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Aspects of language
materials development
By Harumi Tanaka*

As a visiting researcher at CLI,
I have had the privilege of co-
ordinating a program called
Foreign/Second Language
Materials Development these past
two years. This was a very reward-
ing experiene for me as a for-
eigner, and I sincerely thank all
the personnel concerned who
assisted our activities in so many
ways.

Originally this program was
initiated by Dr. Mark Lester three
years ago. The following year he
was deeply involved in another
program called Bilingual Educa-
tion (now Bilingual/Bicultural
Materials Development), and I, a
newcomer, was asked to take
over the Foreign/Second Lan-
guage Materials Development
Program.

Objectives

The major objectives of this
program have remained practi-
cally identical throughout the
three years: to provide educators
from Asia, the Pacific, and the
U.S. with opportunities to (1)
learn about recent developments
in the fields of foreign or second
language teaching and related
disciplines, (2) exchange both
professional and cultural infor-
mation and new ideas among
themselves, and (3) construct
language materials uniquely
appropriate for use in their own
educational settings. Generally
speaking, the participants are

usually passive in objective (1),
receiving a fairly large amount of
new information from staff mem-
bers; interactive in objective (2)
with a lot of give-and-take be-
tween them; creative and produc-
tive in objective (3) in that onlythe
participant knows the real situ-
ation in his or her country and
can design the optimal materials.

In contrast, the actual manage-
ment of the program has under-
gone a considerable change
during these three years. For the
first year, all three features-
lecturing by the staff, interaction
of the participants, and construc-
tion of materials-went on almost
simultaneously throughout the
nine-month period. Last year,
however, most of the lecturing
was done during the first half of
the nine-month period while the
second half of the program
focused on materials writing.
The participants' interaction was
conducted throughout the period
mostly in terms of personal con-
tacts and social events (such as
picnics, parties, etc.). In both
cases, all the events took place
here in Hawaii. This year, the first
two phases were totally sepa-
rated: all lecturing was done
during the first half of the eight-
month period when the partici-
pants stayed in Hawaii (Phase 1)
while materials writing is being
conducted in their respective
countries during the second half
(Phase 2).

International composition
For the year 1973-1974, we had

six participants: two from the
Republic of Korea, and one each
from Japan, Laos, Malaysia, and
the Philippines. For 1974-1975,
there were again six: one each
from Afghanistan, the Republic of
China, Japan, the Republic of
Korea, Malaysia, and the U.S.
For 1975-1976, there were ten:
three from Japan, two each from
the Republic of China, the Re-
public of Korea, and the Philip-
pines, and one from Fiji. Their
interests have been enormously
varied: preparation of a textbook,
the teacher's manual, the stu-
dents' workbook, supplementary
readings, audio-visual aids, or
a syllabus for materials, to cite
a few. The target area of teaching
also varied considerably: listen-
ing comprehension, speaking,
reading, composition, communi-
cation, acculturation, etc.
Furthermore, the level of stu-
dents for whom they prepare
materials ranged from the third
grade to post-graduate.

It has been challenging to run
a program which meets such a
tremendous variety of interests

(Continued on Page 11)

*Dr Harumi Tanaka joined the Culture
Learning institute as a visiting research-
er in 1974, and is coordinator of the
Foreign/Second Language Materials
Development Project.
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In-country associations for ESOL alumni
or

ESOL programs never die, they just meet in different places

By
Larry E. Smith

The Culture Learning Institute
offers two programs for ESOL
(English to speakers of other
languages) educators from Asia,
the Pacific and the United States
which bring professionals to-
gether to seek solutions to com-
mon problems. We stress that
after a person has been selected
for one of our ESOL programs
and successfully completes it, he
is a member of our professional
team and this is a life-time (not
just for the period in Hawaii)
membership. In order to foster
continuing relations among our
returned participants and to
strengthen the network for ex-
change of knowledge and under-
standing, I travel once a year to
the participants' countries and
hold seminars and workshops
for the returned participants. I

am presently working toward
establishing and developing in-
country associations for our re-
turned ESOL participants. The
goal of each association is to pro-
mote better relations among
ESOL professionals by an ex-
change of knowledge through
contact with local, national, and
international personalities and
publications.

