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ABSTRACT

This thesis investigates how the Japanese schools and teachers accommodate to
meet the needs of JSL (Japanese as a Second Language) children and their parents and
how JSL children and their parents meet the expectations of Japanese schools and
teachers. First, it analyzes how Japanese schools and teachers manage JSL children.
Second, it investigates what the lives of seven JSL children in Japanese schools
through interviews with their parents, language teachers, and homeroom teachers.
Lastly, the needs of teachers, JSL children, and their parents are discussed in relation
to whether their needs are met respectfully. The data were colleted through multiple
methods including observation at school, interviews, and documents. Fieldwork was
conducted in K city which is located in the southern part of Japan.

Chapter 4 presents the case studies and the findings of the fieldwork. Data
analysis was conducted through the lens of “accommodation without assimilation” in
Chapter 5. Recommendations for the schools, the parents, and the community
organizations to achieve the principle of “mutual accommodation” and a key element

of “hybrid-diasporic” identity are provided in the final chapter.
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CHAPTER1
INTRODUCTION

The number of JSL (Japanese as a Second Language) children in Japanese
schools' has been increasing in recent years in response to the 1990 amendment of
the Immigration Control and the Refugees Recognition Law. According to the
Ministry of Education, in 2001 there were 19,250 children who needed instruction in
Japanese language that were enrolled in the public elementary schools, 5,694 children
in the junior high schools, 1,024 children in the high schools, and 64 children in the
schools for special education. JSL students were from many different countries, but
most of those children were the returning descendants of Japanese immigrants to
countries in South America such as Brazil and Peru, in other words, Nikkeijin.

The education of JSL children has become a significant issue in Japan. Japanese
schools and teachers face the new experience of having increasing numbers of
students who do not speak Japanese as their first language in the classroom. The
teachers also struggle in their dealings with JSL children’s every day lives. Scholars
have introduced studies on language-minority children who enrolled in public schools
in Japan. However, most of these studies have been conducted in large cities like
Tokyo or other urban areas such as Toyota city where there are many Brazilian
workers who are employed by the Toyota automobile company. In those areas, the
population of non-Japanese nationals and their children is large and a few scholars

have studied about the circumstances of JSL children in school, community, and home.

1 This term is used throughout the thesis to mean “public schools in Japan.”
? Sellek (1997) defines Nikkeijin in Japanese refers to descendants of native Japanese who
emigrated abroad, but in the context of the issue of foreign migrant workers in Japan, Nikkeijin
usually refers to South American Japanese descendants mainly from Brazil and Peru.
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Nakanishi and Sato (1995) conducted research in the Tokyo area and interviewed with
children and their parents. They focused on children’s life in Japanese public school,
home and community. Kajita, Matsumoto and Kagasawa (1997) conducted research in
Toyota city which is known for its automobile factory and related industries. They
studied the Japanese school curricula for non-Japanese speaking children at
elementary and junior high school and as well as networking between school and
community there.

There are international schools, American schools, and Brazilian schools
scattered through certain urban areas, therefore, foreign children do not need to go to
Japanese school and they can receive education in their first language and continue
education that is similar to that of their native country. However, those cases are still
exceptional and language-minority children who reside in a small city have to go to a
Japanese public school because most cities do not provide ethnic schools. A study of
children living in the countryside and their school life has not been done by scholars
and existence of those children has not been understood by many people.

This paper investigates the circumstances of JSL children in public schools in
rural areas and explores what is actually going on in the schools and the problems that
schools, teachers, JSL children, and their parents are facing. The paper is divided into
six chapters: Chapter 1 introduction, Chapter 2 literature review, Chapter 3 method,
Chapter 4 findings, Chapter S analysis, Chapter 6 recommendations and conclusion.
The study employed observation, interview, and document analysis to collect its data.
The research was conducted in K city, located in the southern part of Japan from April

18 to June 1 2003. Observation was carried out intensively in Sakura Elementary
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School and in Fuji Elementary School. Sakura Elementary School is the only school
that provides Japanese language classes to JSL children in K city. Fuji Elementary
School is located close to K University and there are several language-minority

children whose parents are international students enrolled at the university.

Statement of the Problem

In the Japan of the 1990s, companies in the industrial arena needed to hire cheap
labor from other countries because Japanese leaders had begun to face the fact that
theirs was a rapidly aging society and those willing and able to do manual labor were
decreasing in number. Since that time, the Japanese social structure has been changing
dramatically due to the recently revised regulation concerning Immigration Control
and Refugee Recognition. It permits second and third generation Latin Americans of
Japanese descent to engage in unskilled labor legally in Japan. Newcomers, mainly
Nikkeijin, the descendents of Japanese immigrants from Brazil and Peru, come to
Japan to earn money to support their families that are still living in their home country.
However, many foreign workers bring their families and spouses over to Japan and
their children have started attending Japanese public schools without having learned
the Japanese language.

In recent years, the Japanese public school system has absorbed a large number
of JSL children of different cultural and religious backgrounds into its mainstream
programs. These children, who include children of recent immigrants and Japanese
children who were born and/or raised abroad, have had to face a number of hurdles in
acquiring a Japanese education and negotiating their own unique cultural and national

identity. This problem is becoming more critical as many teachers do not have the
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skills or curricula to address the needs of these students.

This issue is of cultural importance as these non-native speakers are, in a sense,
being forced to live between two worlds. The education system demands that JSL
students learn Japanese, but the students’ home life requires them to operate with a
different linguistic and cultural framework. This situation is further complicated by a
system that encourages Japanese teachers to create “Japanese students” by
encouraging and often requiring non-native speakers to adopt the Japanese language
and dominant cultural markers of Japanese society. Japanese schools and teachers
tend to focus their efforts on teaching Japanese language and school culture so that
JSL children can adjust themselves to the schools. However, in this process of
adjustment (acculturation), children are losing their native language and culture, and
in so doing, these children might loose their cultural identity and their self-esteem in

the process.

Purpose of the Study

The purpose of the study is to first investigate the lives of JSL children in
Japanese society and school, and how Japanese schools have been providing an
environment and curricula to meet the needs of those children and, second how JSL
children and their parents accommodate the Japanese teacher’s expectations. The
study also looks at the problems and needs of Japanese teachers, JSL children, and
JSL children’s families. This study focusés on a small city in southern Japan that I
will call K city. K city is my hometown and I have connections and access to schools
that I otherwise would not have. In addition, studies of JSL children living in the less

populated areas have not been done by scholars. Many Japanese people are not aware
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of the existence of JSL children in the smaller cities. The study will give suggestions

and recommendations for achieving a principle of mutual accommodation.

Research Questions

This thesis and the orientation of the research will focus on the ways in which
the Japanese educational system and its instructors incorporate or exclude curricula or
ideas that promote multicultural understanding and appreciation. The research asks
how the experiences and backgrounds of JSL students are incorporated or assimilated

into mainstream public education. This study addresses the following issues.

¢ How do schools and teachers manage classrooms with the introduction of JSL
children?

e What is the life of JSL students like in Japanese school and society?

e What perceived needs and expectations do teachers, parents, and children have
in terms of education?

e Are the needs/expectations of the teachers and students met respectfully?

e How do school (teachers), home (parents), and community provide a good
environment in which children can express and appreciate their language and

culture?

Background and Beliefs of Researcher
I have unique experiences that led me to study JSL children in Japanese schools.
I am Japanese, but have naturally red hair, which is very unusual for Japanese people.

When I was a child, I used to be teased by other Japanese children because of my



bright red hair. Japanese children called me “Gaijin” (foreigner), and people pointed
and stared at me in public. Several times in junior high school and high school,
Japanese teachers called me to the teachers’ room and asked me whether I dyed my
hair purposely because coloring hair is not acceptable in most Japanese schools. I
remember that one teacher even pointed at me and called me “Yankee girl” in front of
all my classmates. In Japanese society, differences are mostly frowned upon.

Those with a different hair color, skin color, and eye color, stand out among
Japanese children. I was always left with questions about how different my
experiences would have been had my teachers been equipped to deal with differences
among students. Because of the experience of being a minority in my own school and
society, I became interested in multiculturalism and a question rose in my mind. How
can people who have multiple differences in appearance and beliefs live together
peacefully and still respect each other’s differences? As I was studying
multiculturalism in Canada and the United States, the issues of foreign children who
have different appearances, different linguistics and different religious backgrounds in
Japanese schools were becoming a big concern. I assumed that those children might
be facing difficulties in Japanese schools that would be similar to my own. This paper
draws upon my background and experience to see from the perspective of the JSL
students. The goal of this thesis is to both understand the experiences of JSL students
in Japan and to ask how an appreciation of multiculturalism can be incorporated into
mainstream education in Japan. More specifically, how an appreciation of blending of
culture and identity can contribute to better understandings of cultural difference in

Japanese schools and society.



CHAPTER 2
LITERATURE REVIEW

This chapter introduces studies of JSL children at public schools in Japan and
describes the theoretical framework for the thesis paper. It also discusses the Japanese

culture as well as the characteristics of elementary schools in Japan.

Mineorities in Japan

Although Japan is often known for being a unitary state or homogeneous country,
Japan is not structured by one race and one culture. Japan is comprised of several
different minority groups. According to Goodman (1990), the largest minority groups
in Japan are the Zainichi Kankokujin, the burakumin, the Okinawans, and the Ainu.
The Zainichi Kankokujin in Japan are ancestors of Koreans brought to Japan during
occupation of Korea by the Japanese between 1910 and 1945. The burakumin are
described by Goodman as “descendants of the outcast class of the feudal period.” The
Okinawans in Japan are the inhabitants of the seventy-plus islands located between
the Japanese mainland and Taiwan. Although the origins of the Ainu are not clear, it is
generally accepted that they were in Japan before the Japanese themselves.
Tsuneyoshi (2001) introduces the term “oldcomer” meaning the foreign residents who
were led to Japan as a result of Japan’s colonial policies. Examples of these people
include the Koreans and Chinese in Japan.

There are also various new types of non-Japanese nationals in Japan called
“newcomer.” Sellek (1997) explains that “newcomer” usually indicates foreign
residents who began living in Japan during about the last fifteen years. It includes

returnee Chinese called Chugoku zanryu koji (war-displaced Chinese orphans), in
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other words, CJA (Chinese of Japanese ancestry), Indo-Chinese refugees, foreign
students, foreign trainees, Asian brides, and migrant workers including the Nikkeijin
(Japanese ancestry) and illegal migrant workers. Nikkeijin in the case of Japanese law
specifically refers to South American Japanese descendants mainly from Brazil and
Peru up to the third generation and their spouses.

The Chinese of Japanese ancestry are a fairly large minority. Goodman (1990)

explains the situation of CJA:

In the rush to escape the Soviet advance into Manchuria at the end of the Second
World War, many Japanese gave their babies and children into the care of
neighboring Chinese families. It was not until the normalization of relations
between Japan and the People’s Republic of China in 1972 that it was possible to
consider the repatriation of these Japanese, who had been raised as Chinese and
were now in their mid 30s. Those who could find relatives prepared to sponsor
them were allowed to come and live in Japan.

According to Kajita (1996), the Immigration Control and Refugee Recognition
Act in Japan provides that the government only accepts foreigners who acquire
special skills needed in Japan to fulfill such occupations as professor, diplomat, doctor,
and engineer. The revised law of 1990 created a new category of foreign residents, the
“long-term resident.” Nikkeijin are admitted to Japan on officially temporary visas
with a period of six months to three years. However, these visas can be renewed an
unlimited number of times, and the Nikkeijin can actually become permanent residents
in Japan (Tsuda, 1999, p. 688).

Sellek (1997) argues that there are several variables regarding the influx of

migrant workers and amendments of the law in Japan. During the period between the
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late 1980s and the beginning of 1991, Japan experienced severe shortages of labor. In
addition, the Japanese population is aging rapidly, and birth rate is slowing, and, many
young Japanese are no longer interested in manual labor. Tsuda (1999) explains that
by the late 1980s, the shortage of unskilled labor in Japan became a very severe issue
paralyzing many small and medium-sized firms.

There are a variety of types of foreigners who are admitted through the side-door
as de facto unskilled migrant laborers, and are assumed to be temporarily in Japan.
However, Tsuda (1999) states that the migration patterns of the Brazilian Nikkeijin
indicate that they will become permanent residents. He also argues that among the
Brazilian Nikkeijin who do not settle in Japan, a large proportion are becoming
circular migrants who shuttle back and forth between the two countries. He argues,
“Migrants bring their spouses and children with them for their second or third sojourn,
indicating their intention to remain in Japan for an extended period this time around”

(p.707).

Backgrounds of Children

Due to the influx of foreign workers, Japanese schools also host minority
children who have linguistic and culturally different backgrounds. “Oldcomer”
children were born and raised in Japan and they speak Japanese, use Japanese names,
and behave like most other Japanese citizens. In another words, they have assimilated
into Japanese society and are not distinguishable from their peers in Japanese society
and schools.

In contrast to the “oldcomer” children, “newcomer” children attend Japanese

schools without having learned the language, Japanese culture, and school customs.
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Ota (2000) defines “newcomer” children as those who have arrived in Japan recently,
who were born and raised abroad, and who do not acquire Japanese as their first
language. CJA children were the first group of “newcomer” children in 1970s.
Indo-Chinese children started to come to Japan in the 1980s, and Nikkeijin children
from Brazil and Peru began arriving in Japan in the 1990s.

There is another group called the kikokushijo (Japanese returnee children).
Kikokushijo are defined as “children-whose parents have been posted abroad by their
companies, banks, or ministries (or have worked for foreign companies outside
Japan)-have returned to Japan to complete their education” (White, 1987, p. 175).
Although they are Japanese nationals, they sometimes need assistance for Japanese
language and adjustment to school because of the absence from Japanese schools.

Due to the language barrier and unfamiliar culture, some children attend ethnic
schools such as schools for Americans, Germans, French, Indonesians or they may
attend an international school. Regarding Nikkeijin children, there are several
Brazilian schools founded in areas where the Brazilian population is large. These
schools provide teachers and curricula from Brazil, and lectures in Portuguese
(Kawamura 2000).

JSL children are most concentrated in areas where medium and small industrial
factories are as the parents of these students may be foreign workers in the factories.
However, despite the concentration of these children in the industrial centers, some

have spread into almost every prefecture.
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Table 1 Number of JSL Children in Elementary and Junior High Schools by

Area

Prefecture Number of

Students

Aichi 2,192

Kanagawa 1,564

Shizuoka 1,524

Tokyo 1,351

Osaka 1,260

Saitama 826

Gunma 735

Source: The Ministry of Education (1997)

According to the Ministry of Education (2002), 19,250 children who enrolled in
Japanese public schools needed Japanese language assistance. While most of the
children were in the Japanese public elementary schools (12,468), the junior high
schools (5,694), the high schools (1,024) and special education (64) had descending
numbers of students. In 2001, 5,296 schools throughout Japan had JSL children as
students. These included 3,242 elementary schools, 1,734 junior high schools, 272

high schools, 48 schools for special education.
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Graph 1 Number of JSL Children
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Source: The Ministry of Education (2002)

Graph 2 Number of Schools that Have JSL Children
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Source: The Ministry of Education (2002)
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The Ministry of Education does not categorize JSL children by their nationality
but rather by their first language. In 2001, there were 65 different languages that
children spoke as their first language. The most spoken languages among those
children were Portuguese, Chinese, and Spanish. 7,518 children spoke Portuguese,
5,532 children spoke Chinese, and 2,405 children spoke Spanish as their native
tongue. Other languages that JSL children use are Filipino, Vietnamese, Korean,
English, among several others (The Ministry of Education, 2002).

