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Preface

Reflections from the First Series Editor,
Sally Sieloff Magnan, 1990-2006

The AAUSC annual volume series, Issues in Language Program Direction, first
appeared in 1990 on the 10th anniversary of the creation of the organization.
According to its constitution, the American Association of University
Supervisors, Coordinators, and Directors of Foreign Language Programs
(AAUSC) works toward four goals:

1. To strengthen and improve foreign language curricula and instruction
at the university level

2. To strengthen training programs for teaching assistants, teaching fel-
lows, associate instructors, or their equivalents

3. To establish a forum for the exchange of ideas, experiences, and mate-
rials among those concerned with TA training

4. To promote research on the training and supervision of TAs

The annual volume, now in its 17th year, has served these goals by bringing to the
AAUSC’s members, as well as to the profession at large, scholarship about lan-
guage learning within multisection programs.Thus, the volume addresses prima-
rily language program directors (LPDs) in their roles as researchers,
administrators, and instructors, who create undergraduate curricula, supervise the
teaching of lower-division courses, and teach methodology to graduate students.
By extension, the volume also addresses instructors who teach in undergraduate
programs, including full- and part-time faculty, instructors, and graduate student
TAs, as well as the students who study in them. Drawing heavily on research in
second language acquisition studies, the volume relates theory to practice. Over
the years, LPDs often have moved beyond the first two years of the basic language
sequence to work broadly in their department’s curriculum. The volume series
reflects this broadening of the LPD’s role in language and literature departments
in that the topics of recent volumes, as well as chapters within each volume, con-
sider issues relating to courses across instructional levels.

In the mid-1980s, I had the pleasure of working with many highly committed
colleagues, among them David Benseler and Charles James.We were looking for
ways to foster scholarship by LPDs that would examine issues affecting our
instructional mission. We were also interested in providing venues for scholar-
ship whereby especially tenure-track faculty could relate their daily work in lan-
guage programs with their research in language learning. At that time, the
profession was investing heavily in new assistant professor lines for LPDs,
which marked a shift from having tenure-track faculty in other disciplines
(mainly literary fields) supervise language courses on a short-term, revolving
basis. A concern with appointing tenure-track faculty in language learning to

e
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the LPD positions was whether there were adequate publication outlets
whereby the LPDs could combine their research interests with the demanding
tasks of running language programs. Of course, there were journals that exam-
ined the relationship between language learning theories and practices, but
they were fewer in number than today and there were many fewer opportuni-
ties for book publication in the field. The AAUSC annual volume was thus con-
ceived, in part, to help fill this gap.

In considering a publisher for the volume series in 1986, I contacted Charles
Heinle and Stan Galek from Heinle & Heinle Publishers (now Thomson Heinle).
At that time, Heinle & Heinle was a young, small publishing house specializing
in foreign language textbooks.Active themselves in academic conferences such
as the American Council on the Teaching of Foreign Languages (ACTFL), Charles
Heinle and Stan Galek expressed interest in the volume as a means of profes-
sionalizing the discipline by promoting scholarship.After negotiation, Heinle &
Heinle issued a contract to the AAUSC for the volume series. The series was con-
ceived as a yearbook that would be peerreviewed like a journal. The AAUSC
Executive Board named me as series editor, a role that I have fulfilled through 17
volumes from 1990 through this 2006 volume, and Charles James as managing
editor. Each volume was also to have a volume editor, who would work with the
series and managing editors throughout the publication process.

As series editor, I conceived the volume as a refereed publication and appointed
a 12-member editorial board, whose task was to review proposals from prospec-
tive volume editors, review manuscripts submitted for inclusion in volumes, and
help me direct the future of the series. From this beginning until today, each
submitted paper is reviewed anonymously by two readers, at least one of whom
is a member of the AAUSC editorial board, in addition to the volume editor. It has
been my pleasure to work with many scholars as members of the editorial
board over the years. As one expression of gratitude, I list them here: Virginia
Benmaman, Julie Belz, David Benseler, Jean-Pierre Berwald, Diane Birckbichler,
Carl Blyth, Heidi Byrnes, Kenneth Chastian, Catherine C. Fraser, Claire Gaudiani,
Caroline Grace,Alice Omaggio Hadley, Charles Hancock,Yukiko Hatasa, L. Kathy
Heilenman, Theodore V. Higgs, Charles J. James, Dieter Jedan, Celeste Kinginger,
Carol Klee, Claire Kramsch, John Lalande II, Timothy Light, James Lee, Judith
Liskin-Gasparro, Hiram H. Maxim, Judith Muyskens, Kate E. Paesani, Benjamin
Rifkin, Dorothy Rissel, Wilga Rivers, Virginia Scott, H. Jay Siskin, Carlos Solé,
Richard V.Teschner, Steven L.Thorne, Holly Tucker, Albert Valdman, Joel C.Walz,
Mary Wildner-Bassett, and Sharon Wilkinson.

