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WHY LIVE ABROAD?:
Outcomes, Human Relations, and Contributions to Task
Effectiveness as Key Variables in Educational Exchanges

by Richard W. Brislin

Social scientists and

laypersons alike have long
speculated that various forms of
cross-national contact constitute a
rich, broadening experience. One
such experience has been the
focus of much empirical research
over the last 30 years: studying
abroad. This article reviews
various findings on the nature
and effects of overseas study and
also points to potentially
profitable directions for future
research. Four themes have been
selected for special attention:

(1) determining the beneficial
effects on people who spend a

long time in a culture other
than their own;
(2) giving attention to negative,
as well as positive, outcomes;

(3) examining the human
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relations which are central to
developing the networks
necessary for effective
educational exchange programs;
(4) determining the
contribution of educational
programs to people's task-
related goals and to later career
development.

Effects upon individuals

Research has suggested that
at least the following individual-
level characteristics can be affected

by living for an extended period
in another culture (Kagitcibasi,
1978; Brislin, 1981):

(a) an increase in world-
mindedness;
(b) a decline in
authoritarianism, especially the
tendency to view events with
rigid and preconceived points of
view;
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(c) an increase in internal
control, including beliefs that
individual effort has an impact
on the events in one's life; and
(d) an increase in achievement
orientation, which includes the
ability to set reasonable
standards of success, not so
high as to insure failure but not
so low as to guarantee a trivial
success; and the willingness to
work towards those standards.

Slightly more speculative
possibilities, suggested by research
findings but not well-established,
include:

(a) an increase in what might
be called humanitarian
tendencies, which include

greater tolerance for very
divergent points of view;
further, there is an increased

emphasis on interacting with
others based on their individual
characteristics rather than on
the social, national, racial, or

religious groups those
individuals represent;
(b) an increased ease and
comfort in interacting with

people from very different

backgrounds and who have very

(Continued on page 2)
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different interests, beliefs, and
values;
(c) an increase in the
complexity of one's thinking,
whcih includes the ability to
consider many different points
of view when making decisions;
(d) an increase in creativity, or
the development of new and
original products or ideas. An
individual may draw from
experiences in different cultures
and combine ideas into a
creative synthesis. Creativity
refers to new and original
conceptualizations which are
infrequently suggested by
others. At the same time,
creative solutions satisfy the
demands of a specific problem
or meet the demands of a
specific situation. Creativity is
not bizarreness.
(e) An increase in
multiculturality, which includes
adaptiveness when faced with
different situational pressures in
various cultures, the ability to
find new challenges in different
situations, and the ability to
look at one's own culture
from the perspective of an
outsider. This change in
people's lives can sometimes be
uncomfortable because of the
facts one finds and the sense of
homelessness which an outsider
can feel.
(f) A deep appreciation of the
culture relativity. Most college
students are exposed to ideas
about the relative nature of
behavior in different cultures
and the dangers of
ethnocentrism. Most are able to
answer exam questions which
show enough knowledge to
earn passing grades. Yet there is
a difference between this
cognitive understanding and a
deeper, affective understanding
which comes from living in
another culture.
(g) Improved ability to act as a
cultural mediator. People who

develop a multicultural
orientation can act as guides for
sojourners. More generally, they
can mediate between cultures by
creating opportunities for
monocultural individuals to
communicate with counterparts
in other countries. At times, the
helping role becomes
formalized, as with foreign
student advisers on university
campuses or simultaneous
interpreters in multinational
organizations.
(h) Greater insight into the
nature of power. Several studies
have hinted at the intriguing
notion that successful
sojourners become interested in
power. My interpretation of this
finding is not that sojourners
become fascinated by power in
such a way as to be reminiscent
of some deranged monarch out
of a bad Hollywood movie
about Machiavelli's The Prince.
Rather, sojourners learn that to
accomplish important goals,
they must learn who in the host
culture has the status and/or
authority to help. They learn
how and when to approach
certain people, whether those
people want anonymity or
publicity, what pressures face
others who may interfere with
project accomplishment, and so
forth. Consequently, sojourners
may become more sensitive to
how important work is carried
out and they may return with
these insights to their home
cultures. I am impressed, for
instance, that the people who
seem to get the most done at the
organization where I work (the
East-West Center) are
individuals who have lived for
extensive periods of time in
other cultures.

