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Do German Students Hold Gender
Biases about Their TAs?

Monika Chavez
University of WisconsinMadison

Numerous demographically oriented studies have recognized that a stu-
dent is not always "just a student" but that personal characteristics such as
age, gender, and cultural background can be used to discern real differ-
ences among the "faces in a crowd." Indeed, an entire AAUSC volume
(Klee 1994) has been dedicated to this issue. The current volume of the
AAUSC annual series is dedicated to the topic of changing demographics.
This paper directs this focus to a lesser extent toward the student popula-
tion and to a larger degree toward the teaching staff. The premise is that in
the German department under investigation, at the first- and second-year
levels an increasingly female staff of teaching assistants (TAs) meets with a
still predominantly male student body. As a consequence, gender issues
influence classroom interaction quite noticeably.

Specifically, this study examines whether students of German as a
Foreign Language at the University of WisconsinMadison hold gender-
based biases toward their TAs. The investigation is based on a
questionnaire in which students had to identify certain TA behaviors
and characteristics as either equally typical of both genders or as more typ-
ical of male or female TAs.

The impetus for this study came from recurring reports by female
TAs at the second-year level that they were experiencing miscommunica-
tion or even communicative incompatibility with male students.
Subsequent conversations with male and female TAs amplified notions of
gender issues playing themselves out in the foreign language classroom.

Recent research (Bacon 1992, Boyle 1987, Ehrman and Oxford
1989, Oxford and Nyikos 1989, and Zoubir-Shaw and Oxford 1994,
among others) has investigated gender as it relates to students' behaviors
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and perspectives of their own language learning. The role of gender in
classroom exchanges has been investigated in the context of (1) bias in
textbooks (Macaulay and Brice 1996) and other instructional materials
(Durham 1995), (2) female versus male students' experiences in academic
discourse (Margolis 1992), (3) the role of student gender in classroom talk
control (Swann 1988), and (4) training TAs to avoid biases against stu-
dents (Lee 1994). Cameron (1995) and Coates and Cameron (1988) focus
on female discourse patterns and communication training for women.

By comparison, only a few studies address issues of gender bias with
regard to the teacher, i.e., how students perceive and interact with teachers
as a consequence of the teacher's gender. Although researchers have
attempted to identify teacher roles, behaviors, and beliefs in general
(Lalande 1990, Polio and Duff 1994, Scott and Rodgers 1995), the
influence of teacher (as opposed to student) gender on student-teacher
interaction has been explored only marginally and indirectly. One of the
few examples is Young and Milanovic's (1992) article in which the authors
make reference to the effects of examiner/candidate gender on discourse in
oral proficiency interviews. Finally, some studies (Kern 1995;
Kumaravadivelu 1991; McCargar 1993) have considered how students'
and teachers' perceptions about language learning differ.

The intersection of student and teacher gender within the foreign lan-
guage classroom is of particular importance in the field of German in gen-
eral and the department under investigation in particular. With many
lower-level language courses being staffed by graduate student TAs, the
faculty of the future, and with the profession attracting ever more females,
the University of WisconsinMadison has experienced a distinct reversal
in the gender distribution of its graduate student teaching staff within the
last five years. Whereas in the spring of 1991, 60 percent of TAs were
male, by the fall of 1995, nearly 60 percent were female, a number that
had even been surpassed during the previous spring semester (68.18 per-
cent). As of the spring of 1994, females have continuously constituted the
majority of TAs.

Conversely, more than half (54.4 percent) of students surveyed are
male, a typical percentage when compared to other semesters. Various rea-
sons, most of them anecdotal and some quite dubious (e.g., German being
a "logical" language), have been given as to why German historically is
studied by more male than female learners. A more credible explanation
draws a connection between foreign language learning and the students'
academic majors. Many students in traditionally male-dominated fields
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such as the natural sciences or engineering fulfill the foreign language
graduation requirement with German.

Whatever the reason, the fact remains that in German at the
University of WisconsinMadison an increasingly female teaching staff
meets with a predominantly male student body. Although gender distribu-
tions within the teaching staff or student body may be different in other
German departments or, more generally, in other foreign languages, the
question of whether and how gender issues color the students' perceptions
of their TA remains a valid one.

Goals

This study investigates the effects of TA gender on students' perceptions of
them, where the group of "students" is further differentiated by demo-
graphic characteristics. The following research questions are addressed:
(1) Do students hold gender biases about their TAs? (2) If such biases
exist, which areas of classroom interaction do they affect most? (3) If such
biases exist, do they affect student attitudes about male or female TAs or
both? (4) Are certain demographic characteristics of students associated
more or less with gender bias about TAs?

The ultimate question, however, must be how any existing gender
biases should be dealt with. While this issue will be addressed later in this
paper, one must already note that this investigation concerns itself only
with the existence and nature of such biases, not with their sources. The
study elucidates whether and how concerns voiced by the German TAs at
the University of WisconsinMadison relate to actual perceptions by
their students, but it cannot address the larger issue of whether these per-
ceptions constitute accurate observations of classroom interaction or
whether they bespeak largely unreflexive bias.

In sum, this study serves two purposes: to investigate and possibly
confirm the validity of TAs' concern regarding gender bias by their stu-
dents, and to determine possible parameters of subsequent studies that
would examine the sources of any existing gender bias.

Procedure

At the end of the spring semester of 1995, all TAs teaching first- and
second-year German at the University of WisconsinMadison were asked
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to administer a 50-item questionnaire to their students in addition to, but
separate from, the customary end-of-semester instructor surveys (see
Appendix). The questionnaire had been pretested in a third-semester class
the previous semester and amended on the basis of student responses and
comments.

The 50 items covered issues relating to empathy, interactive patterns,
instructional foci and practices, and overall appreciation of the TA.
Students were asked to rate each item on a scale from one to five. A score
of one indicated that the behavior or characteristic described in the item
was much more typical of female TAs, while on the other end of the scale,
a score of five meant it was much more typical of male TAs. Scores of two
and four indicated that females or males, respectively were more likely to
have a given characteristic. A score of three indicated gender-neutrality,
i.e., that a given feature was equally typical of either gender. The students
were told that it was neither good nor bad to assign either gender-neutral
or gender-biased scores and to base their responses on their true beliefs.
These beliefs could be based either on their own experiences or, in their
absence, on intuitive judgments. It should be noted that students were also
asked to describe the extent to which they had actually studied with male
and female TAs.

