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the novel; examples such as Mis-
hima and Kawabata come readily to
mind. But the adaptation of Western
styles and genres by the East is
open to many sorts of interpretation.
Is this use of Western forms to be
viewed simply as another instance
of cultural/artistic imperialism? Or
does Western influence persist in
this way because the novel form,
although its origins are Western, is
also somehow naturally suited to
cultural expression by writers of all
“modern” cultures? Put another
way, *do Third-World writers adopt
the novel out of an imitative impulse,
or does the form, with its oppor-
tunities for elaborate description
and psychological probing, uniquely
express problems of emerging na-
tions?

The case for poetry takes a
slightly different direction, pointing
to the compact focus and sym-
bolism of the poem, with its links to
the musical and epic poetry com-
mon to all linguistic traditions in their
earliest oral stages. Poetry is thus
offered as an additional candidate
for cross-cultural literary expres-
sion. Despite some division of opin-
ion on this issue, general agreement
on the novel as the ascendent mod-

ern medium of cultural exchange:

prevailed.

Artistic integrity

Questions about the nature of
literary genres and their power to
communicate cultural sensibilities
may appear at first to be purely artis-
tic and aesthetic ones. But, like all
the issues which emerge in the “lit-
erature-culture” discussion, artistic
and social matters are assumed to
be inextricably intertwined. The
exact balance between them is in
fact very complex. Is literature to be
considered as part of a large socio-
logical framework? Or, as often
postulated by critics and teachers of
literature, is it contained within soci-
ety as an autonomous system of
symbols and conventions whose ar-
tistic integrity exists without direct
connection with the society, which it
makes use of only as a kind of
warehouse of raw materials for a
refined artistic vision? The issue of
artistic integrity is often proposed,
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even by specialists in the connec-
tions between literature and culture,
to underline the special function per-
formed by the artist, which, they
claim, cannot be compared to the
other kinds of “reactive” human be-
havior studied and described by the
social scientist.

Great literature is considered to
explore an independent and univer-
sal form of human experience re-
moved from the specific, temporal
conditions of life at any given mo-
ment. This is an accepted principle
of literary study. But evidence from
inter-cultural discussions points to
traditions outside the West which
are more in touch with the realities of
social and economic life than is
usually granted. Out of these con-
trary (or complementary) views of
literature comes the question of
whether literature leads, or whether
it reflects, culture: or to put the mat-
ter more precisely, to what extent it
does both.

A corollary to this concern is the
question of whether the writer
creates culture, or culture creates
the writer. The writer’s relationship
to his culture differs from society to
society; in the U.S., for example,
writers may be closely related to
academic life, through departments
of English, as teachers and critics of
literature themselves; in Japan, on
the other hand, the study of litera-
ture and its practice are strictly
separated.

In Third-World countries dedi-
cated to the business of nation-
building, literature poses an even
more vexing challenge to the view of
the separation of life and art. Their
writers may come to have a primar-
ily political and propaganda pur-
pose. Some leading practitioners of
this role find no difficulty in admitting
that they are more like journalists,
even propagandists, than they are
like the Western version of the
alienated, detached, isolated, crea-
tive artist. In well-established na-
tions, the “outsider” image of the
writer is the expected characteriza-
tion. Between the extremes of writ-
ers as culturally supportive (largely
positive in their views of a cultural
vision) and writers as critical, sus-
picious, and catabolic, with a nega-
tive outlook on the entire notion of
“culture,” writers from both camps
and from positions in between them

play a number of roles, dependent
on their position with respect to the
social order. Ultimately, this role
rests on the writer's own acceptance
or rejection of that prescribed place
and/or on his ability to create a dif-
ferent version of the artist’s persona.
One culture may also accept what
another culture rejects; writers may
also exchange prominence within a
subculture for mainstream accept-
ance, or vice-versa.

International sensibility

But do works which best capture a
cultural zeitgeist also then become
its exemplary literature? Obviously
a gap does exist between the most
characteristic types of literature
(and its practitioners), and that
which becomes internationally ac-
claimed. The writer who does the
best job of capturing his culture on
paper may not be the same one who
acquires an international following
of eager adulators who prefer works
appealing to a sense of international
sensibiliity and taste which differs
from the native standard.

