The Hawaii English Project
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The Hawaii English Project is the
first major curriculum development
effort of the Hawaii Curriculum
Center. The charge to the Center
from the Hawaii State Department
of Education is to design an ex-
emplary English curriculum, kin-
dergarten to grade 12, for the
schools of Hawaii and to develop a
plan for its dissemination. The cur-
riculum is conceived as a system,
and the Project’s final output will
include curriculum  organization;
course designs; tested student and
teacher materials; support materials;
evaluation measures; and proposals
for teacher standards, teacher prepa-
ration, and school and classroom
organization in support of the new
curriculum, This task is to be com-
pleted by September, 1970, when
large-scale trials will be conducted in
all seven districts of the state. When
completed, the English curriculum
package will be available to the
public and privale schools of
Hawaii and elsewhere for
sideration and adoption. The task of
establishing it in the schools will
become the responsibility of public
and private school agencies.

The mandale to take up the
English Project is testimony to the
commitment of local educational
leadership to curriculum change.
More important, the Project will test

con-
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Hawaii's readiness to undertake
large-scale curriculum development
enterprises. It will demonstrate
whether Hawaii has the talent, the
imagination and sophistication, the
resources and energies to mount, sus-
tain, and successfully conclude a
movement for change directed at an
entire state school system. The
dissemination phase that follows
adoption of the Project’s output will
test whether change of a magnitude
sufficient to meke a difference is
possible for a school system the size
of Hawaii’s.

Like the Hawaii Curriculum
Center itself, which represents a
fortunate conjunction of several local
and national trends leading to a
university-school partnership in cur-
riculum work, the English Project
too is a conjoining of a number of
local and national developments.
Since the key conferences on “Basic
Issues in the Teaching of English”
in 1958, national interest in English

.has continued to grow. Two reports

issued by the National Council of
Teachers of English (The National
Interest and the Teaching of English
and The National Interest and the
Continuing Education of Teachers of
English) identified the principal con-
cerns with the state of English
instruction in the schools and served
to focus action for reform. The

establishment by the U. S. Office of
Education of Project English and
other study centers, the extension of
National Delense Education Act sup-
port 1o English and reading, and the
Commission on English Institutes,
among others, were national re-
sponses to the critical needs.

The same concerns and inlerests
are reflected locally. More than any
other area of the school curriculum,
English has been the target of public
dissatisfaction with the schools.
Parents, legislators, businessmen,
university professors, lay people con-
tinue to ask of the English profession
in Hawaii: Why can’t our students
speak better? Why are so many fail-
ing to learn to read? Why can’t they
write? Why are their tastes in
literature so low? Where does the
responsibility lie for these failures?
What can be done?

Part of the answer lies in Hawaii's
curriculum, which is a product less
of planning than of accretion,
historical accident, and emergency
responses to crises. The newly ap-
pointed state superintendent of
schools has characterized Hawaii's
curriculum as one “by purchase
order,” and English is no exception.
There are as many courses in
language, literature, composition,
and reading as there are textbooks
on the market or as teacher creativi-
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ty can devise. Worse still, modern
scholarship in these fields has hardly
begun to seep into the classroom.

The Hawaii English Curriculum
Review of 1965, one ol several
surveys taken of the major areas of
the school curriculum, cited the
following as the most critical needs
in English instruction: 1) ac-
celerating development, including a
redefinition of English 1o lift it
above its present narrow conception
as a tool subject and to clarify its
nature as a fundamental liberal dis-
cipline; 2} closing the gap between
new knowledge and classroom prac-
tice; 3) updating teacher education
in recent scholarship in English;
4) strengthening subject leadership
in the schools; and 5) improving
evaluation and research.