In addition to the variables of experience with male and female TAs,
four other demographic variables were considered: the gender of the stu-
dent, the gender of the current TA, the current level of German, and the
student's last grade in a German course at the University of Wisconsin
Madison. All but the variables that concern TAs had been previously
investigated and shown to yield significant differences with respect to
issues such as motivation, curricular preferences, and general beliefs about
foreign language learning (Chavez 1994, 1995). All responses were entered
onto a computer-readable answer sheet.

One hundred forty-nine subjects responded. All subjects were assured
of anonymity. A majority (54.4 percent) of respondents were male and
approximately three times as many respondents were taught by a female
than by a male TA. The preponderance of female TAs was a result of three
factors: (1) as stated before, the majority of TAs were female; (2) female
TAs taught some of the very large sections; and (3) female TAs were more
likely to administer the questionnaire. The distribution of the remaining
variables within the subject pool is shown in Table 1.
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Table I.

Demographic Characteristics Surveyed in Study (N [maximum] = 149)

Demographic Variable N

1. Students' last UW-Madison German grade

None 62

A, AB 46
B, BC 30

C 9

D 1

2. Student experience with male TAs

0 male TAs 63

1 male TA 38

2 male TAs 17

3 or more male TAs 31

3. Student experience with female TAs

0 female TAs 17

1 female TA 49

2 female TAs 48

3 or more female TAs 34

4. Sex of students in study

Male

Female

81

68

5. Level of course students currently enrolled in

First semester 42

Second semester 48

Third semester 28

Fourth semester 31

6. Students who are taught by a male vs. by a female TA
Male 37

Female 112
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Analyses

Student responses were subjected to a two-fold analysis: first consideringthe total sample population, and then according to each of the six demo-
graphic variables. The data were analyzed according to questionnaire item
means and the percentage of subjects who responded gender-neutrally peritem for the general subject pool. Mean scores were based on the full scale
of five possible responses per item. Chi-square tests were performed for
each questionnaire item by score (gender neutrality versus bias) and by
demographic variable (sub-groups). In the chi-square tests, however,
responses were combined to create a scale of three possible responses: moretypical of female TAs, gender-neutral, and more typical of male TAs.
Three levels of statistical significance were set, and are indicated as follows:* (alpha < .05), ** (alpha < .01), and *** (alpha< .001).

Results

Table 2 shows the mean scores of questionnaire items with extreme means(high and low). The percentage of subjects who assigned neutral scores(scores of 3) on these items is also given. It is important to note that the
type of scalar data used for the survey does not allow for any statistically sig-
nificant conclusions based on the mean scores. However, deviations from
neutral scores (scores of 3) may be used to describe tendentential associa-tions between TA gender and the perception of certain TA characteristics.The general subject population appears to associate female TAs withthe following traits: making them feel comfortable in class (questionnaireitem 1), being understanding when they experience personal problems(item 3), being concerned with their individual needs (item 6), praisingthem more frequently (item 14), and encouraging pair work (item 20). By

comparison, respondents associate male TAs with the following behaviorsand characteristics: intimidating their students (item 8), being humorous inclass (item 10), being tolerant of students' jokes (item 11), being likely tomake the class challenging (item 24), and being self-confident (item 47).
The images of male and female TAs, as described by the general

subject population, appear stereotypical, perhaps even alarmingly so. The
qualities ascribed to female instructors reinforce the image of sympatheticand cooperatively oriented nurturer. Male instructors, by contrast, aredepicted as bantering, self-assured, and somewhat domineering. It is also
worth noting that, with the possible exception of the reference to pair work,

88
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Table 2.

Total Population: Item Extremes

italics = more typical of male TAs boldface = more typical of female TAs

Item: Mean SD Item rank Percent Item rank
Female/MaleTAs by mean of neutral by neutral
of German . . . responses responses
are more likely to
intimidate learners
(item 8)

are more likely to
be humorous in
class (item 10)

are more likely to
make the class
challenging
(item 24)

are more tolerant
of students making

jokes in class
(item 11)

have more self-
confidence (item 47)

are more concerned
with students'
individual needs
(item 6)

praise students
more frequently
(item 14)

are more likely
to encourage pair
work (item 20)

make me feel
more comfortable
in class (item 1)

are more under-
standing when I
have personal
problems (item 3)

3.42 .70 01 52.3 50

3.27 .69 02 61.1 44

3.15 .60 03 72.5 26

3. 14 .68 04 64.4 42

3.12 .48 05 81.5 14

2.74 .62 46 67.1 38

2.74 .62 46 67.1 38

2.71 .71 48 57.7 49

2.65 .83 49 59.7 45

2.61 .74 SO 58.4 48
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gender bias appears to play itself out in the arena of emotions and personal
interaction rather than with issues related to specific instructional practices.

Since students' perceptions of male versus female TAs are quite likely
to be influenced by their personal experiences and characteristics, further
analyses (chi-squares) that examined differences in response patterns
according to demographic variables were conducted. They showed a mul-
titude of significant differences that are discussed by demographic variable
in the next section.

To appreciate the nature and conclusive relevance of chi-square tests,
one must keep in mind that chi-square tests are used to test a null hypoth-
esis that predicts that certain groups (as defined by chosen variables) will
show similar response patterns. Statistical analyses can determine whether
significantly diverse response patterns exist among groups. One may then
describe an association between membership in a certain group and a
response pattern that significantly differs from that of another group.
However, the assumption of a cause-effect relationship between group
membership and the associated response pattern lies beyond the capacity

Such linkages remain strictly speculative andof chi-square tests.
exploratory in nature.

In the current study, the null hypothesis is that the subgroups of the
analysis, e.g., male and female students, first- and second-year students,
reported an equal degree of bias (or lack thereof) for each of the question-
naire items.

Significant Differences Associated with Individual
Demographic Variables

The six demographic variables were associated with significant within-
group differences to varying degrees. Out of 50 items, analyses of
responses yielded significant differences for 7 items for the variable last
grade, 7 for the variable student experience with male teaching assistants,
7 for the variable student experience withfemale teaching assistants, 4 for the
variable sex of students in the study, 3 for the variable level ofcourse (first-
versus second-year), and 3 for the variable students being taught by a male
vs. by a female teaching assistant. The variables are discussed in descending
order, according to the number of significant differences. For each vari-
able, a table shows significant chi-square results by questionnaire item,
with the level of significance reported as " (alpha< .05), ** (alpha < .01),
and *** (alpha < .001).
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Last Grade

Table 3 reports the 12 significant differences among student subgroups
when analyzed in terms of their grade in their last UWMadison
German course. Note that students are grouped in two different ways by
their most recent course grade. The discussion that follows clarifies the
direction and source of significantly different responses in Table 3 (those
indicated with a chi-square statistic) and reflects on the possible connec-
tions between last grade response patterns.

