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Abstract

The East-West Center (EWC) aims to promote better relations between Asia, the
Pacific, and the United States while supporting graduate students pursuing higher
education. In 2022, over 400 graduate students attending the University of
Hawai’i at Mānoa, received long-term financial awards allowing them to live at
the EWC. In previous years, the lack of pre-arrival resources available for
incoming EWC participants led to frustration and miscommunication. In response
to this problem, an asynchronous online Pre-Arrival course was designed to
prepare participants for the EWC campus and their transition to Hawai’i.
Following the ADDIE model, the instruction aimed to meet the needs of graduate
student learners, while Keller’s ARCS model was used to develop an engaging
course that increased participant confidence. Usability testing and learning
effectiveness testing were conducted to evaluate the instruction. Usability testing
(n=4) included synchronous sessions to assess navigation and overall design.
Learning effectiveness testing (n=16) required participants to complete a
pre-survey before navigating the course asynchronously and concluding with a
post-survey. Usability testing provided primarily positive feedback and led to
refinements to improve navigation. Learning effectiveness results showed an
increase in participants’ confidence in identifying the campus layout and next
steps. These results indicate the Pre-Arrival course has the potential to solve the
problem. Future iterations of the course should include transportation information,
guidance on living in Hawai’i, and EWC student profiles.

Introduction

The East-West Center (EWC), situated in Honolulu, Hawai'i, was established in 1960. The EWC
focuses on promoting better relations through Asia, the Pacific, and the United States. One way
the EWC works to fulfill this vision is by supporting a network of leaders pursuing higher
education and research to solve challenges of common concern. In 2022, 1,820 financial awards
were given to students globally pursuing various fields of study. Of that number, roughly 417
students were provided long-term awards allowing them to live at the EWC in Honolulu and
pursue graduate degrees at the University of Hawai’i at Mānoa (UHM) (East-West Center
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Annual Report, 2022). Part of the experience for graduate student participants involves
embracing community and cultures through the shared living environments at the Center. While
participants often eventually adjust, numerous stressors arise for anyone moving to a new place
and beginning graduate school (Woolston, 2022). To aid the transition, the EWC provides a
mandatory orientation for participants to meet others and learn the procedures and expectations
of living at the EWC.

Problem Statement
At the start of an EWC participant’s program, the two-week orientation offers information
ranging from housing questions to exploring the beaches and trails of Hawai’i safely. In previous
years, participants were provided with documents and resources printed out in a physical folder.
This included information regarding the UHM campus and EWC guides. More recently, the
education program staff at EWC has attempted to digitize some of the information through a
Canvas course and a Wordpress website. Unfortunately, there have been issues that led to
participants missing information and being unprepared to check in and adjust quickly within
their first few days of arrival. This can lead to frustration for participants, the housing
department, and EWC staff. Providing more detailed information in a clear format before
participants arrive could reduce confusion and foster a more positive experience for everyone.
Currently, there is no pre-arrival digital resource provided to participants that offers guidance on
their first few days at the EWC.

While this problem only affects participants at the EWC, approximately 400 graduate students
attending UHM are impacted. Participants are missing out on information that could potentially
mitigate some of the stresses they experience early in their academic journey. Ignoring the
problem means that participants could have a less than satisfactory adjustment to the EWC.
However, addressing this problem would enhance the participant’s experience at the EWC. It
also has the potential to aid in participant retention and participants’ sense of belonging on the
EWC campus.

Target Audience Analysis
The target audience is graduate students attending UHM and living on the EWC campus. These
students are pursuing a master’s or doctorate degree and have committed to living at EWC for at
least one year. Many members of the audience are international students and have a wide range
of socioeconomic and cultural backgrounds. An analysis of the audience is shown in Table 1 and
was conducted in order to determine the characteristics that will impact instruction.

https://www.zotero.org/google-docs/?broken=YMXwWi
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Recognizing that this target audience is intelligent, often self-sufficient, and adept with
technology influences the design of the instruction. Most learners are intrinsically motivated and
desire to succeed in their studies. Taking this into consideration, instruction can be designed
knowing that the learners will not need to be persuaded to explore on their own. Similar to many
graduate students, these learners often experience stress from their numerous responsibilities and
express feelings of anxiety and feeling overwhelmed. Learners also might find it difficult to learn
a new system or devote time to a task that does not directly impact their education or work life.
Lastly, the audience is moving to a new place and might appreciate connecting with other
members of their new community.

Project Need
Currently, there is a website for general EWC information and resources. There is also a website
specific to EWC participants. The participant website, also referred to as the student portal,
contains much of the information provided in orientation. There are housing materials,
suggestions for traveling around Oahu, dining options, links for fitness resources, etc. In 2022 it
was updated to include some pre-arrival resources for new participants. However, the new
information was added to the already comprehensive website. Resources are sometimes difficult
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to find among the detailed information available. Participants have also reported frustration
navigating the website. In addition, the website is static and offers few options for participants to
engage with each other or the content through audio or videos. Unfortunately, the current design
does not encourage participants to visit the site or use it regularly.

The goal of this project is to design and evaluate instruction that assists participants at the
East-West Center (EWC) in completing the pre-arrival process and increasing their confidence in
distinguishing EWC participant requirements, navigating the EWC campus, and submitting
appropriate forms.

Literature Review

Overview
This section will review literature related to three topics: 1) graduate students and the adjustment
to graduate school with an emphasis on international students, 2) the culture shock that can arise
for individuals moving to Hawai’i, and 3) the use of web-based instruction to aid individuals in
learning about a new place. A literature review was conducted to better understand the needs of
the target audience and potential instructional strategies that would benefit the learners.