At the same time that the teaching
of English has been the object of
grealest concern, it has also been the
most favored in allocations of staff,
school time, and other resources. The
centrality of language in the
personal, social, and academic
development of children is recog-
nized in the substantial additional
resources that have been poured into
the state’s language arts program. In
1958, for example, a remedial
reading program was eslablished
sltatewide. It was followed in 1960 by
the Lay Reader Program to bolster
the teaching of composition in the
secondary schools by the use of
paraprofessional ieacher aides. In
1962  thirty-two  language arls
resource teacher positions were
established to provide direct help to
schools. Added soon aiter were extra
teacher positions, most of them for
strengthening the teaching of basic
language skills. In 1964 the
Legislature approved seven district
curriculum specialist positions to
augment the State supervisory staff
of three specialists. No other area of
the curriculum has had such support,

In Hawaii the major portion of
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Federally-funded programs under the
Elementary and Secondary Educa-
tion Act has gone into language in-
struction. There is ample indication
that such support will be maintained
or increased rather than diminished
as long as public dismay over the
state of English instruction remains
unallayed. The activation of the
Hawaii English Project is the
Department’s response to these con-
cerns, and the time will never be
more propitious for a unified effort
to improve school programs.

Basic Assumptions
of the English Curriculum

The work of design now in prog-
ress is based on certain assumptions
that underlie the Center’s theory of
curriculum, Starting with the state-
ment of educational purpose adopted
by the Board of Education in 1966
that the school’s responsibility is “the
intellectual development of young
people who must be taught to speak,

read, write, and think to make
knowledge,” it assumes that this
development is best met through

mastery of the symbolic systems of
language, number, and form and,
further, that the organized fields of
knowledge — the disciplines — and
their practice should be the content
of instruction, The lerm discipline
here departs from its traditional sub-
ject matter meaning; instead it is
applied to a community of people
who practice a particular style of
gaining and organizing knowledge in
a self-limited domain. This com.
munity can include the very young
as well as the teacher and scholar,
The learner entering the discipline is
led to discover the essential structure
of that field of study in the process
of study, of inquiry. The design
assumes that a curriculum can be
fashioned that will have pupils, at
whatever level, performing relevant
and appropriate tasks as they are
performed by those who perform

them well. In having studenlts come
to know, through practice, how a
linguist thinks about language, for
example, or how a critic studies a
literary work, it assumes that
students can better develop lifetime
habits of learning, better cope with
exploding knowledge — indeed make
new knowledge themselves.

The design further assumes that
no single view of any field of study
is sufficient for the purposes of a
modern curriculum, since the world
of knowledge is a “changing
pluralism of disciplines.” The cur.
riculum must faithfully reflect this
plurality if students are to come to
know the world of knowledge as it
exists.

Finally the design assumes the
possibility for each student, whatever
his endowments, of realizing the
meaning of equal opportunity. Both
design and organization must try to
resolve  the  fundamental in-
compaltability between present cur-
ricular and instructional practices
and the notion of individual dif-
{erences, which Professor Patrick
Suppes of Stanford calls “the most
important principle of learning as
yet unaccepted in the working prac-
tice of classroom and subject-matter
teaching.” The new curriculum must
allow for the greatest individual
progress and freedom of choice.

Activities Under Way

The major aclivities of the English
Project fall into six categories:
theory building; creation of course
designs and teacher-pupil materials;
laboratory and field school trials;
demonstration of national curricula;
teacher education; and evaluation.

