

















FESTIVAL OF INDIA. Approximately
2000 people attended the five events
which comprised the East-West Center’s
Festival of Indla in early September, 1977.
Cultural presentations included films, an
Indian feast, and concerts featuring sitar,
voice, and kathak dance. Pictured are
Zakir Hussain, a Steve Slawek, Anita
Slawek, and Mary Masse. photas by Bill Feltz.

approaches to problems of social
and economic development have
for some time been in disrepute
and in recent times more
empirical methods have been
applied to their solutions. The
“demystification of the laws of
economic management” may
make the proposed measures for
indigenization superfluous and
unnecessary.

In any case, certain new factors
appearing on the developmental

scene have to be noticed. For
example, the new generation of
leaders who have come to power
in several developing countries
have already started to
experiment with models which
combine selected features of
different developmental styles
with their own visualization of
national goals. There is also in
evidence among theorists and
practitioners in industrialized
countries a growing recognition

of the unsuitability of many of the
older remedies for meeting the
extraordinary problems facing
industrializing nations and a
genuine desire to join in the
search for new answers which
might even have some aptness for
conditions in their own countries.
In his analysis of the
contemporary scene, the Latin
American scholar attending the
conference drew attention to the
(Continued on Page 8)

Culture Learning Institute Report 7



Cuiltural relations. . .
(From Page 7)

fact that in spite of a manifest
congruence of needs and
predicaments, cooperative
relations among developing
nations have been sparse and
weak. In the absence of strong
linkages, skills, resources and
information have remained
generally unexchanged, much to
their impoverishment. Of the
greatest urgency is the
establishment of a communica-
tion center not only to
disseminate information within
the collectivity, but more
importantly, to counterbalance
domination by a limited number
of external news agencies, whose
reports on developing countries
are usually biased and
unsympathetic. While agreeing
that cooperative interactions
among third world countries are
mutually advantageous, most
participants considered the
suggestion to restrict access to
sources of information unneces-
sary, since it should be possible
to find more reasonable ways of
dealing with the problem of news
distortion by foreign agencies.

Unprejudiced Individuals

The conference had an
opportunity of learning from
psychologists and educators
about recent research and
experimentation regarding
methods of reducing the impact
of cross-cultural prejudices and
misconceptions on people. Good
cultural relations depend as
much on unprejudiced individ-
uals as on humane and tolerant
societies. |If education is an
indispensable resource of both
the emanicipated individual and
the open society, cross-cultural
education is the greatest
resource for helping people for
overcoming their prejudices and
promoting mutual understanding
in the global community by
“instilling awareness of different
cultures and values, including
those related to different religions
and political and socio-economic
systems.” But unless appropriate
cross-cultural education projects
are designed by ‘‘multi-
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Ms. Alida Labrie chats with CLI Director Verner Bickley during a recent coffee hour forall
Institute interns, visiting research associates, and staff. Labrie is a research intern on the
project team concerned with "Methods for Analyzing Cultural Misunderstanding,”
coordinated by research associate Richard Brislin. Currently there are twenty-four
participants, representing nine countries, on intern awards in the Institute.

disciplinary, multi-national
teams” the best results cannot be
obtained. In this connection, the
proposal made by the Director of
the East-West Culture Learning
Institute for establishing a Cross-
Cultural Education Council,
which will have as its primary
purpose the initiation and
improvement of cross-cultural
programs on these lines, was well
received by the conference.
Today's world also calls foratype
of education which has special
competence for producing self-
reliant and self-confident
individuals who can be creative as
well as integrative. Functional
education tries to meet this need
by providing for each individual
an educational experience in his
or her community and cultural
setting. Because of its ability to
respond to specific social and
cultural situations functional
education has a global relevance
and is capable of application in
both developed and developing
countries. Its merits are, however,
most manifest in third world
countries where dormant
energies of large masses of
people have to be aroused and

brought into play in nation
building activities.

In the final meeting of the
conference a panel of partici-
pants from a variety of national,
professional and institutional
backgrounds made an effort to
bring earlier discussions into
focus and relate it to a
consideration of the role of
foundations and other philan-
thropic organizations in the
international arena.

