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Readers of Language Learning & Technology might initially expect this book review to discuss how
video can optimize language teaching pedagogy, a topic squarely within the journal’s aim. However, a
closer look at the title, Using Video to Support Teacher Reflection and Development in ELT, reveals that
the book, authored by Laura Baecher, Steve Mann, and Cecilia Nobre, does not focus on video as a
teaching aid for students. Instead, it emphasizes video as a potential tool for fostering the professional
development of English Language Teaching (ELT) teachers.

Centered around the multimodal nature of video (Gellevij et al., 2002), the book explores how video can
enhance teachers’ professional growth at multiple levels, including supporting their personal reflection,
enabling peer-based professional learning, and contributing to academic research. By systematically
addressing each of these dimensions, the authors present a well-balanced blend of theoretical grounding
and practical strategies, making a compelling case for the thoughtful integration of video into language
teacher education.

In Chapter 1, the authors start with a multimodal perspective, highlighting the unique value of video
compared to solely text-based resources, as combining visual and auditory input could help enhance
retention (Gellevij et al., 2002). A vignette is then used to show the dual roles of video: It not only helps
students reflect on learning, but it also helps teachers reflect on instruction (see p. 12). From here, the
focus shifts to video’s significance in language teacher education.

This chapter then introduces the Video in Language Teacher Education (ViLTE) project, a project that
maps current practices and builds a community of practice among teacher educators, demonstrating
video’s growing importance. By citing examples from science, the authors show that video has long
supported teacher self-reflection (Kane et al., 2015). Video helps address teachers’ challenges, e.g.,
limited real-time awareness and post-lesson recall. The chapter concludes by presenting review studies on
the use of video in language teacher education, reinforcing its potential for professional development. It
also highlights effective frameworks, such as the Self-Evaluation of Teacher Talk (SETT) framework.

To prevent a slide into technological determinism (Oliver, 2011), a risk that may arise due to the strong
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emphasis of video’s benefits as discussed in Chapter 1, Chapter 2 begins by making a crucial clarification.
The authors reject a “one-size-fits-all” approach, stressing that video use should be tailored to specific
educational contexts. Accordingly, context becomes the chapter’s central theme.

This chapter first explores video’s use in pre-service teacher training, where it aids self-observation. It
then moves on to practicum settings for novice teachers, highlighting the role of guided reflection and
peer discussions. The authors also examine how video is integrated into structured professional
development programs, e.g., Certificate in English Language Teaching to Adults (CELTA), and
postgraduate level courses, where it might support systematic reflection and action research. Finally, the
chapter concludes with a discussion on video cases for teacher learning. While “best practice” videos
could introduce new teaching methods, the authors caution against over-reliance on them, as they may
oversimplify classroom realities. Instead, they recommend using authentic classroom footage for more
meaningful reflection.

After exploring the role of video in diverse educational contexts, Chapter 3 focuses specifically on the
processes and materials related to video-based teacher training. It aims to answer the crucial question:
How could video be effectively implemented in teacher training? The chapter starts with
videoconferencing, which is presented as a method that empowers teachers to partake in reflective
conversations, exchange experiences, and support each other’s professional growth. Whether in formal
mentoring or casual peer discussions, videoconferencing enables real-time, collaborative reflection,
making professional learning more accessible. Next, video production is introduced. Teachers at all career
stages might use video to convey ideas, reflect, share teaching insights, or demonstrate techniques. While
projects such as VILTE (https://vilte.warwick.ac.uk/items/show/50) at the University of Warwick offer
structured video creation opportunities, informal methods, e.g., vlogging, are also discussed. Vlogging
allows teachers to record experiences, showcase best practices, and initiate professional dialogues.
Screencasting is then mentioned. This technique, which involves creating narrated screen recordings, is
useful for instructional purposes and self-reflection. Teachers can use screencasting to review teaching
materials, analyze classroom interactions, or offer asynchronous feedback. Finally, the chapter covers
video repositories. Well-curated video collections can save teachers time and effort in finding high quality
resources. Instead of sifting through countless online materials, educators can access carefully selected
videos that match their professional development needs.

Chapters 1 to 3 establish a strong foundation by outlining the value of video in teacher education,
emphasizing the importance of contextual factors, and presenting a range of adaptable tools and
approaches for implementation. Rather than promoting a single method, the authors advocate for flexible
integration based on teachers’ needs, technological access, and professional settings. Building on this
groundwork, Chapter 4 marks a shift from broader design principles to the more practical, day-to-day
process of teacher development. Specifically, it addresses how teachers engage with video for reflection
and classroom observation.

Chapter 4 begins by identifying a common issue: Although observation through video is central to teacher
training, teachers are rarely taught how to observe video systematically. Without clear guidance, they may
quickly judge what “works” or “does not,” leading to biased interpretations. In response, the chapter
promotes a structured, descriptive approach to video observation to ground reflection in objective
analysis. To build this skill, the authors propose a scaffolded model. First, teachers could work with non-
video artifacts, e.g., lesson transcripts or student work, as entry points. Then, they gradually could engage
in short, focused video observation tasks, building toward more complex analysis. These strategies help
cultivate intentional, reflective viewing habits. This chapter concludes with the introduction of digital
platforms, e.g., the Microsoft Research Annotation System, which support tagging, annotating, and
timestamping. These tools help transform passive video watching into active, dialogic reflection. In doing
so, the chapter bridges the gap between video as content and video as a developmental tool, offering
teachers a clear pathway to deepen their reflective practice.

