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The "Culture and Commerce" of the
Foreign Language Textbook: A
Preliminary Investigation

L. Kathy Heilenman and Erwin Tschirner
University of Iowa

A seldom discussed aspect of the dynamics of foreign language program
direction is the role of foreign language program directors (FLPDs) in the
development and publication of materials and textbooks.' Both directly,
through the authoring and reviewing of foreign language textbooks
(Bragger, 1985), and indirectly, through influence on textbook selection,
FLPDs help to shape the textbooks produced by major publishers. We do
not mean, of course, that all foreign language textbooks are authored by
FLPDs, nor do we imply that FLPDs play a role analogous to that attrib-
uted to "adoption states" regarding the production of elementary and high
school textbooks (Cody, 1992). However, by virtue of their professional
responsibilities, FLPDs are in positions of influence in regard to the pro-
duction of college-level foreign language textbooks. Further, the complex
relationship between FLPDs, materials' development, the academic reward
system, and commercial as well as noncommercial educational publishing
has yet to be investigated in any but a cursory manner, a situation that is
not unique to foreign languages.

One way of looking at the issues underlying the production of foreign
language textbooks is to see them as the proverbial icebergs where the visi-
ble tip constitutes only a modest indication of the size and complexity of
that which can be found beneath. As Apple (1985, 1991) and others
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112 The Dynamics of Language Program Direction

(Blystone, 1987; Cronbach, 1955a; Walker, 1981; Woodward, Elliott &
Nagel, 1988) have pointed out, textbooks are ubiquitous artifacts of
schools and education. Despite their general availability, however, we know
very little about how textbooks function within the complex of human,
political, economic, and sociological relations in which they take part
(Apple 1985, 1986, 1989, 1991).

The research that does exist tends to focus on three areas. First, it
examines relatively discrete issues such as readability (Chall & Conard,
1991), textbook selection (Fetsko, 1992), textbook bias/censorship
(DelFattore, 1992; Pratt, 1972), or textbook analysis, the latter often tend-
ing toward criticism of the status quo (Koval & Stayer, 1985). Second, the
research provides overviews of the publishing process along with advice for
prospective authors (Benjaminson, 1992; Brock, 1985; Luey, 1990).
Third, the research discusses textbooks and curriculum (Apple, 1991;
Cronbach, 1955), the textbook as a unique form of document (De Castell,
Luke & Luke, 1989; Olson, 1980), or the forces shaping and limiting
instructional materials (Goldstein, 1978). Interest in this third area has
increased within the last few years, as evidenced by the appearance of col-
lections of articles dealing with the textbook as a complex and central issue
in education (Altbach, Kelly, Petrie & Weis, 1991; Elliott & Woodward,
1990; Herlihy, 1992), as well as the publication of an annotated bibliogra-
phy (Woodward, Elliott & Nagel, 1988).

However, there have been relatively few attempts to provide quantita-
tive and qualitative insights into the realities of textbook production and
use (Chall & Conard, 1991). Notable exceptions have been Coser,
Kadushin, and Powell's (1982) study of the publishing industry; Arnold's
(1989) investigation of the selection criteria, sources of information, and
attitudes toward textbooks on the part of university faculty; Blystone and
Barnard's (1988) analysis of biology textbooks; Blystone, Barnard, and
Golimowski's (1990) survey of college biology textbook authors; Sykes'
(1991) survey of faculty attitudes toward textbooks as scholarship; and
Nitsche's (1992) study of student opinion ofhigh school social studies text-
books. In addition, a survey of members of the Textbook Authors
Association (TAA), "Fact-Finding Questionnaire Results" (1991), has pro-
vided information with regard to income provided by textbook writing,
royalty rates, and contract negotiation, as well as comments on the text-
book production process.

Work done on foreign language textbooks mirrors this situation. There
have been studies of bias and censorship (Schmitz, 1975), recommenda-
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tions as to textbook selection (Rivers, 1981), and analyses of textbook con-
tent (Ramirez & Hall, 1990; Schulz, 1991), as well as discussions of the
usefulness of textbooks in general (Allwright, 1981). Ariew (1982),
Kramsch (1988), and Heilenman (1991) discuss foreign language text-
books as social artifacts reflecting "negotiated compromises" (Heilenman,
1991: P. 110) between various groups. More specifically, Kramsch has
described textbooks as culturally coded constructs that bring together vari-
ous people including scholars, educators, publishers, and students, and
Heilenman (1991, 1993) discusses the "text-teacher-student trilogy"
(Sticht, 1955) and offers an analysis of the academic reward system as it
impacts on textbook authors. To our knowledge, however, and as is largely
the case with textbooks in general, quantitative and/or qualitative research
studies dealing with foreign language textbooks remain to be done. The
purpose of the present study is to examine the context within which for-
eign language textbooks, here French and German college-level textbooks,
are produced. Who writes these textbooks? What motivates their authors?
Who actually produces the ancillary material (for example, workbooks,
computer assisted instruction [CAI], video, and the like) that accompanies
textbooks? How have authors fared from both a professional and a finan-
cial point of view? And finally, what kinds of relationships have they estab-
lished with educational publishers?

Gathering such information serves two purposes: first, it gives prospec-
tive textbook authors a sense of the terrain; second, it provides preliminary
answers to many questions that heretofore have been answered only by
informal anecdote, if at all.

Information and advice found in guides and overviews such as
Benjaminson (1992), Brock (1985), and Luey (1990) might lead us to
expect several results from such a study. First, we would expect to find few
nontenured, tenure-track faculty members writing textbooks. Here, both
factors of time and prestige come into play. In general, textbooks are not
equated with scholarship in the academic world and, although Boyer
(1990) has recently and persuasively argued for the legitimacy of textbook
writing as academic work, the majority of academics appear to be unper-
suaded. As Tyson-Bernstein (1988: p. 194) puts it, "[Meal scholars don't
write textbooks" (see Arnold, 1989; Heilenman, 1991, 1993; and Sykes,
1991 for a discussion of these and similar issues). In addition, textbook
writing is extremely time-consuming. Brock (1985) estimates the time to
complete a textbook at around 2,120 hours, the equivalent of more than a
year of full eight-hour days and five-day weeks. Such a time commitment
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would mean that a tenure-track academic would have that much less time
to dedicate to the establishment of a more traditional research program
(Arnold, 1989); or, as an academic biologist interviewed by Lewis (1992:
p. 20) noted, "Nobody seeking tenure can possibly have the time to write
a textbook!"

Thus, on the one hand, we might expect to find already tenured fac-
ulty members as well as non-tenure-track instructors and lecturers among
the ranks of textbook authors. Similarly, we would expect to find textbook
authors holding academic positions, on the one hand, at large research
institutions, and, on the other hand, at small liberal arts colleges. This
expectation follows from two conditions. First, as Bierstedt (1955) notes,
all else being equal, publishers will prefer authors who exert some control
over the market, either by virtue of supervising large programs or by virtue
of visibility in the profession. Second, and working against the market
forces cited above, given the disincentives for textbook writing already in
place at such large research institutions, publishers may be more successful
finding authors at smaller liberal arts or community colleges where text-
book writing is more likely to represent a legitimate (in terms of academic
advancement) goal (Lichtenberg, 1992; Martin, 1992).

Motivation for writing textbooks is more difficult to predict. Blystone,
Barnard, and Golimowski's (1990) survey of 15 authors of college, intro-
ductory-level biology textbooks published between 1982 and 1987 reveals
that dissatisfaction with already available texts was mentioned by one-half
of their respondents, while one-third mentioned financial profit as a
motive. Brock (1985) cites several rewards that accrue from authoring a
textbook. These include, in no particular order, professional advancement,
personal satisfaction, fame, recognition, and money. An additional possi-
bility is that the initial impetus comes less from the authors themselves
than from the publishing house involved (often in the person of sales rep-
resenta:ives). Textbook publishers, in contrast to trade publishers or acade-
mic presses, prefer helping to develop textbooks rather than merely receiv-
ing completed manuscripts (Brock, 1985; Luey, 1990). This desire results
directly from the greater amount of money and advance costs involved in
developing a textbook, especially an introductory one (Brock, 1985;
Lichtenberg, 1992; Luey, 1990), along with the need to ensure, as far as
possible, that the venture turns a profit.' At this point, it is perhaps impor-
tant to emphasize that, as Tibbetts and Tibbetts (1982: p. 855) have put
it, "In this account, there are no villains." The textbook, as an economic
commodity in a capitalist market, is subject to competition, to market
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pressures, and to the need to return a profit (Apple, 1991). In order to
respond to these pressures and to ensure, insofar as possible, profitability,
textbook publishers are constrained to produce a marketable product.'
Textbook editors, in turn, respond to these pressures, to varying degrees,
by "creat[ing] their own book" (Apple, 1989: p. 284; see also Lichtenberg,
1992: pp. 14-15). Silverman (1991: p. 168), an acquisitions editor with a
major textbook publisher, describes the situation as follows:

Authors can be actively sought or they can come unbidden via a phone
call, a letter addressed "To the Editor," or through other unplanned
encounters. Although a large number of unsolicited ("over the transom")
proposals and manuscripts arrive in the mail, most of these either do not
fit the publishing plan or do not meet the requirements and standards of
the company (or the particular editor). Thus, most book proposals that
are eventually accepted for publication (my totally unscientific guess is
approximately seventy to eighty percent) are written by authors with
whom the editor has had prior contact.