Adjusting to Graduate School and Campus
This project focuses on EWC participants at the University of Hawai’i at Mānoa. The audience
includes graduate students pursuing either a master’s or a doctorate. Graduate students are often
adult learners balancing school, work, and social lives. In a survey that included 3,253 graduate
students worldwide, 68% of respondents expressed difficulty maintaining work-life balance
(Woolston, 2022). Suggesting that students face numerous responsibilities outside of school and
could benefit from tools that help reduce their stressors. Any instruction that will add to their
responsibilities could lead to more difficulties and stress. In another study that included over
2,000 graduate students from 234 institutions, the findings showed that compared to the general
population, students were more than six times as likely to experience anxiety and depression.
While students at all levels likely experience stress, graduate students are at an increased risk of
feeling pressure and low mood (Evans et al., 2018). For international students, the stress is often
compounded by being separated from family and adjusting to the English language (Fritz et al.,
2008). According to the 2022 East-West Center Annual Report, 65% of participants are
international students. Isolation and loneliness are reportedly the strongest emotions felt by
international students within their first six months of graduate school in the U.S. (Girmay et al.,
2019). While the EWC has a large number of international students, many of whom eventually
find communities, it should still be noted that they are often very far from home and familiar
environments. Offering opportunities to decrease loneliness and offer community support can aid
in students’ adjustment. Regardless of the transition period, graduate students are some of the

https://www.zotero.org/google-docs/?09odlk
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brightest individuals in the country. Amounting to only 14.4% of U.S. residents (2021 Census
Bureau), students obtaining a graduate degree choose to endure the strenuous period to set
themselves apart in their careers and future endeavors. They are often motivated to learn and
seek resources to aid in their studies.

Transitioning to Hawai’i
While moving to any new place can require adjustment, Hawai’i offers unique experiences that
can be quite different from any other place in the United States. For some, this can mean
experiencing culture shock. As described in The Five Stages of Culture Shock, culture shock is
how we react internally to new situations or surroundings and it looks differently for every
individual (Pederson 1995). Acclimating to the weather, food, people, and languages can all be
part of the initial shock. Students going through this experience can feel overwhelmed by their
new surroundings on campus and struggle to adjust because of these feelings (Presbitero, 2016).
Providing a resource to aid students with their transition can potentially reduce feelings of
cultural shock. Massey (2008) states that culture shock can move through stages that include
frustration and isolation before arriving at a point when they adapt. There are ways to help
reduce the shock and encourage an easier transition into the new environment. The United States
Department of State recommends diminishing feelings of culture shock by keeping an open
mind, getting to know others, and learning as much as possible about the new culture. Offering
students a tool to remedy feelings of isolation can assist with the shift. The resource should help
participants connect with others and learn from people experiencing similar situations to promote
feelings of belonging.

Web-Based Learning in Higher Education
The use of web-based learning strategies in formal and informal learning environments has risen
significantly over the last several years. In a 2015 study from Pearson, 89% of college students
reported using a laptop daily. In a 2019 EDUCAUSE survey, 99% of college students felt laptops
impacted their academic success (Gierdowski, 2019). Indicating that students expect to use
technology to complete their studies. Furthermore, most have grown familiar with its use. In
addition to the rise of laptop usage, there has also been an increase in online courses. In 2021 it is
estimated that 59% of college students took some or all of their classes online (Hamilton and
Beagle, 2024). Although expected on their academic journey, online learning is not always
satisfactory for students. Graduate students report higher satisfaction with their online courses
when they rely on videos and visual tools compared to those who do not use visual tools (Shaw
et al., 2022). Instruction offered in an online asynchronous format should likely rely on videos
for learning. Video demonstrations from educators are often implemented in online learning to
engage learners (Palaming, 2022). Other options to improve engagement include discussion
boards. Winger (2022) found that class retention improves with the use of online discussion
tools. The opportunity to connect and actively participate in learning can improve the experience.
This suggests that offering an online course that incorporates audio, visuals, and discussion
would be ideal for this audience. With these strategies, even asynchronous classes can offer

https://www.zotero.org/google-docs/?nqKcCp
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collaborative and engaging scenarios. A student’s belief that they learned from the online course
is also impacted by their satisfaction with the course overall (Palaming, 2022). Learners who find
the course design appealing, are more likely to be satisfied. Although not the primary focus,
instruction should consider appearance and design to support the content.

Summary
The literature review offered insight into the target audience, characteristics they might possess,
and potential strategies to consider for instruction. Graduate students often deal with anxiety and
depression at higher rates than the general population. These learners do not desire to add to their
workload or increase stress. Any instruction intended for this group should be in a format that
will not require learning a new tool or exerting too much effort. In addition to the workload, the
majority of the audience is moving to Hawai’i for the first time and adjusting to graduate school
and their new surroundings. The instruction should help reduce feelings of culture shock by
helping EWC participants grow more familiar with their new campus. Lastly, offering instruction
on a platform that participants are comfortable with will enhance their experience and likely lead
to more positive results. A website that integrates tools and visuals the learners are accustomed
to will be ideal for instruction.

Project Design

Overview
The goal of this project is to design and evaluate instruction that assists new EWC participants in
completing the pre-arrival process by learning to distinguish EWC participant requirements,
navigate the EWC campus, and submit appropriate forms.

Instructional Scope
The EWC orientation sessions include an overview of the entire EWC and range from UHM
resources, EWC buildings, staff members, policies, tax information, and more. The goal is to
provide participants with pre-arrival information to reduce the mental load during orientation and
help them feel prepared for the sessions. There is potential to address all of this information.
However, for the scope of this project, the subject focused on essential information. The
emphasis was on three components: EWC buildings, EWC programs, and student requirements.
These topics will ease new participant apprehension by increasing their understanding of the
EWC and allowing them to adjust as soon as possible.