Life-long friends

Of course each year's partici-
pants know one another well be-
fore they return home and often
become life-long friends, but the
participants from the same
country who come to the Culture
Learning Institute at different
times are often unknown to one
another. The in-country associ-
ation meetings provide oppor-
tunities to get to know other

returned ESOL participants, to
learn what they are doing with
similar problems, and to attempt
to make a joint effort for solutions.
Newly selected participants also
attend the association meetings
and receive orientation from the
returned participants before
leaving for Honolulu. We now
have associations in Japan, the
Republic of Korea, the Republic
of China, the Philippines and
Thailand.

Japan's association is an un-
official government organization
with a chairman (Mr. Kasue Yo-
shida), vice-chairman (Mr. Toshi-
aki Ozasa), and treasurer (Mr. Jun
Okada). One central meeting
takes place in Tokyo each year
with returned participants from
both ESOL programs meeting to-
gether for some sessions and
separately for others. The chair-
man and vice-chairman arrange

Research Associate Larry Smith chats with Ms. Tong-
bai Chittamongkol, Chairman of the Department of

English, Bangkok Commercial College, and Ms. Vi-

pha Muttamera, English Supervisor in the Depart-
ment of Vocational Education, Ministry of Education.

A
C *

Dr. Panninee Sagarik, Professor of English at Chula-
Iongkorn University addresses the ESOL alumni in
Thailand.
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Mr. Smith meets with Mr. Kazue Yoshida, Chairman
of the "Association of Returned ESOL Participants in

Japan".

	

Photos courtesy USfS.

for the seminar in cooperation
with the Ministry of Education,
the East-West Center representa-
tive, and the Culture Learning
Institute dealing with time, loca-
tion, topics to be discussed and
speakers to be invited. Some
meetings are open to the public
while others are not. The Repub-
lic of Korea's association was
formed last year. It has a chair-
man (Mr. Young-choon Kim) and
a vice-chairman/treasurer
(Mr. Jae Young Joe). They are
planning periodic in-country area
meetings in addition to the one
annual all-country meeting. The
1976 all-country seminar is being
planned for Pusan, since it was
held in Seoul in 1975.

Government affiliation

The association in the Repub-
lic of China is an official organi-
zation affiliated with the Ministry
of Education, with an executive
secretary (Mr. Leo Wen-pin Li)

CLI Institute Director Verner C. Bickley addresses the
Japan Alumni group, meeting at the Ministry of Educa-
tion, Tokyo, June 4-5, 1975.

.,

and a first secretary/treasurer
(Mr. Philip Kuo-shu Tsai). This
association is in its fourth year
and has perhaps the best relation-
ship with the East-West Center
Regional Office of any of the
associations. There is never any
difficulty in receiving official
leave time from the government
to attend our association meet-
ings, and when they are open to
the public we have tremendous
response.
The association in the Philip-

pines has an executive secretary
(Mrs. Petronila S. Goseco) and a
treasurer (Miss Beatrice A. Low).
It is in its third year and the meet-
ings are usually held in Manila
although the plans for this year

c?ll
for at least one day outside

the capital. Because our former
participants are all over the multi-
island country, they are espe-
cially pleased to have this oppor-
tunity to be together to discuss
professional ideas. In 1974, we

held our meeting jointly with the
Philippine Association of Lan-
guage Teachers at the University
of the Philippines.
The Thailand association is

perhaps the most active. The
executive secretary (Miss Varu-
nee Chantaranuvat) is assisted
by a secretary-treasurer (Miss
Tongbai Chittamongkol), a
seminar/workshop planning
committee as well as a candidate
screening committee. This
screening committee reviews
all applications to our ESOL pro-
grams and rank-orders them with
explanations for the ranking. No
deletions are made but this rank-
ing is extremely helpful to the
selection committee at the East-
West Center.
The annual national associ-

ation meetings allow me to see
all of our returned ESOL parti-
cipants at one time; otherwise it

(Continued on Page 6)
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ESOL alumni
(From Page 5)

would be impossible to do so.
These meetings also help me to
remain aware of the current
English teaching situation in each
country and get ideas for modify-
ing the CLI-based programs to
better meet the participants'
needs. In 1975, the associations
sponsored receptions for senior
ESOL experts in their country so
we could explain our purpose and
activities to them.