Assuming that author(s) and publisher are in agreement as to the
essential shape of the textbook-to-be, a contract is drawn up and presented
to the author(s) to sign. Here, although we might be able to draw conclu-
sions from the advice given by various writers (Benjaminson, 1992; Brock,
1985; Luey, 1990), we have relatively little information as to what textbook
authors actually do when faced with a contract.' Do textbook authors, as
suggested, actually view the contract as a "basis for negotiation" (Brock,
1985: p. 160) or do they accept it as presented? If they do negotiate, what
issues do they find important and how successful are their negotiations?
Are the royalty rates offered by publishers nonnegotiable or are they, too,
subject to negotiation? There is also the question of amount: when is a roy-
alty rate insulting, reasonable, or even generous? We are aware of little
information, other than anecdotes, that bears on any but the last question.
Here, Brock (1985) states that 15% of net (the publisher's net proceeds) is
reasonable, while Luey (1990) contends that 15% of list (approximately
18.5% of net) is the upper limit for textbooks. This last figure agrees with
those advanced by Keedy and Lennie (cited in Blum, 1991), who cite a
range of 10% to 18.75% of net, with 15% being a common figure for text-
book royalties.' Data collected from 89 college textbook authors ("Fact-
Finding Questionnaire Results," 1991) who were members of the Textbook
Authors Association (TAA), although difficult to interpret clearly since the
questionnaire did not differentiate between royalties based on list versus
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net, indicate a range of figures between 10% and 20% for fixed royalty fig-
ures with the mean, median, and mode all being at 15%. Escalating royal-
ties were reported to range between 10% and 16% for the low figure (mean
and median = 12.5, mode = 10%) and between 12% and 21% for the high
figure (mean = 16%, median and mode = 15%).

Further financial concerns for textbook authors include advances
against royalties, payment for artwork, photographs, permissions for using
others' material, indexing, compilation of end-vocabulary lists, and
expenses incurred while writing the book (for example, telephone, postage,
and photocopying bills). Advances are important since they tend to reflect
a publisher's commitment to the project and since they provide the author
with funds at the beginning of the project. Keedy and Lennie (cited in
Blum, 1991: p. All) suggest that textbook authors attempt to "obtain at
least half the expected royalties from the first edition, or the total of the
projected first year's royalties" as an advance. Brock (1985: p. 167) con-
tends that expenses incurred while writing the book (for example, tele-
phone, postage, and photocopying bills) should be borne by the publisher
rather than the author and that such a provision should be written into the
contract: "a matter of principle here is that no items should be required by
the publisher that involve out-of-pocket costs to the author that are not
repaid by the publisher. Unprompted, many publishers are quite willing to
let the author bear the cost of many publishing details. Since the publisher
incorporates all its own costs for the production of the book into the final
price, there is no reason why the author's costs should not also be included."
An alternate view of this process holds that publishers, rather than simply
adding up their costs and then establishing a book price that ensures a suit-
able profit margin, instead first establish a rough final price that takes cur-
rent market conditions into account, and then work backward from that
price in order to decide if a project is indeed feasible (English, 199313;
Silverman, 1991).

Questions concerning responsibility for end-vocabulary lists and
indexing should also be settled early, as should concerns regarding respon-
sibility for obtaining and paying for permissions. Benjaminson (1992: p.
84), for example, contends that "in the case of a heavily illustrated book,
merely requesting the permissions can mean almost as much work as writ-
ing the text." In the case of foreign language textbooks, which are increas-
ingly coming to depend on realia and authentic documents, it should come
as no surprise that obtaining permissions can also be expensive.

The cost of producing ancillaries is another important issue. During
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the last 10 years or so, the provision of ancillaries (test banks, role-play
cards, CAI, and so on) by publishers has become all but universal. Since
these package components are usually provided to adopters at no cost,
responsibility for their production becomes, in effect, one of the expenses
of producing the textbook package. Nevertheless, the question remains,
who absorbs their cost: the publisher, the author(s), or both?

Once contractual issues are settled, the question of reviews remains.
Luey (1990) points out that the reviewing process used in textbook pub-
lishing differs in important ways from that used by university presses
engaged in scholarly publishing. Outside reviews, commissioned by the
publishing company and completed by potential users as well as specialists
in the field have, according to Brock (1985: p. 29), three major purposes:
1) to decide if the book is worth publishing; 2) to serve as a means of
obtaining information on the book's marketability; and 3) to verify the
book's accuracy and coverage. Reviews are done at various stages in the
text's development, and authors are expected to revise and shape their work
with reviewers' comments in mind. One-half of the 15 authors of intro-
ductory biology textbooks surveyed (Blystone, Barnard & Golimowski,
1990) mentioned the role of reviewers and market surveys in guiding their
efforts. Blystone, Barnard, and Golimowski point out that it is not uncom-
mon to find between fifty and 100 reviewers acknowledged in the front
matter, a number that represents a significant increase over the last twenty
years.6This large number of reviewers, most of whom review only portions
of the textbook, serves three purposes. First, it serves to market the book
since it involves distributing manuscript copies to people teaching the
course for which the textbook is being written, both as representatives of
the market (Silverman, 1991) and as potential adopters (Blystone, Barnard
& Golimowski, 1990). Second, it serves to reduce uncertainty for editors
when they attempt to decide which books to publish. Third, the process
serves to guide te_lbook development so that as many people as possible
might be satisfied and as few as possible offended. Fourth, although review-
ers are frequently explicitly absolved of all responsibility for the content
and form of the textbook, the very presence of their names may well
implicitly suggest an endorsement of the material to which their names are
appended.

Another issue concerns relationships between foreign language text-
book authors and the people who make their living in commercial educa-
tional publishing. Given that textbook publishing houses are commercial
institutions operating for profit as well as to improve educational quality,
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their employees tend to see the world differently than do members of the
academy. Again, we emphasize that there are no "villains." Rather, differ-
ing ways exist to view the same objectthe textbookthat are less issues
of right or wrong than they are of appropriate or inappropriate given the
context (see Heilenman, 1993, for further discussion).

One result of this state of affairs is that editors for commercial text-
book publishers may indeed have different perspectives than do editors
working for university presses, perhaps because they have tended to arrive
at their present positions via different routes. Coser, Kadushin, and Powell
(1982: p. 101), for example, point out that nearly three-quarters of college
textbook editors actually have their career origins in sales and/or market-
ing. Luey (1990: pp. 113-14) characterizes the situation in the following
terms:

One result of the primacy of financial considerations is that textbook
acquiring editors tend to be different sorts of people than university press
editors. Usually they have arrived in the acquisitions department via sales
and marketing rather than manuscript editing or academia. If all pub-
lishers are on a continuum between the worlds of scholarship and busi-
ness, textbook editors are closer to the business end. A psychologist talk-
ing to the psychology editor of a university press will find the
conversation running toward psychology; the same person talking to a
textbook editor will end up discussing the market and rival texts. There
are exceptions, of course, and some editors move between the two worlds.
But on the whole, you will find that textbook publishing has an aura far
removed from that of academe.

Generally, foreign language textbook authors will deal with several dif-
ferent people in the publishing house.' Acquisitions editors usually seek out
authors, shepherd manuscripts through the decision-making process, and
oversee the entire project (Silverman, 1991). Developmental editors tend
to work with the manuscript as it, quite literally, develops, and depending
on individual circumstances, may have more or less influence on the final
product. Copy editors read the manuscript, edit it for consistency, accu-
racy, and style, and insert typesetting instructions. Photo researchers pro-
vide photographs from various sources, while artists provide line art.
Finally, personnel in marketing are responsible for selling the textbook
(providing publicity, working with the sales force, providing examination
copies, and so on). Again, although we have a fair idea of the way the
process is supposed to work, we have little or no information, other than
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anecdotes, concerning textbook authors' actual interaction with publishing
personnel.

Thus, the study to be reported here uses a survey format to gather data
concerning: 1) the identity of college-level French and German textbook
authors; 2) their motives for engaging in textbook writing; 3) the process
by which they began their textbook projects; 4) contracts, royalties, and
expenses; 5) the production of ancillaries; 6) the impressions these authors
formed of the textbook personnel with whom they came in contact; 7)
their relationship with coauthors; and 8) the effect of textbook writing on
tenure and promotion processes.

