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This feature offers an archive of articles published in other venues during the past year and
serves as a valuable tool to readers of Reading in a Foreign Language (RFL). It treats any topic
within the scope of RFL and second language reading. The articles are listed in alphabetical
order, each with a complete reference as well as a brief summary. The editors of this feature
attempt to include all related articles that appear in other venues. However, undoubtedly, this list
is not exhaustive.

Abdolmaleki, N., & Saeedi, Z. (2024). Brain-based CALL in flipped higher education GE
courses held through LMS: Boosting vocabulary learning and reading comprehension.
International Journal of Educational Technology in Higher Education, 21(1), Article 11.
https://doi.org/10.1186/s41239-024-00442-9

This action research investigated the impact of utilizing Brain Based Computer Assisted
Language Learning (BBCALL) and Flipped Model (FM) on vocabulary learning and reading
comprehension ability of English as a Foreign Language (EFL) learners through the application
of a Learning Management System (LMS). Sixty-one homogeneous non-English major
undergraduates, with no or the least experience of private EFL class participation, were selected
as participants. PET Reading and Cambridge GE Vocabulary Test were selected as assessment
tools. Their progress, individual entry language level, and ability to accomplish the activities
were evaluated. LMS, the major administrative platform monitored participants’ e-portfolios,
performance, and studying process during and after the class. This study is grounded in 12
BBCALL principles called primary and revised Bloom’s taxonomy (knowledge, comprehension,
application, analysis, synthesis, evaluation; remember, understand, apply, analyze, evaluate,
evaluate, and create). To investigate the efficiency of both BBCALL and FM, participants were
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divided into the flipped class (31) and the non-flipped class (30). These two experimental groups
were firstly selected through convenience sampling, pre-tests on the GE vocabulary test and PET
test, then underwent out-of-class main instruction, class attendance, and different class activities,
followed by post-tests. Before class attendance, the students of the flipped class were required to
study the core instruction content, while doing more practice on the supplementary content
including graded reading passages and students’ assignments during the class hours. In the non-
flipped course, the core instructional material was taught within class hours and the videos of all
class sessions were available on the LMS platform for later reference. Results revealed
significantly greater performance of flipped BBCALL participants in vocabulary learning and
reading comprehension. Furthermore, results showed a significantly greater positive change in
the male students’ learning of vocabulary and reading comprehension in the flipped classroom
than in the non-flipped classroom; low-proficient learners benefited the most from the BBCALL.
This study highlighted the role of brain-based techniques in improving vocabulary and reading
comprehension.

Al-Obaydi, L. H., Rahul, D. R., & Pikhart, M. (2024). The effect of online oral reading on
reading comprehension, reading anxiety, and classroom anxiety among EFL learners. Education
and Information Technologies, 29, 2841-2855. https://doi.org/10.1007/s10639-023-11950-y

Al-Obaydi et al. (2024) suggested that the COVID-19 pandemic forced students to learn English
as a foreign language (EFL) online and provided few chances to practice speaking. Oral reading
(or reading aloud strategy) could be expected to bridge the gap between written and spoken
languages, possibly contributing to such language learning outcomes as the development of
reading fluency. The present study aimed to examine (a) the potential effectiveness of oral
reading in an online reading program on reading comprehension; and (b) the relationship among
reading comprehension, classroom anxiety, and reading anxiety. To this end, 200 Iraqi university
students learning EFL were randomly assigned to either the experimental (with the oral reading
intervention; n = 100) or the control group (without the oral reading intervention; n = 100). After
the experimental group received the six-month oral reading instruction, both groups took a
reading comprehension test and completed two questionnaires concerning reading anxiety (the
Foreign Language Reading Anxiety Scale [FLRAS]) and classroom anxiety (the Foreign
Language Classroom Anxiety Scale [FLCAS]). The result of a one-way ANOVA revealed a
statistically significant difference between the two groups in terms of the reading comprehension
scores. Furthermore, Pearson’s r correlations were (a) small and negative between the reading
comprehension scores and the scores on the two anxiety scales; and (b) strong and positive
between the scores on the two anxiety scales. Finally, classroom observations conducted by the
teacher in charge of the program suggested that the participants in the experimental group
enjoyed some benefits of the intervention as they were accustomed to oral reading. Based on the
findings, the researchers emphasized the importance of oral reading even in the online reading
classroom and the necessity of future research on the technology in reading instruction.

Al-Seghayer, K. (2023). The emerging digital-reading practices of EFL learners and their
perceptions of the effects on various aspects of L2 reading. The Reading Matrix: An
International Online Journal, 23(2), 154—176. https://www.readingmatrix.com/files/31-
njzabyws.pdf
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This mixed-method study investigated the emerging digital-reading practices (EDRPs) of Saudi
students learning English. Fifty four females and fifty seven males completed a 19-item survey
regarding EDRPs, and 10 students journaled their practices and thoughts after reading digital
texts in English. The same ten students also participated in individual semi-structured interviews.
Results revealed several approaches that impacted the learners” EDRPs, with selective digital
reading being used most often followed by shallower forms of reading and bouncing reading
behavior. Regarding learners’ reading perceptions when interacting with digital texts, the
participants believed they were more distracted, less able to read reflectively, and less able to
recall the information they read in digital texts. The researcher calls for further investigation of
this important and relevant topic.

Anderson, A., & Anderson, J. (2023). Supporting vocabulary development in a
culturally/linguistically diverse family. Journal of Early Childhood Literacy, 23(3), 427-444.
https://doi.org/10.1177/1468798421995533

This study was aimed at providing a counter narrative to the assumption that students from low-
income or minority groups were literacy impoverished with limited reading materials and with
parents who neither read themselves nor read to their children. As one of the rare studies on how
parents of L2 in “vulnerable” communities supported their children’s vocabulary development,
Anderson and Anderson (2023) reported how Mr. Lee (pseudonym), an immigrant father from
Malaysia to Canada, scaffolded his four-year-old daughter, Susan, to develop her English
vocabulary in shared book reading. Mr. Lee mainly employed multiple strategies to explain the
meanings of words, including verbal explanation; verbal explanation supported with relevant
illustration; verbal explanation combined with gestures or demonstrations; and prompting the
child to recall previous experiences. Although it highlighted how an immigrant father supported
his daughter in countering negative assumptions about immigrant and refugee families, the study
pointed out that it did not argue against programs with the assumptions.

Arends, K. J., & Fonseca, K. (2024). From word recognition skills to reading for the meaning of
a science text. South African Journal of Childhood Education, 14(1), 2223-7674.
https://doi.org/10.4102/sajce.v14i1.1323

Arends and Fonseca’s (2024) two-day long qualitative case study reported on how well 25
students, who were randomly selected from 148 children from different classes of Grade 4 in
South Africa, read a science text about the Komodo dragon in English. English was the medium
of instruction, but very few of the children used it as a primary language at home. Most of them
came from low-income families. Their performance of reading comprehension was assessed by a
custom-designed test, a written summary of the content, and drawings that the children had
imagined how a Komodo dragon looked like. Results showed that the children had a very low
ability to read expository texts. They were unable to apply inferencing skills and did not read
cohesively across sentences or paragraphs. Their vocabulary or content knowledge was limited.
Given the findings, the researchers called for the development of academic language skills in the
early grades.
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Armut, M., & Kara, M. (2024). How do L2 learners of Turkish read texts with graphics? An eye-
tracking study. Education and Information Technologies, 29(4), 4699—4743.
https://doi.org/10.1007/s10639-023-12017-8

Highlighting reading texts with graphs, this study investigated how the processes of reading
graphics and related multiple-choice questions were related to characteristics of L2 learners of
Turkish (e.g., gender, age, mother tongue). Graphics are diagrams that display data and are
extensively used in conjunction with texts in scientific journals, as well as written and electronic
media in daily life. Employing the eye-tracking technique, this study investigated (a) whether
there was a relation between success in the understanding of graphics and success on the
TOMER/DILMER (i.e., language teaching centers in universities) comprehension exam; (b)
whether eye-movement parameters (including the first fixation, total fixation, number of the
fixation, total visit time, number of visits) differed according to gender, direction of reading in
the mother tongue, university department, education level, opting for graphic questions on,
graphic reading success, age, country, and mother tongue. The participants were 115 foreign
learners of Turkish at the B1 level, with 21 for the pilot and 94 for the main study. Results
indicated that there was a moderate, positive, and significant relationship between the graphic
questions and the TOMER/DILMER comprehension exams. Furthermore, the duration of the
first fixation was only affected by the level of education variable; the total fixation was affected
by gender and success on the graphic questions; the number of fixations was related to the
variable of opting for questions with graphics on TOMER/DILMER exams; the total visit time
was only affected significantly by success on the graphic questions; and the number of visits was
significantly affected by the variables of level of education and opting for questions with
graphics on TOMER/DILMER exams. Altogether, the findings provided evidence that multiple-
choice questions with graphics could be used as a test type in the field of teaching Turkish as L2
at different levels. The findings also revealed what should be considered when teachers and
researchers prepare such exams. Finally, the researchers emphasized that TOMER/DILMER
courses should provide instructions on reading and understanding graphics.

Aurora, M., & Farkas, G. (2023). Paraprofessional instructional assistants raise the reading
performance of Latina/o first graders in a low-income district. Remedial and Special Education,
44(4), 308-318. https://doi.org/10.1177/07419325221134919

Aurora and Farkas (2023) evaluated how well bilingual paraprofessionals (i.e., teaching
assistants) could promote foundational literacy skills of Latina/o students in the United States by
comparing the English reading test scores of students in schools that received biliterate
instructional assistants (BIAs) with those of students in comparison schools that did not receive
BIAs within the same district. Six schools (with 481 students) receiving 27 BIAs and five non-
BIA schools (with 384 students) that matched at least one of the six BIA schools were selected in
the study. Data analyses were conducted at the school and student levels. The comparative
interrupted time-series analysis was used to compare school-based data, and regression analysis
was employed to analyze student-level data. Results indicated that schools receiving BIAs
averaged .825 of a standard deviation higher than the control group on the Oral Reading Fluency
subtest, which was marginally significant; students within BIA schools performed .193 of a
standard deviation higher compared with their peers in comparison schools, and it was
significant. Given the results, the researchers called for a policy to provide more schools with
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extra funding and teachers with extra support and assistance, particularly those with larger class
sizes and greater numbers of students with learning needs.

Bai, B., & Wang, J. (2023). Conceptualizing self-regulated reading-to-write in ESL/EFL writing
and investigating its relationships to motivation and writing competence. Language Teaching
Research, 27(5), 1193—-1216. https://doi.org/10.1177/1362168820971740

This paper explored Self-Regulated Reading-to-Write (SR-R2W) in the ESL/EFL context.
Reading-to-Write (R2W) is a learning strategy by which one uses reading as a source of
knowledge to inform writing. Self-regulated learning describes self-initiated, proactive learning.
SR-R2W, then, is the self-initiated practice of reading to improve one’s writing skills. Given that
a framework for SR-R2W is lacking, the current research aimed to propose such a framework
and explore SR-R2W as it pertains to younger (i.e., K-12) ESL/EFL learners. The proposed
framework describes a process during which an individual will read to acquire knowledge for
writing, such as grammatical conventions and lexical items. This may be done through three
strategies—mining reading (i.e., exposure to improve writing output), writerly reading (i.e.,
evaluation of reading material), and cognitive strategies (i.e., elaboration and information
organization). Later, this individual will recall this information and utilize it during the writing
process. The writing process is broken into three steps—pre-writing (i.e., planning), during-
writing (i.e., text generation and monitoring), and post-writing (i.e., revising). This framework
was applied in an empirical study with 458 fifth graders in Hong Kong. Participants completed
both a questionnaire and a writing test. The questionnaire contained a combination of questions
about SR-R2W experiences and motivation. Strategies included those from the framework, such
as mining reading, recalling while reading, cognitive strategies, and peer revision. Motivations
were self-efficacy, perceived utility, and interest in writing. The writing competence test
prompted participants for a narrative story based on a set of pictures. Results indicated that SR-
R2W practices were positively correlated to writing competence. More specifically, all four of
the strategies individually had positive relations to writing competence, suggesting that these
strategies work together during SR-R2W to positively influence writing output. Additionally, the
three motivation variables were positively correlated with SR-R2W strategy use, indicating that
the more motivated the student, the more likely they are to leverage these strategies. Based on
these findings, teachers should motivate students and guide them to better leverage SR-R2W
strategies. Further research should look to adopt this framework and assess these variables for
other demographics.

Bernardo, A. B. I. (2023). Growth mindset and reading proficiency of ESL learners: Examining
the role of students’ socioeconomic status using PISA 2018 Philippine data. European Journal of
Psychology of Education, 38(2), 675—693. https://doi.org/10.1007/s10212-022-00629-6

Bernardo (2023) sought to investigate the relationship between the growth mindset and reading
proficiency of ESL learners, highlighting one contextual factor—students’ socioeconomic status
(SES)—which might moderate the relationship between the two. A growth mindset refers to the
belief that important human qualities, such as intelligence, can be changed. Two hypotheses were
proposed:

1. Belief in the growth mindset would positively predict the English reading proficiency of
Filipino 15-year-old ESL learners.
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2. The positive relationship between growth mindset and English reading proficiency would be
consistent across SES levels, or there would be no interaction effect between SES and growth
mindset.

The data were from a Programme for International Student Assessment (PISA) 2018 database
with 6766 Filipino high school students speaking English in school. Hierarchical regression
analyses were employed. Three teacher-related variables were controlled: (a) perceived teacher
feedback; (b) perceived teacher stimulation of reading engagement; and (c) perceived teacher
enthusiasm. Additionally, three motivation-related variables were controlled, namely, student
reading enjoyment, student reading self-concept and student task mastery motivation. Results
indicated that SES moderated the relationship between growth mindset and reading proficiency.
The positive relationship between growth mindset and English reading proficiency became
weaker as the students’ SES decreased; the relationship was nonsignificant among students with
the lowest SES. Given the findings, the researcher underscored the importance of resources in
the learning environment when we discuss the role of growth mindset in improving learning
outcomes.

Boori, A., Ghazanfari, M., Ghonsooly, B., & Baghaei, P. (2024). A cognitive diagnostic
modeling analysis of the reading comprehension section of an Iranian high-stakes language
proficiency test. International Journal of Language Testing, 14(1), 17-33.
https://doi.org/10.22034/ij1t.2023.399561.1256

Boori et al. (2024) sought to identify the best-fitting cognitive diagnostic model (CDM) for the
reading comprehension section of an Iranian high-stakes language proficiency test (i.e., the
Islamic Azad University English Proficiency Test) and to use the model to diagnose the strong
and weak points of the test takers. CDMs were mathematical models that explained the
interaction underlying the attributes (or subskills) of reading comprehension. Employing the data
of 1152 test takers, six CDMs based on different assumptions of the relationship between
attributes (e.g., compensatory, non-compensatory, additive) were compared in terms of relative
and absolute fit statistics at the test-level. In compensatory CDMs, the assumption was that the
absence or a low level of competence on attributes could be compensated for by the presence or
a high level of competence on the other attributes. However, non-compensatory models assumed
that the absence or a low level of competence on one attribute could not be compensated for by
the presence or a high level of competence on the other attributes. It was found that the
Generalized Deterministic, Inputs, Noisy “and” Gate (G-DINA) model outperformed compared
to the other five models. The G-DINA model comprised all possible interactions and main
effects of the attributes. Based on the G-DINA model, with a Q-matrix of five attributes (i.e.,
vocabulary, grammar, making an inference, understanding specific information, and identifying
explicit information), the results showed that making an inference and vocabulary were the
hardest attributes, and understanding specific information was the easiest one, followed by
grammar and identifying explicit information. Overall, the issues investigated in this study have
significant implications for test developers, teachers, and students.

