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versity of Michigan, Scheol of Edu-
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It is most appropriate that Profes-
sor Kobayashi’s Jokn Dewey in Jap-
anese Educational Thought is being
introduced in the issue of Education-
al Perspectives devoted to a discus-
sion of East-West relations in educa-
tion, for there is widespread agree-
ment in the claim that Dewey's
philosophy, whether we agree with it
or not, rightly or wrongly, has ex-
erted a profound influence on not
only the West, but also the East;
not only American education, but
also foreign education. To support
this claim, quolation alter quotation
could be cited, of which the [ollow-
ing is a representative example:

The impact of Dewey’s philos-
ophy, both in America and
throughout the world, has already
been noted. His books on educa-
tion have been widely read and
have been translated into a dozen
or more foreign languages—even
into such tongues as Turkish,
Arabic, Japanese, Polish, and Bo-
hemian. Schaool systems in all of
these areas have at one time or
another undergone to some extent
a reform of traditional practices
in line with Dewey’s suggestions,
and in America the progressive-
education movement has become
one of the most powerful forces
in secondary education. Rarely, if
ever, has one man during his own
lifetime seen his efforls crowned
with such success, (Robert F. Da-
vidson, Philosophies Men Live by,
New York: The Dial Press, 1952,
p- 292.)

While generalized statements of this
nature which give testimony to the
widespread influence of Dewey can
be multiplied manifold, unfortunate-
ly the same cannot be said for studies
which delve into the validity of the
claim. “Dewey is frequently said sig-
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nificantly 1o have influenced educa-
tion in different parls of the world,
but only a few students have inves-
tigated intensively into this matter.”
(p. 13) Professor Koboyashi’s hook
makes a significant conlribution in
filling this void.

The preblem which confronts an
investigator attempting lo assess the
possible influence of the ideas of
a given person on society is whether
the ideas give rise to changes in so-
ciely, or changes in sociely give rise
to new ideas. This problem in the
educational context—namely, whether
the schools lead society in bringing
about social change or follow society
and incorporale the societal demands
brought about by social change—is
wellknown to educators, Professor
Kobayashi begins his study by clear-
ly stating his position on this issue
by quoting favorably Dewey’s state-
ment that, although philosophy is an
oulgrowth and expression of the
limes and sustains the closest con-
nections with the history of culture
and in this scnse reflects culture,
philosophy is not merely a reflection
of culture but also affects the future
development of culture. This basic
assumption is extended to include
philosophy of education and the pro-
cess of educalion itself.

Philosophic Evaluation

Having clarified the role that phi-
losophy plays, we are confronted with
another problem in the conduct of
a study on the influence of a philes-
ophy on education, Namely, how is
“influence” to be assessed? If we
were to follow Dewey’s position con-
sistently, the answer would be the ex-
tent to which actual day-to-day class-
room practice is affected. While the
investigation into what changes
were brought about in classroom
practice as a result of a given philos-

ophy may be highly important in de-
termining the effect of a given phi-
losophic position and would be high-
Iy desirable, this inquiry would be
most difficult and would require very
extended investigations. Classroom
practices dilfer from school to school
and from teacher to leacher cven in
the most regimented schools and
similar classroom practices may stem
from differing philosophic roots—
these factors, among others, suggest
the difficulty involved in appraising
a philesophic position in terms of its
effects on classroom practices of an
educational system.

In view of this fact, it is quite
understandable that Professor Ko-
bayashi’s “study is limited to the
impact of Dewey in educational
thought; it is not primarily con-
cerned with the role of Dewey’s
theories in actual school practices
in present-day Japan.” (p. 8). By the
use of extensive primary and second-
ary sources in both Japanese and
English (which are listed in excellent
bibliographies in the appendices), in-
dividual and group interviews of
American and Japanese educators
familiar with Dewey’s thought in the
Japanese educational context, and
numerous school visits, Professor Ko-
bayashi has collected dala to trace
the development of interest in Dewey
by the Japanese from the early peri-
od of the Meiji Restoration, which
ushered in an era when Western
idens, institutions, and technology
were imporled on a large scale by
Japan, to the present day.