Summer Institute

In July, 1977, the associations
are planning a reunion in Hono-
lulu during the Summer Institute
of Linguistic Society of America.
During that time I hope we will
establish regional associations
in Asia and the Pacific so that of-

Bilingual/bicultural study
(From Page 2)

problem, the advantage of getting
uninhibited input from the
students far outweighed any
disadvantage. We therefore
decided to use the essay-type
questionnaire as our research
instrument and to spend extra
time and effort evaluating the
results as objectively as
possible.4
The oral interview portion of

the project elicited the personal
feelings and experience of as
many people as possible in an
atmosphere less formal than that
created during the administration
of a written questionnaire. During
the interviews comments were
encouraged on tour basic sub-
jects: language, social adjust-
ment, community resources, and
education. Interviewees who
were able to articulate their
feelings particularly well or who
presented points of view which
were representative of those of a
substantial number (though, not
necessarily a majority) of people
with whom we had spoken were

ficial country association visits
can be made and joint meetings
held. For example, if Japan, the
Republic of Korea, and the Re-
public of China were to form a
regional association, one year a
regional meeting might be held in
Tokyo, Seoul, or Taipei with
participants attending from the
region as well as guests from
Hawaii. The Culture Learning in-
stitute might support some of the
speakers while the cooperating
governments would give official
leave time and the participants
would provide for their own trans-
portation and housing. The re-
gional visits by one country to
another would surely enhance
communication on ESOL topics
of mutual interest.

In the future I expect the asso-
ciations to develop more in-
dependence and take on greater
responsibilities for our ESOL

asked to present their views on
video-tape recordings.
We interviewed parents and

educators as well as students.
Twenty-four Filipino parents,
most of whom had come to
Hawaii within the past five years,
were interviewed. Ninety-eight
students were interviewed and
of them, 15 were local non-
Filipinos, 28 were local Filipinos
(Island-born), and 55 were immi-
grant Filipinos. Thetwelve educa-
tors included two classroom
teachers, one principal, two
Operation Manong tutors, two
pre-placement coordinators, two
TESOL teachers, and three ac-
culturation workers.

In addition to administering
the questionnaires and conduct-
ing the interviews, the project
team undertook the compilation
of "A Bibliography for Bilingual!
Bicultural Programs in Hawaii" as
an aid in locating background
material for those people inter-
ested in bilingual/bicultural
programs in Hawaii.

Findings
Due to the time restrictions of

programs. I expect each of them
to plan the in-country seminars,
screen and rank the nominated
ESOL candidates each year,
orient the selected participants,
and make suggestionsforcontent
changes in the syllabus of our
ESOL programs held in Honolulu.
It is likely that they will develop
newsletters to share ideas among
their fellow professionals. I see
the associations becoming dy-
namic agents of change in
English teaching in each country
and believe they will be effective
representatives of the East-West
Culture Learning Institute in the
area of ESOL. They will of course
work with, and be a part of, the
EWC Alumni Associations but
will have a more defined focus
in working with fellow ESOL
professionals who may not have
ever been associated with the
East-West Center.

	

0

the project, a large portion of
the data, especially that collected
through the use of the attitude-
oriented questionnaire, has so far
not been analyzed to the extent
we would like. Results based on
these analyses should, therefore,
be viewed as highly tentative.
An in-depth analysis of the data
will, however, be conducted by
CLI over the next few months.
From the results of the langu-

age-oriented questionnaire, the
language usage profile we obtain-
ed seems to indicate that the
immigrant students' use of and
contact with Ilokano drops off
radically after five to seven years
in Hawaii and is replaced by
English. There is also a strong
indication that the local-born
students of Filipino descent as a
group have almost totally lost
liokano as a means of communi-
cation.