The project was narrowed based on feedback from EWC staff and participants. Time and
resources were two other components taken into consideration. Instruction was designed to be
completed in approximately 60 minutes. Three topics should be appropriate for the time frame.
In addition, including further topics would require participation from EWC staff. Future
iterations of the project can expand on the content and provide additional resources and guidance
for participants.
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Instructional Breakdown & Sequence
Based on the instructional scope, a hierarchy chart (Appendix A) was created to organize the
content. At the bottom of the chart are the entry-level expectations that learners are required to
have before beginning the instruction. Learners should have received their acceptance to the
EWC and be planning to live in the on-campus dorms during their graduate studies. Once they
meet those criteria, they can move through modules in order. Completing the modules in the
intended order will prepare them to achieve the instructional goal and feel confident in their
place at the EWC.

Instruction includes three modules that offer activities and knowledge checks to aid learning.
Before beginning module one, learners will read through the course overview and watch a
welcome video that is approximately two minutes long. The first module prepares learners to
distinguish participant requirements by learning about the student code of conduct and housing
policies. Module two focuses on the EWC campus and the functions of the respective buildings.
There is also emphasis placed on navigating between the six buildings on campus and learning
about the layouts of each. The final module will equip learners to complete their next steps.
These include submitting housing forms, connecting with other new participants, and viewing
details about the orientation schedule.

Instructional Strategy & Methods
Participants are often unfamiliar with all of the EWC programs and their new home in Hawai’i.
With many questions, it can be helpful to provide clear expectations to help them feel
comfortable and confident. This instruction will be available to participants before they arrive at
the EWC so that they will feel prepared for in-person activities during orientation. The online
course primarily relies on direct instruction with videos and written content. In addition, direct
instruction will be complemented by interactive instruction through a community forum.

The activities for module one are an interactive video that guides learners through the student
code of conduct and interactive slides that introduce housing policies. Module two includes
videos of each of the seven buildings and a gallery with images to allow learners to explore each
building. Lastly, module three comprises two interactive slides that explain orientation and
packing tips along with a community forum. This forum offers a place for learners to ask
questions about the materials and discover similarities they have with other incoming EWC
participants. All modules include knowledge checks that prompt learners to check for
understanding.

Performance Objectives
The performance objectives are provided in Appendix B. The list is separated into modules and
includes the behaviors and objectives for each section. Objectives were crafted following
Bloom’s Taxonomy and the SMART goals criteria. The performance objectives primarily
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employ lower-level verbs from Bloom’s Taxonomy diagram because the goal is to introduce
several new concepts to learners. After the instruction, learners will begin orientation and be able
to move into higher-level learning with collaborative activities.

Instructional Details
Instruction begins with a brief video to welcome learners and provide expectations for the
content. Watching the video should take approximately two minutes. The modules required the
majority of the instruction time and were estimated to be completed in 45 minutes.

Module 1- Student Policies
Module one begins with an introduction section before having learners complete the
student code of conduct activity. The activity includes a 3-minute video created using
H5P. Three embedded questions pause the video to help learners understand the content.
Learners are required to answer the questions before resuming the video. At the end of
the interactive video, they are provided with a summary of their results and allowed to
rewatch it as many times as desired. After completing the student code of conduct
instruction, the learner continues to the housing policies. This activity uses Genially
slides to list all 16 housing policies in a grid format. Learners can click each box on the
grid to learn about the different policies and how they apply to them. Learners can also
download the PDF document of the housing policies for future reference. The module
concludes with a three-question knowledge check created using Wix quizzes.

Module 2- EWC Campus
Module two opens with an introduction and a 50-second overview video that provides an
aerial view of the EWC campus. After completing the video learners can access the
content for each of the seven buildings that make up campus. Each building has a
corresponding video ranging from 30 seconds to 2 minutes. The videos offer a
walkthrough of the building and the dorm buildings also include a voiceover with an
explanation. In addition to the video, there is a gallery with several images that allow the
learner to explore the building further. Similar to the previous module, module two wraps
up with a three-question knowledge check.

Module 3- Next Steps
The final module begins with a brief introduction and then guides learners to submit their
housing reservation and student bio form. Images of the forms and links to access them
on the EWC website are also included. Once the forms were complete, learners moved to
the orientation section. Using Genially slides the orientation activity allows learners to
click through a calendar and learn about the important dates for their upcoming
orientation. They are also able to download a PDF version of the information. Next, they
navigate to the packing tips. There learners can use another Genially activity to click
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through the packing categories: airport, clothing, food, room, and health. The interactive
slides supply additional information for preparing for their move and external sites where
more would be helpful. The last activity in this module is the community forum. Learners
are provided instructions for navigating to the forum tab and encouraged to post a new
thread introducing themselves and engage with someone else by liking or commenting.
Lastly, the module culminates with the final three-question knowledge check.

In addition to the instruction, learners were expected to complete evaluation materials through a
pre-and post-survey. The pre-survey was sent to learners before they received access to the
course. It included questions to gauge learner understanding of the material as incoming
participants and their confidence. The post-survey was sent to learners after completion of the
instruction to determine the effectiveness of the learning and satisfaction with the course. All
evaluation materials included qualitative and quantitative data using surveys created through
Jotform. In total, learners are expected to spend approximately one hour on the instruction and
evaluation materials.

The modules were delivered through a website powered by Wix. The website allows learners to
sign in, save their progress, and create profiles to connect with other learners. Presenting
instruction on a website is comfortable and familiar for learners in the target audience.

Project Evaluation

Evaluation Goal
The goal of this evaluation is to understand the usability and learning effectiveness of the
pre-arrival course for new EWC participants.

Participants
The usability and learning effectiveness of the course were evaluated by two EWC staff
members, two graduate students in the Learning Design and Technology department at UHM,
and 16 current EWC participants.