Carney, N. (2024). Referencing word and phrase lists in an online vocabulary notebook.
Language Teaching Research, 28(1), 253-272. https://doi.org/10.1177/1362168821997613
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Carney (2024) pointed out that despite the pedagogical usefulness of vocabulary lists developed
by using large corpora, little had been reported on their actual applications for vocabulary
learning partly because language teachers and learners tended not to be aware of such lists. It is
not unusual for them to collect words and phrases in vocabulary notebooks ineffectively without
considering their frequency and/or usefulness. To address this issue, the present study aimed to
examine the relationship between learners’ self-selected vocabulary items and reference lists,
which were installed in an online vocabulary notebook that automatically provided learners with
information on the appearance of their self-selected vocabulary items on the reference lists. This
study also explored the consequences of the system on the learner's choice of vocabulary items
and reading materials. The participants were 29 Japanese female university students who
majored in English. They were supposed to engage in one-semester-long self-selected reading
activities and collect at least ten new vocabulary items per week in the online vocabulary
notebooks, where eight reference lists were employed to help the participants know which
vocabulary item appeared on which list. An open-ended questionnaire survey was administered
in the twelfth week to understand the consequences of the vocabulary notebook system.
Furthermore, six out of 29 students participated in the end-of-the-term semi-structured interview.
Examining the vocabulary notebooks revealed that the participants tended to collect most of their
vocabulary items from two test-related vocabulary lists (i.e., the TOEFL list and the TOEIC-2
list). In addition, the non-negligible number of vocabulary items was off the list. It was also
found that few multi-word expressions were collected by the participants. The survey and
interview suggested that despite no effects of the system on learner choice of reading materials,
some participants decided which vocabulary items should be included in the vocabulary
notebooks based on the results of reference lists. In the conclusion section, the researcher
emphasized the importance of designing pedagogical tools supported by vocabulary research.

Chang, A. C.-S. (2024). Effects of times of repetition, text features, and vocabulary knowledge
on EFL learners’ oral reading rates. The Reading Matrix: An International Online Journal, 24(1),
36-52. https://www.readingmatrix.com/files/32-gh63p7mi.pdf

Chang (2024) suggested that although repetition could play an important role in L2 oral reading
to enhance its fluency, the jury was still out on the optimal frequency of repetition. In addition, it
was possible that the development of oral reading fluency would be affected by some important
factors neglected in previous L2 studies, including text and reader characteristics. The present
study thus aimed to examine the effects of the number of repetition times, two text characteristics
(text length and type), and reader proficiency (sight vocabulary knowledge and phonological
decoding skills) on L2 oral reading speeds. The participants were 49 Chinese university students
learning English as a foreign language. Before participating in the oral reading program, they
took two tests measuring sight vocabulary knowledge and phonological decoding skills,
respectively. Each session of the 27-week oral reading program asked them to read one text
aloud six times and their reading speeds were recorded every time (the first five times recorded
by themselves and the sixth time by teaching assistants). Three types of texts were prepared: nine
short conversational texts, nine long conversational texts, and nine monologic texts. Hierarchical
linear modeling was used to examine the nested data where repetition times, text characteristics,
and reader proficiency were Level 1 variables while oral reading speeds were Level 2 variables.
It was found that the increasing number of repetition times statistically significantly contributed
to the improvement of oral reading speeds, although the difference between Times 5 and 6 was
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not statistically significant possibly because of anxiety caused by the presence of the teaching
assistants. Regarding text characteristics, no statistically significant difference was found in text
length, whereas the monological texts were read statistically significantly faster than the
conversational ones. Based on the findings, the researcher discussed some pedagogical
implications, including repetition times, texts used for oral reading practice, and scaffolding for
learners with low reading proficiency.

Chen, J., Li, C.-H., Chen, G., & Fu, H. (2023). Individual differences in self-regulated learning
profiles of Chinese EFL readers: A sequential explanatory mixed-methods study. Studies in
Second Language Acquisition, 45(4), 955-978. https://doi.org/10.1017/50272263122000584

Chen et al. (2023) emphasized the importance of self-regulated learning in L2 acquisition, but
little research had been conducted on self-regulated L2 reading, especially in Chinese contexts.
In addition, the researchers pointed out that previous studies on self-regulated learning tended to
employ a variable-centered approach (i.e., examining the predictability of predetermined
independent variable(s) on the dependent variable(s)), suggesting the necessity of applying a
person-centered approach (i.e., understanding learner profiles by considering the relationship
among multiple intra-individual variables). The present study aimed to examine Chinese EFL
learners’ self-regulated learning strategy use during reading to explore their self-regulated
learning profiles. This study also investigated the relationship between such learner profiles and
individual factors including gender, reading proficiency, grade, and motivational beliefs. This
study comprised three phases by employing a sequential explanatory mixed methods research
design. In Phase 1, 1,113 Chinese high school students learning English as a foreign language
participated in a questionnaire survey concerning three kinds of self-regulated learning strategies
(cognitive, metacognitive, and motivation-regulation strategies) and motivational beliefs. They
also took an English reading comprehension test. Among the participants, 16 students were
randomly sampled for semi-structured interviews in Phase 2. The quantitative and qualitative
results were then integrated in Phase 3. The results of a latent profile analysis showed that there
were three profiles of the participants’ self-regulated learning strategy use: high, medium, and
low levels of strategy use. While some motivational factors predicted the differences among the
three groups, reading comprehension scores were a statistically significant predictor only for the
differences (a) between high and low profiles; and (b) between high and medium profiles. This
was possibly due to a number of factors that were intertwined with one another, which was also
observed in the qualitative findings from the interview data. Based on the results, the researchers
emphasized the need for more research on effective teaching/intervention to understand and
enhance language learners’ self-regulated learning strategy use in reading.

Chen, M. R. A., & Lin, Y. H. (2024). A reflective e-learning approach for reading, thinking, and
behavioral engagement. Language Learning & Technology, 28(1), 1-20.
https://hdl.handle.net/10125/73548

Chen et al.’s (2024) 13-week-long study employed a quasi-experimental design to explore the
impact of a reflective reading-based e-learning approach on reading comprehension, reflective
thinking, and behavioral engagement. This approach featured scanning for main ideas,
responding to questions, writing reflective memos, and taking notes in the e-learning system.
One hundred and one freshmen from northern Taiwan were selected as participants with 50
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students in the experimental group and 51 in the control group. The experimental group was
instructed to use the reflective reading e-learning approach, while the control group followed the
conventional e-learning approach or regular reading strategies (i.e., reading the textbook,
answering textbook questions, and taking notes in the e-learning system). The reflective thinking
was interpreted by designing a reflective thinking questionnaire into four factors:
comprehension, habitual action, reflection, and critical reflection, with each one consisting of 15
items surveyed on a 5-point Likert scale. The participants’ prior English language proficiency
was measured and reading comprehension of the units was monitored. The learning records of
participants’ behavior engagement comprised Reading time (the total spent in minutes as
reading), Marker list (several markers added as scanning), Quiz score (question scores as a
response), and Memo list (many memos as reflective reading). Results revealed that the learners
in the reflective reading-based e-learning group had significantly better performances in reading
comprehension and behavior engagement. The findings contributed to interpreting the
complicated relationship among reading, thinking, and behavioral engagement by employing the
reflective e-learning approach and guiding students to employ the new technology in improving
their reading behaviors.

Chen, T., & Zhang, D. (2023). Different aspects of vocabulary depth knowledge in L2 Chinese
reading comprehension: Comparing higher- and lower-proficiency readers. Foreign Language
Annals, 56(3), 786—806. https://doi.org/10.1111/flan.12687

Previous studies on L2 reading had suggested that linguistic knowledge (i.e., grammar and
vocabulary knowledge) played a critical role in L2 reading comprehension. Meanwhile, Chen
and Zhang pointed out that most of such studies were conducted in L2 English contexts, making
its role in L2 Chinese reading underexplored. Furthermore, given that vocabulary knowledge
could be subcategorized into vocabulary size and depth, it was necessary to understand how the
two types of linguistic knowledge, as well as the two different aspects of vocabulary knowledge,
independently affected L2 Chinese reading. The present study also aimed to examine the
potential role of L2 reading proficiency in moderating the relationship between linguistic
knowledge and reading comprehension. To address these issues, the present study sampled 238
adult learners of Chinese as a second language. The participants took a multiple-choice cloze test
measuring reading comprehension and completed a grammar knowledge task, a vocabulary size
task, two vocabulary depth tasks measuring the knowledge of polysemy and synonymy, and a
memory span task measuring working memory as a covariate. The results of hierarchical
regression analyses revealed that, overall, grammar and vocabulary knowledge statistically
significantly predicted reading comprehension respectively, the former of which had stronger
effects than the latter. In addition, the knowledge of polysemy and synonymy also statistically
significantly predicted reading comprehension, respectively. After dividing the participants into
high or low reading proficiency levels depending on their reading comprehension test scores, it
was found that although grammar knowledge was a statistically significant predictor of reading
comprehension in both levels, it explained much more variance in reading comprehension in the
high reading proficiency level. Furthermore, vocabulary size was a statistically significant
predictor only in the low reading proficiency level. In contrast, vocabulary depth statistically
significantly predicted reading comprehension scores only in the high reading proficiency level.
Based on the results, the researchers suggested the possibility that less proficient readers tended
to rely on vocabulary size, while more proficient readers were able to utilize vocabulary depth.
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Chen, T., & Zhang, D. (2024). Lexical ability in L2 Chinese reading comprehension: Path
analysis comparing higher- and lower-proficiency learners. International Journal of Bilingual
Education and Bilingualism, 27(1), 144—158. https://doi.org/10.1080/13670050.2022.2162332

Chen and Zhang’s (2024) study investigated how different facets of Chinese lexical ability (i.e.,
morphological awareness, character knowledge, and vocabulary knowledge) jointly contribute to
L2 Chinese learners’ reading comprehension, and whether the effects of the three facets of
lexical ability on reading comprehension were different between higher- and lower-proficiency
L2 Chinese earners. Participants were 201 adult fluent English speakers (M = 22.95 years old)
studying Chinese in China. Their morphological awareness, character knowledge, vocabulary
knowledge, grammatical knowledge, short-term memory, and reading comprehension were
measured. Path analyses were conducted for all participants and then separately for a higher- and
a lower-proficiency group. Results indicated that morphological awareness and vocabulary
knowledge significantly and directly contributed to reading comprehension; morphological
awareness and character knowledge had direct effects on vocabulary knowledge. The results also
revealed that higher- and lower-proficiency learners had different patterns of relationships. The
contribution of morphological awareness and vocabulary knowledge to reading comprehension
was stronger in the higher-proficiency group than in the lower-proficiency group. The
contribution of character knowledge was greater in the lower-proficiency group than in the
higher-proficiency group. The researchers concluded that higher-proficiency learners relied more
on morphological awareness and vocabulary knowledge, whereas lower-proficiency learners
drew largely upon their character knowledge. This study highlighted distinct contributions of
different facets of lexical ability to L2 Chinese readers overall and to higher- and lower-
proficiency learners.

Chinpakdee, M., & Gu, P. Y. (2024). The impact of explicit strategy instruction on EFL
secondary school learners’ reading. Language Teaching Research, 28(1), 296—
319. https://doi.org/10.1177/1362168821994157

The current study investigated the impact of strategy-based instruction (SBI) on the reading
abilities and perceptions of Thai EFL learners. Sixty-two eleventh-grade students participated in
the study, with 30 students receiving SBI and 32 receiving standard reading lessons. Over a 10-
week period, the SBI group received explicit instruction in reading preparation, note taking,
inference making, summarizing, and other reading strategies. The intervention lesson plans
included the following stages: preparation, exploring the target strategies, practice, evaluation,
and expansion. All students completed three reading tests, and six students from each group
completed think-aloud reading activities. To gain insights into students’ perceptions of the SBI,
students in the intervention group participated in learner group interviews. Results revealed that
students who received SBI outperformed those in the comparison group on both the post-
intervention reading test, which occurred after the last SBI lesson, and the delayed post-test,
which occurred five weeks after the SBI lessons ended. Also, students’ performance on the
think-aloud reading activities and their responses during the interviews indicated that the SBI
positively impacted students’ strategic approaches to reading and their confidence in their
reading abilities. Given the results and previous researcher, the researchers encouraged language
instructors to include SBI in their language classrooms.
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Chung, E. S. (2024). Second language processing of errors in Korean-to-English machine
translated output. Language Learning & Technology, 28(1), 1-23.
https://hdl.handle.net/10125/73550

This study explored how ESL/EFL learners critique English outputs of machine translation
(MT). MT is a common tool for foreign language learners of all levels, but it remains unclear
how learners actively engage with translated materials and how well they are able to identify MT
errors. To explore these ideas, the researchers gave a series of machine translation judgment
tasks to two groups of Korean-speaking ESL students from a university in Seoul. There were 47
participants in total. The judgment tasks were a mix of correct and incorrect machine translations
from Korean into English and participants had to rank the accuracy/inaccuracy on a 4-point
Likert scale. The incorrect translations also contained a mix of morphological, semantic, and
syntactic errors so that participant responses could be assessed based on the linguistic category of
the errors. Additionally, prompts were displayed in two different formats, at random. In one
format, the Korean source text was shown and then the English translation, without any access to
the source Korean. The other format displayed both texts concurrently. The texts were brief and
included complex sentence structures that could trigger MT errors. Participants were divided into
low-proficiency and high-proficiency groups based on an English proficiency task consisting of
Cloze tests. During the judgment tasks, response times were also tracked. Results showed
interesting differences between proficiency groups as well as display formats. Perhaps
expectedly, high-proficiency learners were generally more adept at identifying inaccurate
translations, but the types of errors the two groups focused on also differed. High-proficiency
learners tended to take the longest time judging semantic inaccuracies whereas low-proficiency
learners took longer on syntactic inaccuracies than other types. Display format also resulted in
differences. While the accuracy of the judgments was not significantly changed, processing time
was significantly increased when both texts were displayed simultaneously. Lastly, results
indicated that participants from both groups took longer to judge accurate translations than
inaccurate ones, indicating they were being careful before accepting MT output as correct. This
indicates learners do not blindly accept MT output and, instead, assess it to the best of their L2
abilities. Based on the results, the researcher suggested the following pedagogical strategies:
exposing learners to MT with intention and coaching them with multiple examples of acceptable
and unacceptable translations.

Chung, Y., & Révész, A. (2024). Investigating the effect of textual enhancement in post-reading
tasks on grammatical development by child language learners. Language Teaching Research,
28(2), 632—653. https://doi.org/10.1177/13621688211005068

Chung and Révész’s (2024) study investigated the extent to which textual enhancement in post-
reading tasks could improve child foreign language learners’ grammatical knowledge, which was
indicated by the third person -s morpheme. Textual enhancement referred to modifying texts to
make the third person -s morpheme more physically salient through underlining and boldfacing.
Different from during reading textual enhancement approaches, this study incorporated textual
enhancement into task-based reading sequences in the post-task stage. Participants were 49
fourth graders, with an average age of nine, from three intact classes at a local elementary
school, and participated in task-based reading lessons in their own classroom contexts. They
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were randomly assigned to two groups separately involved textual enhancement (+TE) and
without it (-TE). This study employed a pretest-posttest design, with six treatment sessions. The
pretest and posttest included a TOEFL primary test, a grammaticality judgement list (GJT), and a
post-study questionnaire in the posttest. A mixed-model ANOVA analysis was conducted, and
the results revealed that participants in the TE group demonstrated significantly greater learning
gains with a small effect size, as compared to the other one (-TE). The findings provided
evidence that integrating textual enhancement into the post-task phase may be an effective means
of grammatical knowledge improvement. This means may draw learners’ attention to linguistic
form during the post-task phase which does not distract learners’ attention to meaning when they
read text.

Diasti, K. S., Murniati, C. T., & Hartono, H. (2023). The implementation of KWL strategy in
EFL students’ reading comprehension. Journal of English Teaching, 9(2), 176—185.
https://doi.org/10.33541/jet.v912.4676

Diasti et al. (2023) examined the effectiveness of teaching the KWL (Know, Want, Learned)
strategy to EFL university students, an underexplored learner population in previous studies, on
their strategy use in L2 reading instruction. The present study employed a qualitative research
design, where 12 EFL students used the KWL strategy in a reading class and participated in a
focus group. In the focus group, the participants were asked about their reading difficulties,
coping strategies to overcome such difficulties and their perceptions of the KWL strategy. It was
found that the participants reported various kinds of reading difficulties, including issues
concerning cognitive process during reading, text type, and vocabulary. In addition, the
participants perceived the KWL strategy as useful and motivating in their reading experiences.
Based on these findings, the researchers concluded that the KWL strategy should be introduced
in higher education because it could contribute to learners’ engagement and autonomous reading
process.