Tsuda (1999) indicates that a number of the Brazilian Nikkeijin have already
decided to settle permanently in Japan, while the number of repeat migrants continues
to remain steady after increasing during the first few years of migration. The length of

stay of “newcomer” children in Japan obviously depends upon their parents.

Educational Law

The Ministry of Education upholds a basic principle that foreign children and
Japanese children be treated equally. The twenty-sixth article of the Japanese
Constitution mandates that all people who are capable have a right to receive an
education. Section two of the constitution requires all people with children to ensure
their children receive an education. The compulsory education offered in Japan shall
be free.

These articles are for Japanese nationals and do not mention a right or duty for
non-Japanese nationals. Generally, although compulsory education is not legally
required of foreigners, if non-Japanese national parents wish to send their children to
Japanese public elementary schools and junior high schools, the board of education

should permit their request. Non-native children who are permitted to go to Japanese
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schools and other Japanese children must be treated equally. School fees are free and

children receive books for free (Ota, 2000, p. 25).

The Ministry of Education
The Ministry of Education started developing a JSL curriculum in 2001. The

outline of measures by the Ministry of Education to assist non-native students is as

follows:

1. Designation of schools that they cooperate with educational research on foreign
children.

2. Additional instructors for Japanese language guidance for foreign children.

3. Creation and distribution of teaching materials of Japanese instruction.

4. Goals for instructors of foreign children.

5. Training for teachers specializing in non-native student education.

6. A policy and distribution of instructional data on foreign child education.

7. Goals for Japanese language classroom for foreign parents and children.

8. Procedures for entering Japanese school.

Source: Kajita, Matsumoto, Kagasawa (1997)

Schools in Japan

Schools have been dealing with JSL students by trial and error. When Japanese
schools began receiving “newcomer” children, elementary schools in Japan were not
prepared to accept children who did not speak Japanese as their first language. The
first thing that schools were concerned about was to provide Japanese language

classes. According to Ota (2000), Japanese teachers were concerned that they would
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not understand regular classes if they cannot speak, read, and write Japanese and that
they would not adjust to Japanese school life.

Each school has provided a unique program and curriculum to meet the needs of
JSL children such as a Japanese language class, assigning of Japanese language
teachers, and preparation of Japanese language textbooks. If the school does not
provide any accommodations, children must commute to a school that will provide a
Japanese language class or a homeroom teacher may give supplementary lessons
during lunchtime or after school. Most JSL children attend classes in a regular
classroom with other Japanese children and a teacher gives additional explanation
when needed.

According to a survey conducted by the Ministry of Education (1992), 89.7% of
elementary schools and 84.1% of junior high schools among 1,437 elementary
schools and 536 junior high schools responded that teachers do not provide any
special treatment, and they provide the same curriculum that the Japanese children
receive. However, they sometimes give additional explanation when children need it
and teachers sometimes provide private instruction with Japanese language assistance
depending on classes. 39.7% of elementary schools and 38.0% of junior high schools
answered that, teachers pull out students from some classes and give Japanese
language instruction and teachers provide lectures only for JSL children in some
classes. 1.9% of elementary schools and 3.3% of junior high schools responded that
schools arrange a classroom consisting of only JSL children.

Several schools have special curricula and programs for JSL children. Kyotenko

is a school that gathers JSL children for a certain fixed period and provides intensive
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Japanese language instruction. Centre school is a school that is set up in certain areas
and provides Japanese language classrooms. The school accepts JSL children who
need Japanese language assistance from neighbor schools and JSL children commute
to a Japanese classroom either in the morning or in the afternoon for the entire

semester (Ito, 1999, p.38).

Japanese Language Class

Some schools provide a Japanese language class for JSL children. The main
intention is to help children acquire Japanese language so that they can follow a
lecture in a regular class. Another objective is to help children adjust to their Japanese
school lives and society at large.

Ito (1999) states that the common instruction styles used for JSL children at
Japanese schools are “pull-out” and “team teaching.” “Pull-out™ instruction is to pull
out children who need Japanese language assistance from a regular classroom and
provide Japanese language instruction. With “pull-out” teaching, children are tracked
by their Japanese language level. Most Japanese elementary schools and junior high
schools pull out JSL children from kokugo class. Duke defines kokugo as “the
national(koku) language (g0)”(1986, p.51). They tend not to pull out children from
music, physical education, and drawing and manual arts classes because children can
participate in these classes relatively easily.

“Team teaching” consists of two teachers managing a class together. “Team
teaching” tends to be applied to kokugo, mathematics, and social science classes. A
Japanese language teacher explains subject matter to JSL children while the

classroom teacher conducts regular class. This strategy aims to assist subject matter
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learning by providing Japanese language assistance concurrently with the lesson.

“Visiting” instruction is conducted when JSL children cannot attend a Japanese
language class. A Japanese language teacher who is assigned as an assistant, not as a
regular teacher, visits a school that has children in need of Japanese language support
(Ota, 2000, p.169).

Another objective of Japanese language education is to help JSL children adjust
to Japanese school lives. In order to expedite the adjustment of JSL students to
Japanese schools, Japanese schools have established special language classes, tutorial
services, and after-school programs. They have also issued Japanese language books
prepared for teachers such as “Japanese Language and Adjustment and Japanese for
Fun-for Foreign and Returnee Children.” As JSL children learn to read and write in
Japanese, “students also learn ‘correct’ (i.e. Japanese) habits of eating, dressing,
preparing for school, securing correct school supplies, using proper book bags and
labels; having correct posture, etc” (Finkelstein, 1997, p.112).

Sato (2000) criticizes the fact that Japanese language classrooms are isolated
from the mainstream of Japanese children. He introduces one school that has JSL
children, which provides a very effective curriculum with which both Japanese
children and JSL children can learn and work together. The Japanese language
teachers at the school named the classroom “World Children Classroom” instead of
“Japanese Language Classroom.” The reason that the teachers named this class
“World Children Classroom” was because the teachers thought they needed to provide
mutual environments and spaces for both Japanese and JSL children. Another reason

is that there is a hidden message that “Japanese Language Classroom” is a place

17



where those children who have lower achievement go and Japanese children might
feel that JSL children are different. In the “World Children Classroom,” there are
computers, stuffed animals, videotapes, and illustrated books, which are used as tools
for children to work together and learn from each other.

In the “World Children Classroom,” teachers apply student-centered instruction
instead of traditional teacher-centered strategies. By using the various tools mentioned
above, children make friends and create their own space.

Another characteristic of “World Children Classroom” is that they have
volunteer cooperators. University students or graduate students support the class.
Once a month, they discuss each student’s learning pattern and emotional condition
and they provide teaching materials that meet the needs of each child. The teachers

also evaluate their teaching methods and curriculum.

Characteristics of Elementary Schools in Japan

Several features of schools in Japan emerge by accepting “newcomer” children.
Japanese schools do not generally tolerate differences and teachers expect
“newcomer” children to behave identically with the Japanese children. One example
of “sameness” is that Japanese schools suggest that parents acquire the same school
supplies for their children. Japanese elementary schools hand out a list that children
have to prepare for school such as athletic uniforms, an athletic cap, slippers, a school
bag, chopsticks for school lunch, painting sets, a recorder, etc. It is not easy to prepare
even for Japanese parents, and it is harder for parents of JSL children who have never
experienced Japanese schools and are unfamiliar with school customs. A homeroom

teacher especially directs foreign parents to ensure their children bring the same
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school belongings (Ota, 2000, p. 193).

Japanese schools emphasize the principle of “groupism.” Tobin, Wu, and
Davidson (1989) introduce the term “groupism” (shuudan-shugi). Behaving the same
as others is one of the characteristics of Japanese schools. Ota (2000) points out that
even if children learned to speak Japanese, it does not mean that children will behave
like Japanese children. Japanese teachers work hard to make JSL children adapt to
school life and children are under pressure to behave like Japanese children.

JSL children face cultural gaps in many circumstances because they are not
familiar with Japanese school customs. Since Japanese pedagogy stresses the
expectation of children to be able to work productively and harmoniously in a
classroom, Japanese teachers usually, promote groups by dividing about 40 students
into smaller groups called han. According to White (1987), han is used for academic
and nonacademic class functions. For example, going to school and leaving from
school as a group, cleaning, and serving lunch as a group.

Ota (2000) conducted a survey on children’s behavior in class and in school of
homeroom teachers who have Nikkeijin children with more than one-year experience
in Japanese schools. When asked how the JSL students were coping with classes the
most common reply was that “They are doing fine” and “Their regular conversation is
good, they are accustomed to school lives, they are like other Japanese children, and
there is no problem” (p.206). For Japanese homeroom teachers, if JSL children can
behave like other Japanese children, teachers can treat them as they treat Japanese
children. Ota points out that although JSL children might not understand the content,

if they can behave like other Japanese children, the teachers judge them as good
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students. The JSL children are under the pressure of assimilation from both teachers

and peers.

Assimilation

Gibson (1988) defines assimilation as “the process whereby individuals of one
society or ethnic group are incorporated or absorbed culturally into another” (p.24).

According to Ota (2000), Japanese teachers realize the framework that Japanese
schools are for Japanese nationals when faced with JSL children. JSL children bring
their own values, behavior, and language to Japanese schools. Japanese schools accept
JSL children without altering the status quo of the Japanese school system itself. In
order to adapt to Japanese schools and in order to survive at school, children use a
strategy of “becoming Japanese” or “Japanized.” For example, children do not speak
their first language in front of Japanese children, and they also use characters to write
their name.

Ota (2000) criticizes the supposed fact that Japanese language education for
“newcomer” children is a tool to make JSL children assimilate into a Japanese school.
Historically, Japanese schools forced Korean children to assimilate into Japanese
society by having them speak Japanese and use Japanese names. In doing so, Japanese
hindered minority groups from maintaining their own language, culture, and ethnic
identity.

In the process of adaptation or acculturation, the students’ native language and
culture are treated as if they are either nonexistent, inconsequential, or simply an
obstacle to “newcomer” children. This enforcement of assimilation has possible

negative effects upon “newcomer” students such as identity crises or lower
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self-esteem. It is not unusual to find “newcomer” students insisting that they are not
“gaijin” (foreigner) but Japanese, thus, they tend to lose pride in being themselves.
For example, Tsuda (1999) noted that a number of Japanese teachers as well as
Japanese-Brazilian parents make comments that the Nikkeijin children sometimes hide
their origins at school. They attempt to ethnically define themselves as if they were
true Japanese children. Some are even embarrassed when their parents are invited to
school and speak Portuguese in front of their Japanese classmates. After several years,
many children end up thinking, speaking, and acting like Japanese. The result is rapid
cultural assimilation that affects not only individual personality and behavioral
patterns, but ethnic identity and self-esteem as well. Many younger foreign children
end up believing themselves as completely Japanese and come to identify exclusively
with Japan. They sometimes even tell their parents that they are “Japanese.” Nikkeijin
parents worry about the negative consequences of serious linguistic, educational, and
adaptational problems as well as identity crises if their children are suddenly forced to
return to their home countries (Tsuda, 1999, p.710).

Margaret A. Gibson (1998) introduces the theory of “accommodation without
assimilation.” According to her, one of the minority groups in the United Sates, Sikh
immigrants, uses this strategy to maintain their language and culture while
accommodating to be successful in the new culture. Parents advise their children to
acquire the skills and credentials necessary for competing in mainstream society;
however, they warn children at the same time to do nothing that would shame their

families.
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Japanese Teachers

According to a survey that was conducted by Tokyo University of Foreign
Studies, more than 70% of schools that have foreign children have regular teachers
who have never received training in multicultural education or training in teaching
Japanese for working with these children. About 20% of schools have part-time
teachers or visiting teachers from the board of education, and less than 1% of schools
rely on volunteers. The average length of the work experience of teachers who work
with foreign children is about 16 years, but of those 16 years, only 1.9 years for male
teachers and 2.3 years for female teachers are in the area of teaching Japanese.

Japanese elementary school teachers promote the principle that elementary
schools provide a group-oriented environment that requires children to work together,
to adjust their words and their performance to goals of collective harmony, and to
develop forms of self-expression that promote group as well as individual efforts. The
typical Japanese teacher is not comfortable with educational and social initiatives that
call attention to individual traits and characteristics, or to differences among and
between their students (Finkelstein, 1997, p.105).

Finkelstein (1997) states that among more than thirty teachers whom she has
interviewed, only one classroom teacher thought “... it was more important to help
Japanese students understand differences among children from different
countries. ...than to help the foreign students adjust into Japanese schools and

society”(p.108).
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Ganbaru
Tsuneyoshi (2001) explains, “The stress on effort, known as ganbaru, is also part

7 <«

of Japan’s latent curriculum.” Duke (1986) defines ganbaru as “persevere,” “endure,”
and “don’t give up.” He states that Japanese teachers carry with them into the
classroom the manner of ganbaru. One of the teacher’s responsibilities is to instill the
sprit of ganbaru into the students. Tsuneyoshi indicates that Japanese teachers
attributed differential academic performance to factors such as the lack of effort. The

remedy in these cases was to simply try harder. Children must improve study attitudes

and habits, and study harder and longer.

Hybrid-Diasporic Identity

According to Sato (2001), education in the post-nationalism era needs to aim to
create citizens who have a “diasporic” not “cosmopolitan” identity. He defines
“diaspora” as pluralistic identity creation. He describes “cosmopolitan” as abstract
and ideal. Sato states that “diaspora” is when people create a new nationality that is
separate from any particular nationality due to globalization and trans-nationalization.
They build a cultural hybrid identity that is different from that of the cultures of their
home or of their residence. This means that people are able to build a pluralistic
hybrid identity that is not determined by a particular nationality. Sato further explains
“hybrid-diasporic” in that individuals live not only in a framework of a nation but
individuals live also as a member of Asia, as a global citizen, or as an individual.
Individuals live pluralistically in areas such as nations, Asia, and the global world

(p.32-33).
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Figure 1 Hybrid-Diasporic Identity

Global Citizen

Nation Asian

Individual

Source: Sato (2001)

Sato introduces a model of a CJA woman who created a “hybrid-diasporic”
identity. One school with many CJA students invited this woman to speak to the
students. She returned to Japan from China when she was twelve years old. She gave
a speech to the CJA children saying, “T have both a Chinese name and a Japanese
name and I am proud of living in two cultures.” After listening to her speech, some
CJA children began to introduce themselves by their Chinese name. They were able to
more toward creating new hybrid diasporic identities that indicated their Chinese and

Japanese roots (p.145).