While new EWC students would be the ideal participants for learning effectiveness evaluation,
the target population was not available during the testing timeframe. Project evaluation took
place between February and March 2024. New participants will be accepted in April 2024 and
arrive in the Summer of 2024. Although not the target audience, current participants reflected on
their experience as incoming participants and commented on what they would have appreciated
having in pre-arrival information. Since some have experienced multiple EWC orientations they
were also able to provide valuable insight on activities that were effective and ineffective. Their
opinions on the relevance of information and how effective the course was in explaining the
EWC policies and campus helped determine learning effectiveness.
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Evaluation Instruments
Demographics were collected to understand how participants’ knowledge might impact
evaluation responses. The demographic questions aimed to determine their affiliation and length
of time with the EWC. This information was collected through a Jotform survey. A list of
demographic questions is located in Appendix E.

The usability study included four participants. Two participants are current students in the
Learning Design and Technology department at UHM and have experience with website design.
The other two participants are current EWC staff members and have participated in the
pre-arrival and orientation process as a student or staff organizer. All four participants tested the
course’s usability in individual synchronous meetings in Google Meet. They evaluated the site,
commented on the design, and performed three tasks. The tasks included locating the course
start, completing module 1, and navigating to the community forum. The usability script and
protocol are in Appendix C. After the interview, participants completed a post-survey to
comment on the experience navigating the course website and share any questions they had. The
usability post-survey questions are located in Appendix D.

Learning effectiveness was gathered using retrospective questions. The majority used a
five-point Likert scale where 1=strongly disagree, 2=disagree, 3=neutral, 4=agree, and
5=strongly disagree. These questions asked participants to select their level of agreement and
confidence regarding the EWC topics. Considering participants had various experiences with the
EWC, they reflected on their time as incoming participants and commented on their ability to
learn from the instruction. The goal was to capture participants' perception of learning if they
would have had access to the instruction as incoming participants. A detailed list of learning
effectiveness questions is in Appendix F.

To capture attitudinal impact, a few questions were included in the learning effectiveness survey.
The attitudes section on the post-survey included questions that required participants to select
their level of agreement with statements related to the usefulness of the information they learned.
Participants also commented on the course relevance for new EWC participants. Lastly, they
were encouraged to reflect on how valuable the course was for new and current participants.

Implementation Procedure
All learning effectiveness participants were recruited by word of mouth through email, text, and
conversations at the EWC. Once participants confirmed interest, the designer contacted them
individually with detailed information for getting started and evaluation expectations.
Participants began by completing the demographics and pre-survey questionnaire. Following this
step, they were sent a unique code and login information for accessing the course. Testing the
course included reading a course overview and completing the activities in all three modules.



A PRE-ARRIVAL COURSE FOR NEW EWC PARTICIPANTS 11

Each module began with an overview, included an activity using either H5P, Genially, or videos,
and ended with a three-question knowledge check to help learners test their understanding. Once
the testing of the module was complete, participants completed the course evaluation and shared
their experiences.

Completing the demographics and pre-survey questionnaire required approximately five minutes.
Testing the modules, including the welcome section, was expected to take 30- 45 minutes. Lastly,
completing the evaluation and post-test questionnaire required approximately five to seven
minutes. The activities took place asynchronously using a desktop or laptop computer. The table
in Appendix G shows the order in which the course designer and participants completed tasks
with the time and dates.

Jotform surveys were used for demographic and learning effectiveness evaluation. The usability
data was captured using a synchronous interview and a follow-up post-survey. To ensure the
privacy and safety of participant information, each person was assigned a unique code. This
allowed the designer to keep the data and results shared in this paper anonymous. Information
was stored in a Google Drive and was only available to the course designer and advisors.

Data Analysis
Usability activities resulted primarily in qualitative data. The interview and post-survey asked
participants to identify areas of weakness with the site and comment on what went well and what
could be improved. Analysis of participant comments included sorting them into positive and
negative feedback. The results were also ranked to determine the level of importance when
making edits for future project iterations.

Attitudinal questions provided qualitative and quantitative information. This section of the
post-survey included questions that required participants to select their level of agreement with
statements related to the usefulness of the information they learned. The data was collected in the
survey and organized in a Google spreadsheet before being presented in bar and pie charts to
show overall participant attitudes toward the course.

Learning effectiveness was also measured using quantitative and qualitative data. Participants
answered questions related to performance objectives in the post-survey. The data was exported
to Google spreadsheets to find averages and repeated themes in qualitative feedback. Findings
are shared in the following sections in the form of tables and graphs to express takeaways.

Results

Usability
Usability testing was conducted to evaluate the functionality of the instruction. Participants (n=4)
examined the embedded content, and the navigation, and commented on the visual design. In
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regards to navigation, all four participants provided primarily positive comments. For example,
using a five-point Likert scale question, when asked to rate the ease of identifying the purpose of
the course and how to start, the average score was 5= very easy. Videos and embedded activities
worked appropriately and participants confirmed the ability to hear the content and advance
through the materials as desired. One suggestion for improvement related to the magnification of
the Genially slides within the module. Two participants commented that while they were familiar
with the tool, other participants unfamiliar with Genially might need assistance expanding the
slides to view all of the content. Comments on overall appearance and design also included
positive feedback. One participant stated, “It’s a well-designed layout and very clean". In
addition to positive feedback regarding visuals, participants identified areas of improvement.
During the first round of usability, two participants indicated the login button was difficult to
locate. The button colors made it almost invisible (Figure 1). Another stated that the buttons for
advancing through the module sections were also difficult to read (Figure 2). They suggested that
using a lighter font would increase readability.

In order to address the comments and concerns raised by the participants, edits to the website
were made in two rounds. The first round took place after two participants with instructional
design experience reviewed the site. The second round of testing with EWC staff resulted in
minor edits related to sizing and choice of images. To ensure that participants would be able to
view the Genially slides easily and zoom in as needed, instructions were added to the description
in each module (Figure 3).