Method
A questionnaire was developed concerning author demographics, motiva-
tion, contact with publishers, contract negotiations with publishers, royal-
ties, costs, ancillaries, and perceptions regarding publishing personnel and
coauthor(s). In addition, respondents were asked for "pleasant/unpleasant
surprises" involved with their most recent textbook or textbook revision,
and for three pieces of advice they would give a colleague who was consid-
ering a textbook project (see Appendix). They were also asked about the
effect of having written a textbook (textbooks) on their own promotion
and tenure. In addition, a follow-up questionnaire queried respondents as

to the categorization of their institution (for example, research university
or liberal arts college) and their own rank. In those cases where informa-
tion given on the initial questionnaire was either incomplete or ambigu-
ous, a follow-up requested clarification (see Appendix).

The first questionnaire was sent to 49 authors of first- or second-year
college French textbooks and 46 authors of first- or second-year college
German textbooks.' These authors were identified via perusal of 1992 pub-
lisher catalogs. The initial survey sample thus represented as nearly as pos-
sible the total population of French and German first- and second-year
textbook authors with textbooks currently being actively marketed.
Respondents were asked to give information and impressions dealing only
with their latest textbook project. Overall response rate for the initial ques-
tionnaire was 41 out of 95 or 43% (French: 49%, German: 40%). Overall
response rate for the follow-up questionnaire was 66% (n = 15 French,
63%; n = 12 German, 71%). Thus, the total sample consisted of responses
to 41 initial questionnaires plus responses to 27 follow-up questionnaires."0
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Results
Responses were coded and entered into statistics programs (SYSTAT 5.2.1,
1992; Data Desk 3.0, 1988) for further analysis. Openended comments
were quantified where possible (for example, number of pleasant or
unpleasant surprises) and analyzed qualitatively otherwise. Effects were
considered to be significant when they fell at or below the .05 level.

Demographics

Overall, the sample was comprised of roughly equal numbers of authors of
French (n = 24; 59%) and German (n = 17; 42%) textbooks; of first- (n =
21; 54%) and second- (n = 18; 46%) year textbooks; and of first (n = 21;
55%) as well as later (n = 17; 45%) editions.' Although respondents were
not asked for rank at the time they wrote the textbook in question, current
rank and the fact that they were asked to respond with regard only to their
latest textbook project indicate that, for this sample, few nontenured,
tenure-track assistant or associate professors were textbook authors (see
Table 1).

Table 1

Current Academic Rank of French and German College-Textbook Authors

Academic rank German French Total

Full professor (tenured) 3 (11%) 10 (37%) 13 (48%)

Associate professor
(tenured) 3 (1 1%) 1 (4%) 4 (15%)

Tenure-track faculty
(untenured) 3 (1 1%) 1 (4%) 4 (15%)

Non-tenure-track faculty 2 (7%) 4 (15%) 6 (22%)

The majority of respondents characterized their current place of
employment as a "research university" (n = 15; 56%) or a "comprehensive
university/college" (n =7; 26%), while four (15%) said that they were cur-
rently working in a liberal arts college, and one (4%) stated that he or she
was employed in a community college. As was the case with rank, respon-
dents were not asked about place of employment during the time they
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wrote the textbook in question. Again, however, since respondents were
asked to respond only in relation to their latest textbook project and, given
the fact that all textbooks were currently being actively marketed, it seems
reasonable to expect that, for the majority of respondents, current employ-
ment was the same as employment at the time at which the textbooks in
question were being written and produced. Selected demographics (lan-
guage, first-year versus second-year, and first edition versus later editions)
were examined in regard to all questionnaire items. In only a few cases were
significant differences found. Thus, for the majority of items, aggregate fig-
ures are reported; in those few cases where differences in regard to lan-
guage, year, or edition were found, they are also reported.b° Although there
appears to be a greater percentage of full professors in the French than in
the German sample, the difference does not reach statistical significance,
chi-square (1) = 10.2, p = .07.

Motivation

The majority of authors cited a desire to affect foreign language instruc-
tion (n = 36; 88%) or dissatisfaction with material on the market (n = 22;
54%) as motivating factors in their textbook projects. Only 14 (34%)
claimed financial gain as a motivating factor. Authors of first-year texts
were significantly more likely to express financial gain as a motivation than
were authors of second-year textbooks (28% of the sample for first-year as
compared to 8% for second-year), chi-square (1) = 5.4, p = .02." In addi-
tion, many authors cited a publisher's request as a reason for writing/revis-
ing their textbook (n = 27; 66%).12

Initiating the Textbook Project

Similarly, initiation of discussion of the textbook project was unlikely to
have originated witl the author. Only five respondents (12%) indicated
that they originated such a discussion, with the remainder citing the pub-
lishing house (n = 24; 59%) or another author (n = 10; 24%) as the source.
The majority of respondents submitted both a proposal (n = 28; 68%) and
sample chapters (n = 31; 76%) to the publisher. Thirty-one percent (n =
13) sent a letter, with authors of first-year textbooks being less likely to do
so than authors of second-year textbooks, chi-square (1) = 4.2, p = .04, a
result for which no likely explanation presents itself.'3 No author sent a
complete or nearly complete manuscript to a publisher in the initial phase
of discussion.
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Contracts

Over half of those responding indicated that they did indeed negotiate their
contracts (n = 23; 61%). Forty percent, however, did not, apparently signing
the contract as first offered. Those items that were negotiated generally met
with success:4 Except for control of copyright (which was unsuccessfully
negotiated by only one respondent), authors who did negotiate royalties,
advances, grants, expenses, coauthors' agreements, and permissions were
overwhelmingly successful (mean n = 13; mean percent = 90% success rate):5

Royalties

The majority of authors reported receiving textbook royalties based on net
price (n = 29; 78%), with eight (22%) reporting royalties based on list
price. Twenty-three (62%) authors reported fixed royalty rates, while four-
teen (38%) reported escalating rates. Tables 2 and 3 give reported royalty
figures for textbooks and workbooks/laboratory manuals.

Table 2

Self-Reported Royalties on Textbooks (in Percentages)

N Median Mean (SD) Mode Range
Fixed, based on net price 15 12 12.4 (2.1) 12 8-15
Fixed, based on list price 8 13.5 13.0 (2.3) 12/15 10-15
Escalating, based on net

price, low figure 14 10 10.1 (1.5) 10 8-15
Escalating, based on net

price, high figure 14 13.5 13.5 (1.8) 12 10.5-17

Table 3

Self-Reported Royalties on Workbooks/Laboratory Manuals (in Percentages)

N Median Mean (SD) Mode Range
Fixed, based on net price 15 10 9.4 (2.1) 10 5-12.5
Fixed, based on list price 5 8 9.2 (1.8) 8 8-12
Escalating, based on

net price, low figure 3 8.5 8.5 (3.5) 12 5-12
Escalating, based on

net price, high figure 3 10.5 11.8 (2.8) 5/8.5/12 5-12
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In theory, royalties based on list prices are lower than those based on net
prices (Brock, 1985; Luey, 1990). The figures reported by our respondents,
however, indicate the opposite (median fixed list royalty figure = 13.5%;
median fixed net royalty figure = 12%). Here, it seems likely that respon-
dents were either unsure of exactly how their royalties were calculated or were
not cognizant of the difference between net and list price. This apparent con-
fusion makes the drawing of any overall conclusions from the data difficult.

Nevertheless, and keeping in mind our caveat about the difficulty
respondents seemed to have had in responding to the questions concern-
ing royalties, we found a significant difference in reported royalties based
on net according to language any year. Royalty rates based on net tended
to be higher for French textbooks than for German textbooks (French
mean = 14.2%; German mean = 11.5%, t [11] = 3.3, p = .007) and for
first-year textbooks than for second-year textbooks (first-year mean = 14%;
second-year mean = 11.3%, t [12] = 3.1,p = .009). Table 4 sets out this
relationship.