Selection of programs

An analysis, by the Editor of
Foundation News, of assistance
given for a variety of international
purposes by private foundations,
with assets of a million or more,
indicated that only 5% of their
giving, or 75 million dollars, goes
into international programs. Out
of 2500 foundations belonging to
this category only 50 or so make
grants for international purposes
and the number of foundations
with any kind of regular interestin
international philanthropy is not
more than 80. Again, the sheer
magnitude of global problems
has kept many small foundations

(Continued on Page 14) _




MACRO/S: Philippine experiment in
multi-cultural social studies

By
Eric S. Casifio

The following is a brief account
of a case study in international
education, an experimental multi-
cultural curriculum for social
studies designed for Grade V
pupils at the International School,
Metropolitan Manila, Philippines.
The acronym MACRO/S stands
for Man: A Creative, Rational, and
Organized Species; it is a spin-off
from Jerome Bruner's MACOS
(Man: A Course of Study). The
author was involved (1975 - 1976)
in the MACRO/S project as an
anthropologist-consultant to the
project head, Dr. Jean H. Miller,
then Assistant to the Superinten-
dent of the International School.
Dr. Casino is currently a Visiting
Research Associate at the East-
West Culture Learning Institute.
He is Chairman of the Council for
Living Tradition (CLT), an
association of Filipino artists,
humanists, and anthropologists,
and was formerly chief
anthropologist of the National
Museum and Deputy Director of
the Mindanao Executive
Development Academy.

Foreigners face a dilemma
when their children’s education
comes up. If they happen to work
in a foreign country and place
their children in host-country
schools, the language is often
strange, the standards noncom-
parable, and the curriculum
contents often irrelevant,
especially in the area of culture
and social studies. Children
educated in such schools often
have reentry problems when their
parents are reassigned home. In
pursuing careers in their home
society, they could find
themselves at a disadvantage,
compared to those who never left
home, in terms of knowledge and
skills necessary to cope with the
demands of their home culture
and jobs. It is for this reason that
American, Chinese, Japanese,
and Indonesian diplomats or
managers assigned by multi-

national companies in foreign
countries often maintain their
own schools. On the other hand,
by opting for an ethnocentric
education, foreigners are unable
to interact meaningfully with
people of their host country. The
whole idea of broadening oneself
through learning other languages
and other cultures is lost. Cross-
cultural understanding is not
developed. There have been
examples of educational ghettos
among resident aliens in many
third world countries.

international school

In the Philippines the dominant
foreigners (aside from the
Chinese who have partly

integrated with the local
populations) have been the
Americans, which is not

surprising considering the recent
history of Filipino-American
relations beginning in 1900. The
Americans maintained an
American school in Manila as late
as the 1960s. But with the influx of
other nationals from diplomatic
and multinational institutions—
the Philippines has several
international agencies like the

Asian Development Bank and
regional branches of the United
Nations—the American school in
Manila took on a more
international and multi-ethnic
composition. Subsequently the
school was renamed Interna-
tional School in keeping with its
altered character. This change,
however, did not immediately
affect the content of the social
studies curriculum which
remained heavily Euro-American.
Although a goodly proportion of
the student body were Filipinos,
including many teachers, little
Philippine content was found in
the social studies program. As
Philippine cultural renaissance
in the larger society became more
visible and articulate, the revision
of the social studies curriculum
was thought necessary. The
overhaul was started with the
Grade V level because in the
previous year a successful
experiment with Bruner’s
MACOS program for Grade IV
had been noted. It was thought
that MACRO/S could be a sequel
to MACOS.

(Continued on Page 10)

Dr. Eric Casino is shown with several of the MACRO/S curriculum materials. Photo by Alan
Kobayashi.
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MACRO/S. ..
(From Page 9)

A Filipino social scientist could
easily see that the International
School social studies curriculum

have been easily accomplished.
However, the dangers of
ethnocentrism and irrelevance,
particularly in the context of an
international school with multi-
ethnic and multi-cultural
students, was also apparent.
MACRO/S was therefore

was woefully short of Filipiniana
contents. Introduction of some
Philippine contents was
obviously needed, and could

designed to strike a balance
between host-country materials
and those of other cultures and
nationalities. Indeed a philo-

Topics in Culture Learning, Volume 5

Volume 5 of the Institute’s annual “Topicsin Culture Learning”
publication is off the press, and available free of charge to
individuals and institutions wishing a copy.