Also, the answers from the
language-oriented questionnaire
showed that a majority of the
students believed that the ability
to speak more than one language
is a good thing, that a course in

(Continued on Page 8)
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Above, Mistress of Ceremonies Virginia Lapid and Project
Director Mark Lester welcome participants to the llokano

Bilingual/Bicultural Planning Conference in December, 1975.
Below, conference participants included public school
teachers, students, parents, community leaders, Department
of Education bilingual and TESOL experts, and University
of Hawaii faculty.

	

Photos by Cam Pfeiffar and William Feltz.
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Bilingual/bicultural study
(From Page 6)

school on Filipino culture would
be desireable, but that the usual
school subjects such as science,
mathematics, social studies, lan-
guage arts, and physical educa-
tion, should be taught with
English as the medium of instruc-
tion. Their positive attitude
toward bilingualism in general
and toward the preservation of
Filipino culture might not seem
to be consistent with their ap-
parently negative attitude toward
the use of Ilokano, as opposed to
English, as the medium of instruc-
tion for selected subjects in
school.

It must be kept in mind, how-
ever, that this negative attitude
toward the use of Ilokano as a
medium of instruction does not
necessarily indicate a negative
attitude toward the maintenance
of Ilokano in their daily speech
practices. Many of the students
who completed the questionnaire
were relatively recent arrivals
(within five years) to Hawaii.
Most have probably noticed little
or no decline in their ability in
Ilokano and, therefore, perceive
no danger of their losing this
ability. At the same time they have
recognized the need to learn
English as soon as possible in
order to function effectively in
this society and apparently be-
lieve that having English as the
medium of instruction in school
is the best way to fulfill this need.

This says little about their atti-
tude toward maintaining their
ability in Ilokano, however. In
fact, given their positive attitude
toward the preservation of their
Filipino cultural heritage, it is
reasonable to assume that they
would also have a positive atti-
tude toward the preservation of
their Filipino (Ilokano) linguistic
heritage through Ilokano lan-
guage classes.

Oral Interviews

Nearly all the immigrant Fili-
pino parents interviewed ex-
pressed a desire to establish a
closer relationship with the
school. They would welcome
teachers into their homes. Most

said that they would like Ilokano
to be taught in school, not only for
Ilokano-speaking students but
also for others, to promote mutual
understanding. They believe that
their children should be taught
about the cultures ofthe West and
of Hawaii as well as the culture of
the Philippines.
The large number of Filipino

immigrants in Hawaii seems to
make local students who were
interviewed feel uneasy. Some
locals criticized the immigrants
as lacking humility, lacking
leadership, being unfriendly or
arrogant, maintaining exclusive
groups, or being "flashy" in dress
and cars. They become sus-
picious when the immigrants talk
to one another in Ilokano.
The immigrant students, on the

other hand, feel left out and
unwelcome. Most referred to
initial language difficulties.
They are reluctant to participate
in class discussions for fear of
being laughed at. The new im-
migrants want to concentrate
on learning English, but others
who have been here for a while
regret that they are forgetting
Ilokano and would like to re-learn
it in school.

t I

(Continued on Page 9)

U.S. President Gerald A. Ford visited the East-West Center in December, 1975, and
spoke on a "Pacific doctrine of peace.

	

Here the President is pictured with EWC
President Everett Kleinjans, research associate Guy Amirthanayagam, and research
associate Karen Watson-Gegeo.	 Photo by Arnold KishL

The educators interviewed
generally found Ilokano immi-
grant students eager to learn and
improve, diligent, and highly
motivated. They expressed a
wish for greater contact with
parents. They felt that there is
a need for teachers to be trained
in ethnic sensitivities. Many felt
that a successful bilingual/bi-
cultural education program must
be carefully coordinated with all
possible areas of the educational
system and that active participa-
tion from parents and community
is a necessity. In addition, they
felt that the program should have
a built-in TESOL component.

