ

reviewed the bill and proposed amendments designed to strengthen Fawad | LILIXE A Ok GA2Yy F2I
grant. For example, one of the proposed amendments called for naming the majors that would fulfill the
5SLI NLIYSyid 27F tatbhKoOldaBTiNENSIQE> SoEdzdS O SgA GG Qa O02YYAGGS
that gave the Regents discretion to offer liberal, professioradfignted subjects.

The purposes of the College are to give thorough instruction in agriculture, mechanic arts and the

natural sciences connected therewith, and such instruction in other branches of advanced

learning as the Board of Regents may from time to time prescribe...The standard of education in

each course shall be equal to that given and required by similar eslleg the mainland...

(Journal of Senate, 1907, p. 300)

PFGSNI FR2LIGAYT GKS ' YSYRYSyGa NBO2YYSYRSR o8

dzy F YAY2dza @238 Ay &dzLLI2 NI 2F /28t K2Qa oAttt 2y al NJ
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to the HouseBy March 14, 1907, the House Committee on Educatieviewed S.B. 62 and
recommended that the House vote to support the bill. Finally, on March 25, 1907, Alatau Atkinson, the
Secretary of | ¢ | nbtified the Senate that Governor George Carterhadign / 2 St K2Qa { ®. ®
frgd hy {SLWSYOSNI mMnE Mpny GKS /2t€S3S 2F 1 gl A~ A
whom were Native Hawaiians: Ernest K. Richardson and Simeon K. Domingo.
Native Hawaiian Lawmakers Expanded the College into avehsity

't GK2dzAK |1 g+ A~ A KI Rrark dojedef ittsiouldSoz temembeked B R | |
1 Qa SFENIASad blrdABS 1 FglAALY | R@20FGSa KFR &ALISOA"

dzy A OSNBAGEd® W2 dzNY | £ & T N& ¥ RépleSentatiGdindicaied thdt BvemakeS y I (1 S

F OGSR dzll2y SELI yRAY3I (GKS /26838 2F 1 FgFA~A Ayidz |
CS6® HcS MpM(E | 2y2f df dzQad bl GASBS 1L 6FAAFY &Syl G2 N
introduceda bill toward expandingthe lare NI y & O2f € SIS Ay d2 | dzy A OSNBAGE

' VAOSNRAGE 2F 11 6FAADGE . & alNDOK ys MopMds { Syl 2N |

speaker, pastor of Hawaiian Christian churches, and magshaa Native Hawaiian womawas serving

asi KS {SylriSQa 9RdzOFGA2y [/ 2YYAGGSS OKFANI FYR |Fyy2dz
hy al NOK mMpI mpmpE GKS {SylriSQa /2YYAGGSS 2y =2

recommendationson S. B. 76. ThregiokKS { Sy S 21+ &a FtyR aSkya /2YYAlG

Native Hawaiians: John Wise, Charles King and Robert Hind. With the exception of Senator C. A. Rice of

201907 House Committee on Education: E. A. C. Long (Honolulu), chairperson, S. P. Correa (West &
/| SYGNIf h™FKdzoz 2AfEAFY YO [ St SAGA 62 SWilllamB. / Sy & NI |
brFAfAYEFZ WNXotdzyl X | Af2Z I nYnildz 0o
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Y | dzelfmembers of the Ways and Means committee voted in support of the university expdmkio

and its corresponding budget request of $70,000 to fund the salaries, facilities, and operating expenses
YSSRSR (2 FTRR | [/ 2ftfS3S 2 Fgrahtbdlede, withl &stigulatibrShatdfea G2 | |
university expansion be delayed fordn @ S NE a2 S NBO2YYSyYyR (KIFd {SOGAZ2Yy
1, 1920, instead of July 1, 1919. Your Committee at present feels that the expansion of the present

College of Hawaii to a university .should be a gradual process.£ (Journal of theSenate, 1919, p.

713).

After the Senate voted in support of S.B. 76, the House began its review. In its communication
back to the Senate on April 12, 1919, the House clerk confirmed that the Representatives passed their
third reading of S. B. 76 and with amendment to delay the university expansion until July 1, 1921, one
8SFN) 0Se&2yR (GKS {SylLidSQa LINRBLRASR RIFIiS® 2KSy GKS -
dzy A@SNBRAGEQa adk NI RFEGS FdzNIKSNE { Syhediafelyt NSaA RSy
dispatched three Senate Managers: Charles King, Stephen Desha, and C. A. Rice to negotiate terms that
could be supported in both chambers.

To begin reconciling their differences, on April 19, 1919, House Speaker H. L. Holstein notified
SenatePresident Chillingworth that he had appointed three House Managers, all Native Hawadjians
Representatives Henry Lyman, G. H. Holt, Jr., and William Ravgimegotiate for terms acceptable
toward a university expansioAmong the six Managers who ledethegotiationsthat would facilitate
the university expansion, four were Native Hawaiians.

After a series of meetings, the team of House and Senate managers reached consensus on April
29, 1919 and delivered a joint statement to both of their chambers Wit Sy RYSy ta RS&A 3y SR
YE1S GKS 110G Y2NB 92N] I 6fS¢ owW2dNytf 2F GKS { Syl !
amendment offered guidance on how the new university should manage its personnel matters in terms
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of faculty appointments, salaries, tieis, and sabbaticals. The managers ended their joint statement by
dzZNAAYy 3 GKSANI O2ftSI3dzSa Ay GKSANI NBaLISOGADBS OKIF Yo !
6208 ' YSYRYSyilGs &2dzNJ / 2YYAGGSS NBO2 YSeRaeRA19FAY [ £ |
LI mMcpno® ! LRY NBOSAGAY3 (KS YIylFr3ISNEQ NBLRNIE 62
day later, on April 30, 1919, Governor Charles J. McCarthy signed S.B. 76 into law, making access to
university majors and degrees possibléim g A~ A F2NJ §KS FANRG GAYS®
Establishing Nativeserving Programs at UH (1959977)
Within an era distinguished by national and international movements to transform civil rights
and to demand social justice, many Native Hawaiians spent the 1960s afs d@janizing advocacy to
pursue justice, selfletermination, land rights, welbeing, as well as language and cultural revitalization.
Visions, priorities, and goals from those times have been sustained by contemporary Native Hawaiian
advocates at UH agen in institutional reports that articulated its goals of becoming a Hawaiian place
of learning (Ke Au Hou, 2012) and a model indigero&NIZA Y3 Ay aGAGdziA2y o1 F gl A~
2KAES YSYOSNBE 2F GKS YS !dz | 2HZREYRAFABRAUKSt VL
C2NDS o6mpycd 4 GKSANI LINBRSOSaa2NJ Ay LyRAISy2dza | |
credited two earlier Native Hawaiian advocacy groups from the 1970s with inspiring their advocacy.

We benefitted [sic] from twoprevious reports on Hawaiian Studies: Katherine H. Wery and

b2NXIy | oWherk ard theyHavkaliahq®973), and Harriett [sic] Holt Joesting and John

P.DuPont,l I 6 AALY {(dzRASA t NRINF Y wS LOPORE) Yhey | LJF K I

providedka pK I 1 dz 1 AKA LI "3 GKS &2ftAR O2NYSNRiG2YyS:

envisioned in this report. (p. iv)

After noting inconsistencies Y2y 3 G KS LINBERSOS&aa2NABR yIYSR o6& | dz

| 2dz 0 HAMHOZ YR | | glfoind hyself wardling tBesear8h UH2ecodds to kearm)
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about those wheenvisioned advocated for, and worked to introduce Hawaiian Studies and Native

student support programs at UH. To begin, | conducted a detailed analysfsese Are the Hawaiians?

(A973)and | LJ KI y I | dzf A (1875)1thedabegdan tolleétihgharidianalyzing primary source

data from the UH and State bfl ¢ [Achivis. My analysis of documentary evidence was corroborated

by dialogue with four eyewitnesses: junior faculty ayjrdduate students at UH from the early 1970s.

YI t2KF{1dz YAKA tF~" Y ¢KS {2fAR / 2NYySNAG2YS F2NJ ¢K:
Wery and Piianaia designed the Hawaiian Students Research Project (HSRP) after soliciting

insights from concernedtakeholders, who were primarily, although not exclusiyvebmprised of

Native Hawaiians. These stakeholders were organized into two workgroups: an Advisory Cofhmittee

and student ceresearcher®. Drawing upon stakeholder insights to develop their reska

methodology, Wery and Piianaia designed the HSRP to pursue answers to two plainly stated questions.
Where are the Hawaiians in the University of Hawaii?. . .is obviously a rhetorical question. More
K2ySad FyR (G2 GKS LRAYGAW AIKS KRY & BIENEON G &YRENSH ff R
G2 AYONBIFasS GKS ydzyoSNI sK2 02YS yR NBYIAY (2
By employing Native Hawaiian students from all nine UH campusesrasearchers, Wery and

Piianaia were able to collect rictata from 983elfidentified Native Hawaiian college students. These

2l Where Are the Hawaiians (1973) Advisory Committee: in alphabetical order: A.L. Ellingson, Edith Keen,
Glenn Kila, Clorinda Lucas, Violet Mays, Colette Machado, Dr. Walter Nunokaw@séltjitkonette
Souza (Wery & Piianaia, 1973, p. 156).
22\Wery and Piianaia (1973) Student®@& 4 S NOKSNEY !'1 any2lyY [S2yFNR Y¢g
Saralyn Tollefsen, Mikahala Ah Chan, Walter Kaneakua, Shirley Enriques, Lyann Kahookele, Kamuela
Kalai, Rscoe Kahumoku, Claire Silva, Lani Opunui, Peter Medeiros. Honolulu Community College: Alice
Oliver, Leona Wong, Kapiold@iiuhn. Kapolani Community College: Ruth Rosehill, Donna Atay, Wendell
Davis, Glenn Molaka. Leeward Community College: Wayne éhlbinna Agard, Karen Kahawai,
Sunday Kahawai, Agnes Watson. UH Hilo: Owen Wabhilani. Hilo College: Teresa Makuaka@gyRobin
Williams.l | g/ R¥WNdzyAde /2ttS3ISY t NAAOATTIl [Cbllege20azysz {1
Kanani Holt, Catherine Kaweldenrique Sotelo. Maui Community College: Edward Kaahui, Carl
Kaupalolo, Iris Nishida (Wery & Piianaia, 1973, p. 156).
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data led Wery and Piianaia to generate five recommendations, designed to be implemented as a
O2YLINBKSYyaA @S LINBINIYY GKS 1 IgFAALY {(dzRPyiGa wSasS|
provided UH its first set of culturally congruent recruitment and retention strategies designed to
increase the number of Native Hawaiians who would be able to enroll in and graduate from UH.

Two years later, Harriette Joesting and John DuPont (18¥86)Native Hawaiian researchers,
agreed to produce a feasibility study about establishing a Hawaiian Studies Program at UH.
Demonstrating a commitment to that Native Hawaiian community that was very similar to Wery and
t AALYFALF QA O mM@pT dassembléd e téaing di advogaies vhdztioddybffer meaningful
perspectives on the subject of establishing a Hawaiian Stirtmgram and aacademianajor. Joesting
and DuPonbrganized their experts into two teamis: & & 4 S S NR& y ZcorBigtivgYagelyof SH = ¢
T Odzf G& YR I RYAYAAGNI G2NB 6K2 6SNB Tl YAEfAFN 6AGK
FYR |y &l ROA &Ratike HARIMYCAnmMuBtBl&aders who were knowledgeable about
Hawaiian language, culture, and practices. The data presartddecommendations made by the early
Native Hawaiian advocates who contributedttd LJ- K| y' I | dzf A (1875)congetliathel | 6 A 1 A
Statelegislature and UH administrators to approve funding for a department that would introduce a

distinct Hawaiian Studies Program and an academic major at UH.

Bt LI KEYEF 1 dZf A bl~"FdzZh2 1FgFA~A omptrpo {GSSNAy3a / 2
Richard Blaisdell, Dorothy (Kahan@rGillett, Harriette Joesting (chair), Larry Kimura, Davianna

McGregor, Jack Ward (Joesting & DuPont, 1975, p. 23).

2t LI KEYLlF 1 dzZfA blF~ldzkr2 1 FgFA"A OmMpTp0 ! ROAEAZ2NE [/ 2°
David Contois, Kuulei Ihara (wickair), Harriette Joesting, Rubellite Johnson, Judge Samuel King, Dr.

George Mills, Chief Justice Willliam Richardson, Myron Thompson (chair) (Joesting & DuPont, 1975, p.

23).
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Becoming d\ative Hawaiian Place of Learning Ke Au Hou (2012)

The impetus for the Ke Auld Task Force Report (2012) can be traced to August 2011, when Dr.
Virginia Hinshaw, the@ K y OSt t 2NJ 2F ! 1 any2l SYolFN]JSR dzLl2y I &
OF YLJza® | AyaKl¢g OFffSR dza2y G662 bl dABS | kel AAlLY R!
School of Hawaiian Knowledge and Dr. Noreen Mokuau, from the Myron B. Thompson School of Social
22N] X G2 2NBFYAT S | NBLNBaSyidl GAdS aANRdzL) 2F ! 1 Q& |
would submit their recommendations to her by January 20#e charge that Hinshaw entrusted to the
GFral F2NOS gta ad2 RS@OSt2LI I asSi 2F NBO2YYSyRIGA2
LINA2NARAGE F2NIblFGAGBS gl AAlLY | ROFHYOSYSYyidz FyR G2
placeofleani@Q y2¢ | yR Ayidi2 GKS TFdzidzNBE 6YS ! dz | 2dzZ HAMH

Nineteen representatives from UH, including faculty, staff, administrators, and a graduate
studentaccepted this task and delivered a strategic plan that linked the mission statements of the
Mpnoacampd& Yy R GKS ' 1 { &a i S1y, todhe &ldcStignaldifectived ardicdaded /| K
within the United Nation€Declaration on the Rights of Indigenous Peoples (UNDRIP) (Z0@8)ask
force ended their report with recommendations that they felt cd@ansform their universityTo offer
recommendations that could transform their universityo a Native Hawaiian place of learning, the Ke
Au Hou Task Force organized their planning priorities under four thematic foci: Students, Faculty and
Staff, Environment, and Community. Under each theme, the Ke Au Hou Task Force described how their

recommendations could be achieved by accompanying gaehwith detailed objectives, estimated

deadlines, responsible parties, and collaborating partners.

129



Ly | aSoOodAz2zy lLWfeée ylIYSRZI a.dzAftRAY3I || C2dzyRIGA
Task Force Report (1986), U.S. Public Lawl5031993F> | YR ! YAGSR bl iA2yaQ 5S0¢
LYRAISyYy2dza tS2L) Sa 6! b5wLtO oHnAantTL a4 Gy20Sg2NIKe:
who laid a foundation upon which they could offer their vision and recommendations.
Becoming a Model Indiggousd SNIWAY 3 Ly adAddziaz2zyyY 1A~ A tIFLIF 2 O

Il RP20 08 2FFSNBR 08 YSYOSNA 2F GKS ®wasl A~ A tF L
aLJ Ny SR o0& | OKINEBS tINEENVRIRI (KB YWD &/ ¢ | MME SKEIY2 R ¢
the university [sic] to become the model indigene@sS NIA y 3 Ay aliAlddziAzy Ay GKS a
(HPOKA, 2012, p. 2). Whé&neenwood explained her reasons for wanting to pursue this goal, she
RSAONAOSR ! 1 Qa Y2NIf 20f A3 &ththeirdradilichs landgué&ye, bridg | A A |y |
culture.

LG A& AyOdzyoSyid 2y Il gFrAAQa 2yfe& LlzofAO Ayadail

youth of our islands...and continue to play a key role in preserving and perpetuating the culture

that exists navhere [sic] else on earth. Itis a gift and an obligation of which we are keenly aware.

LT y2i GKS ! YyAGSNBRAGE 2F 1l gFA~AY GKSY gK2K 0l

Later in their report, the HPOKA Task Force members acknowledged that their advocacy was not
new,butt G KSNE o6dzAf G dzLJ2y I & aHgwdiiads haveis@pPortediNativeh A | y & | Yy R

I FgFAALya G GKS | YyAGSNARAGE 2F 1 FglFLA~AéE 61 thY! I H.

Bl o{d [¢g aATYySR o0& t NBaARSyd 2 AdubldwkuMolewd / f Ay G2y 7
overthrowingQueen[ A f A ™ dz2893 and 2) urge U.S. presidents to support efforts to reconcile
relations between the U.S. arthtive Hawaiians.
%aSYOSNER 27F | | ¢ TaskFarcet(2012): (lisked ity @derlagd with the spellings printed in
the report): Taupori Tangaro, Gail Makuakdnendin, William Steiner, Makalapua Alencastre, Mark
Alapaki Luke, Kauka de Silva, Kimo Perry, Manuel Cabral, Genai Uilani Keliikuli, /Benlesdm,
Noreen Mokuau, Kaleikoa Kaeo, Margy Ledward, Lokelani Kenolio, Leslie Opulauoho, Linda Johnsrud,
Joanne Itano, Rockne Freitas, Lui Hokoana (HPOKA, 2012.3). 12
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C2dzyRFGA2y=é GKS 1thy! GFal T2NDS xigeratndl ONBRAG S
advocacy at UH:twoUBSY SNJ 4§ SR NB LR NI &T ylYStesr ¢KS YIF~"n wSLJ
/| 2t1S3S5aQ bl GADS 6 AAlLY | ROAA2NE [/ 2dzy OAf wSLIR2 NI
Rights of Indigenous Peoples (2008).
Cultivatingl KS {41 GSQa /2YYAGYSyld G2 bl 29098 1+ gl AAlLYyay ¢

For nearly 20 years (1959977), members of the UH Committee for the Preservation and Study
of Hawaiian Language, Art, and Culture (The Committee) met regularly to draft recomnoasdati
the UH President and Stakegislature on strategies that would prevent the permanent loss of Hawaiian
language and knowledge. Members of The Committee were a diverse coalition-oésgacted | ¢ A~ A
residentg, hlative Hawaiian and nenatives; who served as unpaid experts from various sectors of the
community: Native leaders, cultural practitioners, industry executives, and UH personnel. After detailed
NEFRAY3 YR Fylfegaira 2F ¢KS /2YYAGGSSQasYAydziSaz
YSYOSNBEQ [0ARAY3 t20S 2F |yR O2YYAGYSyd G2 1 F&F AA
that surpassed any of their ethnic, academic, or organizational differences.

