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ABSTRACT

This study investigates the behavioral and social
determinants of self-efficacy beliefs among Hispanic youth
living in inner-city Los Angeles. Specifically, three
proximal predictors (previous performance; vicarious
experience; social persuasion), based on Bandura’s (1982)
theory of efficacy development, and two distal predictors
(neighborhood resources; neighborhood safety) were
hypothesized to influence self-efficacy beliefs regarding
future educational and occupational attainment. Additionally,
neighborhood resources and neighborhood safety were
hypothesized to influence participation in extra-curricular
activities, an indicator for previous performance.

Results showed that self-efficacy beliefs about
educational and occupational attainment were most strongly
influenced by social persuasion. Specifically, higher
perceived expectations of parents and peers were related to
higher levels of efficacy. Previous academic performance,
when indicated by most recent reading score, significantly
predicted educational efficacy but not occupational efficacy.

Greater neighborhood resources and neighborhood danger
were found to be associated with increased participation in
academic, social, and physical activities among inner-city

youth.
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These findings point to the importance of a social
environment that provides inner-city youth with positive
messages and opportunities for success. Children who receive
more positive feedback about their future and who experience
greater degrees of previous success are more likely to develop
and maintain high self-efficacy beliefs. Neighborhood factors
appear to influence participation in extra-curricular
activities, but the low amount of variance accounted for in
participation indicates the presence of other influences yet

to be elucidated.
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CHAPTER I
INTRODUCTION

Past research has suggested that children 1living in
impoverished, urban environments have difficulty developing an
adequate sense of their own effectiveness. Beliefs about
personal effectiveness, or self-efficacy beliefs (Bandura,
1979), among impoverished populations have been addressed in
various social science disciplines. For example, under the
rubric of "culture of poverty," anthropologists have implied
that fatalism permeates the cognitive outlook of the poor
(Lewis, 1968); social learning theorists (eg. Bandura) have
also suggested that harsh and punitive environments undermine
the development of healthy self-efficacy beliefs; and
recently, sociologists such as Wilson (1990) and Furstenberg
(1992) have begun to 1link poor developmental outcomes,
including low self-efficacy, to adverse economic and social
conditions in the neighborhood.

Because self-efficacy is related to a host of child
outcomes, it merits investigation as an outcome in its own
right. For example, self-efficacy is positively related to
resiliency in face of chronic stress (Mzarek & Mzarek, 1987;
Garmezy, 1981), and negatively to substance abuse (Farrell,
Danish, & Howard, 1992), school failure (Weinstein, Soule,
Collins, Cone, Mehlhorn, & Simontacchi, 1991), and delinquency
(Oyserman & Markus, 1990). Thus, bolstering self-efficacy

implies the facilitation of adaptive outcomes and prevention
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of the maladaptive. Moreover, as poor and minority children
are especially at risk for negative outcomes (Garmezy, 1981;
Seidman, 1991), they represent important target populations
for the study of self-efficacy development. Whereas poverty
was essentially a problem of the elderly thirty years ago, it
is now the province of children (Moynihan, 1988), who are the
poorest group in the United States population today. Their
chances for escaping poverty, and society’s chances for
alleviating poverty, lie partly in their expectations for the
future. Thus, the need to learn about self-efficacy
development in impoverished environments is a pressing one for
society as well as individuals.

Unfortunately, however, there have been few attempts to
relate specific features within impoverished environments to
the development of self-efficacy. Instead, research across
social science disciplines has traditionally emphasized one
aspect of the environment/self-efficacy relationship to the
exclusion of the others. For example, anthropologists focus
on "culture" without equal attention to individual or societal
factors; psychologists are concerned primarily with individual
personality characteristics; and sociologists tend to
emphasize global, extra-individual constructs without relating
them to psychological processes. An adherence to any single
perspective seems inadequate since any developmental process

occurs in a social and physical context. That context, in
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turn, shapes the daily 1lives of those who reside there
(Bernheimer, Gallimore, & Weisner, 1990).