Dang, T. N. Y., & Long, X. (2024). Online news as a resource for incidental learning of core
academic words, academic formulas, and general formulas. TESOL Quarterly, 58, 32—62.
https://doi.org/10.1002/tesq.3208

This study explored the use of online news as a viable source for incidental learning of academic
words and formulas that are typically difficult to learn from explicit classroom or textbook
instruction. Incidental learning of language is learning that occurs through meaning-focused
activities such as reading a book, watching a TV show, etc., and it can typically expose students
to a wider range of vocabulary compared to textbooks. To investigate this, the study pulled from
previous research on incidental learning and used a corpus-based approach using the Voice of
America (VOA) online news platform to analyze how much ESL/EFL learners would need to
engage with material on VOA to incidentally learn significant portions of academic word lists
and formula lists. Twenty-six corpora from VOA were created spanning several topics. These
corpora were compared against two word lists and two lists of formula to assess how many items
in the lists occurred in the corpora and how many times the items occurred. Based on previous
research, 5, 12, and 20 occurrence thresholds were counted. Using two reading speed
estimates—200 words per minute (WPM) and a more conservative 150 WPM—the authors then
calculated how much a learner would need to read of the VOA corpora to incidentally learn a
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large percentage of the word and formula lists. The analysis assumed 40 minutes of reading for
five days per week. For readers at an average of 200 WPM, over 90% of the words in the word
lists occurred at least five times in only three months, and still almost 75% of them 20 or more
times. Similarly, even for slower readers at 150 WPM, the numbers were roughly the same by
six months. Analysis indicated that formulas would take a significantly longer time to gain
similar levels of exposure, with roughly two or more years being needed to achieve similar levels
of exposure compared to the word lists. The authors concluded by suggesting that instructors
encourage their students to practice reading online news outside of the classroom on a regular
basis to gain consistent exposure to words and formulas.

Elgort, 1., van de Wetering, R., Arrow, T., & Beyersmann, E. (2024). Previewing novel words
before reading affects their processing during reading: An eye-movement study with first and
second language readers. Language Learning, 74(1), 78—110. https://doi.org/10.1111/lang.12579

Elgort et al.’s (2024) study used the eye-tracking technique to examine the effect of previewing
pseudowords and their definitions on their subsequent processing during reading. The
participants were 102 students from two universities, with 49 L1 and 53 L2 students. Employing
a within-participant design, participants attended two experimental sessions on separate days and
read two different passages. Definitions of the pseudowords were either previewed before
reading or reviewed after reading. The procedure for the first condition was “exposure to target
item and definition—passage reading—participant verbal explanation of target item meaning,”
while that of the other condition was “passage reading—participant verbal explanation of target
item meaning—exposure to target item and definition.” The results revealed that previewing
definitions of the pseudowords significantly affected eye movement measures of the
pseudowords. Furthermore, the influence of previewing pseudowords on processing differed for
L1 and L2 readers. In addition to the effect of previewing on processing, the study also examined
how previewing pseudowords influenced the learning outcomes of the pseudowords. Word
learning was measured with two posttests: (a) a meaning generation task, in which pseudowords
(e.g., frount) were presented in short sentences (e.g., “It takes time to frount as you know”), and
the participants were instructed to write down their meanings in English; and (b) a multiple-
choice cloze task, in which the participants were instructed to choose one from four choices to
complete a sentence. Previewing pseudowords did not affect word learning on the meaning
generation task but on the multiple-choice cloze posttest. Encountering novel words in reading
followed by definitions resulted in somewhat more accurate responses for L1 but not L2
participants. These findings contributed to the understanding of how anterior and posterior
affordance of word meaning influenced the reading behaviors of L1 and L2 readers.

Farjami, A. (2023). Amalgamation of technology use and collocation-focused tasks in the
expansion of reading comprehension capability of Turkish EFL learners after Covid-19 period
biographical information. Shanlax International Journal of Education, 11(3), 83-91.
https://doi.org/10.34293/education.v1113.5892

Highlighting the role of collocation knowledge in L2 reading this quasi-experimental study
investigated how collocation-focused extracurricular activities affected learners’ reading
comprehension abilities. Collocations are words that occur together with high frequency and
have a certain mutual expectancy. The participants comprised 60 intermediate students (30 in the
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experimental group and 30 in the control group) from a Turkish government university who took
online education after the pandemic Covid-19. The experiment lasted for 10 weeks with one 90-
minute session every week. Both the experimental and control groups received the same online
training on how to improve their reading abilities. The experimental group received an additional
collocation-focused extracurricular program as an after-class assignment by presenting
collocations and raising students’ awareness of collocations by identifying exercises.
Independent samples #-test analysis revealed a statistically significant difference between the
experimental and control groups’ reading comprehension scores. Finally, this study presented a
variety of activities to help students learn collocations.

Gao, Y.-L., Wang, F.-Y., & Lee, S.-Y. (2023). The effects of three different storytelling
approaches on the vocabulary acquisition and response patterns of young EFL students.
Language Teaching Research, 27(5), 1078—1098. https://doi.org/10.1177/1362168820971789

Acknowledging the impact of storytelling in vocabulary development of EFL and ESL students,
this experimental study compared the effect of three storytelling approaches (storytelling only,
storytelling with word focus, and storytelling followed by supplementary activities). The study
further compared students’ response patterns during storytelling sessions, including recall and
relate. Recall referred to students recalling words or facts from stories under teacher guidance or
to students making associations between words and stories. Relate was students proactively
relating their own background knowledge to the story. The participants were 134 third-graders
from the same public elementary school in an EFL context, with 48 students in the storytelling-
only group (S), 41 students in the storytelling-with-word-focus group (S+W), and 45 students in
the storytelling-with-supplementary-activity group (S+A). Each group received the same class
teaching instruction time (i.e., 270 minutes, nine sessions with 30 minutes each session). Results
indicated that the storytelling alone group (S) achieved the best performance on the delayed word
test. The groups (S and S+W) that heard more stories generated more responses than the (S+A)
group. Given the findings of the positive impact of the storytelling alone group on vocabulary
acquisition and engagement in the storytelling practice, the researchers advocate the natural
storytelling approach, devoting more class time to stories and giving storytelling a more
prominent role.

Graham, S., Silva, M., & Restrepo, M. A. (2022). Reading intervention research with emergent
bilingual students: a meta-analysis. Reading and Writing, 36, 2433-2464.
https://doi.org/10.1007/s11145-022-10399-8

This meta-analysis explored the impact of reading instruction on the English reading abilities of
emergent bilinguals. Specifically, this meta-analysis focused on pre-K-12 students attending
school in the United States. The inclusion criteria included English as the language of
instruction, student participants had to be current students in the United States, and treatment
intervention was assessed for reading comprehension, reading fluency, and/or vocabulary
knowledge. A total of 32 papers with 3,563 emergent bilingual students were used for this meta-
analysis. Results revealed that reading instruction had a positive impact on emergent bilinguals’
reading comprehension and reading performance on standardized reading tests, regardless of
grade level; however, no statistically significant effect was found for reading fluency.
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Habib, F., & Watkins, P. (2023). Investigation of attitudes and barriers to extensive reading
project in Saudi female English as a foreign language preparatory year program students and
teachers. The Reading Matrix: An International Online Journal, 23(2), 47-66.
https://readingmatrix.com/files/31-dtj6vibs.pdf

Habib and Watkins (2023) pointed out that although extensive reading in L2 contexts had been
believed to be effective in some language learning outcomes (e.g., the development of reading
proficiency, vocabulary acquisition), it has not been frequently implemented in Saudi Arabia.
The researchers first reviewed some reasons for potential hindrances to extensive reading
practice, such as the large number of required reading materials, the length and duration of
extensive reading programs, teachers’ efforts and roles, reading culture, stakeholders’ attitudes
toward extensive reading, familiarity with the benefits of extensive reading, and effective ways
of monitoring and evaluating extensive reading. Based on the literature review, the present study
aimed to examine the attitudes of EFL learners and teachers toward an extensive reading
program implemented at a university in Saudi Arabia. Their perceptions of potential obstacles to
extensive reading practice were also examined. To this end, the researchers argued that the
present study employed a sequential explanatory mixed methods research design. Saudi female
students learning English as a foreign language participated in an online questionnaire survey. In
addition, semi-structured interviews were conducted with six students and two teachers. The
quantitative data from the online questionnaire survey revealed the students’ positive attitudes
toward the extensive reading practice, and the qualitative data from the semi-structured
interviews suggested that both students and teachers provided affirmative responses to the
effectiveness of extensive reading and its enjoyment. It was also found that the perceived
challenges concerning extensive reading practice were related to reading materials, students,
teachers, the extensive reading program, and reading culture. Based on the findings, the
researchers emphasized the necessity of future research on the ways of promoting extensive
reading practice.

Harrison, G. L., & Boulet, L. (2024). Assessing executive function influences on reading
comprehension in French immersion. Canadian Journal of School Psychology, 39(1), 87-99.
https://doi.org/10.1177/08295735241227511

Having its theoretical underpinning in Miyake et al. (2000) model of executive function, the
research by Harrison and Boulet (2024) investigated the influence of executive function on
children’s L2 reading comprehension in French immersion. The model posited that executive
function processes included working memory (i.e., maintaining and updating information),
inhibition (i.e., focusing on the relevant and the deliberate suppression of attention to the
irrelevant), and cognitive flexibility or shifting (i.e., shifting between mental sets, stimuli
attributes, or strategies as task demands change). The participants were 34 out of 47 third-grade
children in three classrooms of a French Immersion program. They were all native English
speakers. Executive function measures were administered in English and reading measures were
administered in French. Working memory was measured with the Digit Span Backward subtest
of the Wechsler Intelligence Scale, which required children to orally repeat increasingly longer
number strings in the reverse order. Inhibition was measured with the Color-word Interference
Test from the Delis Kaplan Executive Function System where participants were required to name
the color of the ink in which the letters were printed and not the word (e.g., responding “blue” to
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the word “red” printed in blue ink). Shifting was measured with three tests: (a) The Trail Making
Test (DKEFS), where children completed three conditions assessing their ability to connect
numbers in the sequence displayed on a page (Number Sequencing), connect letters in
alphabetical sequence on a page (Letter Sequencing), and alternately switch between connecting
numbers and letters in sequence (Number-Letter Switching); (b) the Letters-Numbers-Colors
condition of The Rapid Automatized Switching (RAS) task which required children to name a
series of letters, numbers, and colors randomly displayed quickly and accurately on a page. Raw
scores were based on completion time; and (c) the non-computerized 64-card version of the
Wisconsin Card Sorting Test, which asked children to sort cards “along an unspecified
dimension” (e.g., color). Hierarchical regression analyses showed that after controlling word-
level reading, measures of shifting explained the most variance in reading comprehension
compared to the variance accounted for by working memory and inhibition. Overall, the findings
of this study highlighted the contribution of executive function, especially shifting, to L2 reading
comprehension development within the context of early literacy learning in French immersion.

Haryati, S., Yuliasri, 1., Nurkamto, J., & Fitriati, S. W. (2024). TPACK praxis in EFL reading
classroom: A case of technology-infused teaching from Indonesia. Pegem Journal of Education
and Instruction, 14(1), 205-217. https://www.pegegog.net/index.php/pegegog/article/view/2555

Haryati et al. (2024) pointed out that although technology became quite important in the EFL
classroom in Indonesia, little was still known as to how teachers make the most of technology-
informed reading instruction. Applying the framework of Technological Pedagogical and
Content Knowledge (TPACK), the present study employed a case study research design and
aimed to explore how three EFL senior high school teachers in Indonesia utilized the TPACK
framework in reading instruction and what affected their technology-informed practice. The
three teachers were characterized as those who were quite aware of the use of technology in the
classroom based on the results of a questionnaire about the TPACK framework in EFL contexts.
Their praxis and beliefs underlying the practice were examined by collecting the data from a
questionnaire survey, classroom observations, and interviews. It was found that all three teachers
utilized technology in various, effective ways in reading instruction in accordance with their
TPACK. The study also revealed their beliefs that teachers should pay a great deal of attention to
students’ social interaction, individual differences, development of reading proficiency, and
practicality of technology, all of which affected the teachers’ material choice, teaching strategies,
student evaluation, and technology use in their instruction. The researchers concluded that the
teachers were not passive users of technology but played an active role in the integration of the
TPACK framework into their reading instruction.

Inoue, T., Zheng, M., Ho, C. S.-H., & McBride, C. (2023). Predicting the developmental
trajectories of Chinese reading, English reading, and mathematics: Evidence from Hong Kong
Chinese children. Developmental Psychology, 59(9), 1652—-1667.
https://doi.org/10.1037/dev0001575

Inoue et al.’s (2023) study was guided by two contrastive theoretical frameworks and their
implied growth patterns for academic development. The first was the Matthew concept, which
implied a cumulative growth pattern, namely, that children who had an initial advantage
improved their skills at a faster pace than those with lower skills. The second was the
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compensatory model of reading development, which implied a decelerating growth pattern,
namely, students with initially lower skills improved faster over time than those with initially
higher skill levels. To examine whether growth patterns were the same or different between
academic skills, the study compared the developmental trajectories of L1 Chinese reading, L2
English reading, and mathematics of 1,000 Chinese children in Grades 1-5 in Hong Kong. The
study also investigated the roles of cognitive skills (i.e., phonological awareness, rapid
automatized naming, and morphological awareness) in predicting growth patterns. The study
found that L1 and L2 reading followed a decelerating growth pattern while mathematics
development was a cumulative linear growth pattern. Rapid naming and morphological
awareness predicted the initial status of all academic skills. However, none of the cognitive skills
predicted the growth rates of reading or mathematical skills. This study contributed significantly
to the literature by comparing developmental trajectories of multiple domains of academic skills,
especially L2 reading.

Isozaki, A. H. (2023). Untie their hands: Using self-paced reading—listening for L2 reading
proficiency gains. The Reading Matrix: An International Online Journal, 23(2), 67-86.
https://www.readingmatrix.com/files/31-09fw3yxb.pdf

Isozaki (2023) examined the potential effectiveness of extensive reading while self-paced
listening on reading proficiency, TOEFL scores, and vocabulary knowledge acquisition in an
academic EFL preparatory program at a university in Japan. The participants were 127 students
in the program who aimed to obtain a cut-score on the TOEFL ITP test in order to take the
university’s English courses where English was used as the medium of instruction. They
participated in nine- to ten-week interventions where extensive reading and self-paced listening
to audiobooks were implemented outside the classroom. They took the TOEFL ITP test twice:
before the interventions and within the sixth to eighth weeks. A questionnaire was also
administered at the end of the interventions. The results of the questionnaire suggested that the
participants provided affirmative responses to the effectiveness of the interventions on their
reading proficiency. More specifically, they believed the interventions encouraged them to gain
confidence, enhance their self-efficacy, improve their reading skills, and concentrate on reading
more intensely. The questionnaire survey results also showed that they perceived the
effectiveness of the interventions on vocabulary knowledge acquisition. To investigate the
interventional effects on the TOEFL ITP test scores, the researcher compared 127 participants’
scores with those obtained by 674 students who did not receive the interventions. An
independent samples #-test did not reveal a statistically significant difference between them. The
researcher suggested that future research should employ a longer program of self-paced reading
and listening and examine its effects on standardized test scores and perceived development of
reading proficiency.

Jaekel, N., Ritter, M., & Jaekel, J. (2023). Associations of students’ linguistic distance to the
language of instruction and classroom composition with English reading and listening skills.
Studies in Second Language Acquisition, 45(5), 1287—-1309.
https://doi.org/10.1017/S0272263123000268

Highlighting the role of linguistic distance in the language of instruction, this study investigated
the influence of linguistic distance on English reading and listening skills at the beginning of
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Year 5, the first year of secondary school in Germany. The objective was to test whether German
native-speaking (NS) and multilingual (ML) immigrant students’ linguistic distance (LD) to
English, the language of instruction in EFL, is associated with their English reading and listening
proficiency after controlling for student ML status (binary, German NS versus ML), country of
birth (binary, Germany versus abroad), biological sex, cognitive abilities (nonverbal figural
analogy test), and cultural capital (books at home). The data consisted of two Year 5 cohorts of
students (N = 5,130) from 31 grammar schools in Germany. Linear mixed-effects regression
models were employed for data analyses. Results showed that among ML students, LD to
English was strongly associated with English reading and listening proficiency. Students who
spoke a language similar to English at home, such as German or Dutch, had an advantage in EFL
over their ML peers speaking more distinct languages—for example, Turkish or Arabic. Further,
results revealed that students in classes with a higher proportion of ML students tended to have
lower English reading and listening skills and that this association was independent of individual
students’ LDs, ML status, country of birth, biological sex, cognitive abilities, and cultural
capital. Altogether, this study provided significant insight into our understanding of the influence
of linguistic distance to the target language on the learning of that language.