This disparity between local cul-
tural expression and world taste is a
critical influence on the way the wri-
ter sees himself. What degree of
self-consciousness promotes his
concerns; is he intimately personal
or frankly nationalistic? Writing for
himself, or with what audience—
wide or focused, like or unlike the
writer himself? In terms of
purpose—his vision of the writer's
mandate—how does this sense of
identity and choice of subject rely on
or take its cues from his public re-
ception, either on the local level, or
through international repute? Does
he (or should he) write consciously
in order to help a local culture ex-
perience and examine itself, or to
publicize and proclaim local issues
and sensibilities to an outside audi-
ence, which may be national or
global? How does he embody or
interpret his culture to itself? Does
this self-consciousness, arising out
of the writer's self-proclaimed role
as sensitive reader of his own cul-
ture, belie his identification with “the
People” on whose behalf he writes?
Here the outside audience for
localist writing plays the questiona-
ble role of “outside adulator,” whose
praise and enthusiasm for these
works, by putting them through the

(Continued on Page 8)



CLI Cultural Jurisprudence Program
Receives NEH Funding

The National Endowment for the
Humanities recently awarded the
East-West Culture Learning Insti-
tute of the East-West Center a grant
of $36,500 making NEH a co-
sponsor of the three-week seminar
in “Problems of Law and Society:
Asia, the Pacific, and the United
States” to be held at the East-West
Center from July 25 to August 12,
1977. This seminar, part of the
East-West Culture Learning Insti-
tute’s on-going Cultural Jurispru-
dence activity, will bring together 30
legal scholars from Asia, the Pacific,
and the United States to develop a
book of readings for use in the
humane study of the law in high
schools, colleges, and continuing
education programs. Consideration
is also being given to dramatizing

and videotaping the case studies for
use in educational television and
public broadcasting.

The Seminar will analyze specific
landmark judicial decisions or major
pieces of legislation as a means of
discovering how these cases illumi-
nate the deeper opinions and values
of the society or culture as a whole.
Each participant will research a
case and present it to the Seminar.
The case will then be discussed by
fellow participants from their own
cultural backgrounds and perspec-
tives. The book of readings that re-
sults from the seminar will be in-
tended not so much for use in law
schools by those who are profes-
sional students of the law, as for use
by the growing number of teachers
and students who are interested in

the humanistic study of the relation-
ships between law and society, both
municipally and internationally.
The East-West Culture Learning
Institute’s principal goal is the creat-
ing of greater mutual understanding
among the cultures of the East and
the West. The Cultural Jurispru-
dence activity and the Seminar on
“Problems of Law and Society:
Asia, the Pacific and the United
States” are among the many
East-West Culture Learning Insti-
tute projects and activities directed
toward this overall goal. The Semi-
nar is coordinated by Dr. John E.
Walsh, Research Associate, who
will be assisted by Dr. John Philip,
Visiting Researcher from India, and
by Dr. Carl Selinger, of the Univer-
sity of Hawaii Law School. O

The East-West Culture Learning Institute
sponsored a conference entitled “Transna-
tional Organizations and Networks: Policy
Options for Global Interdependence,” which
was held at the East-West Center, Sep-
tember 13 to 17, 1976. Coordinated by re-
search associate Dr. Krishna Kumar, the fif-
teen workshop participants planned a
cooperative program of research which will
attempt to identify the cultural impact of
transnational organizations on host coun-
tries, to establish the significant variables
that cause dysfunctional side effects, and to
seek ways to mitigate them.

Pictured at left are Dr. John Philip, CLI
Senior Fellow, India; Dr. Denis Goulet, Over-
seas Development Council, Washington,
D.C.; and Dr. Ahmed Ashraf, Planning and
Budget Organization, Iran.

Photo by Gilbert Ikezaki.
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ESOL ADMINISTRATORS 1976
GRADUATION ADDRESS

By
M. Harunur Rashid

LADIES AND GENTLEMEN,

The Graduation Ceremony this
evening brings to a happy close a
three-month program for fifteen
ESOL administrators. To the spon-
sors, this is perhaps a welcome end
after a busy and tiring schedule. But
to us participants this will certainly
be an extension of an experience,
both academic and cultural.

The East-West Center, since its
birth sixteen years ago, has tried to
contribute meaningfully to the
growth of intercultural harmony. As
we look at the world today riddled
with stupendous problems—racial,
cultural, social and political, we are
reminded of the prophetic words of
W. B. Yeats in his Second Coming:

Things fall apart; the centre cannot hold;

Mere anarchy is loosed upon the world,

The blood-dimmed tide is loosed, and everywhere
The ceremony of innocence is drowned;

The best lack all conviction, while the worst

Are full of passionate intensity.

These words, alarming as they
are, were perhaps never more true
than in the contemporary world we
are living through. In the face of
such terrible realities, the East-West
Center efforts towards the growth of
intercultural harmony may perhaps
appear to be very insignificant. But
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let us remember that the spirit that
sustains the efforts is imbued with a
sense of love and toleration. And of
all weapons ever known or made
use of in the history of mankind, love
is the most powerful. If the Center
programs have any message to
convey to the world today, | thinkitis
the spirit of love and toleration more
than anything else, which bear the
connotative significance of this
unique institution. But it is a pity that

there should be a large measure of
ignorance about such a place
among most Americans, let alone
other peoples, who should have
deemed it as one of their proud
possessions.