One group of pleanners s
systematically confronting the ques-
tions of curriculum theory as they
apply to English. Out of these con-
frontations will come a curricular
theory of English, an explicit defini-
tion of the field of English, and the
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assumptions on which a program
will be built. The next step will bhe a
curriculum design, a model which
will define operationally what the
theory means in the way of a pro-
gram, The model in turn will guide
the production of units and lesson
plans, teacher and pupil materials,
tests and other evaluative measures,
and the selection of supportive
equipment and media. The pro-
duction phase will allow for ample
tryout of the materials in the
Laboratory and field localion
schools, feedback from teachers and
pupils, revision, and, if necessary,
retrial, The final step in the develop:
ment process is large-scale pilot
testing. Planned for the school year
1970-71, testing will involve clusters
of schools in the seven school dis-
tricts of the siate. Final revisions
will be made before submission of
the completed program to the De-
partment of Education for adeption
and state-wide dissemination,
Preliminary tests of materials for
a language skills program for the
first three years of school are under
way. Children at the Laboratory
School, at Kalihi-Uka Elementary, at
St. John’s School in Kalihi, and in
four Molokai elementary schools are
the subjects of study and ex-
perimentation by planners working
under the direction of Dr. Gerald
Dykstra, an international figure in
the area of applied linguistics. Not
only are the planners utilizing
modern language knowledge in the
development of materials to teach
listening, speaking, reading, writing,
and spelling skills; they are also ex-
perimenting with new classroom or-
ganizalional patterns, with redefined
roles for teacher and pupil, with
ways of individualizing programs to
permit maximum freedom of choice
and progress for children. New elec-
tronic aids like the Language Master,
which  combines tape recorder
capability with a visual dimension,
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are being explored for their potential
for individualization. The planners
are also experimenting with begin-
ning linguistics for primary children,
on the premise that a “developed
cognitive awareness” of language
generates  further observation and
understanding of language, and that
even primary children can arrive at
significant knowlege in ways that
exemplify the methods of the scien-
tific linguist.

New theories and rigorous criteria
characlerize the materials develop-
ment.  Explicit  rationale, goals,
operational definitions of concepls,
and evaluation of actual against
predicted learnings are demanded.
In addition te original malerials,
currently available texts and new
curriculum materials emerging from
other English study centers are being
tried and evaluated for incorporation
into the program. These will finally
be formulated into programs which
provide modes, or ap-
proaches, to the specific learning
task, so that children unable to reach
the goal by the most direct path can
do so by another,

Kindergarteners and first and sec-
ond graders at the several locations
are trying out a variety ol early
materials. Communication activities
test the principle that language
power best develops in situations
having a purpose over and above
practice itself. Other exercises build
discrimination of sound, intonation,
and sentence patterns. Language pal-
terns are reinforced by music and
physical activity. In preparation for
reading, kindergarteners work with
cards to build high-speed recognition
of the letters of the alphabet and the
basic spelling patterns of the
language. First and second graders
are trying new linguistic readers
with tightly controlled presentation
of spelling and phoneme correlations.
A few kindergarteners and [irst
graders are learning cursive hand-
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writing, skipping the manuscript
print stage and moving directly lo
the writing goal. Others are learning
to type from self-instructional ma-
terials which capitalize on the spell-
ing patterns of the reading and writ-
ing programs. In groups of twos and
threes, children are assuming the
roles of pupils, teacher, and evalua-
tor, and all are learning.

At the end of each school year,
beginning with 1967 and ending
in 1969, the planners will have
formulated a full year's language
program, incorporating both original
materials and carefully evaluated
commercial materials. By the fall of
1969 a tested three-year program in
language skills will be available.

Another group of planners for the
upper levels has already tested three
prototype courses in literature for
older elementary children. The trials
conducted this past summer in-
dicated conclusively that children of
this age level can respond with
surprising sophistication and enjoy-
ment to demanding literature study.
These courses and other prototypes
for language investigations, rhetoric,
and poetry-wriling are being eval-
uated for further development and
trial. In addition to course designs,
other ideas are being tested or dem-
onstrated in the participating schools.
The literature-based Nebraska En-
glish Center curriculum and the Ore-
gon Study Center curricula in lan-
guage, literature, and rhetoric have
been instituted in the Laboratory
School and will be evaluated for pos-
sible use in the Hawaii curriculum.
Creative dramatics as an initiation to
drama as well as a medium for lan-
guage development is also being ex-
plored in the primary grades.

To ensure adequale preparation to
handle the new programs, teacher
education activilies are proceeding
apace with curriculum development.
Various arrangements and fresh ap-

continued on page 32
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