Figure 3

Instructions for Genially Activity
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To acknowledge the comments concerning the login button, changes were made that increased
the font size and color (Figure 4). This provided more contrast for viewers to allow them to
easily identify where to log in to their account. Settings were also changed to display the user's
name after login. In a similar process, the font color on the buttons within the module was
changed to white to provide more contrast against the green background (Figure 5).

Figure 4 Figure 5

Updated Login Buttons Updated Website Buttons

Learning Effectiveness
To determine the instruction’s learning effectiveness, participants (n=16) completed a
post-survey at the conclusion of the course. All participants were current EWC students ranging
from less than one year to three or more years of experience living at the EWC. Although this
was not the target audience, they reflected on their experiences and provided insights.
Considering the participants had prerequisite knowledge about the EWC, unlike the target
audience, the post-survey used retrospective questions to have learners reflect on their
experience as incoming participants and answer accordingly. The surveys included
corresponding questions that asked learners to reflect on their knowledge as incoming
participants on the pre-survey and then consider how they would have felt if they had access to
the instruction when answering the questions on the post-survey. Overall, learners agreed that
completing this course as newly arriving EWC participants would have helped them learn about
the EWC and feel more confident. When comparing the pre-and post-surveys, the average scores
showed confidence increases related to participants’ EWC knowledge after completing the
instruction. All three modules showed an increase in participants’ perception of learning from the
pre- to post-survey. The most noticeable increase as shown in Figure 6, was related to confidence
about the EWC buildings and their functions.

Figure 6
Participant Responses for Module 2-EWC Campus (n=16)
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Another score increase was related to knowledge of the EWC student code of conduct. On the
pre-survey, participants averaged a 3.88 (SD=0.89) when asked to select their level of agreement
on a Likert scale with how confident they felt in their ability to understand the code of conduct as
incoming participants. When asked if they understood why the code of conduct was in place the
average score was a 4.0 (SD=1.03) on a Likert scale. Scores showed that participants were most
confident in these areas as incoming EWC students. The post-survey and corresponding
questions showed a slight increase in the average scores with most participants selecting they
strongly agree that the instruction would have helped them feel even more confident about the
code of conduct as incoming students. In the module, part of the participants’ tasks included
watching an interactive video and identifying the main theme found in the student code of
conduct. When asked about their ability to identify the code of conduct after completing the
instruction, the average score was 4.63 (SD=0.62). Their average score for understanding why
the code of conduct is in place after completing the instruction was 4.50 (SD=0.63). While the
shift in their confidence was less than a point difference, the standard deviation decreased
showing a higher level of agreement on the topics and a greater overall level of confidence.

Attitudinal
Attitudinal data was collected within the post-survey provided to learners after completing
instruction. Six questions aimed to measure attitude changes and perceptions regarding the
instruction. Fourteen of the 16 learners (88%) strongly agreed that the Pre-Arrival course would
help increase student confidence. In addition, 15 (94%) strongly agreed that new EWC
participants should have access to the Pre-Arrival course. Learners were also asked two Likert
scale questions to address how important they felt the course content was to incoming
participants. The average score for the importance of the campus content was 4.62. The majority
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agreed or strongly agreed that the instruction is valuable. Similarly, the importance of learning
the student policies had an average of 4.68.

Lastly, learners offered mostly positive comments on the open-ended response question asking
for additional feedback. Multiple learners stated, “Wish I had this when we first came here!” and
shared that having this resource ahead of time could reduce information during in-person
orientation as well as help participants feel confident before arriving in Hawai’i. Others pointed
out areas for improvement, noting that the navigation between courses could be improved and
that there were areas to expand and provide more context for check-in procedures and shopping
to prepare for the move.

Discussion & Conclusion

Discussion
The Pre-Arrival Course for New East-West Center Participants was designed to supply
participants with a resource to improve their pre-arrival process at the EWC. The goal of the
instruction was to aid participants in distinguishing EWC participant requirements,
understanding the EWC campus, and identifying their next steps. Project analysis showed that
participants desired to learn about the EWC but did not feel they had access to the appropriate
information to confidently transition into the community. The course could help close the gap
between the current state of frustration for incoming participants and the desired state in which
participants feel prepared with access to the necessary resources. To determine if the goal was
achieved, the instruction was evaluated for its usability and learning effectiveness.

Based on the overall participant feedback, the instruction was deemed usable. The usability
post-survey revealed that 100% of participants agreed they were comfortable navigating the
instruction. Comments suggested that the website’s simple design and graphics allowed for ease
of navigation. Three of the four participants strongly agreed that the website used engaging
graphics and images. One participant also shared, “I felt the website did a good job presenting
the information in a clear and accessible way”. While the website’s overall design seemed to
work well, some areas needed addressing before further testing was conducted. Suggestions from
participants to improve the instruction were also taken into consideration. One participant
commented, “The black text on the green/red buttons did not have too much contrast so it was a
little difficult to see what those words are”. Similar comments related to the color choices
prompted revisions to increase readability. This was improved by increasing the contrast of text
and background on a few of the website's assets. These changes helped to improve the ability to
navigate through the modules. Additionally, instructions were included throughout the modules
to aid users who might be unfamiliar with the tools used to create the activities. The feedback
from the participants helped to determine the strengths and weaknesses of the instruction and
allowed the design to be improved before learning effectiveness testing was conducted.
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Survey results and comments from participants indicate that the instruction was effective. One of
the components that led to this conclusion was the post-survey question that asked participants to
what degree they felt the instruction helped them learn. As shown in Figure 7, 94% of
participants either agreed or strongly agreed that they learned from the instruction. Despite
already being current EWC participants, they shared they were able to learn more about the
community. One cause for these results could be how the instruction was chunked into
manageable sections. Comments from participants indicated that they appreciated the flow of the
instruction and the amount of content that was covered. It is also possible that the use of videos
and graphics helped to increase learning and the overall experience. The initial analysis of the
target audience indicated that using audio and video demonstrations would aid in engaging the
learners. This analysis would explain the positive feedback and comments from the participants
such as “I liked the engagement within the module videos” and “This provides a more
fun/interactive introduction to things like code of conduct/campus layout that usually goes over
people's heads during long periods of CBI orientation.” The use of videos, graphics, and
additional media seemed to be ideal for supporting learning for the audience.