Table 4

Royalty Rates by Language and Year (Net Price)

Royalty rate (%) Language and year N (%)

8% German second year 1 (7%)

10% German second year 2 (13%)

German first and

second year; French

7

1 2% second year (5%)

14% French second year 1 (7%)

German first year;

15% FA.mch first year 4 (27%)

Expenses

Table 5 presents data concerning the sharing of expenses involved in text-
book production. Foreign language textbook authors are apparently likely
to take responsibility for the preparation of both the index and the end
vocabulary list. Publishers, on the other hand, are likely to take responsi-
bility for artwork and photographs. Other expenses seem to vary, perhaps
depending on factors such as distance between publisher and authors (and
among coauthors) and the complexity of the project.
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Table 5

Responsibility for Expenses of Producing the Textbook

Expense

Preparation of

Author Publisher Shared

end-vocabulary list 26 (70%) 11 (30%) 0 (0%)

Preparation of index 23 (68%) 11 (32%) 0 (0%)

Equipment 8 (53%) 5 (33%) 2 (13%)

Postage 17 (43%) 19 (48%) 4 (10%)

Telephone 15 (38%) 21 (53%) 4 (10%)

Permissions 14 (36%) 19 (49%) 6 (15%)

Author meetings 8 (25%) 22 (69%) 2 (6%)

Photographs 6 (15%) 32 (80%) 2 (5%)

Artwork 5 (13%) 33 (85%) 1 (3%)

Responsibility for Ancillaries

Overall, as Table 6 demonstrates, workbooks, laboratory manuals, and
instructor's manuals seem to be the most common items in foreign lan-
guage textbook packages for which authors are likely to take responsibility.
Publishers, on the other hand, are likely to shoulder the burden of produc-
ing transparencies, video, and CAI. Other components (for example, role-
play cards, tests, and readers) are apparently dependent on situational vari-
ables and are nearly as likely to be the author's as the publisher's
responsibility.' 6

We found a significant difference between the likelihood of authors
being responsible for the production of the workbook and laboratory man-
ual and the edition of the book involved (workbook, chi-square [1] = 4.4,
p = .04; laboratory manual, chi-square [1] = 4.8, p = .03), with authors of
later editions of textbooks being more likely to be responsible for work-
books and laboratory manuals than authors of first editions.'7Although the
small sample size makes this difference difficult to interpret, it may reflect
authors' recent inability or refusal to take on more work in regard to ancil-
laries. However, authors of first editions were more likely to take responsi-
bility for preparing the end-vocabulary list than were authors of later edi-
tions, chi-square (1) = 5.5, p = .02, perhaps a reflection of later-edition
authors' experience and negotiating ability."
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Table 6

Responsibility for Ancillaries

Ancillary Author Publisher Totals
(% of respondents

citing, n = 41)

Instructor's manual 25 (96%) 1 (4%) 26 (63%)

Annotated instructor's
edition 20 (87%) 3 (13%) 23 (56%)

Workbook 24 (73%) 9 (27%) 33 (80%)

Laboratory manual 19 (68%) 9 (32%) 28 (68%)

Reader 4 (57%) 3 (43%) 7 (17%)

Tests 9 (41%) 13 (59%) 21 (51%)

Role-play cards 3 (38%) 5 (63%) 8 (20%)

Transparencies 4 (25%) 12 (75%) 16 (39%)

Video 2 (18%) 8 (82%) 10 (24%)

CAI 3 (17%) 15 (83%) 18 (44%)

Relationship with Publishing House Personnel

Table 7 gives respondents' overall judgments as to helpfulness and knowl-

edge in areas of the foreign language and culture and foreign language ped-

agogy attributed to acquisition and developmental editors. In addition,
judgments of knowledge of the foreign language and culture of copy edi-

tors, and overall judgments as to the value of the photo researcher and artist
assigned to the textbook project, are given here, as well as respondents' eval-

uations of marketing efforts in regard to their textbook projects.
In general, respondents characterized their impressions of publishing

house personnel as between "adequate" and "good" (mean responses
between 2 and 3). Ex zeptions on the positive side were "helpfulness" for
the acquisition and developmental editors (mean response between 3

and 4, "excellent"). Responses were, however, characterized by a

fair amount of variation, and significant differences were found between
opinions expressed by French and German textbook authors as well as
between opinions expressed by first- and second-year textbook authors.
Authors of French textbooks were more likely to report a positive experi-

ence than were authors of German textbooks with both the developmental
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Table 7

Respondents' Impressions of Publishing House Personnel

Poor

(1)

Acquisitions Editor

Adequate

(2)

Good

(3)

Excellent Mean (SD)

(4)

Helpfulness 1 (3%) 6 (19%) 12 (39%) 12 (39%) 3.1 (.9)
Language 9 (29%) 7 (23%) 12 (39%) 3 (10%) 2.3 (.9)
Pedagogical 7 (23%) 9 (29%) 12 (39%) 3 (10%) 2.3 (.9)
Cultural 9 (29%) 8 (26%) 11 (36%) 3 (10%) 2.2(1.0)

Developmental Editor

Helpfulness 2 (6%) 6 (18%) 9 (26%) 17 (50%) 3.2(1.0)
Language 3 (9%) 10 (30%) 10 (30%) 10 (30%) 2.8(1.0)
Pedagogy 5 (15%) 8 (24%) 14 (42%) 6 (18%) 2.6(1.0)
Cultural 3 (9% 12 (36%) 10 (30%) 8 (24%) 2.6(1.0)

Copy Editor

Language 6 (19%) 9 (28%) 6 (19%) 11 (34%) 2.7(1.1)
Cultural 6 (20%) 8 (27%) 6 (20%) 10 (33%) 2.7(1.2)

Photo Researcher

7 (29%) 6 (25%) 8 (33%) 3 (13%) 2.3(1.0)
Artist

10 (40%) 7 (28%) 5 (20%) 3 (12%) 2.0(1.1)
Marketing

8 (23%) 4 (11%) 12 (34%) 11 (31%) 2.7(1.1)

and the copy editor in terms of language and cultural knowledge. Twenty-
seven percent of the total sample was represented by authors of French text-
books who responded "excellent" to this question, while another 27% of
the total sample was represented by authors of German textbooks who
responded "adequate" or "poor," chi-square (3) = 9.6,p = .02; t (21) = 3.1,
p = .006. Similarly, 31% of the sample consisted of authors of French text-
books who found copy editors' language knowledge "excellent," while
German textbook authors who found their skills "poor" made up 19% of
the sample, chi-square (3) = 13.9, p = .003; t (26) = 4.6, p = .000.

3 3
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Perception of the cultural knowledge exhibited by copy editors was simi-
larly skewed, with 30% of the sample consisting of authors of French text-
books who found such knowledge "excellent" and 20% of the sample con-
sisting of authors of German textbooks who found it "poor," chi-square (3)
= 12.3, p = .006; t (26) = 4.0, p = .000. Finally, authors of first-year text-
books were significantly more likely to have found acquisitions editors
helpful (eight, or 27%, responding "excellent") than were authors of sec-
ond-year textbooks (three, or 10%, responding excellent), chi-square (3) =
9.3, p = .03; t (2) = 2.2, p = .03.

Coauthor(s)
Respondents were overwhelmingly positive concerning their experience
with coauthor(s), characterizing it as "excellent" in 65% of the cases (n =
24) and as "good" in 22% (n = 8). Only 14% (n = 5) characterized this rela-
tionship as "poor" or "adequate."

Tenure and Promotion
Of forty responses, most were classified as "negative" (n = 18, 45%) in
regard to the effect textbook authorship had on issues of tenure and pro-
motion, followed by 10 classified as "positive" (25%), 6 classified as "not
applicable" (15%), and 6 classified as "mixed" (15%). A significant, chi-
square (6) = 17.4, p = .008, relationship was found between type of insti-
tution at which authors were employed and their characterization of the
effect authoring a textbook had on tenure and promotion. The sample size
here is reduced since information about current employment status was not
available for all respondents (see "Method" section above). Nevertheless,
although caution is 'n order in interpreting relationships when, as is the
case here, more than 20% of the fitted cells are sparse, inspection of the
frequencies and percentages agrees with the computed chi-square.
Respondents employed at "research universities" produced no "positive"
comments and only two (8% of all comments) of the "mixed" comments.
These respondents were, however, responsible for the lion's share of "nega-
tive" comments (n = 10; 38%). In contrast, respondents from "comprehen-
sive universities and colleges" were largely "positive" (n = 5; 19%), while
those from "liberal arts" and "community colleges') exhibited variety in
their comments, with three (12%) giving observations classified as "mixed,"

134



128 The Dynamics of Language Program Direction

two (7%) comments classified as "negative," and two (8%) producing
remarks classified as "positive." Although again the small sample size implies
caution in interpretation, professorial rank was related to perceived effect of
textbook authorship on tenure and promotion, chi-square (6) = 21.1, p =
.002, with full and associate professors producing the largest number of "neg-
ative" judgments (n = 8; 30%), while nontenure-track faculty produced the
largest number of "not applicable" judgments (n = 5; 19%). Full and associ-
ate professors were also represented among the "not applicable" judgments
(n = 4; 15%) and the "positive" judgments (n = 5; 19%).

An analysis of the comments offered sheds some light on the quantita-
tive data reported above. Of the six authors whose responses were coded as
not applicable," two reported that they had not begun working on text-

books until they had achieved both tenure and the rank of full professor,
while three held nontenure-track positions. All three of the latter, however,
expressed the opinion that having published a textbook had had a positive
effect on their professional standing and had gained them some recogni-
tion. The remaining respondent said that it was simply too early to tell.

Of the 10 authors reporting positive effects, six described situations in
which the publication of textbooks had been quite beneficial in terms of
tenure and promotion. One respondent wrote, "Our administration recog-
nizes publishing textbooks as a very valid activity on an apparent par with
library based (more esoteric) research. This must be quite rare! Texts play a
strong role in promotion and tenure."