Very good students (those with A or AB as their most recent German
course grade) assigned more gender-neutral scores than did their less-able
classmates (those with a grade of B or lower) on the statement concerning

Table 3.

Significant Differences in Grouped Response Patterns by Last UW-Madison
Course Grade

Item: Female/Male
TAs of German . . .

make me feel more comfortable
in class (item 1)

are more understanding when 9.39**
I have personal problems (item 3)

are more concerned with students 705**
getting good grades (item 7)

are more likely to intimidate
learners (item 8)

are more likely to call on male
and female students at different
rates (item 16)

are fairer graders (item 42) 8.89**

are more likely to make me
enjoy studying German (item 44)

are generally more enjoyable 6.25*
teaching assistants (item 49)

are the type of teaching assistant 9.07**
I try to sign up with (item 50)

Last German Course Last German Course
Grade A/AB/B/BC Grade A/AB vs.
vs. C/D B/BC/C/D

5.84*

5.96*

7.23**

7.19**
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whether the TA makes students enjoy studying German (item 44).
Compared to the more able students, weaker students reported more
gender-based attitudes, associating male TAs with making students feel
comfortable (item 1) and being understanding when students have personal
problems (item 3). Poorer students associated female TAs with concern for
students' grades (item 7) and being the type of teaching assistant they try to
sign up with (item 50). This last finding, namely that poorer students over-
all prefer to enroll with female TAs, requires further discussion.

Earlier, we noted that weaker students responded less gender-neutrally
to a range of issues and that their gender bias more often attributed partic-
ular behaviors and characteristics to male TAs than to female TAs. These
associative tendencies concerned issues of classroom management (grading
fairly), empathy (making students feel comfortable, being understanding
when students have personal problems), and overall enjoyment (making
me enjoy studying German, generally being an enjoyable TA). Yet, poorer
students indicated that in the absence of gender neutrality (with 50 per-
cent of C and D students assigning gender-neutral scores as opposed
to 86.1 percent of A, AB, B, and BC students), they find female (30 per-
cent of respondents) TAs more enjoyable than male ones (20 percent of
respondents).

An analysis from yet another angle renders these results less contradic-
tory. To begin with, gender bias was stronger in the group of poorer
students but there was a preference for female TAs by both weak and
strong students. However, the ratio of preference for female versus male
TAs was approximately 4:1 (11.1 percent versus 2.8 percent, respectively)
in the group of good students, but only approximately 1.5:1 (30 percent
versus 20 percent, respectively) in the group of weaker students. In addi-
tion, 27 percent of students who reported a preference to study with a
female TA had received a grade of A or AB in their last German course as
opposed to 12.2 percent of those who wanted to be taught by a male TA.

In sum, whereas better students generally responded with greater gen-
der neutrality and a greater number of poorer students prefer female over
male TAs, weaker students were more than twice as likely to express prefer-
ence for a male TA. We can assume that the 20 percent of weaker students
who would prefer to study with a male TA were among those who had
indicated that male TAs were more empathic, more enjoyable, and fairer
graders than their female counterparts.

The issue of intimidation (item 8) uncovered quite drastic differences
between very good and weaker students. Nearly half (48.7 percent) of A
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and AB students found male TAs more intimidating, as opposed to 27.5
percent of B, BC, C, and D students. Conversely, only 1.6 percent of A
and AB students perceived female TAs as more intimidating than males,
compared to 12.5 percent of B, BC, C, and D students. Thus, whereas
gender neutrality on the issue of intimidating is about equally common
among very good and weaker students (50 percent and 60 percent respec-
tively), gender bias tends to be reversed between the two groups. Very
good students are more likely to find male TAs intimidating, while weaker
students associate intimidation with female TAs.

To summarize the findings related to the last course grade, special
attention needs to be paid to empathic-emotional factors, which seem to
dominate perceptions of the relationship between students, particularly
weaker ones, and their TAs. Poorer students consider male TAs more
empathic than and less intimidating than female TAs, whereas very good
students apparently relate better to female TAs.

One can only speculate on the underlying reasons for these findings.
However, the fact that weaker students generally responded much less
gender-neutrally may indicate that they place greater emphasis on the con-
nection between the gender of their TA and their success. The further
implication that this connection is played out in the emotional domain in
particular, could reflect at least a faint resentment of female TAs, as well as
of the personal characteristics attributed to them, on the part of the weaker
students. The numbers shown in Table 4 add an interesting dimension.
They show that the majority of poorer students in the study were male,
which naturally raises the question of whether the TA who gave the low
grade was male or female.

Finally, the finding that half of the very good students feel intimidated
by male TAs requires further examination of gendered emotional issues as
well as communication strategies between instructors and students.

Table 4.

Last UWMadison German Course Grade by Gender

Grade Male Students Female Students
A, AB 23 23

B, BC 18 12

C 8 1

1
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Student Experience with Male TAs

Table 5 shows the relationship between students' experience with male
TAs and the perceptions they have of them. It is followed by a discussion
of how the response patterns of the different demographic groups vary and
how these differences may indicate general attitudes of the particular
groups.

Depending on the number of male TAs a student has had, responses
may significantly differ in one of the following ways: (1) experience with
male TAs may be associated with greater gender bias; (2) experience with a
male TA may be associated with less gender bias; (3) experience with a
male TA may be associated with a pattern of bias opposite to that of stu-
dents who have studied only with female TAs. Specifically, students who
had studied with a male TA were more gender-neutral on two issues than
those who had not: being better prepared and more organized (item 46),
and being concerned with students getting good grades (item 7). On both

Table 5.