I was also selected in 1990 by the AAUSC Executive Board as volume editor for
the first volume, Challenges in the 1990s for College Foreign Language
Programs.1 remember the tedium, and the exhilaration, of proofing the final
pages of that volume with Charles James in his basement in Madison,
Wisconsin. With 11 chapters, that first volume considered a variety of issues:
needs of individual learners, articulation, foreign language requirements, roles of

e
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TAs, graduate teaching methodology courses, and textbooks and computer-
based instructional materials. It also included a bibliography on the preparation
and support of graduate TAs in foreign languages, compiled and edited by
David Benseler and Christine Cronjaeger. It is interesting, but not surprising,
that these issues remain today; subsequent volumes have been devoted to
them in more detail.

From the earliest volume, Thomson Heinle has supported the series with gener-
ous distribution policies: providing it to AAUSC members on a complimentary
basis and, at times, mailing it to department chairs and other administrators con-
cerned with the work of LPDs and their programs.This distribution helped the
organization promote one of its goals: to inform department administrators
about the research interests and scholarly profiles of many faculty doing lan-
guage program direction. Thomson Heinle has also displayed and sold the vol-
ume each year at the ACTFL annual meeting, which has become the primary
conference home of the organization. Over the years,Thomson Heinle willingly
accepted publishing responsibilities originally given to the managing editor
until 2000, when Charles James advised the AAUSC executive board that the
role of managing editor was no longer needed.That position was eliminated and
Charles James joined the AAUSC editorial board.I thank Charles for his guidance
and partnership in these early years of the AAUSC series, as well as Charles
Heinle, Stan Galek, and all those at Thomson Heinle who have supported the
volume over the years, including in particular: Heather Bradley, Carrie Brandon,
Cheryl Carlson, Janet Dracksdorf, Vince Duggan, Elizabeth Holthaus, Sean
Ketchem, Patricia Jalbert, Pat Ménard, and Wendy Nelson.

In 2003, after 12 years of continuous publication, it became apparent that the
series was widely used. Its articles were widely cited and its volumes were often
used in graduate courses in foreign language teaching methodology and second-
language studies. At times, however, I received inquires that suggested readers
were having trouble locating articles, especially in older volumes. With funding
from the AAUSC executive board, I surveyed how the AAUSC was indexed and
in 2003 shored up the indexing procedure with ERIC and the MLA by mailing
them copies of all back issues and ensuring the receipt of future issues.

That same year Sean Ketchem, acquisitions editor of Thomson Heinle, gave the
volume a new look with its updated cover and Web presence, as well as finding
ways to streamline the publication process.The volume is typically submitted for
publication in May or June of the same year in which it appears in November at
the ACTFL meeting. This rapid progression from finished manuscript to bound
book makes it possible to bring new research, thought, and instructional innova-
tion to the profession more quickly than in many other publication venues.

For many years, the series followed the Chicago Manual of Style with some
modification using a style sheet that was prepared by Holly Tucker and
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appeared in the back of each yearly issue. Beginning with this 2006 volume, the
style is changing to that of the American Psychological Association (APA) in line
with other journals in the field that have moved to APA in recent years. Having
the same reference system is yet another way to integrate the AAUSC volume
broadly with second language scholarship.

The AAUSC volume series has become the centerpiece of much of the activity
of the organization. Sessions at ACTFL, and occasionally other meetings such as
annual meetings of German LPDs and of Romance language LPDs from institu-
tions belonging to the Committee on Institutional Cooperation (CIC; 12 institu-
tions including the Big Ten), are framed often around upcoming volume topics.
These sessions thus serve as the first sounding boards for chapters that eventu-
ally appear in the volume. Calls for papers and for volume topics and editors
appear regularly on the AAUSC Website and in its newsletter and are distributed
through fliers at professional meetings. The volume series adds visibility to the
organization, serving as one of its voices in the profession.