The present study draws from theory and research from
multiple disciplines to examine determinants of self-efficacy
among a particular population: children residing in urban,
inner-city neighborhoods. The study addresses the following
questions: With respect to the targeted population, what
experiences lead to the development of high or low self-
efficacy expectancies? And, how does the social and physical
environment affect these influential experiences? In light of
these questions, the purpose of the proposed study is to
determine the importance of factors that are hypothesized to
influence self-efficacy beliefs among children living in poor,
urban neighborhoods. The primary focus will be on self-
efficacy beliefs in relation to educational and occupational
attainment, as these beliefs constitute the major domains of
a child’s future expectations. Self-efficacy beliefs for
future educational and occupational attainment are
hypothesized to be influenced by three types of 1learning
experiences: previous performance, vicarious experience, and
social messages (Bandura, 1982). These learning experiences
are, in turn, presumed to be influenced by the social and
economic context in which they occur.

In order to illustrate the rationale for the proposed
study, a review of the relevant literature will be presented.

First, theories of social learning as applied to self-efficacy



4
beliefs will be discussed. Specifically, cognitive models of
self-efficacy formation are outlined and traced historically,
culminating with the model (Bandura, 1982) that is used in the
present study. Self-efficacy beliefs refer to one’s
cognitions about one’s ability to effect a particular outcome.

Because these beliefs are expectations about whether a certain

outcome will be produced, the term "self-efficacy
expectations" has been used interchangeably with "self-
efficacy beliefs" and also, more generally, with "expectancy
beliefs." In the present paper, the term "self-efficacy
beliefs" will be used to refer to a generalized expectation
about a certain outcome, except when citing other studies in
which the authors specifically use a different term.

Second, studies on the "proximal" influences of self-
efficacy beliefs for educational and occupational attainment
will be reviewed. Proximal influences refer to the elements
of the social learning process that directly influence the
individual. As such, they may be conceptualized as the intra-

individual or behavioral determinants of self-efficacy

beliefs. The proximal factors to be discussed include
previous performance, vicarious experience, and social
persuasion (Bandura, 1982). It will be demonstrated that

proximal influences cited in the literature are consistent
with Bandura’s model of efficacy development, and that the

model provides a good "fit" for the extant data.
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Finally, "distal" factors hypothesized +to influence
expectancy beliefs will be discussed. Distal factors refer to
the socio-environmental factors that exert their influence
through more proximal factors; thus, their effects on self-
efficacy are mediated by +the proximal, or behavioral,
factors.” The distal factors hypothesized to influence self-
efficacy development include socioeconomic status and
neighborhood conditions and resources. It is proposed that
children 1living in poor neighborhoods are exposed to
conditions that undermine the learning experiences necessary
for the development of adaptive self-efficacy beliefs, and
that this accounts for the differential expectations evidenced
between higher and lower class children (Church et al., 1992).
The Development of Self-Efficacy Beliefs
Early research on expectancies was pioneered by the work
of Rotter (Rotter, 1954; James & Rotter, 1958; Rotter, et al.,
1961), who was initially interested in the question of how one
learns new expectancies. In a series of studies, it was found
that when causality is perceived as external--that is, based
on random forces beyond the individual’s personal control--the
individual learns less predictably from reinforcement. When
causality is perceived as internally controlled, based on
one’s personal control, expectancies are derived from one’s

past experience of success and failure.

"The terms "proximal” and “distal” arc meant as heuristic devices to describe the nature of the relationship between the proposed determinants and
the bebavior of interest, and not as descriptors of distance per se.
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Locus of control, as defined by the above tendency to
attribute causality to either internal or external forces, has
been shown to differ among race and socioeconomic groups.
Lower class individuals and blacks tend to endorse external
sources of causality over the internal (Battle & Rotter,
1963). According to Rotter, blacks and persons of lower SES
are likely to perceive that causality stems from random forces
outside of their control. However, whereas Rotter
conceptualized external forces to be random (such as fate or
chance), there exists the possibility that minority groups
perceive, accurately or not, more systematic, rather than
randon, external sources of control such as racial
discrimination. In terms of life experience, it is probable
that lower socioeconomic and minority groups have encountered
more external but systematic barriers to achievement, and thus
their endorsement of an external locus of control may indeed
reflect past contingencies on their actions. Therefore,
variation in perceived locus of causality is based on learning
history; the difference between external and internal
endorsers may be simply a difference in past experiences.
Differences 1in 1learning history are addressed in
Bandura’s work on self-efficacy. Bandura (1982) has proposed
four major sources of information on which an individual’s
expectations of efficacy in performing a certain behavior are
based: 1) prior performance of that behavior; 2) vicarious