As in the case of the first four volumes, the 173-page
publication is edited by Dr. Richard Brislin, and articles are
concerned with CLI's research projects.

For a copy of the publication, please write the Director, East-
West Culture Learning Institute, East-West Center, 1777 East-
West Road, Honolulu, Hawaii 96848, USA.

Contents of Volume 5:

Part 1: CONTRIBUTED ARTICLES

Mau Piailug's Navigation of Hokule’a from Hawaii to
B I L L David Lewis

The new world order and the globilization of social science:
some implications for teaching cross-culturally ... Amarjit Singh

Ponape: cross-cultural contact, formal schooling, and
foreign dominance in Micronesia ................. Nat J. Coletta

Effects of motivational and employment programs on scholastic
behavior among students from economically disadvantaged
Qroups sl annsasiin e Carl P. LaPointe

InaJderusalemUlpan ........covvvviiierinnniniens Cynthia Pincus

Sociolinguistic competence and second language
[[-3- 1213 {o HR Janet Holmes and Dorothy F. Brown

Popular cuiture in cross-cultural perspective ..... Margaret J. King
Teaching the teachers of Hawaiian children: training and consul-
tation strategies ... Junko Tanaka-Matsumi and Roland G. Tharp
Culture and the role of client expectancy in
psychotherapy ...........covvvueivnnns Howard N. Higginbotham

Part 2. CROSS-CULTURAL EMPIRICAL RESEARCH:

INVESTIGATIVE STRATEGIES
Prepared by member of the “Cross-Cultural Research for Behavioral
and Social Scientists” project, East-West Center, 1977.
Edited by B. James Starr
Some epistemological and methodological issues

in the design of cross-cultural

research ................. B. James Starr and Suzanne F. Wilson
Interdisciplinary collaboration in cross-cultural social

SCIONCEe POSEarEN s e S m m e Norman Dinges
Organizing for cross-cultural research .......... Eleanor T. Elequin
Limitations of anthropological field work.. Anne-Katrin Eckermann
Cross-cultural comparisons of anxiety: methodological

pProblems. ... ..ot e e e Sagar Sharma
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sophy of pluralism was built into
MACRO/S in the sense that the
premise of the whole course was
that the formal object of social
studies was to be Man in his
totality—“Man across” (echoing
MACROY/S) time and space; Man
as a species with emphasis on S
for Species or Society
(Macro/Society).

Manifestations of man
The MACRO/S philosophy
maintains the essential concern
and issues encapsulated by
Jerome Bruner in the series of
questions:
What is human about
human beings?

How did they get that way?

How can they be made
more so?

To bring out the answers to
these questions, the strategy of
contrasts was used. In the case of
MACOS the contrast was
generally between Animal and
Human societies and behavior.
This strategy succeeded
brilliantly in illuminating the
central questions. In MACRO/S
the comparison was not across
the divide separating animal from
human, but between differing
manifestations of man within the
human dimension, i.e. either
across history (time), across
geography (space), or across
behavior (culture). Man-through-
space-time has been studied by
historians and anthropologists
generally through the use of
sequential stages and types.
Historians use the three-fold
sequence of history—ancient,
medieval, and modern. Early
anthropologists developed
evolutionary sequences applied
to universal history whose
analogous threefold stages are
savagery, barbarism, and
cilization. Modern students of
man have modified this
terminology and applied it to the
technological basis of society
such as tribal, peasant, industrial.
Somewhat related to this last is
the three-fold sequence of
traditional social types—hunters
and gatherers, tribesmen, and
peasants. Some social scientists
prefer to abbreviate these three-
fold contrasts to binary ones:
folk-urban, or developing-




developed societies. The
common man usually operates in
the same binary opposition of
primitive versus civilized, or
traditional versus modern.