Cultural interaction and effective
mediation between peoples pre-
suppose a good measure of
psychological and situational condi-
tions where the individuals involved
must operate on a two-way traffic. It

Members of the Institute’s ESOL (English to
Speakers of Other Languages) Adminis-
trators Program gather in the Pacific Room of
Jefferson Hall for completion ceremonies on
October 29, 1976. Key address was given by
Mr. M. Harunur Rashid. Text is found in ac-
companying article. Photos by William Feltz.



is, therefore, necessary that nations
interacting culturally in Center pro-
grams should meet on equal
grounds, or at least, they should be
made to feel they do so. Any role
short of this will make for media-
tional failures. What is true of the
classroom is true of larger cultural
spheres. When the teacher tends to
assume an overly role beating his
scholastic drum and thereby making
the recipient students feel humble,
he will have achieved anything buta
successful learning situation. Such
an attitude, in a cultural context,
may make for even worse results. It
is the curious turn of history that
make some nations at some point
assume the role of the recipients
and the participating nations are
well aware of this. Yet if this knowl-
edge is forced, either directly or by
implications, on them all intercul-
tural mediational efforts are bound
to meet with failures in spite of sin-
cerity and goodwill. The East-West
Center, therefore, with its goals for
achieving cooperation and under-
standing between nations, stands
on a razor's edge and of necessity
must be on a state of perpetual vigil.

Ladies and gentlemen, let us this
evening acknowledge that the
academic experience on the pro-
gram has been very fruitful for us all.
But it is perhaps the cultural experi-
ence which we are going to cherish
most. We have enjoyed being here
on a pearly shell on the Pacific and
among its warm and very friendly
people. The ever-changing blue
waters of the Hawaiian shores are
symbolic of the bright radiance of
the hearts of its people who have
achieved one of the world’s most
astounding successes in intercul-
tural and inter-ethnic co-existence.
The ocean that surrounds this
place, or for that matter any other
ocean, is symbolic of purity in its
quiet and happy acceptance of riv-
ers that meander through places
washing away petty prejudices until
they plunge deep into the ocean’s
fathomless depths. Hawaii has lived
the spirit of this symbolic signifi-
cance of her vast waters in its ways,
rites and rituals and also in her sole
greeting word, “Aloha,” which nicely
sums up love, understanding and
goodwill.

The academic program spon-
sored by East-West Culture Learn-

ing Institute has given us a much
clearer glimpse into the American
experience in language teaching.
We are thankful to the Center for this
and we hope to be able to share this
experience with our colleagues
back home. With us goes out the
last of the ESOL Administrators
programs to be followed in 1978 by a
series of programs officially desig-
nated as EIAL, English as an Inter-
national Auxiliary Language, which
adds yet another dimension to the
Center programs. We go back with
much surer confidence that English
does not any longer belong to a few
native situations only, it belongs to
the world. Understandably, the
pedagogical odds are many, but the
bold step taken by the Center
speaks of its dynamism and its
scintillating perception of a linguistic
situation that already exists.

Before | conclude, ladies and
gentlemen, | would like to thank, on
behalf of the group, the East-West
Center staff who have made our
stay so very comfortable and nice
on this beautiful campus. Special
thanks are due to Mr. Larry Smith,
the Program Co-ordinator, Dr. Ver-
ner Bickley, the Director of the
East-West Culture Learning Insti-
tute and Dr. Everett Kleinjans, the
President of the East-West Center.
We would also like to thank the
Friends of the East-West Center,
whose hospitality and care we shall

never forget. The seminar leaders
who gave so much of their valuable
time to make the program a success
deserve special commendation and
| thank them most cordially. Last but
not the least, ladies and gentlemen,
are you who have taken so much
trouble in coming over here to at-
tend this ceremony this evening and
| extend to you all my heartiest
thanks on behalf of the group.

In conclusion, allow me to say that
the picture the contemporary world
projects today is very bleak, but life
with its love, affection, tenderness
and beauty is worth living in spite of
that. We all know half the earth, asiit
goes round, is always in the dark
and yet we long for light. It is in this
longing that we live. We tend to
forget that light itself would not have
been worth what it is if there were no
darkness. And very often we do not
have the eyes to see that the dark-
ness that stalks without is not half as
terrifying as the darkness that lurks
within. Let us, therefore, bathe our-
selves in the mellow light of human-
ity and perhaps we can take the cue
from these few lines by Rabin-
dranath Tagore:

Everywhere there's a home for me,

| perpetually look for it.

Every Country is mine

and | accept her as mine,

A warm welcome awaits me at every door

and |, a perpetual traveller,

shall find my way through to every hearth.