experience of observing the performances of others; 3) verbal
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persuasion and allied types of social influence; 4)
physiological cues. For the purposes of this study, only the
first three sources will be discussed as the fourth applies
only to anxiety producing behaviors that trigger concomitant
physiological reactions. According to Bandura, previous
performance provides the most influential source of efficacy
information because it is based on personal experiences of
mastery (Bandura, 1982). However, vicarious experience, such
as observing similar others perform successfully, can raise
efficacy expectations as well. Although verbal persuasion is
deemed to be less influential than the other two sources, it
too can contribute to efficacy estimations if the appraisal is
within realistic bounds (Bandura, 1982).

The effects of these predictors have been demonstrated in
a series of experiments involving the treatment of snake
phobics (Bandura & Adams, 1977; Bandura, Adams, & Breyer,
1977; Bandura, Adams, Hardy, & Howells, 1980). In these
studies, phobics were provided images of models handling
snakes, were told that they can successfully cope with the
task, and were eventually given a snake to handle. Results
confirm that each of these modes of influence all increase
self-perceptions of efficacy. Moreover, the higher the level
of perceived self-efficacy, the greater the subsequent
performance accomplishments.

Bandura also distinguishes between efficacy expectancy

and outcome expectancy, which together comprise self-efficacy
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beliefs about a certain outcome. Efficacy expectancy refers
to one’s judgments about one’s ability to perform a certain
behavior, and outcome expectancy refers to the belief that the
behavior will produce the desired outcome (Bandura, 1978).
Thus, while efficacy expectancy reflects the belief that one
can perform a certain action, outcome expectancy reflects
one’s appraisal of the external environment in allowing a
certain outcome to occur. In other words, high efficacy
expectancy is the belief that "I can perform the behavior,"
and high outcome expectancy is the belief that "if I perform
the behavior, I will get what I want." Therefore, in the case
of ghetto residents, 1low self-efficacy beliefs about
occupational attainment may be due to either low efficacy
expectancy ("I cannot do the things necessary to get a job"),
low outcome expectancy ("I cannot get this job because there
are no jobs available"), or both.

Although the distinction between efficacy expectancy and
outcome expectancy seems clear, its theoretical and empirical
usefulness has been challenged. For instance, Kazdin (1979)
has questioned whether the efficacy expectancy concept is
superfluous; that is, if one expects a desired outcome to be
blocked, one will not act even if judgments about personal
ability are high. In other words, strong personal confidence
alone 1is not enough of an impetus for action; an equal
confidence in the realization of the desired outcome is

necessary as well. Even if the two concepts were not
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theoretically confounded, they may be difficult to test
empirically as they may have reciprocal influence (Kazdin,
1979) .

Thus far, only a handful of studies have attempted to
separate the two types of expectancies. For example, Lee
(1984) found that efficacy expectancies are more important
than outcome expectancies in predicting assertiveness among
female college students, while Ollendick and Schmidt (1987)
found that outcome expectancies better predicted peer
interaction among children between 6 and 12 years of age.
Clearly, it appears possible to empirically separate the two
constructs, although further investigation is warranted.
Proximal Determinants of Self-Efficacy Beliefs

While the majority of studies based on Bandura’s theory
has focused on simple units of behavior such as the handling
of snakes, some studies have applied the theory to more
complex behavior such as self-efficacy for educational and
occupational attainment. The studies summarized in this
section involve the application of Bandura’s framework to
academic and occupational attainment among children.