5SaLIAGS ¢KS /2YYAGldSSQa t2y3 GSydaNFwaliaf R Yy dzY SNER
advocacy and its status as the first entity to formally recognized as Hawaiian language, culture, and arts
FR@20FGSa o0& GKS {GFraGS 2F 1 Fgl A~ A fS3IAatl Gdz2NBx 32
strategic planning reports acknowlegld) The Committee, its members, or its contributions. While
NEOASGAYI FAESa 2F ¢KS /2YYA(GGSSQa 62 Ndspedtell G KS !
Hawaiian leaders and cultural experts and saw that the proportion of Native Hawaiian versiatiom

members and UH personnel versus community members, was roughly equal. Most relevant to this
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alddzRés YAydziSa FTNRBY ¢KS /2YYA(GiS8§SQa YSSiay3aa R20Odz
Hawaiian advocates still discuss today: degrees, scholaréhgilitjes, faculty positions, community
engagement, and research.

.SO0ldzaS ¢KS /2YYAGGSSQa O2yGNRAOdziA2ya G2 SINIe
performed as a groupg,will present evidencef their contributionscollectively However, because they
LIA2YySSNBR (KAa AYLRNILFY(G &2 NhporuftodySKrécov@dralT | I | yR
illuminate the names of each member.

After reviewing documents from the UH Archives that spanned the period Trioen
[ 2 Y YA (fauli®gnil959, until its last official memorandum in 1977, | saw that the following
individuals served as its members (in alphabetical order): David Akaka, Dr. Richard K. Blaisdell M.D., Dr.
Samuel H. Elbert, Dr. Kenneth P. Emory, Dr. Thomas Hamilton, Flora K. Hayes, Homer Hayes, Dorothy
Hazama, Leslie A. Hicks. Kuulei Ihara, Dr. Adrienne kagpprothy Kahananui, William Kea, Pauline
King, Rev. Samuel A. Keala, Fr. John H. McDonald, Dr. Donald K. Mitchell, Thomas Nickerson, Abraham
Piianaia, Napua Stevens Poire, James Shoemaker, Dr. Barbara B. Smith, Malia Solomon, and Kaupena
Wong.

Formali Ay3d GKS {GFrdSQa /2YYAGYSyd G2 1 FgtrAALY [ y3dz

On March 9, 1959, the 16th day of the last Territorial Legislajure, Kx&EprEsentative, Allan
Ezell, together with 19 fellow representatives introduced H.B. 816 An Act Establishing a Commission of
I FgFAALY [ly3dzZ 3S FYyR ! NiA FyR al{l{Ay3 F+y ! LILINELINR
K. Hayes, who voted in supp@t¥ 91 Sttt Q&8 oAftfX g2dA R fFGSNI 22 Ay ¢K!

After the passinghroughthe House, the Senate affirmed the need to preserve Hawaiian

language and culture, and expressed their vision for such efforts in Senate Concurrent Report 106.
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The urpose of this bill is to provide for the preservation of Hawaiian civilization and culture. This
bill creates a commission on Hawaiian Language and Arts, which committee will critically screen
every element of Hawaiian culture with the purpose to recoral oreserve those of historic
value. The further intent of this bill is to create and maintain popular interest in the various
elements of Hawaiian culture. Your committee was informed that there is need for a crash
program in this field. . .. Further thetis program will be of definite value to the tourist industry.
(Journal of the House of Representatives, 1959, p. 618)
Before concluding the last lamaking session df I ¢ I A ~ A Q @éra, th&legshtar2 NA |- f
proposed that H.B. 816 be supported by &F0D0 appropriation to support activities to preserve
Hawaiian language, culture, and arts. After considering which government agency could best carry out
this important kuleana, the legislators decided that UH would be best suited for prioritizing and
supervising activities related to Hawaiian language and cultural preservation.
With a charge and an appropriation from the last territorial legislature, UH President Laurence
Snyder spent the late spring and early summer of 1959 to recruit members who saniel on The
/| 2YYAGGUSS® Ly GKS tSGGSNA KS gNBGS (2 LINRPaLISOGAGBS
purpose, and relationship with UH.
During the last few days of its session, the Territorial Legislature allotted a sum of $25,000.00 to
the UnBSNBAGE 2F 1 FglAA F2N at NBaAaSNBIFGAZ2Y | yR {{
purpose of this somewhat unusual appropriation is to step up immediately activities aimed at
obtaining further knowledge from living sources concerning Hawaiian languabeuttare...and
to make available and to disseminate reliable information on the above to the end that the islands

will retain their Polynesian heritage as a vital attraction. (Snyder, n.d.)
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. @ ldzaAdzAaG p=Z mMdpdhE ¢KS /2 YYA FatleSioha MdDandlyd®R Ay 3 Y S
{ G [/ I G KS NAWH SIgk&EnietFEdadidDel anghgbpologist from Bishop Museum, Barbara B.
{YAGK '1Qa LINRPTSaa2N) 2F YdzaAOs ¢K2YlFa bAO|ISNB2YS
executives from UH Press, Hawaiiarepbbne Company, & . | y' 1  2s@ibmittédiheir first A
NELI2ZNI (G2 tNBaARSyd {ye@RSNX® !'a NBIldzANBR o0& |1 & . &
Hawaiian language and cultural preservation projects that would be worthy of receiving State funding.
The Committee introduced their report by expressing their sense of commitment to ensuring that
Hawaiian knowledge would be preserved and that new knowledge would be generated.
Study of Hawaiian language, art, and culture is basic to the appreciation df RawQa Odzf { dzN
KSNAGEF3ISe® LG Aa SaaSydart GKFG IFgl AAQa OAGAT S
this heritage and its contribution to life in these islands; and that their interest will assure its
preservation and further development isi€] modern context. (MacDonald, 1959, p. 1)
Before ending their first report, The Committee recommended that the State provide funding for Pukui
'y R 9f oS MEwWAiEN McyioRd&ryN1061), intésland travel to interview cultural practitioners,
anda field survey to find future language, arts, and culture projects.
520dzySyiéia FNRY ¢KS /2YYA(lGSSQa SIFENIASad STT¥2NI
of using Hawaiian language and cultureSo/ K y OS | F 6 A~ A Q& SYSNHAY 3 {2 dzNA
Tworthirds of our visitors are over forty years of age, the majority of them being mature persons
2F YSIYyad YR RAAONAYAYlIGA2Y® ¢KS& KI gdhgel y AydsS
advantage, both economically and socially, to attract those inittbllectual and cultural
interests. (MacDonald, 1959, p. 3)
Others chose to focus on preventing the threat of language extinction and cultural degradation.

On February 27, 1960, just days after the first State legislature opened, Representative HilamaKa
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2T YnyS~ 2KS A yEkstBliRhiz@tBeRCorhndssiddr the Preservation of Hawaiian
Language and Culture, and Making Appropriation Therefor, (House Journal, 1960), to articulate their
sense of urgency and importance in preserving Hawadéaguage, arts, and culture and to clarify The
I 2YYAGGSSQEa 62N] yR AGa NBfFOGA2YAKAL gAGK 1 & 2 X
G9PARSYyOSa 2F GUNIRAGAZ2YIFET YR FdziKSYyGAO 1 gFAALFY |
Prompt legslative action is required to begin an essential kbeign program for the perpetuation of the
P NR2dza StSYSyita 2F GKS 1l gFAAFY KSNARGFISE oYE YL
CAYRAY3 YIYIF{lIQa oAftf gl a SaLISOAlLfte @ltdzadotsS
ogay AT A2yt NBfFGA2yaKAL 6SG6SSy 0S8Si6SSy ¢KS [/ 2VY)
carry out its functions under the administrative control of the board of regents [sic] of the university
GaA06 2F 1ot ArAe HAaAORTOCKSBI {RYYMmdhdSS Qad Oy @ N& © Szi |
Hawaiian advocacy for UH was further illuminated when Kamaka included details about the composition
YR ljdzZt t ATAOIGA2ya SELISOGSR 2F ¢KS /2YYAGGSSQa YS§
members,and a provision permitting The Committee to provide financial assistance to those who
perpetuate, preserve, or generate Hawaiian language, arts, or culesahrch
The commission is authorized to plan and execute a program for the discovery, collasto
preservation of all elements of authentic Hawaiian culture. . .. The commission shall give
immediate attention and continued effort to those elements of Hawaiian culture which are in
danger of becoming irretrievably lost to posterity. The commissiay disburse a portion of its

funds in the form of scholarships, fellowships, or cash awards, when it deems such expenditures

desirable for the furthering of the purposes of the commission. (Kamaka, 19603p. 2

2T Introduced by Representative Hiram K. Kamaka, with Representatives TakeshiNlieo M. Heen,
David K. Trask Jr., Akoni Pule, Joseph R. Garcia Jr., Ambrose J. Rosehill, and Frank C. Judd.
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L'y AYRAOIFGAZ2Y 27F KRS\ y/3R2 V2YFA (00KSSAQNE | odyf RS N@EH G G 2y dzN
commitment to Hawaiian language, culture, and arts, its second chairperson, James Shoemaker, greeted
11 Q3 yS¢ LINBAARSYGS 5N ¢K2YF& 1 FYAfl2ysS 6AGK | f
purpose, and gals.
alye AYLRNIIFIYyd aLlsoda 2F 1 FélFAAQa KAAG2NEBS | N
few years if they are not now protected and preserved. . . presenting elements of our past
authentically is also of fundamental value (1) in strengthenhmg pgride and patriotism of our
youth, and (2) in as [sic] a primary factor in the development of our tourist industry. (Shoemaker,
1963)
. @ MpcnZ FFGSNI NBOSAGAY3A Fyydz-f dzLJRFGSA o2 dzi
sevenStatesenator$® signed Senate Concurrent Resolution (S. C. R) No. 12, which signaled the
ISIAAEF GdzNBEQa FANBG RSLI NIdzZNBE FNRY Faaz20AldAay3a GKS
the tourist industry. For the first time since they established Tom@ittee, lawmakers spoke
SEOt dzaA @St e o62dzi | gl AAlLY 1 y3adz2 3S | yR OdzZ G§dz2NBQa
ethnic backgrounds have affirmed again and again their interest in preserving the many important and
valued aspects of thelgal A A 'y Odzf (G dzZNBE¢ 0¢KS [/ 2YYAGGSSSET mpcy I LI
Before ending their resolution, the senators affirmed that Hawaiian language and culture

a2dz2NOSa ySSRSR (2 0SS LINBASNBSR gAGK dzZNESyOeészs ¢KS

e

Al 11 Qa WSISYKS:E /RWRAGGISSQa ¢2N] LINROYOSR @It dzS ¢2

28 Introduced by Senator Nadao Yoshinaga, with senators Harry M. Field, S. George Fukuoka, Thomas S.
Ogata, Julian R. Yates, Sr., and Bernaiiraey.
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their conclusion, the senators used S.C.R. 12 to call upon the UH Regents to produce a report that would
enable themto review the activities and accomplishments of The Commitheeng its first five years of
existence.

In response to S.C.R. 12, the Regents delegated the responsibility of producing the report to Dr.
¢t2RR CdzZNyAaasx RSIy 2F !l any2lQa o6!lao /2tt83S 27
Douglas S. Yamura, a UH sociology professor, to chair a committee of six cultural experts and
I OF RSYAOA ¢K2 g2dzf R S@lFfdzq S ¢KS /2YYAGGSSQa FANRE
I 2 YYRA (G S6hd BriddesySgnes Conrad, Lorraine Fitzsimmons, Roland MoateamPiianaia
(A. Piianaia), andlbert Schiitz.

By November 30, 1964, the Review Committee completed the task stipulated by S.C.R. 12.

. FYEF YdzNT  &dzo YA (G S R-pageindem@dahdam fo Prieski&nOHamifok, Ivikidh not only
enumerated The CommitS Qa | OO02YLX AaKYSyia aAyOS Ada AyOSLIiAZ2
RSTAYSR AlGa 2NBFYATFGA2yFE NBfFGA2YAKAL gAGK || @

, P Yl YdzNI Qa wS@ASe /[ 2YYAGGSS f Ay SWthativduld Y2 NI £ 20 f A
dzy RSNHANR ¢KS /2YYAGGSSQa LIzN1J2aSsy FdzikK2zNRGEX FyR

As the only statesupported institution of higher learning in our community, the University has a

legal responsibility to the citizens and a moral obligation to the scholarlyrgrity to expand,

preserve, and transmit knowledge of the history and culture of the state in which it is located. The

Hawaii Revised Laws, 1955 (Chapter 44, University of Hawaii)-tn 844A Y RA OF G S G KIF G

(of Regents) shall investigate and corapiifformation upon places, structures, monuments and

things in the Territory of historical importance and interest, and shall serve as a central advisory
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02R& AY YIGGSNBR NBtFGAYy3a (G2 GKS LINBASNIDI GA:
recommendations to K S D2 @SNy 2NJ FyR (2 GKS [S3Araftl ddz2NB
(Yamamura, 1964, p. 7)
bSEGZ , I YFYdNI Qa wS@PASe /2YYAGGESS ONBRAGSR ¢KS
aO0K2f I NI & FyR 2NBIyAT I A2 yCofversatighadaavaliBin(1868) a dzOK LINE
GSEG6221 2 t dAngidhHawafidh Detiorear§ 961 Xhéimerous informant interviews,
document translations, artifact inventories, native speaker recordings, curriculum development, and
collaborative research between UH and Bisihduseum.
CAYylFfftes | IYlIYdNIQa wSOASs /2YYAGGSS 02y Of dzZRSR
recommendations, six of which laid a foundation for future Hawaiian advocacy at UH. These included
aiding organizations in producing and publishing texts on Hawaiiandgeg history, and culture;
providing grants to support research and publications in the same; developing media and curricula for
teaching Hawaiian cultural studies; assessing teattaéning and curriculum needs for Hawaiian
cultural lessons the publickools; awarding scholarships to graduate students who want to teach
Hawaiian language, history, and culture; expanding Hawaiian language courses and research at UH,
including the exploration of a Hawaiian language teadhaining program. All seven Rewi€Committee
members signed their names to this report before submitting it to UH President Hamilton for review by
the Regents, legislature, and governor.
I TGSNI NBOSAGAY I | LRAAGADGS NBOASS YR AYLRNILFY
Committee, The Committee met regularly during the 1960s and 1970s to continue their advocacy.

During its March 10, 196éneeting, The Committee invited Dr. Johr2 dzy' 3 2 / KOepafihegtdf | | Qa
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Asianand Pacific  y3dzF 3Sa3x (2 NI LIplahsan@pfiorified far H&Ailadt langusgs vy G Q &
AyaiNdWzOiGA2y® aAydziSa FTNRY (KA& YSSGAy3a NBGSIHE SR Gl
SyadaNE GKS LINBASNBIGA2Y 2F ~“01tSt2 1 6FA"AD

Unless the University of Hawaii does something for the Hawaiiamudaygg no other University

will do it for us. It is the sacred duty of this University to preserve and develop this language and

get the sympathy and support from the University and State of Hawaii. (The Committee, 1966; p.

2)
Minutes from this meetinga®ss A Y RAOF SR GKF G FFGSNI adlrdAy3a 10
LISNLISGdzl GAy3 ~“NHEfSt2 gl A~ AZ [ KIF AN ElRtaidMNS LJ2 NI SR

Dorothy Kahananui, professors of Hawaiian language at UHM and members of The Comnthie, in
efforts to introduce a Hawaiian language teacher training program with the College of Education, a
o OKSf 2NRa RSI3INBS Ay | | g I-tark bvgrsightloyeRiuzlsidiGien®/Wdd & (G dzZRA S & |
effectiveness of such new programs.

A sign that Th Committee took their original charge concerning Hawaiian language
preservation from the State legislature seriously was seen when James Shoemaker, their second
OKFANLISNB2YZX 6NRGS G2 '1 Qa LINBAARSY(l ¢K2Ydtd | F YA€\
introduce a Hawaiian language teacher training program with urgency.

At the last meeting of the Committee we invited Dr. John Yauntp speak to us. It is his feeling

too, that there is an urgent need for greater attentignparticularly to theHawaiian language

teaching program . ..It is his feeling too, that there is an urgent need for greater attention

LI NIGAOdzAE F NI & (2 GKS I FélAALY fFHy3dd 38 81 OKAyY3
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attention, and that of the Board dRegents, to the urgent needs in this field and to assure you

that your Committee will cooperate to the fullest extent in any of the ways you may think

desirable. (Shoemaker, 1966)

In 1968, The Committee delivered its second majd LJ2 NI > -- Brogiids arl Qangt
wl y3S thé UHPEesident and to the Stdemislature. This report began by tracing The
/I 2YYAGGSSQa 2NARA3IAya ol O] G2 GKS oAff GKIG KIFIR RST,
State governmentd ¢ KS M dp ¢ 3 FHHASIRG dZNEINRAEWE ¥ F2N WGiKS t NBa
l'F g AALY [l y3dzZ 3ST ! NI | y Rand adsigiirdgNeEpansildligy fot thedLINB LINRK I { .
program to the University df | & E (XHe £ommittee, 1968, p. 1).

Besides using this report to nanttee projects they funded, including: Englislawaiian
S5A0GA2Yy LI NE O0tdzldzA 9 9fo0SNIZ mMopcnovE /2yYPSNAFIGA2YI §
CN} 3IYSyida 2F 1 FglLAALY | A&AG2NE omdpecMOZ YIF Yl 1FdzQa L
(1964, The Committee also used it as a means of alerting UH and State executives to the consequences
that would result from either inaction or indifference.

Of greatest concern to the Committee is the fact that scholars working in the figthwaiian

Language, Art and Culture are already past [sic], or nearing retirement age. Unless steps are taken

now to encourage students to enter the field of Hawaiian language or culture, the possibility exists

that there might come a time when the Statelwbe without qualified persons to interpret

I F g AAQa Odzf GdzZNF f KSNAGIF ISP 0¢KS /2YYAGGSSE mop

I 2yaArAaitSyid 6A0K ¢ Kdienfe@syl¥ af advdsads\Qthey an2lefd zéirk 26§ a
NEL2NI o0& ARSYGATEAY3I 2dzi / RiI NRS ON(A DE&E Ydzy RS MO K@l $
degree program in Hawaiian Studies, and a Chair in the Hawaiian language (The Committee, 1968, p.