Figure 7

Participants’ Agreement with their Ability to learn from instruction (n=16)

After examining participant comments it was determined that overall attitudes towards the
instruction were positive. All participants agreed or strongly agreed that the course would help
increase the confidence of future incoming participants arriving at the EWC. The interactive
features throughout the course and the website platform used might help explain these results.
From the literature review, it was established that graduate students often report experiencing
isolation and immense pressure. It is possible that the instruction helped reduce some of these



A PRE-ARRIVAL COURSE FOR NEW EWC PARTICIPANTS 17

feelings by allowing learners to connect with other participants through the community forum.
Incorporating this feature provided learners the opportunity to meet others with similar interests
and as a result, reduce some of their loneliness. The instruction also helped to relieve some of the
pressure of their move by answering questions about their new home. Participants shared that
they had a lot of questions as incoming new EWC students and were unsure of what to expect
from their move. The pre-arrival course provides a brief overview of the EWC and participants
predicted that would relieve some of the stress future incoming participants might feel. In
addition, 94% of participants either agreed or strongly agreed that the course met their
expectations. One explanation for this might be the design choice to host the instruction on a
website that allowed for engaging materials and embedded activities.

Conclusion
This project aimed to meet the educational problem faced by new EWC participants because of
limited access to pre-arrival resources. To address this problem, the goal of the instruction was to
assist EWC participants in completing the pre-arrival process by learning to distinguish EWC
participant requirements, navigate the EWC campus, and submit appropriate forms and
understand their next steps. It was expected that participant confidence would increase upon
successful completion of these tasks. Based on the participant feedback and the increase in pre
and post-survey scores it appears that the instruction was able to help close the gap between the
current and desired states. There was also an increase in preparedness in each component of the
original goal. Lastly, results showed that participants would have had increased confidence with
access to the instruction as incoming participants. When asked if they had any additional
comments after completing the instruction one participant shared, “It was perfect, I honestly
want to share this website with my friends who want to apply for EWC and show them how it
looks like and how to fill the application.” This type of feedback reinforced that the instruction
could be an option for improving the experience for new incoming EWC students.

Although the instruction was successful there is room for improvement in the design. While the
evaluation participants offered valuable insight, further testing with the target audience is
necessary. Additionally, there is an opportunity to improve the accessibility of the current
instruction. The course is hosted on a Wix website which was unfamiliar to several participants.
Switching to a different platform might allow better functionality when moving through the
course. Further edits to the site should also include making the instruction accessible on tablet
and mobile devices. With more time, it would also be beneficial to expand on the current
modules and include information about living on the island of Oahu and transportation options
for shopping and navigating the city. Lastly, incorporating student voices would enhance the
instruction and allow new participants to hear from current participants and learn from their
experiences and tips.
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Using the ADDIE instructional design process was very helpful in organizing the project. The
instructional design process is iterative. It is necessary to revisit each phase to make adjustments
throughout the project. As the designer, it is sometimes easy to jump to the end and think about
the design and the technology tools that will be used. However, following the ADDIE process
helps you to consider the audience’s needs. This sometimes reveals that the simplest design
choices can actually be more effective than the “flashy” options. This process revealed that
evaluation can be one of the most crucial components. Without well-thought-out evaluation
tools, it is difficult to determine if the instruction truly worked. Even if the project seems “great”,
no one will ever know it without evidence to support it. The data from the evaluation also shows
where to go next with future iterations. The biggest takeaway was that designers should put as
much time into evaluation as they devote to development.
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Appendix A
Hierarchy Chart
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Appendix B
Performance Objectives

# Skill/Behavior Performance Objective Questions/Answers

Module 1

1.1 Recognize the common
principle in the Code of
Conduct

In a fill-in-the-blank question, without
referencing the video, learners will be
able to select which word describes a
recurring concept in the Code of
Conduct.

The Code of Conduct references being courteous
to others and protecting their needs as much as
your own. Section B states, "Establishing and
maintaining a __________
intellectual and educational atmosphere
throughout the Center and in all of its activities".
Type the word that correctly fills in the blank.

“respectful”

1.2 Recall why the Code of
Conduct was established

In a multiple-choice question, without
referencing the video, learners will be
able to select the response that explains
why the Student Code of Conduct is in
place.

Complete the following statement.
The EWC Student Code of Conduct is in place
to…

A. preserve the East-West Center
experience that fosters a comfortable
exchange of ideas by building an
environment of openness and trust in
a shared community.

B. preserve the student's identity and their
success as a graduate student at the
University of Hawai'i at Mānoa.

C. preserve the housing experience and
support each building's regulations and
student wishes

1.3 Identify the best solution
for resolving EWC housing
issues

In a multiple-choice question, without
referencing the module activity,
learners will be able to select the best
approach for dealing with issues in
EWC housing.

Cross-cultural living situations involve
challenges and adjustments. When difficulties are
of a personal nature or cannot be resolved
directly, guests are encouraged to

A. discuss their frustration with other
residents

B. consult with Housing staff
C. ignore it and hope it resolves itself

Module 2

2.1 Identify the number of
buildings

In a short answer question, without
referencing the module videos, the
learner will be able to type the number
of EWC buildings.