In a study of academic self-efficacy, Keyser and Barling
(1981) hypothesized two predictors of efficacy beliefs based
on Bandura’s model: 1) reading scores, based on Bandura’s
notion of previous performance attainment, and 2) teacher’s
efficacy score, based on Bandura’s concept of vicarious

experience (modeling). Efficacy and outcome expectancy were
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measured separately, in that the efficacy measure contained
items querying efficacy ("I can pass this year") as well as
response-outcome expectancy ("If I don’t listen I may fail").
Results showed that modeling significantly predicted efficacy
belizafs, while previous performance attainment did not. Thus,
these results contradict Bandura’s assertion that previous
performance is the most influential source of efficacy
information. However, it is possible that reading score fails
to adequately capture the notion of previous performance;
after all, reading score is only a "snapshot" index of one’s
past achievement. Therefore, in a follow-up study, Keyser and
Barling (1981) operationalized previous performance
differently--as classroon participation--and found a
significant relationship with academic self-efficacy beliefs.
They speculated that, unlike reading scores, participation
served as a continuous source of information for the formation
of expectancy beliefs. However, the authors do not address
the fact that reading scores appear tc be a better proxy for
past successful performance, while participation seems to

reflect the qualitatively different dimension of involvement.

Thus, this leaves open the question of whether successful

performance is necessary, or whether participation itself

predicts efficacy. Neither study showed a difference between
efficacy and outcome expectancy.
The lack of difference found between efficacy versus

outcome expectancy may have resulted from two possible
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methodological limitations. First, a lack of variation in the
socioeconomic status of the sampled subjects may have been a
factor, as a homogeneously high-income sample is less likely
to evidence a distinction between efficacy and outcome
expectancy because they may encounter fewer external obstacles
to achievement. Unfortunately, as the socioeconomic status of
the participants were not reported, this explanation remains
equivocal. Alternatively, the outcome expectancy construct
may have been poorly operationalized. The authors’ example of
the outcome items, "if I don’t listen I may fail," does not
include the possibility of failing (outcome) even if one
listened (efficacy). A more discerning statement might be "I
may fail even_ if I listen" in order to separate outcome from
performance of the requisite behavior, so that respondents can
endorse a negative outcome even as they endorse a positive
efficacy statement.

The aforementioned study by Keyser and Barling (1981) is
the only study of academic self-efficacy explicitly based on
Bandura’s model of efficacy development. However, other
studies of self-efficacy regarding educational and
occupational attainment abound, especially in the sociological
literature. The following subsections will review these
studies according to how well they fit with Bandura’s
conceptual model. Specifically, studies will be grouped in
accordance with Bandura’s triad of determinants: previous

performance, vicarious experience, and social persuasion.
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Previous Performance. In studies on simple units of
behavior, previous performance is defined simply as just that-
-previous performance of the identical behavior. However, in
the case of self-efficacy beliefs about educational and
occupational attainment, the concept of previous performance
is less clear, because it is impossible to have a previous
level of educational attainment or a previous level of
occupational attainment (if one were a child) as both refer to
future outcomes. Therefore it 1is necessary to broaden
Bandura’s conceptualization of previous performance to
include participation and performance in activities that
promote the behaviors of interest, even if the behaviors
employed in these activities are not identical to the
behavioral outcome of interest.

For example, in a study of status attainment, Hauser
(1971) found that school performance and participation in
school-related activities predicted academic ambition.
Although the behaviors that comprise school performance and
participation cannot, by definition, serve as markers of past
performance of future educational attainment, they are the
closest possible approximation.

The concept of participation has been important in
studies of self-esteen and psychological health.
Participation in meaningful activities, defined as task- or
skill-related experiences, has shown positive benefits for

adolescents’ health and sense of mastery (Maton, 1990), and
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has also been demonstrated as Xkey to the development of
psychological empowerment (Zimmerman & Rappaport, 1988;
Wandersman, 1979). Psychological empowerment is a multi-
dimensional construct consisting of personality, motivational,
and cognitive components (Kieffer, 1984; Zimmerman &
Rappaport, 1988), of which self-efficacy beliefs are presumed
to be a part. Among college students and community residents,
participation in community activities and organizations was
associated with higher levels of psychological empowerment
(Zimmerman & Rappaport). Among urban male African-American
adolescents, participation in meaningful activities conferred
a buffer against substance use (Zimmerman & Maton, 1992).