Significant Differences in Grouped Response Patterns by Experience with
Male TAs

Item: Female/Male TAs of 1 or More Male TA(s) 0 vs. 1 vs. 2. vs.
German . . . vs. No Male TA 3+ Male TAs

are more concerned with students 7.99**
getting good grades (item 7)

are more tolerant of students 15.98**
making jokes in class (item 11)

call on students more frequently 6.40*
(item 13)

criticize students more frequently 12.25**
(item 15)

spend 'more time discussing 14.63**
cultural issues (item 31)

focus more on how to write 13.40**
German (item 34)

are better organized and prepared 539*
(item 46)
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of these issues, students who had experienced at least one male TA differed
from those who had not, in that the former group responded with greater
gender neutrality while the latter group associated these characteristics
with female TAs. With regard to the TA being organized and prepared
(item 46), students who had been taught by a male TA assigned these
scores: 80.9 percent neutral (as opposed to 79.2 percent for students who
had never studied with a male TA); 9.5 percent each associated this trait
with male or female TAs (as opposed to 22.6 percent who associated it
more strongly with female TAs). In response to the item about TAs' con-
cern for students' getting good grades (item 7), 27.1 percent of students
who had never experienced a male TA believed that females were more
concerned, whereas 4 percent of that group believed that male TAs were
more concerned. Only 10.9 percent of students who had been exposed to
a male TA associated a concern for good grades with female TAs, com-
pared to the 12.9 percent who associated this trait with male TAs.

Students who had been taught by a male TA responded with dimin-
ished gender neutrality in comparison with their peers who had never
experienced a male TA on the issues of calling on students more frequently
(item 13). The pattern of bias is opposite in the two subgroups: only 1.3
percent of students who had never studied with a male TA thought that
male TAs would call on students more frequently, as compared to 12.8
percent of students who had direct experience with a male TA.

In general terms, students who had never been taught by a male TA
believe the following: that female TAs are better prepared and more orga-
nized (item 46); that female TAs are more likely to be concerned with
their students' grades (item 7); and that female TAs are more likely to call
on students frequently (item 13). In contrast, students who have studied
with at least one male TA do not believe that female TAs are more likely to
have these characteristics. Thus, these beliefs, which present female TAs in
a positive light in comparison to males, are held only by students who have
never studied with a male TA.

Additionally, the more male TAs students had studied with, the more
likely they were to believe that female TAs are more likely to discuss cul-
tural issues (item 31) (reaching 52.9 percent at the level of having studied
with two male TAs), and that male TAs are more likely to stress writing
German (item 34) (reaching 29.4 percent at the level of having studied
with two male TAs).

Students who had experienced three or more male TAs were less likely
to associate female TAs with better organization and preparedness, but also
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were much less likely to associate male TAs with concern for their stu-
dents' grades (3.2 percent only). For many students, having experienced
three or more male TAs meant never having had a female TA in the entire
UWMadison German language sequence. Given the fact that the
majority of TAs are female, this circumstance is probably not the result of
coincidence but of choice. In other words, students who had had three or
more male TAs most likely had sought them out, presumably because of
particularly positive feelings toward them.1 Consequently, they may be less
strongly convinced that female TAs spend more time discussing culture.
To some extent, the finding that this group of students was also less
inclined to associate male TAs with writing, may indicate that writing is of
lesser importance to these students.

Student Experience with Female TAs

Table 6 shows the relationship between students' experience with female
TAs and the perceptions they have of them. As for the previous variable,
the table is followed by a discussion of how exactly the response patterns of
the different demographic groups vary and speculation about the larger
issues these differences may reflect.

On the issue of the accessibility of TAs outside of class (item 4),
students who had studied with at least one female TA responded more
gender-neutrally than students who had studied exclusively with male TAs
(93.9 percent and 82.9 percent, respectively). Of those who were not gen-
der-neutral on the topic, 13.4 percent of students who had never been
taught by a female TA thought that female TAs would be more accessible
outside of class, as compared to 7.3 percent who considered male TAs
more accessible. In contrast, only 1.5 percent of students who had experi-
enced a female TA thought that female TAs were more accessible,
compared to 4.6 percent who believed male TAs to be more accessible.

One possible implication of these results is that students with a male
TA may have found their instructor not accessible enough. Putting their
dissatisfaction within a gender context, they may have hypothesized that a
female TA would be more accessible outside of class. Students who have
experienced a female TA, on the other hand, may have realized that acces-
sibility outside of class is not an issue related to gender.

Among students who had never studied with a female TA, 20.7 per-
cent believed that female TAs would be more concerned with students' get-
ting good grades (item 7), compared to only 4.9 percent who associated
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Table 6.

Significant Differences in Grouped Response Patterns by Experience with

Female TAs

Item: Female/Male TAs of 1 or More Female TA(s) 0 vs. 1 vs. 2. vs.

German ... vs. No Female TA 3+ Female TAs

are more accessible outside of class 6.69*

(office hours; before and after class)
(item 4)

are more concerned with students 7.33* 15.08*

getting good grades (item 7)

are more likely to call on male 23.99**

and female students at different
rates (item 16)

are more likely to praise female 41.59**

and male students at different
rates (item 17)

are more likely to criticize male 17.83**

and female students at different
rates (item 18)

are more likely to encourage pair 6.72** 754**

work (item 20)

are more concerned about students 17.46**

being grammatically accurate (item 25)

this behavior more with male TAs. In contrast, 10.6 percent of students
who had studied with a female TA associated this characteristic more with

female TAs, compared to 16.7 percent of this group who associated the
characteristic with maic TAs. One can make the same speculation as above,

i.e., that the belief that females are more "student-friendly" is held more by

students who have not studied with a female TA than by those who have.

Associations between the gender of the TA and the encouragement of

pair work (item 20) are also different depending on whether the respon-
dents have studied with a female TA or not. Of students who have not had

a female TA, 23.5 percent considered the encouragement of pair work

more typical of male TAs. This most likely reflects the widespread use of

cooperative learning in our curriculum. In this same group, only 11.8 per-

cent imagined that female TAs were more likely to encourage pair work.

9 7
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On the other hand, of students who had experienced a female TA, only
6.8 percent associated the behavior more with male TAs, compared to
35.9 percent who associated it more with females.

In sum, students who have never experienced a female TA tend to
think of them as more accessible outside of class, more concerned with
student achievement, and less likely to encourage pair work, as compared
with their male peers. Students who have studied with a female TA, on the
other hand, reported the belief that accessibility outside of class is inde-
pendent of gender, that male TAs pay more attention to student grades
than do their female counterparts, and that female TAs encourage pair
work more than male TAs.

In addition to these findings, significant differences in response pat-
terns were observed among groups that had studied with more than one
female TA. The topic of equitable treatment of male and female students
is a case in point. Students who had experienced at least two female TAs
tended to think that female TAs were more likely to call on male and
female students equally (item 16). The same groups indicated the belief
that female TAs are more equitable in their praise of male and female
students (17). In contrast, the belief that female TAs are more likely to
criticize male and female students equally (item 18) manifested itself only
among students who had studied with at least three female TAs.