Future Directions for Multicultural Education

According to Sato (1997), “doka” (assimilation), “¢0g06” (integration), and

“kyosei” (to live together)® are necessary requirements during the process of reaching

3 Further discussion on this topic could include the definitions of descriptive terms and their
related paradigms. While a literal translation for “kydsei” would be “to live together,” the most
common dictionary translation is “symbiosis.” While the implied dependence of symbiosis does
not quite fit Sato’s theory, the term synthesis is brought to mind where a new entity is created as in
A+B—C. According to American heritage college dictionary, “Symbiosis” means a relationship of
mutual benefit or dependence. “Synthesis™ means the combination of separate elements or
substances to form a coherent whole.
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the ideal of multiculturalism in Japanese education systems. “Doka” as defined earlier
by Gibson, would refer to what happens when an individual and/or a group is
absorbed into a majority group. This is represented as Culture of Majority Group (A)
+ Culture of Minority Group (B) — Culture of Majority Group (A) A+B—A. “Togo”
(integration) means that although the majority group may respect different cultures,
they retain their distinct culture: A+B—A+B. Sato also argues that “/0g6” causes
“bunrishugi” (separatism). He explains that “bunrishugi” occurs when certain classes
for kikokushijo and JSL children are held in addition to mainstream educational
curriculum. In doing so, the mainstream asks the minority to concede their cultural
traditions and beliefs by expecting students to assimilate in the rest of their classes.
The third prong, “kydsei” means to treat cultural differences as an opportunity of
mutual enrichment. The majority group and minority group change their culture and
create a new culture in order to coexist: A+B—C. However, Sato argues that it is
almost impossible to change the culture of the majority group and minority group to
form a completely new culture, therefore he introduces the formula A+B—A’

meaning that the majority group changes itself when a different culture is introduced

(p.277).°

* Throughout this thesis, the translations from Japanese are my own. Adjustments were made in
keeping with the meanings and sense of the original texts.
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CHAPTER 3
METHOD

This chapter focuses on the method used to study JSL children in Japanese
public schools. Due to the nature of the research questions, qualitative in-depth
interview, observation, and document analysis method were employed in this

research,

Participants

Participants were Japanese language teachers, homeroom teachers, and parents
of JSL children. I obtained a list of eighteen JSL children who registered in the
Japanese language class at Sakura Elementary School in 2003. Five children were
enrolled in junior high schools and thirteen children enrolled in elementary schools. I
expanded the pool of participants to include parents of the JSL children, homeroom
teachers of the JSL children, and Japanese language teachers of the JSL children.
There are three types of groups of JSL children living in K city. CJA (Chinese of
Japanese Ancestry) are Chugoku kikoku koji shijo (returnee Chinese orphan children),
returnee Japanese are kikokushijo, and foreign students are children who are not of
Japanese ancestry. Foreign children in K city are typically of parents who are
international students at K University. They are planning to return to their country
after the stay of three or four years. Due to my research interests, I chose the third
group of children who were temporarily attending Japanese public elementary schools
and returning to their country. Since all five junior high school children were planning
to live in Japan for the long-term period, they were excluded as subjects.

The focal participants included one male and three female Japanese language
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teachers at Sakura Elementary School, three male and five female homeroom teachers
who have a at least one JSL student in their classroom at Sakura Elementary School,
Fuji Elementary School, and Midori Elementary School, and the eight families (10
parents). I excluded four parents because their children were not attending a Japanese
language class because they could communicate with Japanese and they had adjusted

to Japanese school.

Table 2 Number of Participants

Male Female Total
Japanese Language Teachers 1 3 4
Japanese Homeroom Teachers 3 5 8
Parents of JSL Children 2 8 10

The final focal students and their families met the three criteria of families
planning to stay in Japan for a short-term period, elementary school children who
need Japanese language assistance and parents who speak either Japanese or English.

The availability of parents for interview was the first factor to be considered for
choosing the focal students for case studies. The purpose of the study was to
investigate the daily lives of JSL children at Japanese public school, community, and
home and information that is more personal was needed for this study. Interview and
personal conversations with parents enabled me to get subjective information about
the children and families. Therefore, availability and accessibility became the primary
criteria for me to locate the focal students for case studies.

I chose five families. One each from China, Australia, Papua New Guinea, Egypt,

and the United States as focal participants in this paper. The children from China and
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Australia enrolled in Sakura Elementary School and attended a Japanese language
class every day from Monday through Friday. The children from Papua New Guinea
and Egypt enrolled in Fuji Elementary School and commuted to Sakura Elementary
School to receive Japanese language lessons. The children from the United States
enrolled in Midori Elementary School which is a located in residential area, and were
not receiving any Japanese language assistance. I also interviewed the four Japanese
language teachers and the homeroom teachers of the focal children. Daniel Wilson
(U.S.A) was chosen for meeting the other criteria while not having any Japanese
language assistance in order to highlight potential differences between his and the

other students’ experiences.

Table 3 Focal Participants of Case Studies

Country Name® Children HR Teachers | JL Teachers®
Australia Mrs. Smith Mark Mrs. S Mrs. K
John Mrs. N Mrs. K
China Mrs. Erdogan Mehmet Mr. T Mrs. K
Papua New | Mrs. Somare Mary Mr. B Mrs. Y
Guinea Christine Mrs. U Mrs. K
Egypt Mrs. Wahby Tom Ms. Y Mrs. Y

USA Mr.& Mrs. Daniel Mrs. K
Wilson

5 All of the names of schools and JSL children and their parents in this thesis were changed to
maintain confidentiality

¢ HR teachers: Homeroom teacher of JSL children and JL teachers: Japanese language teachers of
JSL children
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Research Design

The study employed qualitative research design. As described by Patton (2002),

Qualitative designs are naturalistic to the extent that the research takes place in
real world settings and the researcher does not attempt to manipulate the
phenomenon of interest (e.g., a group, event, program, community, relationship,
or interaction). The phenomenon of interest unfolds naturally in that it has no
predetermined course established by and for the researcher such as would occur
in a laboratory or other controlled setting. Observations take place in real-world
settings and people are interviewed with open-ended questions in places and
under conditions that are comfortable for and familiar to them (p.39).

This study employed qualitative research of JSL students at Japanese schools to
discover the nature of a person’s experience with a given phenomenon. According to
Patton (1990), qualitative data consists of direct quotations from people about their
experiences, opinions, emotions, and knowledge through interviews and detailed
descriptions of people’s activities and behaviors through observations. It also includes
excerpts and quotations from various types of documents. Hence, employing
qualitative design methods allowed me to discover the nature of JSL students’

experience within a given phenomenon.

Instrumentation

The instruments used in this study were three different interview questionnaires
for the Japanese language teachers, homeroom teachers, and parents of JSL children
respectively to obtain information on the school lives and home lives of JSL students
living in K city. Interview questionnaires include demographic questions and personal

questions to get information on JSL children, difficulties that they face, and their

29



behaviors in class (See appendixes 2, 3, & 4).

Interview questionnaires for Japanese language teachers include questions such
as; “Do you have a certification for teaching Japanese to JSL children?” “Do you
speak another language?” “What is the most difficult thing for you as a teacher of JSL
children?”

For Japanese homeroom teachers, for example, “How long have you been
teaching?” “How many times have you had a JSL student?” “What is the most
difficult thing in dealing with foreign children in terms of teaching and discipline?”
“Have your students experienced difficulties in adapting to Japanese food?”

For parents of JSL children, “How long have you been living in Japan?” “What
were your reasons for coming to Japan?” “What does your child do on weekends?”
“Does your child watch Japanese TV at home?”

A tape recorder was used for interviews with the parents of JSL children due to
the language difference. I conducted interviews with parents in English and one
parent in Japanese. Since for some parents, English and Japanese are not their native
languages, I assumed that misunderstandings may have occurred; therefore, I used a

tape recorder to reduce inaccuracies.

Data Collection

I received approval to conduct the study in Japan from the University of Hawaii
at Manoa Human Subject Office in April 2003. Data collection began in April 18 and
ended June 1, 2003 in K city, located in the southern part of Japan. Searching JSL
children living in K city through the Internet, I found that Sakura Elementary School

had been providing a Japanese language class for children who needed Japanese
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language assistance. I wrote an electronic mail to the school and asked about school
programs and children attending the classes. I also made a phone call to the school to
get permission to observe classes.

I introduced myself and explained the purpose of the study. The teachers seemed
to be very interested in my study and they gave me permission to observe the school,
their classes, and children. They also suggested I return to Japan to observe a
ceremony for JSL children on April 18 because it was good chance to meet all the JSL
students and their parents. Japanese school begins in April and the school was
planning to hold a welcoming ceremony for children who were going to attend a
Japanese language class. I was very surprised to find out that the teachers were very
helpful to my study because I have heard that many graduate students who wanted to
study Japanese schools were denied the opportunity to observe a class and could not
conduct their study.

I went back to Japan in April to participate in the welcoming ceremony at Sakura
Elementary School. In that ceremony, several guests were invited such as a member
of the board of education, a representative of the PTA and teachers from Fuji
Elementary School. I met all the parents of JSL children and introduced myself as a
researcher. I found that some parents could speak Japanese and English but some
parents mainly from China could speak neither Japanese nor English. However,
Sakura Elementary School invited a volunteer Chinese interpreter for the Chinese
parents and Chinese parents could understand what the Japanese teachers were saying.
During the ceremony, Japanese teachers and parents of JSL children except Chinese

parents were having difficulties communicating with each other. I offered to help
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them as a voluntary interpreter or translator while staying in K city.
I expanded the pool of participants by using snowball sampling. Patton (2002)

states what snowball sampling is,

This is an approach for locating key informants or critical cases. The process
begins by asking well-situated people: “Who knows a lot about_ ? Whom

should I talk to?” By asking a number of people who else to talk with, the
snowball gets bigger and bigger as you accumulate new information-rich cases
(p. 237).

For example, a Japanese language teacher introduced me to a homeroom teacher
who had a JSL student in their class and I conducted observations at a regular class. In
another case, I met Mr. and Mrs. Wilson through Mrs. Smith and carried out an
interview with them. I could not have met Mr. & Mrs. Wilson without a connection
from Mrs. Smith because Wilson’s children were not attending at a Japanese language
class.

Observations, interviews, and documentations were employed as resources to
collect data. According to Patton (2002), each type of data collection has strengths
and weaknesses. Using a combination of different data collections compensates for

the weakness of one approach.

Observation

School
On the first day of fieldwork at Sakura Elementary School, I received approval to
study JSL children at the school from the school principal. I observed mainly in a

Japanese Language Classroom and Japanese language teachers’ room. The Japanese
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language teachers had teatime around 4:00 pm. They stopped their work and had
teatime together. I was invited to this teatime from Monday through Friday. I

observed the school all day including lunchtime, break time, and cleaning time. I went
to school around 8:15 am every day and observed Japanese language classes and left
school around 5:00 pm. I also received approval from one homeroom teacher who has
two JSL children in his classroom to observe his class at Sakura Elementary School.
Sakura Elementary School held an open house day.

Observation at Fuji Elementary School was also conducted every time
homeroom teachers and parents of JSL children asked me to interpret. I also observed
the school and classrooms on an open house day. Fuji Elementary School held the
open house day every once a month not only for the parents but also for people in the

community.

Home

I visited Mrs. Somare and Mrs. Wahby’s houses and I interpreted for the parents
and teachers when the teachers visit the homes.” Although Tom’s teacher did not visit
the home because the teacher sees Mrs. Wahby everyday when she picks up her son at
school, she invited the teacher and me for lunch where I could observe children’s
behavior at home. I conducted interviews with Mrs. Somare, Mrs. Wahby and, Mr.

and Mrs. Wilson at their homes.

7 Tsuneyoshi explains that home visits are when the classroom teachers set times to visit the
homes of the children to gain nsight into the home environment and to further communications
between the teacher and parents about the child’s education.
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Community

T observed JSL children at public places such as at a park and on a tram to learn
how JSL children behave and how Japanese react to JSL children. For example, I took
the same tram with Christine, Mary, and Tom when they went to Sakura Elementary

School.

Interviews

The informal conversational interview and the standardized open-ended
interview were employed in this study. Patton (2002) states, “The conversational
interview offers maximum flexibility to pursue information in whatever direction
appears to be appropriate, depending on what emerges from observing a particular
setting or from talking with one or more individuals in that setting” (p.342). He goes
on to say that, “In standardized open-ended interview, the exact wording, and
sequence of questions are determined in advance. All interviewees are asked the same
basic questions in the same order. Questions are worded in a completely open-ended
format” (p349).

The standardized interview was conducted with all participants. Before I started

the interview process, 1 asked all the participants to sign a release form.

Parents

Interviews with the parents of JSL children were done either in English or in
Japanese. I made a phone call to each participant and made an appointment to conduct
the interview. The interviews were conducted at a school, at K University, at their

house, or in public places. I spent at least 60 minutes with each participant. In addition,
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I taped interviews with most parents of JSL children. The interviews with two parents
were handled spontaneously when an audio tape recorder was not available.

When 1 was interpreting for the parents, the informal conversational interview
was conducted based on circumstances. For example, I spent time on weekends with

some families to help them go shopping, go to a hospital, or go to see a play.

Japanese Homeroom Teachers

Interviews with Japanese homeroom teachers were carried out in Japanese in
their classrooms after school. I planned about 60 minute interviews. Interviews with
Fuji Elementary School teachers were carried out on the open house day, May 15
2003. Since Fuji Elementary School teachers had teachers’ meetings every day after
school, it was difficult to ask them for lengthy interviews. I conducted abbreviated
20-minute interviews with two teachers. 1 interviewed the teacher from Midori
Elementary School in her classroom during lunch break time, however, the teacher
was very busy and requested a short interview, and I had to skip several questions.

Informal conversational interviews with some homeroom teachers were also

carried out when the teachers visited children’s homes.

Japanese Language Teachers

Interviews with Japanese language teachers were done in Japanese in the
Japanese language teachers’ room. They lasted between 30 minutes and one hour.

Informal conversational interviews were conducted when I had teatime with
Japanese language teachers at a Japanese language teachers’ room. Teatime

conversations gave me access to the teachers’ real intentions, deep thoughts, and ideas
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which were not acquired during the standardized interviews.

Documentation

Patton found “Records, documents, artifacts, and archives-what has traditionally
been called ‘material culture’ in anthropology-constitute a particularly rich source of
information about many organizations and programs. Thus, archival strategies and
techniques constitute part of the repertoire of field research and evaluation” (Hill
1993).