In every home awaits me dearest friends

and | perpetually fook for them. m]

LY

Manifestations series.

PN, o

American folk music presented at CLI. The "Old Pali Highway Ramblers”, a music group
which meets regularly at the East-West Culture Learning Institute, presented a concert of old
timey mountain, bluegrass, and country music on October 18, 1976 at the East-West Center.
Members are, left to right, William Feltz, Jerry Shapiro, Maggie Madison, Richard Brislin,
Bruce Washburne, and Victor Askman. The concert was part of the Institute’s Cultural

Photo by Gilbert Ikezaki.
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Via lectures on American theatre

Mr. Richard Via, East-West Cul-
ture Institute visiting researcher,
gave a successful presentation on
his experiences in the American
theatre to a group of degree-
seeking scholars and staff members
on October 29, 1976. Inrecent years
Via has been active in the teaching
of English, resulting in the recent
book, English in Three Acts, pub-
lished by the East-West Culture
Learning Institute and the University
Press of Hawaii. The book covers
Via's techniques for teaching Eng-
lish through the use of drama. He
has had extensive experience in
drama, which formed the basis both
for his book and for the presentation
in October.

Via began full-time work in Ameri-
can theatre in 1943 and continued
through 1966. He was a successful

actor, director, and stage manager.
His name is associated with some of
the major landmarks of American
theatre, since he was active in vari-
ous aspects of these Broadway
productions: “The Miracle Worker,”
“Two for the Seesaw,” “The Sound
of Music,” “How to Succeed in Busi-
ness Without Really Trying,” and
“Hello, Dolly.” Like any profes-
sional, Via was associated with his
share of “flops;” “Jennie” was
perhaps the most notable because
of the great amount of money which
was lost in its production. Another
interesting aspect of his background
is the fact that he was associated
with very early efforts in television
and was an actor in the first tele-
vised soap opera. He does not re-
gret leaving television, however,
since he prefers direct contact with
an audience.

As part of his presentation, Via

presented a model of how plays are
produced. He discussed the interac-
tion among producers, directors,
writers, stars, stage managers, and
cast members. Also covered were
various roles people play in the
theatre world, such as professional
bit player, stage mother, spouse of
the superstar, script doctor, and the
overnight sensation. He pointed out
that the person who may seem like
an overnight sensation actually may
have been working tremendously
hard for years, building up to the
moment when he or she is “discov-
ered.”

Among other responsibilities, Via
now organizes the “Cultural Mani-
festations” series at the East-West
Culture Learning Institute. These
involve public presentations by var-
ious artists from different parts of the
world. O

International...

(From Page 4)

lionizing process, may not be doing
the work, or the writer’s identification
with the work, any favors. Can writ-
ers thus address international is-
sues through their discussions of
specific culture-bound situations, or
can these be considered to make a
more direct mythological contact
with universal issues, and by exten-
sion, create a sense of global
human values? The issue here is
clearly one of the qualitative differ-
ences between local, national, and
world concerns, as these appear in
the concerns of the writing which
deals with these spheres.

Global mythology

A global mythology can be seen
to be emerging, based not on the
traditional myths and values of any
single culture, but on a wide scope
of commonly-held values. The form
of this emerging culture is material-
izing through the mass media in
such electronic productions as film
and television, distributed as West-
ern exports to the Third World. One
descriptive scheme offered at the
latest conference set forth a loose
pattern of five “international sub-
jects” the heroic avenger, catas-
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trophe on a grand scale, the great
caper, conspiracy in high places,
and pornography. Clearly these
global topics are conveyed through
widely-diffused electronic media
and not by literary models, which, by
comparison, begin to take on quite
an arcane and rarified appearance.

The trend toward mass media,
marked by the waning of the general
capacity for the careful, critical
judgments which are involved as
part of the skill and practice of liter-
acy, have become a matter for world
concern, not simply on the part of
the literati, but as part of the larger
and more immediate question of the
educated populace which is crucial
to the support of democratic gov-
ernments.

What is the developing relation-
ship between literature, especially
between the novel form and the
more popularly accessible force of
the mass media? Does popular cul-
ture radically depart from the tradi-
tion of high literature, or does it in
some ways, as a modern counter-
part to more classical forms, con-
tinue some of the literary stylistic
and mythic archetypes and images?

The “high culture versus popular
culture” debate, in its cross-cultural
dimension, usually relies on the
Western/industrial notion which
postulates a dichotomy between
literary/artistic concerns and the
manufactured culture of applied
science. This construct assumes
that these are two separate and ir-
reconcilable modes of human
thought and expression which can
be sharply differentiated and whose
basic philosophies are radically op-
posed.