Two authors reported a more moderate but still positive effect on
tenure and promotion, with two others reporting that, having already
achieved tenure and the rank of full professor, textbook writing had had
no real effect in regard to promotion and tenure, but had resulted in
increased status and regard among colleagues.

Of the six authors with mixed views as to the effect of textbook author-
ship on tenure and promotion, three mentioned that textbooks, while not
as highly regarded as research, still did "count," while the remaining three
expressed cautious optimism in the face of upcoming tenure/promotion
decisions.

Of the 18 respondents reporting negative effects on issues of tenure
and promotion from having authored a textbook, sixteen responded with
variations of "no effect," with eleven elaborating on their reasons. The fol-
lowing are typical of the comments offered:

"It actually delayed the process of focusing on my work that will be con-
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sidered in the tenure process. The textbook has no bearing on my status
and will not help me in my tenure case."

"I was tenured before engaging in this project. It is highly doubtful that
the writing of this book will have any effect on my promotion to full pro-
fessor.

"Textbook writing ranks very low on the scale of scholarship."

The remaining two authors were simply a bit less categorical than were their
colleagues. As one respondent put it, "Didn't hurt. Didn't really help either."

Pleasant and Unpleasant Surprises
In general, respondents reported more unpleasant than pleasant surprises
(53 unpleasant versus 38 pleasant surprises, or a ratio of 1:4 unpleasant sur-
prises for every pleasant one). A content analysis of the written comments
revealed that, for 12 authors, working with various publishing house per-
sonnel constituted a pleasant surprise (32% of total comments), as did
working with colleagues (n = 9; 24%). For six authors (16% of total com-
ments), their enjoyment of the process of writing and creating came as a
pleasant surprise, while for three (8%), it was the appearance of the final
product (both its actual look and the fact that it did finally appear) that
constituted a pleasant surprise. The remaining eight comments indicated
that there were no pleasant surprises (n = 3; 8%) along with various idio-
syncratic responses. Representative comments, taken from the various cat-
egories listed above include:

"Working with a very good, very qualified development editor [was a
plus].''

"I became excellent friends with my two coauthors."

"[I] enjoyed the creative process and the opportunity to refine my think-
ing on pedagogy."

"[The] finished product [was] better looking than anticipated."

"All in all, quite a learning experience, if not always pleasant."

"I continued to be interested and challenged by the project to the end."

Unpleasant surprises, apart from rwo authors who felt there had been
none, fell into two categories: those connected in various ways to the
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publishing house and those not related to it. Not surprisingly, given the
complexities involved in bringing a textbook to publication, the former
were much more numerous than the latter (45 [88%] versus 6 [12%]). Of
those unpleasant surprises not directly connected to the publishing house,
two (4%) had to do with computer problems and four (8%) with coauthor
dissension. These latter problems included coordinating the logistics of
having multiple authors, working with colleagues who contributed less to
the project than did others, and personality conflicts.

Of those unpleasant surprises connected with the publishing process,
14 (27%) dealt with the amount of work and time involved. Authors were
especially vehement when writing about the "amazing amount of work"
and "endless extra demands," "the fact that it never ends," and "unreason-
able deadlines." The following comments are illustrative:

"The last year is overload, with many things going on at the same time:
proofing, redoing, developing, creating."

"[An unpleasant surprise was] the unexpected amount of time it takes to
produce a first-rate textbook."

"The worst was when editors wanted things done at the last minute, as if
we were working full time for them!"

"As soon as you think you're done, something else comes up that needs
to be checked or written.''

"It was more work than we could have imagined."

Related to these comments were those (n = 10; 20%) reflecting "surprises"
that were characteristic of the experience of first-time authors, "surprises"
that more seasoned textbook authors would probably find, as one respon-
dent put it, "unpleasant but not surprising." The following represent typi-
cal comments:

"Finding out authors paid for photographs when the first royalty state-
ment came in."

"[Finding out] how much some permissions cost."

"[I] had no opportunity to affect choice of cover art."

"I was surprised that we were responsible (at least financially) for the end-
vocabulary, etc."
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"[I was bothered by] constant reduction in size. It was as if we were work-
ing towards a page count rather than for quality."

A few respondents also reported "unpleasant surprises" related to the
knowledge and ability of the people working in publishing (n = 4; 8%):

"Some editors knew no German. They could not even spell a word."

"Editors were assigned late and were not fully qualified for text."

In addition, six (12%) respondents voiced dismay over the tumul-
tuous conditions in publishing houses in recent years. Here, it should be
pointed out that as a result of mergers and acquisitions the 1980s were
times of great change for educational publishers (Kendrick, 1991;
Silverman, 1991; Turner, 1992). Undoubtedly the following comments
reflected that unrest:

"This edition we had three different editors during the course of the
process, resulting in confusing and even highly annoying feedback, some
worse than useless."

"Internal disorganization develop[ed] at the publisher."

"The FL textbooks [were] sold to another publisher."

Two respondents (4%) were dissatisfied with the final product, in par-
ticular with the number of typographical errors that persisted and the qual-
ity of the paper used. Interestingly enough, although respondents had much
to say about the textbook production process and their part in it, only one
(2%) respondent expressed the feeling that he or she had been taken advan-
tage of financially. In fact, many more respondents (n = 8; 16%) expressed
surprise at the extent of the "tug-of-war between pedagogical ideas and what
editors (whether tra: led in pedagogy or not) perceived as marketable."
Respondents were particularly vocal concerning the "review" process text-
books undergo, expressing dismay at the double-duty "use of mss reviews as
a marketing tool and a means of feedback," at "how narrow-minded some
reviewer colleagues (teachers?) are," and at the fact that "the criticisms are
often ideological, not specific to your book's content.''

Three Pieces of Advice
Respondents were asked to give "three pieces of advice" they would offer a
colleague embarking on a textbook project. As might be expected, such

.133



132 The Dynamics of Language Program Direction

advice was, for the most part, aimed at helping imaginary colleagues avoid
the problems or "unpleasant surprises" the textbook authors themselves had
experienced. Of the total 109 pieces of advice offered, perhaps the most
vehement came from one respondent who simply wrote: "Don't do it.
Don't do it. Don't do it." Other comments focused on motivation, with
three (3%) warning that "do[ing] it for the money [is] not worth it," and
seven (6%) advising that textbook projects and the processes of tenure and
promotion often make uneasy companions ("Be already tenured. Do not
touch a textbook project if still untenured"). Other comments (n = 20;
18%) mentioned the time ("Clear your schedule for the next ca. five years")
and work involved ("It's more work than you'll ever know"). One respon-
dent mentioned that success only breeds more work: "Be aware that the
demand for a second edition will come before you turn around." Finally,
two (2%) comments emphasized the importance of being sure that the
"schedule for development is reasonable" as well as the importance of meet-
ing deadlines.

Still other comments (n = 22; 20%) consisted of advice for negotiating
the contract. Here the majority echoed advice given elsewhere (Ben-
jaminson, 1992; Brock, 1985; Luey, 1990), pointing out that "the contract
is heavily weighted in favor of the publishers," and admonishing that
"Everything is negotiable." Respondents also stress, however, that such
negotiating is easier the "second time around if your text has been success-
ful." Other comments contained more specific advice, especially in regard
to negotiating responsibility for photographs, permissions, end-vocabulary
lists, the index, art, and ancillaries. As one respondent put it, "Remember
this might be your first experience as a business person. Be serious about
it." In addition, three (3°/o) comments recommended consulting with
friends and colleagues who have already dealt with contracts and negotia-
tions. Three respondents' comments (3%) also suggested consulting with a
lawyer knowledgeable in the field of intellectual property.

In spite of the overall satisfaction with coauthors (see above), several
comments (n = 11; 10%) consisted of advice in this area. Essentially,
prospective textbook authors were advised to pick their own coauthors,
and, when choosing, to pay attention to compatibility in terms of work
style (especially attitude toward deadlines), knowledge of the field, and
shared points of view. As one respondent put it, "Find a compatible coau-
thor who is a generous worker and an honest critic and who will accept
nothing less than your level of excellence."

Several respondents' advice concerned the initial conception of the
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project (n = 8; 7%) along with the actual choice of a publishing company.
One suggested that first-year textbooks were too complicated for novice
authors; another suggested finding a "gap" in what is available and then
filling it. Other comments note an impression that small publishing houses
are easier to work with than are larger ones and advise that one should
choose an editor with whom one is compatible as opposed to choosing a
publishing house. In addition, finding a publishing house that does not
have titles that would compete with what you are proposing was set forth

as a good idea. Finally, two respondents suggested "shop[ping] around" and
sending sample materials to "as many editors as possible."