Planning conference

All of the findings from our
information-gathering efforts
were used as input to the Ilokano
Bilingual/Bicultural Planning
Conference, held at the East-
West Center on December 18
and 19, 1975. The purpose of
the Conference was to provide
the Department of Education with
a set of recommendations for a
model Ilokano bilingual/bicul-
tural education program to be

a
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Bilingual/bicultural study
(From Page 8)

implemented in the McKinley-
Central-Washington secondary
school complex. The participants
included DOE personnel
(teachers, administrators, coun-
selors, bilingual aides, etc.),
secondary school students,
parents, community representa-
tives, CLI staff, degree scholars,
and professional development
participants, as well as the
project staff.
On the first day of the Con-

ference background information
on bilingual/bicultural education
in general, in addition to reports
on the results of the question-
naires and interviews were pre-
sented. Video taped interviews
were shown in the morning of the
second day. Afterward, the parti-
cipants were divided into three
working groups based on each
individual's field of interest:
Curriculum and Materials,
Teacher Training, or School-
Parent Community Involvement.
Each group was responsible for
submitting recommendations for
the implementation of that part of
a bilingual/bicultural program
relevant to the interests of the
group. Later in the day the con-
ference re-convened and recom-
mendations of the three groups
were presented and discussed.
They were then incorporated into
a model later presented to the
Department of Education.

Recommendations

Some of the recommendations
of the Conference were as
follows:

1.	 Conduct pre-school orien-
tation to inform parents
about such practical matters
as regulations, procedures,
and courses.

2.	 Pay coordinators to bring
available community re-
sources together with im-
migrant parents and stu-
dents.

3.	 Require that teachers of
Ilokano language and cul-
ture be proficient in both
second language teaching

(Continued on Page 10)

Cross-Cultural Research For Behavioral
and Social Scientists Project

From January 5 to April 30,
1977, the East-West Culture
Learning Institute will sponsor
a project designed to provide
opportunities for behavioral
and social scientists from Asia,
the Pacific, and the United
States to share ideas about
cross-cultural research rele-
vant to:
a.	 the design of research proj-

ects involving empirical
data that are gathered in
two or more cultures;

b.	 the teaching of topics in
the behavioral and social
sciences based on cross-
cultural findings;

c.	 the integration and dis-
semination of findings in
cross-cultural research;

d.	 ethical concerns in cross-
cultural studies.

The program is most likely to
appeal to behavioral and social
scientists who have already
earned an MA, MS, or Ph.D.
degree (or equivalent), and
who want to expand their
capabilities into cross-cultural
studies. Stipends and travel
funds are available, as are
funding arrangements based
on cost-sharing between the
participants and the East-West
Culture Learning Institute.
The program coordinator is
Dr. Richard Brislin. Application
forms must be received by
August 1, 1976. For a descrip-
tion of the program and an
application blank write: The
Director, Culture Learning
Institute, East-West Center,
Honolulu, Hawaii, 96822, USA.

I

t

Members of the Cross-cultural Research for Behavioral and Social Scientists Project,
November 1975-February 1976. Left to right: Ms. Suwarsih Warnaen, Indonesia;
Dr. Toshio Ohsako, Japan; Dr. Sabeeha Hafeez, Pakistan; Mr. Michael O'Driscoll, Aus-
tralia; Dr. Betty Drinkwater, Australia; Ms. Angela Ginorio, United States; Ms. Vuriko
Oshima, Japan; Dr. Stephen Bochner, CLI Visiting Researcher fromAustralia; Dr. Liway-
way Angeles, Philippines; Ms. Caroline Keating, United States; Dr. James Orvik, United
States; Dr. Richard Brislin, Research Associate from United States; Mr. Abdul Haque,
Pakistan; Dr. George Guthrie, Senior Fellow from United States; Dr. Jiriwat Wongs-
wadiwat, Thailand; Ms. Lavenia Kaurasi, Fiji; and Dr. Margaret Brandl, Australia.