Classifying societies

Whatever method, scale, or
nomenclature one prefers to use
in pursuing the strategy of
contrasts, the underlying
concern will always remain the
question propounded by Bruner:
what is human about human
beings? In MACRO/S, we
transposed this to: what is human
underiying the changing diversity
of humanity? The fundamental
assumption underlying the
strategy of contrast is that behind
all the diverse manifestations of
human societies, cultures, and
behavior there are elements and
tendencies that remain constant
and which may be contrued as
essentially human. These
essential elements have been
summed up in the declarations of
first principles in religion,
politics, economics, and cultural
studies. MACRO/S studies them
not in their idealistic forms but as
they are manifested in the careers
and histories of individuals and
communities that are found
throughout the world. To be able
to do this more easily, seven
categories of concern were
developed to factor out the
wholistic concept of “Humanity”.
These seven categories or foci
are:

adaptation to environment
the life cycle

social organization and
language

leadership and
responsibility

production and exchange
art, play, and work

nature and the supernatural

In addition to these elements,
societies were also divided into
three general organizational
types: very simple (hunters and
gatherers), simple (peasants),
and complex (urban, industrial).
By combining the three types
with the seven categories, one
comes up with a matrix of three by
seven within which to situate any
conceivable society or culture
group one desires to study. In the

WL
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final choice of societies included
in the Philippine experiment, the
majority of examples fell within
the Simple Society types,
followed by Complex and Very
Simple. Non-Philippine examples
included the Chinese, the Maya,
and the Kikuyu of Africa. The rest
were drawn from Philippine
ethnic communities such as the
llocano, Tagalog, llongot,

Negrito, Bontoc, Kalinga,
Hanunoo, llonggo, Waray,
Tausug, Maranao, T’'Boli,
Tasaday, and a medley of

Philippine myths and legends.
The treatment given to each
group exemplified one or more of
the seven concerns, e.g., fishing
among the llonggo and rice-
farming among the Tagalog
exemplified the area of
production and exchange; the
Maranao exemplified the area of
art, and the Tausug that of social
organization. This heavy
exposure to Philippine types and
themes was necessary to
complement the already ample
examples from western societies
in other curricula in the
elementary, middle school, and
high school levels.

In the production of instruc-
tional materials necessary to
concretize the aims of MACRO/S,
the social studies teachers
themselves were directly
involved. After undergoing a
series of sessions in which the
goals and methods of MACRO/S
were explained, the teachers
were asked to select a
society/culture to write on. Thus
teachers became researchers and
writers during several months of
intense work, interspersed with
general meetings to discuss their
progress and problems. At the
end of the writing period, 18 well-
illustrated pamphlets were
written and printed, together with
one booklet containing the
MACRO/S general statement.
These 18 booklets were part of an
instructional package which
included films, pictures,
transparencies, and ethno-
graphic objects to be used during
the teaching of a particular
culture group. The author also
prepared a general book of
readings as part of the teachers’
handbook.’

E

Trilicia Gunawardana presented “Folk
and Theatre Songs of Sri Lanka” in a
musical program at the East-West Center
on October 19, 1977. The program was
held in the beautiful Lecture Hall of the
new John A. Burns Hall. Ms.
Gunawardana, wife of CLI senior fellow
and theatre scholar A. J. Gunawardana,
was assisted by five EWC participants.
This program was part of the Cultural
Manifestations series. Photo by Charles Kennard

MACROY/S topic of conference

In September 1977 a group of
social studies teachers from the
Pacific Basin came to Manila to
discuss social studies teaching;
MACRO/S of the Manila
International School was at the
top of the agenda. From the initial
reactions reported, the new
curriculum has been very well
received. Attempts to adapt its
format creatively to other
international schools in Asia and
the Pacific can be expected in the
near future. As of this writing the
Manila International School plans
to develop MACROY/S further by
expanding it to grades above and
below Grade V. The program’s
ultimate success in improving
multi-cultural social studies in the
various international schools
exposed to it, will have to await a
careful evaluation by other
educationists and social
scientists.

The East-West Culture
Learning Institute is very much

(Continued on Page 12)
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MACRO/S. ..
(From Page 11)

interested in cross-cultural
education for international
understanding. The status of
international education through-
out the world is up for
reexamination, especially since it
became apparent that in the
American usage “international
education” was often tacitly
assumed to mean “education for
Americans in international
understanding.” This is probably
part of the syndrome in which
most international schools in
foreign capitals tend to benefit
only the alien residents
patronizing them, asin the case of
the American-turned-inter-
national School in Manila. The
MACRO/S experiment could be
studied as a case in which this
imbalance is being consciously
readjusted. The East-West
Culture Learning Institute will be
interested in the success of the
MACRO/S program.