Another issue mentioned in several comments (n = 7; 6%) was dealing
with the process of producing a textbook. One respondent suggested "fre-

quent face-to-face meetings with author team and editors," while others
emphasized staying on top of issues such as photo selection, page layout,
design, and illustrations. The importance of finding "good people for indi-
vidual tasks" (for example, to handle the ancillaries) was also an issue. In
addition, three (3%) comments warned prospective authors to resist being

to completion," advising textbook authors to "insist on quality."
Seven authors (6%) emphasized fighting for your rights. As one

respondent put it, "Stick to your beliefs in the face of idiot reviewers and
entrenched editors,'' while another was of the opinion that authors, and
not editors, are the ones with real lasting power: "Learn how to stand up
to your publisherrule of thumb: authors seem to last longer with a pub-
lishing house than do its editors. Learn how to take advantage of this. Be
PROACTIVEdon't wait for them to decide."

The advice given by five (5%) comments, to "have a well-structured,
coherent argument and plan of development for your project" to which

one is "committed," was, in all likelihood, related to the impression that
authors have to fight against "compromise . . . particularly when . . . asked

to do contradictory things by reviewers and publishers." In other words,
authors with a clear, well-thought-out plan would be less likely to be per-
suaded or overwhelmed by editorial and/or reviewer arguments with which
they do not agree. On the other hand, two (2%) comments advised culti-
vating a sense of realism and an enlightened attitude toward marketability
and publisher expectations. And, last but not least, one (1%) respondent
suggested that authors not "expect a perfect book. It and ancillaries go thru

too many hands and the chances for errors (hopefully minimal) are great."
Finally, four (4%) comments suggested cutting the publisher out of the
picture entirely and advised prospective textbook authors to complete a
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manuscript before dealing with publishers, and then not to negotiate with
publishers ("Motto: Take it or leave it"). Prospective textbook authors were
also advised to get "desktop publishing facilities, do most of the work your-
self, and sell it to a publisher for worthwhile money."

Limitations of the Study
As a preliminary investigation, the current study is subject to several limit-
ing factors. First, we chose to concentrate only on authors of college-level
French and German textbooks. Given the greater number of Spanish stu-
dents as compared to French and German students, and given the status of
Spanish as a widely used language in the United States, our results are not
necessarily generalizable to authors of Spanish textbooks or to authors of
textbooks for the less commonly taught languages:9 In a similar vein, it
may well be that conditions under which foreign language textbooks are
produced are sufficiently different from those under which textbooks in
other academic areas are produced to make generalization from these
results questionable (English, 1993a). In this context, comments, both pos-
itive and negative, similar to those reported in this study in regard to con-
tract negotiation and overall experience with textbook publishing, were
also reported in the TAA survey whose respondents represented fifty-two
publishers and sixty-two subject areas, the majority of them at the college
level. In addition, our findings do not differ substantially from those
reported by Coser, Kadushin, and Powell (1982) in their study of thirty-
one authors of college-level textbooks. At this point, only further research
will be able to ascertain the degree to which the experiences reported by
our respondents are particular to the production of French and German
college-level language textbooks or are generalizable to textbook produc-
tion in general.

Similarly, conditions for foreign language textbook authors working in
the elementary and high school markets (the "el-hi" market) are likely to
diverge significantly from those of the authors studied here. Textbooks
written for the "el-hi" levels tend to be products of a publisher-assembled
team, working to specifications set forth by the publishing house and care-
fully positioned for marketability (see Coser, Kadushin & Powell, 1982;
Elliott & Woodward, 1990; Keedy, 1992; Turner, 1992; Tyson-Bernstein,
1988) rather than originating in the knowledge and expertise of a member
of the academy. This issue obviously calls for additional research.

Finally, the sample here, although representative, is rather small, ren-
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dering many of the findings tentative and in need of replication. Further,
the "facts" as they are presented represent textbook authors' perceptions
and recollections. As such, they are subject to the vagaries of human mem-
ory, post hoc judgments, and possible biases either toward the positive or
the negative. These "facts" should, then, not necessarily be seen as repre-
senting objective reality nor should the "advice" offered by our respondents
necessarily be taken as legitimate in all situations. It would, for example,
be interesting to examine many of these same issues from the point of view
of those in the publishing world as well as from the viewpoint of those in
academic administration. Finally, in interpreting these results, as in inter-
preting the results of any survey, the effects of a response bias toward social
desirability (Schuman & Presser, 1981) cannot be discounted. In some
cases, especially for those questions where there is a perceived "better
answer, bias vis-a-vis objective reality may have been introduced.

Discussion
Based on the results of an admittedly exploratory study, typical authors of
a first- or second-year French or German foreign language textbook at the
college/university level can be tentatively characterized as being tenured
faculty currently employed at research institutions. The fact that textbook
authors tended to come largely from research institutions in all likelihood
reflects the fact that such institutions are also the site of large first- and sec-
ond-year language programs, a fact that gives putative textbook authors
both the experience and the visibility publishers are likely to value.

The avowed motivations of these authors were largely altruistic,
although authors of first-year textbooks, whose market tends to be larger
than that for second-year textbooks, were more likely to be aware of finan-
cial considerations than were authors of second-year textbooks.2° As might
have been expected from previous discussion concerning educational pub-
lishers' concern with developing textbooks for specific markets as opposed
to publishing material that comes to them in largely completed form, ini-
tial impetus for the textbook project was quite likely to have originated
with a publishing house, and authors submitted sample chapters rather
than completed manuscripts. Authors may or may not have negotiated the
contract they were originally offered, but if they did undertake such nego-
tiations, they were likely to have been successful, at least on those items
included in this study. Although it is difficult to interpret data concerning
royalties earned, indications are that the majority of authors received
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between 8% and 15% of net price for the textbook itself and between 5%
and 12% of net price for the workbook/laboratory manual, with authors
of French textbooks tending to receive higher royalties than authors of
German textbooks, again probably due to differing market size.

Expenses connected with textbook production as well as responsibility
for the production of ancillaries were divided between publishers and
authors. Here the amount of variability evident would indicate that these
items are negotiable and that the question of expenses and responsibility
for various components of the textbook package is likely to be arranged on
a case-by-case basis.

The fact that German textbook authors were less satisfied than their
French counterparts with the language and cultural knowledge of both
developmental and copy editors may simply indicate the smaller likelihood
of finding editors with the requisite knowledge and skills. Again, this may
be a reflection of differing market share. The fact that at the present
moment more college students study French than German makes it more
likely that editors who know French will be available. Similarly, the fact
that more French textbooks will be produced makes it possible for those
editors with language and cultural skills to work, for the most part, on
French projects. Such may well not be the case for editors assigned to
German textbook projects. The fact that authors of first-year textbooks
found acquisitions editors more helpful than did authors of second-year
textbooks may, again, simply be a reflection of different market size. First-
year textbooks represent a larger investment and thus may well cause acqui-
sitions editors to put forth more effort in their behalf.

Although considerations of space preclude more than a cursory analy-
sis (see Heilenman, 1991: pp. 104-14, and 1993 for further discussion),
the results of this exploratory study have implications for several issues sur-
rounding the creation, production, and use of textbooks. The first issue
concerns the u-leasy and often adversarial relationship that exists between
textbook authors and publishing houses (Coser, Kadushin & Powell,
1982). Two comments seem in order here. First, it is undoubtedly true that
members of the academy approach their first textbook project with some-
thing less than acumen and poise. That over 40% of respondents signed
contracts without negotiating would seem to indicate a certain degree of
naiveté on the part of textbook authors, a naiveté that, if one is to judge by
the advice given to colleagues, is usually regretted. As we have already
pointed out, 22 of the 109 pieces of advice (20%) concerned contract and
other negotiations. The following were typical:
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"Negotiate each item and consult an intellectual property attorney to
help you get the best deal."

"Negotiate hard with the publishing house. Don't make too many com-
promises. It's your book. Read the contract carefully."

"Do not agree to: apply for permissions, produce the glossaries, index, or
appendices, or create other ancillaries w/o some reimbursement."

Second, some publishers, intentionally or unintentionally, take advan-
tage of the lack of knowledge exhibited by novice authors. Ultimately, as
Brock (1985) and Luey (1990) both point out, the interests of authors and
publishers overlap and there is more to be said for cooperative than for
adversarial relationships. Given that much of the conflict that exists has
roots in the different cultures of publishing and academe and in the often
conflicting motivations of publishers and authors (Benjaminson, 1992;
Heilenman, 1991, 1993), Luey's (1990: p. 6) characterization of affairs is
probably salutary:

[M]uch of the conflict between authors and publishers is rooted in the
very interdependence that also makes them partners. Authors resent hav-
ing their professional stature and even their livelihoods rest in the hands
of nonacademics. And just as faculty members often comment on how
great teaching would be if it weren't for the students, publishers occasion-
ally long for the day when books would magically appear without
authors. With a little understanding, however, the rwo sides can get along
quite nicely.