Building on the previous chapter’s focus on learning through observing others on video, Chapter 5 turns
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to self-observation, highlighting the importance of video in supporting teachers’ reflection on their own
practice. Watching others’ videos could help teachers to figure out what “should” happen, while self-
observation allows teachers to examine both what has occurred and what might have occurred in their
own classrooms. The chapter outlines a reflective progression, from observing learners, to observing
others’ teaching, to observing oneself, and ultimately to allowing others to observe and comment on one’s
own practice. This cycle fosters both self-awareness and peer-supported growth. To guide this process,
the authors introduce the concept of “critical “incidents”, i.e., notable teaching moments that prompt
deeper reflection. Teachers are encouraged to analyze these moments using micro-ethnographic
techniques and structured tools such as rubrics and checklists, enabling focused, systematic review of
their practice.

Building on descriptive observation (Chapter 4) and self-reflection (Chapter 5), Chapter 6 highlights the
value of collaborative analysis in developing a shared professional vision. Peer observation allows
teachers to learn from one another, engage in dialogue, and co-construct an understanding of effective
practice (e.g., Incegay & Dikilitas, 2022). The authors introduce structured approaches e.g. structured
group formats, and one-to-one partnerships, where specific strategies such as video clubs are introduced.
Real-world examples, e.g., the University of Barcelona’s paired observation program using the Video
Enhanced Observation (VEO) platform, are accordingly presented. Ultimately, the chapter shows how
peer-based video analysis promotes collective meaning-making and shared professional development.

Chapter 7 shifts to a more sensitive aspect of teacher education: supervision. It begins by acknowledging
the emotional strain often tied to traditional supervisory roles, both for supervisors and those being
evaluated. Instead of reinforcing hierarchical dynamics, the chapter argues that video could help
transform supervision into a more transparent, collaborative, and developmental process. With that being
said, when it is thoughtfully integrated, video shifts the emphasis from summative evaluation to formative
growth, reducing performance anxiety. The authors present practical models, including hybrid approaches
that combine on-site observation with video analysis, and fully remote supervision protocols, which are
particularly relevant for distance or international programs.

A central argument is that when teachers become comfortable using video for reflection, it might help
level power imbalances in supervision. Teachers can co-analyze footage and engage in constructive
dialogue with mentors, making the process more participatory and growth-oriented. The chapter also
highlights the importance of supervisors reflecting on their own practice. By reviewing their supervisory
sessions, they could improve feedback strategies and better support teacher learning.

As the final chapter, Chapter 8 broadens the book’s focus by exploring video not only as a tool for teacher
development but also as a valuable instrument in Teaching English to Speakers of Other Languages
(TESOL) and applied linguistics research. It highlights video’s potential to support both inquiry and
communication within research contexts. The chapter begins by outlining how video could serve as a rich
method for data collection, capturing the multimodal complexity of classroom interactions that traditional
note-taking or audio recording may miss. Special emphasis is placed on stimulated recall, a technique in
which participants review video footage of their own teaching or learning and reflect on their thought
processes. This method offers researchers deeper insights into teacher cognition and classroom decision-
making. The chapter then turns to the affordances of emerging video technologies, showing how they
enable more detailed analysis and new forms of data representation. Video is also discussed as a tool for
disseminating research findings. When integrated into publications or teacher workshops, video clips
could make research outcomes more concrete, accessible, and impactful, particularly for practitioner
audiences. By presenting video as both a means of investigation and a mode of communication, this
chapter expands the book’s scope and reinforces the idea that video plays a critical role not only in
reflective teaching practice but also in advancing research-informed educational development.

Although video has long been used in other disciplines, e.g., mathematics education (Yeh & Santagata,
2014), ELT has lacked a comprehensive, practice-informed framework for its integration (Mann et al.,
2019) until now. Grounded in constructivist learning theory, which views teacher training as a social and
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situated process, the book Using Video to Support Teacher Reflection and Development in ELT offers a
coherent and comprehensive exploration of the role of video in language teacher reflection and
development. This book fills that gap with a timely and well-researched contribution that blends
conceptual depth with actionable strategies. It systematically guides readers through the full spectrum of
professional learning. Beginning with foundational theories of multimodal learning (Chapter 1), the book
addresses the significance of contextualizing teacher education practices (Chapter 2), and then examines
how video functions both as a process and as a pedagogical resource, introducing practical tools such as
videoconferencing, video production, screencasting, and repositories (Chapter 3). The book then
addresses key developmental practices: descriptive observation techniques (Chapter 4), self-reflection
protocols (Chapter 5), peer collaboration models (Chapter 6), and approaches to supervision (Chapter 7),
before concluding with applications of video in TESOL and applied linguistics research (Chapter 8).

One potential limitation could be that the book appears to assume easy access to technology-rich
environments, which might reduce its immediate applicability in under-resourced contexts. However,
with the increasing availability of mobile devices and video tools in many regions, including those with
limited resources, its relevance remains still strong. With thoughtful adaptation, the book’s ideas could be
effectively applied across a wide range of educational settings.

We would recommend this book to language teacher educators, researchers, and postgraduate students, as
it offers both theoretical grounding and practical frameworks useful for designing teacher education
programs, professional development activities, and research initiatives. For frontline teachers, especially
those in leadership roles (e.g., department heads or mentors), this book could also serve as a valuable
resource for planning video-based training and supporting peer development. At a practical level, several
chapters, particularly Chapters 4 through 7, offer concrete strategies for using video to observe, reflect on,
and enhance both individual and collaborative professional practices.

In sum, this book effectively bridges theory and practice, offering a nuanced and flexible framework for
integrating video into language teacher education. Its breadth, clarity, and relevance make it a valuable
reference for anyone seeking to foster reflective, research-informed, and context-sensitive teacher
development in the digital age.
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