I collected documents such as students’ essays, data on JSL children, and

teaching materials from Sakura Elementary School and Fuji Elementary School.

The Role of Researcher

I describe my position as a participant observer. According to Merriam (1998),
the researcher’s observation activities are known to the group and participation in the
group is certainly secondary to the role of gathering data. Although the researcher
may have access to several people and information, the level of the information is
controlled by the group members that the researcher is observing.

I participated in schools as an interpreter or translator voluntarily for the teachers
and the parents of JSL children. When the teachers had an important message to
convey to the parents, they asked me to call the parents and tell them. The parents also
called me to deliver messages to teachers. Many parents could not read papers sent
from school and I translated them into English. Helping the teachers and the parents

established trust between us, and they seemed to be willing to support my research.
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Data Analysis

Data analysis was done by using data gathered from several sources such as field
notes from observations at school, home, and community. Notes and transcripts from
the interviews with the parents of JSL children, Japanese language teachers, and
Japanese homeroom teachers of JSL children, and documents from the schools were
also employed. Those data were compared and contrasted to answer the research
questions.

The interviews with the parents of the focal students were transcribed verbatim. I
did so with the rest of the structured and unstructured interviews only when I found
the talk had something to do with the research questions. For other parts of interviews,
I took notes only where I considered it necessary.

The case study of five families was presented by several themes such as family
backgrounds, JSL children’s life in Japanese Language Classroom and regular
classroom, Japanese teacher’s expectations of JSL children and their parents JSL
children and their parents’ expectations of Japanese teachers.

In this study, cross-case analysis was employed to discover emergent themes
related to “accommodation without assimilation” of JSL children at public schools in
Japan. Patton (2002) defines cross case analysis as grouping responses from different
people on the same questions.

Data analysis was carried out through the theory of “accommodation without
assimilation,” and examined how the Japanese teachers and schools accommodate the
needs of JSL children and their parents, how the JSL children and their parents

accommodate the Japanese teacher’s expectations, and what the obstacles are. The
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emergent themes arose from the five case studies by finding similarities and

differences.

Limitations

There were several limitations in this study. I could have gotten a deeper
understanding of the acculturation process of JSL children if I had spent more time in
the field.

There were language barriers in this study. One of the characteristics of JSL
children and their parents was diversity of their backgrounds. Since they do not speak
the same language, I chose Japanese and English as common languages in order to
conduct interviews. Although most of the parents I interviewed could speak either
Japanese or English, they might have had difficulties with expressing their thoughts,
feelings, and answering my questions in a second language.

Although I observed JSL children, due to the time consuming process required to
approve them, I did not include them as participants and I did not interview them. If I
had included JSL children as participants, I could have gotten a deeper understanding

of their feelings, thoughts, and insights.
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CHAPTER 4
FINDINGS

This chapter introduces the JSL children’s every day lives at Japanese schools.
The children’s difficulties, needs, and expectations will be demonstrated, as will those
of the Japanese language teachers, Japanese homeroom teachers, and JSL parents.

This chapter presents the case studies of five families.

The Geography of K City
K city is located in southern part of Japan and the population in 2003 was

555,116. The number of foreign residents registered in K city is 4,872. The largest
group of foreign residents is Chinese, followed closely by Filipinos; Koreans make up

the third largest group. The breakdown of ethic groups or nationalities is as follows:

Graph 3 Number of Non-Japanese Nationals Living in K City

Source: K prefecture (2002)



The Background of Foreign Children in K City

There were 151 foreign children enrolled in Japanese public schools in K city in
2002. Among these, there were 27 children who needed Japanese language assistance
at 17 public elementary schools and junior high schools in K city. Total number of
non-Japanese students went up 20.8 % between 2000 and 2001.

There are two types of groups of JSL children: One group is those whose parents
are planning to make a permanent home in Japan such as CJA and returnee Japanese
and the other group is those whose parents are planning to return home eventually.
CJA children are Chugoku kikoku koji shijo (returnee Chinese orphan children),
returnee Japanese are kikokushijo, and foreign students are children who are not
Japanese nationals. Foreign children in K city are typically of parents who are foreign
students at K University. They are planning to return to their country after a stay of
three or four years.

Fifteen different languages are spoken as first language among the 77 children

attending Japanese public schools in K city.
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Table 4 Number of JSL Children by Their First Language in K City

Language Number of Children
Chinese 40
English 10
Korean 7
Thai 3
Russian 3
Mongolian 2
Filipino 2
Arabic 2
Cambodian 1
Others includes Indonesian, Bengali, Hindu, Uygur, but not limited to 2

Source: K city kyoiku kokusaika suishin renraku kyogikai (2002)

Unlike cities in other prefectures where there is more uniformity among the JSL
students, the backgrounds of JSL children in K city are very diverse.

There are sixty elementary schools and thirty junior high schools in K city. JSL
children are currently enrolled in forty-two different Japanese schools including
elementary and junior high schools in K city. This number has fluctuated between 37

schools and 44 schools over the last five years.

Sakura Elementary School

Sakura Elementary School is the only school in K city that has been operating a
Japanese language program to help JSL children adjust to Japanese society and school
life. The school has been operating this program since June 27, 1990. Sakura
Elementary School is located in the center of K city where there are many business

offices as well as public buildings such as the city hall, a museum, and the public
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library. The school has over120 years of history and its school credo is to educate
children to have creative ideas, a generous heart, and a healthy body.

Sakura Elementary School is designated as a center-school by the Ministry of
Education for the years 2001 and 2002. A center-school is designed to meet needs of
JSL children and provide effective curricula in order to help them adjust to Japanese
school life and society smoothly.

Sakura Elementary School states that its intention as a center-school is to
research and study international education with schools and communities to promote
internationalization that respects and appreciates the uniqueness of kikokushijo and
foreign children. For example, Sakura Elementary School provides Japanese language
classes and counseling programs to meet the needs of JSL children and continues

researching materials and curricula to improve the school system.

Fuji Elementary School

Fuji Elementary School has several JSL students. While it is located close to K
University and most of the JSL children have parents who are students at K University,
Fuji Elementary School, however, does not provide any Japanese language classes or
special curriculum. Some Fuji Elementary School students attend Japanese language
classes at Sakura Elementary School but others do not because their parents think that

their Japanese proficiency is good enough to communicate.

Multicultural Classes

According to a survey conducted in K city, there are fifty-seven elementary

schools and twenty-nine junior high schools that are actually providing multicultural
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class activities in a classroom. The most common activity is English conversation,
followed by researching foreign countries and comparing their with Japan.

Every year, at the beginning of the first semester Sakura Elementary School
holds a welcoming party for JSL children attending Japanese language class. The
welcoming party in 2003 was held on April 18 at the school gymnasium, and it was
here I began my observations in K city. All of the Japanese students, teachers at
Sakura Elementary School, JSL children and their parents participated in this event.
The party started with a marching band and the school principal gave a speech to the
children. All of the JSL children introduced themselves in Japanese, giving their name,
the school they were enrolled in, and their home country. Some older students
introduced themselves in both Japanese and their native language. Some younger
students, however, got nervous and could not say anything. A journalist who works
for one of the biggest newspapers came to the ceremony and interviewed Japanese
language teachers. An article about the JSL welcoming party was published the
following day.

After the introduction of JSL children, they played a game that encourages
multicultural education. The game was called “Matching Flags.” One JSL student
stood up and the Japanese children had to choose the flag of that JSL student’s
country among three different flags. Japanese students participated enthusiastically
and JSL children seemed happy to see their home being the topic of conversation.
After the welcoming ceremony, all of the JSL children and their parents gathered in a

different room and had another meeting.
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Japanese Language Classes

JSL children who attend Japanese public schools and need Japanese language
assistance go to Sakura Elementary School for this supplementary education at
Japanese Language Classroom. The purpose of the Japanese Language Classroom at
Sakura Elementary School is to help foreign children acquire Japanese language skills
so that they can better adjust to Japanese culture, life, and school. They also provide a
counseling program and school events where children can share their language and

culture (Nihongo Kyoushitsu youran).

Figure 2 Instructive Content of the Japanese Language Classroom

Guidance for Guidance for Cultural Guidance for
Japanese Language Adjustment Academics

Japanese Language Classroom

Cultural Exchange Educational Counseling Others

Source: Sakura Elementary School

Students attending the Japanese Language Classroom are returnee Japanese
children, CJA children, and foreign children who go to Japanese public schools.
These children have difficulties in school because of unfamiliarity with Japanese

school customs and limited Japanese language proficiency in listening, reading,
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speaking, or writing. Every student whose parents desire to have their children enroll
in this class is required to obtain permission from the principal of the school that their
children regularly attend.

In 2003, eighteen children registered for the supplemented classes at Sakura
Elementary School, but two students dropped out before the first lesson started
because the parents thought their Japanese proficiency was good enough to
communicate with Japanese students and teachers. Thirteen were elementary school
students; six of thesé students enrolled at Sakura Elementary School, while the other
seven enrolled in schools near their homes and commuted to Sakura Elementary

School to attend the Japanese Language Classroom. Five attended junior high school.

Table 5 Number of JSL Children Attending Japanese Language Classroom

Country Number of Grade
Students
China 7 Elementary School (2)
Junior High School (5)
Philippines 1 Elementary School
Australia 2 Elementary School
New Zealand 1 Elementary School
Russia 1 Elementary School
Papua New Guinea 2 Elementary School
Egypt 1 Elementary School
Indonesia 1 Elementary School
Peru 2 Elementary School (1)
Junior High School (1)

Source: Sakura Elementary School
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The Entrance Procedures

Students not attending Sakura Elementary School, have to commute to Sakura
Elementary School from the schools where they are currently enrolled to attend
Japanese language class. However, if the commute to Sakura Elementary School is
not possible because of the cost of transportation, visiting instruction may be
considered (since the school does not pay for transportation costs). With visiting
instruction, a student who cannot come to Sakura Elementary School can receive

Japanese language assistance at his or her school.

New Arrivals to K City

The board of education gives the introductory Japanese language class for JSL
children and their parents when they arrive at K city and assigns a school to JSL
children. Japanese language teachers interview the JSL children and their parents and
report the results of the interview. The parents also need to get permission from the
principal of the prospective school. Once they receive this, they can attend the
Japanese Language Classroom only when the Japanese language teachers report to the

board of education to confirm acceptance of the children.

The Application for Japanese L anguage Class

If a JSL child enrolls in a local school and that child requests Japanese language
assistance, the school reports to Sakura Elementary School that a JSL child requests a
Japanese language class. Japanese language teachers at Sakura Elementary School
interview the JSL child, the parents, the school the JSL child is enrolled in, and the
teachers involved. After the interviews, Sakura Elementary School reports acceptance

to the school and the school reports to the JSL child and his or her parents. Sakura
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Elementary School also reports to the board of education about acceptance of JSL

children. This application process is detailed in Figure 3.

Figure 3 The Application for Japanese Language Classroom

Enrolled School
Applies to Sakura Elementary School
Sakura Elementary School
Refers applicants to Japanese language teachers
Japanese Language
Class
Teachers interview (the student, parents, enrolled school, and
chair)
Sakura Elementary The Board of Education
School Report
Acceptance J
r P Application
Enrolled School [* Parents
Report

Source: Sakura Elementary School

The Visiting Instructor

If a JSL child cannot attend Sakura Elementary School to receive a Japanese
language class but needs Japanese language assistance, the school forwards a request
for visiting instruction to the board of education. The board of education reports the

child’s request to Sakura Elementary School. The Japanese language teachers
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interview the JSL children, parents, school, and teachers. Sakura Elementary School
reports acceptance of children to the board of education and the board of education

reports to the school where JSL child is enrolled.

Figure 4 Visiting Instructor

Enrolled School

7'y

Request Acceptance

v

The Board of Education
A

Report of request Acceptance

v
Sakura Elementary School

Interview (the student,

parents, enrolled school,

and chair)
Source: Sakura Elementary School

Japanese Language Teachers

Four Japanese language teachers are currently teaching Japanese at Sakura
Elementary School. Three teachers are full time and one teaches part-time. All four -
teachers are regular elementary school teachers but none of them has an official
qualification for teaching Japanese to JSL children. One male teacher, Mr. M was the
first teacher who started teaching Japanese at Sakura Elementary School in 1990. The
other Japanese language teachers change every year and among these three teachers,
one is teaching for the first time and two have less than two years of JSL experience.

Mr. M instructs new teachers every year.

48



Japanese language teachers have their own teachers’ room separated from
homeroom teachers’ room and meet around four o’clock to exchange information and
share thoughts. During my observation of these meetings, Japanese language teachers
used the word, “ganbaru” (to try hard) and “doryoku” (to make an effort) many times.
One of the teachers told me, “It all depends on student’s ganbari and doryoku, not the
student’s ability.” Most comments regarding JSL students focused on this however,
the concept of “ganbaru” was clearly demonstrated to be central to Japanese teaching

philosophy regardless of the student’s origin.

Instruction

Those children not actually enrolled at Sakura Elementary School come to the
Japanese Language Classroom from the school they currently attend. They are
expected to come to the class with their parents and they have to pay for their own
transportation. The Japanese Language Classroom starts in the beginning of the
semester, which is in April however; students can apply anytime after the semester
starts. Sakura Elementary School gives a certificate to students when they complete
the program. The time that students are attending a Japanese language class at Sakura
Elementary School counts as attendance at their local school.

Students who commute to Sakura Elementary School receive lessons twice a
week for four hours (two-hour lessons). Students who are enrolled in Sakura
Elementary School receive Japanese lessons every day for one hour. Children are
pulled out of a regular class in order to attend Japanese Language Classroom.

Some children cannot attend Japanese language classes because their parents

cannot afford transportation costs. In order to solve these problems, Japanese
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language teachers also visit the schools attended by those students who cannot
commute to Japanese classes at Sakura Elementary School. They have been making
these visits since 1999. Although the rule is that instruction is once a week (one-time
two hours), instruction time might be extended depending on how well a student has
adapted to school life.

The Japanese Language Classroom provides a one-on-one teaching approach and
every student can receive instruction at his’her own pace. Teaching approaches vary,
depending on when the student arrived in Japan. If a student is new arrival, a Japanese
teacher provides basic Japanese lessons to help a student adjust to Japanese school life.
These lessons include not only teaching Japanese language, but also instructions
concerning Japanese school customs such as how to bow, how to sit correctly, how to
use a Japanese toilet. For example, greeting is a very important custom in Japanese
society and school. A class starts with a greeting and ends with a greeting. Students
stand up when the teacher comes into a classroom and bow to the teacher and say,
“Let’s begin the class” or “Please teach us.” At the end of class, students stand up
again, bow to the teacher and say, “Let’s end the class” or “Thank you for teaching
us.” JSL children are not accustomed to bowing and Japanese language teachers
always show how to bow correctly at the beginning and end of the class.

