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Over the past several decades, the field of foreign language reading has witnessed 

significant theoretical shifts, moving from viewing reading as a primarily receptive process 

to understanding it as an interactive endeavor between the reader and the text (Day, 2020; 

Grabe & Yamashita, 2022; Perfetti, 1985). This evolution underpins the role of readers in 

selecting interesting and level-appropriate reading materials, choosing when, where, and 

how to read, and achieving the optimal experience of reading. Reading is a process that 

elicits a sense of flow (Kirchhoff, 2013), enjoyment (Zhou, 2025), and satisfaction (Tabata-

Sandom, 2023). 

Extensive Reading (ER), as championed by Richard R. Day, aligns seamlessly with these 

theoretical advancements by emphasizing the power of voluminous, pleasurable reading to 

build reading fluency, reading comprehension, and language proficiency. ER—an 

approach where learners read large amounts of accessible and enjoyable material in the 

target language (Bamford & Day, 2004)—is an effective way to provide rich English input, 

particularly in input-poor foreign language contexts, and to cultivate autonomous readers. 

Also known as “pleasure reading,” “free voluntary reading,” or “sustained silent reading,” 

ER has been widely implemented in L2 settings and proven effective for developing 

reading skills (Jeon & Day, 2016; Waring & Puripunyavanich, 2025). Day and Bamford 

(1998) establish the linguistic, cognitive, and affective benefits of ER while providing 

practical guidance for implementation, such as curriculum integration, library setup, 

material selection, and assessment. ER encompasses several instructional approaches, 

including supervised ER, independent ER, and blended extensive-intensive reading models 

(Day, 2015). ER—the practice of reading large amounts of accessible material—offers 

crucial fluency development and fosters a positive attitude toward reading, which is often 

neglected in foreign language classrooms. This special issue seeks to honor Day’s 

monumental contributions to ER while exploring its contemporary applications, challenges, 

and future directions. 



Call for abstracts on special issue honoring Richard R. Day’s contributions … 

Reading in a Foreign Language 37(1) 

iv 

Conceptualizations of ER emphasized three key elements: volume (reading large 

quantities), speed (rapid reading), and authentic engagement with texts (Zhou, 2024). 

Research has consistently demonstrated ER’s positive impact on multiple dimensions of 

language proficiency, including vocabulary acquisition (Day et al., 1991; Horst, 2005; 

Luppescu & Day, 1993; Pigada & Schmitt, 2006; Teng, 2020; Zhou & Day, 2020), reading 

comprehension (Robb & Kano, 2013), and reading fluency (Robb & Ewert, 2024; Suk, 

2017). The efficacy of ER hinges primarily on student engagement with texts, as research 

consistently shows that reading proficiency develops through sustained reading practice 

(Day & Robb, 2015). Empirical studies demonstrate ER’s multifaceted benefits across 

various learning contexts: it enhances reading fluency in English for academic purposes 

settings (Zhou & Day, 2021), boosts L2 Chinese learners’ reading confidence and 

motivation (Zhou & Day, 2023), and facilitates incidental vocabulary acquisition (Day et 

al., 1991). The implementation and effects of ER have been investigated in contexts other 

than English as a foreign/second language, and extended to contexts such as Chinese as a 

foreign/second language (Zhou & Day, 2023; Zhou & Li, 2025), Japanese as a 

foreign/second language (Tabata-Sandom, 2023); French as a foreign/second language, 

German as a foreign/second language, and Russian as a foreign/second language (See Zhou, 

2024 for a review). These findings collectively underscore ER’s value in developing both 

linguistic competence and learner attitudes. 

 

Richard R. Day’s pioneering work laid the foundation for ER as a transformative 

pedagogical approach. His Top Ten Principles (Day & Bamford, 2002)—ranging from the 

importance of easy reading materials to the role of the teacher as guide—remain a 

touchstone for educators worldwide and have been examined and reexamined by 

researchers and practitioners around the world (e.g., Arai & Takizawa, 2025). His advocacy 

for learner autonomy and the joy of reading reshaped L2 classrooms, proving that ER is 

not merely a supplementary activity but a core strategy for language acquisition. Similarly, 

approaches to foreign language reading instruction have incorporated interactive exercises 

and tasks to reflect these pedagogical developments. Research and classroom experience 

demonstrate that strategically designed ER activities facilitate meaningful student-text 

interaction and form group learning dynamics (e.g., Tosun & Gönen, in press).  

 

Language teaching faces both opportunities and challenges in today’s educational 

landscape and technological era (Renandya et al., 2023), and ER is no exception. The rise 

of digital platforms has expanded access to graded readers and multilingual texts, yet 

questions persist about sustaining motivation and ensuring equitable access, including 
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online ER programs (Zhou & Day, 2021) and hybrid curricula that balance extensive and 

intensive reading. 

 

This special issue aims to galvanize the ER community by synthesizing research, theory, 

and practice. It will serve as both a tribute to Richard R. Day’s legacy and a roadmap for 

future inquiry, inviting scholars to examine ER’s role in diverse contexts, especially in AI 

era. By showcasing empirical studies and theoretical understandings, the issue will equip 

educators with evidence-based strategies to nurture lifelong readers. ER continues to 

evolve as a dynamic, inclusive, and theoretically grounded approach to language learning. 

We welcome submissions that advance ER scholarship in the spirit of Day’s work, whether 

through cutting-edge research, critical reviews, or actionable classroom innovations.  