How many buildings make up the East-West
Center campus? Type your answer in the space.

7

2.2 Identify the purpose of
various EWC buildings

In a multiple-choice question, without
referencing the module videos, the
learner will be able to select the
buildings that allow for housing.

1. Select all of the EWC buildings that are open
for housing students and/or visitors.
Burns Hall
Hale Halwai
Hale Kuahine
Hale Mānoa
Imin Conference Center
Lincoln Hall

2. Select the EWC building that houses the
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East-West Center Art Gallery.

Hale Halawai
Imin Conference Center
Burns Hall

Module 3

3.1

Identify the schedule for
Welcome Week and CBI

In a multiple-choice question, without
referencing the module activities, the
learner will be able to type the day that
CBI sessions begin.

The Community Building Institute (CBI) is
scheduled for two weeks in August. Your first
session is scheduled for Monday, August ___
2024

5

3.2 Complete Housing
Reservation and Student
Bio Form

Following instructions in the module,
the learner will be able to submit the
Housing Reservation and Student Bio
form

Form Submitted

3.3 Identify packing and
transportation tips

In a short answer question, while
referencing the Packing Tips document,
learners will be able to type the tip that
was most helpful to them

Which packing or transportation tip did you find
most helpful?

[Type Answer]
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Appendix C
Usability Script

Usability Protocol

Modified from Usability Script- Rocket Surgery Made Easy© 2010 Steve Krug

Facilitator Script

I’m going to start the recording now.

Start the Zoom Recording by pressing the Record button at the bottom of the screen

Introduction

Hi, [insert participant’s name]. My name is [insert facilitator’s name], and I’m going to be walking you
through this session today.

Before we begin, I have some information for you, and I’m going to read it to make sure that I cover
everything.

I know we have communicated through email and you probably already have a good idea of why you are
here, but let me go over it again briefly. I am asking people to try using a website I designed. I would like
to see if it works as intended. The session should take no more than 30 minutes.

The first thing I want to make clear right away is that I’m testing the site, not you. You can’t do anything
wrong here. In fact, this is probably the one place today where you don’t have to worry about making
mistakes.

As you use the site, I’m going to ask you as much as possible to try to think out loud: to say what you’re
looking at, what you’re trying to do, and what you’re thinking. This will be a big help to me.

I’m doing this to improve the site, so I need to hear your honest reactions.

If you have any questions as we go along, just ask them. I may not be able to answer them right away,
since I’m interested in how people do when they don’t have someone who can help. But if you still have
any questions when we’re done I’ll try to answer them then.

Do you have any questions so far?

Preliminary questions

OK. Before we look at the site, I’d like to ask you just a few quick questions about your experiences that
might impact how you interact with the site.

1. Roughly how many hours a week altogether—just a ballpark estimate— would you say you spend
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using the Internet, including Web browsing and email, at work and at home?

2. Have you ever used Wix Sites before, either viewing a site or making one of your own?

3. Have you ever built or helped edit a website?

4.1. If so, what program or software did you use?

OK, great. We’re done with the questions, and we can start testing out the site.

Post the URL for the website you are reviewing in the chat

https://www.ewc-prearrival.com/

Post their sign-in info for the website in the chat
Ask the participant to click on the link and confirm it opens the EWC pre-arrival course.

❏ Ask the participant to begin Share Screen

Please start sharing your screen by clicking on the ‘Share Screen’ button on the bottom navigation bar in
Google Meet

❏ Have participants do a narrative of the website’s overall appearance for three or four minutes,
at most:

I’m going to ask you to look at this page and tell me what you make of it: what strikes you about it, whose
site you think it is, what you can do here, and what it’s for. Just look around and do a little narrative. You
can scroll if you want to but don’t click on anything yet.

Thanks for doing that. You did a great job.

Now, please describe the purpose of the website.

Allow participants to answer.

On a scale of 1 to 5, with 1 representing very difficult and 5 representing very easy, how would you rate
how difficult it was to identify the purpose of the website?

Allow participants to answer.

What specifically led you to this decision?

Allow participants to answer.

Great. Thank you.

Now I’m going to ask you to try doing some specific tasks. I’m going to read each one out loud. I’ll also

https://www.ewc-prearrival.com/
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post them in the chat box so that you can read along with me if needed.

I will learn a lot more about how well the site works that way. And again, as much as possible, it will help
us if you can try to think out loud as you go along.

Allow the user to proceed from one task to the next until you don’t feel like it’s producing any
value or the user becomes very frustrated. Repeat for each task or until time runs out.

For our first task, I would like to sign in to your account using the information I posted in the chat.

Allow the user to sign in without any additional prompting

Great! Now that you’re signed in we can proceed.

Next, I would like you to let me know how easy or difficult it is for you to find certain resources and
navigate through the modules. I’m going to give you three tasks to complete. Please let me know when
you are ready.

Copy Scenario 1 text and paste it into the chat. Read the scenario to the participant.

Here is the first scenario.

Scenario 1 for Usability Study

Imagine you are a new EWC participant coming to this site for the first time after receiving your award
letter and instructions on the next steps. Where would you go to begin the course?

Thanks, that was very helpful.

On a scale of 1 to 5, with 1 representing very difficult and 5 representing very easy, how would you rate
how difficult it was to complete this task?

Here is the second scenario.

Copy Scenario 2 text and paste it into the chat. Read the scenario to the participant.

Scenario 2 for Usability Study

Imagine you are going through this course as a new EWC participant and you are excited to connect
with others who will be starting their program at the same time as you. Use the website to find where
you might be able to connect with other new participants.

Great. Thank you.
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On a scale of 1 to 5, with 1 representing very difficult and 5 representing very easy, how would you rate
how difficult it was to complete this task?