After two decades with the volume, from conceiving it in the mid-1980s to men-
toring 17 issues (1990-20006), and doing preliminary work on one more (2007),
I have decided to step down as series editor to pursue other professional endeav-
ors. I asked the AAUSC executive board to open a search for a new series editor.
Following a call for nominations and applications, the AAUSC executive board
selected Carl Blyth, University of Texas,Austin, as the new AAUSC annual volume
series editor. We are now working simultaneously on the volumes. He will
assume sole duties as series editor for the 2007 volume. It has been my pleasure
to work with him during this transition. (See introduction to Blyth to follow.)

As these remarks end my formal association with the AAUSC annual volume as its
series editor, I express my gratitude to all those scholars who have worked with
me, in conceiving volumes, in selecting manuscripts for publication, in editing
the volume, and in writing articles. Many people have mentored me in the
process, especially David Benseler, who always had the foresight to help me posi-
tion the series well in the profession and to whom the AAUSC and I owe much of
the prestige that the volume enjoys today. On behalf of the AAUSC organization, I
recognize and thank Thomson Heinle for having the foresight to develop this
series and the commitment to publish it each year since 1990.1 am proud that
the volume could help establish the recognition that Thomson Heinle enjoys
today among many LPDs as a leader in foreign language publishing.

Issues in Language Program Direction has, 1 believe, fulfilled the four goals put
forth for the organization in its constitution.As a forum for research and schol-
arship about language teaching—not just courses designated as language stud-
ies but also courses identified with disciplines connected with literary and
cultural studies—it helps build and strengthen foreign language curriculum and
instruction and prepares instructors to work with students in these courses. I
am honored to have contributed to the profession through the AAUSC volume,
and I look forward to learning from it for years to come.

e
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Introduction of Carl Blyth, AAUSC Series Editor 2007—

Carl Blyth (Ph.D., Cornell) is an associate professor of French linguistics at the
University of Texas, Austin. Serving as lower-division language coordinator for
many years, he has received awards for his innovative Web-based first-year
French program, le Francais interactif and Tex’s French Grammar. He is cur-
rently the director of the Texas Language Technology Center.

In his teaching, he gives courses in French linguistics, sociolinguistics, and
applied linguistics. Following his research interests in cross-cultural communi-
cation, narrative analysis, discourse grammar, and sociocultural theories of lan-
guage learning, he has published on pedagogical norms and grammars, literacy
and orality,and technology-aided language learning, as well as serving as volume
editor of the 2002 AAUSC annual volume, The Sociolinguisitics of Foreign
Language Classrooms: Contributions of the Native, the Nearnative, and the
Non-native Speaker. His upcoming book, Understanding French Grammar in
Context: Theory and Practice, co-authored with Stacey Katz, is scheduled to
appear in late 2006 from Yale University Press.

Having worked with Carl Blyth since 2002 on the AAUSC editorial board, I look for-
ward to the insightful volumes that he will draw to the series and to the intellec-
tual discussion that they will bring to the AAUSC organization and the profession.

Sally Sieloff Magnan
University of Wisconsin-Madison

10
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Conclusion

Insights from Study Abroad for
Language Programs

Sharon Wilkinson, Editor

Knapman (2005), the award-winning essayist cited in the introduction to this vol-
ume, summarizes her study abroad year in terms of contrasting perspectives:

A year in a sentence? A year in 1,500 words?... It is arriving with a suitcase
and leaving a life. It is being abroad, another language, a different country;,
seeing it can be life.... It is a confidence builder, a communication
improver, studying from another perspective.... It is explaining myself and
wondering why I have to. It is knowing I'm being misjudged whatever
language I speak in and learning not to care. It is a beginning. (p. 21)

When we leave our familiar surroundings and look back at them from the outside,
we see in a different light what we may have always taken for granted. In the
process, we also discover new perspectives that we may have never considered
before, and we have the opportunity to grapple with both sets of norms, the famil-
iar and the foreign, just as Knapman found herself doing.