14). The Committee justified the need for each resource by explaining how they would directly alleviate
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problems theydeemed urgent: qualified Hawaiian language and culture teachers, financial support for
interested scholars, an academic degree in Hawaiian language and studies, and a leader for the
academic program.
hy CSONHzZE NBE HcX MdpT NI ¢ Kk8rsoh seif ¥ dompelfng @@age/ K A NJ ¢ K
memorandumat £ S F2NJ ALISOAL £ O2y aA RS NI tdnudefousioficialsdzl £ A F A ¢
Ay 11 QamaRify@Haid: Psident Harland Cleveland, Dean of Arts and Sciences David Contois,
Chair of tle Asian ad Pacifid.anguages Department, John Young, and to the members dfdiam
andPacific Languages Departmental Personnel Committee. In this memo, The Conexjiitessed its
concernthat when academic majors eliminate their second language requiremdreg,riot only
compromise, | ®@waiiananguage offerings in the sherérm, but they threaten its ability to fulfill
its kuleana to preserve and perpetuate Hawaiian language in thetbmg
2 KAES NBO23ayAT Ay3a (GKS A YL Ndpgoyudit® for2tie stidK 6f | y A &S
9dzNRB LISIY YR !&Aly ftFy3dd 3Sas ¢S sgArAakK G2 adNBa
NEalLR2yaAroAtAde G2 GKS 1 IFgFAALY fFy3dd 3Ss FSStA
instruction in the Hawaiian layjuage, but to encourage students in relevant programs to study it.
Should the University fail to do so, no other institution is likely to assume this responsibility.
Criticism for lack of foresight would justifiably be believed at the University by geoesabf
Hawaiians, parHawaiian citizens, other citizens of our State, and the world of scholarship at
large. (T. Nickerson, February 26, 1970, p. 2)
'] Q4 CANBRGO S5ANBOG2NI 2F I gl AAlLYy {GdzRASA
Courses in Hawaiian language, history, and culture at UH swdess professors with expertise
and interests in these subjects joined tfaeulty (Johnson, 1998yVhile serving in the U. S. Navy during

the early 1950s, Kans@s2 Ny WI O1 | ® 2| NR ¢l a apetsahd 2y SR Ay | | g1l 2

141



communication, November 12021.)Learning abouPolynesian peoples, languages, and cultures

inspired Ward to begin a lifelong commitmentadvocating for their study, preservation, and

advancement2 | NR Sy NRBft SR Fd !'1 G2 LJz2NBAdZzZS | al &@adSNDa RS
language expert, became one of his mentors. After earning his doctorate, Ward returned to UHM in

1968 to begin teaching Tahitian, Hawaiian, and Indonesian languages. In 1970, Ward joined a group of

16 professorg glready teaching and researching Hawasabjects, who thought a properly arranged

aSid 2F GKSAN)I O2dzNAS& O2dA R fSIR (G2 | ol OKSf2NRa R!
lY2y3 (KSaS LINRTSaaz2NA I -foeusedBolrdes 4t Yi2was BRI S 2 F | |
unique, having enrolled in them dugrthe 1950s and having been mentored by Elbert who began
teaching there in 1949 (Johnson, 1998). Ward was able to draw from these experiences while serving as
'] Qa4 FANRGO RA NS Qapsitior2h€ setvéd énlvdluitarily, fromiitdzRce@idnlo70 as
an academic concentration under Liberal Studies, until 1977, when the Regents approved the
establishment of Hawaiian Studies as a stalwhe department and a distinct academic major.
During the first seven years of Hawaiian Studies atWatd advised students on courses that
would fulfill degree requirements, scheduled course offerings, recruited students to the major, and
0N} O1 SR &a0dzZRSy G aQ LINRPINBaa G2¢6FNR INIRdzZGAZ2Y | YyR .
tasks that Ward prformed on behalf of the new program were uncompensated and were performed in
FRRAGAZ2Y (2 2| NRQ& LINR Y-Padiic Lahduageshandelior DougladNE ¥ S & 4 2 NJ
,F YL YdzNET O2yFANNSR 2 NRQa O2y N o6 dzi Ar2DdrvardiLeng,l & A A |

] Q& y-présidedtifadd &ademic affairs.

2¢KS RSLINIYSylG 2y 5N 2FNRQa I OAFHIOS NK §13RIzZ AISH OF
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I Qldz2 tfte FtYyR GSOKYyAOIfftes 5N 2FNR KFa 0SSy (K
chairman of the Hawaiian Studies Program Committee...the Hawaiian Studies Program has had

oFFAOALE alldGdza F2NJ 42YS &SINRA | &..2¢aBan@i®, al y2I

July 5, 1977)
¢KS CAIKG G2 9aidlofAaakK !1Qa I IgkAAlLY {(ddzZRASa t NB3
'YRSNIJ 2 NRQa fSFRSNAKALIE GKS I FglAAlLYy {GdzRASA

whose interests centered on Hawaiian language, history, and culture and students who wanted to study
such subjects. However, there were administrators who needed to be persuaded about its value. Thus,
gaining approval for a distinct Hawaiian Studies progaah academic major required persistent
advocacy by UH faculty, State legislatddative community leadersand cultural experts.
Because I LI KI y' I | dzf A (1875)Wasdzbnimissioned byAState legislators who
sought to understand the feasibilityf mtroducing a Hawaiian Studies Program at UH, it appeared that it
gl a4 GKS LINRPANIYQE 2NRAIAAYELE GAairizyriyd R20dzySyido | 2
t P LI KEyYyLF | dzf A (1875014 KA @K | O % & § R Afe HAwRigaStutids Rrsgo t S =
(1975) and incorporated the data he collected between 1970 and ¢ $1@ngside primary source
documents from the UH and State Archives, it became ¢hedrt | LJ- KF y' I | dzf A (1B75)1 | dzI 2 |
was actually the capstone to decades of work contributetkbby dozens of eder NativeHawaiian
FRP20FGSazx yIrySte (G4KS YSYOSNR 2F ¢KS /2YYAGGSS |y
During the 1975 State legislative session, elected officials successfully passed H.B. 1724 and S.B.
MoTnY G!! Ohtdl FRWAINYY ! LILIINRLINKAEFGAZ2Y F2NJ t N2PINF Y tf
accompanied with an appropriation of $25,000 to generate a study that would assess the feasibility of

e A

introducing such a program at UH. Despite UH receiving only $10,00Klesgt KI t ¥ 2 F 0K S
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intended and approved appropriation, two Native Hawaiian researchers: Harriette Holt Joesting and
John DuPont, accepted the kuleana of produding LJ- KI y I | dzf A (1B75)tdpate 2 | | g A 1A
Working expeditiously to meetthe SIA & f I G dzNB Q& a0 ALJzZ I SR RSIFRfAY
report 20 days before the start of the 1976 legislative session, the pair assembled two working groups: a
GAGSSNAYITO20FVUWINBESR 2F 1 LISNR2YyYSt gKehalg SNBE VY
O2YYAlUYSyida G2 11FgFrAALY AyaldNHzOGAPHE O2RY LANRRAASS RNIRKF>
Hawaiian leaders who focused on identifying hallmarks of a colegd Hawaiian Studies program.
lY2y3a W2SaldAy3a | yR 5dzt ge¢riembersafZ N|CanyhitteeaNRlaizhddia, D53.S NB (|
Richard Kekuni Blaisdell, and Dorothy Kahananui Gillett.
After holding meetings to share their collective vision for a Hawaiian Studies program at UH and
to analyze data that Ward had collected as its ad dioector since 1970, the I LI KI y' I 1 dzZfE A b 11
I I ¢ (1®7bjtask force members completed a feasibility study that endorsed recommendations that
gSNE LINBQGA2dzate ISYSNIGSR 08 ¢KS /2YYAGGSS OAl
in its longterm projects report (1968). Echoing arguments previpgenerated by The Committee, the
t LI KFEYLlF | dz A bl ~ | dzl-&ienfd réaSonsQ@syppist fits récofrnEndaialzs. G A O S
There is a responsibility which we must recognize and acknowledge to the indigenous culture

which existed here when all thether groups arrived. The Hawaiian society which thrived then

30 Steering CommitteeHarriette Jesting (Chairperson), Doris Bitner, Dr. Richard Blaisdell, M.D.,

Dorothy Gillett, Larry Kimura, Davianna McGregor, Jaakl\Jaesting & Dupont, 1975, p. 23).

31 Advisory Committee: Myron Thompson (Chairperson), Kuulei Iharadiagerson), Dr. Richard
Blasidell, M.D., Dean David Contois, Harriette [sic] Joesting, Rubellite Johnson, Judge Samuel King, Dr.
George Mills, MD., Chief Justice William Richardson (Joesting & Dupont, 1975, p. 23).

144



was seriously disrupted by the arrival of different cultures and values. Although the Hawaiian
culture has been disrupted and changed, the strength of the culture has enabled it to thrive.
(Jeesting & DuPont, 1975, p. iv).
Thet | LI KF y I | dzf A (1B75)advdeatés cdndluddd theirXeasibility study by
SydzYSNI} GAy3 | &AK2NI fAad 2F NBO2YYSyYyRIGA2yas al @i
YIE22NE O0LID MTBAXYHOIBREBEt gLIYSYRAZ2TFT YIaGdSNRA FyR R;
language and Hawaiian Studies; 3) development of a Hawaiian Studies Institute where UH and
community members could conduct teaching and research of Hawaiian subjects and where personnel
could be hired on the basis of their cultural expertise rather than academic degrees; and 4) a unique
RSLI NLYSYOd F2NI I FglAALFY {GdzZRASa FyR GKFG AdG 0SS d&NJ
right, and that Hawaiian Studies not be submergged R f 2ad GSAGKAY |+ £ NAHSNJ I RY)
& DuPont, 1975, p. 19).
After reviewingt | LI KI y I | dzf A (1875)]3tateliegislatols affirried its
recommendations quickly. On February 20,1976, representatives Richard CofSEta Bachand
Akira Sakima of Honolulu introduced HB. 2792 = !y ! OlG édal {Ay3 !y | LILINE LINR
{GdzZRAS& t NRPAINIXY |4 GKS 'yAGSNBAGE 2F I FélFAAE GAGK
d0dzRASEa LINPINIY |G YRKSGKIWE OSMBR (2dzZ252 NIk 66 $ A& LILINE L

z

NE@SydzSa 27F

ey
w»

{01 GS 27F | %inkluding Besjamin . Eay8téhy, who2 NB  NB |

g2dz R £ GSNI 0S02 Y SAmencd gavaroQjained Hoid Bakida ih signigythe bill.

32 Representatives who supported H. B. 278were: Clarence Y. AkizaRenjamin J. Cayetano, Steve
Caobb, Faith Evans, Richard C. S. Ho, Richard A. Kawakami, Robert Kimura, Ken Kiyabu, Kenneth Lee,
Tennyson K. W. Lum, Norman Mizuguchi, Lisa Naito, Henry Haalilio Peters, Akira Sakima, Jack K. Suwa,
Dennis R. Yamada, (and tillegible signatures.)
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After passing through the Senate on March 7, 19¥6B. 279176 was referred to the Committee on
Ways and Meansotbe considered for an appropriation.

As support for Hawaiian Studies progressed through the $tagtelature during the spring of
MPTcS 5N 5dNNBINR [2y3T FNNADSR Ay | 2y2fdf dz 462 &SN
Primary source data dhe UH Archives gathered from reports, letters, memoranda, ioféice routing
slips, including notes written into the margins by Long and his administrative colleagues, revealed the
SEGSyid (G2 é6KAOK [2y3 FyR KAa OaifaidvochwzSvith O2y FNR Y (i S|
bureaucratic barriers and racist prejudices (D. McGregor, December, 2021, personal communication).

[2y3 FYR 1 Qa FOFRSYAO I FFIFIANR LISNE2YyYSt dzaSR
20a0NHz00 GKS G O A aaiiarialvodates,use@ta pusiie XdkiRgoals | While Bebidinig
acopyot I LI KI y I | dzf A (1875)td hdelcdleadué @elvédmi, Aois Yamanaka used a
NRdziAy3d &aft ALl 62 RAALINFIAS W2SadGAy3a FyR 5dzt 2y G Qa NJ

This is the one that we kept asking for araler received and later found out that Harriet Joesting

delivered copies directly to the Legislature. Thus, it was never seen by Manoa Chancellor or Central

' RYAYAAOGNFr A2y 2NI D2OSNY2N» 2SS O2yaAiARSNMI AG

(Yamanaka, 1976)

P FGSNI FANBSAY3 gAGK |, FYlFyYyF1lFIQa LISSGS o2dzi w2S
IS3IA&fFGdzNBZ YAY [[dzSaitA2ySR ¢gKSGKSNI GKS ! NIa FyR {
LINR L2 &3 f LINROSRdANBad 1OBWOEBNWY G f NP 364 2@z 2NB IKR®a ! |
would be viewed by Statiegislators whavere preparing to pass appropriation bilsestablishthe new
program.

L Fa{SR lFo2dzi GKS adliddza 2F | F2NNIE 1 gFAALY

Sciences) levels at least there is nothing under active consideration. Quite frankly, this comes as
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a surprise to me. . .. What to do now: | think that Arts andr@&&e and Manoa should folleup

so that we can report a U.H. position at the nfirgislativg session. We would look awfully bad

AT 6S 6SNB FalSR G2 GSadAFe 3IrAy:E +Fa ¢S LINROI

G2 GKS fFadlomSaarzyodé 6YAYZ

Despite the 1976 Stategislature appropriating significant State funding for the Hawaiian
Studies Program, Governor Ariyoshi did not release the funds to UH, citing the need to reduce budgets
across all State agencies. Rather than let thedamiicipated Hawaiian Studies program suffer further
RSflFeasx 5N 52dz3fFa |, FYlIYdzNI 3 FdziK2NJ 2F ¢KS [/ 2YYA
chancellor. Exercising his administrative authority, Yamamura decided to allocate $25,000 and 1.5
positonsf Y ! 1 Q&4 SEA&GAY3 NBaz2dzNDOSa G2 SadlofAakK GKS vy
. ® MooH GwStlFdAy3a (2 Fy !LILINBLNAFGAZY FT2N GKS |+ g

Considering a modest level of institutional support better than a delay, Ward codveee

a t NJ

(s}

/| K yOStft2NRa /2YYAGGSS ¥ yaculiykspoirted BylYanmamyfa td bégiaR A
AONBSYyAy3a OFyRARFIGSaAa F2NJGKS ySgé RANBOG2NI LI2aAlAz22
Ward took initiative to solicit input from his collgues in the Hawaiian Studies Program

Committeé”* whose teaching and research activities had formed the basis for the new academic major.

B KFYyOStt2NRa /2YYAGGUSS 2y GKS 1 FglAALY {GdzZRASA t1
Community College), Sheila Conant (General Sciences), Emily HawkifRaifaboLanguages), Kiyoshi

Ikeda (Sociology), Pauline Joerges{bty), Harriette Joesting, Donald D. Johnson (History), Larry Kimura
(Indo-Pacific Languages), Abraham Piianaia (Geography), Ricardo Trimillos (Music), Jack Ward (Indo

Pacific LanguagesWérd, J. H., 197 Final Hawaiian Studies Repapt 4)

34The HSPC were 36 faculty whose research and teaching centered on Hawaiian history, language,
culture, arts, and social sciences: Rashid Ahmed (Environmental Studies), Harry V. Ball (Sociology),
Gordon E. Bigelow (General Science), Robert T. BobilinigRgligan Burhans (Environmental Studies),
| 2~ 2dzt dz / F YONI 06adzaAO0uX DSNIfR /INNJo.2Glyeos 5 @,
Leeward Community College), Sheila Conant (General Science), Peggy De Silva (Environmental Studies),
Mary E.Des Jarlais (Home Economics), Jerome Feldman (Art), Ben R. Finney (Anthropology), Emily
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2 KSYy 2FNR AYT2N¥YSR 58Iy /2yi2Ara Fo2dzi Kraa O2ftft S 3
of the institutional resources Chancellor Yamamura had set aside for Hawaiian Studies.

Please find attached requests for the establishment of 2 temporary positions in Hawaiian Studies,

i.e. A Director position and an instructional position. Both positions are ¥ timéqussi The

FI Odzf G YSSiAy3a NBaz2t SR (2 LINRPOSSR AYYSRALFGST

LX I OSQ Ay WIFydzZ NB mMdpTT O bto setiup theiprograni. (Ward, 3976) KS Y I .

Immediately thereafter, membersof ThRe ¥ YA GG SS I yR GKS t I LI KIFyIl | dz
task force spent the first half of 1977 collaborating with Ward to hire the first director of the new
RSLI NLYSYy(dad ! LILINBOAFGAGS 2F 21 NRQa STF2NILaA Fa |+ gl
Committee wrote to Ward to extend him their nomination for the new position. Ward held a personal
O2y@AOQGA2Y GKIFG + blLGAGS 1T FLgkAAlLY fSIR GKS ySg RS
nomination (J. H. Ward, personal communication, November 15, 20&t¢ald, Ward asked Abraham
Piianaia/A.Piianaia)a respected leadeN' n y I £ S2 o6yl 0A @S aLSF {1 Sn 2F GKS |
experienced university lecturer, if he would apply for the job (J. H. Ward, personal communication,
November 15, 2021).

When Piiaaia assured Ward that he would apply for the position, Ward began working through

the administrative procedures needed to hire new personnel and to establish new academic programs.