In terms of educational expectations, participation in
athletic activity was positively related to college plans in
high school boys, with the strongest effect demonstrated among
those otherwise not disposed toward college (cited in Holland
& Andre, 1987). Similarly, girls who participated in both
sports and music had higher expectations than non-participants
(Snyder & Spreitzer, 1977). The positive relationship between
participation in extra-curricular activities and educational
expectations is fairly consistent across studies (Holland &
Andre, 1987), although the effects of the scope, extent, and
quality of participation are relatively unknown.

In sum, studies on school performance and participation
in school-related activities suggest that both are important

to the development of self-efficacy beliefs regarding future
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educational and occupational attainment. Additionally, both
appear to be reasonable approximations of "past performance"
in the realm of educational and occupational attainment
expectancies. The extent to which school performance and
participation are different is left to further investigation.
Vicarious Experience. Vicarious experience has been
defined as the observation of similar others performing the
behavior of interest (Bandura, 1982). Thus, if the target
behaviors are expectations for educational and occupational
attainment, vicarious experience may be operationalized as
parents’, or significant others’, educational and occupational
attainment. In other words, parents (and significant others)
serve as role models for their children. Cohen (1987) has
demonstrated the effects of parents’ modeling and direct
encouragement on children’s educational and occupational
expectations. Both modeling, as measured by parents’
attainment, and verbal encouragement significantly predicted
expectations; however, modeling was a stronger influence in
white-collar than in blue-collar homes, perhaps because
positive role models are more limited in lower class families.
It has also been shown that people other than parents
influence the educational and occupational expectations of
children. In a study of black and white students,
Scritchfield and Picou (1982) found that while both groups
named family members as important models, blacks named more

extended family members. Moreover, blacks identified more
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people with whom they had no interaction, such as celebrities,
as models. Whites identified more adult friends and
acquaintances as both educational and occupational models,
while blacks tended to identify teachers as educational models
and extended family members as occupational models.

In summary, the importance of parents and significant
others as role models for educational and occupational
attainment has been demonstrated by previous research. With
respect to Bandura’s framework for the formation of self-
efficacy beliefs, vicarious experience appears adequately
represented by the attainments of significant others. That
is, children appear to assess the probability of success by
6bserving those close to them, and to apply these assessments

to judgments about their own future success.

Social Persuasion. Social persuasion is defined as the
verbal communication from others on which an individual bases
his or her judgments of self-efficacy (Bandura, 1982). In the
case of self-efficacy beliefs about educational and
occupational attainment, social persuasion refers to the
messages one receives about his or her future achievement.
Thus, encouragement from parents and others are important
sources of social persuasion.

Cohen (1987) found that parental encouragement, as
reported by parents, significantly predicted their children’s
educational and occupational expectations. Parental

encouragement as perceived by high school students was also
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found to be related to college plans (Sewell & Shah, 1968).
In addition, perceived encouragement by people other than
parents, such as friends and relatives, has been associated
with educational expectations (Wilson & Portes, 1973; Herriot,
1968); the higher the expectations of significant others, the
higher one’s own expectations. Moreover, the expectations of
those closer to the individual tended to have greater
influence.

These findings strongly suggest that social persuasion,
as measured by encouragement from parents and significant
others, is associated with level of expectation. What remains
unclear is whether a difference exists with regard to actual
and perceived degree of encouragement. Both parental and
student perceptions of encouragement have shown significant
effects, while third-party reports have not been used thus
far. Nevertheless, it seems that student perceptions of
encouragement would provide the closest approximation to
Bandura’s concept of social persuasion. Because student
perception represents the communication received by the
student, it holds the strongest potential for influencing
self-efficacy belief.

Taken together, previous studies on the proximal
determinants of efficacy expectancies for educational and
occupational attainment are consistent with Bandura’s theory
of how self-efficacy beliefs are developed. The factors found

in the literature correspond to those postulated by Bandura.
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Thus, Bandura’s framework fits the extant data fairly well,
and should prove useful in the investigation of self-efficacy
beliefs about future educational and occupational attainment.
Distal Influences on Self-Efficacy Beliefs

The literature reviewed thus far has involved behavioral
determinants of self-efficacy beliefs, namely the individual’s
history of success and failure, vicarious experiences, and
verbal persuasions by others regarding the behavior of
interest. These influences are not exhaustive, however.
While less direct, more distal influences on expectations for
level of educational and occupational attainment may also be
important. Two of these factors, socioeconomic status and
neighborhood, will be discussed.