 

Submissions 

Enquiries and submissions should be addressed to the guest editors at: 

zhoujingshirley@gmail.com; markteng@mpu.edu.mo 

 

Topics included but not limited to the following: 

1. Vocabulary learning and ER 

2. Reading rate and ER 

3. Extensive reading and extensive listening  

4. ER in the digital age 

5. AI and ER  

6. Task-based learning and ER 

7. Individual differences in ER 

8. ER activities  

9. Emotions and ER 

10. ER in EAP/ESP  

11. ER and teacher education 

12. ER materials   

13. Assessment of ER  

14. ER in different foreign/second language contexts  

15. Longitudinal examination of the effects of ER   

 

Please submit an abstract of about 300 words to the guest editors. All abstract 

submissions must be received no later than 1st September 2026. 

 

mailto:zhoujingshirley@gmail.com


Call for abstracts on special issue honoring Richard R. Day’s contributions … 

Reading in a Foreign Language 37(1) 

vi 

References 

Arai, Y., & Takizawa, K. (2025). Day and Bamford’s (2002) ten principles for teaching 

extensive reading revisited: A methodological synthesis of research practice. 

Reading in a Foreign Language, 37(1), 1-23.  https://hdl.handle.net/10125/67493 

Bamford, J., & Day, R. R. (Eds.). (2004). Extensive reading activities for teaching 

language. Cambridge University Press. 

Day, R. R. (2015). Extending extensive reading. Reading in a Foreign Language, 27(2), 

294-301. 

Day, R. R. (2020). Teaching reading. TESOL Press.  

Day, R. R., & Bamford, J. (1998). Extensive reading in the second language classroom. 

Cambridge University Press.  

Day, R., & Bamford, J. (2002). Top ten principles for teaching extensive reading. 

Reading in a Foreign Language, 14(2), 136-141. 

Day, R., & Robb, T. (2015). Extensive reading. In D. Nunan & J. C. Richards (eds)., 

Language learning beyond the classroom (pp. 3-12). Routledge. 

Day, R. R., Omura, C., & Hiramatsu, M. (1991). Incidental EFL vocabulary learning and 

reading. Reading in a Foreign Language, 7(2), 541-551. 

Grabe, W., & Yamashita, J. (2022). Reading in a second language: moving from theory 

to practice (2nd ed.). Cambridge University Press. 

Horst, M. (2005). Learning L2 vocabulary through extensive reading: A measurement 

study. Canadian Modern Language Review, 61(3), 355-382. 

Jeon, E. Y., & Day, R. R. (2016). The effectiveness of ER on reading proficiency: A 

meta-analysis. Reading in a Foreign Language, 28(2), 246-265. 

Luppescu, S., & Day, R. R. (1993). Reading, dictionaries, and vocabulary learning. 

Language Learning, 43(2), 263-279. 

Perfetti, C. A. (1985). Verbal efficiency theory. Reading Ability, 99-122. 

Perfetti, C. (2007). Reading ability: Lexical quality to comprehension. Scientific Studies 

of Reading, 11(4), 357-383. 

Pigada, M., & Schmitt, N. (2006). Vocabulary acquisition from extensive reading: A case 

study. Reading in a Foreign Language, 18(1), 1-28. 

Puripunyavanich, M., & Waring, R. (2024). Investigating the implementation of 

extensive reading in four Asian countries. Reading in a Foreign Language, 36(1), 1-

34. 

Renandya, W. A., Ivone, F. M., & Hidayati, M. (2023). Harnessing the power of 

technology in ELT. Journal of Studies in the English Language, 18(2), 143-160. 



Call for abstracts on special issue honoring Richard R. Day’s contributions … 

Reading in a Foreign Language 37(1) 

vii 

Robb, T. N., & Ewert, D. (2024). Classroom-based extensive reading: a review of recent 

research. Language Teaching, 57(3), 295–324. 

https://doi.org/10.1017/S0261444823000319 

Robb, T., & Kano, M. (2013). Effective extensive reading outside the classroom: A large-

scale experiment. Reading in a Foreign Language, 25(2), 234-247.  

Suk, N. (2017). The effects of extensive reading on reading comprehension, reading rate, 

and vocabulary acquisition. Reading Research Quarterly, 52(1), 73-89. 

Teng, M. F. (2020). Retention of new words learned incidentally from reading: Word 

exposure frequency, L1 marginal glosses, and their combination. Language 

Teaching Research, 24(6), 785-812. 

Tosun, Y. Z. & Gönen , K. S. (in press). Blended extensive reading program for EFL 

classes: Insights and reflections from learners. Reading in a Foreign Language.  

Waring, R. & Puripunyavanich, M. (2025). Perceptions of extensive reading practitioners 

in four Asian countries. Reading in a Foreign Language, 37(1), 1-25. 

https://hdl.handle.net/10125/67479 

Zhou, J. (2024). Extensive reading. Cambridge University Press.  

Zhou, J. (2025). Enjoyment and challenges of advanced EFL learners in online extensive 

reading. Reading in a Foreign Language, 37(1), 85-108. 

https://hdl.handle.net/10125/6749 

Zhou, J., & Day, R. R. (2020). The incidental learning of L2 Chinese vocabulary 

 through reading. Reading in a Foreign Language, 32(2), 169-193. 

Zhou, J., & Day, R. R. (2021). Online extensive reading in EAP courses. Reading in a 

Foreign Language, 33, 103-125.  

Zhou, J., & Day, R. R. (2023). Establishing an extensive reading program in a Chinese as 

a foreign language context. Reading in a Foreign Language, 35(2), 222-246. 

Zhou, W., & Li, X. (2025). Reading short stories to enhance beginning Chinese learners’ 

reading skills. Reading in a Foreign Language, 37(1), 1-17. 

https://hdl.handle.net/10125/ 

https://doi.org/10.1017/S0261444823000319
https://hdl.handle.net/10125/6749