Kahn-Horwitz, J., & Goldstein, Z. (2024). English foreign language reading and spelling
diagnostic assessments informing teaching and learning of young learners. Language Testing,
41(1), 60-88. https://doi.org/10.1177/02655322231162838

Kahn-Horwitz and Goldstein (2024) suggested that a number of Israeli students have difficulty
learning English as a foreign language. A diagnostic assessment would help teachers and
students understand the students’ strengths and weaknesses and promote effective language
teaching and learning. For the purpose of literacy acquisition, word reading, and spelling should
be accurate and fluent. The researchers pointed out that the existing diagnostic assessments do
not provide detailed information on multiple subcomponents underlying word reading and
spelling (e.g., single-letter grapheme—phoneme recognition). The present study aimed to examine
young EFL learners’ linguistic skills in single-letter grapheme recognition, sub-word
identification, rapid automatized naming (RAN) of English letters and numbers, and word
reading. In addition, this study investigated the correlations between such decoding skills and
some aspects of linguistic knowledge concerning meaning, including vocabulary, syntax, and
morphology. In order to examine the differences among grades, a total of 175 EFL students from
Grades 5 to 10 (about 30 participants from each grade) participated in a series of tasks measuring
English single-letter grapheme recognition, English sub-word reading, English word reading,
spelling, RAN of English letters and numbers, and oral reading fluency. In addition, the
participants engaged in the tasks measuring vocabulary and syntactic and morphological
sensitivity. No statistically significant difference was found among grades in single-letter
grapheme recognition. Even the tenth-grade participants did not reach the ceiling level in single-
letter grapheme recognition and sub-word reading. Strong correlations were found among word
reading, sub-word reading, and spelling across the grades, while the results revealed inconsistent
correlations between the RAN measures and the other decoding skills. It was also found that
linguistic knowledge (i.e., vocabulary and syntactic and morphological sensitivity) was
correlated with decoding skills, emphasizing the importance of the combination between them to
understand learners’ literacy profiles. The researchers concluded that teachers should aim to
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diagnose various kinds of reading and spelling components and subcomponents to improve their
students’ literacy.

Kasmaini, K., & Riswanto, R. (2024). The effect of implementing flipped reading
comprehension classroom in Indonesian secondary high school during Covid-19 Pandemic.
Pegem Journal of Education and Instruction, 14(2), 281-288.
https://doi.org/10.47750/pegegog.14.02.32

Kasmaini and Riswanto (2024) suggested that an innovative approach to EFL reading instruction
should be taken in Indonesia in light of the effects of the COVID-19 pandemic and the fact that
there were a number of illiterate students even in their L1. To address this issue, the present
study aimed to examine the effectiveness of flipped classroom instruction on Indonesian EFL
learners’ reading comprehension scores. The participants were 56 senior high school students in
Indonesia, who were assigned to either an experimental or control group. Only the former group
participated in the flipped classroom program. Both groups took reading comprehension tests
before and after the intervention period. The change in the reading comprehension score before
and after the program in the experimental group was examined by conducting a paired-samples ¢-
test, which suggested a statistically significant improvement in the scores. An independent-
samples #-test also showed a statistically significant difference between the two groups in terms
of the post-test. Based on these results, the researchers concluded that despite the context-
specific nature of this study, the flipped classroom teaching was promising in the EFL classroom.

Katemba, C. V., & Tomatala, S. V. (2024). Extensive reading strategy and reading
comprehension: Individual vs group instruction. Acuity: Journal of English Language Pedagogy,
Literature, and Culture, 9(1), 18-32.
https://jurnal.unai.edu/index.php/acuity/article/view/3245/2269

In order to enhance primary school students’ EFL reading proficiency in Indonesia, Katemba and
Tomatala (2024) employed an action research design and aimed to examine the effectiveness of a
short extensive reading program on reading comprehension. A total of 67 Indonesian eighth-
grade students were sampled from two intact classes. Class A (n = 34) was assigned to individual
extensive reading. Meanwhile, Class B (n = 33) engaged in group extensive reading, where the
participants were grouped for reading and discussing the same reading materials with their group
members. Both groups took a reading comprehension test before and after the extensive reading
program and completed a questionnaire at the end to understand the participants’ attitudes
toward the program. The descriptive statistics showed that both groups obtained higher post-test
scores than the pre-test ones and that Class B (group extensive reading) obtained higher post-test
scores than Class A (individual extensive reading). In addition, about one-third of the
participants had positive attitudes toward the program. Based on the findings, the researchers
emphasized the importance of extensive reading and the necessity of future research in other
contexts.

Khaghaninejad, M. S. (2024). The efficiency of priming techniques for the word recognition and
sentence comprehension of EFL learners: Conceptual and perceptual priming in comparison.
LEARN Journal: Language Education and Acquisition Research Network, 17(1), 789-815.
https://files.eric.ed.gov/fulltext/EJ1415495.pdf
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Khaghaninejad (2024) examined the effect of conceptual and perceptual primes on word
recognition and sentence comprehension of EFL learners with Persian as their mother tongue.
The study further investigated whether English proficiency levels had any effect on the efficacy
of the two priming techniques. A total of 246 participants of three English proficiency levels
were recruited, with beginner (42 participants), intermediate (41 participants), and advanced (43
participants) in the experimental groups, as well as corresponding proficiency levels (with 40 for
each proficiency level) in the control group. Word recognition was operationalized with Lexical
Decision Tasks, and sentence comprehension was measured with a multiple-choice sentence
comprehension test. Results indicated that both priming techniques improved word recognition
and sentence comprehension significantly, and the conceptual primes were more facilitative.
Further, a two-way between-group analysis of variances indicated that there was a statistically
significant main effect on proficiency level. Higher proficiency level students were more
positively affected by both conceptual and perceptual priming techniques. Given the findings,
especially the greater facilitative effect of the conceptual priming technique, the researcher
proposed incorporating conceptual primes in warm-ups and preparation phases before reading,
listening, or vocabulary instructions.

Kim, H. S., Lee, J. H., & Lee, H. (2024). The relative effects of L1 and L2 glosses on L2
learning: A meta-analysis. Language Teaching Research, 28(1), 7-28.
https://doi.org/10.1177/1362168820981394

This meta-analysis investigated the relative effects of first language (L.1) and second language
(L2) glosses on L2 reading comprehension and vocabulary learning. Based on 78 effect sizes
from 26 studies with 30 independent samples and 2,189 participants, the study found that L1
glossing was more effective than L2 glossing, but the effect size varied with different measures
of learning gains. L1 glossing produced better results on immediate posttests of vocabulary than
on delayed posttests of vocabulary and reading comprehension tests. Furthermore, moderator
analyses revealed that L2 proficiency significantly influenced the average effect. L1 glossing
was more effective for beginner learners compared to intermediate or higher L2 proficiency level
learners. For the glossary distance variable and the density of glossed words, the results showed
that the effect size difference was not statistically significant. This study was a timely extension
of previous meta-analysis studies on the effect of L1 and L2 glosses.

Kimsesiz, F. (2023). The perceived effectiveness of digital mind mapping technique in reading
English texts. The Reading Matrix: An International Online Journal, 23(2), 124—140.
https://www.readingmatrix.com/files/31-stn79an8.pdf

The present study aimed to examine EFL readers’ perceptions of digital mind maps. The study
employed a mixed methods research design where the researcher conducted both an online
questionnaire survey and semi-structured interviews after an eight-week program in which
digital mind maps were used in teaching reading. The participants were 90 Turkish EFL
university students, 10 of whom also participated in the semi-structured interviews. The
descriptive statistics of the questionnaire data showed that the majority of the participants
perceived digital mind maps as useful, motivating, relieving anxiety, and effective in reading
comprehension and vocabulary knowledge acquisition. These findings were consistent with the
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qualitative findings from the interview data, which suggested that digital mind maps enabled the
participants to understand texts much better than before. Based on these findings, the researcher
reemphasized the importance of digital mind maps in reading EFL texts.

Koh, J. (2024). Deconstructing the benefits of reading-while-listening on L2 reading
comprehension: The influence of cross-orthographic distance. Foreign Language Annals, 57(1),
163—183. https://doi.org/10.1111/flan.12732

Koh’s (2024) study attempted to investigate why the effect of reading-while-listening on L2
reading comprehension was inconsistent in previous research. Highlighting potential moderating
effects of L2 orthographic characteristics and L1-L2 distance, the study investigated two
research questions:

1. To what extent does the addition of aural input influence L2 reading comprehension (reading
only vs. reading-while-listening)?

2. Does the L1-L2 orthographic distance moderate the influence of the addition of aural input on
L2 reading comprehension (cross-linguistic orthographic effect)?

The participants were 80 adult L1 Korean (alphabetic, shallow orthography) learners of three
different L2, namely, Chinese (nonalphabetic), English (alphabetic, deep orthography), and
Spanish (alphabetic, shallow orthography). They ranged in age from 18 to 40, with a mean age of
25.48 across the three groups. The reading texts were excerpts from the novel Little Women. The
reading comprehension questions evaluated participants’ understanding of the text at the
propositional level (i.e., the literal interpretation of what is on the page). A 3 x 2 mixed-design
ANCOVA was used to explore answers to the two research questions. Results revealed that L1—
L2 orthographic distance moderated the effects of reading-while-listening after controlling for
L2 proficiency. The more distance language pairing (i.e., L1 Korean—L2 Chinese) obtained
significantly greater benefits of reading-while-listening than the Reading Only condition
compared to the short-distance group (i.e., L1 Korean—L2 Spanish). Given the findings, the
researcher posited that reading-while-listening could be especially beneficial for L2 learners who
were learning a language with a large orthographic distance from their L1.

Kremmel, B., Indrarathne, B., Kormos, J., & Suzuki, S. (2023). Unknown vocabulary density
and reading Comprehension: Replicating Hu and Nation (2000). Language Learning, 73(4),
1127-1163. https://doi.org/10.1111/lang.12622

Kremmel et al. (2023) replicated Hu and Nation’s (2020) study, which had been widely cited in
SLA research (2,055 times reported on Google Scholar Citations at the time of writing). This
replication study sought to validate the claim of the original article that L2 readers need to be
familiar with 98% of lexical items for adequate comprehension. Employing a sample different
from the original article (104 EFL students from Sri Lanka vs 66 ESL students from New
Zealand), using an additional text genre (i.e., informational) to the original research (i.e.,
narrative), examining five levels of lexical coverage (80%, 90%, 95%, 98%, and 100%) rather
than the original four levels (80%, 90%, 95%, and 100%), using short-answer questions and
multiple-choice questions rather than the original recall and multiple-choice questions for
comprehension measurement, utilizing a different data analysis method (generalized linear
mixed-effects models) from that of the original research (i.e., regression analysis), this
replication study replicated some but not all results of the original article. This study mostly
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corroborated the original finding that there is a linear relationship between unknown word
density and reading comprehension. However, regarding the 98% lexical threshold hypothesis,
the researchers of this replication study cautioned that percentage lexical thresholds might
change with different comprehension measurements or text genres. Furthermore, this study
challenged the operationalization of adequate comprehension in the original article. They found
that a comprehension level of 85% could not be reached in any text or task condition in their
study. Given these findings, the researchers questioned whether a one-size-fits-all threshold at
any vocabulary coverage percentage value was warranted.

Kulmhofer-Bommer, A., Seifert, S., Paleczek, L., & Gasteiger-Klicpera, B. (2024). Bending and
bowing: How teachers adapt a vocabulary-based reading program to their students needs.
Journal of Education, 204(1), 174—189. https://doi.org/10.1177/00220574221112627

This mixed-methods study examined the implementation of a specific reading program in
Austria, Language and Reading Skills (LARS), in third-grade classrooms with different
classroom compositions. The core feature of the program was differentiated instruction
supported by differentiated reading texts with different reading comprehension questions. Each
text was in four different reading levels (i.e., above average, average, lower average, and below
average) so that students could read the version at their own level of reading ability. The LARS
program ran twice a week for eight months with each session lasting approximately 50 minutes.
Each session comprised four phases: (a) a pre-reading phase (Phase 1); (b) individual reading
phase (Phase 2); (c) feedback and correction phase, in which teachers or students themselves
corrected the reading comprehension tasks and teachers provided feedback (Phase 3); and (d)
post-reading activities phase with whole-class discussions about the content of the texts (Phase
4). In this study, the qualitative data described what teachers did when implementing the LARS
program, and whether different uses of reading materials were adapted to the composition of the
students in the class. Thirteen classrooms from six schools were included, and each classroom
was observed once for 50 minutes. The quantitative data were pre- and post-test scores of the
decoding and reading comprehension skills of 278 students. Observation data revealed three
types of lessons: (a) lessons with a focus on vocabulary (Type 1); (b) lessons with a focus on the
topic (Type 2); and (c) lessons with a focus on individual reading (Type 3). Type 1 and Type 3
lessons lacked Phase 4. Type 3 also lacked activities needed to activate background knowledge
and/or content-related vocabulary. Only Lesson Type 2 implemented the four phases as intended.
Different types of lessons were found to be related to class composition. For example, the Type 2
lesson was observed in classrooms with a high proportion of average and above-average
students. For these students, the topic was at the center of the lesson, thus Phase 4 was
incorporated. The MANCOVA with repeated measures revealed that students of the three lesson
types showed similar gains during the intervention phase in both decoding and reading
comprehension. Given the findings, the researchers concluded that the teachers were able to
adapt the implementation of the program to meet students’ needs. This study contributed to the
reading literature by reporting and investigating a program of using differentiated reading
materials allowing students of all reading levels to work simultaneously on the same topic.

Lee, J. W., Wolters, A., & Grace Kim, Y.-S. (2023). The relations of morphological awareness
with language and literacy skills vary depending on orthographic depth and nature of
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morphological awareness. Review of Educational Research, 93(4), 528—558.
https://doi.org/10.3102/00346543221123816

Highlighting the role of morphological awareness, this synthesis review study examined its
relationships with language and literacy skills (i.e., phonological awareness, orthographic
awareness, vocabulary, word reading, spelling, text reading fluency, and reading comprehension)
as well as potential moderators of the relations (e.g., grade levels, L1/L2 status, orthographic
depth, and nature of morphological awareness). Morphemes are the smallest unit of meaning in a
language. In this study, two aspects of morphological awareness were examined: (a) whether the
awareness was measured by the receptive or productive nature of morphological awareness
tasks; and (b) by inflectional, derivational, and compound morphological awareness. A total of
232 studies since 1980 were included, yielding 2,765 effect sizes from 965 unique samples with
49,936 participants in 17 languages. Results indicated that morphological awareness was
moderately related to phonological awareness, orthographic awareness, vocabulary, word
reading, spelling, text reading fluency, and reading comprehension. Regarding the moderators:
1. Morphological awareness had a stronger relation with word reading in orthographically deep
languages than in orthographically shallow languages.

2. The relation with vocabulary was stronger for upper elementary grades than for primary
grades.

3. The magnitude of relations varied by the nature of morphological awareness.

Taken together, the relations of morphological awareness with various language and literacy
skills were in line with the direct and indirect effects model of reading (DIER). This study made
an important contribution to reading literature by showing that the relations were dynamic, with
magnitudes of the relations between morphological awareness and language and reading skills
changing as a function of orthographic depth and the nature of morphological awareness.