Hawkins (IndePacific Languages), Dorothy Hazama (Education), Irwin Howard (Linguistics), Judson lhrig
(Liberal Studies Program), Kiyoshi Ikeda (Sociology), Pauliged@distory), Harriette Joesting, Donald

D. Johnson (History), Rubellite Johnson ({Rdaific Languages), E. Alison Kay (Graduate Division), Bacil
F. Kirtley (English), David Kittelson (Curator, Hawaiian Collection), James Mak (Economics), Davianna
McGregor-Alegado (Ethnic Studies), Norman Meller (Political Science), Abraham Piianaia (Geography),
Ralph K. StuebeE@ucational Foundations), Ricardo Trimillos (Music), Deborah Waite (Art), Jack H.
Ward (IndePacific Languages), John Wisnogiy)( Ward, JH., 1977Final Hawaiian Studies Repapt,

4)
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2 NR faz2 O02YLX SGSR GKS 1 gt AAl Y edort affitshséésyear N2 I NI Y
GSydz2NB FyR &adzoYAGGSR Al G2 5SSty /[/2yi2Aad 2AGKAY
LINA2NAGASEAS NBaSIFENOK IyR Lzt AaKAY3I SYRSIF@G2NEZ |y
degree. Ward also used thisregior 42 OF ff 'I FTRYAYA&AOGINI 02NERQ TGOSy (A
overlooked: a facility to house the Hawaiian Studies Program.
As you know, the HSP has been operating out of my office. This has been quite efficient but will
not be workable for much layer for a number of reasons . . . the amount of equipment and
supplies . . . far exceeds the space available in this office . . . and) the program needs greater
GAaAAOATAGE GKIFYy AGa LINBaSyid 201 GA2¥acifica & & dzo
Langages. Ideally, the project should have three rooms, one for the director, one for the
secretary and office supplies, and one for conference [sic] room for meetings, projects, resources.
(Ward, 1977a, p. 2)
Finally, Ward used this report to express his abiding aloha for the Hawaiian Studies program and its
current and future value. At the end of his final report, Ward signed his name with the position he held
at the time: Associate Professor in Hawaiian.
| feel highly honored to have been nominated. . .. | take considerable satisfaction in the belief
that this investment of effort has now reached some fruition and that there are now greater
opportunities for growth and fulfillment of this undertaking in tlgears ahead. My interest in
the future of the Hawaiian Studies Program continues unabated because | hold it to be important
to the University of Hawaii system (both faculty and students) and to the community at large.
(Ward, 1977a, p. 2)
While Ward and othrs worked to prepare for the new program, The Committee spent the

Ad2YYSNJ 2F wmoptT FAASNIAY3I AdGaE AyFidSyoOsS 2y '1Qa R
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arhliOKStts ¢KS /2YYA(GGSSQa OKIFANLISNE2Y | ysétayl YSKI Y
letter signed by all of itsmembefgi 2 ' | Q& t NBAARSY(l Cdz2A2 al (adzRlI dzNE
NEO2YYSYRIFGA2Yya | NIAOdzZ  6SR 608 W2SadAy3a yR 5dzt 2y
Studies Program and the recommendations for its establesfitras designated in the invaluable
I FglFAALY {(GdzRASE t NPAINIY wSLENIZ Wt KFEYyl waioO6 | dz
hy WdzZ & mMpX M@pTrTI aAidGdOKSttQa tSGGSNIgla YSOG 64
rather than its original addressee.
In [9c] behalf of President Matsuda who is out of the office this week, | should like to
acknowledge receipt of your letter regarding Hawaiian Studies. The University and the Manoa
Administrations are supportive of a Hawaiian Studies program although our gugipmuld not
be interpreted to mean agreement with all the recommendations in the report to which you
refer. (Long, D., 1977a)
Within the same letter, Long used administrative procedures to dodge endorsements from
Chancellor Yamamura, Dean Contois, arelSkatelegislature wlichwanted Hawaiian Studies to
becomeastand f 2y S RSLI NI YSyiGd a¢KAE 2FFAOS A& gl AGAYy3
Ol YLJza® & o&dd Ly GKS YSIyYyiAYSI I 3&hatiproddgsRstideishd y R A (0 X

2LILR NI dzyAGe 2F |y 2LWGA2Y AY |1 FglAAlLyYy {GdzRAS&E O 2

% Donald Kilolani Mitchell, Richard K. Blaisdell, Kenneth P. Emory, Dorothy Hazama, Kuulei lhara,
Adrienne Kaeppler, Dorothy Kahananui, Abraham Piianaia, Barbara B. Smith.

B¢ KS G{ LISOA I frefarrddBadsdd thé dne WAarg Eilt within the College of Arts and
Sciences.
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5S4LAGS KAa 20a0NH2O0GAGS (1 OGAOazs [2y3 RAR y2i
Personnel documents at the UH Archives revealed that Ward spent the summer of 1977 working with
KAa O2ftfSk3adzSa 2y GKS [/ KIFIyOStf2NRa /2YYAGGUSS FyR |
Yamamura to hire a hightyualified director for Hawaiian Studies. The advertised position description
fAAGSR al b gl AALFY { GdzRA Sddutesthabvwdil®nmake the dew leddér G A GE S |
responsible for weighty opportunities and challenges.
Direct the Hawaiian Studies Program. Assume responsibility of the development of curricular
offerings dealing with Hawaii in cooperation with various departrsent . promote Hawaiian
Studies research; coordinate publication and distribution thereof; coordinate University programs
gAUGK O2YYdzyAdé aSNBAOS NBtFGAy3a G2 yFLGABS 11| ¢4
RANBOG2NES LINIP® HE MPTTO
The position dscription continued with a list of desirable qualifications: experience in teaching
and program management, fluency in Hawaiian language, a graduate degree, and experience in
Hawaiian community relations and research. Despite UH wanting to hire a neer vt a rare set of
skills, knowledge, and experiences who would be expected to fulfill a demanding set of duties, UH set
the salary at a haffime rate. Nine educators applied for the job, of which three were interviewed. After
SOl t dzl G Ay 3l dotKESA FMQH E MAyiax) 2 F NR FyR KAa O2f¢ft Sk 3dzSa
NEO2YYSYRSR ! ONFYKIFY tAAFYFAF F2NJ GKS Lairidrazy | a |
and executiveadministrative skills to oversee steps in moving Haweiitardies Program from
provisional to permanent status...(and) serve as ideal role model for those interested in high quality
I OF RSYAO 62NJ] AY 1 F gl AAlLY {GdzZRASEae 02 NRZI MPTTOUO®
58ty /2yi2Aaa O02y@SeSR (KS aAONBSyAy3d o@YAIdSSQ
via a memorandum and added a hearty endorsemen®ar A A I Y A Q& KANB® !'a GKS |
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and Sciences, Contoisuséd A Al Y Al Q& LINSGA2dza SELISNASYyOS +a | 3
Stanford University to recommend placihgn at therank of associate professor rather than fem
accept the position at his current rank: assistant professor.

When Long received the hiring paperwork from Contois and Yamamura, he raised a concern

Fo2dzl GKS LRAAGAZ2Y QA& (i Aréspobsibilingtd sbmevre pshprimargy 8 S G2 | &

FaaA3dyYSyild Ay 2NRSNI G2 68 a4 SELSRAGAZdIzA & LRR&&A
jdzS&aiA2yé 6[2y3IT MpTTOOUD [2y3T FaaSNISR KAA | dzi K2 NJ
recommended candidat2 y G KS O2yRAGAZ2Y GKIG KS 6S 3ABSYy | RAY

employment of Abraham Piianaia as Coordinator, Hawaiian Studies Program Development in the College
2F I NlIa YR {OASyOSasz STFFSOGAQBS {SLIWSYOSNI MZ MPTT
Within his first two weeks on the jolA. Piianaia completed one of the most urgent tasks
expected of his position: theroposal for the Hawaiian Studies Prograffith a sense dfuleana and a
friendshipforged whileda SNIZA Yy 3 (123SUGKSNJ 2y GKS / KIFIyOStf2Nna / 2Y
Project,A. Piianaia and Dr. Kiyoshi Ikeda, a UH professor in sociology, drafted a proposal that petitioned
the Regents for two program improvements: a stasdne department and a baelor of arts degree.
At AAFYLFAF FYR L1SRIF 3F@S 02y GSEG G2 G§KSAN LINE L
Hawaiian advocacy: 1921 when courses in Hawaiian language commenced; 1968, when a group of
professors discussed the prospects for a Hawaiiadi€s Program; 1970, when Ward and his colleagues
Sadloft AaKSR GKS 1 FglAAlLY {GdzZRASA tNRINIY /2YYAULGS:!

A z 7

g A~ A aSOdzNBR tS3AatlGA@®S FdzyRa G2 SadlofAak (K!
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A.Piianaia and lkeda contied by showing the breadth ¢fawal!focused teaching and
research that was already underway at UH.

This program brings together the shared interests and talents of 70 plus faculty whose courses

presently are available for the proposed B.A. in Hawaianlies. These faculty are joined by over

93 faculty who also concentrate to some extent on Hawaii and its people. Tiieaty

departments and programs are represented within this Assembly of faculty and staff. (Piiaiana &

Ikeda, 1977, p. iii)

Eight pofessors and two Native Hawaiian student representatives signed their fatnés
t AAFYLFALF FYR L{SRIFQ&a LINRBLRAFE FyR LWSIFESR 2 GKS
enable the Hawaiian Studies Program to become the administrative unitrymmde oversight for both
GKS .o !'® 58S3aINBS tNRANIY YR FT2NJ F3aaz20AFGSR LINRe2S
Ikeda, 1977, p. i).

BythestartoA.t AAL YI Al Qa aSO2yR Y2yiK 2y (GKS 2203 I f
program. On October 3, 1977, the Honolulu Stadzf €t SGAY Lz f AaKSRX a! |l G2 h¥F-
GKAOK RSAONAROSR (GKS gl e&a GKIG t AALlF YAtAA FoySRIY AKBA &6 2
withastudenta SONB G NB Ay |y 2FFAO0S Ay t2NISdza 11ttt RQ
iKSe Oly KIFI@S I t23A0Ff LINRPINBaarazy 2F |ff GKAy3Ia
1977). The article efed withA.t AA L VI AL Qa4 @OASe 2F GKS 62N] 06SF2NB K
the only institution which can and would develop a fully rounded program in Hawaiian Studies. If it

R2Say Qi KFLLISYy KSNBZ Al oAttt y2i KFLLISY FyesKSNB !

37 John Charlot (Religion), Sheila Conant (General Science), Emily Hawkifaflifidd_anguages),
Pauline Joerger (History), Donald Johnson (History), Lnyr& (IndePacific Languages), Ricardo
Trimillos (Music), Jack Ward (InBacificLanguages), Harriette Joesting (Graduate Student), Sam
Warner (Undergraduate Students).
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¢KS CAIKG G2 LYONBFrasS !'1Qa brdA@S 1FglAALY {0G§dzRSY
The groundbreaking studyhere Are the Hawaiiar(d973), was originally conceived as the
al ool GAOF f LINtne fhandial @idfcounskl6,aVirst Katyiedine Wery. Through an
introduction by Dr. Walter Nunokawa, Wery formed a research collaboration with a doctoral candidate
from UH College of Education, Norm@inaia (N. Rinaiaf ! 0 NI KF'Y t AAFY Il Al Qa asSoz
personal communication, September 17, 2021). WhePRiMnaia joined Wery on the project, he
brought knowledge, skills, and attributes that were yet unmet: quantitative research methods, Hawaiian
language and cultural practices, and Native Hawaiian representation.
As they designed and implemented their dgys Wery and N. Piianaia demonstrated their sense
2F 1dzZf SFyl G2 11 gFA~AQa b lbydnga§ingIN&tigelaifiaah studelzts § dzNE = |
and leaders as emesearchers, privileging cultural norms, values, and aspirations, and designing inquiry
to benefit Native peopledAlso, because Wery and N. Piianaia and theitresearchers collected
responses from a large number of Native Hawaiian students (N = 983) from all existing UH campuses,
Where are the Hawaiiang2973) not only provided a robust seline study of Native Hawaiian student
success factors at UH, it has not yet been surpassed nearly 50 yeat% later
Wery and N. Piianaia identified the underrepresentation of Native Hawaiian students at
l'FéFA~AQa Ff I 3a&KUWH)]sQ@ problehizi Beed of investiggtidn: After consulting 1972
RFGFET GKS LI AN 2F NBaSHNOKSNE y2iSR GKFd bl aGA@S ||

body, despite comprising 17% lofl & I @dfllation. After serving as a counselor at fdHnearly 20

38 Makuakanes NB O KZ20®j didsertation studied a sample of 547 Native Hawaiian desgeking
d0dzRSyGa FGGSYRAY3I F2dzNJ !'1 O2YYdzyAaide O2ttS3sSa 2y |
Title Ill Programs studied a larger group of UH students (N = 1,191), yetdhgiie was limited to
participants in Title Il grarfunded activities, between 2008014, and only 57% (n = 678) of their
respondents were Native Hawaiian.
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fot

@SINEZ 2SNE fA1Ste RNBg FNBRNpoKSBIOR WdazR Sy Bd @ ~ 3 BUDS NI ¢
2f RSad dzyA@SNERAGEe SyNRftSR (G4KS avltfSad LISNOSydGl 3!
will to eliminate Native Hawaiiannderrepresentation at its flagship campus.

Many reasons have been given for the discrepancy between total population and enroliment in

higher education, but they all boil down to factors which can be changed if enough people want

them changed. A criticahissing link seems to be adequate support and leadership from the

education establishment. (Wery & Piianaia, 1973, p. 3)

P FOSNI FylFfel Ay3a adz2NBSe NBaLkRyasSa TNRY bl GAgS |
Wery and N. Piianaia (1973) generated four fegiings: lowincome Native Hawaiians considered
higher education environments and personnel to be less welcoming than rrithiie Native Hawaiians,

11 Qa O2YYdzyAde O2ftt83854a sSNB Y2NB St 02YAy3a GKIEY |
students of both genders achieved comparable academic outcomes, Native Hawaiian males felt less

prepared for college from their high school experience, anditos@me Native Hawaiians said their

peers were less likely to pursue higher education than midtdesNativeHawaiians.

Wery and N. Piianaia concluded their research by requesting that UH administrators support a
O2YLINBKSYyaA @S LINBPINIY G(GKS&@ RSaAaySR (G2 AyONBlIasS a
scholarships for Hawaiians to pursue graduate s¢Hooorporate cultural concepts into trainings for
public school teachers and UH personnel, introduce an Equal Opportunity Center at UH, and deliver
college recruiting activities to districts, schools, and organizations with high concentrations of Native
Hawaiians. With the exception of the Equal Opportunity Center, beginning in 1973, Wery and N. Piianaia
took it upon themselves to begin implementing their recommendations through an effort called the

Hawaiian Students Research Project (HSRP).
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On Allies anl Opponents
BN I INIlty /tS@SttryR ¢l a aSNWAy3a Fa '1 Qa LINBaa
approved. On January 12, 1973, Cleveland conveyed his familiarity with and support for Native Hawaiian
community interests with his keynote address delivetednembers of The Hawaiian Civic Club of
Honolulu entitled/Ohana and the University ¢ KS (G NJ yaONR LG 2F / f S@St I yRQa
OABAO Ofdzo YSYOSNBR o6l yiSR !'1Qa tSFRSNI G2 SELXIAY |
needs and spirations. Cleveland answered their questions by pointing directly to the HSRP.
We know from experience that if we concentrate enough brainpower and resources and human
cooperation and effective administration on an identifiable problem, even a very locabgd
problem, we can find and apply relevant solutions.Some of them are now being identified by
a special project at the University directed by Kay Wery, called the Hawaiian Students Research
Project. The purpose of this study is simple and celfiny: to discover why there are so
comparatively few Hawaiians enrolled in the University and what ought to be done about it.
(Cleveland, 1973, p-®)
Unfortunately, by December 1973, Wery and the HSRP advocates logtitjtestranking
proponent. PEAARSY (G / fS@StFtyR tSF¥Fd '1 FYR AY wmoptnI 'l Q&
I | ¢ kbdri JapanesédmericanWWII combat veteran, as his successor. Committed to secure funds
that would enable the HSRP work to become a permanent program at UH, Wery submitted a request to
the State legislature for $59,560 to cover its personnel and operating costs. On Febmagy®n = | A f 2 Qa
senatorand vice INS A A RSy G 2F (GKS { Syl (iSs W2Ky ! aKA2AYl I Ay
202674, a bill cesponsored by six fellow senators, including two Native Hawaiians: Kenneth Brown and

Dr. George Mills, M.D.
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Withinthesamem gt n £ SIAAAE I A PSS aSaairzys LISNA2YYySt TNR
(COR) a federal grant initiative designed to deliver college preparation activities to underrepresented
and underserved high school studeqtglso petitioned State funding for threpersonnel and
operations. If successful, COP would no longer have to depend on temporary and competitive Federal
grants, for their continuation. On February 21, 19%énator Francis Wong, chair of the Higher
Education Committee, introduced S. B. 1838%A Bill for an Act Making an Appropriation for the
College Opportunity Program, University of Hawaii.

Because both the HSRP and COP proposals died during the 1974 session, their sponsors
FYGAOALI GSR GKFG |1 Qa NI LINS & @nytatheleyidefute inEhBOY5 0 2 (1 K LJ
session to continue to appeal for State funding. By January 28, 10 days into the 1975 legislative session,
10senator®A Y U N2 RdzOSR {®. ® onTtX a! . Aff F2NI Ly ! OG al (A
Hawaiian{ 4 dZRSy 1aQ wSaSlI NOK tNR2SOlz ! yAOSNEAGE 2F I gl
include their rationale, by February 20, 1975%<gnators decided to show increased support for the
HSRP by introducing a second, nearly identical proposatdts finds: S.B. 1034t ! AR F2NI Y !
alk1Ay3a Fy 1LILINBLNRFGAZ2Y F2N GKS /2y GAydzZ GA2y 2F 0l
I I & | @Qnk day later, the Senate moved S.B. 1034 to the Higher Education and Ways and Means

committees for futher consideration.

39S, B. 347 was introduced by Senator Jean S. King, with support from senators John T. Usédjjpha,
T. Kuroda, Anson Chong, Richard Henderson, Robert S. Taira, John H. Hulten, Donald D. H. Ching, Francis
A. Wong, and Stanley I. Hara.
405, B. 1034 was endorsed by senators John H. Hulten, Joseph T. Kuroda, Richard Henderson, Henry
Takitani, Francis @ 2 2y 33 5SyyAad hQ/ 2yy2NE 52yFfR 5& | & / KAy
Taira, George H. Toyofuku, Mamoru Yamasaki, Patsy K. Young, John T. Ushijima, T. C. Yim.
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Conversely, on February 25, 1975, nearly one month after 17 senators proposed two bills in
supportofWerk YR b ®d t AAFYFAFIQa MEWRYARNEBBNBEOYDYRBHASYIl i
Relating to the College Opportunity &c¢ hy S Rl & f I 0SNE {® . ® MHHT Y2@S
Higher Education and Ways and Means committees, where it died.