There are several guidance manuals for Japanese language teachers to instruct
Japanese school customs and rules for newly arrived JSL children. The following
charts provide an overview of the topics that are covered in these manuals including

the specific contents of instructions.
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(1) Safety Guidance

Guidance The Contents of Instruction
e Explain Japanese Teach road rules such as pedestrians need to keep
road rules right, how to read a signal, how to cross a pedestrian

crossing, etc.

A teacher should walk home with the student and
inform the student where they need to be careful.
Teach how to ride a bicycle, how to use transportation
such as the train and bus, how to purchase a

commuter pass.

(2) Sanitation

How to use a toilet

Guidance The Contents of Instruction
e Correspondence Teach vocabulary so children can express how they
when sick feel.

Teach how to use a Japanese style toilet.

e Carryingofa For reasons of sanitation, instruct students to bring
handkerchief, dust handkerchief and tissue papers.
paper, etc.
(3) Lunch
Guidance The Contents of Instruction

Explanation about
school lunch
Explanation about
eating manners.
Explanation about
school chores.

Explain the meaning of having lunch together.
Instruct about customs such as saying
“Itadakimasu” before eating and “gochisosama”
after the meal.

Instruct how to use chopsticks

Ascertain if children have any dietary restrictions
because of religious reasons.

Explain about school lunch chores and serving
food.
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(4) Greeting

Guidance

The Contents of Instruction

e Instruction of a
required greeting

e Teaching vocabulary
that shows gratitude or
an apology

e “Ohayou gozaimasu” (good morning),
“Konnichiwa” (hello), “Sayounara” (good-bye) etc.
o  “Arigatou” (thank you), “Gomennasai” (I'm
sorry), “Sumimasen” (excuse me), etc.

(5) Time Management

Guidance

The Contents of Instruction

o School schedules

e Explain daily schedule
¢ Explain “A morning meeting,” timetable, recess,
lunch break, cleaning, and “evening meeting”

(6) Clothes and Property

Guidance

The Contents of Instruction

e Explanation of school
supplies

e Explanation about
dress code

e Explain what they should and should not bring to
school.

e Explain appropriate standard dress for school.

(7) Instruction about Rules of School Life

Guidance

The Contents of Instruction

¢ Explanation about
chores.

¢ Explanation about
class rules

e Explanation about
absence

e Explain the meaning of day’s classroom monitors,
school lunch chores, and cleaning chores.

o Explain that each class sets up goals and rules.

¢ Explain about importance of contact with school by
telephone or a connection book when a student
absent school.

Source: Gaikokujin shijo kyouiku ukeire suishin chiiki senta-kou
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School rules and customs vary from country to country so JSL children will
probably not be familiar with Japanese school customs. It is therefore important to
inform children about school rules. It is also important to inform the parents of these
school rules.

The teachers’ instructions and expectation are different depending on the
students’ needs and language skill level. If the student is planning to stay in Japan
long term, a teacher’s expectations are higher when compared to those for a student

who is going to stay for a short period. One female Japanese language teacher said,

Teaching strategies for children who are going to stay long term are very
different from those used with children who are going to stay a short term.
Parents’ expectations are also a factor. If parents who are going to stay in
Japan for only a short term still want their child to be able to communicate in
Japanese, I will instruct the child at that level. However, for those who are
going to stay long term, I am going to be very strict with those students
because I want them to be able to survive in Japan.

The following are quotations from conversations with teachers regarding their

expectations for the short and long-term students that they teach.

Some expectations of the short-term children are:
Mrs. K: “I do not want the children to dislike Japan.”

Mrs. Y: “I want the children to enjoy living in Japan and to learn about
Japan and I want the children to teach us about their country. I want them to
accept two cultures and languages without judgment.”

Mr. M: “I want children to be able to talk about Japan when they return to
their country.”
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Mrs. K: “I want the children be able to have a conversation at least.”
Expectations of long-term children are follows:
Mrs. K: “I want children to learn a lot about Japan, even if takes long time.”

Mrs. Y: “I have high expectations for these children. I want them to accept the
reality that they live in Japan and to study hard. I request children follow
Japanese rules and customs.”

Mr. M: “I expect children to behave like other Japanese children so they have to
understand Japanese ways because they are going to live in Japan for good.”

Classroom Environment

Teachers share the drawing and manual arts or home economic classrooms for
Japanese Language Classroom because Sakura Elementary School does not furnish a
separate classroom. Here, children are surrounded by many cultural items such as
traditional dolls from various cultures, world maps, and pictures of foreign countries.
There are also greetings written in Chinese, Spanish, and English on the wall. In the
hallway, there are many pictures of different countries and pictures of JSL children

introducing themselves to Japanese students.

Teaching Materials

Among the teaching materials that Japanese language teachers use for class are
instruction documents published by the Ministry of Education, materials made by
schools that have experiences of having JSL students, and materials made by Mr. M.,
the teacher who has been teaching Japanese since 1990. According to Mr. M, he

started making teaching materials by looking things up a dictionary. He said, “Every
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time I made a text book, I raised a question to myself how and what I can do in order
to teach this?”

The Japanese Language Classroom keeps vocabulary cards, video cassette tapes,
foreign language dictionaries, etc. Teachers use this equipment to teach younger
children and to make class fun.

The Japanese language teachers complied materials that translate vocabulary and
phrases in Chinese, Korean, English, and Spanish so that Japanese homeroom
teachers who have JSL children in their class can communicate with the children and

their parents.

School Events

Japanese language teachers hold several events for JSL children including the
star festival, a camping event, speech contest, and party. In those school events,
parents also can get to know other parents and they can share their concerns with each
other.

The Japanese Language Classroom holds a parents’ meeting. The purpose of the
parents’ meeting is to cooperate in helping their children adjust to school so that they
can have fun and learn. The Japanese language class collects $10 from the parents per

semester for a membership fee.

Contact with Homeroom Teachers and Parents

Japanese language teachers make contact with homeroom teachers and parents of
JSL students through a “communication notebook.” Japanese language teachers

always keep a report of what they taught and how a student behaved during a class.
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Homeroom teachers and parents also respond to comments that Japanese language
teachers made, and they counter-report on the student’s behavior in class and at home.
Japanese language teachers will sometimes make a phone call when it is an

emergency or when they need to talk to homeroom teachers or parents directly.

Japanese Language Teacher’s Expectations of the Parents of JSL Children

The following quotes from the Japanese language teachers provide some insight

into teacher’s expectations for the parents.

Mrs. K: “I want the parents to think of the long-term goals.”

Mrs. Y: “I want the parents to be willing to learn about Japan and Japanese
culture and I want them to teach us about their country and culture. T also want
the parents to participate in school events.”

Mr. M: “I want the parents to help the children with 70% of their homework.”
Mrs. A: “I do not want the parents to interfere in class.”

Difficulties for the Japanese Language Teachers

At the same time, teachers explain their concerns about this work with JSL

children and the system for providing services.

Mrs. K: “I can not send messages clearly, and it is hard to communicate through
telephone and letters.”

Mrs. Y: “Teaching children who have low motivation and are going to stay for a
short term is very difficult and sometimes the needs of children and teachers do
not match.”

Mr. M: “The teachers cannot accept all the JSL children who need Japanese
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language assistance for a Japanese language class because of the number of
teachers and time.” He also pointed out about the system that, “Japanese
language teachers are changed depending on administration and experienced
teachers have to leave and new teachers have to learn from the beginning.”

Mrs. Y: “There is no network or interaction with other prefectures and it is hard
for us to solve the problems.”

Needs for the Japanese Language Teachers

The Japanese language teachers expressed their needs regarding JSL children in
the interviews. One teacher explained a desire for counselors who speak the languages
that the children speak and someone who could translate into their language.” Mr. M
requested, “T want a room dedicated to the Japanese Language Classroom at Sakura
Elementary School. In place of our current Japanese language curriculum, it would be
better if we gathered all of the JSL children together and taught only Japanese for all
six periods intensively, and then the children could start going to a regular Japanese

school. That would be ideal.”

The Problems Caused by Cultural Differences

There are some problems caused by cultural differences among children. For
example, one male Chinese student refused to wear shorts that are required as a
school uniform. He wore long pants to school instead of shorts. Japanese children
wear shorts even in wintertime because this is a school rule. However, the Chinese
student did not want to wear them because he has never worn them in China during
the winter and short pants result in bruises to his knees.

A Japanese language teacher told me “If a child does not behave like other

Japanese children, he, or she will be excluded from Japanese society. If a student has a
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strong personality, that student would not get along with Japanese children. We need
to develop children’s individuality but in Japanese society...”

In order to solve this issue, Mr. M used the peer pressure strategy. At the
welcoming ceremony, Mr. M gathered all of the Chinese parents and told them with a
strong voice that “This Chinese student does not listen to the teachers and he does not
work hard enough.” He told them, “If he does not have motivation, it is meaningless
for us to teach and I will ask all of your children to quit Japanese language class.” His
intention was that by saying this to all of the Chinese parents, he expected them to
pressure the mother of this particular Chinese student.

Another example of clothing misunderstandings occurred when two Chinese
girls wore gym shorts under their skirts because of cold weather and the Japanese
students teased them badly. The two girls jumped out of the window. One Japanese
language teacher thinks that it is very important to explore how Japanese children can

learn about different cultures and customs.

Consideration of Maintaining of Children’s Cultures and Languages

I asked Japanese language teachers what they thought about maintaining the
languages and cultures that JSL children brought to class. Their comments are as

follows.

Mrs. K: “Although I think that maintenance of children’s culture and language
are very important, it is very hard for the school to promote.”

Mrs. Y: “I think it is important, however, I think it is wrong that the parents
ask the school to do it. If they ask the school to do it, I want them to go to an
American school.”
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Mr. M: “It is very important and their first language and culture are their
treasure.”

Network between School and Community

According to one Japanese language teacher, Japanese language teachers do not
have any community volunteer activities now and they do not really network with the
community. However, they sometimes get community cooperation through the PTA.
For example, people donate used goods to the school, and sometimes people donate
school uniforms and school bags for JSL children.

There are many organizations dealing with foreign countries or cultural exchange
in K city. However, those organizations target mainly Japanese people or foreign
university students to help them exchange information. They do not provide services
for JSL children such as counseling programs or classes in their native language. One
of the biggest international organizations is located two blocks from Sakura
Elementary School and they provide counseling in Chinese, Korean, Portuguese, and
English once a week. However, one of the counselors explained to me, “We don’t

have any information about JSL children at all.”

Case Study
Case study 1:Erdogan family from Uygur

Mehmet, a fifth grade student at Sakura Elementary School, is a Uygur from the
western part of China. His ethnic background is Turkish and he does not look Asian.
Mehmet is the only child in the Erdogan family and he is a very caring but sometimes
stubborn child. He identifies strongly with his Turkish ethnicity. Mr. and Mrs.

Erdogan, who both are studying at K University as graduate students, left Mehmet in

59



China with his grandparents, but then decided to take him to Japan because Mehmet
missed his mother terribly. Mehmet arrived in K city in June 2002. They are planning
to stay in K city for four years. Mehmet and his family are Muslim and he speaks
Turkish, Chinese, English, and Japanese. His Japanese is good enough to
communicate with the Japanese and when the Japanese teacher asks him questions, he
can answer. He is required by his parents to speak Turkish at home. Mehmet’s mother

speaks almost fluent Japanese.

Japanese Language Class

Since Mehmet attends Sakura Elementary School, he receives Japanese language
instruction for one-hour everyday from Monday through Friday. His family lives in a
rural area of K city and he goes to school by bus every day. Japanese children usually
g0 1o a school that is located in their district and walk to school. According to Mrs.
Erdogan, although he is supposed to attend a school in his district, he attends Sakura
Elementary School because he likes the Japanese language teachers at Sakura
Elementary School and he is very comfortable with the atmosphere there.

Although he has been in Japan for only a year and half, Mehmet speaks very
good Japanese compared to other students who arrived in Japan around the same time.
The reason that Mehmet speaks better Japanese is because his mother was teaching
him Japanese before they came to Japan. Interestingly, I found that Mehmet speaks
Japanese in K city’s very strong dialect. Mehmet made a speech in front of all the
Japanese students at the April 18 welcoming party. He talked about three things that
he worked hard at the previous semester. First, he studied Japanese, second, he joined

a soccer club, and third, he took tenth place in the school’s running competition. He
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also talked about his goals for the next semester, which were that he wants to get
along with his friends and study English, Japanese, and Portuguese.

I observed Mehmet’s first day of Japanese language class. Mehmet’s Japanese
language teacher was asking questions about his favorite food, hobby, and subject in
school, to get to know him. Since his favorite song is the Turkish national anthem, the
teacher asked him to sing the anthem and he sang for us. Mehmet’s Japanese is
sufficient to communicate with Japanese children and teachers; therefore, the teacher
gives lessons that help him to follow class in a regular classroom. They use a kokugo
textbook and practice reading sentences. Mehmet can read sentences smoothly

compared to the other JSL students.

Regular Classes

Mehmet’s homeroom teacher, Mr. B has been teaching for five years and this is
his first class with JSL students. The teacher told me in the interview that he treats
Mehmet the same as the Japanese children. The teacher has provided a class
environment where Mehmet can share his culture, language, and experiences with his
Japanese classmates on an open house day. The teacher expects Mehmet’s parents to
participate in school events as much as possible.

Mr. B told me that he wants to participate in a seminar to learn about education
for JSL children in Japanese schools. He also commented, “I wish the school had
more school events that appreciate different cultures, like the welcoming party we had
on April 18. Even in that event, Japanese children and JSL children were separated
and they could not interact with each other.”

Mehmet’s homeroom teacher offered to let me observe Mehmet in a regular
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classroom so I obtained permission from the school principal. Since the school
principal was also interested in my research, we observed Mehmet together. We
observed him in his kokugo and mathematics classes. Since his Japanese speaking
proficiency is good enough to communicate with Japanese children and understand
what the teacher is talking about, he actively participated in his class. In the kokugo
class, the children were learning about writing a letter to an imaginary person. The
teacher asked students to write a letter to an imaginary person, and Mehmet was
asking the teacher, “Should I write a letter in English or Japanese?” After he finished
writing, he was explaining to his Japanese classmate what he wrote. According to the
homeroom teacher, Mehmet has difficulties in making Japanese sentences.

A “team teaching” strategy was employed in a mathematic class at Sakura
Elementary School where two teachers manage the class. One teacher mainly lectures
while the other walks around the classroom helping students who are having
difficulties. However, both teachers are regular homeroom teachers. The teacher gave
several math questions and a math competition was held during the class. Mehmet
finished all questions ahead of about half of his classmates.

According to his homeroom teacher, Mehmet is very active in physical education
class, belongs to the soccer club, and can function well in group-oriented situations.
The teacher told me, “His Japanese classmates also treat Mehmet as Japanese; they do

not discriminate against him, and there are no communication problems.”