To summarize his excellent study
of this development, after a brief
period of experimentation with Amer-
ican educational ideas during the
carly years of the Meiji Period, Ja-
pan quickly turned to Europe, es-
pecially Germany, lor its educational
models. Although this interest in
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Germany dominated much ol the
stady of Western philosophy and
education, the ideas of Dewey were
studied continuously in Japan since
1888, when the first article dealing
with Dewey’s ideas on psychology
appeared in Japanese, Not only were
many books by Dewey translated and
numerous articles on Dewey wrillen
by such Japanese scholars as Tanaka
Odo, Hoashi Riichiro, Uyeda Seizi,
Nagano Yoshio, etc., but Dewey him-
sell was invited in 1919 to deliver a
series of public lectures at the then
Tokyo Imperial University in recog-
nilion of Dewey’s world-wide reputa.
tion in philosophy and education.
These lectures which were later pub-
lished as Reconstruction in Philoso-
phy probably had very little general
influence, but they did have some
impact in that they inspired a few
young devolees who were to gain sig-
nificance after World War II. For a
decade after World War I, Japan
had a progressive education move-
ment, which was part of o world-wide
reform movement in education. Al
though Japan's progressive movement
in education was inspired not only
by Dewey’s ideas but also by other
European and American educalional
theories, the Japanese tended 1o iden-
tify this movement as a Dewey move-
ment. This movement helped to pop-
ularize the educational ideas of Dew-
ey, but by the 1930's the progressive
education movement was almost dead
because the progressive schools, from
the outset, had operated in & hostile
and precarious environment, Proles-
sor Kobayashi observes that the pro-
gressives were primarily concerned
with educational methods and were
disinterested in the relationship of
these methods to the promotion of
a democratic society. After World
War II, there was an outburst of
interest in Dewey among the educa-
tionists because the Japanese con-
sidered the American occupation’s
education reform policy as based
upon Dewey’s philosophy. The intro-
duction of the “experience” and
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“problem” approaches in the new
subject of social studies and the sub-
sequent withdrewal of emphasis on
the “experience” approach and a
return to an “essentinlistic” curricu-
lum by the Ministry of Education
further fostered the study of Dewey
which has continued to the present
day. Among the educationists of Ja-
pan today, there is more serious
concern over the decper meanings
of Dewey's theories, rather than a
superficial interest in novel pedagog-
jcal devices.

In looking at the development of
Dewey's ideas in Japanese education-
al thought, there is an underlying
question of the applicability of Dew-
ey’s philosophy, which evolved in an
American environment with a great
emphasis on democracy, to a society
like Japan with a long history of
non-Western traditions. This problem
is brought out most forcefully in Pro-
fessor Kobayashi's discussion of the
demise of the progressive education
movement. After pointing out thal
the progressive schools had operated
in a hostile and precarious environ-
ment and had to adjust themselves
to the school examination system
(and anyone familiar with the “ex-
amination hell” of the Japanese
school system will realize the seri-
ous effect of this adjustment) and
to the government’s strong and direct
control over the curriculum of the
schools, both public and private, he
calls attention to the underlying dil-
ficulty in these words:

A fundamental difficulty of Dew-
eyan progressivism was that pub-
lic education in Japan had been
conceived from an early period as
being wholly and ultimately for
the good of the state, The Meiji
oligarchs had been united in their
faith in the power of education to
transform society; education as a
means for creating a moral society
had been a part of their Confucian
tradition. With Japan threatened
by foreign domination, they made
education an integral element in
their program of building a uni-
fied and strong nation. The na-

lionalistic motivation for establish-
ing schools on an unprecedented
mass scale had democratic impli-
cations in so far as schools enabled
more individuals to realize their
potentialities of growth in a wider
area of choices, as well as lo ex-
pand their familial and provincial
concerns into & larger, nalional
concern. All these consequences
were liberating, but the aims were
basically undemocratic, since the
growth of the individual was ul-
timately a means, rather than an
end. Education was primarily to
make him a loyal and useful sub.

Ject . . . (p. 100, italics not in

original.)

Can this difficulty be overcome? Pro-
fessor Kobayashi believes that it can
be, as he indicates in his concluding
chapter that the Japanese intellectuals
now have a greater commitment to
democracy which has been a positive
factor in their finding meaning in
Dewey. Although one cannot be too
optimistic, the “prospects for the
growth of a Japanese philosophy of
democratic education seem bright to-
day, since there have already been
some elforts made in that direction.”
(p. 158) And, it might be added, to
the extent that the Japanese educators
critically examine Dewey’s ideas 1o
determine their suitability or unsuit-
ability for Japan and develop a re-
constructed philosophy of democratic
education which will clarify and ex-
press the Japanese experience, to
that degree will Dewey’s ideas have
been applied to Japanese educational
thought.

In this book, Professor Kobayashi
has given us not only an excellent
discussion of the development of
Dewey’s thought in the Japanese edu-
cational context, but also a valuable
overall description of the develop-
ment of education in modern Japan,
with useful discussions of figures
who have played key roles in this
development, such as Sawayanagi
Masataro, Obara Kuniyoshi, Hani
Motoko, and Noguchi Emtaro.
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