Meanwhile, Wery andN. Piianaia, in their attempts to secure support for the HSRP, did not
merely focus on the State legislatule March 1975, Wery and Piianaia published an article in
Educational Perspectives | 22 dzNY | f LIIDHEIASZKS R2 DI RAzAIQEA 2y (G2 Ay

2T SRdOFGA2YIE Ayy2@wiAzya |
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y 2 GKS KIFN¥ya Ol dleB/RnddNE bl GA QD
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SRdzOF G2NBQ | G
t AAFYIFALF OomMdTpy dZASR GKSANI O2y Of dzaAazy G2 SELINBAa

Piianaia were determined to let their fellow educatdrsow about the vexing problem of Native

A
(s}
QX

g AAFYAaQ dzy RSNNBLINBaSydardazy +Fd 1 FTyR 27F
Educational Perspectivasticle indicated that they were also wary of another rejection for the
legislature.
We understand it is to be introduced again in 1975. If it passes, we know that we have a
concept and programs which will make a significant difference for Hawaiians and other
YAY2NRGE aGdzZRSyidaz FyR (4KSNBT2NBcommittedi KS {GF GSo
group of participants will continue to push toward the goal of increasing opportunities in
higher education for the native Hawaiian and others like him. But it will be harder. (Wery

& Piianaia, 1975, p. 6)

4135 B. 1227 was introduced by Senator Francis A. Wong, with support from seAatmos Chong, T. C.
Yim, Jean S. King, Francis A. Wong, John T. Ushijima, George H. Toyofuku, Patsy K. Young, and Joseph T.
Kuroda.
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Despite securing increased supportrirdegislators and community stakeholders during the
1975 session, both bills for the HSRP died in committee. However, Wery and the HRSP advocates
received some solace when the Senate passed S.B. 535, which stipulated that UH submit an evaluation
report ofthe HSRP and submit it prior to the 1976 legislative session. This bill signaled that State
legislators wanted to know more about the HSRP in anticipation of their next legislative session.
Back at UH, HSRP advocates benefitted from the unwaveringsupfort 1 62 | £ f ASa & A (K
administration. The first, Dr. Douglas Yamanatina former sociology professor and author of the first
SOrFtdzZd GA2y aGdzReé ompcny &F a¢ RENBDAYEA Gt GSS o aT OXE iy O
was Dr. Walter Nunokavila G KS f S3Frffe addziS RSy 2F 1 Qa /[ 2ftft S
Community Service, which housed the HSRP.
Because of his high rank and allyship, native community leaders appealed to Yamamura
when the 1975 legislative session ended without fundétzd G F Ay GKS | { wt Qa G2N] @ 2
chairperson of the Hawaiian Homerule Movement, wrote to Yamamura to convey the need for UH to
continue the HSRP.
We hope that you will assert the leadership and authority of your high office in demonstrating
faith ard confidence in our able Hawaiian students, that they may successfully complete their
higher learning and acquire the necessary credentials for their rightful share of leadership in our
multi-ethnic Island society. (Rubin, 1975)
Within two weeks, Yamamuraplied to Rubin to convey both his personal sentiments and
professional commitment to find any viable meansitalza G F Ay 2 SNEB wWorkR b® t AAlF Yyl Al
| am personally sympathetic to the effort and will do what | can in my professional administrative
capaciy to facilitate its continuation. My enthusiasm is tempered, however, by the realities of

fiscal austerity at the University. . .. | understand that Dean Ellingson of Student Affairs and Dean
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Nunokawa of the College of Continuing Education and Communityc8eare already pursuing
procedures for the staffing and release of funds for this project (D. Yamamura, 1975).
Meanwhile, Mrs. Wery spent the summer and fall of 1975 diligently working to complete the
report requested by the Senate. By November 26, 39755 Sy bdzy 21l 61 NRdzi SR 2 SNE
supervisor, Chancellor Yamamura, for internal review prior to submitting it téethislature. By way of
an interoffice memorandum, Nunokawa informed Yamamura of the legal strategy he provided to Wery,
which inwlved incorporating language from a recently passed Federal law that extended Native
' YSNAOFyaQ t€S3aFf NAIKGA YR LINAGAE SISa G2 bl GABS |
May | direct your attention to Section 1l, Recommendagjoarticularly paragraph #2 on page 2.
It is this leghprecedent that | pressed Mrs. Wery to develop in order to avert the dilemma of
having to propose special programs for all other ethnic groups. Unlike the native Hawaiian all
others are immigrants or descendants of immigrants whose transported cultureaminue, if
not flourish, in the parent country. Otherwise the report reads straightforward. (Nunokawa, 1975)
hy 550SY6SNI MHE MdpTpE 6AGK 2SNEQa NBLERNI FyR b
his memorandum to his superiors: Vice President Dudwabng and Presideifujio Matsuda, to affirm
his support for UH continuing the HSRP, requesting State funding to sustain the program, and placing
GKS I {wt GAGKAY b-inised dolizde Cather DanYinderBthdédairs. Yamamura
also usedhis memorandum to inform his bosses that he was ready and willing to produce the requisite
bH O2LIASa 27F 2 SNE Qdegidkfute]ontE thely 2BoMplate® thair keyielv. (2 (K S
Hearing nothing from Long and Matsuda, on February 6, 1976, Yamanukranttative to
express his support for the HSRP more assertively to President Matusda.
Reference is made to my transmittal memorandum dated December 12, 1975, in which | endorsed
GKS aO02yldAydzr A2y 2F adzlJ2 NI FOMNNEYX&GL @INEzZRBOKNI /
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. . .Please let me know what action has been taken with respect to obtaining supplemental

appropriations to continue the project for 197@7. (Yamamura, 1976)

2 KAES L O2dA R y2G FTAYR Fyeé Ol siglehttind mEBstehti A 2 y & KA L
YSY2NI YRl FYyR A0S t NSaAARSY(d [2y3IQa NBaLRyaSsz R20
CSOoNYzt NB MMZI MdpTcI KAa aidl EF IS AINPANX FSA3zYNB GRS 2 &
2 2N] aK2LJAQ F2NXI (22 2.0\ ALOA LIt HyGida> [H2yyRa (6S2EdatoR - & dzo Y A i
G! GaGF OKYSY (G 5¢ GgAGKAY | LI O1SG GKIFG dzaSR (2 adzJi2 |
February 24, 1976.

¢tg2 6SS1a FAOGSNIGKS tfS3arxatl tAgdS aSaaitdye 2LISY SR
f SAAEAE L 0dzNBP® 5dz2NAy 3 (KS S@GSyAy3d 2F CSofmdizt NBE MMZ M
College Opportunity Program, delivered athle## 3S ONAR G AljdzS 2F 2 SNE QA NBLI2 NI
[2y30Qa adFrTT YSYOSNBE Ay ! OFRSYAO ' FFIANEO®

IKIF S R2yS | 1ljdzAO]l FyR RANIE& NBFRAYy3I 2F YI&Qa |

W2 KSNBE INB GKS 1l gFAAFYyaQ yR I 02dz2lX S 2F 23GKS

conclusions. Overall | would say that the December 1, 1975 report seems rattiesedand

somewhat deficient in its lack of specificity. (Robb, 1976, p. 1)

' FOSNI y20Ay3 w200Qa FRYAGGOSREf@ KIFIade NBOASg 27
to an academic peer review. Robb began his critique with a comment that was adakasar
dzy O2f €t SAAlL X G¢KAA Yl & &az2dzyR LIAOl&x odziz Ay GKS 0l
SOLFtdzad GA2y 61 & SOSNI R2yS (2 Y& (y2¢ftSRISE oO0w2003 |
arguments with academic research, Robb drew upisrplersonal views to to diminish and refute the
value of a program designed to supportthe needs ¢f 6 I A ~ A1Q%2 WJfr A @62 A G K NBIAF NRa
LINE 2S00 Qa 2dziNBFOK G2 GKS 16+ AAlKERGD YWV A)iies sKI
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Robb contimed his response to Dyer by questioning the cultural revitalization efforts that were highly
GAaEAOES YR @20t Ay 1 FéglFA~"A RdNAYy3I GKS mpTtnad aw,
think it is widely recognized that the existence of tradib Hawaiian culture is somewhat
j dzS a G A gRybb,d97& p. 3).
w200~ & ONRGALdzS +Hfaz2 NBOSHESR (KIF{ -¢iénted G dzZRA SR
texts.
L Y ftA1S9rAaS O2yFdzaSR o0& (KS RMtFdpolohicaitrags 2 F  a |
which deal with varying theories of racial identification by blood typing. It has been found for
example that Marquesan islanders seem to share a propensity for common blood types and Rh
factors. So much for blood. (Robb, 1976, p. 3)
P TGSNI A GKSNAY3I FyR ytfelAy3d w260Qa gNRGAYyTAS
Native Hawaiians. Despite benefiting from free use of the UH campus which hosted his COP program,
w200 RAR y20 0KAYy]l Sttt 2F !'1 adGddRSyidaQ | OFRSYAO |
Theresearch on the retention of Hawaiian students in college is too shortsighted and seems not
to take into account public school graduates nor [sic] students who matriculate on the mainland
(The University of Hawaii system may actually be getting the éeastemically prepared students
anyhow.) (Robb, 1976, p. 2).
az2zald AYLRZNIFydXd @85 QAR OIRH IdBKRFS2 SNEQa NBLRNI |y
revealed both his professional sétiterests and educational priorities. Robb opposed programs
designedo serve specific ethnic groups because they force personnel to compete for limited resources.
Regardless of events that caused certain groups to suffere discrimination and trauma at levels that

warrant curative remedies, Robb wholy rejected the needsfarh programs.
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I think it might be an unwise precedent to set up college level programs to service students
utilizing an ethnicriteria [sic].| have a number of friends who have worked in the California State
University System EOP programs anany of them rue the day they started playing minority
politics. The ultimate result is simply that programs with special minority group focus proliferate
and begin competing with each other for available funds. Its [sic] a suicidal game, especially in
tigk G Y2y Seé &@SIFNEX® o0w2003 MdpPpTcI LD HO
As Robb neared his conclusion, he restated his biases against etivaiségl programs.
The simple fact of the matter is that the University should provide assistance to any student who
is experiencing difficulty irregdless [sic] of ethnicity. Likewise the university should create
programs of study dealing with differing cultural groups simply because WiMYERS. (Robb,
1976, p. 3)
Robb ended his critique by attempting to sway Dyer and his colleagues in ttheraicaaffairs office
toward supporting programs like COP.
We have ethnic studies, . . . we have unique foreign language offerings, . . . we have a Hawaiian
studies major, we have TRIO, we have COP, we have financial aids, we have, we have, we have. |
haveg 2 N] SR 2y GKA&a Iff fFad yAakKd FyR G2RIF& YR
58SNJ ALyl 2yfe 2yS RIe gA0K wWPASQOINDKNR (N dz8 T6
report to Vice President Long. The routing slip that Dyer attached to higuerisuggested that he was
f221Ay3 T2NI Y2NB SOARSYyOS (12 RAYAYAAK GKS 1 {wtg dal
GKAAa FANBRG RNIFO gAft G €tSFHad IAGS &2dz a2YS Y2NB
the draftwhen |h@S F2dzy R 2dzi Y2NBé O658SNE MPpTcO P
lylFrfeara 2F 58SNRa ONARGAILdzSS NBGSHE SR GKIFIdG KS Y
interests into the vernacular used by academic bureaucrats. First, Dyer dismissed the fact that the HSRP
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welcomed all intersted students into their program and emphasized that COP was designed to serve
dzy RSNESNIWISR aiddzRSy(a TNBEJpMRdGaRdtke Calldge Supdttynki€dA (&> & ¢ K
Program appear well equipped to help in accomplishing these objectives. WKilE 8 R2y Q4 & Ay 3f S
I g AAlLyas GKS& R2 4SS (G2 KSfLI RAa&AlFIRGFyGr3aSR aldz
{ SO2YyRX 58SNJ NBAGSNIiISR w2060Qa aLAO1&@¢ ONRGAOAAY |
08 {®. @ pap:SHDBKEGAOBEE y20 +y S@Ffdzd GA2Y XN G§KSNJI
MPTCS LI nod ¢KANRI 588N ONARGAOAT SR 2 SNRQ& LINRINI
Mrs. Wery was very selective in what she chose to recognize as prfobleNB | 8¢ 058 SNE mM®dT Cc
.S¥2NB SYyRAYy3I KAad ONRGAILdzZS 2F 2SNEQA NBLERNIZ 5
LINEIN} Y RSaAIYSR (2 adzalR2NI bl aGAGS gl AAlyas RSa
L Gd2NySe DSy S Nhidn orithe lguestidn NévittaiuH @rDe@inber 2, 1975. Basing his
opinion on the U.S. Congress recent ratification of the Native American Programs Act of 1974, Title VIII
of Public Law 9844, Deputy Attorney General Tany S. Hong affirmed the constitutiprdiliUH
FgFNRAY3I | gFAALY AO0K2f I NAKALA G2 1 lFglAALY &aidzRSy
constitutionally permissible for the University to administer racially restricted scholarships if they are
limited to and established for the purposesmbviding financial assistance to students of Hawaiian
SGKyAOA(Ge 2yfteé¢ o061 2y3IT ¢d { P MPTpPpO D
LyadSFER 2F | OO0OSLIWiAy3a GKS ' Gi2NySe DSYSNIfQa NB
AO0K2f I NEKALJA [[dzSaitAz2y s 5@ S Ndstioka corstitufichality ofz8 $taieh 2 y A (0 &
funded program which focuses on a single ethnic group to the exclusion of others needs to be reviewed
I f §K2dZAK GKSNB A& LINBOSRSYG T2NJ AGE 0588NE mMpTrcs |

affirmative decision with his decision to attach a copy of the opinion to the critigue he submitted to
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[2y3® Ly (dN¥YST [2y3T AyOfdzRSR 1 2y3Qa 2LIAYA2Y & &'
Higher Education Committee with his testimony. Dyer endedth ONRA (A lj dzS 2F 2 SNBE Q& NXB
insidious request.

{K2dzZ R GKS LINPINIY 0SS FdzyRSRZ AlG ¢2dA R asSSY | dz

inclination would be to use existing University mechanisms (e.g., Trio and/or COP and the College

of Educaibn) to accomplish the objectives. . .. Let the student target be potential Maodag

students. (Dyer, 1976, p. 6)

Dyer spent the next nine days expanding higpsige critique into a nin@age document that he
adzo YAGGSR G2 [ 2y 330 KSS/ GIALGH F SARASL y& 9{ il dzRIS yUiAE2 yw 28FS || ND Kt
document, it appeared that Dyer hoped to convince legislators that Long and his colleagues met their
expectations for an evaluation, despite completely lacking the content typically expected of an
evaluation study.

LY KA&d SELIYRSR 69@FtdzGazyé R20dzySyids 5&SN LN
202500A0854 o0& ljdriAay3d GKSY OSNBLFGAY FTNRY 2SNEBEQa NJ
SIFOK 202S00GA@Ss gKAOK K&SNENES yoAd ISAQRI a8A 3¢ 2K 21d SIBINGLIGK S

Oft FAYad 6AGK SAGKSNI f AGSNY GdzZNB 2NJ RFGF® CAYylIffeésx 5

0dzZR3ISH O2yaiNIXAyda o0& RSLINAGAY3I blFGABS 161 AAFYA
reOSAOAY3 GKS o0SySTALG 2F 1 {wtQ&8 FRYA&A&AA2YA YR FAYI
Adfl yRaE aK2dZ R 0S5 OdaNIilFAf SR dzydiaAf GKS ~“hKEFEyl YS{K;
1976, p. 9).

CKS AYyTtdzSSyOS (KI Sywasc K Ry R y-Biaké&duasieRdenmh dx 2 v
testimony Long gave to the House Higher Education Committee on February 24, 1976. Given the tone
FyR O2yaGSyd 2F [2y3Qa (SailAy?2NRi#naid, theirfstudent éo2 KI @S 0
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resealOKSNBZ YR bl iAGS O2YYdzyAié& €SIFRSNR (G2 KSI Nt NS
opposition to the longawaited and harefought request for State funds to continue the HSRP.

First, Long began his testimony with disingenuous support for the HB&Pquickly and craftily
began to set the stage for the program he and his academic affairs subordinates actually wanted to
ddzadlrAye® [2y3Qa GFOGAO O2yaAiaiSR 2F NIAaAy3d R2dz G

The University supports the goals set out fire till for the Hawaiian Students Research Project

and in fact has many different programs attempting to meet those goals. We are grateful for

Legislative endorsement of those goals and would like to recommend that the total effort of the

University be vieved as assisting in accomplishing them. We do not believe at this time there is

sufficient evidence to warrant continuing this effort as a separate program. (Long, 1976, p. 1)

Next, Long complained that UH administrators did not have sufficient timefofey 2 SNE Qa
NBLRNIEZ d28 NBINBG GKFG GAYS LINBaadNBa RAR y2a | f1
NELR2NI (GKFIG 82dz NBEOSAOSR O2yOSNYAy3a GKS I FgFAALY |
the previously discussed documentanjidance found at the UH Archives, Long either forgot or omitted

GKS FFOG GKFEG / KFEyOStt2NJ . FYFYd2NFY aSyid y20AFAOF GA:
December 1975.
As he continued his testimony, Lobdy NN2 G SR 020K w2606 FyR 5&8SNna O

NEQa NBLRNI FYyR NBYAYRSR GKS fIF6YFTSNR OGKF{d GKAIT

N
w»

O2yAaARSNBR 28NEQa NBLRNI (2 0SS I LINRLRAIT ®
Under the provisions of S.B. 535 the report was supgdsebe an evaluation of the project and
its effects. . .. Unfortunately, the report is more of a proposal for continued funding than it is an
evaluation and it does not tell you how much success if any [sic] has been achieved after three

years of operatia. (Long, 1976, p. 1).
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¢CKSys (2 adzoadlydAlas !'1Qa 2L1aArAGA2y (2 TFTdzyRA
58 SNNA& I NBdzYSyda A yundedZL@Bdmdiamz2iisteadd Kf StatiGgSHatSUNwould &
NBaLISOl GKS { Gl Gssresby dediding anfy nelv ditcatiSrs,ang seiYes the hearing
set aside for the HSRP and inserted a new request: permission for UH administrators to exercise
discretion over where the funds could go.
On the other hand, if the Legislature in its judgrhdecides to appropriate funds to assist in the
achievement of the goals specified and such funds are allocated by the Executive, we should like
to request your concurrence to use these funds to begin to coordinate and relate the several

aS 202S00GA@Sax o[ 2y3z mprcI L

w»

programsnowdev& R (2 (K
¢KS (NI yaONRLIG 2F [2y3Qa (Sadrayzye akKz2eSR GKFG KS
State funds to sustain the HSRP.

We do not at this time request funds for a separate program entity to accemtiiese

purposes until the more critical instructional and community service funding needs are

proposed in the 19757 budget and approved by the Legislature are met (Long, 19764)p. 3
Long Hidden: The End of the Beginning

Reaction fromtheéNativel ¢ AAlyY O2YYdzyAdGe G2 [2y3Qa GSaldAYsz
From the earliest stages of developing the HSRP, AfedhyN. Piianaia had involved Native Hawaiian
community leaders as advisors and collaborators. These redtipa enabled Wery and. Piianaia to
RSEAOSNI GKS 1 {wtQa I OGABAGASE GKNRdzZZAK GKSANI ySiGg2l
homestead associations, ngurofit organizationsand municipal departments with relative ease.