Even though I have broken
down the potential effects of a
sojourn into two categories, less
and more speculative, none of the
effects is so well-documented as to
make future research redundant.
Profitable research could focus on
any of the outcomes. Especially
helpful research could focus on
this additional question: what

policies can administrators of
formal exchange programs
establish to increase the
possibilities of favorable outcomes
for participants (Kelman, 1965)?

Coping with negative outcomes

While positive outcomes are a
distinct possibility, there are also
negative effects which stem from a
sojourn. There seems to be a
period of time during which some
sojourners complain excessively
and make unreasonable demands
on others. While this phase
usually dissipates eventually, host
and home country targets of the
unpleasantness may become less
enthusiastic about supporting
exchange programs. The negative
phase is not well understood. It
may stem from people's
uncomfortableness with
themselves during the inevitable
changes which a successful
sojourn encourages. They may
displace their uncomfortableness
on an easy target, the
administrators and helpers
associated with the exchange
program.

Another set of negative
outcomes stems from the old
adage that "a little learning is a
dangerous thing." Sojourners may
become rather diffuse in their
identity when they react to
various ideal conceptualizations of
the individual which are prevalent
in various cultures. They may
become gadflys or dilettantes and
may mock people whom they
perceive as being unblessed with
multiculturalness. They may
spend much of their post-sojourn
lives moaning about the good old
days (when they had a sojourn)
rather than attempt to make a
contribution to the present or to
the future.

Research has also shown that
sojourners may become more
negative toward people in the
host country (Steinkalk and Taft,
1979). Interpreted in the most
direct manner, this is a
discouraging finding.
Administrators of educational
exchange programs will have a
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hard time generating support if a
common result is unfavorable
feelings towards hosts. Looked at
another way, however, the finding
can be interpreted as a trend
toward realism. Before a sojourn,
many people have either a
romantic view of other places or
so little knowledge that they
cannot have a well-developed
attitude. The actual cross-cultural
experience brings first-hand
knowledge and first-hand
encounters with hosts, not all of
which can possibly be positive.
Post-sojourn feelings about hosts,
then, may reflect a more realistic
and accurate understanding of
hosts in contrast to the romantic
expectations and vague attitudes
held before the sojourn.

Post-sojourn attitudes will
undoubtedly be influenced by
specific events which occur while
a person lives in another culture.
Could a foreign student who lived
in the United States during the
Watergate and Abscam
investigations be expected to have
unquestioningly favorable feelings

toward America's political leaders
on such traits as "honesty" and
"dedication to the public good?"
A balanced view, recognizing both
good and bad politicians, is more
reasonable.

Another drawback, identified
by Shaw and McClain (1979), is
that sojourners do not always
behave as program organizers
might desire. Fifteen community
leaders from Findlay, Ohio were
offered a sojourn in East Africa.
The program directors hoped that
the leaders would return to
Findlay and become active in
encouraging other residents to
increase their knowledge and
concern about world events.
While a great deal of post-sojourn
activity took place, long range
developments were hampered
since seven of the 15 participants
moved from Findlay within three
years after their experience in East
Africa. Perhaps those who left
became tired of the frequent
requests for speaking engagements
or could find little stimulation in
Findlay after the broadening

experience provided by the
sojourn. Shaw and McClain
identified other difficulties, such
as the lack of mechanisms to
organize post-sojourn activities.
Their careful specification of
problems allows other planners to
benefit from their work and to
anticipate trouble spots. Greater
attention to negative outcomes
will invite analyses centering on
programmatic guidelines to
minimize the negative and
maximize the positive outcomes of
educational exchange programs.