International standards

The author is aware of course
of the larger efforts to rationalize
the educational standards of
international schools through
accreditation in the International
Baccalaureate. This is designed

for secondary school graduates
whose mobility across cultures
(because of parents’ careers or
business assignments) makes
them especially vulnerable to
educational maladjustment. It is
for this reason that the Manila
International School is now also
working towards this standard.
However, the need for students in
such schools to know the culture
of their host country is equally
important. The MACRO/S
philosophy is very much in line
with UNESCO/s Learning To Be,
whose four underlying assump-
tions, according to Edgar Faure,
are:

1. the existence of an
international society;

2. each man’'s right to realize
his own potential;

3. development as complete
fulfillment of man; and

4. only lifelong education can
produce “the complete
man”.

MACRO/S also assumes

1. that thereis a Macro Society;

2. that each culture is capable
of enabling men to express
their human potentials in a
variety of ways;

3. that each culture aims to
develop men so that they
find complete fulfillment;
and

Counseling volume an instant success

One of the three CLI Monographs published last year, “Counseling
across cultures,” edited by Paul Pedersen, Walter Lonner, and Juris
Draguns, has become an instant success, and has been reprinted
several times in order to meet the demand for classroom use. The
volume is available for $7.50 from the University Press of Hawaii. Among
the schools and universities to adopt the volume for classroom use are

the following:

Boston University

Bowie State College (Maryland)
California State University, Northridge
George Washington University
Humboldt State University (California)
John Hopkins University

Lane Community College (Oregon)
Northern Arizona University

Northern lllinois University

Ohio State University

Portland State University (Oregon)
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Santa Maria High School (California)
Troy State University (Alabama)
University of Hawaii

University of Kentucky

University of Nevada, Reno
University of Northern Colorado
University of Oregon

University of Pittsburg

University of South Florida
University of the Pacific (California)

4. that each culture is
fundamentally an educa-
tional process, in a larger
non-formal sense, aiming to
further humanize men
throughout their lives.

FOOTNOTES

' MACRO/S materials are available for
perusal in the East-West Culture
Learning Institute Resource Materials
Collection. Further information can be
obtained by writing to Ms. Leticia Sala,
International School, Makati, Metro
Manila, Philippines.

Quoted by Verner Bickley, “Cross-
Cultural Education: The Greatest
Resource", paper (draft) prepared for a
conference on “Emerging Issues in
Cultural Relations in an Interdependent
World"” December 8-10, 1976, East-West
Culture Learning Institute, p. 25.

(o)

THE EAST-WEST CENTER is
a national educational
institution established in
Hawaii by the U.S. Congressin
1960 to promote better
relations and understanding
between the United States and
the nations of Asia and the
Pacific through cooperative
study, training, and research.
Each year more than 1,500 men
and women from many nations
and cultures work together in
problem-oriented institutes or
on “open” grants as they seek
solutions to problems of
mutual consequence to East
and West. For each Center
participant from the United
States, two participants are
sought from the Asian and
Pacific area. The U.S.
Congress provides basic
funding for programs and a
variety of awards, and the
Center is administered by a
public, nonprofit corporation
with an international Board of
Governors.

1777 East-West Road,
Honolulu, Hawaii, 96848




NEW CLI MONOGRAPHS AVAILABLE

The following new publications are available from the University Press of Hawaii, 2840 Kolowalu Street,
Honolulu, Hawaii 96822, USA,

Studies in Kabuki
Its Acting, Music, and Historical Context

James R. Brandon, William P. Malm,
and Donald H. Shively

Here are three illuminating and lively studies of kabuki by three experts in
this popular dramatic art form.

Shively presents one of the best short discussions yet written on the
socioeconomic conditions that nurtured kabuki, the spirit of its conception,
and its rapid early development. Brandon, who has translated, produced,
and directed kabuki dramas, focuses on kata (form or pattern)—its use,
historical development, and aesthetic purpose—as a performance style, a
specific performance technique, and as an individual interpretation. Malm,
a leading authority in Japanese music, discusses the musical tradition that
became kabuki, its origins in the no theater, its instruments, and the
function of music and musicians in the plays. Paperback, $6.50

Culture Learning
Concepts, Applications, and Research
edited by Richard S. Brislin

This work brings together eighteen key essays from the first three volumes of Topics in Culture Learning, an
annual publication of the Culture Learning Institute, and three articies from A New Kind of Sugar, a joint
publication of the Technology and Development institute and the Culture Learning Institute of the East-West
Center.