As discussed earlier, the causes of biases in favor of a particular TA gen-
der that emerge only at a certain threshold (i.e., after having experienced a
certain number of TAs of this particular gender) must be questioned. One
explanation is that students initially are unbiased but after a certain amount
of exposure begin to interpret some traits as gender-specific. The other is
that students are biased to begin with, at least on certain issues, and then
continue to select a TA of the gender in whose favor they hold those biases.
In other words, one may ask: Does increased exposure to TAs of the same
gender produce bias or is it a reflection thereof?

Finally, one must consider that female TAs outnumber males in the
German Department at the University of WisconsinMadison.
Consequently, it requires more effort on part of a student to sign up
repeatedly with a male than with a female TA. Thus, the assumption that
increased exposure to TAs of the same sex is a reflection (rather than a
cause) of gender bias may be slightly more applicable to students who have
experienced a high number of male TAs and less applicable to those who
have been repeatedly taught by female TAs.
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Table 7.

Significant Differences in Grouped Response Patterns by Gender of Student

Item: Female/Male TAs of German .

make me feel more comfortable in class (item 1)

are more likely to be humorous in class (item 10)

are more likely to speak themselves (as opposed to
letting students speak) in class (item 19)

are better organized and prepared (item 46)

Male vs. Female Students

7.36**

6.82*

6.56**

7.92**

Student Gender

Table 7 shows the relationship between students' gender and the percep-
tions they have of TAs based on the gender of the TA. The table is
followed by a more detailed exploration of response patterns and of possi-
ble underlying causes.

Although students of both sexes considered the ability to make stu-
dents feel more comfortable in class (item 1) more typical of female TAs
than of male TAs, female students reported stronger bias in this direction:
35.3 percent of female students thought that female TAs were more likely
to make them feel comfortable in class, as compared to the 29.6 percent of
male students who held this opinion. On the other hand, 13.6 percent of
male students reported the perception that male TAs were more likely to
make them feel comfortable, as compared to only 1.5 percent of female
students. In sum, students of both sexes clearly tended to favor female TAs
on this issue of empathy, with female students expressing this trend more
strongly.

The one issue that students of both sexes (32 percent of male students
and 30.9 percent of female students) associated primarily with male TAs
was the use of humor in class (item 10). Overall, female students were
more neutral on the issue (67.7 percent as opposed to 55.6 percent of male
students) and were even less likely to consider the use of humor in class
characteristic of female TAs (1.5 percent as opposed to 12.4 percent of
male students).

9 9
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It appears that students of both sexes relate more strongly to the use
of humor by male TAs, with the trend more pronounced in female stu-
dents than in male students. A possible explanation may be that female
students are less likely to look for humor in classroom interaction. At any
rate, given their stronger association of female TAs with empathic skills,
female students do not appear to be disturbed by the perceived lack of
humor displayed by female TAs.

Students always associated better organization and preparedness (item
46) with TAs of their own sex. Again, female students followed this trend
more pronouncedly and with less gender neutrality. Thus, 22.3 percent of
female students thought that female TAs were better organized and pre-
pared, compared to the 11.4 percent of male students who responded that
better organization and preparedness is more typical of male TAs.
Conversely, only 3 percent of female students replied that male TAs were
better prepared, while 8.9 percent of male students indicated that this trait
was more typical of female TAs.

One may speculate on the basis of these associations that students look
for certain behaviors when judging their TAs' level of preparedness and
organization. Furthermore, students' judgments of or ability to discover
these behaviors may be gender-specific, i.e., better attuned to behaviors typ-
ical of their own sex. If this is true, female students appear more strongly
oriented toward behaviors of their own sex than do their male peers.

Finally, students generally identified one trait as typical of the sex
opposite to their own: speaking in class to the exclusion of student partici-
pation (item 19). Female students expressed this opinion more strongly
than male students, perhaps indicating that female students experience
problems, whether real or perceived, in taking or keeping the floor vis-a-
vis their male TAs.

In sum, we have seen significantly different responses from male and
female students on the following issues: making students feel comfortable
in class (item 1); the use of humor (item 10); better organization and pre-
paredness (item 46); doniination of the speaking floor (item 19). Female
and male students both associated female TAs with making the student
feel comfortable and male TAs with the use of humor in class (item 10).
However, the sexes diverged on the issues of better organization and pre-
paredness (item 46) and the domination of the speaking floor (item 19).
In both cases, they associated behaviors more strongly with their own gen-
der, i.e., male students thought that male TAs were more likely to be well
prepared and that female TAs were less likely to surrender the speaking
floor, and female students thought the opposite.
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In some respects the most startling finding may have been that female
students' biases tend to be stronger, i.e., gender-neutral scores were consis-
tently lower in the female student population. Overall, female students
appear to experience more difficulties in relating to male TAs than do male
students in relating to either male or female TAs. Large percentages of
female students indicated that female TAs are more likely to make them
feel comfortable in class, to surrender the speaking floor to the students,
and to be better prepared and organized. The underlying causes for these
perceptions certainly deserve further research.

Level of Enrollment

Table 8 shows the relationship between students' level of study and their
perceptions of gender-based behaviors of their TAs. The data are presented
two ways, by semester of study and by year of study. The table is followed
by a discussion of significant differences in grouped response patterns
and of possible explanations for these response patterns. Finally, these
explanations are qualified by the fact that the variable of level of enroll-
ment intersects with additional variables such as student age and language
learning experience.

First-year students responded more gender-neutrally than second-year
students in only one out of the three items that showed significant differ-
ences between the two groups. At issue was the accessibility of TAs outside

Table 8.

Significant Differences in Grouped Response Patterns by Level of Enrollment

Item: Female/Male TAs
of German .

are more accessible outside
of class (office hours; before
and after class) (item 4)

are more likely to call on
male and female students
at different rates (item 16)

are more likely to make the
class challenging (item 24)

Sem. 1 vs. Sem. 2 First Year vs. Second Year
vs. Sem. 3 vs. Sem. 4

6.86*

7.71**

16.90' 4.64'
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of class (item 4), on which topic 92.2 percent of first-year students found
male and female TAs to be equally accessible, as opposed to 85.7 percent
of second-year students. Non-gender-neutral scores assigned by first-year
students divided themselves quite equally between female (3.3 percent)
and male (4.4 percent) TAs. By comparison, second-year students who
responded with a gender bias did so at a ratio of approximately 5:1 (15.3
percent versus 3.4 percent) in associating accessibility outside of class with
female TAs.