As such analyses are carried
out, however, researchers must
remember that they should not be
overly simplistic in their own
thinking about educational
exchange. As more and more
research is done and increasing
numbers of practitioners share
their experiences regarding which
methods work and which do not,
exchange programs will become
more sophisticated. The nature of
international exchange has
become (and will continue to

(Continued on page 4)

A five-day workshop in August brought together thirteen social scientists, reporting theirfindings in the area of "Cultural Adaptation and Health
among International Students." The workshop was held at the East-West Center, and coordinated by CLI Research Associate Geoffrey White.
Pictured above are, left to right: In Soo Son; Gail Devlin Moradi; Edward Boer;Joan Miller; Salm Robert Deolin Moradi; Jing-jyi Wu;Byron Good;
Chu-Po Chen; Howard N. Higginbotham; Fanny Mui-ching Cheung; Geoffrey White; Mary Jo Del Vecchzo Good; David Y. H. Wu.
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become) increasingly complex,
since it involves interactions
among many factors. The
question is not: what sorts of

programs work? Instead, the
question has to be posed in a far
more detailed manner.
What types of programs work
with:

(a) what types of people;
(b) who have different traits
and competencies;
(c) who possess markers such as

age, sex, and status;
(d) who have had differing
amounts of prior cross-cultural
experience;
(e) who are to live in certain

(specified) cultures in the near
future;
(f) who work in organizations
with differing amounts of
experience and sophistication
with any sort of educational

program, not just cross-cultural
exchanges;
(g) who are responsible for
certain tasks in the cultures
where they will be working;
(h) who can expect differing
amounts of group support in
other cultures;
(i) who follow other sojourners
who may have behaved so as to
affect host reactions to all
subsequent newcomers;
(j) and so forth.
What are needed, then, are

complex designs which allow
examinations of interrelationships
among many variables. To carry
out these designs, however,
researchers will themselves have to
be especially sensitive when

working in other cultures.

Human relations in cross-cultural
research

Researchers must be very
careful to maintain good relations
with the most important people
in cross-cultural studies: citizens
of the nation in which research
takes place. In recent years, cross-
cultural researchers have come to

Richard W. Brislin is a Research Associate in
the Culture Learning Institute.

realize that there are special
considerations in the general area
of human relations that have to
be dealt with carefully. The most
basic issue is that cross-cultural
research is dependent upon the
goodwill of people in various
cultures, and upon the approval
of administrators who can permit
or deny access to people who
might be willing to participate in
a research project. A number of
indicators suggest that there are
real problems in obtaining access
and in maintaining good relations
with those people involved in
research. Much of the analysis has
been done in the field of
anthropology, but the problems
are common to all the
behavioral/social sciences,
including the study of exchange
programs. Keesing and Keesing
(1971, p. 405) pointed out that:

Field work in non-Western
societies will simply not be
possible for many aspiring
anthropologists. The costs are
rising too high, the

anthropologists becoming too
numerous, the places
becoming too few and-
perhaps-increasingly
inhospitable to "being studied."

A graduate student from Fiji, in
reacting to a sociological study,
had an unfavorable report (in
Brislin & Hoiwill, 1977, pp. 22-
23):

My experience in the past has
been that the scholars on
Indian culture, or should I
call them "intellectuals,"
having studied the cultural
patterns of Indians in India
go down to the colonies and
try to relate all their
hypotheses upon the people
of ethnic Indian background.
They go there with some
preconceived notions and try
to search for these elements or
they come across some similar
notions or gestures get highly
excited and jump to sweeping
generalizations such as those
put forth by the author in
this article.