Lunch and Break Time

Mehmet eats Japanese school lunch without difficulties and his favorite menu is

chicken curry. However, he refuses to eat pork due to his religious beliefs. Therefore,
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when the pork is on the menu, Mehmet’s mother makes lunch for him. After the
lunchtime, children have lunch break time and Mehmet plays soccer on the ground
with Japanese children. Since his Japanese was good enough to communicate with

Japanese children, he was getting along with his classmates.

After School

Mehmet belongs to a soccer club at Sakura Elementary School and he
participates in soccer practice three times a week. On practice days, he finishes
homework before practice and comes home around 8 o’clock at night. When he does
not have practice, he does homework, watches news, plays soccer, and sometimes his

father teaches him English at home.

Difficulties at School

Mehmet has experienced being bullied. His mother asked him about what
happened to him but he did not want to tell her. She told him “Do what you have to do,
talk to the friends whom you want to, and do not worry about others.”

According to his Japanese language teacher, Chinese students in Japanese
language class that bullied Mehmet did so because of tension between China and

Turkey.

Home Life

Mehmet speaks Turkish at home and watches sports on TV in Japanese. Mehmet
identifies himself as Turkish and he does not seem to have any identity confusion. He
has soccer practice on Saturday and he usually studies with his mother at the library

or goes shopping on Sunday. He has many friends from different countries. He plays

63



with Japanese, Australian, Arabian, and Thai friends. In order to perpetuate the Uygur
traditions, Mr. and Mrs. Erdogan celebrate cultural events at home and eat ethnic food.
According to Mrs. Erdogan, Mr. Erdogan reads historical books or novels to Mehmet
for half an hour every night before he goes to bed. They also teach Mehmet about
morals through reading the Koran.

According to Mrs. Erdogan, Mehmet used to tell her that he wants to go back to

their country but now, he wants to stay in Japan until he goes to high school.

Parental Participation in School

Mehmet’s mother gave a presentation about China and Uygur culture to
Mehmet’s Japanese classmates and their parents on an open house day. She was
talking about children in China and telling the Japanese children how lucky they are
that they can study and play with TV games. She brought a map of her country and
cultural clothes and Japanese children and parents seemed to be very interested in her
stories.

Japanese language teachers and Mr. B commented that Mrs. Erdogan always

participates in school events and they are very satisfied with her enthusiasm.

Parental Expectations

Mehmet’s mother expects Japanese teachers to treat children from foreign
countries differently from Japanese children until they become accustomed to
Japanese school life, and once they do become accustomed, she expects teachers to
treat them equally. Mehmet’s mother is very concerned about his education and she

thinks that Japanese elementary school is very easy compared to schools in China, and
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she is worried whether he can catch up or not when they return home and would
therefore like to have a tutor for different subjects for Mehmet.

The mother told me, “I want Mehmet to learn and study good things. I told him
that both good people and bad people have at least one good thing in their heart so

look for the one good thing about the person.”

Case study 2: Smith Family from Australia
The Smith family from Australia has three boys. Two of the boys go to Sakura

Elementary School and one goes to a preschool. John is a second grade student and
Mark is in the third grade. According to Mrs. Smith, John is very stubborn and very
athletic, while Mark is sensitive, shy, and caring. They came to K city in 2002 and
they are planning to go back to Australia in 2004. Mr. Smith is a graduate student at K
University and Mrs. Smith is an English teacher at public junior high schools. They
are all Caucasian with blond hair and blue eyes. They stand out because there are not
many foreigners in K city.

According to Mrs. Smith, their children were very excited about coming to Japan
because they thought they could get on a bullet train. However, once they knew that
they were going to live in Japan for a long time, they seemed to be sad because they
did not want to be separated from their friends. Although Mrs. Smith’s Japanese is not
fluent, she is familiar with the Japanese school system and she can communicate with

people.

Japanese Language Class

Mark and John go to Sakura Elementary School on foot and they attend Japanese

65



language class from Monday through Friday.

In John’s Japanese class, the teacher showed some pictures and taught
vocabulary. The teacher also taught how to count , and basic mathematics such as
addition and subtraction in Japanese. During my observation, he could only
concentrate for half an hour and when the teacher told him that they were going to
study kokugo, he stood up from the chair and asked the teacher if he could play a
game. He seemed to want to avoid studying kokugo once the teacher mentioned it.

In Mark’s class, the teacher used a kokugo textbook that he was using in his
regular class. Mark practiced reading sentences, and he commented that, “Kanji
(Chinese character) is very difficult.” The teacher sometimes had Mark read a book in
English. Mark reads in English and the teacher explained the meaning in Japanese.

The teacher thinks that it is very important for Mark to maintain his culture and

language.

Regular Classes

John

John’s homeroom teacher, Mrs. N has been teaching for twenty years and this is
the third time she has had JSL children in her class. She has been trying to provide a
classroom environment where all the children can get along. John’s homeroom
teacher Mrs. N expects John to be able to interact with Japanese children and to not
feel alienated. She also hopes that he will be able to tell the Japanese children about
his country. She expects parents to participate in as many school events as possible.
As for her needs, she wishes she had an interpreter.

According to John’s homeroom teacher, “John participates actively in
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mathematics class and he likes gymnastics. However, he is poor with kokugo.” 1 asked
how John was adjusting to school customs and she answered that John was doing
well.

I observed John’s gymnastics class on an open house day. Mr. and Mrs. Smith
also participated in this class. John seemed to be very happy to be doing this with his
mother and father.

The teacher told me “John’s Japanese classmates accept him, take care of him,

and they are very kind.”

Mark

Mark’s homeroom teacher, Mrs. S, has been teaching for four years and this is
her second time having JSL children in her class. She has not provided a classroom
environment that takes advantage of Mark’s culture or language. There is, however,
one Japanese student who has lived in England, and she started counting the numbers
in English with Mark when they were playing jump rope. Mark’s homeroom teacher
would like Mark to speak out because he is very shy and quiet. The teacher is satisfied
that Mr. and Mrs. Smith always participate in school events.

According to the homeroom teacher, “Mark participates in mathematics,
gymnastics, drawing and manual arts class actively, but, he looks down during kokugo
period and he does not understand clearly the social science class because he hears
new words in these classes.” I observed Mark’s kokugo class on an open house day
and they were learning synonyms and using a dictionary. The teacher gave a word and
the students were looking for synonyms in the dictionary. Mark seemed to have

difficulty to using the Japanese dictionary, but he was trying hard.
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Lunch and Break Time

John eats only rice and bread and Mark cannot eat school lunch that has a very
strong Japanese flavor. According to their mother, “Since they do not like school
lunch, they eat a big breakfast and have snacks after they come home.”

Both John and Mark play with Japanese children, playing such games as dodge

ball. Mark was reading Harry Potter and always had the book with him.

After School

Mark belongs to a soccer club and has practice from five to seven o’clock twice
a week. According to Mrs. Smith, “John and Mark usually come home after school

and have snacks, watch TV, and do homework.”

Difficulties at School

Japanese students at Sakura Elementary School bullied John and he lost his tooth
because of it. According to the mother, the children were under unsupervised in the
classroom from 7:55 to 8:45 every morning. It was during this unsupervised period
that Japanese students bullied John. The mother complained to the homeroom teacher
but the teacher simply said, “Do not worry about it.” John seemed to be very confused
because his homeroom teacher told him not to tell his mother what had happened to
him at school, but his mother had told him to report everything that happened to him
at school.

Mark’s former homeroom teacher told me “Mark could not change into his PE
uniform in the classroom because he felt ashamed to change in front of his classmates,

and he used to go to a bathroom and change.” The mother also shared this same story:
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In the beginning, a teacher accommodated Australian culture and he was allowed
to wear long pants. However, after the teacher was changed, the new teacher did
not allow Mark wear long pants during PE class. The teacher told Mark that if he
wanted to wear it, he could not participate in PE class. We did not notice this
issue right away. However, when I asked him about his PE uniform and he told
me, “I don’t need it.” I asked him the reason; I found that his teacher had rejected
him from PE class.

Mark’s homeroom teacher thinks that Mark is adjusting to Japanese school

customs but sometimes he cannot greet in Japanese and he says “good bye” instead.

Home Life

The Smith family members speak English at home. Before they came to Japan,
Mrs. Smith studied Japanese literature while at the university and she could speak
some Japanese. They speak English at home but the youngest boy has started
speaking more Japanese than English.

Children watch Japanese TV cartoon programs and sometimes watch a movie or
read a book in English. According to their mother, John and Mark identify themselves
as Australian. However, the youngest boy has been making comments that imply he

identifies himself as Japanese.

The youngest was telling us “I have black eyes” and we kept telling him while
standing in front of the mirror “you have blue eyes.” He thinks that he is
Japanese. The two oldest boys have another identity issue in that Japanese people
assume that they are American, and when they realize that the two are
Australian, Japanese are disappointed.
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Every Saturday, Mrs. Smith attends a Japanese language class at one of the
community services and the families go out together after class. They usually have

lunch together and go shopping. Sometimes they go to a library on Sunday.

Parental Participation in School

Mrs. Smith always participates in school events. She told me, “If I do not
participate in the PTA, other Japanése parents do not like it. They take attendance at te
PTA meetings.” A former homeroom teacher used to call her and confirm her

attendance at school events every time.

Parental Expectations

Mrs. Smith gave me very explicit comments concerning her expectations of

Japanese schools and teachers. She criticized Mark’s homeroom teacher.

John’s homeroom teacher is a very caring person, but Mark’s homeroom
teacher does not seem to be supportive. On the home visiting day, she was very
shy and shaking. She just said, “Do not worry” and she does not seem to try
hard. Even about comments in a communication notebook, she just said “Oh, it
is hard for you to understand, so do not worry.”

Since Mrs. Smith is an ALT (Assistant Language Teacher) teacher at Japanese
junior high schools, she understands the Japanese school systems and Japanese
teachers. She criticized how Japanese teachers punish students. According to her, “I
was very surprised to see a Japanese teacher hit student’s head at school.” She also
commented about Japanese language teacher, Mr. M. According to her, “John and
Mark are very scared of Mr. M because he pinches them when he tries to teach the

expression, ‘It hurts’.”
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She thinks that Japanese schools are catching up to western education systems,
but many schools emphasize the idea that “sameness equals equality.” She thinks that
Japanese schools should take advantage of JSL children because these children are a
great source of multicultural education.

Mrs. Smith is an ESL (English as a Second Language) teacher in Australia and
she has strong opinions concerning multiculturalism. She strongly believes that
Japanese schools should provide a language class that allows JSL children to maintain
their native language and identity. She told me that ESL children have help from
someone who speaks the language of the children twice a week in Australia. She also
talked to the board of education in K city about opening up language classes for JSL
students, but the board of education rejected her suggestion, stating that everyone has
to be treated the same and it does not need to provide special treatment for JSL
children.

Mrs. Smith has expectations of her children, “Experiences are the most important
thing,” and she is not worried that her children might get behind with school and she
thinks that they will easily catch up after they return to Australia. She does not want
to expect a lot from her children because they already have enough pressure from

living in a different country.

Case study 3: Somare Family from Papua New Guinea

Christine, a first grade student and Mary, a third grade student at Fuji Elementary
School, are from Papua New Guinea. Christine is a very outgoing girl, while Mary is
a very shy girl. They also attend Japanese language class at Sakura Elementary School

twice a week. They have dark skin and curly black hair so that they stand out among
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Japanese children. The Somare family came to Japan in November 2002 because Mr.
Somare attends K University. The Somare family has two girls, Christine and Mary,
and one boy. The boy goes to preschool. Mrs. Somare is also learning Japanese at K

University from Monday through Friday but her Japanese proficiency is very poor.

Japanese Language Class

Mary and Christine have a Japanese language class in the morning first and
second period twice a week. They leave their house around 7:30 am and take a tram to
go to Sakura Elementary School. It takes about 30 minutes.

I took the same tram with them to observe their behavior and to observe the
Japanese passengers. Around 7:30 in the morning was rush hour and the tram was
packed with Japanese business people and students. Christine and Mary got on the
tram around 7:40. In the tram, the two girls behaved well and imitated the voice
announcing the name of the next station. Two Japanese women were staring at the
girls and were whispering. Christine and Mary stood out because of their dark skin
and curly hair. It is still rare for people in K city to see foreign children who have
different skin, eye, and hair color carrying school bags and going to Japanese schools.
After two-hour Japanese lessons, they took a tram again to go back to Fuji Elementary

School to participate in their regular class.

Christine’s Japanese class

On the first day of Japanese language class, the Japanese language teacher tested
Christine’s level of Japanese by showing her the syllable table and asking her to

pronounce them. Since it was the first time for Christine to attend a Japanese language
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class, the teacher decided to teach the Japanese syllables first and introduce some easy
words. The vocabulary taught reflected Japanese culture, for example, words for
common Japanese food. The teacher sometimes used stuffed animals of popular
characters to help Christine relax.

The Japanese language teacher not only taught Japanese but also helped
Christine to learn Japanese school customs and manners. The teacher sometimes told
Christine to sit correctly and instructed her in how to grip a pencil. The teacher also
taught her how to bow at the beginning of class and at the end of class. Japanese

children chorus when they bow to a teacher and say, “Let’s begin” and “Let’s end.”

Mary’s Japanese class

Since it was her first day in the class, Mary’s Japanese language teacher tested
her Japanese proficiency by asking different questions. Mary understood tense and
she could differentiate between past and present tense. Her Japanese language teacher
also instructed her in mathematics in order to help Mary keep up with her regular

classes.

Regular Classes

Mary and Christine go to Fuji Elementary School on foot. The school does not
have a school uniform and Mary and Christine wear plain-clothes. One Japanese
language teacher told me that they have thicker dress on even when it is a warm day
and the teacher thinks that weather over here is cooler that in their country. Fuji
Elementary School holds an open house day not only for parents but also for the

community, and I could observe Christine and Mary in their regular classrooms.
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Christine’s regular classes

Christine’s teacher has been teaching for fifieen years but this is her first time to
having JSL children in her classroom. She wants to adopt class activities that take
advantage of Christine’s culture and language such as singing a song in English. She
expects Christine to take part in group activities and expects her to speak like
Japanese. She does not have expectations for Christine’s parents. As for her own
needs, she said, “I wish I had a translator who could translate all the school
documents, because it is hard to pass information to the parents.”

I also observed Christine’s mathematics class. They were learning the numbers.
The teacher showed cards with numbers and the students answered the number that
the teacher showed. When the teacher showed the number 10 and asked the students
what the number was, Christine raised her hand and the teacher called on her. She
answered “ten,” the teacher asked the students to check whether Christine’s answer
was right or wrong. Christine participated in class actively and the teacher told me

that Christine behaved well in group situations.

Mary’s regular classes

This is the first time for Mary’s homeroom teacher, Mr. B, to have a JSL child in
his classroom. He told me, “I want to add English (activities to the) class curriculum
ten times in a year.” He expects Mary to communicate with the teacher and he wants
her to reduce the gap by overcoming the obstacle of language.