The two issues on which first-year students responded with less gen-
der neutrality than their second-year peers were calling on male and female
students with equal frequency (item 16) and making the class challenging
(item 24). On the first issue, which concerns the equitable treatment of
male and female students, first-year students appeared to associate the
behavior more strongly with female TAs than with male TAs. Second-year
students showed no gender bias on the issue of calling on male and female
students equitably.

On the issue of making the class challenging (item 24), both groups
of respondents associated the trait more with male TAs (18.9 percent for
first-year students; 22 percent for second-year students) than with female
TAs. First-year students' overall greater gender bias resulted from the fact
that 11.1 percent of them indicated that female TAs are more likely to
make the class challenging, a response duplicated by only 1.7 percent of
second-year students.

An interpretation of these results must consider several possible fac-
tors. One possibility is that greater sensitivity to gender issues is a
consequence of experience with the language and the language program,
i.e., second-year students' greater ability to describe classroom discourse.
However, at least three other issues may dilute the strength of such an
interpretation: (1) Almost half of second-year students enter the program
from the outside (mostly directly from high school). Thus, while in gen-
eral terms, the second-year group contains individuals with the greatest
experience within the program, it does not comprise a homogeneous
group. As a matter of fact, some of the second-semester students are more
familiar with the program than are some of their third-semester peers.
(2) Second-year students as a group are older than their first-year peers.
Perhaps older students hold less gender bias. (3) Curricular differences
between the years of study may increase or reduce the opportunity for
actual or perceived behavioral differences between male and female TAs.
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Table 9.

Significant Differences in Grouped Response Patterns by Gender of Current TA

Item: Female/Male TAs of German . . . Current TA Male vs.
Current TA Female

are more accessible outside of class
(office hours; before and after class) (item 4)

are more likely to encourage pair work (item 20)

are more likely to encourage group (3 or more
participants) work (item 21)

6.15*

24.05**

16.36**

Gender of the Current Teaching Assistant

Table 9 shows the relationship between the gender of the respondents' cur-
rent TA and gender-based perceptions of TAs in general. Again, the table
is followed by a more thorough look at the response patterns and their
possible causes.

Generally, students tended to associate the encouragement of pair and
group work (items 20, 21) with TAs of the sex of their current TA.
Students with a female TA were more likely to associate these behaviors
with TAs of the sex of their current one than were their peers with a male
TA. Specifically, 42 percent of students with a female TA associated pair
work (item 20) with female TAs and 34.8 percent associated group work
(item 21) with female TAs. By comparison, 24.3 percent of students with
a male TA associated pair work with male TAs and 27 percent associated
with group work with male TAs.

In sum, it appears that students with a female TA place somewhat
greater emphasis on the TA's gender than do students with a male TA.
This circumstance at least faintly echoes the previous finding that female
students as a group display greater bias than do male students.
Furthermore, based on the reported percentages, female students appear to
be more inclined to associate certain traits with female TAs than male stu-
dents are to associate the same traits with male TAs. Thus, being female
and/or being taught by a female may magnify biases to a greater extent
than being male and/or being taught by a male. The underlying reasons
require and deserve further investigation.
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One issue, namely the accessibility outside of class, was associated
with TAs of the gender opposite to that of the current one, i.e., 10.2 per-
cent of students with a female TA responded that male TAs are more
accessible outside of class, as opposed to 5.4 percent who associated this
trait with female TAs, whereas 8.9 percent of students with a female TA
indicated that female TAs are more accessible, compared with 1.8 percent
who thought male TAs were.

This finding resonates with the previously described belief that the
current TA is (or that previous TAs of a particular gender are) not as avail-
able outside of class as students would like. Denying the possibility that
the current level of accessibility is common, students may associate their
dissatisfaction with a particular TA gender and further assume that TAs of
the opposite gender must behave differently, i.e., be more accessible.

Summary and Conclusion

We first synthesize a selection of findings and then review implications for
program supervision and remaining questions that need to be investigated
in future studies.

1. It has been shown that students of German at the University of
WisconsinMadison do indeed hold gender-based biases about their
TAs. Moreover, when looking at the entire sample population, these
biases appear to follow stereotypical patterns. Female TAs are associ-
ated more strongly with empathic issues and the use of cooperative
learning techniques (e.g., pair work). Male TAs are viewed as open to
the use of humor (by both teacher and students), self-confident if also
intimidating, and more likely to make the class challenging.

2. Among demographic variables, the following features tend to yield
statistically significant differences in bias: the last grade in a German
course at the University of WisconsinMadison, the number of male
TAs a student had experienced, the number of female TAs a student
had experienced, the gender of the student, the level of enrollment,
and the gender of the student's current TA.

It must be noted that the 50 items under investigation in the cur-
rent study do not represent all possible issues on which gender bias
may occur. The distribution of significant findings by demographic
variable might differ if other areas were investigated.

3. As far as the degree of bias is concerned, we have identified certain

1 4
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demographic groups that tend toward greater and lesser gender
neutrality.

Good students appear more gender-neutral than weaker students,
whereby better students gravitate toward female TAs and poorer
students toward male TAs. These differences play themselves out
primarily in the domain of emotions and empathy.

Female students seemed to hold stronger biases (mostly in favor of
female TAs) than did their male counterparts. Similarly, currently
being taught by a female TA was associated with greater degrees of
bias than currently having a male TA.

Students in the first year tend to hold greater gender biases than
their second-year peers. Although it is tempting to link the vari-
ables of level of enrollment (year) and age, there may be only a
superficial connection. Other circumstances, such as the need to
adapt to the pedagogy of a foreign language program and initial
contact with the target language and culture, may well come into
play when examining differences between first- and second-year
students.

The demographic variable of student age was also examined,
although not reported on here. The subjects were divided into
three age groups: younger than 23 (traditional college age), 23-34,
and 35 and older. The oldest age group (35 and older) consisted of
only 3 subjects so that an analysis by age did not seem meaningful.
Interestingly enough, the oldest group responded 100 percent
gender-neutrally on all 50 items. The role of student age with
regard to gender bias thus holds promise for further research, per-
haps with a subject population in which older students are more
prevalent.