Finally, Harrington (1973) has
discussed the negative reactions of
a "man on the street" from
Tubuai, a Pacific island. This
analysis did the behavioral
sciences no good since it was
published in a popular press
magazine that has an estimated
readership of 30,000,000 people.
What can be done? Unfortunately,
any suggestion can be attributed
to some "holier than thou"
attitude that readers may attribute
to the writer. This potential
attribution has probably
prevented the thorough analysis
that the problem demands. Here
are just a few suggestions that
have been put forth by people
from cultures in which researchers
from various countries regularly
work:

1. Researchers should make
efforts to assure that they are
leaving something of benefit to
the culture before and/or after
they return to their own country.
Such contributions can take the
form of a trained assistant who
can help with the work of local
researchers; write-ups in language
that people from the culture can
understand; talks to local interest
groups; support of local journals,
if any, through publication in
them; involvement of local
researchers who complete the
work with feelings that a true
collaboration, or at least an
effective and honest cooperative
venture, has taken place.
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2. Cross-cultural researchers
will probably have to engage in
studies that have an applied focus,
since spokespersons in various
cultures are likely to ask, "What's
in it for us?" For researchers with
an applied orientation,
accustomed to answering this
question in their own country,
this will pose no problem. For
more theoretically-oriented
researchers, a change may be
called for. Or perhaps
compromises can be made. If a
large-scale survey is the method of
choice, researchers can ask local
officials if they would like to add
some questions to the interview
schedule. These could then be
analyzed and written up in
exchange for permission to carry
out the part of the survey which
reflects the researchers' interest.

3. Researchers must live up
to their agreements.
Representatives of some cultures
are now demanding a contract-
like proposal which calls for
delivery of promised work by such
and such a date. If researchers do

not abide by the contract, other
researchers may be denied
permission in the future. In other
words, there may be few penalties
to the original researcher, but
opportunities may be restricted for
others.
Related to this point, most people
who become involved in research
on educational exchange in the
1980s will find a certain amount
of hostility in attempting to gain
permission to work in other
cultures. They will be paying for
the sins of their predecessors, and
they will continue to do so until
cross-cultural research acquires a
better reputation than it has at the
present time.

4. Researchers can sensitize
themselves to basic customs and
modes of interpersonal
interaction in the cultures where
they work. Customs and work
styles are different from culture to
culture, and interpersonal
blunders can interfere with
research plans.

5. Researchers must be
sensitive to the nature of their

own funding support. People in
other cultures use the source of
funding as a major determinant
in deciding upon the level of
cooperation which they will offer.
They often assume that
researchers hold views similar to
those of administrators in the
funding agency, even though the
researchers themselves would
insist that they are doing
"independent" research. And, like
it or not, much cross-cultural
research is viewed as being
supported by the CIA. Research
projects have been ruined because
this point received insufficient
attention.
Human relations should be given
as much attention as hypothesis
formulation and methodological
design. The reason is survival
oriented: researchers cannot test
their hypotheses without the
cooperation of people from other
cultures. Researchers will be "all
dressed up, with no place to go,"
if administrators say "no" to a
research request.

(Continued on page 7)

A conference on the contributions of cross-cultural research to mental health, held at the EWC in July, 1981, brought together eleven major
researchers in the field. The conference was sponsored by the Culture Learning Institute, the Developing interculturally Skilled Counselors (DISC)
program, and the World Health Organization.
The conference brought to a close the three-year DISC program conducted under an experimental grant from the National Institute of Mental

Health. Dr. Paul Pedersen, CLI Fellow, is director of theprogram,which he conceived to developa comprehensive cross-culturaltrainingcurriculum
for mental health professionals.
The papers addressed some of the most significant research questions in the cross-cultural field, including concerns of cultural bias in Western

approaches to mental health, and non-Western alternatives.
Pictured above, left to right: George Coelho, Takeo Doi, Daniel Sanders, Juris Draguns, Martin Katz, Paul Pedersen, Anthony Marsella, Norman

Sartorius, Alan German, Geoffrey White, Harriet Lefley.
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International Film Festival Set for November

"A film festival with a
difference" is a very appropriate
way to describe the East-West
Center's first film festival which
will take place November 1-7,
1981. The festival, a non-

competitive event, is being
sponsored by the Culture
Learning Institute and the East-
West Center Office of Public
Affairs. Direct funding is being
provided by a grant from the
Hawaii Committee for the
Humanities. Pan American World
Airways will fly some filmmakers
and other invited guests to the
festival, and Hyatt Regency Hotels
is providing accommodations.