These essays are multinational and multidisciplinary and have been grouped into three categories:
conceptualization of issues in culture learning, formal education programs, and empirical research. Those on
empirical research focus on learning about other cultures, culture contact, and tourism. The introduction by
Richard Brislin, a research associate with the Culture Learning Institute, places each chapterin its appropriate

context. Paperback, $10.00
Table of Contents The Training of Language Teachers: A Look at the
Future
Introduction to Issues in Culture Learning Peter Strevens
Richard W. Brislin Bilingual Education in the United States, the Pacific

and Southeast Asia
Mark Lester

Music for Multicultural Students

Conceptualization of Issues In Culture Learning
The Mediating Man and Cultural Diversity

Stephen Bochner William Feltz
Psychological Aspects of Cultural Pluralism: Unity ; L - y
and Identity Reconsidered Tef:rt:;’n% Esnn%:,'rih in Asia—An Overview
John W. Berry ’
Beyond Cultural Identity: Reflections Upon Cultural Empirical Research
and Multicultural Man ]
Peter S. Adler Learning About One’s Own, and Other Cultures
In Search of a Home: Colonial Education in Understanding Human Interaction: The Study of
Micronesia Everyday Life and Ordinary Talk
Francis J. Hezel, S.J. Karen Ann Watson

The American Way With Names

Formal Educational Programs H. Van Buren

Teaching the Social Sciences: Innovation in Small Display Rules and Facial Affective Behavior: A
Systems Theoretical Discussion and Suggestions for
James Ritchie Research

A Swedish Approach to International Jerry D. Boucher
Communication
D. Ray Heisey {Continued on Page 14)
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Monographs
(From Page 13)

You Sit
Richard W. Brislin

Culture Contact
Masanori Higa

About Polynesians in
Nineteenth Centuries
Gavan Daws

Identification of

Jesse Harris

Seating as a Measure of Behavior: You Are Where

Sociolinguistic Aspects of Word Borrowing

Looking at Islanders: European Ways of Thinking
the Eighteenth and

Cross-Cultural
Empirical Approach of the Peace Corps

Description of Peace Corps Volunteers' Experience

in Afghanistan

Jacob E. Hautaluoma and Vicki Kaman

On Cross-Cultural Orientation Techniques

Gregory J. Trifonovitch

Tourism

Crumbs From the
Tourism
John Samy

Guinea
Ronald J. May

Table? The Workers' Share in

Tourism and the Artifact Industry in Papua New

The Organization and Marketing of Tourism for

Talent: The

Herbert L. Hiller

Development: An Argument for the Necessity of
Intervention in the Market place

Cultural relations. . .
(From Page 8)

out of action. A measure of the
need for very much larger
allocations for international
projects is reflected in the fact
that the World Bank is spending
nearly 8 billion dollars annually
for its programs. Compared to
this, the 75 million spent by
foundations is a meager amount
and clearly inadequate.
Considering the variety,
magnitude and urgency of needs,

the case for stepping up
international assistance by
foundations is beyond argument.
Apart from currently active
foundations increasing the size of
their support, the question has to
be asked if it is not possible for
each of the 50 or 60 foundations
working in international
philanthropy to convert other
non-international foundations to

devote at least some of their
assets to the interdependent
world issue. An influential

international report on develop-
ment might act as a catalyst in

Mr. Brian Way, noted British authority on creative approaches to education, conducted

workshops for EWCLI participants in March, 1977. Here he is shown with members of the
ESOL (English to Speakers of Other Languages) Educators project activity. Left to right:
Mr. Way, Mrs. Youngsook Kim, Mr. Han-Che Hwu, Mr. J. C. Bhattacharjee, Miss Pairoa
Chotiprasidhi, Mr. Hyeon Seob Song, Mrs. Eva Leung, Miss H.L.G.K. Ratnapala.
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stimulating greater interest in
giving on the part of those who
are now outside the fold. But new
money to be brought into the
field, even if a doubling of giving
takes place, will probably be less
than 200 million dollars, since
foundation assets are fixed. New
ways have, therefore, to be found
for making available funds go a
longer way and cover a larger
ground. This would call for many
more conversations among
foundations and a greater
readiness on their part to
cooperate with other agencies,
including voluntary as well as
government organizations. One
obvious need is for more
information about different types
of opportunities for international
giving. One of the internationally
minded major foundations could
perhaps serve as aclearing house
for such information. This
knowledge could indicate to
smaller foundations especially
how they might be better suited
for services of various kinds, in
partnership with their peers, if

necessary.
It was quite clear to the
conference that international

giving is to be carried out in a fast-
changing world of interdepen-
dent and pluralistic societies,
where the urge for protection of
national dignity and identity and
the global need for cooperation
and mutual understanding
interlock. Given scarce