EWCPhoto by Arnold Kishi.
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Bilingual/bicultural study
(From Page 9)

techniques and the appro-
priate subject matter.

4.	 Draw upon parental and
community resources in for-
mulating curriculum design
and content.

5.	 Establish a philosophy to
be shared by ESL and social
studies teachers which
would enable them to use a
team approach to teaching.5

In the near future the Culture
Learning Institute hopes to work
with the Department of Education
in attempting to modify the above
model in order to meet the needs
of children whose dominant
home language is Chinese,
Japanese, Korean, or Samoan.
While requiring additional infor-
mation specific to each of the

ethnic groifps involved, this pro-
posed effort, nevertheless, will
be able to make extensive use of
the procedures developed in, and
many of the results obtained from
the Ilokano Bilingual/Bicultural
Education Project.

Notes

1.	 The Department of Education chose

speakers of Ilokano as the target lan-

guage group, since in recent years
the majority of immigrants in Hawaii
have been Filipinos, the large majority
of which have been llokano speakers.

2.	 The McKinley-Central-Washington
district in Honolulu.

3.	 Dole and Kalakaua Intermediate
Schools.

4.	 The methodology used to evaluate
answers was suggested to the team by
Dr. Jerry Boucher, Research Asso-
ciate, Culture Learning Institute.

5.	 The complete set of recommendations
can be found in the Conference

Report, which can be examined at the
Resource Materials Collection of the
Culture Learning Institute.	 D

Wu receives honors
from R.O.C.

Dr. David Wu, CLI research
associate, recently received an
honorary appointment of Associ-
ate Fellow from the Institute of
Ethnology from President Chein
Su-liang of the Academia Sinica,
Taipei, Republic of China. The
award is one of the most presti-
gious a scholar can receive in
the Republic of China. 0

Staff changes at CLI

Three staff members have
assumed new roles in the Culture
Learning Institute. Dr. Mark
Lester is now Assistant Director
for Academic Support; Mr. Greg-
ory Trifonovitch is Assistant
Director for Program Support;
Ms. Hazel Tatsuno is the Insti-
tute's Administrative Officer. 0
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Participants in CLI's Ethnomusicology
professio'nal development project en-

gage in a variety of activities as part of
their cross-cultural experience at the
Culture Learning Institute. Left, Mr. Sin-
chaicharn Fackjamroon from Thailand
makes a tape dubbing as part of the

laboratory work of a documentation
project. Center, Peter Medeiros demon-
strates the basic techniques of Hawai-
ian slack-key guitar. Right, two partici-
pants, Yang Hsiu-Bin from the Republic
of China and Mohammad A/i bin Skak
from Malaysia, perform a Taiwanese
folk dance.
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Aspects of language
(From Page 3)

'	
and demands. For example, the
amount and the scope of the
participants' knowledge and
academic achievement differ
considerably. It follows that cer-
tain lectures by the staff are too
elementary and not worth
attending for some participants
whereas for others the same
lectures are too difficult to
follow. In our attempt to partly
solve the problem, we made cer-
tain lectures optional, i.e. the
participants could decide
whether or not it would be worth-
while for them to attend. Still,
people tended to attend all lec-
tures offered in - the program.
Thus it was up to the lecturer
to modify the content of his or
her lectures depending on the
group's interests and require-
ments. The best solution would
be a tutorial system but it is
apparently beyond what we can
afford. Individual conferences
in some programs are a com-
promised form of this but

"	

naturally a single staff member
cannot adequately handle all
the questions and problems
posed by six to ten participants.