Leu, G. S., Cho, H., & Chen, S. (2024). “Closer to our lives”: Teaching Animal Farm to junior
high EFL students in Taiwan. The Reading Matrix: An International Online Journal, 24(1), 53—
72. https://www.readingmatrix.com/files/32-g6pf18is.pdf

In the present study, Leu et al. (2024) examined the first researcher’s teaching practice as a
teacher-researcher in a Taiwanese EFL classroom where a novel was used instead of textbooks to
situate reading instruction in the students’ lives from the sociocultural perspective of reading and
writing. The practice was conducted in four junior high school EFL classes for two years, where
an immersion program was implemented. The first researcher chose Animal Farm for the reading
material in light of the assumed close relationship between the sociopolitical situation
surrounding Taiwan and the novel’s message to the readers. The present study analyzed the first
teacher’s lesson plans, teaching materials, the students’ documents including notebooks and
essays, and retrospective member-checking by some former students who had taken the classes
at the time of instruction. Data analysis revealed three effective ways of enhancing the students’
reading comprehension: teacher’s oral reading, collaborative learning, and L1 use. The practice
allowed the students to connect the content of the story with the historical lessons they had
learned in their history class, personalize the story, and contextualize it in their own
sociopolitical situation.
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Levlin, M., Okonski, L., & Sullivan, K. P. H. (2024). Educational attainment in Swedish (L1)
and English (L2) for students with reading difficulties: A longitudinal case study from primary to
the end of secondary school. Scandinavian Journal of Educational Research, 68(2), 172—188.
https://doi.org/10.1080/00313831.2022.2123850

This longitudinal case study examined how well reading difficulties in Grade 2 and the national
assessment test scores in Grade 6 predicted educational attainment in Grade 9, which was the end
of compulsory education. The context for this case study was in Sweden, where in 2018, 15% of
secondary school students failed to leave compulsory school with the grades required to continue
to national upper-secondary school programs. The research questions were whether reading
difficulties in Grade 2, educational attainment scores in Grade 6, and reading difficulties in
Grade 2 plus educational attainment scores in Grade 6 were predictors of educational attainment
in Grade 9. Participants were 87 students from a pool of 214 students. These 87 students were
those whose L1 was Swedish, whose caregivers gave written consent, and whose reading scores
in Grade 2 and national assessment test scores in Grades 6 and 9 were accessible. Based on the
simple view of reading, four subgroups were identified: (a) typical reading development; (b)
word reading difficulties; (c) reading comprehension difficulties; and (d) mixed difficulties.
Logit regression analyses were employed. Results indicated that reading difficulty in Grade 2
significantly predicted lower grades of the national assessment test scores in Grade 9, and the
national assessment test scores in Grade 6 were highly predictive of that in Grade 9. Given the
findings, the researchers stressed the usefulness of classroom screening tests in Grade 2 in
identifying students at risk of low attainment at the end of compulsory school. They also called
for evidence-based early reading instruction in primary school.

Li, H., Wang, C., Gan, Z., & Hoi, C. K. W. (2024). Reading motivation and learning strategies
among Chinese EFL learners. Psychology in the Schools, 61(5), 1747-1765.
https://doi.org/10.1002/pits.23135

This study examined the relationship between motivation to read and learning strategies among
Chinese-speaking ESL/EFL students, specifically comparing students in their junior and senior
years of secondary school. Reading motivation typically encourages reading engagement and,
from there, increases reading success. The researchers gave questionnaires to 405 ESL/EFL
junior and senior secondary school students from Southern China to assess their reading
motivation and their reading strategies. The responses were all in the form of a 4-point Likert
scale. Results on motivations supported previous research on Chinese ESL/EFL learning
motivations in that participants were mostly extrinsically motivated. Additionally, motivation
increased as students moved to higher grade levels. Results also indicated that junior-level
students tended to employ more memorization strategies, and fewer control and elaboration
strategies compared to senior-level students. Another finding was that reading efficacy was
positively correlated with an increased range of adopted learning strategies. Lastly, while results
did show students were mainly extrinsically motivated, they also showed that reading enjoyment,
which is intrinsic, was predictive of deeper learning strategies like elaboration. The authors
finished by noting that future research could adopt a longitudinal design across multiple grade
levels to compare the differences between grades more accurately.
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Li, J.-T., Tong, F., Irby, B. J., Lara-Alecio, R., & Rivera, H. (2024). The effects of four
instructional strategies on English learners’ English reading comprehension: A meta-

analysis. Language Teaching Research, 28(1), 231—
252. https://doi.org/10.1177/1362168821994133

This meta-analysis explored the impact of instructional strategies on English learners' reading
abilities. Specifically, this meta-analysis investigated the following instructional strategies’
impact on students’ reading comprehension: graphic organizers, an interactive read-aloud,
leveled questions, and scaffolding. The inclusion criteria included student participants who were
English learners, assessment of reading comprehension of all participants, and the inclusion of a
treatment group and a control group. A total of 23 studies with 2,284 English learners were used
for this meta-analysis. Results revealed that the individual instructional strategies of graphic
organizers, an interactive read-aloud, leveled questions, and scaffolding each had a positive
impact on students’ reading comprehension of English texts, regardless of grade level. When the
four instructional strategies were used together and/or the instructional strategies were used for a
longer duration, the impact on students’ reading comprehension was even greater. The
researchers encourage the use of these strategies to help improve ELLs' reading comprehension.

Li, X., Miller, R., Zhang, J., & Ke, S. (2023). Profiling adult L2 readers in English bridge
programs: A Not-So-Simple View of L1 effect. Journal of Psycholinguistic Research, 52, 1471—
1496. https://doi.org/10.1007/s10936-023-09955-2

Li et al. (2023) sought to examine the explanatory power of the Simple View of Reading (SVR)
among adult L2 English learners. The SVR proposes that reading comprehension is the
multiplicative product of decoding and linguistic comprehension (Gough & Tunmer, 1986). This
study further investigated how L1 writing system backgrounds (i.e., morphosyllabary versus
alphabet) moderated the relative contributions of L2 decoding and L2 linguistic comprehension
to L2 reading comprehension. In this study, L2 reading comprehension was operationalized as
passage reading comprehension and word meaning inference, L2 linguistic comprehension as L2
listening comprehension, and L2 word decoding as real word and pseudoword decoding
efficiency. The participants were 45 (L2 English learners from intensive English bridge program
intermediate and advanced-level courses at two universities in the Midwest of the United States.
Among the 45 participants, 25 were of L1 Chinese (morphosyllabary) background; the other 20
had alphabetic L1s (including Arabic, French, Korean, and Turkish). There were 23 females and
22 males. Their ages ranged from 19 to 29 years. Using MANOVA, correlation analyses, and
hierarchical regression models, the study found that (a) for learners with a morphosyllabic L1,
only pseudoword decoding efficiency predicted passage reading comprehension, whereas for
learners with an alphabetic L1, both pseudoword decoding efficiency and linguistic
comprehension were significant predictors; (b) for learners with a morphosyllabic L1pseudoword
decoding efficiency was a significant predictor of word meaning inferencing, and moderated the
effect of real word decoding efficiency on word meaning inference in learners with an alphabetic
L1. The findings of the study indicated that relationships among word decoding, linguistic
comprehension, and passage reading comprehension in adult L2 English learners were not as
simple as those in the L1 reading.
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Lijewska, A. (2023). The influence of semantic bias on triple non-identical cognates during
reading: Evidence from trilinguals’ eye movements. Second Language Research, 39(4), 1235—
1263. https://doi.org/10.1177/02676583221128525

The purpose of this study was to investigate whether the cognate facilitation effects that had been
obtained during sentence reading with bilingual participants could be replicated with trilingual
learners. Cognates are words sharing form and meaning across languages (e.g., FILM denoting a
movie both in English and in German). Some cognates are identical across languages, while
some are not identical in form (e.g., BEER-BIER across English and German). The “cognate
facilitation effect” refers to the processing advantage of cognates, namely, faster and more
accurate recognition and production, over language-unique words or non-cognates; identical
cognates produce significantly larger facilitation than non-identical cognates. The size of the
“cognate facilitation effect” was moderated by a number of factors, including sentence context,
as revealed by previous bilingual research. In semantically biasing (high-context) sentences, the
target word is preceded by semantically associated expressions. For example, “They used many
electric devices to illuminate the rooms, but the unusually yellow LAMP drew everybody’s
attention.” The expression “electric devices” is associated semantically with LAMP. In
semantically non-biasing (low-context) sentences, there is no such semantic association. For
instance, “In this season people looked mostly for picnic baskets, but the unusually yellow
LAMP drew everybody’s attention.” This study specifically examined whether sentence context
semantically biased toward the target word modulated the effects induced by non-identical triple
cognates (shared between three languages) used as targets in a reading task. Forty-one Polish
learners of German and English as foreign languages participated in the study. They were all
students of Applied Linguistics with a mean age of 21.7 years in an L1-dominant environment.
The eye-tracking technique was employed to collect data on the processing of target words in the
cognate/non-cognate pairs with semantically biasing and non-biasing sentences. The data were
analyzed with linear mixed-effects (LME) models. The results showed that non-identical
cognates did not yield significant cognate advantage in either of the sentence contexts, while the
sentence context had a significant effect on gaze durations and total reading time. Given the
results, the researchers concluded that prior bilingual findings were only partially replicated in
the current study with trilinguals and that bilingual models of language processing should be
carefully adapted to trilinguals.

Lin, J. (2023). ACTFL Chinese reading proficiency guidelines: Verifying the difficulty
hierarchy. Foreign Language Annals, 56(3), 667—689. https://doi.org/10.1111/flan.12680

Lin (2023) pointed out that the ACTFL Proficiency Guidelines have been widely used in various
contexts of language teaching, curriculum management, and assessment as descriptors that
indicate what language learners can do in L2 reading, listening, writing, and speaking depending
on their L2 proficiency. However, it was noted that the validity of the Guidelines” descriptors has
not been tested in empirical studies frequently. To address this issue, the present study aimed to
empirically examine the ACTFL Chinese Proficiency Guidelines’ descriptors, which have not
been updated in 40 years, at different proficiency levels by investigating teacher perceptions of
difficulty. After modeling L2 Chinese reading skills, the present study chose only 17 descriptors
concerning textbase construction to meet the assumption of unidimensionality when conducting
a Rasch analysis. The present study developed a questionnaire containing these descriptors,
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which was used by 95 Chinese language teachers to evaluate their students’ reading proficiency.
The data from the questionnaire was analyzed by conducting a Rasch analysis to estimate each
descriptor’s difficulty. This was followed by a one-way ANOVA to understand the difference
among the difficulty levels. It was found that the three major levels (i.e., Superior, Advanced,
and Intermediate) differed significantly from one another with large effect sizes, providing
positive evidence for the validity of the Guidelines’ descriptions. Based on the results, the
researcher emphasized the necessity of more empirical studies on intuitively developed language
proficiency scales.

Mandarani, V., Retnaningdyah, P., & Mustofa, A. (2024). Employing multicultural literature by
practicing multiliteracies in the extensive reading classroom. Pegem Journal of Education and
Instruction, 14(2), 297-308. https://doi.org/10.47750/pegegog.14.02.34

Mandarani et al. (2024) emphasized the importance of multiliteracies (i.e., language use in
various sociocultural contexts and multimodal language use in recent technology-mediated
communication) in multicultural Indonesian society. The researchers pointed out that reading
literature would equip EFL learners with multiliteracies and enhance their multicultural
awareness. The present study employed a case study research design and aimed to explore an
Indonesian EFL teacher’s practice in a reading class where a literary text Amazing Grace was
used. This study also examined how 20 Indonesian EFL students participating in the class
perceived the teaching practice. The data were collected by conducting observations and semi-
structured interviews. It was found that the teacher followed all principles of teaching
multiliteracies, which the students thought encouraged them to connect the content of the story
with their prior knowledge as well as the real world. They also perceived the program as useful
for enhancing their multicultural awareness and tolerance of multiculturalism. Based on the
findings, the researchers suggested that future research is encouraged to understand the potential
effectiveness of other kinds of multimodal practice on multiliteracies and multicultural
awareness.

Mandarani, V., Retnaningdyah, P., & Mustofa, A. (2024). Incorporating multicultural education
using multiliteracies practices in the extensive reading class. International Journal of
Educational Methodology, 10(1), 65-77. https://doi.org/10.12973/ijem.10.1.865

Mandarani et al. (2024) pointed out that it was important for Indonesian EFL students to be
equipped with multiliteracies and multicultural education considering the cultural diversity in
society. The researchers emphasized the usefulness of literary texts in connecting multicultural
education with reading instruction, as they encourage students to learn about cultures. The
present study aimed to explore the use of a literary work titled Does My Head Look Big in This
in teaching practice to enhance the students’ multicultural awareness. This study employed a
qualitative case study research design and purposefully sampled a teacher of a class where 44
Indonesian EFL students participated in multicultural education through the literary text. The
teacher’s practice was observed followed by an interview. It was found that the teacher met all
the criteria for multicultural education. The researchers recommended future practice and
research on multicultural education that enables EFL students to think critically.
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Matyakhan, T., Chaowanakritsanakul, T., & Santos, J. A. L. (2024). Implementing gamification
to enhance reading engagement and reading comprehension of Thai EFL university students.
LEARN Journal: Language Education and Acquisition Research Network, 17(1), 121-239.
https://s004.tci-thaijo.org/index.php/LEARN/article/view/270383

Highlighting the role of gamification in learning, this study investigated the effects of
gamification on the reading engagement and reading comprehension of Thai EFL university
students and their perceptions towards the implementation of gamification. Gamification was
defined in this study as the use of game design elements (e.g., rewards, praise, and challenges) to
motivate students to set and achieve learning outcomes. Reading engagement refers to
motivational and strategic interactions with reading material. It was measured by a 20-item
reading engagement questionnaire with five dimensions, namely, knowledge goal (items 1-4),
autonomy support (items 5-8), real-world interaction (items 9—12), interaction with peers (items
13-16), and direct strategy instruction (items 17-20). The participants were 70 students (35
students in the experimental group; and 35 in the control group) randomly selected from a
population of 317 first-year students majoring in English, who enrolled in a reading course at a
public university in the southern part of Thailand. A mixed-methods research design was used.
The study lasted 14 weeks. The first and 14™ weeks were designated for pre- and post-tests, as
well as pre- and post-surveys. From weeks 2 to 13, the researchers conducted the reading classes,
using the commercial book and game mechanisms on Quizzes and Kahoot! as the teaching
materials for the students in the experimental group. The control group studied traditionally, with
no gamification, and only used the commercial textbook as the teaching material for the course.
The duration of both classes was two hours a week for both groups. Results indicated that
gamification noticeably enhanced the students’ reading comprehension. In terms of reading
engagement, the mean scores of the experimental group in all five dimensions were significantly
higher than those of the students in the control group. Moreover, the qualitative data supported
the quantitative findings, in that the students were more engaged, motivated, and enjoyed
studying with gamification. Given the findings, the researchers posited that gamification created
an interesting and joyful environment of learning and incorporating game elements in teaching
L2 reading could be an alternative approach.

Mikami, Y. (2024). Classification of multiple text reading test formats by analyzing English
language proficiency tests. Language Testing in Asia, 14, Article 12.
https://doi.org/10.1186/s40468-024-00285-1

Mikami (2024) pointed out that recent English language proficiency tests have started to include
multiple text reading test formats in order to assess the ability to comprehend multiple reading
texts partly due to the emphasis on authentic reading in the real world. However, little research
had been conducted on the validity of this trend across reading tests. The present study aimed to
examine relationships among multiple texts and the kinds of cognitive processes during reading
and integrating the information from multiple text sources. This study especially targeted two
English language proficiency tests based on a preliminary study: TOEIC and Cambridge English
(CAE). The relationships among multiple texts were operationalized as either complementary or
conflicting relationships. Regarding the kinds of cognitive processes, two criteria were
employed: (a) what kind of cognitive processes were required (single-text comprehension,
textbase integration, and in-depth integration requiring inferencing/reasoning); and (b) what kind
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of elaboration the cognitive processes for multiple text integration required (explicit information
integration, main ideas integration, and metatextual information integration). The descriptive
statistics showed that most text relationships were complementary and that the TOEIC test only
included complementary texts. As for the cognitive processes, while the CAE test required only
text-base and in-depth integration, most of the questions in the TOEIC test were categorized as
single-text comprehension. It was also found that explicit information integration was most
frequently required in both tests, while the CAE test did not require metatextual information
integration.