On March 2, 1976, Whity Anderson, president of the Association of Hawaiian Civic Clubs,
wrote to Chancellor Yamamura in support of UH continuing the HSRP. Rather than convey his personal
aSYyaGAYSyidaz ! yRSNE2Y aSyd ,FYlIFYdNY GF ydatddrS SHARS
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the HSRP via a resolution that was unanimously adopted by delegates at the 18th Annual Convention of
the Association of Hawaiian Civic Clubs on February 7, 1976. In this resolution, the convention delegates
stated their support for the HSRP witltlause that proved that its activities were making a positive
impact in Native communities.
Workshops have involved scores of educators, students, parents, and interested citizens
concerned about the education of Hawaiian youth from kindergarten thragrglduate school. .
.. The Hawaiian Students Research Project has encouraged more persistent pursuit by Hawaiian
students for all types of financial aids. (Anderson, 1976).
2 NE 2F ! 1Qa FTRYAYAAUNI 02NEQ RAAONBwdPetef 2SN ¥F
Apo Sr., two politically astute community lead@&NB Y 2 A "HYH KESdzx aSyd aSLI NI 4GS
RANBOGte G2 I1IéFA~"AQa OKAST SESOdziA@SY D2@3SNYy2N) D
2 AT LYES T FglAAFY | A @xDdtimertsBzd BY B EE 1 SRS KERHZVYR YD S &2 |
our sincere hope that these funds will be used by the University specifically for this worthwhile and
O2YYSYRIofS LINR2SOGé 6ad® ! LIRS MPTCO D
hy GKFdG &FYS RFEe&X al NHI NBI Q& ~“HK dfd &SI YWwEA IKOR2 NKIZ2R R
chairperson, sent a letter to Governor Ariyoshi to convey the frank and explicit expectations of his fellow
2 A" FYyEFS NBaARSyGao
We are particularly concerned about the fact that while the requested $68,000 has been included
in the supplementary budget, there is the possibility that these funds could be routed to other
University programs purportedly designed to achieve the same goals. . .. So many well meaning

educational programs designed to help todays [sic] Hawaiian strive rfdr azhieve higher

¢ KS NUzNI £ 2 6SadiSNyyvYz2adad RAAGNR @gbstﬁoyfulaﬁloﬁsl-amjdzz 1y26y -
concentrations of Native Hawans.
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education are contained within the academic community and fail to reach the primary target

group they are designed to serve. We ask your support in insuring [sic] that the allocated funds

reaches [sic] the designated project and doesg] [sat fall victim to a funding shuffle within the

University Administration. It would be unfair to those of us who fought for this bill in the face of

negative University Administration testimony. (Apo, P., 1976)

Among the documents reviewed at the UH Rives, | found a letter addressed to three
I F gl AALY O2YYdzyAde €SIFRSNE ¢K2 KIFIR LINRGSaAGdSR |1 Qa
FYR 2KAGYSe ! YyRSNBE2Y ® 2¢cMWIlA S MK S R&NIcZGHI0@A B A & SN
footer showing a arbon copy to President Matsuda, it became clear that the response these three
Native Hawaiian community leaders and HSRP advocates received was written by Durward Long instead
of from Governor Ariyoshi.

Besides engaging in a deceitful form of ghesitiy 3> [ 2y 3Qa RSOAaA 2y (G2 NBa
Hawaiian leaders of three distinct NatibeS NIDA Yy 3 OAGA O 2NBI yAT FdA2ya GAl |
disregard for the roles and respect they garnered within their communities. While speaking in #t veil
voice of the governor, Long included a provision that would permit what he, Robb, and Dyer wanted to
achieve from the start: the ability to direct funds to other programs, including COP.

My administration has determined that fiscal responsibility riegs that allocations to State

institutions and agencies be reduced. . .. In taking this action | have authorized the University

I LILINBLINR F GS ¥t SEA0AtAGE Ay YSSGAy3a GKA& a0GNRYy

supplemental bills may have to be ratkd or eliminated, and fewif any can be expanded. (Long,

1976)

14 [2y3 SYRSR D2@SNY2N) ! NAe2aKAQa RN}ITFTO NBaLRy
suggested two alternatives that likely would have proved disastrous for Native Hawaiian students: have
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them participate in programs designed for underserved students or deliver the HSRP activities from a
State agency outside UH.
The University now has more than a dozen programs that focus on these objectives, many of
which give considerable attention to threeeds of Hawaiian students. These programs also need
additional funds to serve better more citizens..It has been suggested that the community
service aspect of the program be located in some other State agency so as to protect that
function. Thisdea may be worthy of exploration by you and your colleagues. (Long, 1976)
¢tKS mprc fS3IAatliAdS aSaarzy SyYyRSR gAdGK2dzi Fye {0
Discussion
a4 L 2NBFYAT SR (KS 188 FTAYRAYy3Ia GKId SYSNASR 7
YR I NDKAGIE YSGK2R&aZ L NBTESOGSR 2y 5N WdzA AS YI
contributions to Indigenous and Native Hawaiian scholarship baea distinguished by blending
Native epistemologies with Western research methods to restore and reconsider what has been
ignored, suppressed, or erased from extant historiographies. Pioneering Indigenous-aetigestcher
Linda Smith explains why histographies about Native peoples, particularly those written by-non
Native authorsare rfe witherrors and omissio8 a1 A aG2NB Aa Y2aidfteée | o2dzi LR
powerful and how they became powerful, and then how they use their pow&e&p them in positions
AY 6KAOK (GKS& OFy O2yiAydzS U 2heR BowNatve duthors2ali KSNE ¢ 0 {
stories involving Native peoples, whose accomplishments should we expect to be celebrated? Unless
Native peoples tell our own storiese should not expect those in power will do it for us.
Because disparities among HaWka & dzy’' A @S N& A hieénwideNaihdPedisted d Kl @S
GAGK2dzG SELX FylFGA2ya F2NJ GKSANI NB2G OFdzaSazr GKA&

Hawaiian adwcates from its extant historiographies and dominant texts may have contributed to those
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A1 LAP ' fGK2dzaK AYIljdZANE RS&AAIYSR (12 O2NNBEFGS SNI &
historical texts with educational attainment disparities is explorgtand speculative, at best, it allowed
me to explore and generate insights that warrant consideration.

The first erasure | investigated focused on the ways that Native Hawaiians contributed to
establishing UHAII five nonNative men who published bookdout UH history credited missionaries,
immigrants, and two noiNatives, namely, Wallace Farrington and William Kwai Fong Yap, with spurring
0KS ySSR F2NJ LJzof A0 KAIKSNI SRdzOF A2y AY 1+ gl A~ Ad
Native Havaiians legislators, ranging from one by Wist (1940) to nine by Kamins and Potter (1998) and
OKF N} OG4SNAT SR GKS bl GABS 1 FgtAAlLy fS3ratlizNBRQ O2)
White men between their chambers. While writing about thstfiTerritorial legislature in 1901, only
Kittelson (1966) and Kamins and Potter (1998) made passing reference to the North Kona citizens who
adzo YAGGSR | LISGAGAZ2Y F2NJ I dzyAGSNEAGE | yR 2yf& YAl
and Norh Kona asked the first Territorial government for a public university.

My research revealed thgresence of 1% Native Hawaiian men fromozens of districts across
six islands who not only launched the earliest advocacy for a liberal, tiigeruniversii @ Ay | F 6 A~ A 3
but who also had to sustain such efforts for 29 years because of competing racist and economic
interests arising from missionary descendants and plantation owners. The earliest of these Native
Hawaiian men was Luther Kanealii, a represeméafiom Maui- Y R a2f 21 " A 6K2 Ay {iNRRc
02t tS3S FT2NJ I | 6 HAASNVBEE A0 UINEDHTENEDWM NzNEF £ RA &G NR O &
signed petitions for comprehensive and tuitiiee university in 1901, and32Native Hawaiian
lawmakers who drafted and voted on bills to establisht ¢ B laAdgrant college starting in 1901, and

who persisted in that effort until thegichieved their goal of a comprehensiweiversity in 1921.

171



¢tKS aS02yR SNI adza2NB L SEI WatyéSHawalns gdiioSateBs dreateédy’ K 2 6
a foundation upon which future Native Hawaiian advocacy at UH could be built. Two sets of
O2yGSYLRZNINE blkdAGBS 1 FglLAALY | R@20FGSa G 1Y YS |
NEALISOUADStesr SRR2IANNIGARY FGSRIfBRQRF 0SO02YAYy3I | al
| 2dzZ HAMHI LI nov |JABNDEKS XFREBA AN RRFSYFdzaKS adl d
HAMHZ LI® oM gYNKEIR A -8FRg MIMANEYU  Gai, 2986, B i) BdhtSearliestY | ~
predecessor.

Detailed analysis aivhere Are the Hawaiiand973)and | LJ- KI y' I | @873) bl 1 dzl 2
indicated that their membertotaled 65 people Wative Hawaiians and neNatives, university
personnel and community members, facultgmbers and students ¢ K 2 Y (irKT &sk Fotcé
YSYOSNE OF ff SR GKSANI GLRKIF{dz {AKA LI~ 3 GiKS azzf AR
1986, p. iv). Locating erasures of this magnitude motivated me to research primary source records at the
UH Archives to begin restoring the presence of advocates who should rightfully be credited with working
to establish Hawaiian Studies and Native student support programs at UH.

When the records specialist at the UH Archives brought me a cart loaded wiéls belated to
Where Are the Hawaiiand973) and I LJF KI Yy I | @A7%), | $al 4 filedzithza name and dates
GKFG L RAR y28G NBO23ayAT SY 'l [/ 2YYAGGSS F2NJ GKS t
[ dzt GdzZNBde ' FANRGZ L RAR y20 KAyl GKFG R20dzySyd:
Hawaiian advocacy that took place during the early 1970s, but as | looked through their records, |

realized that my erroneous presumption was caused by the complete anestanding erasure of The

I 2YYAGGESSQa LINBaSyOS FNRY ( SMafivaserlirglprigraRd Aférdza 8 SR (0 K.

(s}
Qi
(s}

FyrtelAy3a NBO2NRA AyOfdRAy3I ¢KS /2YYAGGSSQa YSY

recommendations, | realized that it was this body of early Native Hawaiian advocates who generated the
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first sets of priorities, budgetsecommendations, program proposals, and personnel requests related to
1 Qa STTF2NIa G2 SadloftAakKk GSFOKSNI GNIXAyAy3ds OFRS
student scholarships in both Hawaiian Studies and Hawaiian Language.

Further, The Comittee did not limit their advocacy to campus personnel but submitted their
demands to the UH president and regents, as well as to State legislators and to the governor. The
I 2YYAGGSS YSYOSNAR 2F0Sy RSTFidfe OAGSUhddbathtlegal A Q& € |
FYR Y2NIf 20fA3rdAz2ya (2 FR2LII GKSANI NBO2YYSYRI GA:
over its 18 years, the nature of their advocacy was consistent throughout: unwavering and unapologetic
commitments toincreasinghe culturalwell-beingofo I G A @S | | ¢ A A lthyoagh prggRmML F | | & |
delivered by UH. The fact that suchalgngi  YRAY 3 yR O2yaSljdsSydAlrt Syaad
extant historiographies and Native Hawaiian task force reports reminded me of the wagklers told
A02NASas 2F0Sy NBLISH GSRa R T 2 ayle’sbns ackhbshdnéraions. 2 T dza O
I FglFAALya G2fR GSIFIOKAYy3 ai2NASasz y20 0SOldzaS SOSNJ
(Vaugtan, 2018, p. 9).

Conclusion

Fifty yearsago, Katherine Wery and Norman Piianaia were likely unassuming figures at UH. This
pair of pioneering researchers and early Native Hawaiian advocates were, respectively, just one of its
counselors and doctoral candidates. However, Wery and N. Piianamlesmentral figures within my
doctoral journey because they were not only first to problematize the underrepresentation of Native
I FgFAALYya G 1FglrA"AQa 2t RSald FyR fIFNBSad dzyA dSNAH.
that they had a morabbligation to eliminate such disparities.

! L £SFNYSR Y2NB lo02dzi 28NE FYR bo tAAFYFAlQA

QX

content to sit quietly in their offices. Instead, Wery and N. Piianaia did the work of soliciting Native
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Hawaiiansstudema | YR O2YYdzyAdGé YSYOSNRQ ySSR&a& FyR | &L NI
to challenge the UH administration to finally deliver positive results for Native Hawaiians.

We are determined not to fall into the acadeniitellectual trap of prolongedesearchdelayed

action of too many social science research endeavors. From both spoken and implied challenges

of many of our respondents, students, educators, and community people we know they are

g GOKAY3 (2 aSS ¢KSGKSNI dnkBore syidy @ Ee\Hagaiiahst Sy 3 |

EG G2 Iff GKS 20KSNEE 2NJ 6KSGKSN

w»

G2 6S FA{SR Yy

. SOl dz

QX

S 1 Qa ¥ AaMEaQidziabS Ri AABLIL02F NG ALANRYI NI YZ 2 SNE |y
Students Research Project (HSRR)duced promising outcomes, | questioned why they were not
FO1y26ft SRISR Ay |1 Qa NBOSYd blFiAGS 1 gl AALY (I &
recent Native Hawaiian advocacy reports moved me to look for them and others like them, wihe did
bold, barrierd NB I {1 Ay 3 ¢2N] 2F FANRG RSYIFYRAYy3 GKIG FglFAT
later, that it introduce programs to benefit its Indigenous people.

CKSYZ I FUSNI FAYRAYI GKS yIYSa | yR oaes,iNRAOGdziA2Y
wondered if their descendants knew about the courage, conviction, and aloha they fought with to bring
about the university and its Nativ SNIA y 3 LINP3INI Ya ¢S &aSS G2RFHeK L ¢
contemporary Native Hawaiian leaders would feel afiibeir strategic plans if they knew that the
precedents they consulted were incorrect, incomplete, and erased?

l'a Yé STF2NIaA G2 FAYR !'1Qa SFENXIe& bldidAdS 1 Fgl AR
continue telling their stories. | hope others willpane in celebrating their vision, presence, and

perseverance because it is because of them that we have 10 UH campuses that offer degrees in

Hawaiian Studies and language, Native Hawaiian centers and gardens, library collections focused on
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HawaiianPacifc scholarship, and students and faculty who publish research aligned with Native
Hawaiian worldviews and aspirations.

Current and future endeavors in Native Hawaiian advocacy would benefit from research that
NBad2NBa G§KS LINB &Sy Oian afvbcatpsl a@izhat$dleNthtds thbir-conkil@itonsitd- ¢ | A
A~ AQa 2t RS&G IyR fFNHBHSal dzyABSNEAGED® DSYSNIF GA
GKS LINB&aSyoOoS 2F !'1Qa SIENIeée bliAdS I FélAAlLY | R@G20LF
Y 2 7 Zafhau of Native Hawaiian advocates is both culturally and academically pono. Most importantly,
knowing their names and stories will certainly generate different, and likely better, future outcomes,

that offer the potential that historic disparities amohgl Qa bl GA DS | I g+ AAL Yy &(GdzRSY

university graduates might eventually become part of its past.
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6. 2E nozX [/ KI y OrélfCéradgdddench HildsAHawalan St&lghs Research Project)

Honolulu,l I ¢ | United States.
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Research Project) Honolulu,l ¢ | United States.

CEYEYdZNY 2 50 omMpT TS WdzZ @ pud waSY2NI yRdzY (G2 5dzNB I |
[ AONI NB 6/ 2YYAGGSSQa . 2E Hpkmn ZCultuBHadING | G A2y 2
I I g | United States.

CEYEYERELEFE [ OMpTcecE hOUG20SNI HnOod® waSY2NI yRdzy G2 5.

Hamilton Library (Hawaiian Studies Program Box, Establishment Folder) Hohdlul,| A = A

United States.

Yap, W. K. F. (1933)he birth and history of the University of HawkKivang Hsueh Publishing House.
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ARTICLE THREE
KEALATKE(THEKNOWLEDGEATH):

ANATIVE ! 2 | L LREBPONS®OINSPIREOLLEGBEEGREEATTAINMENT

Siva, A ® GHNHNOWKESYY26f SRIS ©FiKOY ! blFEOdAGS 14t

college degree attainmenfournal of Applied Research in the Community Colk¥g2), 6480.

¢KS YS 1fF ~“L1S tNRBANIrY 4Fa AYyGNRRdAzZOSR AY HAN®

scalablea dz& G F Ayl 6¢ 82 yR AyOfdaAdsS adGNF 6538 RSaAAIYSR

LISNEAAGSYOSs INIRdzZE GA2YS FyR dzyA@OSNEAGE GNI yaTFSNI |

AYGUSNBASSGAYT F2NJ [/ / Q& bl ( e Bositioh. &heh thé sgreepiigdzR Sy G { dz

committee asked me how | would approach increasing Native Hawaiian student success outcomes, |

described activities that were inspired by the process | observed my mother working to complete to

earn the privilege of becomg a kumu hula.

As | offered my response to the committee, | did my best to describe memories of my mother

putting forth her best intentions and abilities toward producing the instruments, garments, and

adornments needed to complete her training. Althdulgwas a young child at the time, the portrait of

ySste AYAGAIGSR (dzYdz KdzZf I adlyRAY3I GFtt FyR LIN

impression on me. After committing a significant portion of their lives to the study of traditional hula,

oli, mele, ceremony, and instrument making, then submitting to rigorous examinations and evaluations

by their esteemed kumu hula, Maiki Aiu Lake and a number of her kumu hula, made me think that a

comparably relevant and purposeful framework could be usemh$pire and support Native Hawaiians

toward earning a college degree.
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Including this peereviewed journal article that resulted from a summative program evaluation

2F [ SS6FNR /2YYdzyAide [/ 2ttS3SQa o[/ /0 vaskhath £ ~ L1 S

established for my dissertation. First, producing a culturally responsive program evaluation fulfills an

AYLRNIGFYG 26fA3FGA2Yy (G2 YSIyAy3IFddee FaasSaa (KS

funded Nativeserving support prograngecond, completing a study that involved Native stakeholders
as ceevaluators and shared evaluation findings with Native communities helps me fulfill the hallmarks
of Indigenous evaluation methods.

Graham Hingangaroa Smith and Linda Tuhiwai Smith, leaderdigenous research and
transformative schooling, argue that conducting assessments to gather relevant data and addressing
what is revealed in the data are essential activities toward producing transformative benefits.