In much the same way that overseas immersion prompts participants to
reflect on their life experiences from a new vantage point, this volume has invited
readers to step outside the familiar context of the language classroom and to view
the processes and products of language and cultural learning through the lens of
study abroad. As the preceding chapters have illustrated, study abroad serves in
many ways as an intensifier, accelerating gains in areas such as fluency, pragmatic
appropriateness, grammar acquisition, vocabulary learning, and reading skills; it
also magnifies issues of attitude, identity, and motivation that may have been less
salient at home. Moreover, the intensity of the overseas environment tends to
emphasize gaps between what is learned in the controlled environment of the
classroom and what is needed for real-world communication. The premise of this
volume has been that these gaps hold important implications for improving our
language programs, both at home and abroad. Although many insights can be
gained from the richness of the data presented here, four observations stand out.

1. Experiential formats for learning are essential.

One of the key differences between traditional classroom instruction and
in-country immersion is the degree to which students are invested in the
cultural and linguistic experience of communicating. In the overseas
context, fluency, for example, suddenly matters for keeping an interlocu-
tor’s attention (Dubiner, Freed, & Segalowitz, Chapter 1) or for being
accepted in a social group (Douglass, Chapter 7). Likewise, vocabulary,
grammar, and pragmatic knowledge become essential for achieving one’s

e
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communicative goals, such as understanding written text in the immer-
sion environment (Dewey, Chapter 4) or making a polite request
(Magnan & Back, Chapter 2). As Dewey points out, the “need to know”
can be a strong catalyst for learning. Experiential learning, whether at
home or abroad, keeps this “need to know” focused on real communica-
tive and social goals, such as the need to express and understand ideas
and the desire to behave in socioculturally acceptable ways, while
de-emphasizing the traditional classroom focus on grades. Experiential
formats also allow students to begin to feel the identity shifts that can
come as such a shock in the immersion setting (Pellegrino Aveni,
Chapter 6) and to explore the requisite attitudes that will be needed for
intercultural competence to develop (Deardorff, Chapter 5).

Dupuy (Chapter 8) offers one way of transforming the language class-
room into a simulated in-country experience that students themselves
research and create. Other experiential learning activities advocated in
this volume include interviews with native speakers, observations (or
analysis of videotaped material), portfolios, research projects, journal
writing, and case studies (Deardorff, Chapter 5). Role plays, particularly
with native speakers (Magnan & Back, Chapter 2), and exposure to copi-
ous amounts of environmental text (Dewey, Chapter 4) are additional
ways of imitating the experience of immersion within the classroom.

In terms of effectiveness, Dubiner and colleagues, Magnan and Back,
Duperron, and Dewey (Chapters 1-4) all suggest that experiential learn-
ing during study abroad can promote positive gains even in the relatively
short period of a semester. Deardorff (Chapter 5) cautions, though, that
the importance of recursive experiential learning opportunities cannot
be underestimated, particularly in the case of intercultural skill develop-
ment. Students need repeated exposure to immersion-like environments.
Yet, regardless of the amount of time, exposure alone is insufficient.
Students must also actively analyze their experiences to learn from them.

. Awareness is key.

Although the importance of awareness is not a new idea in language and
cultural learning, the studies in this volume serve to reinforce its essen-
tial role. According to the research presented here, not only do students
benefit from opportunities to notice and analyze linguistic features of
the language, but they also need to become aware of other aspects of lan-
guage use, such as communication strategies (both their own and those of
native speakers), cultural attitudes and reactions (again, both theirs and
those of others), and issues of personal identity and self-construction.
Dubiner and colleagues (Chapter 1), for example, describe a variety of
different exercises to help increase students’ fluency and, in so doing, to
raise their awareness of the importance of fluency for maintaining
opportunities to interact with proficient speakers of the language.
Similarly, Magnan and Back (Chapter 2) discuss ways of helping stu-
dents recognize pragmatic features in language and understand their

e
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essential role in communication. Duperron (Chapter 3) also emphasizes
the importance of drawing students’ attention to grammatical form in
linguistic input, and Dewey (Chapter 4) suggests the same strategy for
helping students acquire new vocabulary. Beyond language learning,
Deardorff, Pellegrino Aveni, and Douglass (Chapters 5-7) all argue that
self-awareness is central to cultural sensitivity development and socio-
cultural adjustment. They offer ideas, such as introspective journal writ-
ing, analysis of cultural documents, class discussion, and the like, as
techniques to help students recognize and understand the role of cul-
tural and personal factors in their learning, both overseas and at home.