Mirzaei, A., Farhang, M., & Eslami, Z. (2023). Reading-based incidental vs. intentional focus on
lexis and development of L2 phraseological competence. Iranian Journal of Language Teaching
Research, 11(2), 33-53. https://doi.org/10.30466/1j1tr.2023.121329

Mirzaei et al.’s (2023) study underscored the importance of phraseological units in L2 learning.
They also proposed a focus on the lexis (FonL) teaching approach and explored whether
incidental and intentional approaches of FonL have differential effects on the learners’
development of phraseological competence. Phraseological units included formulaic multiword
sequences, lexical bundles, idioms, collocations, and phrasal verbs. Employing an experimental
design, 60 EFL learners (11-13 years old) from Iran Language Institute with a similar language
proficiency were recruited, with 40 females in two classes (20 for the intentional group and 20 in
the incidental group), and 20 males in the control group. The participants attended the classes
two days a week for 20 sessions during a season. Each session lasted 90 minutes. For the control
group, the instructor put almost equal focus on grammar, lexis, and phonology. No special
attention was given to the phraseological units, and no FonL follow-up activities were employed.
For the intentional group, in addition to the course-based work, the instructor raised students’
attention to phraseological units by repeatedly reading the chunks, designing group work to
practice, assigning output activities (e.g., sentence making), and forewarning an upcoming test
on the chunks. For the incidental group, phraseological units were highlighted orally, and an
explanation was provided when students experienced problematic lexis when learning the texts.
Furthermore, the instructor did not tell the students the phraseological units would be tested.
Phraseological competence was measured by a test comprising 20 collocations, 10 polywords, 10
idiomatic expressions, and five institutionalized expressions. ANCOVA analyses indicated that
the two experimental groups had greater gains in phraseology compared to the control group.
Furthermore, the intentional group resulted in significantly greater gains than the incidental
group. Although the gains in phraseological units might be at the expense of grammatical or
phonological development, this study demonstrated various classroom activities to promote the
learning of phraseological units.

Muche, T., Simegn B., & Shiferie, K. (2024). Self-efficacy and metacognitive strategy use in
reading comprehension: EFL learners’ perspectives. The Asia-Pacific Education Researcher, 33,
219-227. https://doi.org/10.1007/s40299-023-00721-5

In the present study, Muche et al. (2024) aimed to investigate the relationship among
metacognitive strategies, self-efficacy, and reading comprehension in the EFL Ethiopian context.
They also examined the effects of metacognitive strategies and self-efficacy on reading
comprehension. In addition, the present study explored potential gender effects on these
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relationships. To this end, this study randomly sampled 150 EFL high school students in
Ethiopia, who completed an adapted version of the Survey of Reading Strategies and a scale
concerning self-efficacy in reading. They also took the reading section of the TOEFL Junior
Standard test. The descriptive statistics showed moderate levels of self-efficacy and
metacognitive strategy use. The result of a one-way ANOVA revealed that the participants most
frequently used problem-solving strategies among others (i.e., global and support strategies). A
series of correlation analyses also showed that all the variables, including the three subcategories
of metacognitive strategies, were statistically significantly correlated moderately among one
another. A multiple regression analysis was also conducted, which suggested that self-efficacy
and metacognitive strategies statistically significantly predicted the learners’ reading
comprehension scores. Meanwhile, a one-way ANOVA did not show a statistically significant
difference between male and female students in self-efficacy and strategy use.

Mulder, E., Van De Ven, M., Segers, E., Krepel, A., De Bree, E. H., De Jong, P. F., &
Verhoeven, L. (2024). Impact of word-to-text integration processes on reading comprehension
development in English as a second language. Journal of Research in Reading, 47(1), 83—-102.
https://doi.org/10.1111/1467-9817.12441

Mulder et al.’s (2024) study explored the unique influence of word-to-text integration (WTI) on
reading comprehension development beyond decoding, vocabulary, and morphosyntactic
awareness in novice ESL learners. WTI was the ability to integrate separate words into the
meaning of the rest of the text. To measure WTI, this study required ESL students to read
passages of two text types: argument overlap (i.e., inferring word meanings) (e.g., “Suzie saw her
mistakes and quickly corrected it. Rectifving it helped her get an A.” compared with “Suzie saw
her mistakes and quickly corrected it. Correcting it helped her get an A.”) and anomaly detection
(i.e., detecting anomalies) (e.g., “The nurse was at the bedside of the patient and looked at him.”
compared with “The nurse was at the bedside of the paper and looked at him.”). Two research
questions were addressed:

1. To what extent can reading comprehension development in ESL be predicted by decoding
accuracy, vocabulary, and morphological and syntactic awareness (control predictors)?

2. What is the unique role of WIT in reading comprehension development after the inclusion of
control predictors?

The participants were 441 Dutch seventh-grade students, aged 11 to 13, in their first year of
secondary education. At the beginning (Time 1 [T1]) and the end (Time 2 [T2]) of the school
year, participants, who had received 3 months of formal English education at secondary school at
study onset and eight months at T2, were tested on their English coding, vocabulary,
morphological and syntactic awareness and reading comprehension with paper-and-pencil tasks
and passages with unknown versus known words and passages with and without anomalies. The
results revealed that, in addition to the control predictors, processing cost of argument overlap,
and speed of anomaly detection predicted reading comprehension at T2, albeit indirectly via
reading comprehension at T1, on the top of the other predictors. T2 reading comprehension was
predicted by decoding, vocabulary, syntactic awareness, and processing cost of argument overlap
and speed of anomaly detection via T1 reading comprehension. T1 WTI measures would
uniquely predict T1 reading comprehension and T2 reading comprehension after controlling for
its autoregressor and the other predictors of reading comprehension. The unique contribution of
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WTI revealed in the study could help teachers and researchers understand why some students
with adequate lexical skills but show insufficient reading comprehension skills.

Nakano, T. (2023). Exploring the possibility of incidental grammar learning through extensive
reading: effectiveness of form-focused Japanese graded readers. The Reading Matrix: An
International Online Journal, 23(2), 1-12. https://www.readingmatrix.com/files/31-

eoaa5S0ms.pdf

Nakano (2023) reported the effect of Japanese graded readers on the learning of Japanese
grammar for L2 learners. The graded readers were created by the author herself, with content
words (nouns, verbs, adjectives, adverbs) color-coded (red, green, blue, purple). Grammar
knowledge was indicated by word recognition, function word recognition, and identification of
the relationship between a modifier and the word that is modified. The participants were 16
students from two universities. Half of them were from the lower elementary class, and the other
half were from the beginner class. They were of diverse L1 backgrounds, including English (10
students), French (2 students), German (1 student), Italian (1 student), Spanish (1 student), and
Ukrainian (1 student). A within-subject design was utilized, in which two texts were prepared in
two versions (color-coded and normal), and all the participants read the two versions. Results
indicated that participants who used the color-coded text obtained higher scores in the post-tests
than those who read normal texts. Furthermore, the effectiveness of the color-coded text was
observed more in the results of students at the lower elementary level than in the results of
students at the beginner level. In addition, color-coded text readers tended to read faster than
their counterparts. Altogether, the findings, although based on a small sample size, provided
evidence that Japanese graded readers with information on parts of speech would be useful for
elementary-level learners to learn grammar.

Nejadghanbar, H., Atai, M. R., & Snow, C. E. (2024). Development and validation of an
academic reading instrument for graduate students of applied linguistics. The Australian Journal
of Language and Literacy, 47(1), 17-38. https://doi.org/10.1007/s44020-023-00039-1

Highlighting the constituent of academic reading in academic literacy, this study developed and
validated an academic reading instrument for Iranian MA students of applied linguistics,
focusing on the components of academic reading skills. Major steps included (a) reading the
literature and interviewing university professors to extract the initial themes; (b) developing the
first draft of the instrument; (c) piloting and revising the instrument; and (d) finally validating it.
Participants comprised 15 university professors of applied linguistics, 52 MA students of applied
linguistics at the piloting phase, 345 MA students of applied linguistics in the exploratory factor
analysis (EFA) phase, and 207 MA students of applied linguistics for the confirmatory factor
analysis (CFA) phase. The results showed an 8-component instrument with 37 items. The
components included reading strategies, English language proficiency, content knowledge,
statistical literacy, genre awareness, information literacy, interaction with teachers and peers, and
critical reading. Finally, the researchers proposed that when using this instrument, it would be
more helpful if teachers and researchers saw academic reading as a situated skill that might
include other aspects based on their teaching contexts.
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Pan, R. (2023). The role of receptive/orthographic vocabulary, productive/orthographic
vocabulary, productive/phonological vocabulary and depth of vocabulary in predicting reading-
to-write performance. Journal of Psycholinguistic Research, 52(6), 3039-3062.
https://doi.org/10.1007/s10936-023-10027-8

Pan (2023) intended to explore the contribution of multiple dimensions of vocabulary knowledge
to reading-to-write performance. This study incorporated four dimensions, namely,
receptive/orthographic vocabulary knowledge (RecOrth) productive/orthographic vocabulary
knowledge (ProOrth), productive/phonological vocabulary knowledge (ProPhon), and depth of
vocabulary knowledge (i.e., synonymy, polysemy, and collocation of a word). Two research
questions were examined:

1. To what extent do the four modalities of vocabulary knowledge contribute to reading-to-write
task performance?

2. Does this differ across high and low-performing groups?

The participants were 154 (95 females and 59 males) second-year tertiary-level EFL students
from three comprehensive universities in China. Independent sample #-tests and multiple
regression analysis were employed. Results indicated that ProOrth, vocabulary depth, and
RecOrth 2, 000 frequency level words explained 40.2% of the reading-to-write score variance.
For the high-performing group, depth vocabulary and ProOrth academic knowledge were
significant predictors. However, for the low-performing group, only ProOrth showed a predictive
value. The findings underscored the importance of accurate production of words and the depth of
vocabulary in integrated reading-to-write tasks. Given the findings, the researcher proposed that
teachers should be aware of the differences between receptive/productive vocabulary and
increase the proportion of practices for productive vocabulary knowledge.

Patel, P., Chatterjee Singh, N., & Torppa, M. (2024). Understanding the role of cross-language
transfer of phonological awareness in emergent Hindi—English biliteracy acquisition. Reading
and Writing, 37(4), 887-920. https://doi.org/10.1007/s11145-022-10253-x

Patel et al. (2024) sought to investigate the associations between L1/L2 phonological awareness
and word decoding within and across the two languages. Phonological awareness refers to the
ability to recognize, discriminate, blend, and manipulate the sounds in language. In the present
study, it was measured with syllable replacement, phoneme replacement, and rhyme oddity (i.e.,
to identify the thyming pair out of three words) tasks. Word decoding, or word reading, was
measured by asking children to read lists of words and pseudowords. Participants were 143
Hindi—English bilinguals in Grade 1 (70 students) and Grade 2 (73 students) in India.
Hierarchical regression analysis was used to examine the contribution of phonological awareness
to word reading. Results indicated that (a) Hindi phonological awareness was a significant
predictor of Hindi word reading; (b) English phonological awareness was a significant predictor
of English word reading; (c) Hindi phonological awareness significantly predicted English word
reading when English phoneme awareness was not included in the model; when English
phoneme awareness was entered into the model, Hindi rhyme oddity continued to add a small but
significant amount of unique variance to English word reading; and (d) L2 phoneme awareness
added a significant amount of variance to L1 word reading when L1 phonological awareness was
not included in the model; when L1 phonological awareness was added in, there was no longer
evidence of transfer from L2 phonological awareness to L1 word reading. Given the results, the
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researchers highlighted the impact of L1 and L2 phonological awareness on word reading in both
languages.

Petrescu, M. C., & Helms-Park, R. (2024). Trilingualism and reading difficulty in a third
(school) language: A case study of an at-risk child in French immersion. Journal of Early
Childhood Literacy, 24(1), 20-43. https://doi.org/10.1177/14687984211041389

A central issue in this longitudinal case study was whether bilingual children in elementary
school who were at risk for reading problems should remain in trilingual programs. The
participant, Alex, had Romanian as his first and dominant language until age four. He attended a
full-time English kindergarten between the ages of four and six and joined Grade 1 in a French
immersion primary school. Although his oral language skills in both Romanian and English were
good, in the second year of kindergarten, Alex was diagnosed as having reading difficulty,
specifically difficulty with phonological processes. This case study followed Alex for two years
and three months, from the time of diagnosis to Grade 1. The intervention was conducted in
English, twice a week for one hour per session. It was intended to help Alex develop
phonological awareness (i.e., the conscious knowledge of the phonological structure of words
(e.g., syllables, onsets, rimes, codas) and build automaticity of phonological processing skills.
The intervention was delivered in a systematic, carefully structured, and multisensory approach.
Results indicated that Alex’s English (L2) phonological awareness improved considerably, and
his word recognition skills became quick and accurate. Furthermore, his scores on phonological
awareness in L1 and L3 posttests were comparable with that of L2, although no intervention was
conducted in L1 or L3. Given the findings, the authors highlighted the necessity to take action
timely when a child had reading problems in elementary school. They also posited that children
in French immersion struggling with basic word recognition skills could recover without being
switched to the English stream.

Serrano, R. (2024). Vocabulary learning from reading and listening: Replications of Brown et al.
(2008) and Vidal (2011). Language Teaching, 57(1), 113—-121.
https://doi.org/10.1017/S0261444822000179

In this conceptual paper, Serrano (2024) emphasized the importance of replication research on
two influential studies in the field of incidental L2 vocabulary learning: Brown et al. (2008) and
Vidal (2011). The author suggested that replication studies conducted in different research
contexts would provide further insights into the research field as well as theoretical and
pedagogical implications. The present paper first reviewed the literature on incidental L2
vocabulary learning, followed by the summaries of the two target studies. In the summaries, the
author identified some important study limitations to be addressed in future replication studies.
As for future replication research on Brown et al.’s (2008) study, the author pointed out the
importance of comparing incidental vocabulary learning gains from multiple input modes,
targeting participants with various L1 backgrounds, examining younger learners’ learning gains,
and modifying some methodological flaws in the original study. Regarding Vidal’s (2011) study,
future replication studies should be conducted for younger learners, examine incidental
collocation learning in addition to single words, manipulate the frequency of target vocabulary
items, and employ different kinds of vocabulary tests, including a meaning recognition test. In
conclusion, the author pointed out the context-specific nature of the two original studies,
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suggesting future replication studies in various study contexts for the purpose of the
generalizability of the original research findings.

Shen, Y., & Coker, D. L. (2023). Exploring reading—writing connections in native English
speakers and English language learners. Reading and Writing, 36(8), 2099-2117.
https://doi.org/10.1007/s11145-022-10355-6

The connection between reading and writing skills has long been an area of exploration in the
world of literacy research, but there has been minimal research on this interaction in the
ESL/EFL context and even less research on how this interaction may differ between native
English speakers (NES) and English language learners (ELL). To explore this further, and to
gain additional insight into how ELLs develop literacy skills in their target language, this
research compared two groups of readers—NES readers and ELL readers—on a series of literacy
skills, including word reading, comprehension, composition skills, and spelling. More
specifically, the study sought to better understand predictors of discourse-level reading and
writing skills for NES vs. ELL individuals. The study also aimed to better understand differences
regarding receptive vs. expressive vocabulary skills. Participants consisted of 34 first-grade
students in the United States who identified as ELLs and a sample of 35 NES students matched
on equivalent vocabulary levels. The participants were tested on general reading and writing
skills as well as their skills in receptive and expressive vocabulary. It was found that both groups
had a lower-than-average level of vocabulary knowledge, based on results from the study.
Results indicated that spelling ability was a significant predictor of passage comprehension skills
in both groups and word reading ability was a significant predictor of writing quality. Beyond
this, the predictors seemed to differ between the groups. For example, vocabulary was
significantly related to passage comprehension for the ELL group only and written passage
quality was a predictor of passage comprehension for the NES group only. The authors discussed
the results in detail, highlighting that the differences between the two groups show that literacy
development differs between NES and ELL students and that, while NES students tend to rely on
a broader range of literacy skills, ELL students tend to rely most heavily on vocabulary
knowledge. The researcher concluded by stressing vocabulary reading and writing skill
development and calling for additional research in vocabulary and its impact on literacy skill
development.

Shen, Y., & Goodrich, J. M. (2024). Cross-linguistic influence of early Spanish reading on
English reading trajectories among Spanish—English emergent bilinguals: A latent class growth
analysis. Journal of Educational Psychology, 116(1), 139-152.
https://doi.org/10.1037/edu0000824

Shen and Goodrich’s (2024) study highlighted the influence of L1 Spanish reading ability on the
development of L2 English reading development among Spanish—English emergent bilinguals.
Two research questions were addressed:

1. What types of distinct growth trajectories did Spanish—English emergent bilinguals display in
English reading from kindergarten through Grade 5?

2. To what extent were Spanish—English emergent bilinguals early Spanish reading and English
oral proficiency associated with distinct growth trajectories in English reading?