Lonely hunter

The same quality of individuali-
zation pervades in many other
aspects of language materials
writing. Generally the materials
writer is a lonely hunter: in order
to accomplish a certain amount,
his or her job demands hour after
hour of sitting at the desk in a
private room or workshop. It is
sometimes nerve-racking, in that
he or she has to take into account
such diverse factors as levels of
students, structural arrange-
ments, vocabulary restriction,
situational validity, cultural in-
formation, attractiveness in con-
tent, and so forth; there are a
number of unproductive periods
in which many hours are spent
just to finish a page, etc., etc.
Certainly it is not a rewarding

'	
job in terms of time and energy.
But good language materials are
in demand in every corner of the
globe. The fact that CLI has pro-

moted this program and helped
professionals of different na-
tionalities develop useful materi-
als for their educational institu-
tions is of profound significance.

Particularly significant is the
fact that many participants came
to realize the importance of
culture-bound situational con-
tent in their materials and that
the realization even converted
their long-ingrained faith in
structural organization and vo-
cabulary control into a new
belief in the priority of cultural
and situational context. Inciden-
tally, this conforms to recent
trends for foreign or second lan-
guage instruction, which is shift-
ing from more 'defensive' em-
piricist-behaviorist learning to
more 'receptive' rationalist-cog-
nitivist learning.' It should be
noted that such a transformation
in their attitude and faith seemed
to be motivated through their
daily contact with their col-
leagues from different cultures
and beliefs rather than through
theorizing lectures. Pairing-off
of each participant with one or
two CLI graduate students,
whose main role would beto meet
the participant and engage in dis-
cussion when materials were
ready to be evaluated, might have
helped as well.

In short, this is a very meaning-
ful program in spite of those
peculiarities and problems in-
volved. The settings at the East-
West,.Center can provide the
participants with opportunities
of acculturation and conversion
which are rarely found elsewhere.
I truly hope this program will grow
and that it will continue to
strengthen cultural ties among
nations thereby fostering mutual
understanding and world peace.

Note

See Karl C. Oilier, "Some New Trends
for Applied Linguistics and Foreign
Language Teaching in the United
States" TESOL Quarterly Vol. 9, No. 1,
March 1975, pp. 65-73, and Earl W.
Stevick, "Language Instruction Must
Do an About-Face" The Modern Lan-
guage Journal vol. 58, No. 8, Decem-
ber 1974, pp. 379-384.	 0

THE EAST-WEST CENTER l a
national educational Institution estab-
lished In Hawaii by the U.S. Congress
in 1960 to "promote better relations
and understandingbetween the United
States and the nations of Asia and the
Pacific through cooperative study,
training and research."
Each yearthe East-West Center brings
together more than 1,500 men and
women from the many nations and
cultures of these regions. They work
and study together while exchanging
Ideas and experiences in cooperative
programs seeking solutions to im-

portant problems of mutual concern
to East and West. For each participant
from the United States In Center pro-
grams, two participants are sought
from the more than 60 countries and
territories InAsia and the Pacific area.
Five Institutes with International, Inter-

disciplinary academic and profes-
sional staffs conduct the East-West
Center's problem-oriented programs.
East-West areas on which Center pro-
grams are focused Include communi-

cation across national barriers, culture
and language looming, food systems,
population dynamics, and techno-

logical adaptation in developmental
processes aimed at improving the

quality of life. Each year the Center
awards a limited number of Open
Grants for graduate degree education
and innovative research by Senior
Follows In area. not encompassed by
institute programs.
The Center Is directed by an interna-
tional Board of Governors of a public,
nonprofit educational corporation-
known as the "Center for Cultural and
Technical Interchange Between East
and West, Inc."-created by the Hawaii
State Legislature In 1975. The United
States Congress provides basic fund-

ing for Center programs and for the
variety of scholarships, fellowships,
Internships and otherawards. Because
of the cooperativ, nature of Center
programs, financial support and cost-

sharing arrangements are also pro-
vided by Asian and Pacific govern-
ments, regional agencies, private
enterprise and foundations. Additional

coat-sharing of programs and partici-
pants ii worked out with Asian/Pacific

governments, regional agencies,
private enterprise and foundations.
The Center I.situatedon land adjacent
to and provided by the University of
Hawaii, which conducts classes and

grants degrees for degree-seeking
East-West Center students who also
are Involved in the Center's problem-
oriented programs.
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ANNOUNCEMENT OF VACANCY