4. Common demographically derived gender biases about male TAs
include the following:

Weaker students tended to favor male TAs in terms of making
them feel more comfortable in class, understanding when they
have personal problems, grading fairly, and being the type of TA
they want to sign up with. In sum, weaker students appear to
establish a strong empathic connection with male TAs. The oppo-
site seems to be true for better (A, AB) students, of whom nearly
half (47.8 percent) found male TAs intimidating.
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Students who had never been taught by a male TA tended to asso-
ciate the following behaviors with female TAs: being prepared and
organized; generally calling on students often; and being con-
cerned with the students' grades. Students who have been exposed
to a male TA associate all of the above traits more strongly with
male TAs.

Students of both genders, with the trend more pronounced in
female students, considered male TAs more likely to use or tolerate
humor in class. A large percentage (30.9 percent) of female stu-
dents felt that male TAs dominated the speaking floor to the exclu-
sion of students.

Both first- and second-year students indicated that male TAs were
more likely to make the class challenging.

In sum, the following characteristics were recurrently associated
with male TAs: criticizing female and male students equally (while the
data at hand do not directly allow for this conclusion, one may specu-
late that female TAs are sometimes suspected .of timidity in criticizing
female students); making the class challenging and/or being con-
cerned with students' grades; being more self-confident; incorporating
humor; and dominating the speaking floor. These findings fit quite
well with the initial perceptions of male TAs that emerged in the
responses of the general subject pool. As described earlier, traits that
would indicate gender biases in the area of empathy and personal rela-
tions, in general, have been associated with female TAs. However, the
group of weaker students held distinctly different biases in these areas.
On an interpersonal level, they related much better to male TAs.

5. Common demographically-derived gender biases about female TAs
include the following:

On an interpersonal level, very good students (A, AB) related to
female TAs much better than to their male counterparts. They also
felt less intimidated by female TAs and expressed a desire to sign
up with them.

The more female TAs a student had had, the more likely this
learner was to associate pair work with female TAs. Increased expo-
sure to female TAs also tended to contribute to the belief that
female TAs are more likely to call on and praise male and female
students equally. This perception is shared by first-year students as
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a group, even though they are less likely than second-year students
to have experienced more than one female TA.

Students of both genders agreed that female TAs are more likely
to make them feel comfortable in class and encourage pair
work. These biases were generally stronger in the female subject
population.

Male students were more likely to perceive female TAs as dominat-
ing the speaking floor. This bias was opposite to that of female
students. In general, students of both genders tended to view TAs
of the opposite sex as reluctant to relinquish the floor. Perhaps
male and female TAs modeled different, gendered discourse pat-
terns. Students of the TAs' sex would have been more likely to
share these patterns in their own discourse repertoires and may
hence have been more successful in participating in discursive
exchanges. Similarly, students tended to describe TAs of their own
sex as more organized and prepared. One may speculate that in
their judgment of these features, students applied gender-marked
criteria. For example, male and female patterns of organized pre-
sentation and coherent or cohesive discourse may differ. Also, the
extent to which characteristics such as spontaneity and flexibility
are seen as assets or liabilities may vary between males and females.

In sum, the evaluation of discourse structures (turn-taking,
keeping the floor) and organization and preparedness may follow
gender-specific criteria that render learners more attuned to and
consequently more appreciative of TAs of their own gender.

If these assumptions are true, then females appear less adaptable
to male discourse patterns than vice versa. They noted more strongly
that TAs of the opposite sex keep the floor too long and that TAs of
the same sex are more prepared and organized.

6. Finally, we review several phenomena that manifest themselves in the
form of gender biases but that quite possibly stem from unrealistic
expectations of the TA. Students may fail to view classroom situations
that they consider dissatisfying as a reflection of real and quite unal-
terable constraints. Instead students may transfer their perceptions of
instructional shortcomings to the realm of (TA) gender.

One such issue is the TA's accessibility outside of class. Students,
as a trend, perceived TAs of the gender opposite to that of their cur-
rent TA as more accessible outside of class. ver, students who
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had never been exposed to a female TA responded that they were
more accessible than their male peers. In view of the apparent lack of
experience, one must question on what students base the belief that a
TA of the sex opposite to the current one would be more accessible.
Quite possibly, students are dissatisfied with the degree of accessibility
they have experienced in their TAs and translate these concerns into
gender issues.

Similarly, one must wonder what leads students who have never
been exposed to a TA of a particular gender to attribute characteristics
and classroom behaviors to TAs of that gender. A likely assumption is
that students are dissatisfied with their current TA and, unwilling to
ascribe what they are experiencing to common practice, interpret it as
an issue of TA gender.

Further Questions

The current study has opened numerous questions that might be
addressed in future research. These are explored in the following conclud-
ing section.

1. Foremost, it is necessary to underscore again that the chi-square tests
applied in this study reveal relationships of an associative rather than a
causal nature. Hence, we cannot conclude that the demographic vari-
ables that have been examined caused any of the observed instances of
gender bias. Although the previous discussion has speculated on pos-
sible causes for some of the findings, further research is needed to
investigate the causes of the relationships that the analyses presented
here have uncovered.

2. Understanding our students' perceptions of the classroom and the
teacher is certainly important. It helps us prepare our TAs better in
various ways: (1) We can validate their observations of gender bias
about them. (2) We may guide them in identifying which students are
more likely to hold gender biases and the shapes that these biases may
take. (3) We can aid them in identifying instances of miscommunica-
tion as gender-based, when appropriate.

However, before we can recommend any changes in behavior on
the part of the students or teachers, we must explore more deeply the
causes of the gender bias, realizing that the academic experiences and
demographic features of the students may account for only part of the
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picture. We must now progress to actual observations and analyses
(videotaping, transcripts, interviews, etc.) of classroom behavior, ide-
ally on a longitudinal basis. Until such studies have been completed,
we cannot separate truly biased perceptions by the students from
accurate reports of actual interactive patterns and TA behaviors. Our
subsequent tasks as program coordinators would differ, depending on
whether we are supposed to "mend inaccurate perceptions" on the
part of the students, address inequitable or otherwise pedagogically
inadvisable behaviors by TAs, or train students and TAs to use and
appreciate a variety of interactive and discourse patterns.

3. Although we have seen that certain demographic variables are more
likely to yield subgroups with widely different biases than others, we
have yet to determine how the interplay of these variables affects bias.
Most important, we must still resolve how to deal with instructional
settings in which certain demographic variables are concentrated, e.g.,
class sections in which the students of a single gender constitute a dis-
tinct majority. The gender balance among the students themselves
may affect how they relate to an instructor of either gender.