The distinction between high cul-
ture and popular culture reflects
stratification systems both within a
country and among nation-states. It
is essentially a power relationship.
The participants differed on the
consequences of such a relation-
ship. One line of thinking was that
the popular culture of the West has a
harmful impact on the rich and high
culture of the less developed na-
tions. The other argument was that it
was necessary to import Western
popular culture along with Western
technology and science to trans-
form the “primitive” indigenous cul-

(Continued at Right)



Musicians from Okinawa, Japan, and from the Honolulu community presented “Folk Music of
Okinawa" in August, 1976, as a CLI Cuiltural Manifestation activity. The master singer, Mr.
Antei Tamaki, taught in the summer “Festival of Okinawan Performing Arts” held at the

University of Hawaii Music Department. in this performance, Tamaki was assisted by Ms. Kiku

Uchima, Ms. Nobuko Akamine, and Mr. Kiyoshi Kinjo.

Photos by Gilbert Ikezaki.

ture. In fact, the transformation of
indigenous culture cannot be stop-
ped and it is not desirable to impede
modernization within a country.
Some feared that popular culture
has a damaging effect on high cul-
ture, while others thought popular
culture has weakened class and
caste lines and contributed to
egalitarian and democratic tenden-
cies within countries.

However, this divided image of
culture cannot be assumed for
non-Western, traditional cultures,
even from an elitist perspective. Re-
cent work in both the social sciences
and the humanities, in addition,
points to a much less antagonistic
picture of these forces, and indeed
indicates a much better-integrated
model of modern culture, even for
the West.

Subtle consensus

At the close of the conference on
the international convergence of lit-
erature and culture, no clear con-
sensus emerged regarding definite
solutions or even simple formula-
tions of the problems raised here,
since two or more contrasting views
were expressed and insisted upon
for all issues discussed. However,
the very lack of simple agreement
gave rise to a more subtle kind of
consensus in the awareness that
every issue had two or more dimen-
sions and that these contrasting
views could usually be formulated
comprehensively as a series of
paradoxes, oppositions, dilemmas,
or ironies:

1) The more aware and self-con-
scious the writer, and the better-
known his work, the looser and
more tenuous is his connection with
his indigenous culture. Contact with
other cultures can lead fo a greater
understanding of one’s own culture,
but at the same time that very
awareness prevents the writer from
unselfconsciously embodying it, in
effect separating him from his less
sophisticated countrymen, making
him less “authentic” in a cultural
sense.

2) The literature popular within a
culture is usually not the literature by
which the country is known to out-
siders. Also, one country’s popular
culture may become another’s elite
culture—in other words, removing
from its original cultural context may
alter the character/evaluation of a
work.

3) Literature performs the dual
functions of both reflecting and
shaping culture. These two versions
of the literature/culture relationship
are commonly thought of as mutu-
ally exclusive; when one image is
employed to describe and analyze a
literary event, the other is ignored or
obscured. But clearly both opera-
tions are in force and must be con-
sidered within some sort of larger
framework which can allow for this
apparent contradiction, widening
the conventions of study in both the
field of literature and the study of
literature as sociology.

4) Use of a Western (e.g. En-
glish) language facilities interna-
tional exchange, but at the same
time begins to lessen cultural dis-
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tinctions. In similar fashion, by using
English (or another Western lan-
guage) an “emerging” nation can
gain access to technological ad-
vancement and communication with
others, but in this process hastens
the loss of cultural identity. But si-
multaneous with the shaping of
emerging nations by the resources
of the English language, they them-
selves “stretch” English by adapting
folk traditions from their own lan-
guages to its framework.

5) Countries having economic
and political hegemony often
achieve a corresponding artistic
hegemony that feeds ethno-
centrism. For example, many
Asians read third-rate Western writ-
ers but may not be familiar with their
own brilliant ones. The paradox is
that a culture self-confident enough
to learn from other cultures, and
powerful enough to require cultural
sensitivity in order to avoid self-
centered arrogance, receives adu-
lation or criticism rather than the in-
spiration it requires from the rest of
the world. Contrary-wise, the coun-
tries that are most in need of de-
veloping a strong sense of individu-
ality and indigenous culture are the
most likely to imitate and borrow
from others, especially the domin-
ant nations.

How can future research pro-
grams, workshops, seminars, and
conferences, within or outside the
East-West Center and its goals, re-
spond to the ideas and vistas set
forth in this 1976 conference?

Clarification of issues

The problems raised by the con-
ference called for factual investiga-
tion, accumulation, and verification
of possible conclusive and sum-
mary statements in the many areas
of interest introduced. But much
more than this, more comprehen-
sive clarification and description of
the individual issues is called for in
order to arrive at a deeper apprecia-
tion of these paradoxes and
conflicts—their underlying features,
supporting framework, and levels at
which these oppositions and con-
trasts operate. For this research, of
course, the existing resources of the
study of literature as a cultural force
will have to be assessed, annotated,
and evaluated to arrive at a general
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catalogue of available materials,
both primary and secondary. The
conference was especially in-
terested in locating sources of Third
World literary works as they are pub-
lished and translated, so that these
could be readily known and avail-
able to Western readers.