RESEARCH ASSOCIATE

Duties and Responsibilities: Research associates are

responsible for undertaking original research work in
areas connected with problems that affect international
cultural relations. The specific area of research work

ranges from the problems of individual adjustment in a
second culture to cultural problems that inhibit better
national relations and understanding between the United
States and countries in Asia and the Pacific. Research
associates must be able to work well in interdisciplinary,
multi-cultural teams with professional colleagues, degree
students and non-degree participants.

Minimum Qualifications. The minimum qualification for
EWC 11 is Ph.D. or equivalent and evidence of ability to

accomplish one of the first three performance categories
listed below.
The minimum qualification for EWC 12 is Ph.D. or

equivalent plus four years of experience beynd the Ph.D.
and evidence of ability to accomplish two of the first three
of four performance categories listed below.
The minimum qualification for EWC 13 is Ph.D. or

equivalent plus eight years beyond the Ph.D. and evidence
of ability to accomplish three of four performance
categories listed below.

All applicants must have a Ph.D. (or equivalent).
All non-U.S. citizen applicants must have an excellent

command of English.

Highly Desired Qualifications. All applicants who are U.S.
citizens should have lived in Asian or Pacific countries for
at least two years and should know an Asian or Pacific,

language. All applicants who are non-U.S. citizens should
have lived outside their country of origin for two years.

Performance Categories.
1.	 Ability to contribute to the solution of problems affect-

ing international cultural relations. Contributions will
be judged on the extent, quality and originality of
research on topics relevant to the problem. Evidence
of such contributions can be in the form of method of
dissemination of findings (for example: books, journal
articles, papers presented at meetings, conference

proceedings, reports, curriculum materials, films,
technical manuals, etc.) and/or recognition on a na-
tional or international basis of significant contribution
to the knowledge about the problem. Contributions

involving collaborators from the East and West and
contributions judged positively in both the East and
West are desirable.

2.	 Ability to design and develop problem-oriented, inter-

disciplinary, multi-cultural research, development,
or training activities concerned with application of

knowledge about the problem. Evidenceof such ability
would be the design and development of a research

project, a prototype curriculum, an instructional
materials package, a model training program, etc.

3.	 Ability to implement a problem-oriented, interdis-

plinary, multi-cultural research, development or train-

ing activity. Evidence of such ability would be success-
ful participation in all phases of program implemen-
tation, functioning as staff member, taking manage-
ment responsibilities, conducting evaluation, etc.

4.	 Ability to establish and maintain cooperative relations
both internal to an institution and between institutions.
Evidence of such ability would be participation in

planning, administration, dissemination and evaluation
of institutional activities, service on committees, liaison
with other institutions, working on cooperative ven-
tures with more than one institution etc.

Applications and nominations are being received for a
Research Associate in the Culture Learning Institute.

EWC 11-13 (Starting salary range $16,255 to $22,907 plus
cost of living allowance, currently 12.5%).

Closing date: May 15, 1976. Apply by resume with cover-

ing letter detailing relevancy of qualifications and names
and contact address/phone of at least three supervisors
as referencesto: Personnel Division, Office of Administra-
tion, Dept. 3129, East-West Center, 1777 East-West Road,
Honolulu, Hawaii 96822.

AN EQUAL OPPORTUNITY EMPLOYER M/F

Tit

ItA'~








12 Culture and Language Learning Newsletter

"The Martial Arts of Japan" was the title
of a February seminar sponsored by the
Culture Learning Institute, in which the
philosophy and esthetics underlying
martial arts was emphasized. The work-

shop, held in early February, was pre-
sented as part of the Institute's "Cultural
Manifestations" series. Pictured at left
are Mr. Donn Draeger and Mr. Risuke
Otake.
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