Socioeconomic Status (SES). Previous research has
consistently found a positive relationship between SES and the
level of educational and occupational expectations among
children and youth. 1In a series of studies, Sewell and his
colleagues found that children of higher social class origins
aspire to and expect higher educational and occupational goals
than do children of lower SES origins (Sewell, Haller, &
Portes, 1969; Sewell, Haller, & Ohlendorf, 1970; Haller &
Portes, 1973). In a more recent study, Church and her
colleagues (1991) found that low-incoine black students had
significantly lower aspirations and expectations than middle-
income white students. These differences persisted over the

course of six years, from grades two to eight. Moreover, low-
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income black children showed a greater discrepancy between the
educational levels to which they aspired and the level they
expected to attain.

These studies suggest that something inherent in
socioeconomic status accounts for the observed difference in
level of expectations. Unfortunately, socioeconomic status is
a vague term with varying definitions (Gecas, 1979), none of
which can adequately explain why some children expect a better
future than others. For instance, the traditional measure of
SES is a composite of parental education and family income,
neither of which has been theoretically linked to expectancy
beliefs. In order to explain why poor kids have 1lower
expectations, more precise and concrete representations of
socioeconomic status need to be invoked.

One such representation is the neighborhood in which
children live. It is axiomatic that low SES individuals live
in poor neighborhoods and higher SES groups live in better
ones. Thus the neighborhood serves as a context in which
differences in SES are manifested. Recently, the effects of
neighborhood conditions have received a great deal of
attention. In particular, there is growing concern about
children who live in inner-city neighborhoods, as these areas
have become increasingly disparate from middle-class
neighborhoods (Wilson, 1987). Urban ghettoes have become
concentrated pockets of economic decline and omnipresent

danger, and have been 1likened to "war zones" (Garbarino,
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1991). Questions about how such environments are affecting
the psychological development of children remain unanswered.
The following section will describe the effects of the
neighborhood on development.

Neighborhood Context. The importance of the neighborhood
in shaping people’s lives has been described by Berger and
Neuhaus (1980). In their formulation, the authors contend
that the neighborhood constitutes a mediating structure,
defined as an easily accessible institution mediating between
an impersonal government and the individual. As a mediating
structure, the neighborhood shapes and maintains the values of
its residents and has the potential to empower them (Berger &
Neuhaus, 1977). Starr (1992) also suggests that the
development and sustenance of neighborhood resources, such as
chess clubs, music groups, and historic preservations
societies, help to overcome the social isolation that plagues
America’s ghettoes. The availability of neighborhood
resources, in turn, constrain or facilitate the degree of
participation of residents in meaningful activity (Zimmerman
& Maton, 1992), and determines whether the poor effectively
participate and integrate in mainstream society (Lewis, 1970).

In a notable study, Furstenberg (1990) also underscores
the importance of neighborhood social resources to the well-
being of children. Comparing two low-income neighborhoods,
Furstenberg found surprising variation in how parents managed

to promote opportunities, such as participation in academic
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programs, for their children in spite of the danger present in
their communities. In one neighborhood, which Furstenberg
termed '"anomic," resources were scarce and social ties
virtually nonexistent. While some parents in this
neighborhood were able to balance the competing priorities of
keeping their children safe and promoting opportunities, most
were not; their parenting strategies were simply overwhelmed
by the numerous conflicting needs.

In contrast, parents in the other neighborhood were much
more effective in juggling the risks and opportunities. This
second neighborhood, labelled "dynamic," boasted a rich supply
of community resources such as sports leagues and summer 3job
programs, with residents who tended to have extensive social
networks. Thus, while the two neighborhoods were comparable
in socioeconomic status, the existence of community resources
made the difference between successful and unsuccessful
parenting strategies, which in turn affected the child’s
psychological development.