4. The question of how variables intersect extends beyond the students
to instructors themselves. Specific issues include:

Do native-speaker status and/or the perception of gender roles
within the target culture combine to yield varied patterns of bias?
For example, if in the target culture, whether in reality or in the
view of the learners, certain gender roles are prescribed, will stu-
dents be more likely to transfer these onto native-speaker than to
non-native-speaker teachers? Or will students view their native and
non-native teachers as equally bound by gender roles in the target
culture? Or, yet, will students draw on their own culturally condi-
tioned beliefs about gender roles and use them in their judgment
of the target language culture, and its representative, the TA?
Durham (1995), for example, discusses how American students of
French apply an ethnocentric (i.e., American) reading to Capretz's
French in Action (1994).

Does professional status influence the perception of gender roles?
In other words, do the patterns of gender bias observed for TAs
hold true for members of the faculty also, and if so, in all demo-
graphic student groups? Are certain types of students more willing
to relinquish gender-biased attitudes toward faculty than others?
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Can faculty status deflect gender bias partially or even totally?
Reports such as the one by Sandler (1993) imply it cannot, at least
in general terms. However, there may be different degrees of bias
directed at members of the faculty than at TAs.

Is gender bias totally or partially dependent on the age of the indi-
vidual about whom the bias is held? We have observed that older
students tend to be more gender-neutral. The question now asks
whether this observation works both ways, i.e., whether students
are less likely to perceive older teachers (TAs or faculty) according
to gendered preconceptions. Job market conditions and family
responsibilities, among other factors, have led to an older cohort
group of TAs in the Department of German at the University of
WisconsinMadison. The question of the impact of the age of
the TA on students' perception is, consequently, of greater interest
that it might have been in the past.

Finally, it would be interesting to investigate how and to what
extent different personal characteristics contribute to the percep-
tions that students have of their teachers. To which of any number
of features (gender, age, status, nationality, etc.) do students
respond most, to which least, and in which ways?

In sum, this paper has attempted to expand the notion of changing
demographics to the other side of the classroom discourse equation, the
teacher. Although the demographically based analyses of students' responses
allow for at least a limited prediction of how changes in the student popula-
tion may affect students' gender biases, the focus was on the teacher.
Conceding that the findings can be related directly only to the sample pop-
ulation and that the 50 items in the questionnaire hardly represent an all
inclusive inventory of classroom issues, it has been shown that there are
indeed associations between TAs' gender and students' perceptions.

The demographics of our teaching staff are changing: more females
enter the profession, the average graduate student is getting older and/or
remains a TA longer, and lower-level language classes are increasingly
taught by graduate students or non-tenure track staff. Hence, research
must address how various teacher characteristics affect classroom interac-
tion. This study should be seen as an initial contribution to the more
extensive investigative efforts that are necessary to define these issues more
closely.2
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Notes
1. Although students register long before the assignment of TAs to sec-

tions is made, there are numerous cases each semester of students who
change sections to study with a particular TA.

2. The author wishes to acknowledge the invaluable support of the
UWMadison's Center for Testing and Evaluation, particularly its
director Al Cohen and statistician Christine Malecki. Without their
assistance, this paper would not have been possible. She would also
like to express her most sincere thanks to Judith Liskin-Gasparro, the
editor of this volume, and Sally Sieloff Magnan, the series editor, who
spent numerous hours in assisting the author in improving this paper.
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APPENDIX

The Questionnaire

Identify yourself only according to these categories:

A. I am 0=male 1=female

B. My current teaching assistant is 0=male 1=female

C. I have had # (mark below) male teaching assistants.

0=0 1=1 2=2 3=3 or more
D. I have had # (mark below) female teaching assistants.

0=0 1=1 2=2 3=3 or more
E. Currently, I am enrolled in German...

0=101 1=102 2=203 3=204

F. My age is... 0=23 or younger

1=24-34 2=35 or older

G. My last course grade in German at LTW was...

0=none 1=A,AB 2=B,BC 3=C 4=D

Please use the following scale for each item:

1 2 3 4 5

females females no males males
much slightly difference slightly much
more more more more

Female/Male teaching assistants of German ...

1. ...make me feel more comfortable in class.

2. ...are more understanding when I have problems with German.

3. ...are more understanding when I have personal problems.

4. ...are more accessible outside of class (office hours; before and after
class).

5. ...are more willing to deviate from a schedule or plan.

6. ...are more concerned with students' individual needs.
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7. ...are more concerned with students getting good grades.

8. ...are more likely to intimidate learners.

9. ...act more enthusiastic in class.

10. ...are more likely to be humorous in class.

11. ...are more tolerant of students making jokes in class.

12. ...are more concerned with controlling students' behavior in the
classroom.

13. ... call on students more frequently.

14. ...praise students more frequently.

15. ...criticize students more frequently.

16. ...are more likely to call on female and male students at different
rates.

17. ...are more likely to praise female and male students at different rates.

18. ...are more likely to criticize female and male students at different
rates.

19. ....are more likely to speak more themselves (as opposed to letting
students speak) in class.

20. ...are more likely to encourage pair work.

21. ...are more likely to encourage group (3 or more participants) work.

22. ...are more likely to welcome students' comments and questions in
class.

23. ...give more homework.

24. ...are more likely to make the class challenging

25. ...are more concerned about students being grammatically accurate.
26. ...are more concerned about students learning and using many new

words.

27. ...are more concerned about students learning and using many new
grammatical forms.

28. ...are more concerned about students being fluent, i.e., that they
speak or write at a good speed.

29. ...explain grammar in more detail.

30. ...explain grammar more clearly and understandably.
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31. ...spend more time discussing cultural issues.
32. ... are more concerned with correct pronunciation and intonation.
33. ...focus more on how to speak German.

34. ...focus more on how to write German.
35 ...focus more on how to read German.

36. ...focus more on how to listen to German.

37. ...use more visual aids (pictures, overhead, chalkboard).
38. ...show more videos and play more tapes and CDs.
39. ...are more likely to use texts from real German magazines and books.
40. ...are more likely to use games and unusual teaching tools or methods.
41. ...are stricter graders.

42. ...are fairer graders.

43. ... are more likely to make me feel successful in German.
44. ...are more likely to make me enjoy studying German.
45. ...have a better grasp of German themselves.
46. ... are better organized and prepared.
47. ... have more self-confidence.

48. ...are generally more effective language teachers.
49. ...are generally more enjoyable language teachers.
50. ...are the type of teaching assistant I try to sign up with.