A second and perhaps more important issue is that of academic
rewards. Respondents to this survey were clear: authoring a textbook is a
risky business at best in terms of furthering an academic career. Although
several respondents reported that the publication of a textbook did "count"
toward tenure and promotion, they simultaneously qualified their com-
ments by mentioning that they were employed at a "teaching institution"
and/or implying that their case was an exception to a more general rule.
Given, then, that textbooks are generally perceived as "not counting,"
along with the fact that producing a textbook is an extremely demanding
task involving significant amounts of time and effort, it is little wonder that
members of the academy are slow to advise their colleagues to undertake
such a project. The following three-part piece of advice offered by one
respondent could easily serve as a summary statement:
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"Don't do it [write a textbook] for the money. It's not worth it.
Don't do it for promotion. It'll get you nowhere.
Do it only if you are very idealistic and a workaholic!"

A third and related issue concerns the effect of textbooks on schoolingin the United States and the role of textbook authors and publishers indetermining their form and content. Although exhortations to the contraryare easily found (Allwright, 1981), the textbook, particularly the introduc-
tory textbook, is more often than not the de facto curriculum in univer-sity-level classrooms, as it is in elementary and secondary school classrooms(Chall & Conard, 1991), thus putting those who determine its content inthe position, sought or not, of determining curriculum (Biemer, 1992).2'Further, textbook content, insofar as it represents "legitimate knowledge"
(Apple, 1989: p. 282) or "the authorized version ofa society's valid knowl-
edge" (Olson, 1980: p. 192), also represents "the foundation of much ofour intellectual life" (Boorstin, 1981: p. ix). In other words, textbooksexemplify what De Castell (1990: p. 80) has called "documentary texts,"whose function is to present truth rather than to explain it and whose ver-sion of reality is neither to be challenged nor interpreted. As such, text-books, unlike scholarly monographs or journal articles, must mediate
among various views of "objective truth"; they must represent not one per-son's view but a negotiated compromise among the views of authors andthose of users as represented by the market (Heilenman, 1991). From this
perspective, members of the academy must preserve their traditional roleof originators ofknowledge and defenders of innovation, a role that is jeop-ardized by an increasing rift between what colleges and universities see asvalid academic work (the writing of articles for refereed journals and schol-arly monographs) and the kind ofwork represented by authoring a text-book (for further discussion of the issue, see Heilenman, 1993, and Tyson-Bernstein, 1988). In the field of foreign language pedagogy and textbookproduction, Rings (1990: pp. 133-34) has summed up this position well:

If one is working on a textbook project that is a radical departure fromthe mainstream norm and tradition, the most difficult and challenging
task when working with a mainstream publisher is retaining the integrity
and principles of one's own research and scholarship in language and lan-
guage acquisition while producing a manuscript that is acceptable to a
bottom-line-oriented marketing endeavor the publishing house. We allknow that publishers cannot exist by producing textbooks which no onein the profession will adopt. Therefore, when producing a radically new
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textbook, one does not simply hand in a finished manuscript but rather
spends months negotiating with the publisher and the professionals who
review it.

The results of the research reported here emphasize the bottom-line reality
faced by the majority of faculty in foreign languages: writing textbooks and
achieving tenure/progressing in rank are all too often diametrically opposed
goals. As Heilenman (1991) points out, it is no longer the case that faculty
whose scholarly interests are in language pedagogy and second language
acquisition find themselves largely restricted to textbook authoring as a
means of publication. As the fields of foreign/second language
education/acquisition have matured, so too have the publication possibili-
ties, and scholars in pedagogy/language acquisition, much like those in lit-
erature, now find themselves balancing the realities of time, money, and
scholarly reputation as they decide upon the viability of textbook writing
as a professional endeavor."

Given the realities of limited time and energy, it is difficult to imagine
that the majority of faculty will continue to produce textbooks if such work
is not academically sanctioned. As long as the authoring of textbooks and
other instructional material is perceived as being on the fringesif not
actually outsidethe boundaries of legitimate scholarly work, then an
essential balance between the demands of the marketplace and those of
innovation and knowledge will be in jeopardy. Edgerton (1992: p. 4) states
the dilemma as follows: "[T]here's something deeply disturbing to me
about a picture in which the faculty in research universities, the scholars
most engaged in shaping the nature and character of their disciplines, are
disengaged from the task of explaining and representing their disciplines
to the next generation.''

We find something deeply disturbing about a picture in which text-
books are produced ether, through academic default, by publisher-run
committees or by academics who are essentially "moonlighting" (Brock,
1985: p. 223) as opposed to working with the "blessing of their universi-
ties" (Tyson-Bernstein, 1988: p. 197).

Current efforts to redefine teaching as valid academic work may well
have some effect on this issue (see Boyer, 1990; Mooney, 1992).
Nevertheless, given the current disincentives in place, we imagine only with
difficulty a world where the publication of a textbook would be the rough
equivalent in terms of promotion and tenure to the publication of a
research monograph or even a refereed journal article. The ultimate irony
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of this situation is, of course, that the very institutions that refuse to recog-
nize textbooks as a form of scholarship will suffer from their declining qual-
ity. Tyson-Bernstein (1988: p. 195), in a penetrating analysis of the inter-
relation between the rules of the academy and the reality of textbook
production, has concluded that "the rules governing tenure, the hyperspe-
cialization of scholars, and the widespread contempt for `commercial writ-
ing' . . . are serious obstacles to textbook reform." If textbooks are to con-
tribute to the revitalization of education in the United States, we simply
cannot blame publishers for producing what teachers and instructors say
they want. Members of the academic community have a real and pressing
responsibility in this area, as do various nonprofit and government sources
of funding for innovative educational ventures (see, for example, Dow,
1992; Schulz, 1991; for a similar position, see Chall & Conard, 1991).

Finally, textbooks, and by extension other instructional materials, do
not exist in a void. They represent a complex and multifaceted economic,
political, and cultural reality that is served poorlyif at allby simplistic
and overly partisan analyses. We hope that this study represents a small step
toward additional and more extensive attempts to investigate those decep-
tively ordinary academic artifacts, textbooks and other instructional mate-
rials, that stand at the center of the educational enterprise.

Notes

1. Our title directly reflects the influence of work by Coser, Kadushin,
and Powell (1982) and Apple (1985, 1986, 1989, 1991). The term

and commerce" originated with Coser, Kadushin, and Powell
and has also been used by Apple (1985). Although we deal directly
with textbooks, much of the discussion here has implications for those
working with software, media, and other types of instructional materi-
als. See, for example, Banu (1990).

2. We are unaware of any published cost estimates for college-level for-
eign language textbooks. Lichtenberg (1992: P. 15), however, cites
$500,000 as the minimum cost for developing a basic biology text-
book. This figure does not include the costs involved in printing,
advertising, and distributing the resultant text.

3. An example of this dynamic at work is provided by the situation in
areas where enrollments are small, as is the case for less commonly
taught languages (Rifkin, 1992) and upper-division courses. Here,



The "Culture and Commerce" of the Foreign Language Textbook 141

although the need is great, the profit potential is small, thus producing
a virtual impasse (Benseler, 1991).

4. Of interest here also is the column written by lawyer Michael Lennie,
"In Jure," which appears in the newsletter of the Text and Academic
Authors Association (TAA), PO Box 535, Orange Springs, FL 32182).

5. According to Luey (1990), royalties based on list (retail price) are usu-
ally lower than those based on net, with 10% of net being roughly the
same as 6% to 7% of list. Benjaminson (1992: p. 66) advises prospec-
tive authors to make sure that their royalties are calculated on list price
since publisher receipts, or net, is a "very flexible term." English
(199313) suggests, however, that royalties based on list prices have been
largely phased out.

6. A casual perusal of three recent French and three recent German col-
lege-level introductory textbooks reveals the same trend, with the
number of reviewers acknowledged ranging from a low of 21 to a high
of 43 (mean = thirty) for the French textbooks and from 30 to 48
(mean = 38) for the German textbooks.

7. The organization of publishing houses is far more complex than can
be reflected in a brief paragraph. It should also be pointed out that
many of the editors are in actuality free lance workers who contract for
specific tasks (Brock, 1985). For further information, see Coser,
Kadushin, and Powell (1982), Silverman (1991), and Turner (1992).

8. Although we are authors of French and German textbooks, we did not
include data from our personal experiences in the sample.

9. Although many of the textbooks represented in this sample have more
than one author, this was not taken into consideration in the present
study. Coauthors of the same book were treated as separate respon-
dents.

10. Due to the small sample size and the resultant number of cells in the
contingency tables that were less than five, significance testing is often,
at best, difficult to interpret and, at worst, questionable (F eynolds,
1984). Although we report the results of such tests along with ari indi-
cation of difficulties due to cells that were less than five, readers are
well advised to examine the frequencies and percentages. These are
given where applicable. Full tables are available from the authors.

11. The departure from expected values found here is also marginally signif-
icant using Yates corrected chi square (1) = 3.9, p = .047, a modification
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used for small samples that results in a more conservative estimate of
significance (Reynolds, 1984; SYSTAT DATA, 1992).