Further support for neighborhoood effects is found in
Wilson’s (1991) work on inner-city ghettoes. Drawing on
Bandura’s (1986) work on self-efficacy, Wilson asserts that
these ghettoes, lacking economic and cultural resources such
as stable jobs and conventional role models, undermine the
development of self-efficacy. He notes that a neighborhood’s
decline causes the outmigration of the more successful

residents, leaving behind an economically stagnant area with
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residents low in job skills and ability. As Wilson (1990)

states,

"In the more socially isolated ghetto neighborhoods,

networks of kin, friends, and associates are more likely

to include a higher proportion of individuals whec...tend
to doubt that they can achieve approved societal goals.

The self-doubts may exist either because of questions

concerning their own capabilities or preparedness, or

because they perceive severe restrictions imposed by a

hostile environment" (p.11).

Thus Wilson points to the effect of the neighborhood on both
efficacy expectancy and outcome expectancy.

To sum, a growing interest in the relationship between
the neighborhood environment, particularly the inner-city
urban neighorhood, and child outcomes has emerged in recent
years. Although largely theoretical to date, researchers have
begun to advance a link between negative social and physical
environments and low self-efficacy. Bandura (1982) himself
posited this relationship a decade ago; as he stated, people
may become hopeless because "they expect their efforts to
produce no results due to the unresponsiveness, negative bias,
or punitiveness of the environment" (p.140). It appears that
empirical investigation of this general idea is now being
undertaken. For example, Rubin (1984) has suggested that
neighborhood danger causes parents to keep their children at
home, which in turn increases children’s television viewing.
Whether a similar relationship exists between neighborhood

conditions and self-efficacy beliefs is an issue worthy of

future investigation.
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Taken together, the literature reviewed in the present
paper provides the basis for the present study. First, prior
research suggests that Bandura’s model of self-efficacy
development can also explain how self-efficacy beliefs about
future educational and occupational attainment are formed.
Specifically, Bandura’s proposed determinants, past
performance, vicarious experience, and social persuasion, are
consistent with previous research on the determinants of
educational and occupational expectations. However, because
the notion of previous performance is problematic with respect
to future educational and occupational attainment, alternative
representations of this concept were presented. In
particular} school performance and participation in academic
and social activities seem to be reasonable indicators of
previous performance. Second, distal influences such as the
neighborhood context may also be important. Researchers have
begun to acknowledge the relationship between self-efficacy
and the environmental context. It is suggested that the
neighborhoods in which children live affect the experiences
critical to the development of self-efficacy beliefs. Thus,
these socio-environmental factors exert their influence on the
more proximal, behavioral factors, which in turn influence
self-efficacy.
The Present Study
The present study examined the factors that influence

self-efficacy beliefs among children residing in urban, inner-
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city neighborhoods. In particular, self-efficacy beliefs
about educational and occupational attainment were examined,
as they represent important areas of future expectations for
children. Three proximal influences were hypothesized based
on Bandura’s (1982) sources of self-efficacy information:
previous performance, vicarious experience, and social
persuasion. Research has confirmed the importance of these
factors in predicting self-efficacy beliefs for simple
behaviors (eg. Bandura & Adams, 1977); while evidence for a
similar relationship with respect to more complex behaviors is
less direct, findings thus far do not contradict the utility
of Bandura’s model for this type of behavior.

In addition, the importance of two distal influences were
tested. Because past theoretical formulations suggest that
the neighborhood environment affects developmental outcomes
including self-efficacy, aspects of the neighborhood were
expected to be influential. Specifically, it was hypothesized
that neighborhood resources and neighborhood safety are
related to self-efficacy beliefs.

Thus, the primary purpose of the study was to test the
importance of three proximal (previous performance, vicarious
experience, social persuasion) and two distal (neighborhood
safety and neighborhood resources) factors in influencing
self-efficacy beliefs. Table 1 summarizes the variables

comprising the conceptual framework for this study.