Members of the East-West Center community received a special treat on February 11
when lolani Luahine (pictured at left), her niece Hoakalei Kamau'u, and approximately
twenty members of the Hawaiian Heritage Dance Company gave a rare performance-
demonstration of ancient Hawaiian hula as part of the East-West Culture Learning
Institute’'s Cultural Manifestations program. Institute participants and staff are interested
not only in the beauty and grace of such performances, but also the social context of the

arts.

resources, which have alternative
uses, the question that arises is:
“To what purposes should they
be dedicated?” The general ideas
that emerged from the panel
discussion bear significantly on
this question. A basic distinction
to be borne in mind is that
between development-oriented
projects and relief measures—
and the former's superiority over
the latter, except when the
survival of large numbers of
people are at stake. Limited funds
are best spent for programs
which are capable of generating
long-term and self-sustaining
results and have a multiplier
impact on the developmental
impulse. To assist out of a sense
of pity for the pooristo permitthe
wrong motive to influence giving.
Neither is assistance to be
conceived in terms of a
demonstration of economic
prowess, as exemplified by the
saying: “If we can put a man on
the moon, we can end third world
poverty too.” More apposite is the

consideration that there is
something wrong with the
position that “industrialized
countries of the west, represent-
ing 18% of the global population,
control roughly 66% of the global
wealth.” But people in developed
countries do not find it easy to
face up to ethical reflections of
this kind.

Style of assistance

Apart from selection of
programs, style of assistance is
important. A messianic religious
impulse, however effective or
appropriate in the past, is out of
place in today's world of proud
and self-conscious nations. Many
third world countries are no
longer tolerant of paternalistic
attitudes on the part of donors,
whose pragmatic cultures make
them reluctant to accept
tardiness in the implementation
of sponsored programs without
on occasions being tempted to
take over the jobs to be done
themselves.

Some of the panelists spoke of
the urgency of taking up projects
to remove skewed perceptions of
cultures other than one’'s ownand
for the clarification of proposals
for this purpose. In the opinion of
one panelist curriculum
development by multicultural
teams and production of films
about non-western cultures were
important. Kenneth Clark's
*‘*Civilization' and Jacob
Bronowski's “Ascent of Man”
depicted the progress of western
man only and therefore new films
on their eastern counterparts
have to be made to obtain a
balanced view of human
progress. Another project could
be an in-depth study of the
question of the necessity as well
as the feasibility of an Asian
theory of the social sciences.

A related issue is the
authorship of research relating to
the developed countries. The
fields to which assistance is

(Continued on Page 16)
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Cultural relations. . .
(From Page 15)

directed need not always be Asia,
Africa and Latin America, as it
would be equally worthwhile to
encourage the study of problems
of the industrialized countries by
third world social scientists. As
the proposer of the idea put it
“Why should not the Americans
also be guinea pigs?” Inter-
national friendship will be
difficult to achieve without the
possibility of making “mutually
consequential” relationships
between developed and
developing nations.
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Panelists from Asian founda-
tions had much to say about
difficulties being experienced by
them in respect of tax laws and
other conditions pertaining to
their activities. But they were
hopeful of favorable changes
taking place and entertained high
expectations of becoming active
internationalists. Though their
current concerns were largely
confined to the domestic area—to
cultural, developmental and
welfare problems—they were
getting ready to make an entry
into the international field, where
their special interests would lie in
the direction of creating new

competencies in developing
countries. They were also
anxious to exchange ideas and
share experiences with their
western colleagues, since they
fully believed that mutual
enrichment could result from it,
as testified by the present
conference. o

Papers from the conference are
currently being edited and will be
published under the title,
“Problems in cultural relations in
an interdependent world.”
Further details of publication will
be carried in a future CLI Report.