The festival will open with
"Gaijin: A Brazilian Odyssey," a
film dealing with the plight of an
immigrant Japanese family in
Brazil in the early 1900's, and
close with an awards ceremony at
Sea Life Park. Participating
countries include Japan,
Australia, New Zealand, Western
Samoa, India, the United States
and the People's Republic of
China.

The theme of the festival is
"When Strangers Meet," which
can be interpreted in four ways:
(1) When individuals from
different national cultures meet-
the film "Gaijin," which shows
the interaction of Japanese,
Portuguese, Italians, and
Brazilians fits this category; (2)
When individuals within a
culture meet. The film "Coming
Home" for example, shows a
husband returning from combat
who is, as a result of his war
experience, estranged both from
his wife and the culture of which
he formerly felt a part. Another
group of strangers is the disabled
veteran and those within the
culture who are not physically
disabled. Other "strangers" in this

category are young versus old and
men versus women; (3) When an
individual encounters an
unfamiliar land. The film
"Aguirre" captures this in a story
of a small band of 16th century

conquistadores in South America;
(4) When an individual from one
culture treats, in the context of his
or her own culture, a literary or

philosophical theme from another
culture. Akira Kurosawa's
"Throne of Blood" illustrates this

category; the film treats the
Macbeth tragedy in a Japanese
context.

The strangers who meet in all
the above categories bring to their

meeting various expectations
which arise out of different

backgrounds and perspectives.
These differences result not only
from widely varying value
frameworks but often from

fundamentally opposed world
views.

In the meeting of strangers,
the issue of language, for
example, is often of crucial

importance. The situation varies

according to whether or not
native speakers are involved.
When the languages are different,
a new degree of complexity is
introduced, since language
functions on both an overt and
covert level. Certain gestures,
inflections, nuances of emphasis
which are subconsciously
understood become a source of
puzzlement and bewilderment to
the "strangers." They may not
understand these subtleties at all
or, in the attempt to understand,
impose meanings from their own
culture.

Thomas Jackson, festival coordinator.

A major objective of the
festival is to use films as a catalyst
for discussion of the complex
cluster of issues that arise when
strangers meet. The medium of
film is being used because of its
power to engage an audience in
the experience of the issues. A
film, however, is not always
sufficient unto itself. Although it
often raises issues, part of the
beauty of a film lies in its ability
to linger, to initiate a process of
reflection, to prompt a desire for
dialogue.

In order to achieve this
dialogue, those who view the films
will be invited to participate in
post-film discussions. These
discussions, eschewing a more
traditional academic format, will
instead be held in a cafe style
setting which will suggest the
cultures featured in the films

through food, beverage and decor.
These discussions will be held on
the lanai area of the Hyatt
Regency Hotel, overlooking the
Pacific Ocean, a setting hopefully
congenial for dialogue. In this
setting, filmmakers and other
invited guests, scholars, EWC
participants, and the general
public can stimulate and learn
from one another.

The list of invited filmmakers
includes: Jerome Heliman (USA),
Tizuka Yamasaki (Brazil), Paul
Maunder (New Zealand), Lester
Peiris (Sri Lanka), Gilda Baracchi
(Australia), and Huang Zumo
(People's Republic of China).
Other invited guests include actors
Jon Voight and Jiro Kawarasaki,
actress Kyoko Tsukamoto,
Japanese film critic Donald
Ritchie and author Albert Wendt.

In addition to "Gaijin," the
following films will be included:
"Coming Home" (USA); "Two
Daughters" (India); "Sons For
The Return Home" (New
Zealand); "Aguirre" (West
Germany); "Throne of Blood"
(Japan); "Romance on Lu Shan
Mountain" (People's Republic of
China); and "Manganinnie"
(Australia).