Table 1

Variables comprising conceptual

framework of the study

PREDICTOR DOMAINS

Proximal Influences

1. Past Performance

- Participation in Activities

2. Vicarious Experience
- Educational and Occupational
Attainment of Significant
Others
3. Social Persuasion
- Perceived Expectations of

Significant Others

Distal Influences

1. Neighborhood Safety

2. Neighborhood Resources

CRITERION DOMAINS

1. Expectations for Educational
Attainment

- Efficacy Expectancy
- Outcome Expectancy

2. Expectations for Occupational
Attainment

-Efficacy Expectancy
-Outcome Expectancy

we
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A secondary purpose of the study was to explore the
distinction between efficacy expectancy and outcome
expectancy. As discussed earlier, efficacy expectancy refers
to the belief that one has the ability to perform a certain
behavior, and outcome expectancy is the belief that the
desired outcome will occur if the behavior is performed.
Although theory has postulated the distinction between the two
types of expectancies, there is 1little empirical evidence
supporting this claim thus far. The distinction between the
two types of expectancies may be especially relevant to inner-
city children, as they may perceive more external obstacles to
success than more privileged children, which may tend to lower
their outcome expectations (Gurin & Gurin, 1970). Whether
efficacy expectations can remain high in such conditions is an
empirical question. Furthermore, it is unclear at what age
the distinction between efficacy and outcome expectancy
emerges. Thus, the present study served as an exploratory
investigation of whether outcome expectancy is distinguished
from efficacy expectancy among pre-—-adolescent urban youth. If
outcome expectancy is perceived as being different from
efficacy expectancy, we would expect different domains of
predictors to be significant for each. For example, the
domain of vicarious experience might be expected to predict
outcome expectancy and not efficacy expectancy because

vicarious experience indicates attainment rather than
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abilities per se. The following section describes tiie major
hypotheses tested in the present study.

Hypotheses

As shown in Table 1, the study tested the importance of
three domains of proximal predictors hypothesized to influence
self-efficacy beliefs. These domains represent Bandura’s
sources of information on which efficacy judgments are based
(Bandura, 1983). First, past performance was indicated by
participation in social, academic, and physical activities.
Because it is impossible, by definition, to measure past
performance of future educational and occupational attainment,
the study wused participation as an indicator of past
performance. An alternative indicator, reading score, was
used to assess whether successful involvement predicts self-
efficacy better than involvement alone. Second, vicarious
experience was indicated by the educational and occupational
attainment of significant others. The attainment of
significant others clearly fits Bandura’s definition of
vicarious experience, and has been shown to influence the
aspirations and expectations of youth (eg. Cook & Curtin,
1987). Third, social persuasion was indicated by expectations
of significant others, as perceived by the child. As social
persuasion refers to the messages an individual receives
regarding the behavior of interest, it seemed appropriate to

assess the child’s perceptions of others’ expectations.
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The study also included two distal predictors--neighborhood
resources and neighborhood safety--as influences of self-
efficacy beliefs. It is believed that resources and safety,
as perceived by residents of a particular neighborhood,
influence self-~efficacy by faciliating or constraining
participation in activities that promote efficacy. Thus, the
first hypothesis was stated as follows:

Hypothesis 1: Greater participation in academic, social,
and physical activities, higher educational and occupational
attainment of significant others, higher perceived
expectations of significant others, greater neighborhood
resources, and greater neighborhood safety contribute uniquely
to higher self-efficacy beliefs regarding educational and
occupational attainment.

The present study also investigated the influence of
neighborhood safety and resources on participation itself,
independent of their effect on self-efficacy. Lack of
neighborhood safety and resources are thought to hinder the
development of self-efficacy by constraining the level of
participation in academic and social activities. In other
words, the level of participation depends on the degree of
safety and the availability of resources. If the streets are
unsafe and resources lacking, the level of participation would
be lowered. Thus, the second hypothesis examined predictors
of participation independent of self-efficacy, and was stated

as follows:
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Hypothesis 2: Increased neighborhood safety and resources
uniquely contribute to dgreater participation in academic,
social, and physical activities outside of school.

An informal pilot investigation was conducted by the
author to gather preliminary empirical support for the above
hypotheses. The findings are described in the following
section.

Pilot Investigation

Pilot interviews were conducted with sixth graders at
two elementary schools, one in an inner-city neighborhood in
Los Angeles and one in a middle-class community in Orange
County. This pilot effort involved informal, free-flowing
class discussion guided 