12. Here and in the following discussion concerning initiation of the text-
book project, percentages do not sum to 100% since respondents were
allowed to choose multiple categories.

13. Yates corrected chi-square (1) = 2.9,p = .09, thus suggesting caution
in drawing conclusions from these data.

14. Not all items that could potentially be negotiated were included in the
survey instrument (see Appendix). Clauses dealing with publishers' sat-
isfaction with the final manuscript and indemnity clauses dealing with
authors' obligations in suits or claims for invasion of privacy or libel
are also important (see Brock, 1985; Coser, Kadushin & Powell,
1982).

15. Although difficult to interpret, data in the TAA survey indicates a
much lower success rate in contract negotiations, with royalties and
advances being the most successfully negotiated items.

16. Due to less-than-felicitous wording, and the resultant confusion on the
part of respondents dealing with this part of the questionnaire, we are
unable to report information on how ancillary items are financed (for
example, royalties, work for hire, free labor).

17. Workbook: Yates corrected chi-square (1) = 3.1,p = .08. Laboratory
manual: Yates corrected chi-square (1) = 2.9, p = .09. Caution in inter-
preting these results is suggested.

18. Yates corrected chi-square (1) = 3.9> p = .05.

19. According to Brod and Huber (1992: p. 6), six languagesSpanish,
French, German, Italian, Japanese, and Russianaccounted for
91.2% of total foreign language registrations in United States institu-
tions of higher learning for fall 1990. These figures are as follows:
Spanish> 533,944; French, 272,472; German, 133,348; Italian,
49,699; Japanese, 45,717; and Russian, 44,626. Latin appears as a dis-
tant seventh, with 28,178 registrations.

20. It is commonly said among publishers, for example, that the German
market is split roughly 70-30 in favor of first-year students.

21. This may be less the case in areas where large lecture sections are the
rule for introductory courses (for example, biology or psychology).
Here, there is some evidence that students consider information con-
tained in the lecture more important than that contained in the text

14 )
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(Blystone, Barnard & Golimowski, 1990), a state of affairs that may
contribute to students' increasing reluctance to purchase textbooks
they view as peripheral (Lichtenberg, 1992).

22. Although a few textbook authors may indeed become "independently
wealthy" (Brock, 1985: p. 185), it is much more likely that textbook
authors profit moderately, if at all, from their efforts. Although data from
the TAA survey indicate mean annual textbook-generated income for
members at $46,000, the range is from $1 to $600,000 and both the
median ($15,000) and the mode ($10,000) indicate that the distribu-
tion is skewed to the left. Moreover, given that members of TAA are, in
our experience, likely to be successfulif not highly successfultext-
book authors, the reality for the majority of authors is likely to be even
less rosy. Here, we agree with Tibbetts and Tibbetts (1982: P. 856) who
advise, "In the long run you will be much better off financially if you
write scholarly books and work for academic promotion and the salary
raises that go with it [than if you write textbooks]." There are certainly
exceptions, but prospective textbook authors should understand that sig-
nificant royalties are far from a sure thing.
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Appendix

Sample Questionnaires

1. Initial Questionnaire
Please answer all questions to the best of your knowledge. If you have addi-
tional comments, please write them in. Thank you very much for your
time in filling out this questionnaire. We feel that the gathering and dis-
semination of this kind of information is vital to the future of text materi-
als in foreign languagesand it should take no more than 15-20 minutes
of your time.

Answer all questions in reference to YOUR MOST RECENT TEXTBOOK PROJECT

ONLY. If you would like to include information on other textbook projects,
please feel free to photocopy this questionnaire in order to tell us about
those experiences.

1. Please indicate if the textbook project for which you are filling out
this questionnaire was:

a German textbook

a French textbook

a first-year text

a second-year text

a first edition

a later edition (Please indicate second, third, etc. .)

2. What were your primary motivations for writing (revising) this book?
Check all that apply. Then indicate the two most important motiva-
tions with the numbers 1 and 2.

publisher's request

desire to affect foreign language instruction

not satisfied with other material on the market

financial gain

other (please specify)

3. Check the appropriate blank to indicate who initiated discussion of
the textbook.
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I initiated discussion with a publisher

another author contacted me

someone connected with a publishing house contacted me

other (please specify)

4. What did you send to the publisher prior to signing a contract?
Check all that apply.

a letter

a proposal

sample chapters

draft of a fairly complete manuscript

other (please specify)

5. How did you handle signing the contract? Check all that apply.

I signed the contract without negotiating

I negotiated the following items (If the negotiation was suc-
cessful, please indicate with an S and give details; if unsuc-
cessful, use U)

royalties
copyright ownership
advance (against royalties)
grant(s) (non-repayable)
expenses
coauthor(s) agreement
permissions
other (please specify)

6. Please indicate the royalty rate received on the textbook (total, not
simply your portion) and on any other items. Include escalation fig-
ures if applicable (for example, 12% if under 5,000 copies sold, etc.).
(Note that this information along with other information is confiden-
tial. The compilation of such information is vital to all of us dealing
with the production of instructional materials.)

royalty rate for textbook (based on list or net price?)

royalty rate for lab manual/workbook (based on list or net
price?)

other (please specify)

7. Who paid for each of the following? Use A to indicate authors; P to
indicate publishers.
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postage

end-vocabulary

telephone charges

index

art work (drawings)

author's meetings (airfare, etc.)

photographs

permissions

equipment (please specify)

other (please specify)

8. Please indicate how the various ancillaries were handled. Use the fol-
lowing code:
S1 = did it myself (ourselves); received royalties
S2 = did it myself (ourselves); received a one-time fee
S3 = did it myself (ourselves); received no compensation beyond

royalties
01 = someone else did it; they received royalties from publisher
02 = someone else did it; they received a one-time fee from publisher
03 = someone else did it; they received a one-time fee from authors
X = not part of the package
P = publisher did it
? = not sure

workbook

lab manual

role-play cards

video

test bank

computer (CAI) software

transparencies

transparency masters

instructor's annotated edition

supplementary

instructor's manual readings/realia

other (please specify)
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9. Please give us your impression of the various people you worked with
during the process of producing this book. If more than one person of
each type was involved, please use separate columns. Use the follow-
ing codes:
? = unsure
NA = not applicable
E = excellent
G = good
A = adequate
P = poor

Acquisitions Editor(s): (1) (2) (3)
Helpfulness

Knowledge of French/German

Pedagogical expertise

Knowledge of French/German culture

Developmental Editor(s): (1) (2) (3)
Helpfulness

Knowledge of French/German

Pedagogical expertise

Knowledge of French/German culture

Photo Researcher(s): (1) (2) (3)
Knowledge of French/German culture

Artist(s): (1) (2) (3)
Knowledge of French/German culture

Copy Editor(s): (1) (2) (3)
Knowledge of French/German

Knowledge of French/German culture

Others? Please specify

10. What was your experience like with the people responsible for mar-
keting your textbook? Give any details that you wish.

excellent

good

adequate

poor
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11. What was your experience with coauthors like? Give any details you
wish.

excellent

good

adequate

poor

12. Were there any pleasant surprises during the process of writing this
book? If so, please explain.

13. Were there any unpleasant surprises during the process of writing this
book? If so, please explain.

14. What effect did the writing of this (and previous ifapplicable) text-
books have on tenure and promotion processes in your case? Please
give as many details as possible. If your position is/was not a tenure-
track one, please tell us how it affected your status.

15. What three pieces of advice would you give to a colleague interested in
starting a textbook project?

Thank you again for your time and cooperation in filling out this ques-
tionnaire. If you would like a copy of the preliminary compilation of data,
please let us know.

2. Follow-up Questionnaire

A. Type of institution at which you are employed (please check one):
Research University. These institutions offer a full range of baccalaureate

programs, are committed to graduate education through the doctorate
degree, and give high priority to research. They receive annually
between at least $12.5 and 33.5 million in federal support and award
at least 50 Ph.D. degrees each year.
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Doctorate-granting University. In addition to offering a full range of bac-
calaureate programs, the mission of these institutions includes a com-
mitment to graduate education through the doctorate degree. They
award at least between 20 to 40 PhD degrees annually in at least three
to five academic disciplines.

Comprehensive University and College. These institutions offer baccalau-
reate programs and may offer graduate education through the master's
degree.

Liberal Arts College. These institutions are primarily undergraduate col-
leges that award more than half of their baccalaureate degrees in art
and science fields.

Two-Year Community, Junior, and Technical College. These institutions
offer certificate or degree programs through the Associate of Arts level
and, with few exceptions, offer no baccalaureate degrees.

B. Your status (please check one):

non-tenure track

tenure track assistant professor (not yet tenured)

tenure track associate professor (not yet tenured)

tenured assistant professor

tenured associate professor

tenured full professor

other (please explain)

C. Clarification questions: (Varied according to data provided on initial
questionnaire)

Thank you for your help. Please return this questionnaire in the self-
addressed, s-amped envelope provided.