The conference also suggested
the development of a number of
case studies based on individual
writers or collections of works,
chronologically, or by genre, from a
cross-cultural perspective. These
studies can be accumulated to form
a typology of socioliterary study. Fi-
nally, the development of curriculum
for secondary and college level
study based on this research was
posed as one of the key functions of
such research/conference pro-
grams as the East-West Culture
Learning Institute can offer.

Also evident was considerable
concern as to the ultimate practical
utility of findings and inquiries
suggested here. Among the
suggestions for studies which would
be of immediate and practical be-
nefit in relieving, if not solving, some
of the perplexities identified at the
conference itself, were the follow-
ing: Models of the formation and in-
teraction of processes of literature,
between cultures and on the inter-
national scale; clarification of the
theoretical framework of literature in
its social role; identification of major
areas of interest in the field; princi-
ples of selection of literary works
from a variety of cultural traditions;
the determination and definition of
“classics,” within and across cul-
tures; problems of translation; the
influence of the national andinterna-
tional publishing situations; the rela-
tionships between literature and
other art forms, including the mass
media; and the description and ex-
planation of contextual materials—
all these are salient factors which
make up the background and nurtur-
ing ecology of the international liter-
ary scene.

Finally, the questions pertaining
to literature, social commitment,
and nation-building created some
dilemmas. Two views emerged: (1)
that writers and poets should be ac-
tively involved in nation building and
in counteracting the Western cul-
tural and intellectual colonialism
and imperialism, (2) that writers

should work in a value free mode
and be free from any political or so-
cial involvement, and should only
conform to international standards
of the discipline.

Are Western forms applicable to
the needs of Third World nations?
Are they capable of bringing and
reinforcing liberation movements in
the Third World? The answers were
given as yes and no. It was pointed
out that these are complex issues
and more serious attention has to be
given to fundamental, historical, and
genetic questions. The writers and
poets in the Third World should
search for new intellectual forms in
literature which will facilitate the lib-
eration process. Also, it should be
the social responsibility of writers
and poets as intellectuals to reflect
on the processes which retard the
emergence of new forms capable of
weakening colonial and depen-
dency relations. Social responsibil-
ity and intellectual activity should be
combined. The writers and poets
should overcome the fear that the
acceptance of social responsibility
would somehow destroy intellectual
creativity. It was asserted that crea-
tive activity could be constructive as
well as destructive.

Intellectuals should not feel too
timid to function in normative-critical
modes and shy away from the tedi-
ous problem of making judgments
about socially relevant values. After
all, how can the question of values
be avoided in human activity? Liter-
ary intellectuals must continue
searching for socially significant
roles. What does literature have to
do with ideas of social justice,
democracy and human community?
The search for significant ideals and
socially relevant values does not
mean an adherence to some abso-
lute goals and values. Significant
goals can be determined after criti-
cally analyzing the historical experi-
ences of nation-states, the social
conscience of a society and the
world ecosystem. Some of the
meaningful human aims include
democratic ideas and social justice
in all countries. In defining intellec-
tual ends, intellectuals should take
into account the bases of social jus-
tice and the hope of developing a
world-wide human community
within the limits set by the planet
earth. o




Institute Offers Variety of Grants

by
Lyn F. Anzai

Several types of awards are of-
fered at the East-West Culture
Learning Institute of the East-West
Center for participation in Institute
projects and for graduate work at
the University of Hawaii. For each
award emphasis is placed on par-
ticipation in and contribution to the
programs of the Institute. For in-
stance, recipients of degree study
awards, while working towards mas-
ter's and Ph.D. degrees at the Uni-
versity of Hawaii, also spend an av-
erage of 5-10 hours per week in-
volved in an Institute activity. This
involvement has taken and will take
various forms, but the result is a
benefit both for the Institute and for
the participant. The grantees have
participated in the planning of re-
search projects and Institute semi-
nars and workshops, in designing
and/or editing position and working
papers, in preparing seminars for
Institute staff and participants, and
in presenting papers at Institute
workshops. The Institute has been
able to reap the benefits of having in
residence approximately 50 ad-
vanced graduate scholars in various
cultures, who very often have years
of practical experience behind them
before coming to CLI.

Another type of degree grant is
the Joint Doctoral Internship which
is a cooperative agreement be-
tween the Center and another In-
stitution, under which an advanced
Ph.D. candidate whose dissertation
topic is relevant to Institute research
programs receives a 1-2 year award
to conduct research at the Center
and in the field.