Here is the last scenario.

Copy Scenario 3 text and paste it into the chat. Read the scenario to the participant.

Scenario 3 for Usability Study

Imagine you are a new participant trying to decide which dorm building you want to live in. Find the
area where you can learn more about your housing options.

Thanks, that was very helpful. On a scale of 1 to 5, with 1 representing very difficult and 5 representing
very easy, how would you rate how difficult it was to complete this task?

❏ Request from the participant that they end their screen share by clicking “Stop Screen Share”
on their bottom navigation bar

We are done with the main questions, but I have a few more general questions to ask you.

On a scale of 1 to 5, with 1 representing very difficult and 5 representing very easy, how would you rate
your experience during today's testing?

1. Compared to your prior experience using websites, would you say that the tasks you performed
today were easy or difficult?

a. Why do you feel that way?
2. Do you feel that this website could be beneficial to new EWC participants before they arrive in

Hawai’i?
3. Do you think the design of the website encouraged you to continue learning?

a. If yes, were there specific elements that were helpful?
b. If not, what do you think could be improved to change this?

That’s the last question, Do you have any questions for me, now that we’re done?

I want to thank you for your time and willingness to be a participant in this study.

❑ Click the “Stop Recording” button on the bottom navigation bar in Zoom.
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Appendix D
Post Usability Survey

​ Enter ID Code*

​ Refer back to your email for your unique code

​ How comfortable did you feel navigating the website*

​ 1 Not Comfortable 2 3 4 5 Very Comfortable

​ Please select how much you agree or disagree with the following statements.

​ Please fill in the blanks below.

I felt the website did a good job blank. The website would have provided a better experience if
blank.

Are there any other comments or suggestions you would like to share?

Submit

The homepage helped me understand how to navigate the site.

Module 1 used language that was easy to understand

Module 2 used language that was easy to understand

Module 3 used language that was easy to understand

The website used engaging graphics/images.

Information was presented in a natural and logical order

The website was consistent and presented similar content in identical terminology and graphics
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Appendix E
Demographic/Pre-Survey

Enter ID Code*

Refer back to your email for your unique code

How are you affiliated with the East-West Center?
Current Student Participant
Alumni
I am not affiliated with the East-West Center

How long have you been affiliated with the East-West Center?
Less than 1 year
1- 2 years
3+ years
I am not affiliated with the East-West Center

Reflect on your experience as a new EWC participant before you attended orientation
(CBI). Select your level of agreement with the following statements.
SCALE:0- strongly disagree, 1-disagree, 2-neutral, 3-agree, 4 –strongly agree

As an incoming EWC participant, I felt confident in my ability to identify the main theme(s)
found in the EWC student code of conduct.

As an incoming EWC participant, I felt confident in my ability to identify why the student code
of conduct is in place.

As an incoming EWC participant, I felt confident in my ability to identify the best approach to
solving potential issues within EWC housing.

As an incoming EWC participant, I felt confident in my ability to identify the number of
buildings that make up the EWC campus.

As an incoming EWC participant, I felt confident in my ability to identify the
function/resources of the various buildings on the EWC campus.

As an incoming EWC participant, I felt confident in my ability to identify the schedule for the
Community Building Institute (CBI).

As an incoming EWC participant, I felt confident in my ability to identify the items I should
pack for the move to EWC.

Submit
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Appendix F
Learning Effectiveness/ Post-Survey

Enter ID Code*

Select how much you agree or disagree with the following statements.
SCALE:1- strongly disagree, 2-disagree, 3-neutral, 4-agree, 5 –strongly agree

As an incoming EWC participant, completing this Pre-Arrival course would have helped
me…
identify the main theme(s) found in the EWC student code of conduct
understand why the student code of conduct is in place
find the best approach to solving potential issues within EWC housing
learn the number of buildings that make up the EWC campus
understand the function/resources of the various buildings on the EWC campus
understand the schedule for the Community Building Institute (CBI)
identify the items I should pack for the move to EWC
feel confident about my move to the East-West Center

Incoming students should have access to this Pre-Arrival course.
1 2 3 4 5
This course will help increase the confidence of new EWC participants before they arrive.
1 2 3 4 5
Completing this Pre-Arrival course helped me learn more about the East-West Center.
1 2 3 4 5
The following questions will use a scale of 1-5 with 1 being not important and 5 being very
important.
How important do you think it is for new participants to understand the student policies
(code of conduct and housing)?
1 2 3 4 5
How important do you think it is for new participants to understand the campus layout?
1 2 3 4 5

Overall, did the course meet your expectations for a Pre-Arrival experience?

1- Did not meet expectations 2 3-Met expectations 4 5-Exceeded expectations

Approximately how long did it take you to complete the course?
Less than 30 mins Between 30-45 mins Between 45-59 mins 60 mins or more

Do you have any additional comments or feedback you would like to share regarding the
course? (Feel free to share what parts you enjoyed most or least. What modules/resources would
you add to help new participants, etc)
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Appendix G
Timeline for Recruitment and Evaluation

STEP Task Length of
Time

Dates

1* Recruit participants through word-of-mouth 1 month February

2* Send usability participants emails with instructions
for the interview

Jan 22

3 Conduct 3 usability interviews 30 mins each Jan 23-30

4* Send usability participants follow-up emails with
post-survey links

Jan 30

5* Email individuals who showed interest in course
evaluation details and request confirmation of
participation

Jan 31-Feb 2

6* Send learning effectiveness participants emails
with demographic survey and course links

Jan 29- Feb 20

7 Participants complete the course 45 mins Feb 2-Feb 23

8 Participants complete the follow-up evaluation
survey

5 mins Feb 2-Feb 23

*These items indicate steps the designer completed