I observed Mary’s mathematic class and kokugo class. In the mathematic class,
two teachers employed the same team teaching method I observed at Sakura

Elementary School, with one teacher at Mary’s side to help her through the class. In
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the kokugo class, they were learning synonyms but Mary was very quiet and kept her
head down. According to her homeroom teacher, Mary does participate in gymnastics

actively.

Lunch and Break Time

Although the lunch menu was Japanese, Christine and Mary could eat the food
and use chopsticks well.

Japanese schools do not have a cafeteria and students eat lunch in their
homerooms. Lunch chores include carrying lunch to a classroom and serving food.
Mary had lunch chore and she was wearing a white outfit and mask and serving food
to her classmates. According to Mary’s homeroom teacher, “Mary eats lunch very fast
and she does not eat Japanese desserts such as mochi (rice cake).”

During break time, Christine went out and played with her classmates. Mary also

played on the playground with her teacher or she sometimes read a book at the library.

After School

Mary and Christine did not join any clubs and went home after school. They
went to a park and played or Mrs. Somare sometimes made them take care of their

younger brother.

Difficulties at School

Mary’s homeroom teacher found that Mary was isolated from her classmates.
The teacher brought this issue to a moral education class and they discussed what the
problem was. The Japanese children found that Mary wanted to play with her friends

but she could not express herself in Japanese and her classmates could not understand
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what Mary meant and they left her. However? after the discussion, she plays with
Japanese children.

According to their mother, the children’s difficulty is misunderstandings caused
by language differences. “They want to play with them (Japanese children) but
sometimes they do not know what to say to them, but they always want to participate

with them.”

Home Life
Christine and Mary speak Pidgin English at home and their father and mother

speak the husband’s tribal language. There are several tribes in Papua New Guinea
and each tribe has a different dialect. The parents tell their children to speak Standard
English outside of the house. According to Mrs. Somare, “I try, you know, to continue
my local language to them but they were laughing at me and I found that they are
more sort of like everything they want to be seen the same as Japanese.”
They watch TV in Japanese and listen to Japanese and English music. They go to the
park or spend time with their father’s professor. Sometimes they go to Tom’s house
and play on the weekends. Tom is a boy from Egypt and Tom’s mother and Mrs.
Somare are very close and they go to K University to take Japanese language classes.

According to the mother, “They want to act like Japanese children” and “They
say they want to stay in Japan” and the mother told them, “Girls, you have to know
English by the time we go back to Papua New Guinea and if you do not know English,
then you will not be able to go back to school and communicate with people.”

In order to pass on their traditions and maintain their culture and language, the

parents teach English at home and celebrate cultural events. Mother told me that they
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were planning to wear traditional costumes on Independence Day, which is September

16.

Parental Participation in School

Mrs. Somare asked me to come to their house when teachers visit their house and
act as an interpreter because she was very worried about communicating with the
teacher and did not want any misunderstandings. I called Christine’s homeroom
teacher to ask if I could be at Christine’s house as an interpreter. The teacher also
seemed to be very glad to have me present as an interpreter.

I went to their house half an hour before the teacher came and the mother
brought all the papers, such as weekly newspaper, insurance and financial aid forms,
that Mary and Christine brought home. The mother could not read all the papers that
her children had brought home and she could not help children prepare for school.
One of the papers was an announcement to get a harmonica and a recorder, which
costs about $50. The mother told me that it was too expensive for them. Since I had
kept my harmonica and recorder, I donated mine to them.

Christine’s teacher came to the house and told Mrs. Somare about Christine’s
behavior at school. “She acts quickly and she cleans the lunch tray by herself. In
mathematic class, she raises her hand a lot, she sang ‘twinkle twinkle little star’ in
English. She greets well, and she is able to write a letter in Japanese.”

The teacher told the mother that she hopes Christine will make friends on her
own.

Mary’s homeroom teacher asked me to come with him when he visits Mary’s

home. When the teacher and T went to the house, Mary’s father was teaching English
77



to Mary and Christine. Mary’s homeroom teacher reported Mary’s behavior at school

to the parents.

Mary can read aloud but she does not understand content. However, she observes
what the Japanese classmates are doing and follows them, and imitates them. In a
class, she copies the notebook from her classmate. Her Japanese classmates are
very caring and they always help her. Mary also does well with lunch.

Mary’s father asked the homeroom teacher to put kana (a Japanese system of
syllabic writing) alongside Chinese characters because Mary cannot read Chinese
characters and does not understand the instructions for homework.

Mary’s mother asked the teacher to look through Mary’s communication
notebook that the Japanese language teacher had written comments in and respond to
the comments and then return it to Mary.

Toward the end of the home visit, Mary’s father téld her to speak to the teacher
in English when she has a question. Mary told her father that she is hesitant to use
English because she thinks that the teacher would not understand, but the teacher told
Mary and the parents that he is willing to use English as much as he can to
communicate with Mary.

Mrs. Somare participated in an open house day and in the PTA. The mother went
to Mary’s classroom to observe and the Japanese children seemed to be very
interested in talking to her. The mother has a tattoo on her face that is cultural custom
in Papua New Guinea, and Japanese children were asking her what the tattoo was.
Surprisingly, some Japanese children tried to speak English to her and the mother was

trying to communicate with Mary’s classmates.
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Mrs. Somare participated in the PTA and asked me to go with her as an
interpreter. First, they had a general meeting where all the parents gathered at the gym
and all the Japanese teachers were introduced to the parents. Most of the time they
were talking about the budget for next year.

After the general meeting, a meeting was held in each classroom. Mrs. Somare
participated in a first grade meeting. First, all of the parents introduced themselves
and Mrs. Somare introduced herself in Japanese. The Japanese teacher gave a handout
that shows two pictures that explains how to grip a pencil and how to use chopsticks
correctly so that parents can have their children practice at home. The Japanese

teachers expect parents to train children at home in terms of discipline.

Parental Expectations

I asked the mother what she expects from Japanese school and she answered, “Of
course I want them to teach Japanese so my children can cooperate with Japanese
people.” During my observation, she often needed an interpreter or translator to
communicate with Japanese teachers and understand documents that her children

brought to home.

Case study 4:Wahby Family from Egypt

Tom is a first grade student from Egypt who goes to Fuji Elementary Schoot.
Tom is a very shy boy and he always wants to be with his mother. The Wahby family,
which includes mother, father, Tom, and a younger sister, came to Japan in October
2002. Mr. Wahby is student at K University. When the parents told Tom that they

were going to Japan, he was too young to understand the situation. Tom’s mother is
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also learning Japanese at K University from Monday through Friday.

Japanese Language Class

Tom goes to Sakura Elementary School with his mother to attend Japanese
language class twice a week. After school, he takes a tram to Sakura Elementary
School. Tom’s Japanese proficiency is very poor and his mother told me “Although he
went to a preschool it was very hard and he cried every day. He could not understand
what the Japanese teacher said to him so he was very stressed and cried all the time
and did not learn much Japanese.”

The Japanese language teacher started teaching him basic vocabulary such as
animals, body parts, and the numbers. Tom’s Japanese language teacher told me, “It is
a little bit hard for me to teach Tom because Tom’s mother always interprets and
explains to Tom what I said.” The teacher wants Tom to learn Japanese directly from
her and understand her instruction without the mother’s interpretation. The teacher

explained her concerns and after about a month, the mother did not participate.

Regular Classes

Tom’s homeroom teacher has been teaching for nine years and this is her first
time having JSL children in her classroom. She made a comment that, “I am going to
treat Tom the same as the Japanese children and I am not going to treat him differently.
However, when he does not understand, I will make an exception.” She expects Tom
to accept Japanese customs and she expects him to not only receive from us but also
to give something such as his culture and language to his Japanese classmates. The

teacher expects Tom’s parents to let him interact without their intervention.
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I observed Tom on an open house day at Fuji Elementary School. Tom had a
very difficult time adjusting to school. Tom seemed to be confused during the
morning meeting because he did not know the song that other Japanese students were
singing and he was not accustomed to bowing. Tom’s homeroom teachers told me
“Tom cannot function in a group.” She wishes she had a visiting instructor from
Sakura Elementary School in her class.

I observed Tom’s PE class. They had warm-up exercises at the beginning of the
PE class, but Tom could not follow with the other students. All of a sudden, in the
middle of the class, he left from the group saying “hot.” The teacher scolded him,

“Tom, everybody feels the same way.”

Lunch and Break Time

Since Tom cannot eat Japanese school lunch because he does not like Japanese
food, he brings his lunch. According to Tom’s homeroom teacher, he has a problem

during lunchtime.

Tom sometimes takes an orange juice or pudding that is served as dessert even
though he is not supposed to, and he fights with Japanese students about getting
dessert. School lunch is prepared for exactly the number of children who pay the
school lunch fee. Since Tom cannot eat the school lunch and does not pay the
fee, he cannot have dessert.

The teacher is also concerned that Tom’s lunch might go bad because of the heat
in a classroom since Tom brings his lunch in the morning. Tom’s homeroom teacher
was very surprised with Tom’s lunch. Mrs. Wahby made a sandwich and had Tom

bring chips and the teacher feels sorry for him. Japanese parents make lunch that is
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nutritious and seems to be pretty and cute so that the children want to eat. The teacher
made a comment that Tom brings a sandwich that has crust (Japanese parents would
cut crust when making a sandwich).

At lunchtime, Tom’s homeroom teacher was scolding Tom, “Everything has to
be the same as the others and I cannot treat you differently” because Tom could not
wait to eat his lunch while other Japanese children were serving food. The children
are supposed to say “Itadakimasu” (let us begin lunch) together and begin lunch. Tom
seemed to understand that the teacher was scolding him but did not seem to
understand why the teacher was scolding him and he became very frustrated.

Tom could not open a package of milk and he was trying to ask his classmate to
open it but he could not explain in Japanese so he gestured, but, the classmate could

not understand what Tom was trying to say.

After School

Tom’s mother picked him up at school and they went home together. Tom
watched some TV but most of the time he studied. He sometimes played with Mary

and Christine because they could communicate in English with each other.

Difficulties at School

Tom’s mother said, “He is just playing but Japanese students think that he is
violent and they say ‘Go away’ because he can not communicate.” Tom cannot
function with the group. Tom’s mother reported to me that “Tom says that he does not
want to go to school because a Japanese student hit him.” However, the teacher said,

“He was having his own way and they warned Tom with body language, but they hit
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him unintentionally.”

Home Life

Tom speaks Arabic at home and watches TV in English. Tom’s mother teaches
him Arabic at home using a textbook that she brought from Egypt. They go to church

every Sunday and spend time with family on weekends.

Parental Participation in School

Tom’s teacher did not visit Tom’s house because the teacher meets Tom’s mother
every day when she picks up Tom at school. However, Tom’s mother invited Tom’s
homeroom teacher and me for lunch at their home.

Mrs. Wahby cooked Egyptian food for us. She seemed to be very happy to have
the teacher in her home. The teacher was showing Tom and her mother papers written
in Arabic and she was telling them that she had started learning Arabic.

Tom’s mother told us about her concerns regarding Tom’s school. She told us
about the education system in Egypt. In Egypt, there are several different schools such
as American School, German School, French School, and Tom went to an American
preschool. In his school, the first grade students learn mathematics and science in
English and they learn Arabic. The mother thinks that Japanese elementary schools

are very easy compared to the schools in Egypt.

Parental Expectations

Mrs. Wahby told me, “I wish schools taught Arabic and English because he does
not focus on the language when I teach him.” The mother has difficulties teaching

Tom at home because Tom sometimes does not listen to her. She also gave me her
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suggestion, “It would be good if they gathered children from the same country and
their parents could teach the children Arabic.” Mrs. Wahby also needed an interpreter
and translator in order to communicate with Japanese teachers and understand all the

documents from the school.

Case study 5:Wilson Family from the United States
Daniel, a third grade student, goes to Midori Elementary School, which is

located outside of K city. Daniel is not attending Japanese language class because of
financial issues and the long distance to the school. Mr. Wilson said, “My preference
was for Daniel to go to a school close to home, and sending him to Sakura Elementary
School would cost too much money.” His family came to Japan in October 2001 due
to Mr. Wilson’s work. He is an ALT teacher at a Japanese high school. The Wilson
family has two girls. The oldest girl is currently not attending high school in K city
because she did not pass the entrance examination. She was told that she was going to
take an entrance exam in English but the exam was in Japanese and she could not pass
it. She is being home schooled. The other girl goes to a junior high school and she is
not receiving any Japanese language assistance because she refused it. They are

planning to stay in Japan for two years.

Japanese Language Class

Daniel does not attend a Japanese language class; however, he had a visiting
instructor last semester. According to his former Japanese language teacher,
“Daniel was a very difficult student to deal with. For example, he only eats food that

he likes, he starts fighting with Japanese students, he tells lies, and he is absent from
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school without notice.” The Japanese language teacher used to visit Midori
Elementary School every Tuesday last year for special tutoring. Although it takes her
half an hour to get to school by bus, Daniel was often absent from school without
telling her. The teacher said, “It was disappointing to go to Midori Elementary School
to tutor because even if I prepared for the lesson and went to school, Daniel was often

absent.”

Regular Classes

Daniel’s homeroom teacher has been teaching for twenty-two years. She expects
Daniel to be able to read Japanese. She said, “I read instruction for him and set him up

in an easier level with a kokugo class.”

Lunch and Break Time

According to Daniel’s homeroom teacher, “He can not eat Japanese school lunch.
During break time, he isolates himself even though his communication is OK.” Mrs.
Wilson explained that Daniel does not like Japanese food except curry rice. In his
classroom, they have a computer and Daniel spends most of the time with the

computer.

After School

He does not belong to any club activities and he comes home from school and

sometimes plays soccer, or he plays with his sisters at home.

Difficulties at School

Daniel’s parents described some difficulties that Daniel is having, “First it was

too much frustration for other children to try to explain to him or to make him
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understand. He is trying harder to understand and communicate in their language
rather that expecting them to speak his language.”

At one point, Daniel got into a fight with his classmates. Daniel’s mother told me,
“Kids at his school harassed him and teachers came over to the house. The teacher
held a meeting and explained the situation to the mother of children who bullied
Daniel. He could not communicate and that is a big part of it.” During the interview,
Daniel was in the same room and he made a comment, “It was six kids against me.”

Mr. and Mrs. Wilson sometimes experience difficulties to understand Japanese
school customs. They complained about their school uniform. According to Mrs.
Wilson, Daniel gets sick easily in winter time and she had him wear jacket to school
but his teacher did not allow him to wear it. Mr. Wilson complained that he can not
give Daniel a ride to school and that teachers should not interfere in parents’

discipline.