Recognizing that graduate partic-
ipants have other demands and ob-
ligations, the Center offers a series
of awards to persons who spend
their total time at the Center in-
volved in some aspect of an Institute
project, be it gathering research
materials, analyzing data, writing a
paper, or developing audio-visual
materials. These awards are for up
to one year and are designated Re-
search Internships and Professional
Internships.

Institute projects, workshops, and
seminars all have a research ele-
ment, and participants are asked to
develop one or two research papers
before arriving to participate in the
various programs schlieduled
throughout the year. This spring four

. programs are scheduled, each with

a heavy emphasis on the contribu-
tions that can be made by cross-
cultural groups of scholars with a
single focus: Cross-Cultural Re-
search for Behavioral and Social
Scientists, Conserving Cultural Val-
ues, Cultural Aspects of Educa-
tional Leadership, and the ESOL
Educators Program. Participants in
each of these programs, as individ-
uals and as groups, will contribute to
the ongoing programs of the Insti-
tute while benefiting from the oppor-
tunity of taking time from their posi-
tions to participate in the unique

programs which have been de-
veloped.

Each year, the Institute offers a
limited number of senior fellowships
and visiting researcherships to ad-
vanced scholars who come to the
Center to conduct research and de-
velop programs within the four proj-
ect areas of the Institute. As in the
case of Institute research staff,
these visiting scholars work with all
types of participants, hopefully de-
veloping a series of team ap-
proaches in studying the problems
of culture learning and developing
solutions to such problems. |

Lyn Anzai is a Program Officer in the East-
West Culture Learning Institute, and, to-
gether with Program Officer Kenzi Mad, ad-
ministers all types of Institute grants. Ms. An-
zai, a former EWC degree student, joined the
staff in 1972.

East-West Culture Learning Institute
FALL 1976 DEGREE STUDENTS

Name Country
AHMAD JABAR, Shahari Malaysia
ATTAPRECHAKUL, Damrong Thailand
BAK, Sung Yun Rep of Korea
BISAZZA, John USA
BRANDT, Mary Elizabeth Usa

BUKER, Eloise USA

del VALLE, Teresa usa

FOLEY, Mary Kathleen USA

GONG, Ted USA

GUPTA, Sagar Mal India
GURUNG, Krishan Nepal
HAGLELGAM, John Trust Territory
HAMNETT, Michael USA

HIATT, Jerry USA
HIGGINBOTHAM, Howard USA
HOFFMAN, Frank J. USA
ISOBAL, Luz Philippines
JOHNSON, Bruce USA
JOSEPHS, Hilary Sandra UsA

JOSHI, Bhupendra India
KANEDA, Michikazu Japan
KUROIWA, Ken usa

LAU, Helen Hong Kong
LEE, Rolanse . Hong Kong
LEE, Sung Hae Rep of Korea
LEE, Young-Oak Rep of Korea
LI, David Rep of China
LUDWIG, losi Masis Trust Territory
LUKE, Eimer K. M. USA

MINA, Soledad Philippines
MONTU, Elizabeth Fiji
PIYADASA, Redza Malaysia
PRACHUABMOH, Chavivun Thailand
PUNPIPUTT, Grirg-giat Thailand
PUNPIPUTT, Lapapan Thailand
RAFIQ, Sima Afghanistan

Degree Field

PhD Political Science
MA ESL

PhD Linguistics

PhD Linguistics

PhD Psychology

PhD Political Science
PhD Anthropology

PhD Drama & Theatre
MA Asian Studies

MA Linguistics

MA ESL

MA Political Science
PhD Anthropology

JD Law

PhD Psychology

PhD Philosophy

MEd Elementary Education
PhD Linguistics

JD Law

PhD Political Science
PhD Linguistics

PhD Linguistics

MSW Social Work

PhD Drama & Theatre
PhD Anthropology

PhD American Studies
PhD Linguistics

MEd Educational Admin.
PhD American Studies
MEd Educational Psychology
MEd Educational Psychology
MFA Art

PhD Anthropology

MA Drama

MA English

MA ESL

(Continued on Page 12)
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RAFIQZAD, Khalilullah Afghanistan MA ESL

REYMOND, Joy Claire Australia MA Psychology
ROBERTS, Frances USA PhD Political Science
SARWAR, Ghulam Malaysia PhD Drama & Theatre
SAWADA, Tomoko Japan PhD American Studies
SCHWARTZ, Jennifer USA MSW Social Work
SHARMA, Gautami Nepal MA Linguistics
SHAW, Willard USA MA ESL

SLAWEK, Stephen M. USA MA Music
SOLOMON, Rakesh India PhD Drama & Theatre
SOLYOM, Garrett USA MA Art History
SUGIMOTO, Takashi Japan PhD Linguistics