The list of classroom ideas suggested in these chapters is rather daunt-
ing if we view the different proposals as separate entities to be added on
to our current curricula. Time constraints and coherence issues would
make an ad-hoc approach untenable. However, if we take seriously the
challenge that study broad research offers to move toward more experi-
ential approaches throughout the curriculum, using such models as the
example that Dupuy (Chapter 8) provides or the formats suggest by
Deardorff (Chapter 5), then analyzing language forms and strategies,
cultural practices and perspectives, and personal feelings and attitudes
all becomes integral to the learning process. The articles in this volume
predict that it is this awareness and understanding of experience that is
essential for true language and cultural learning to occur.

3. Current materials must be supplemented.

As we recognize the value of experiential learning and the central role of

awareness, we can begin to see that current commercial materials are

insufficient by themselves for making this kind of shift. If we want to

imitate at home the positive characteristics of an immersion experience

or if we want to enhance them during study abroad, then we need to

integrate some supplementary projects and awareness-raising activities

into the curriculum. Gleaning from the data presented in this volume,

such materials are most effective if they

* are recursive,

» flood students with relevant input,

» create a real or realistic need for structures, vocabulary, and appropri-
ate, fluent use,

» involve real or realistic identity and pragmatic issues,

* build in real or realistic responses from a target-culture perspective,

e are based on an awareness of students’ varied and malleable motives, and

» offer multiple opportunities for analysis and discovery.

There is no doubt that the design of such materials can be time consum-
ing, particularly if they are to be implemented by novice teachers. However,
even one well-planned project or learning experience can go a long way. By
nature, experiential formats integrate both learning and assessment at the
same time because they generally involve students in the creation of one or
more assessable products that reflect the intended learning outcomes.
Moreover, a single activity can be effectively designed to extend over a

e
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period of several weeks or even an entire semester, such that deep analysis
can occur. Experiential learning also allows students to play a role in the
planning of the project(s), tailoring the design to their own personal goals
and motives. The importance of the individual, underscored throughout
the process-oriented research in this volume, cannot be underestimated.

4. We must not lose sight of the individual.

Learning is, at its core, a process that takes place in the mind of each indi-
vidual student. As Pellegrino Aveni’s and Douglass’s data in particular
emphasize (Chapters 6-7), every learner, whether in the home classroom or
overseas, brings his or her own set of characteristics to the learning task—
traits that stem from life experiences, motives, attitudes, self-perceptions,
academic background, and so forth, and that all ride on the shifting sands
of the social environment. As we consider the design and implementation
of learning opportunities either at home or abroad, we must remember
that the students who will participate in them are all unique learners who
will have their own individual ways of approaching, perceiving, analyzing,
and understanding their experiences. Language programs that find ways of
helping students become more self-aware and of treating the language and
cultural learning experience as an individualized one will go a long way
toward bridging home-abroad gaps by integrating a fundamental aspect of
the overseas experience into their home-campus approach.

Although not all language program directors will necessarily take groups of
students overseas, we can all benefit from the insights that study abroad affords.
Age-old anecdotal evidence of the effectiveness of study abroad is largely being
confirmed in current comparative research on the outcomes of in-country versus
at-home learning. The apparent efficacy of the immersion environment in com-
parison to the traditional classroom can prompt us to reconsider our familiar ways
of teaching. The aspects of the study broad experience that have been analyzed in
this volume are diverse, spanning both product- and process-oriented perspec-
tives, but they converge on the view that the home classroom must become a
richer experiential environment if it is to support students in situations where real
language use is required, such as the overseas context. Even during immersion,
however, if students cannot make sense of linguistic and cultural encounters and
their reactions to them, then learning gains are likely to be derailed. Awareness
and guided analysis are indispensable both at home and abroad for students to cap-
italize on their experiences. For most of us using a textbook-driven approach,
teaching in this way will entail a paradigm shift toward more project-based,
learner-centered instruction throughout the curriculum, beginning at even the
most basic levels. It is a tall order, to be sure, but if we are able to close some of the
gaps between home and overseas contexts, we will have made substantial progress
toward improving students’ learning in both environments.
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