Given existing and disproportionate levels of Indigenous crisis, there is a need to accent

transforming outcomes. The critical questitmat surfacesis dWhat changes as a result

2T 6KFG ¢S INB R2AY3IKEé 2SS ySSR U pradi@l y2i0 2dzad

FYR GFy3AaotsS 2dz2iO02YSa® X LYLRNI ydia2ax 6 K I

result of your engagement? . . . There is a need to move beyond the reproduction of the
status quo and develop meaningful transformative outcomes (Smith, & $inith, L. T.,

2018, p. 24)

LJ2 &

I TGSNI NBOASGAYI (KS ljdzh yaAGEFGASBS | yR ljdzk € AdE GA

GSIY I NNAGSR |G F2dzNJ NBO2YYSyRI GA2ya G2 3IdzARS
Scale out and sustain the program

Add the Ke Ala Ike &ram to the LCC Honors Program as one of the ways students could earn

0KS

GDNJ RdzZ A2y GAGK 1 2y2NBRéE 2y GKSANI G0NF yaONRK LI
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Recruit participants strategically, focusing on enrolling students who are newgdngration,

low-income, and/or culturally disconnectednd

Use data (e.gquotes, photos, videos, charts) from program participants and completers to

RSPSt 2L GKS LINRPAINIYQa YINJSGAY3I YFGSNARIf ao®

To achieve the second objectite & S T 2 NJPibgr&n evafuationf llcreated 4 S
t26SNI2Ay0 aft ARSaK2g (2 akKIFINB 2dz2NJ §SFYQa FAYRAy3Ia
O2YYdzyAled 6AGK 6K2Y L KFR LI NIYSNBR 6KAtS aSNDAYT
Coordinator. Although the onset of thed¥ID19 pandemic complicated scheduling and coordinating
presentations in the Native Hawaiian community, | was able to offer presentations to two
LINBR2YAYlIyGte blkdAdS 1 gl AALY | dzZRASYOSayYy | I anyz2l
inSeptember nH YR ! | any Rdsearih JemeK Stzident Corderehce i March 2021.

With our shared interests in measuring and eliminating disparities that Native Hawaiians
O2YY2yfteée adzFFSNI FNRYXI L ¢l & SI 3ISNI prefessdr itIai@NI & A (0 K
Hawaiian & Indigenous Health Specialization Office of Public Health Studies, in this Indigneous
evaluation studyDr. Antonio teaches Public Health 635, a graduate course designed to equip future
public health providers, policy makeesd advocates to study health outcomes with an understanding
2F LYRAISy2dza Ol f dzSaz Odzf GdzNI £ LINF OGAOS&asz yR 42NJ
health and wellness among Indigenous people and communities through culturally responsiggistrat
and research.

Priorto herworkatUhny 2+ X 5NX ! yi2y A2 G daAKG dzy RSNANI Rdz
/| 2YYdzyAde [/ 2t€S3S 6[//0 YR KFR LI NOLAOALHNGSR Ay il
ceremonies. Her experience and expertise ledtmivite Dr. Antioniotoserveds YS ' f 1 ~ L1 S t N

SOl tdz GA2y GSIFY YSY0OSNW DAGSY Y& LINB@GA2dza O2fftl 02|
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aspirations, | greatly appreciated the opportunity to share my published article with her graduate
students. One of the comments that a seminar student shared with Dr. Antonio validated the objectives
I had for including it within my dissertation.
The most important thing that | took away from this conversation was to follow your
passions and createth LINB IANIJ ¥ GKI G @&2dz FSSt ¢g2dzdZ R 60SySTAl
like to implement a culturally based program within my community to improve health and
well-being for Native Hawaiians. | hope that many more students who are studying public
health are intersted in creating programs to uplift our people through education, health,
justice, nutrition, policy and all other kinds of different fields. (Antonio, personal
communicationNovember 16, 2020)
bSEGZ 6KSY !'1Qa I+FglA~ AYyldBARISIRSOKRER &F aFBEMN
| I ¢ IR&séakch Center Student Conference virtually in March 2021, my article was accepted for
presentation. During the questieand-answer portion of my session, a Native Hawaiian mother of a
high school student askedwheK SNJ [ / / LINRY2(iSa GKS YS 1t ~L1S tNp
FStG KSNJ azy ¢2dzZ R 0SS AYydiSNBadSR Ay FGGSYyRAy3a AT
O2YyFANNXYSR 2yS 2F GKS S@lLfdzr GA2Yy GSlIMiRgneB 02 YYSYRI
participants.
These examples of feedback received from Native Hawaiian community members affirmed my

z

RSOA&A2Yy (G2 AyOfdzRS (GKS S@lftdz G6A2y 2F GKS YS !l
my published article here allows me disseminate lessons learned from the Program to Indigenous

education advocates, researchers, practitioners, and decisiakers who share my interest in

increasing Native college success outcomes.
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Adult Native Hawaiians are the least likely to hold college degrees among
Hawai ‘i’s residents. Without degrees, Native Hawaiians are less likely to
secure living-wage and professional occupations; thus, they experience
the worst socio-economic conditions in their homeland. As the largest
Native Hawaiian-serving community college, Leeward Community
College (LCC) introduced the Ke Ala ‘Ike (The Knowledge Path) program
to increase Native Hawaiian enrollment, persistence, graduation, and
transfer outcomes. After forming a team of program stakeholders, the
author conducted a summative and responsive evaluation to assess
the program’s effect on recent graduates. The author used indigenous
evaluation methods to collect qualitative and quantitative data about
recent program completers and facilitated data analysis with program
stakeholders. The team’s insights brought forth key findings. Data
revealed the program’s framework of required activities led to promising
financial aid, graduation, transfer, and cultural well-being outcomes
among LCC’s native and non-Native Hawaiian graduates.

Keywords: Native Hawaiians; college success; indigenous education

Studies about life expectancies
in Hawai‘i concluded that Native
Hawaiians die approximately 10 years
before Japanese and Chinese residents
(Kaholokula, 2016; Wu et al., 2017).
These studies linked life expectancy
outcomes to wellness variables that are
associated with socio-economic status
(Culbertson et al., 2007; Wu et al., 2017;
Wyatt et al., 2015). Kaholokula et al.
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(2009) attributed Native Hawaiians’ low
socio-economic status (SES) to adverse
effects caused by American colonialism
and historic trauma, “Kanaka maoli are
more likely to work in low paying jobs,
to be undereducated, to be incarcerated,
and to be living in poorer conditions than
other ethnic groups in Hawai‘i” (p. 117).
Successfully completing postsecondary
degrees has been proven an effective,
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long-term remedy to reducing poverty
and increasing wellbeing (Oldfield, 2007;
Wong-Wilson, 2016).

Problem Under Investigation

At the time of the program’s intro-
duction, data showed that only 12% of
Hawai‘i’s indigenous people completed
at least a bachelor’s degree. Thus, the
number of aboriginal adults with uni-
versity degrees was dwarfed, in both
proportion and per capita, by Hawaii's
dominant settler groups: Asians
(27%) and Caucasians (36%). Leeward
Community College’s (LCC) Ke Ala ‘Ike
(The Knowledge Path) program was cre-
ated to reduce the large and historically
persistent gap in adult postsecondary
education attainment experienced by
Native Hawaiians in their ancestral
homeland.

The Ke Ala ‘Tke program was intro-
duced in 2009 as Leeward Community
College’s first scalable, inclusive, and
sustainable strategy to increase Native
Hawaiian college success. I conceived of
the program’s design during the screen-
ing interview for LCC’s Native Hawaiian
Student Support Coordinator position
where the screening committee asked
me to describe a strategy that would
increase Native Hawaiian students’
enrollment, persistence, graduation,
and university transfer outcomes. My
reply merged elements from college stu-
dent success literature (e.g., applying
for financial aid and working with coun-
selors to develop career and transfer
plans), with culturally enriching activ-
ities (e.g., malama ‘aina (Haw. “care
for natural resources”), interviewing a
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Native Hawaiian elder, and genealogical
research. I hypothesized that if a pro-
gram was designed to reward students
with culturally desirable privileges for
completion of academic and cultural
enrichment requirements, then Native
Hawaiians would not only work to fulfill
them, but would do so enthusiastically.
A summative and responsive program
evaluation provided the opportunity to
consider whether my hypothesis was
valid.

Literature and Conceptual
Framework

Native Hawaiian College Success

Literature about Native Hawaiian
college student success, or lack thereof,
consisted largely of University of Hawai‘i
(UH) task force reports and doctoral
dissertations. While these researchers
described the problem and presented
data illustrating its severity, most chose
not to recommend success-oriented
strategies or offer evidence of their
effectiveness. Such studies were nearly
non-existent (Rothwell, 2013).

Wery and Piianaia (1973) launched
UH’s task force report efforts. These
reports served two purposes: they
identified the phenomenon of Native
Hawaiian college underrepresenta-
tion as a social and cultural crisis and
identified colonization as its root cause.
Concerned with Native Hawaiians’
lack of wellbeing following 200 years of
traumatic events—population collapse,
prohibition of religion, land loss, natural
resource depletion, illegal annexation,
military occupation, and language deg-
radation—representative groups of
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UH’s Native Hawaiian faculty and staff
across its campuses collected data and
produced five reports between 1973 and
2000. All five UH task force reports con-
cluded that as Hawai‘i’s only publicly
funded higher education system, UH
holds a special responsibility to increase
Native Hawaiian enrollments and grad-
uations, establish Hawaiian Studies’
departments and support centers, pro-
vide scholarships for Native Hawaiian
students, and hire Native Hawaiians
to cultivate positive relationships with
indigenous communities.

The first dissertation that ingquired
about Native Hawaiians’ postsecondary
degree attainment was Makuakane-
Drechsel’s (1999) quantitative analysis
of persistence factors among 547 Native
Hawaiian first-time, degree-seeking stu-
dents at UH’s four community colleges
on O‘ahu. She concluded that grade
point average, credit enrollment, and
financial aid improved these students’
persistence rates. Both Oliveira (2005)
and Matsumoto’s (2010) dissertations
drew from a large Native Hawaiian data
set supplied by Kamehameha Schools
(KS) that was comprised of 515 Native
Hawaiians who graduated from high
school between 1993-1995. However,
neither Oliveira nor Matsumoto’s find-
ings were representative of Native
Hawaiian college students because 80%
(410) were graduates of Kamehameha
Schools Kapalama: an exclusive, private,
college-preparatory school.

Hokoana (2010), Kuikahi-Duncan
(2016), and Wong-Wilson’s (2016) dis-
sertations examined variables that
increased Native Hawaiians’ success
at community colleges. In Hawai‘i,
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Native Hawaiians who attend commu-
nity colleges comprise the majority of
those enrolled at UH. In Fall 2018, UH
System’s Institutional Research Office
reported that 63% (7,621) of its Native
Hawaiian students (12,061) took classes
at UH community colleges. Of these
dissertations about Native Hawaiian
community college students, only Wong-
Wilson’s (2016) discussed the effect of
an intervention (Hulu‘ena Cohort) after
piloting it at Hawai‘i Community College
(HCC). Wong-Wilson used indigenous
methods to collect data on 21 Native
Hawaiian HCC students. Wong-Wilson
attributed the cohort’s 62% Fall-to-Fall
persistence rate and 24% three-year
graduation rate to the combination of
cohort structures and cultural activities
that “strengthen their cultural founda-
tion, sense of who they are and provide
them with tools for engaging with their
community” (p. 165).

In sum,
Hawaiians’ underrepresentation in
higher education attainment has been
widely documented; however, studies
that assessed the quality and effective-
ness of strategies designed to improve
Native Hawailian success rates remain

literature on Native

largely unpublished. Without such stud-
ies, educators will continue to design
and implement programs while being
deprived of the evidence on how to best
remedy the problem.

Honors Programs at Community
Colleges

Established in 1966 to enrich col-
lege honors programming, the National
Collegiate Honors Council (NCHC)
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offered the most authoritative guidance
on this subject. In 2013, the NCHC Board
of Directors promulgated a Definition of
Honors Education:
...provide(s) opportunities for
measurably broader, deeper, and
more complex learning-centered
and learner-directed experi-
ences for its students than are
available elsewhere in the insti-
tution; these opportunities are
appropriately tailored to fit the
institution’s culture and mis-
sion and frequently occur within
a close community of students
and faculty.
A review of nine articles about commu-
nity college honors programs published
between 1981 to 2018 showed that three
studied the effect of honors programs on
student achievement (Kisker & Outcalt,
2005; Phillips, 2003; Toso, 2018), and the
rest consisted of literature reviews and
handbooks (Byrne, 1998; Frana & Rice,
2017; Heck, 1985; Kane & Lanaan, 2001;
Outcalt, 1999; Piland & Gould, 1982).
This paucity of literature likely resulted
from obstacles that early program advo-
cates endured. Early accounts criticized
honors program proponents as disloyal
to community colleges’ “open door” mis-
sion and as advocates of “inherently
elitist” initiatives (Outealt, 1999, p. 3).
Program proponents Piland and
Gould (1982) argued that two-year
college honors programs attract and
stimulate the community’s “gifted stu-
dents” (p. 25). Given contemporary
college tuition and student loan debt
trends, Bentley-Bakeret al. (1983) argu-
ment was particularly prophetic: “many
academically-talented students attend
a local community college for the first
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two years while working and/or saving
money for their last two years at the
university. A decline in government-sup-
ported financial aid will, no doubt,
intensify this tendency” (p. 1).

While Native Hawaiian college
success and community college honors
program literature explained the need
for these specialized campus supports,
too few studied the effects that these
programs had on their participants. This
evaluation report aims to fill that gap for
the Hawai‘i community colleges.

The Ke Ala ‘Tke (The Knowledge
Path) Program

In 2009, the Ke Ala ‘ITke program
was designed as a culturally responsive
strategy with a goal of increasing Native
Hawaiian enrollment, persistence, grad-
uation, and transfer. Hawaiian culture
and values inspired the program’s
rigorous, inclusive, and excellence-ori-
ented framework. The program’s stated
benefits were increasing participants’
“Knowledge of and appreciation for
Hawaiian culture, opportunities for
financial aid, scholarships, and resume
material, and readiness for transfer to
universities and career entry.”

The ‘olelo no‘eau (Haw. “wise
saying”) Ho a‘e ka ‘ike he‘e nalu i ka
hokua o ka ‘ale (Haw. “Show your
knowledge of surfing on the back of a
wave”) (Pukui, 1983, #1200), conveyed
the sentiment that inspired me to estab-
lish the program’s framework upon
students’ ability to demonstrate comple-
tion of academic and cultural kuleana
(Haw. “responsibilities”). Building both
student success and cultural enrichment
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activities into the Ke Ala ‘Tke framework
was intentional. Dr. David Sing (1999),
a pioneer in culture-based education,
described the importance of indigenous
students finding cultural supports at
school, “That’s what I grew up with; my
mom saying: ‘Leave your Hawailanness
at home.’...(However, I thought) if you
brought who you are and what you
represent into the school setting, then
school would be more meaningful to you”
(Sing et al., 1999, p. 12). Careful consid-
eration was given so that the required
cultural kuleana were ones that anyone
could perform: malama ‘aina, geneal-
ogy research, and interview of a Native
Hawaiian elder. Similarly, academic
kuleana were chosen for the benefits
they could provide no matter the stu-
dent’s major, location, schedule, or goals:
earn a minimum of 2.75 cumulative GPA
by graduation, earn a minimum of C in
a Hawaiian/Asia-Pacific course, apply
for financial aid and scholarships, and
develop a transfer and career plan with
a counselor.

Using the ‘oclelo no‘eau metaphor
about surfing skills as a referent, 1
thought the privilege of wearing cul-
tural regalia at commencement should
be reserved for students who demon-
strated what they learned about and did
for Hawai‘i while attending LCC. It was
apparent that students would learn and
grow in more meaningful ways by fulfill-
ing relevant, rigorous, Hawai‘i-inspired
kuleana and completing student success
activities, than by submitting ancestry
documents, proof of academic majors,
or faculty references to receive benefits
typically associated with native-serving
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programs.

While considering its operational
and functional needs, I wanted to test
whether the program could meet its objec-
tives of increasing Native Hawaiians’
success outcomes while operating in an
inclusive (e.g., all LCC students could
join and earn program benefits) inter-de-
partmental (e.g., all faculty and staff who
support the program goals were invited
to contribute to program planning and
activities,) and barrier-free (e.g., no
entrance requirements; only completion
standards) manner. It was important for
a program designed to improve outcomes
for the ethnic group with the smallest
number of college graduates (Wong-
Wilson, 2016) to operate in ways that
encourage more pathways to success and
welcome all who want to share in Ke Ala
‘Tke experiences.

Frana and Rice (2017) identified
the wide range of benefits that honors
programs provide including academic
challenges, leadership opportunities,
personal enrichment, civic engage-
ment, and, most importantly, “spaces
where active and curious students can
practice doing extraordinary things
and reach outside what they thought
was the realm of possibilities” (p. 17).
Although the Ke Ala ‘Tke program was
not designed as an honors program, its
learner-centered goals, rigorous activi-
ties, inclusive operations, together with
this study’s quantitative and qualita-
tive data, indicate that Ke Ala ‘Tke has
delivered what honors programs were
designed to produce.
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Methodological Framework

To generate findings that would be
useful for indigenous communities, I
used responsive and indigenous method-
ological frameworks to design this study.
Stake (2004), a pioneer in responsive
evaluation, argued that some evaluands
require inquiry about “important mean-
ings of organization and accomplishment
and goodness (that) are situational...” (p.
xvi). Stake also encouraged its use on
programs that “emphasize social issues
and cultural values” (p. xvi).

Drawing from LaFrance’s Chippewa
heritage, LaFrance and Nichols (2010)
identified four hallmarks that distinguish
indigenous evaluation methodologies:
“(a) being a people of a place, (b) recog-
nizing our gifts, (c) honouring family and
community, (d) respecting sovereignty”
(p. 22). To fulfill hallmarks expected of
indigenous evaluators, I chose to: (a)
involve Native Hawaiian stakeholders;
(b) focus on assets instead of deficits; (c)
use methods that were harmonious with
Hawaiian norms and values; (d) privilege
Hawaiian language, values, customs,
and protocols, whenever appropriate;
and (e) produce findings that would ben-
efit indigenous people and communities
(Bowman, 2018; LaFrance & Nichols,
2010; Mataira, 2003; Smith, 2012).

Methods

This study assessed the effect of
LCC’s Ke Ala ‘Ike program through
the experiences and outcomes of its
2015 - 2018 graduates (N = 72). These
participants were selected because they
were the first to complete the program’s
new requirements; namely an electronic
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portfolio, a five to seven minute oral pre-
sentation, and mastery of a traditional
chant. These requirements were adopted
in 2014 to elicit participants’ reflection
of their college journey and to document
their personal development.

To form an evaluation team for the
study, I identified and recruited stake-
holders who contributed to the program’s
development including participants,
graduates, faculty from affiliated depart-
ments, administrators, and community
partners. Congruent with the program’s
design, inclusivity on the evaluation
team was a priority. Twelve (71%) Native
Hawaiians and five (29%) non-Native
Hawaiians joined the evaluation team.
To ensure that stakeholders’ interests
drove this inquiry, at our first meeting
I asked the team, “What would you like
to learn about the program’s effect?” and
“What would you like to see improved/
expanded?”’ After coding their responses,
I drafted key research Questions One,
Two, and Four, and included Question
Three as my research interest. At
the evaluation team’s final meeting,
members expressed strong interest to
compare participant versus non-partic-
ipant outcomes, thus, I requested that
our Institutional Research office extract
demographic and academic performance
data for students who completed associ-
ate’s degrees during 2018 - 2019.