The study used longitudinal data on a nationally representative sample of Spanish—English
emergent bilinguals with 308 children and 36.7% of the parents received education at the level of
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Grade 8 or below. A latent class growth analysis (LCGA) was used to explore distinct growth
trajectories of the children. The analysis revealed that the overall best model was five LCGA
class solutions and that early Spanish reading scores in kindergarten corresponded to the five
classes membership. Individuals performed better in early Spanish reading were in classes with
higher English reading scores and growth rates. Results also showed that early Spanish reading
skills were more strongly related to English reading development than English oral language
skills at kindergarten entry. Further, school district poverty was a significant predictor of class
membership. Children from schools with lower poverty rates were more likely to be in groups
characterized by higher initial levels and rates of growth of English reading. Altogether, the
findings underscored the importance of early Spanish reading in the development of L2 English
reading skills and in identifying emergent bilinguals who might be at risk for reading difficulties
later in elementary school.

Shenoy, S., Iyer, A., & Zahedi, S. (2024). Phonics-based instruction and improvement in
foundational reading skills of kindergartners in the Indian schooling context. Early Childhood
Education Journal, 52, 73-85. https://doi.org/10.1007/s10643-022-01396-1

Shenoy et al. (2024) highlighted the role of phonics instruction in the development of English
reading skills of kindergarteners in India. The phonics instruction stressed letter—sound
correspondences in learning new words. Teachers instructed students how to convert letters into
sounds or phonemes and then blend them to form words. The study specifically examined how
the number of years (i.e., 0, 1, 2 years) that students received the phonics instruction related to
(a) their English literacy performance; and (b) the percentage of being at-risk for not meeting
grade-level benchmarks. A posttest-only design was employed. Performances of three groups of
kindergarteners were compared, with 165, 234, and 228 students received 0, 1, and 2 years of
phonics instruction, respectively. The results showed that students with one and two years of
phonics instruction significantly outperformed those who did not receive any phonics instruction.
The percentage of students being at risk for reading difficulties reduced significantly with an
increase in years of instruction. Although with some limitations in the research design, this study
contributed to the literature on the benefits of phonics-based instruction to the development of
literacy in the Indian schooling context.

Siegelman, N., Elgort, 1., Brysbaert, M., Agrawal, N., Amenta, S., Arsenijevi¢ Mijalkovi¢, J.,
Chang, C. S., Chernova, D., Chetail, F., Clarke, A. J. B., Content, A., Crepaldi, D., Davaabold,
N., Delgersuren, S., Deutsch, A., Dibrova, V., Drieghe, D., Filipovi¢ Purdevi¢, D., Finch, B., ...
Kuperman, V. (2024). Rethinking first language—second language similarities and differences in
English proficiency: Insights from the ENglish Reading Online (ENRO) Project. Language
Learning, 74, 249-294. https://doi.org/10.1111/lang. 12586

This paper presented results from The ENglish Reading Online (ENRO) project, which is a
recently compiled online and open-access database of data from over 7,300 university-level
students of both L1 and L2 English backgrounds. The ENRO project was conducted fully online,
allowing for a very large sample size and distribution across 19 countries, helping ensure a wide
range of participant backgrounds and demographics. Participants completed a series of tasks
meant to assess their word reading skills and their general comprehension skills. In addition to
these two foci, the ENRO battery also included assessments of general linguistic abilities, such
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as grammar, spelling, etc. Participants also completed a comprehensive questionnaire about their
language backgrounds and experience, in addition to general demographic information. To
demonstrate how ENRO might be used, the authors used the database to explore two general
questions about how similar or different reading behaviors were between L1 and L2 readers and
the predictors of this variability. Results of the analysis indicated more similarities than
differences, with many of the component skills of reading and listening impacting
comprehension in similar ways across both groups. The authors highlighted that this analysis was
an initial example of using ENRO data to tackle big-picture questions and encouraged other
scholars to use the data to explore other research questions or, perhaps, explore the same
questions but from a different angle.

Sparks, R. L., & Alamer, A. (2023). How does first language achievement impact second
language reading anxiety? Exploration of mediator variables. Reading and Writing, 36, 2667—
2692. https://doi.org/10.1007/s11145-022-10410-2

Sparks and Alamer (2023) aimed to examine the following two issues concerning L2 reading
anxiety: (a) confounding variables that would mediate the relationship between L2 reading
performance and anxiety; and (b) effects of L2 reading performance on anxiety instead of those
of anxiety on L2 reading performance. The present study focused on the important role of L1
reading performance in the understanding of L2 reading anxiety, as well as other potential
variables that could directly and/or indirectly affect L2 reading anxiety. More specifically, this
study investigated the direct and indirect effects of L1 reading performance on L2 reading
anxiety while also considering other possible mediating variables (i.e., L1 print exposure, L1
metalinguistic knowledge, L1 working memory, L2 aptitude, and L2 reading performance). The
participants were 293 high school students who spoke English as their L1 and learned Spanish as
a foreign language. They completed a series of L1 reading performance tasks (measuring word
decoding, reading comprehension, vocabulary, language analysis, and writing), two L1 working
memory tasks, a questionnaire concerning L1 metalinguistic knowledge, the Author Recognition
Test, the Magazine Recognition Test, the Modern Language Aptitude Test (MLAT), a series of
L2 reading performance tasks (measuring reading comprehension, writing, and listening
comprehension), and the Foreign Language Reading Anxiety Scale (FLRAS). This study
performed structural equation modeling and found both direct and indirect effects of L1 reading
performance on L2 reading anxiety. Regarding the indirect effects, the mediating variables were
L1 linguistic knowledge, L2 aptitude, and L2 reading performance. The results indicated the
necessity of assuming confounding variables and reconsidering the directionality of the
relationship between reading performance and anxiety.

Stewart, J., Gyllstad, H., Nicklin, C., & McLean, S. (2024). Establishing meaning recall and
meaning recognition vocabulary knowledge as distinct psychometric constructs in relation to
reading proficiency. Language Testing, 41(1), 89—108.
https://doi.org/10.1177/02655322231162853

As a response to the debate concerning which modality of vocabulary knowledge displayed the
strongest correlation with reading proficiency, Stewart et al. (2024) investigated two related
research questions:
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1. Were meaning recall and meaning recognition modalities psychometrically distinct measures
of different forms of vocabulary knowledge?

2. Did one modality have unique predictive power of reading ability over the other?
Confirmatory factor analyses and hierarchical regression were used to explore answers to the
first and second research questions, respectively. The data were from McLean et al. (2020), in
which 103 Japanese university students took meaning recall and meaning recognition tests of the
2001-3000 most common words in the New General Service List (NGSL; Browne et al., 2013).
The participants were aged between 18 and 32 and displayed a wide range of English
proficiency. For the first research question, results indicated that the two-factor confirmatory
factor analysis solution had demonstrably better fit than the one-factor model, which implied that
the two could be considered distinct psychometrically. Although statistically distinct, the two
factors had a correlation of .85, raising questions about their discriminant validity. As to the
second research question, meaning recognition knowledge did not make a statistically significant
contribution to explaining reading proficiency over meaning recall knowledge. However, when
the roles were reversed, meaning recall did make a significant contribution to the model beyond
the variance explained by meaning recognition alone. Given the findings, the researchers posited
that L2 vocabulary meaning recall tests might be preferable for tapping into the construct of L2
reading comprehension.

Sun, H., & Batra, R. (2024). Contextualized and decontextualized questions on bilinguals’
heritage language learning and reading engagement. Reading and Writing, 37, 973—10009.
https://doi.org/10.1007/s11145-022-10332-7

Sun and Batra emphasized the importance of examining children’s heritage language learning in
Singapore and the potential effectiveness of teacher questioning during reading not only on
learning outcomes but also on learning processes operationalized as reading engagement. The
present study compared the following three types of intervention: no teacher questioning,
contextualized questions (i.e., questions about the explicit information in the texts), and
decontextualized questions (i.e., questions requiring inferencing from the text information). The
participants were 99 four- and five-year-old children in Singapore who were English—-Mandarin
bilinguals. They were randomly assigned to one of the three conditions and completed a series of
tasks concerning Mandarin receptive and productive vocabulary knowledge, Mandarin receptive
grammar knowledge, working memory, target word recognition and recall, and story retelling. In
addition, the Modified Child Behavior Rating Scale (MCBRS) was administered to measure the
participants’ engagement. The results of linear mixed-effects regression modeling and latent
growth curve models revealed that contextualized questions statistically contributed to target
word recall, reading comprehension, and social cognitive engagement. It was also found that
decontextualized questions statistically led to better social cognitive engagement.

Teng, M. F., & Zhang, D. (2024). Task-induced involvement load, vocabulary learning in a
foreign language, and their association with metacognition. Language Teaching Research, 28(2),
531-555. https://doi.org/10.1177/13621688211008798

Previous studies on L2 vocabulary learning have suggested that the more attention learners pay
to target vocabulary items, the more likely they are to acquire them, which has been explained by
the involvement load hypothesis (ILH). Teng and Zhang pointed out the potential importance of
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metacognition in ILH-oriented task-based vocabulary learning and emphasized the necessity of
understanding how metacognitive awareness and knowledge would predict the vocabulary
learning outcomes. The present study aimed to examine EFL learners’ vocabulary learning from
different types of tasks while also considering the effects of metacognition. The participants were
120 EFL Chinese university students, who were randomly assigned to one of four task
conditions: a) reading-only task (involvement load index: 1); b) reading with gap-filling task
(involvement: 2); ¢) reading and writing task (involvement: 3); and d) reading and writing task
with dictionary use (involvement: 4). Students completed an adapted version of the Vocabulary
Knowledge Scale (VKS) and the Metacognitive Awareness Inventory (MAI). The results of one-
way analyses of variance (ANOVA) showed that the participants engaging in the reading and
writing task with dictionary use obtained the highest mean scores on both receptive and
productive vocabulary learning gains. In addition, multiple regression analyses were conducted
to examine the effects of metacognition, which revealed that while metacognitive knowledge did
not statistically significantly predict the vocabulary learning gains in any task conditions,
metacognitive regulation statistically significantly predicted both receptive and productive
learning gains in all the task conditions. These findings were corroborated by performing
structural equation modeling. Based on these results, the researchers provided a theoretical
framework for vocabulary learning from the perspectives of ILH and metacognition.

Teng, Y., Yin, Z., Wang, X., & Yang, H. (2024). Investigating relationships between community
of inquiry perceptions and attitudes towards reading circles in Chinese blended EFL learning.
International Journal of Educational Technology in Higher Education, 21, Article 6.
https://doi.org/10.1186/s41239-024-00440-x

The present study aimed to examine the underexplored relationship between community of
inquiry (Col) and EFL learners’ attitudes toward technology-enhanced reading circles (RC).
More specifically, Teng et al. investigated to what extent the three dimensions of Col (i.e.,
teaching presence, social presence, and cognitive presence) predicted different aspects of the
attitudes toward RC. To this end, the present study sampled 202 Chinese EFL university
students, who engaged in RC activities. They completed the Col Survey Instrument concerning
the aforementioned three aspects of Col and a questionnaire concerning the three aspects of
attitudes toward RC: usefulness, affect, and behavior, all of which were analyzed by conducting
principal component factor analyses. A series of Pearson correlation analyses revealed high-to-
medium positive correlations among the three Col aspects and attitudes toward RC. Multiple
linear regression also showed that while teaching presence and cognitive presence were
statistically significant predictors of the attitudes toward RC, the effects of social presence on the
attitudes were not statistically significant. However, the combination of the three aspects of Col
statistically significantly predicted the attitudes. The results of two independent samples #-tests
did not reveal statistically significant differences in the scores on attitudes toward RC between
genders and grades (i.e., sophomores and juniors).

Tong, C. K.-Y., Ho, J. C. S., Yang, X., McBride, C., Ng, M. C. Y., & Pan, D. J. (2023).
Transfer? Reading, writing, and parental factors in Hong Kong Chinese families across Chinese
and English. Reading and Writing, 36(8), 1997-2023. https://doi.org/10.1007/s11145-022-
10372-5
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This study examined the effects of parental literacy skills and socio-economic status (SES),
determined by education level and monthly income, on both Chinese L1 and English L2 literacy
skills for children in 1st through 3rd grade. The study also examined cross-linguistic transfer
from Chinese (L1) to English (L2) literacy abilities. 147 children from grades 1-3 across over a
hundred schools in Hong Kong were given Chinese and English literacy tests that tested for both
reading and spelling (i.e., writing) abilities. Tests were focused on written word recognition and
production as opposed to full-text comprehension or prose. Additionally, parents of participating
children were assessed with similar tests, though aimed at adult readers. Parents were also
surveyed about their highest level of education and their monthly income. These factors were
used to determine parental literacy abilities in Chinese and English and calculate SES for use in
later statistical analysis. Results showed a significant relationship between parental literacy
abilities and child English L2 literacy, even after controlling for SES. However, perhaps
surprisingly, there was no significant relationship between parental literacy in Chinese L1 and
child L1 literacy when controlling for SES. Results also showed that Chinese L1 abilities were a
significant predictor for L2 English abilities, adding to the literature that indicates cross-
linguistic transfer occurs even between writing systems that are typologically dissimilar and that
have different scripts (i.e., visually different symbol systems). The researchers called for further
research on how parental SES, child age, and L1 literacy abilities influence L2 literacy among
younger children, as these relationships remain under-explored.

Tsang, A., & Fung, D. (2024). Compulsory versus voluntary extensive reading: Investigating
English learners’ perceptions, proficiency and school banding. The Curriculum Journal, 35(2),
168—183. https://doi.org/10.1002/curj.218

Tsang and Fung pointed out that despite the importance of extensive reading in a foreign
language, it was unusual for foreign language learners to read extensively outside the classroom.
Given that extensive reading could be implemented as either compulsory or voluntary reading, it
was necessary to investigate the difference between the two ways of extensive reading practice,
which had drawn little attention. Hypothesizing the potential effects of language proficiency,
learner perceptions, and school levels, the present paper reported two studies conducted in
different contexts. Study 1 aimed to examine the relationships among reading frequency, learner
perceptions, and language proficiency in a post-secondary school context, where 124 EFL
students in Hong Kong were asked to complete a questionnaire concerning their experience of
compulsory and/or voluntary reading and perceptions of stories in terms of favorability (e.g.,
interest, enjoyment) and difficulty. It was found that the amount of reading was relatively small,
which was especially the case for voluntary reading. Those who had high language proficiency
had higher favorability scores than those with low proficiency. In addition, a series of correlation
analyses suggested that reading types, language proficiency, and favorability were related. A
multiple regression analysis showed voluntary reading alone statistically predicted language
proficiency. Study 2 aimed to examine the relationships among reading frequency, learner
perceptions, and school levels in another context, where 498 EFL students (aged 15 to 20) in
Hong Kong participated from three levels of schools from Band 1 (high) to Band 3 (low). Like
Study 1, the participants in Study 2 reported infrequent reading. Furthermore, Band 2
participants read more than those from Bands 1 and 3 schools, possibly because students from
middle-level schools were especially encouraged to improve reading proficiency compared to
those in the other school levels.
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Ucak, G., & Kartal, G. (2023). Scaffolding design to increase reading comprehension for
learners of English through online strategy training. E-Learning and Digital Media, 20(4), 402—
423. https://doi.org/10.1177/20427530221111268

Ucak and Kartal’s (2023) study intended to examine the impact of reading strategy training
delivered online on reading comprehension development for EFL learners. Using an
experimental research design, the study compared the effects in three conditions, namely,
delivered through a scaffolding online tool, Meta-S (the online condition), delivered by a teacher
face-to-face in the classroom (the face-to-face condition), and a control group. The study further
investigated how the strategy training influenced students’ metacognitive awareness and
classroom engagement for the reading lesson. Reading strategies included (a) five global
strategies, namely, having a reading purpose, predicting what the text is about, activating
background knowledge on text structure, noticing text features, and making local and global
inferences; (b) two problem-solving strategies, namely, guessing words from the context with
signal words, word classes, and words in the vicinity, and rereading; and (c) one support strategy
(i.e., note-taking). The participants were 87 college EFL students in Turkey, with 28 to 30 in
each group. The training lasted five weeks, with 90 minutes each week. The study found that
both the online and the face-to-face groups significantly improved their reading comprehension
and metacognitive strategy awareness. The face-to-face class improved on the engagement scale.
Major contributions of this study included its scaffolding design and multifarious reading
strategies demonstrated in the training.