SUH, Sook Rep of Korea PhD American Studies
SWAIN, Cherry Lee Australia MA Anthropology
TAGUCHI, Makiko Japan MA Sociology
TANAKA-MATSUMI, Junko Japan PhD Psychology
TONOIKE, Shigeo Japan PhD Linguistics
VUYLSTEKE, Richard USA PhD Philosophy
WRAY, Rosemary Australia MEd Educational Foundations
XAVIER, Melanie Pakistan MA Political Science

RESEARCH AND PROFESSIONAL INTERNS 1976

Name Country
ASKMAN, Victor Nills (RI) USA
BOUAMALAY, Christine (RI) UsA
CANDAPPA, Suranjani (RI) Sri Lanka
CHAN, Corinne Mei-li (PI) USA
CHARLES, John L. (Pl) Hong Kong
FOSTER, Brenda Lei (RI) USA
HENG, Geraldine (RI) Singapore
KING, Margaret (RI) USA
JACKSON, Thomas E. (RI) USA
McARTHUR, Harold J. (RI) UsA
OMAR, Jaafar Bin (RI) Malaysia
PISE, Hiasinita F. (PI) New
Caledonia
STARK, Fumiyo (RI) USA
STETSER, Merle (RI) USA
SUMARMO, Sri Suprapti (RI) Indonesia

Project

Bilingual Education
—Dr. Lester

Bilingual Education
—Dr. Rubin

Transnational Organizations & Networks
—Dr. Kumar

Resource Materials Collection
—Bill Feltz

Museology
—James Mack

Culture and the Interactive Process
—Dr. Wu

Crisis in Cultural Values
—Dr. Walsh

Thought & Expression in Culture Learning
—Mr. Amirthanayagam

Crisis in Cultural Values
—Dr. Waish

Transnational Organizations & Networks
—Dr. Kumar

Workshop on Emotion and Culture
—Dr. Boucher

Resource Materials Collection
—Bill Feltz

Crisis in Cultural Values
—Dr. Walsh

Bilingual Education
—Dr. Lester

Workshop on Emotion and Culture
—Dr. Boucher

JOINT DOCTORAL INTERNS 1976

Dr. Watson-Gegeo
Dr. Watson-Gegeo

Name Country Project

de TERRA, Diane USA

GOODRICH, Thomas S. USA

HSIEH, Jiann Rep of China Dr. Wu
KIM, Ki-hong Rep of Korea Dr. Boucher
TAN, Chee Beng Malaysia Dr. Wu

THE EAST-WEST CENTER is a national
educational institution established in
Hawaii by the United States Congress
in 1960. its purpose is to promote bet-
ter relations and understanding be-
tween the United States and the na-
tions of Asia and the Pacific area
through cooperative study, training,
and research. Since 1975, the Center
has been administered by a public,
nonprofit educational corporation, of-
ficially known as the “Center for Cul-
tural and Technical Interchange Be-
tween East and West, Inc.” An interna-
tional Board of Governors consisting
of distinguished scholars, business
leaders, and public servants guides
Center policies.

Each year more than 1,500 men and
women from more than 60 nations and
dependencies in the region participate
in Center programs that seek coopera-
tive solutions to problems of mutual
consequence to East and West. Work-
ing in research and development pro-
jects with the Center's multidiscipli-
nary and multicultural staff, partici-
pants include visiting scholars and re-
searchers; leaders, policymakers, and
other professionals; and graduate de-
gree students, most of whom are also
enrolled at the University of Hawaii. For
each Center participant from the
United States, two participants are
sought from the Asian-Pacific area.

Center programs are conducted by
five institutes addressing problems of
communication, culture learning,
food, population, and technology and
development. A limited number of
open grants are awarded each year for
degree education and innovative re-
search in areas not encompassed by
institute programs.

The U.S. Congress provides basic
funding for Center programs and a var-
iety of awards to participants. Because
of the cooperative nature of Center
programs, financial support and
cost-sharing are also sought from
Asian and Pacific governments, public
and private sectors, and individuals.
The Center campus is on land adjacent
to and provided by the University of
Hawall.

East-West Center

East-West Culture Learning Institute
1777 East-West Road

Honolulu, Hawaii 96822

New English language publications announced
The first three volumes in the Anthology Series of the SEAMEO Regional

English Language Centre (RELC) in

Singapore have recently been pub-

lished, and are available from the Singapore University Press.

The titles of the three are

1. Reading: insights and approaches
2. Teaching English for science and technology
3. Curriculum development and syllabus design for English teaching
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Further information on the vol-
umes, as well as a complete list of
RELC publications, may be ob-
tained by writing to the Singapore

" University Press Ptc. Ltd., House

No. 11, University of Singapore,
Singapore 10.