Research Questions:

Q1l: Why did participants join the
program?

Q2: What were graduates’ reasons
for completing the program?

197



Q3: Were there any differences
between NH and non-NH pro-
gram completers?

Q4: What have graduates done after
completing the program?

Data Analysis

Stake (2004) defined analysis as
“breaking the total into its parts to get
a better understanding” (p. 160). Smith
(2007) distinguished analysis using
indigenous methods as “the making of
meanings that have been enriched by
indigenous concepts and language” (p.
90). To begin analysis, I grouped the
evaluation team in pairs or trios and
offered four framing questions. I took
notes from this group discussion and
established code definitions for seven
pre-set themes from native college suc-
cess literature: culture, heritage, Kilia
i ka nu‘u (Haw. “striving to the high-
est”), accomplishment, family, sense of
belonging, and Kuleana (Haw. “respon-
sibility). Next, I used grounded theory
to locate emergent themes in the data.
Glaser (2016) illustrated the value of
using grounded theory by describing his
work with Strauss to develop it as a dis-
tinct methodology, “Our perspective was
to start off knowing nothing, in contrast
to the typical research plan of knowing
the problem before hand....The emergent
problem is the focus of a GT research...”
(p. 1). By coding the data without precon-
ceived theories, these themes emerged:
spirituality, wellbeing, pono (Haw. “bal-
ance, harmony,”) determination, and
perseverance.
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Findings

As depicted in Figure 1, responses
to program enrollment form shows the
largest percentage of program partici-
pants (31%) joined because friends or
classmates had also been Ke Ala ‘Tke
Scholars. When these responses were
added to the group who joined because
‘Ohana (Haw. “family”) were in the
program, nearly half (44%) of the par-
ticipants joined because of an intimate
relationship with a Scholar. Because
Native Hawaiians hold the lowest higher
education attainment ranking in Hawai‘i
(Wong-Wilson, 2016), it was promising
that nearly half joined because a friend,
classmate, or relative was in the pro-
gram, because these data indicated that
those who had positive experiences in
college could influence their loved ones
to enroll, persist, and succeed.

The evaluation team noted how a
variety of campus personnel motivated
participants to enroll. The sum of those
who indicated counselors, peer men-
tors, and professors showed that 37%
of the participants joined because of
the influence of “institutional agents,”
who Stanton-Salazar (2011) defined
as, “high-status, non-kin, agents who
occupy relatively high positions...and
who are well positioned to provide key
forms of social and institutional support”
(p. 1066). In her research on student
interactions with institutional agents,
Bensimon (2007) found, “Students with
a history of marginalization attribute
successful outcomes to the formation
of supportive relationships with practi-
tioners” (p. 463).

69



JournaL oF AppLiED ReEsEarcH 1N THE CoMmMmuNITY COLLEGE

Figure 1
Reasons for Joining Ke Ala 'Ike

Q1: "l joined Ke Ala 'lke because..." N=17
(24%) N=17

of 72 participants
| have 'Ohana who was a Scholar

| have Friends/Classmates who were
Scholars

My Kumu suggested | join
My Counselor suggested | join

My Peer Mentor suggested | join

| want to receive information about Hawaiian
culture, scholarships, Halau events

o
-
N
w
-
(4]
[+2}

Data for Q2 (N = 38) shifted the team’s focus from entrance to completion factors.
Data collected through a graduation survey showed that the greatest motivators for
graduation and program privileges were intrinsic: “Growth” (79%), “Hawaiian culture”
(61%), and “I am Native Hawaiian” (58%), as illustrated in Table 1. Team members
were pleased to see that, regardless of their ethnicity, Ke Ala ‘Tke participants priori-
tized personal and cultural growth opportunities.

Table 1

Participants’ Motivations to Complete Program

Q2: "I Was Motivated to Graduate with Ke Ala 'Tke Privileges Because ..." n=38

Motivation Quantity Total Percentage
He Hawai'i Au (I am NH) 22 38 58%
‘Tke Hawai’i 23 38 61%
Committed to Growth 30 38 79%
Knew Ke Ala ‘Tke Grads 19 38 50%
First in Family to Grad College 14 38 37%
Recommend to Others 38 38 100%
70 © Silva
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Finally, 37% completed the program
because, “I am the first in my family
to graduate from college.” These data
indicated that many families witnessed
their first postsecondary graduation at
LCC. Studying the effect of programs
that increase indigenous student suc-
cess in New Zealand, Dutton et al. (2016)
advocated, “Seeing someone like them
succeed was a powerful motivator...This
is particularly important for Maori and
Pacific students who are the first in their
family to attend university” (p. 9). Given
this, program staff should consider what
guests withess and experience at the
Ke Ala ‘Ike ceremony because it may
motivate Native Hawaiian audience
members to enroll in and graduate from
LCC.

Question Three (Q3) sought to
explore differences between native
and non-native participants in terms
of demographics and academic perfor-
mance. Q3 was explored through an
analysis of unpublished raw data of
institutional records (Feng, 2019). A
summary of these analyses appears
in Table 2. Because increasing Native
Hawaiians’ degree attainment was Ke
Ala ‘Ike’s primary goal, learning that
the vast majority of participants were
Native Hawaiians (78%) proved that the

Table 2
Ke Ala 'Ike Graduates (Ethnicity)

Ke Ala ‘Ike (The Knowledge Path): A Native Hawaiian’s

Response to Inspire College Degree Attainment

program was relevant for and attractive
to its target population. Also, comprising
nearly one quarter of the participants, it
was evident that non-Hawaiians (22%)
were eager to demonstrate their love
for Hawai‘i and to learn to perpetuate
its culture. The non-Native Hawaiian
graduates included Pacific Islanders,
Filipinos, Hispanics, African Americans,
and Caucasians.

To learn about the Ke Ala ‘Tke frame-
work’s effect on academic performance,
I collected data for three academic per-
formance variables: cumulative grade
point average (GPA) earned by gradu-
ation, financial aid participation, and
transfer to a University of Hawai‘i
4-year campus. The team was pleased
to see that all Ke Ala Ike participants
achieved high rates of success. One such
success measure was GPA, shown in
Table 3. The overall GPA for program
graduates was 3.6 compared to 3.2 for
all LCC graduates. Blackmore (2000)
and Chickering and Gamson’s (1989)
work on quality undergraduate learning
practices identified setting high stan-
dards, while providing sufficient support
and empowerment, suggested a possible
explanation for the Ke Ala ‘Tke partic-
ipants’ strong academic achievements.

Q3: Ke Ala Tke Graduates 2015 — 2018

Ethnicity # of KAI % of Total
NH or Part-NH 56 78%
Non-NH 16 22%
Total 72 100%
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Table 3

Graduates’ Grade Point Average

Q3: Graduates’ GPA
Avg. GPA at Graduation

KAI # GPA LCC# GPA
NH or Pt NH 54 3.4 191 3.1
Non-NH 14 3.7 527 3.3
Total 68* 3.6 718 3.2

Note. *4 participants “walked” but did not earn Associate degree

High percentages of financial aid participation among Ke Ala ‘Ike participants
and Native Hawaiian LCC graduates validated studies that identified financial aid
awards as the strongest predictor of college success for Native Hawaiians (Makuakane-
Drechsel, 1999; Matsumoto, 2010; Oliveira, 2005). Financial aid data for Ke Ala ‘Tke
graduates compared to LCC graduates are presented in Table 4. Native Hawaiian
students (86%) within the program had higher financial aid participation rates than
program non-Native Hawaiian students (81%) and Native Hawaiian students enrolled
at LCC but not in the program (76%).

Table 4

Graduates’ Financial Aid Participation

Q3: Financial Aid Participation
Financial Aid (Federal, Private, Institution, & Other)
# KAI # Rec’d % KAI # LCC #Recd % LCC

NH or Part-NH 56 48 86% 191 146 76%
Non-NH 16 13 81% 527 323 61%
Total 72 61 85% 718 469 65%

The Ke Ala “Ike participant data showed much higher outcomes in the transfer
measure. Table 5 demonstrates that the transfer rate for Ke Ala ‘Ike participants was
over twice the rate (76%) compared to LCC students (36%). High transfer outcomes,
overall, correlated with LCC’s high percentage (49% in Fall 2018) of baccalaureate-in-
tended majors. This difference may be attributed to the Ke Ala ‘Tke program design
that requires students to apply for financial aid annually and submit a transfer plan,
whereas these are optional for LCC graduates.
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Table 5

Graduates’ Baccalaureate Transfer

Ke Ala ‘Ike (The Knowledge Path): A Native Hawaiian’s

Response to Inspire College Degree Attainment

Q3: Graduates’ Transfer

Transfers to UH 4-yr (not necessarily immediately after)

# KAI #to4-yr % of KAI # LCC #to 4-yr % of LCC
NH or o o
Part-Hawn 56 44 79% 191 84 44%
Non-NH 16 11 69% 527 177 34%
Total 72 55 76% 718 261 36%

In Their Own Words: Insights from
Graduates

The evaluation team expressed the
greatest interest in learning about grad-
uates’ experiences after graduating from
LCC. A summary of responses (N = 20)
to a newly developed alumni survey are
presented in Figure 2. To solicit indica-
tors of program effects retained among
graduates, I asked them to identify their
current commitments.

Graduates of the Ke Ala ‘Ike
program most frequently identified
“Malama ‘aina (Haw. “care for natu-
ral resources”), “Self-love/self-care,”
“Spirituality,” and “Bachelor’s degree”
as commitments they actively main-
tained since graduating from LCC. An
evaluation team member noted, “These
graduates are very unique! These are
often not areas that students indicate
they want to ‘grow’ or excel in after col-
lege.” That graduates have maintained
near-equal commitments to environmen-
tal stewardship and self-care affirmed
Hawaiians’ cosmogony that trace our
ancestry to Earth Mother and Sky
Father. Also, seeing “Bachelor’s degree”
among graduates’ current commitments

© Silva

correlated with participants’ high per-
centage of baccalaureate transfers.

Next, using an open-ended question,
I asked graduates whether any Ke Ala
‘Tke lessons or memories were still useful
to them. Figure 3 offers a summary of
their responses produced by using this
study’s definitions of seven pre-set and
five emergent themes. After “Native
Hawaiian culture,” graduates most fre-
quently made statements describing
their sense of “Accomplishment,” “Kulia
1 ka nu‘u,” and “Sense of belonging” as
useful and memorable elements from the
program.

While seeing how many graduates
are still guided by these experiences
is insightful, the depth of graduates’
feelings cannot be understood without
listening to their own words. The follow-
ing is a descriptive summary of dominant
themes illustrated by excerpted quotes
from Ke Ala ‘Tke graduates’ responses.

Native Hawaiian Culture

Ke Ala ‘Tke graduates’ responses con-
firmed the theory that Native Hawaiians
would be better able to thrive in college
if the institution offered opportunities to
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Figure 2

Ke Ala 'Ike Graduates' Current Commitments

Q4: Current Commitments

CONTINUING MY HEALING/RECOVERY/WELLNESS JOURNEY
NURTURING MY SPIRITUALITY

ASSISTING IN MY CHURCH

SERVING IN THE MILITARY

IN MY CAREER

LOOKING TO START MY CAREER

HOLDING A JOB

LOOKING FOR A JOB

CONTINUING TO MALAMA 'AINA

CONTINUING TO LEARN/SPEAK ‘OLELO HAWAI'
CONTINUING TO LEARN CULTURAL PRACTICE(S)
EARNING A PROFESSIONAL DEGREE (M.D.. D.D.S., PHARM.D., J.D.. ETC)
EARNING A MASTER'S DEGREE

EARNING A BACHELOR'S DEGREE

RAISING KEIKI

MARRIAGE

IN A RELATIONSHIP

NURTURING SELF-LOVE/SELFACCEPTANCE/SELF-CARE

enrich their cultural identity: “It (Ke Ala
‘Ike) has filled me with the knowledge
of my mo‘okt‘auhau (Haw. “geneal-
ogy”). The cultural enrichment activities
and education has made me proud.”
Graduates also described their efforts
to maintain cultural commitments with
their families, “I'm continuing to raise
my keiki (Haw. “children”) to live in
aloha and aloha ‘aina (Haw. “patrio-
tism”),” and with co-workers, “I am able
to share the history and culture that I
learned in college.”

74 © Silva
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Accomplishment

Graduates described their motiva-
tion to fulfill the program’s requirements,
in addition to their degree requirements,
because they valued such knowledge
and experiences. Extra work was not
off-putting to Ke Ala ‘Tke graduates. To
the contrary, they described how fulfill-
ing the program requirements cultivated
self-efficacy and pride that some have
applied in other settings, “Receiving my
kihei (Haw. “shawl,” used as regalia)...
filled me with immense pride and sense
of accomplishment,” and,

I always look back on my expe-
rience from Ke Ala ‘Tke and how
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Figure 3

Graduate's Useful Lessons or Memories

Q4: Useful Lessons or Memories

Spirituality :’

Wellbeing jl

Pono II
Determination ﬁ

Peserverance 6 |

Sense of Belonging 9 ]

Kdlia i ka nu'u 10]

Family 4|

Kuleana 3

Accomplishment 11 ]

NH Heritage 4

NH Culture 12 |

proud it made me to reach such to continue in my educational journey,
an achievement:. I try to remem- that I never had thought possible,” and,
Per that experience and apply “The hard work I applied to graduate
it...to continue to be successful . . ..
. Ke Ala ‘Ike is great motivation to push
and to reach more achievements. . . e
myself at UH (University of Hawai‘i).
Finally, graduates’ sense of striving to
Kilia i ka nu‘u (Striving to Reach do their best also benefitted their non-ac-
the Highest) ademic pursuits: “It made me proud of
myself and also brought me the courage
and motivation toward launching my
own business.”

Graduates’ recollections of striving
to the highest to earn their kihei were
embodied in Queen Kapi‘olani’s motto:
Kualia i ka nu‘u. Graduates spoke of fuel-
ing their transfer to universities with Sense of Belonging
lessons gained through the process of
fulfilling Ke Ala ‘Tke requirements, “(It)
Has made me proud, giving me a reason

Sense of belonging was highly priori-
tized by graduates because in its essence,
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it is the embodiment of aloha. Graduates
spoke of drawing from these feelings to
enrich other facets of their life, “It helped
me broaden my sense of community and
cooperation,” and “The love and support
I gained during the process was more
than I could have ever asked for.” Some
extended the sense of belonging gained
in the program to others, “With younger
family members and friends looking for
options for college here at home, I point
them directly to LCC. This school and
program shaped me and my mindset in
so many ways.”

Discussion and Implications

From the first UH task force report
in 1973 to this study nearly 50 years
later, Native Hawaiians have held the
lowest ranking among Hawai‘i’s uni-
versity graduates (Wong-Wilson, 2016).
Negative consequences of low college
education attainment among Hawai‘i’s
aboriginal people have included our lack
of well-being and being outnumbered by
foreign professionals who make deci-
sions about our homeland.

Research about indigenous col-
lege students, generally, and Native
Hawaiians, specifically, already gener-
ated findings about what to do. What
remains is for colleges to deliver effec-
tive strategies at scale and to sustain
them within their operating budgets.
Makuakane-Drechsel and Hagedorn
(2000) warned against depending on
extramurally funded programs, for
when funders’ priorities inevitably shift,
“There would be little or no support ser-
vices specifically for Hawaiians” (p. 653).
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This summative and stakehold-
er-driven evaluation brought forth
information and insights about Ke Ala
‘Ike that showed who recent gradu-
ates were, how they performed, and
which program elements they retained
after leaving LCC. Without placing
any academic prerequisites, ethnie-
ity requirements, tuition expenses,
or scheduling impositions on stu-
dents, data collected via this program
evaluation showed that an inclusive,
strengths-based, and culturally relevant
framework motivated and empowered
participants to commit effort toward
a goal that helped them earn far more
than an associate’s degree.

Implications of this study are three-
fold. First, Stanton-Salazar’s (2011)
research on help-seeking behavior of
low-income and marginalized students
highlighted how institutional policies
and requirements can actually harm our
most vulnerable students who often carry
“psychological orientations that either
prevent them from seeking help...Fear,
anxiety, shame, anger, distrust...are the
usual culprits” (p. 2). Findings from all
UH task force reports and previous dis-
sertations described how historic trauma
made these psycho-social conditions
prevalent among Native Hawaiians.
Thus, institutions that uphold program
requirements that extend benefits to
those who have the means to pay for
an elective course, afford membership
dues, attend meetings, secure faculty
recommendations, produce ethnicity
documentation, or any other arbitrary
criterion are not only imposing barriers
on the very students who need benefi-
cial opportunities the most, but they are
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also unwittingly privileging other attri-
butes than students’ abilities, character,
effort, and commitment.

Next, engaging program stakehold-
ers in an evaluation process to appraise
Ke Ala ‘Tke’s effectiveness brought forth
richer insights than those an individual
researcher could have found. The team
members’ expertise and aloha for the
program brought forth: “malama ‘aina,
spirituality, and self-love be woven all
throughout our students’ college expe-
rience,” “The key to success is creating
a space with opportunities, mentors, a
nurturing environment, with a Hawaiian
cultural lens,” and, “Scalability and con-
tinuity of Ke Ala ‘Tke are imperative!”

Finally, as Bentley-Baker et al.
(1983) and other early community
college advocates foretold, growing
numbers of adults have chosen to mit-
igate sky-rocketing educational costs
and student debt burdens by attending
a community college for all lower divi-
sion credits, saving university tuition for
those credits needed to complete a bach-
elor’s degree. Where community colleges
have established Native Centers, Native
Studies, or Native Support Programs,
indigenous students spoke of finding
places on campus where they belong and
where their knowledge is valued (Boyd
& Braun, 2007; Erwin & Muzzin, 2015;
Tachine et al., 2017).

If Native Hawaiian education
attainment outcomes in Hawai‘i are to
improve, we need to know the effects
our strategies have had on our native
students. Most importantly, listening to
them will provide the best guidance on
strategies worth designing and scaling:

© Silva

Ke Ala ‘Ike (The Knowledge Path): A Native Hawaiian’s

Response to Inspire College Degree Attainment

The lessons I learned during my
time with Ke Ala ‘Tke and LCC
opened my mind to possibilities
for the future of Hawai‘i and the
potential of kanaka maoli (Haw.
“true people,” Native Hawaiians)
with the confidence of the educa-
tion that can be received at LCC
with Ke Ala ‘Tke.
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Grants Research and Program Development
Specialist, Office of the Vice Chancellor for
Academic Affairs, Leeward Community
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