Besides the evening showings
(Continued on page 7)
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Relating educational exchange to
task-oriented goals

I would like to end this paper
with a prediction about the
future. In my opinion, the
greatest advances in research on
educational exchange will occur
as relations are documented
between the exchange and
people's task oriented goals. For
programs aimed at mid-career

professionals, the tasks will be
very practical. Examples are
improved productivity, greater
profits (business and industry),
better representation of a
country's policies (government)
and favored-status arrangements
with hosts. Older dependent
variables common in studies of
sojourners in educational
programs, such as "liking" for the
host country, will not be
sufficient. Educational programs
will be in demand if they help
people get their jobs done. Other
countries want productivity and
assistance in important
developments, not just the

THE EAST-WEST CENTER is a
national educational institution
established in Hawaii by the U.S.
Congress in 1960 to promote better
relations and understanding between
the United States and the nations of
Asia and the Pacific through
cooperative study, training, and
research. Each year more than 1,500
men and women from many nations
and cultures work together in
problem-oriented institutes or on
"open" grants as they seek solutions
to problems of mutual consequence to
East and West. For each Center
participant from the United States,
two participants are sought from the
Asian and Pacific area. The U.S.
Congress provides basic funding for

I programs and a variety of awards, and
the Center is administered by a

public, nonprofit corporation with an
international Board of Governors.
1777 East-West Road,
Honolulu, Hawaii 96848

presence of well meaning visitors
or a vacation for some of their
citizens. Put another way,
exchange programs will rise or
fall on their ability to help people
carry out their important job
assignments in countries other
than their own and in their home
countries.

For programs aimed at
university-age students,
longitudinal research could be
established to determine long
range contributions to career
development. I wonder how many
of tomorrow's world leaders will
have spent significant periods of
time in countries other than their
own. Will the affective changes,
such as world-mindedness and
culture relativity (mentioned)
earlier), provided a basis for
communicating key concerns
about the world's future? Over the
last 30 years, a common
experience that many of the
world's leaders have shared is
participation in World War II.
More and more, however, those
leaders are reaching retirement
age. Will there be a similar
experience which will provide
some ground for common
understanding among tomorrow's
leaders? It could be educational
exchange and the resulting
common set of cross-cultural
experiences and participation in
networks. Henry Kissinger has
said that one reason he was able
to engage in shuttle diplomacy (in
so many parts of the world) was
because of the people he met
while participating in an
exchange program at Harvard in
the 1950's. The participants in the
program, who came from many
nations, were their countries'
leaders by the time Kissinger was
the U.S. Secretary of State. Much
excellent research could be done
by analyzing the careers of former
exchange participants to
determine what aspects of their
work may have stemmed from
their previous cross-cultural
experiences. As with all good
research, findings will have major
implications for the development
of better programs in the future.
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INTERNATIONAL
FILM FESTIVAL...
(From page 6)

of films with after-film
discussions, the week will include
seminars, workshops and panels,
as well as more specialized
documentaries.

Project director for the
festival is Dr. Thomas Jackson.
Dr. Jackson joined the Culture
Learning Institute in 1976 as a
research intern. He was project
coordinator for the Institute's film
"The Trial of Worker Guo,"
based on work by Dr. Victor Li.

Working with Dr. Jackson
are Guy Amirthanayagam, CLI
Research Associate; Jeannette
Paulson, Community Relations
Officer; Frank Tillman, who is
teaching philosophy at the
University of Hawaii and Hawaii
Loa College; Dr. Henry Wong,
director of Hawaii's Film Office;
and Linda Little, public relations
director of Sea Life Park and
Waimea Falls.






English as an International Language: Theory and Practice
May 1 through June 30, 1982, are the dates of a CLI workshop intended for
English language professionals; CLI Research Associate Larry E. Smith
is the coordinator.

PROBLEMAND PURPOSE

When people from different countries meet and use

English as a means of communication, there are factors
which can inhibit mutual understanding. Examples would
include faulty translation from the native language into

English, or inadequate ability in articulation or listening
comprehension, or lack of experience in talking with

people who have a different accent. It is however most
often a cultural problem. The language itself is
understood but communication does not take place
because the speaker/hearer did not comprehend the

meaning. This is often because different cultures use
different forms for similar meanings.