Wichanee, T., & Thongrin, S. (2024). Critical consciousness development through teaching
English reading: A context of EFL students in Thailand’s Northeastern area. LEARN Journal:
Language Education and Acquisition Research Network, 17(1), 440—466. https://so04.tci-
thaijo.org/index.php/LEARN/article/view/270408

Highlighting the importance of developing students’ critical consciousness beyond linguistic
development in teaching reading, this study attempted to demonstrate critical dialogue-oriented
reading instruction and to examine its effect on students’ development of reading ability and
critical consciousness. This instruction was conducted at four stages: (a) pre-reading discussions
to activate students’ prior knowledge; (b) while reading activities for cognitive development, (c¢)
post-reading critical analysis using questions; and (d) beyond-reading tasks to promote social
justice. Participants comprised 30 first-year English major students with multiple ethnic
backgrounds from Thailand’s Northeastern Area. Critical consciousness was analyzed from three
dimensions: (a) critical awareness of social relation and power existing in texts and reality; (b)
critical reflection on analyzing the dominant power in texts and living systems with multifaceted
perspectives; and (c) critical action of questioning the power of hegemonic ideas and acting
against injustice in diverse ways. A mixed-method design in combination with action research
was employed. Research instruments included a self-evaluation questionnaire and reading
comprehension pretest and posttest as quantitative method, and field notes, students’ reflective
journals, and interview with open questions as qualitative method. The results revealed that the
participants’ reading comprehension and critical consciousness from the classroom to real-life
situations significantly developed through the critical dialogue-oriented reading instruction. The
critical dialogue raised in this study and the teaching procedures presented methods for teachers
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to improve students’ critical consciousness. Finally, the interpretation of critical consciousness in
a specific teaching environment enriched the definition of critical consciousness.

Wong, Y. K., Bai, B., McBride, C., Shum, M. S. K., & Zhou, Y. (2024). Role of transcription
skills in young Chinese language learners’ sentence writing: A one-year longitudinal study.
Reading and Writing, 37, 1-24. https://doi.org/10.1007/s11145-023-10415-5

Guided by developmental models of writing, this 1-year longitudinal study highlighted the role
of transcription skills in young Chinese as a second language learners’ sentence writing
development. Transcription skills were composed of spelling and handwriting fluency. The
participants comprised 204 (112 boys and 92 girls) ethnic minority students from five primary
schools in Hong Kong with various L1, including Hindi, Urdu, and Nepali. They were measured
with writing component skills (i.e., copying, spelling, character reading, oral language skills) and
sentence writing in Grade 4 (Time 1) and Grade 5 (Time 2). Utilizing multiple regression and
path analysis, the study found that regarding Time 1 measures, transcription skills predicted
sentence writing concurrently and longitudinally, but their influences at Time 2 diminished
considerably; character reading predicted sentence writing both at Times 1 and 2; compared with
transcription and reading, oral language skills weakly influenced writing. This study not only
investigated the relative contributions of transcription skills compared to other components skills
but also examined how the relative contributions of these skills changed with the development of
L2 writing skills.

Wong, Y. K., Zang, X., & Inoue, T. (2023). Promoting foundational linguistic skills for reading
development in young Chinese language learners: A 1-year intervention study. Journal of
Research in Reading, 46(3), 247-277. https://doi.org/10.1111/1467-9817.12423

Employing the simple view of reading as a theoretical framework, Wong et al.’s (2023) 1-year
intervention study intended to promote young Chinese-as-a-second-language (CSL) learners’
reading comprehension. The simple view of reading proposes that reading comprehension is the
product of decoding, which is the ability to read words accurately and fluently, and linguistic
comprehension, which is the ability to understand spoken language (Gough & Tunmer, 1986).
The participants were 186 (with 96 students in the treatment group; 90 in the control group)
Grade-4 ethnic minority students in Hong Kong recruited from five primary schools with a
substantial proportion of ethnic minority students. The intervention focused on decoding skills
(including both Chinese orthographic knowledge and word reading skills) and listening
comprehension. To improve Chinese orthographic knowledge, knowledge of Chinese radicals
was instructed in a systematic and analytic approach. The students’ word reading was facilitated
by instructions on simple and compound characters, along with orthographic and morphological
knowledge. Listening comprehension was intervened by expanding their oral vocabulary and by
presenting a story orally in each learning unit. To facilitate the implementation of the
intervention, the teachers received packages of instructional and learning materials. Each
learning unit had an instructional time of a lesson of 30—40 min and two to three sets of exercises
assigned to the students as homework. The learning time of the students was about 60 min per
unit. The eight learning units were evenly distributed across the school year. For the control
group’s classes, the original curriculum was used, and the business-as-usual instruction
(conventional exercises/activities) was provided. The results showed that the intervention
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significantly influenced orthographic knowledge, word reading and listening comprehension
directly and reading comprehension indirectly through the three componential skills. This study
highlighted the role of decoding and linguistic comprehension in the development of L2 reading
comprehension.

Xie, Q., Cai, Y., & Yeung, S. S. (2024). How does word knowledge facilitate reading
comprehension in a second language? A longitudinal study in Chinese primary school children
learning English. Reading and Writing, 37(4), 921-941. https://doi.org/10.1007/s11145-022-
10360-9

Xie et al.’s (2024) longitudinal study intended to investigate how word knowledge, assessed
through vocabulary and morphological awareness one year ago, contributed to reading
comprehension in an L2, after controlling for decoding and language comprehension. The
participants in Time 1 were 167 students (77 girls) with the mean age of 8.99 years old from a
public primary school in Hong Kong. Among them, 87 were in Grade 3 and 80 were in Grade 4.
Their L1 was Cantonese, and English was taught as a subject in their school for around 68
hours every week. Children who obtained the median scores or lower were classified into the low
word knowledge group (n = 77), and those whose score were higher than the median were
classified in the high word knowledge group (n = 78). Hierarchical regression models and
structural equation modeling (SEM) were utilized. Results showed that morphological awareness
and vocabulary explained significant variance in decoding, listening comprehension, and reading
comprehension in both the groups, and they explained more variance in decoding, listening
comprehension, and reading comprehension in the high word knowledge group. Regarding how
morphological awareness and vocabulary tested in Time 1 predicted reading comprehension
tested in Time 2 through decoding and listening comprehension, three conceptual models were
compared. In the first alternative model, morphological awareness, receptive and expressive
vocabulary scores were the indicators of the latent word knowledge variable. In the second
model, the contribution of morphological awareness and vocabulary was separated. The latent
vocabulary factor was indexed by receptive and expressive vocabulary scores. Morphological
awareness was assumed to have an effect on vocabulary, while in the third model, vocabulary
was assumed to have effect on morphological awareness. Model fit indices showed that the
second model was the best. According to the second model, both decoding and listening
comprehension significantly contributed to reading comprehension; vocabulary measured at
Time 1 had strong effects on both decoding and listening comprehension measured at Time 2;
morphological awareness measured at Time 1 had a substantial effect on vocabulary; and it also
significantly affected decoding measured at Time 2; it affected Time 2 listening comprehension
fully through the mediation of vocabulary. Given the findings, the researchers underscored the
importance of word knowledge in developing children’s reading comprehension in an L2 at an
early stage of learning to read.

Yathip, C., & Liang-Itsara, A. (2024). Effectiveness of the QARR strategy to enhance Thai EFL
students’ performance in reading comprehension test. LEARN Journal: Language Education and
Acquisition Research Network, 17(1), 240-263. https://so04.tci-
thaijo.org/index.php/LEARN/article/view/270384
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Yathip and Liang-Itsara (2024) introduced the concept of the Question-Answer-Relationship
(QAR) strategy, a strategy for taking a multiple-choice reading test. Given that previous studies
had provided inconsistent results concerning the effectiveness of the QAR strategy instruction,
the researchers suggested the necessity of adding another component to the strategy: Review
(i.e., to check correct answers that test-takers choose). The present study thus aimed to examine
the usefulness of the revised versions of the QAR strategy instruction: the Question-Answer-
Response-Review (QARR) strategy instruction. This study also investigated the effectiveness of
the instruction on Thai EFL students’ reading comprehension test scores. To this end, 58 Thai
EFL university students participated in the instruction and took a reading comprehension test
three times as pre-, post-, and delayed post-tests. They also completed a questionnaire about their
satisfaction with the instruction. The results of a one-way ANOVA revealed that the scores on
the post-test and delayed post-test were statistically significantly higher than those on the pre-
test. The results of the questionnaire suggested participants’ satisfaction with the instruction. Six
participants were also interviewed, the findings of which corroborated the questionnaire results.
Based on the findings, the researchers emphasized the possibility that the QARR strategy
contributed to the development of reading proficiency and cognitive and metacognitive skills.

Yeom, S., & Llosa, L. (2024). Comparability of reading tasks in high-stakes English proficiency
tests and university courses in Korea. Language Testing in Asia, 14, Article 8.
https://doi.org/10.1186/s40468-024-00281-5

Yeom and Llosa pointed out that such international standardized English proficiency tests as
TOEFL iBT and IELTS tended to be used in many East Asian university contexts as a
placement/admission test for their English-medium instruction (EMI) courses. However, it was
noted that those tests were not developed for such purposes, meaning that it was necessary to
collect validity evidence for the use of these tests in East Asian EMI courses, which had been
underexplored. The present study aimed to examine the comparability between the
characteristics of reading tasks employed in a target language use domain (i.e., a university’s
EMI courses in Korea) and those used in TOEFL iBT and IELTS. This study also investigated
student perceptions of comparability. To this end, 54 Korean EFL undergraduates and graduates
taking the university’s EMI courses participated in this study. They completed a questionnaire
concerning text genre, text function, reading purpose, and the post-reading tasks in their EMI
courses. The questionnaire also asked the participants to read some reading tasks from TOEFL
iBT and IELTS and report their perceptions of the comparability between the EMI reading tasks
and these tasks. The reading test tasks were also analyzed in terms of text genre, text function,
and reading purpose. The findings suggested that the reading test tasks could not cover the wide
range of reading task characteristics in the EMI courses. The student perceptions of
comparability varied depending on their academic areas. While the students majoring in
Humanities and Arts provided negative perceptions of the comparability, those in Natural
Science, Engineering, and Math tended to consider reading tasks in the EMI courses and the
standardized tests as comparable.

Zhang, D., Ke, S. (Echo), & Mo, Y. (2023). Morphology in reading comprehension among
school-aged readers of English: A synthesis and meta-analytic structural equation modeling
study. Journal of Educational Psychology, 115(5), 683—699. https://doi.org/10.1037/edu0000797
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Aiming to explore the role of morphology in English reading acquisition, Zhang et al.’s (2023)
study investigated the effects of morphological awareness (MA) on reading comprehension in
school-aged readers by meta-analytic structural equation modeling (MASEM). MA referred to
the ability of reflecting on and manipulating morphemes (the smallest unit of meaning). In this
study, MASEM method was adopted to conduct a meta-analysis of existing correlation-based
studies, with a total of 107 studies and 21,818 participants. MASEM combined meta-analysis
and structural equation modeling (SEM) to synthesize correlation matrices and test a theory
driven model based on the pooled correlation matrix (Cheung, 2015a; Cheung & Chan, 2005).
This study systematically investigated how morphology was involved in complex ways in
reading comprehension with their covarying relations with word reading and vocabulary
knowledge. The following research questions were addressed:

1. Does MA predict reading comprehension over and above word reading and vocabulary
knowledge (i.e., a direct effect)?

2. Do word reading and/or vocabulary knowledge mediate the contribution of MA to reading
comprehension (i.e., an indirect effect)?

3. Do the direct and indirect effects of MA on reading comprehension differ in magnitude based
on readers’ language status, age/grade, and MA task modality?

Furthermore, moderator analysis was conducted by comparing a set of subgroups based on
readers’ language status (monolingual & bilingual), age/grade (lower elementary, upper
elementary, vs. middle/high school), and MA task modality (spoken vs. written). Regarding the
first research question, the results indicated that MA predicted reading comprehension over and
above word reading and vocabulary knowledge in all subgroups except the lower elementary
subgroup. MA had significant indirect effects on reading comprehension via both word reading
and vocabulary knowledge in the full sample as well as all subgroups. Regarding the second
research question, results indicated that there was no significant subgroup difference in the
magnitude of the direct effect of MA on reading comprehension for any moderator. As to the
indirect effect, bilingual readers showed a smaller indirect effect of MA via word reading than
did monolinguals; older readers showed a stronger indirect effect via vocabulary knowledge than
did younger readers. Given the findings, this study highlighted the contribution of morphology to
English reading comprehension and called for morphological instruction in classroom.

Zhou, Q., Du, F., Lu, Y., Wang, H., Herman, & Yang, S. (2024). The development of reading
comprehension ability of Chinese Heritage Language (CHL) learners in Indonesia. Language
Testing in Asia, 14, Article 7. https://doi.org/10.1186/s40468-024-00276-2

Zhou et al. (2024) examined the developmental trajectory of reading comprehension ability in
Indonesian Chinese Heritage Language (CHL) learners by comparing the component scores of
reading comprehension (i.e., orthographic knowledge, vocabulary knowledge, syntactic
awareness, and discourse comprehension) of three age groups. They were the early adolescent
group (62 students with an average age of 13.56), late adolescent group (115 students with an
average age of 15.78), and the adult group (67 individuals with an average age of 22.83). The
total was 275. Two research questions were:

1. From a cross-sectional perspective, what are the differences in the four dimensions of
Indonesian CHL learners’ reading comprehension abilities?

2. From a longitudinal perspective, is there any difference of the four dimensions reading
comprehension ability among Indonesian CHL learners of different age groups? The study
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utilized the participants’ performances of four tasks on the Chinese Proficiency Test (HC)
specifically designed for CHL learners, correspondingly for the four component skills. The task
to measure orthography knowledge was to identify the incorrect use of Chinese character in a
sentence. Vocabulary was measured by a task of filling in the missing Chinese character.
Syntactic awareness was measured through identifying pauses in a sentence. Discourse
comprehension was measured by deleting one sentence to make the remaining meaningful.
Cross-sectional contrastive analysis (i.e., within group) revealed that for the early and late
adolescent groups, orthographic knowledge was significantly higher than vocabulary knowledge,
and there are no significant differences in other aspects. In the adult stage, vocabulary knowledge
was significantly higher than syntactic awareness, and syntactic awareness was significantly
higher than discourse comprehension; there was no significant difference between orthographic
and vocabulary knowledge. The longitudinal contrastive analysis (i.e., between group) showed
that that reading ability differed at different age stages. Specifically, there were no differences
between the late adolescence and early adolescence groups in three dimensions, other than in
orthographic knowledge. The performance of the adult group was significantly higher than that
of the late adolescence group in all four dimensions. This suggested that after entering adulthood,
Indonesian HL learners significantly improved their reading comprehension skills, although the
development of reading ability in adolescence appeared to be relatively small. Overall, this study
provided evidence that although heritage language might remain stagnant in a certain period, it
could develop in a later stage.

Zhu, T., Zhang, Y., & Irwin, D. (2024). Second and foreign language vocabulary learning
through digital reading: A meta-analysis. Education and Information Technologies, 29, 4531—
4563. https://doi.org/10.1007/s10639-023-11969-1

Zhu et al.’s (2024) meta-analysis updated and expanded previous meta-analysis studies on L2
vocabulary learning through digital reading. Furthermore, the study incorporated moderating
factors (i.e., L2 proficiency, vocabulary test formats, and digital resources outside the reading
texts) for a more thorough understanding of the role of digital reading in L2 vocabulary learning.
Regarding digital resources, previous meta-analyses focused on lexical glosses. However, a
unique contribution of this study is that besides lexical glosses, it further considered digital
resource accessibility of (a) lexical priming; (b) personalized reading systems (e.g., systems
which could analyze and accumulate learner profiles while recommending the most appropriate
reading materials by natural language processing tools and adaptive algorithms); and (c) multiple
resources, including lexical glosses plus quizzes or lexical glosses plus quizzes and audio
narrations. This meta-analysis comprised 21 empirical studies published from 2006 to 2021 in 15
journals and two conference proceedings. The sample sizes ranged from 16 to 282. A total of 77
effect sizes on immediate and delayed vocabulary post-tests were gathered. The study found a
significant effect of digital reading on immediate L2 vocabulary tests, with an upper-medium
effect of within-subject studies and a large effect of between-subject studies. The moderating
factor analysis showed that L2 proficiency, the digital resource, and test formats had statistically
significant moderating effects on the results of the studies. Based on the results, especially the
moderating factor analysis, the researchers of the study called for the development of adaptive
learning systems and personalized lexical glosses.
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