For example, in greetings some cultures use, "Where
are you going?" others, "Have you eaten yet?" and others,
"How are you?" all to mean that the speaker has

recognized the hearer's presence and wants to be polite. In
order for communication to take place the speaker/hearer
must understand the meaning as well as the form.

Another barrier to communication sometimes develops
because the speaker/hearer does not accurately
comprehend the non-verbal cues. English may be the
language being used, but these cues (the facial expression,
the tone of voice, the touch, or the body gesture) may be

completely of, or interpreted through, the native culture. It
is often expected that certain gestures have universal

meanings and it can be upsetting to find that a polite
gesture in one culture can be an obscene one in another
and a body movement which indicates friendship for some

people is insulting to others.
Cultural misunderstanding also takes place and the

speaker/hearer is sometimes offended because of the form
of address used or the style (register) of the language is felt
to be inappropriate. These are problems which seldom
occur when people from the same culture use English to
communicate with each other no matter how poor their
language proficiency is. But they do commonly o)cur
between speakers from different cultures no matter how
articulate they are.

English is an,international language. However its use
may sometimes create misunderstanding rather than
facilitate communication. It is this problem of
misunderstanding upon which the participants will focus
as they discuss the use of English as one of the languages
of their countries and as the world's lingua franca.

Because the East-West Center is a relatively small
institution it is not possible for us to work with the
thousands of classroom teachers of English to speakers of
other languages in the region. Therefore this program is
intended for those people from colleges or universities or
other institutions who train classroom teachers, write
materials, or develop language policy.

PARTICIPANT QUALIFICATIONS
In order for the program to function smoothly and

efficiently and for the participants to gain the maximum
benefit from their stay in Hawaii, it has been our

experience that the participants should have certain

qualifications. These are:
1. Completion of their formal education.
2. Several years teaching experience at their college or

university.
3. Ability to communicate easily in English.

4. Ability to study at the graduate level in English.
5. Familiarity with the vocabulary of and trends in

ESOL as well as the related disciplines of linguistics,
psychology, and education.

6. Willingness to participate eagerly in the cultural
interchange which takes place at the East-West Center.

The program is a gathering of professionals for a
wide-ranging discussion of mutual problems in using
English as an international language and offers neither
academic credit nor a degree. No one theory of learning or
pedagogy is suggested as the best one for everyone. In the
format used in the program each participant is a teacher as
well as a learner and is encouraged to share ideas and to
choose those things which best suit his/her unique
situation.

The program demands full-time participation,
therefore participants will be unable to join regular
university classes. A further requirement is that the
participants return to their own countries upon
completion of the program.

SCHEDULE OF ACTIVITIES
As an integral part of this program, the Fifteenth

Annual International Conference of Teachers of English
To Speakers of Other Languages will take place May 1-6,
1982 and each participant will be expected to take part in
it.

Other major seminars and workshops are:
English as an International Language: Basic Issues

Instructor: Larry Smith

Teaching English as an International Language: Methods
and Materials

Instructor: Peter Strevens
International English Via Drama Techniques

Instructor: Richard Via
Needed Research in EIL

Instructor: Mayuri Sukwiwat
The fee for registration to the TESOL Convention,

tuition for the program, housing in an East-West Center
dormitory, medical insurance, and materials for the
program is $1,000. A $50.00 deposit should be submitted
with the application form.

HOWTO APPLY
Interested applicants should submit the following

materials:
1. Professional Associate application. Please note

that this application is as a Professional Associate in the

program: "English as an International Language:
Theory and Practice."

2. A brief (one-page) autobiography.
3. A summary of applicant's professional background.
4. A description of the candidate's future duties.
These materials should be sent to:
The Director
East-West Culture Learning Institute
1777 East-West Road
Honolulu, Hawaii 96848 U.S.A.

or, if so notified, through the East-West Center

representative in the country of the applicant.
The deadline date for submitting application for this

program is January 1, 1982. Selections will be announced

February 1, 1982.
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