Home Life

He speaks English at home but family members sometimes tried to use Japanese.
They sometimes go to parties held by ALT teachers, go to sightseeing in K city.
Daniel sometimes plays with Japanese children. Mr. and Mrs. Wilson have several
Japanese friends and they often spend time with them. They invited me to go to see a

Japanese dance with them. They seem to appreciate Japanese cultures.

Parental Participation in School

Daniel’s parents participate actively in not only school events but also

community events as well. They attended sports day, cultural festivals, and
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participated in the neighborhood watch. Mrs. Wilson explained that in the

neighborhood watch that they patrol three nights in a week in summer time.

Parental Expectations

Daniel’s mother thinks, “It would be better to have a tutor in the school.” She
also told me, “Daniel’s teacher is not comfortable to tell me right away directly, (if

there is a problem) 1 like directness.”
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CHAPTER S
ANALYSIS AND DISCUSSION

Chapter 5 analyzes how the Japanese schools address the needs of JSL children
and their parents, and how JSL children and their parents accommodate to meet the
expectations of Japanese teachers through the lens of accommodation without
assimilation. This chapter also examines the obstacles for Japanese schools, teachers,

JSL children and their parents as well as how they address their respective needs.

JSL Children’s Needs and Parental Expectations of Japanese Teachers

I categorized the JSL children’s and parents’ expectations of Japanese schools
and teachers into six categories. Six themes arose from interviews and observation. In
the interviews, I asked questions regarding JSL children and their parents’ needs and
expectations of Japanese schools. The six categories are teaching Japanese language
and customs, tutoring, language classes, classroom activities, communication with

teachers, and translators or interpreters.

1. Teaching Japanese and Japanese Customs

JSL children need Japanese assistance in order to adjust to Japanese schools, to
communicate with teachers and Japanese children, and to learn subjects in a
mainstream classroom dominated by one language and culture. Parents expect schools

and teachers to teach Japanese language and customs to JSL children.

2. Tutoring
When asked the question, “How do you help your children with school

homework?,” some parents responded that they hoped they would receive a tutor who
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could help their children with school homework especially for kokugo class because
parents cannot read Chinese characters and cannot help their children with homework.
Some parents indicated that Japanese elementary schools are easy compared to
elementary schools in their home and they are worried about their children falling
behind in their native curriculum. They expect schools and teachers to provide tutorial

programs in a variety of subjects.

3. Language Classes

All the five families are going back to their country and some parents were
concerned about their children’s loss of native language proficiency. For example,
Mrs. Smith’s youngest boy started forgetting English and identifying himself with
Japanese. Parents hope that schools and teachers will provide JSL children with

classes covering their native language.

4. Class Activities

Parents expect schools and teachers to provide a classroom environment and
activities in which JSL children can share their culture and language. In doing so,
Japanese children also can learn about different countries and cultures and can learn

how to respect people who have different backgrounds.

5. Communication with Teachers

Some parents indicated that they prefer more direct communication between
teacher-parent and teacher-child. Especially families from English-speaking countries
wanted more direct communication with the teacher. Mrs. Wilson made a comment

that Daniel’s homeroom teacher did not respond directly to her when they had a
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meeting.

6. Translators or Interpreters

From interviews, observations, and document analysis, 1 found one of the
common difficulties among JSL children and their parents was language. Parents hope
that they will have a translator or interpreter so that they can read papers sent from

school as well as to facilitate communication with Japanese teachers.

Accommodation

This section analyses how Japanese teachers and schools address the needs of
JSL children and their parents using these six themes and excerpts from interviews

with teachers.

1. Teaching Japanese and Japanese Customs

In order to meet the need of teaching Japanese and Japanese customs, Sakura
Elementary School has been providing a Japanese language classroom for JSL
children since 1990. They teach Japanese, Japanese culture, and school customs to
help JSL children to learn subjects in a regular classroom and adjust to the Japanese
school.

Ota (2000) notes that the Japanese language classroom is used as a tool to
assimilate JSL children to the Japanese school. The Japanese language classroom at
Sakura Elementary School is segregated from the mainstream Japanese classrooms
and Japanese children. The Japanese language classroom does not provide any
classroom activities or environments in which Japanese children participate, work

with JSL children, or learn about different cultures and languages.
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2. Tutoring

Japanese schools have not provided tutorial programs for JSL children and
children have to do their homework by themselves at home. A team-teaching strategy
was applied in kokugo class and mathematics class and JSL children received
individual instruction during the class. However, the teachers were regular homeroom
teachers and Japanese language teachers were not involved in a regular class. JSL
children occasionally receive help from the Japanese language teachers for their
regular homework. I found that it is difficult for homeroom teachers to give JSL

children individual tutorials because of limited time.

3. Language Classes

Schools and Japanese language classrooms in K city have not provided JSL
children classes dealing with their native language (e.g., Arabic, English, and
Chinese). I asked homeroom teachers of JSL children “What do you think about
maintaining the languages and cultures of JSL children?” and the teachers provided a

range of responses:

Mr. T: “Japanese is very important but their native languages and
cultures are also important and I want children to keep their languages and

cultures.”
Mrs. S:“T have never considered it.”

Mrs. U: “It is important and it depends on how parents value it. However,
for those children who live here, Japanese is the most important thing.”

Mrs. N: “I expect Japanese language teachers to take care of the

children’s native languages.”
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Mrs. K: “The parents should take responsibility at home.”

I asked Japanese language teachers the same question, “What do you think about
maintaining the languages and cultures of JSL children?” and their answers were

the following.

Mrs. K:“I think it is very important. Knowing culture is heritage and it is
important. However, it is also difficult for schools to proceed because they do not
have the resources. I would like to carry out something so that children do not
forget their native language and cultures. I also want to respect the parents’
wishes.”

Mrs. Y: “Tt is important. However, I think they should not ask the

school to do it. If they want the school to do it, I expect them to go to an
American school. I want them to take care of it at home because the school can
not take care of it.” “In Tom’s case, I doubt whether they should ask the school to
take care of it. In reality, it is very difficult to ask the school. They could have
left their children at home. It must be very difficult for children to identify
themselves. It depends how the parents think.”

Mr. M: “It is very important. Languages and cultures are children’s treasures.
Three years ago, we planed for this. We asked a Chinese person to teach Chinese
to children from China on Saturday. However, it was difficult because the
instructors are volunteers.”

Most teachers agreed on the importance of maintaining JSL children’s native
language, however, they did not believe that the school could provide JSL children’s

native language classes and they thought that it should be the parents’ responsibility.

92



4. Class Activities

Most homeroom teachers have not provided class activities in which JSL
children can share their language and culture with Japanese children. However,
Mehmet’s homeroom teacher provided an opportunity for Mehmet and his mother to
share Uygur culture with Japanese children and Japanese parents on the open house
day.

I asked homeroom teachers “Have you adopted JSL children’s language or
culture to your classroom?” Their answers were mostly negative but expressed

interests in the idea.

Mr. T: “No, but I am thinking about doing it from now on. I especially want
the parents of JSL children to give a speech.”

Mrs. S:“I have not done it yet.”

Mrs. U: “School has just started so I want to adopt some activities using
vocabulary such as singing a song in English.”

Mr. B: “I am going to adopt English.”

Japanese language teachers indicated that they attempt to recognize their

students’ national origin and language.

Mrs. K, remarked, “I use a globe so that the children can tell me about their
country,” While Mrs. Y said, “I sometimes use broken Chinese or English to

communicate with the children.”
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5. Communication with Teachers

The Japanese language teachers and homeroom teachers use a communication
notebook to exchange information with parents of JSL children. However, one teacher
told me “I think parents cannot read Japanese because I do not get comments back
from them.” Teachers sometimes call parents when they have important messages for
them.

Some teachers do not put effort into communicating with parents and give up
blaming the language barriers or cultural differences. For example, Mrs. Smith told
me that Mark’s homeroom teacher is not supportive. (See Chapter 4)

Some Japanese homeroom teachers visited students’ houses, talked to the parents,
and learned about the parents’ concerns and expectations. I found that communication
problems occur not only because of language barriers but also because of cultural
differences. Compared to westerners, Japanese people are reluctant to have direct
communication. They are much more comfortable with indirect dialogue. Therefore,
JSL children and their parents sometimes misinterpret Japanese teachers’ attitudes
indolent even though the teachers just have a different communication style. This
implies that Japanese teachers need to understand the cultures of JSL children and
JSL children and their parents need to understand Japanese culture and Japanese

ways.

6. Translators or Interpreters
Japanese schools do not provide someone who has language skills in the

children’s languages. However, Sakura Elementary School invited a Chinese doctoral
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student from K University to the welcoming ceremony because the number of
Chinese speaking students and parents was large compared with other nationalities.

Japanese language teachers sometimes give kana alongside kanji when they hand
out papers to parents of JSL children. However, Japanese homeroom teachers hardly
ever translate into English and rarely give kana due to limited time.

One homeroom teacher tried translating a health check paper into English,
however the parents could not understand her translation. The teacher told me that she
used the translation program installed in her computer. Most teachers commented that
they wish they had a translator or interpreter. This suggests a lack of networking

between Japanese schools and the community.

Japanese Teacher’s Expectations of JSL Children and Their Parents

Though Japanese teachers held various expectations for JSL children and their
parents, the Language and homeroom teachers expressed somewhat differing views of
what was important. Six themes arose by analyzing data from their interviews and

from observations.

1. Group Behavior

Group behavior is one of the Japanese school virtues and teachers expect JSL
children to behave well in group-oriented situations and speak like the Japanese
children. During the observation at schools, I often heard that Japanese language
teachers and homeroom teachers were evaluating children in terms of whether they
could behave like Japanese children. Mr. M commented that “In Japanese society, if

you do not behave like others, you will be excluded.”
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2. Cultural Exchange

Several teachers expressed hopes that JSL children would teach their culture and
language to Japanese children, and upon their return to their country, they would teach
others about Japan. During informal conversations with Mr. M, he shared the story of
a Chinese student. The Chinese student wrote an essay on good things about Japan,

and the essay was praised and published.

3. Understanding Japanese Culture

Teachers expect JSL children to learn and understand about Japan and Japanese
culture. They also expect parents to be flexible, to embrace Japanese culture and
customs so that they can help their children adjust to school and enjoy life in Japan.
As part of the teachers’ expectation of JSL children with group behavior, they want

children and parents to understand Japanese school characteristics and customs.

4, Communication with Teachers

Needs for making contact with teachers were addressed. During observation, I
found that there was a lack of communication between teachers and parents. For
example, when Tom got chicken pox, Tom’s mother could not make a phone call to
Tom’s teacher and explain that he was going to be absent because she did not know
how to say it in Japanese. Daniel’s parents sometimes did not notify the teacher when
he would be absent The teacher was very worried, and finally visited their house after

school.
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5. School Participation

Teachers expect parents to participate in school activities. Participating in school
events will helps parents of JSL children to understand Japanese school customs. The
parents can also can cooperate with Japanese teachers to help children adjust to the
school. Many teachers commented that they hoped the parents would teach their
country and culture with Japanese children and their parents by participating in school

events.

6. Reviewing Lessons

Teachers hope that parents will help children with their homework and make
children review what they learned from school. Mr. M described that there are
differences in academic achievement between children who review a lesson with help

from their parents and children who do not review at home.

Accommodation

This section analyzes how JSL children and their parents addressed the teacher’s

expectations and what difficulties arose.

1. Group Behavior

All the homeroom teachers except Tom and Daniel’s teachers said that their JSL
children could behave well in group-oriented situations. Tom’s homeroom teacher
stated, “Tom cannot function with the group.” One of the focal reasons that Tom
cannot behave well is because he cannot communicate with Japanese children and
teachers. Daniel’s homeroom teacher told me, “Daniel is sometimes very ‘American’,

when he refuses something, he is very stubborn.” This research suggests that language,
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understanding the Japanese school system, and parents’ support are important factors

that help these children behave well in group-oriented situations.

2. Cultural Exchange

According to Japanese language teachers and documents printed by the school,
they hold several events in which JSL children can share their cultures. For example,
they had a Chinese food party and JSL children and their parents learned how to make
gyoza (Chinese meat dumpling). However, events held by Japanese language classes
were only for JSL children and their parents and there was no way for Japanese
children and Japanese parents to participate in these events.

Although the Japanese teachers hope JSL children and parents will share their
language and culture, they rarely provide opportunities for this to occur. Parents of
JSL children also have expectations that their children will be in an environment

where they can share their languages and cultures.

3. Understanding Japanese Culture and School

The JSL children that I observed were very young and they seemed to accept
Japanese culture and school customs, however, some children refused to follow
school rules such as wearing PE uniforms. Japanese children wear shorts in PE class
and they change their clothes in their classroom together. Mark did not want to change
his clothes in front of his classmates and went to a bathroom stall and changed there.
He sometimes refused to participate in PE class because he did not want to wear the
shorts. Mr. and Mrs. Wilson also complained that their children have to wear shorts

even in winter.
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Most of the parents seem to try to understand Japanese culture and school
customs. However, some parents complained about several Japanese school customs.
For example, Japanese schools sometimes collect money for school lunch and school
events and Mrs. Wilson used to refuse to pay for these fees until teachers explained to
her what they were for. Mr. Wilson complained about a school rule that parents could
not drive their children to school. Japanese schools do not allow children to come to
school by car.

Mrs. Smith and Mr. Wilson work as English teachers at a Japanese junior high
school and high school and they gave me the same comments about Japanese teachers.
Japanese teachers sometimes punish children by hitting them on the head and they
saw this as child abuse. I found that many parents of JSL children were not familiar

with Japanese school characteristics and customs.

4. Communication with Teachers

Some parents of JSL children are supportive and they keep in touch with
teachers willingly, however, some parents are hesitant to talk to the teachers because
of language barriers and cultural differences. The incident mentioned earlier when
Tom’s mother could not explain that her son had chicken pox is a case in point. She
told me that she did not know how to explain it in Japanese to the teacher.

Daniel’s mother told me that when Daniel was absent from school and the
mother did not call his homeroom teacher, the teacher was worried and she came to
their house after school. The mother was surprised that the teacher actually came to
their house even though he just skipped the class one day. Daniel’s teacher made a

comment that she expects parents to let her know when he will be absent from school.
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The teacher told me that she has often felt cultural differences with the family.

5. School Participation

The five families often participate in school events. Japanese language classes
are planning to have several events such as parent’s meeting, summer camping, and
star festival. The first school event was a welcoming party at Sakura Elementary
School. All the parents of JSL children participated in the ceremony.

During my observation, I observed the welcoming ceremony, PTA, and an open
house at Sakura Elementary School and Fuji Elementary School. All the parents
participated in the welcoming ceremony and the open house day. However, some

parents did not show up to PTA because they have difficulties with language.

6. Reviewing Lessons

Some parents help with children’s schoolwork such as helping them read kanyi.
For example, Mrs. Erdogan helps with Mehmet’s homework everyday. On the other
hand, some parents cannot help their children with their homework because their
Japanese proficiency is not good enough. For example, Mrs. Somare told me, “I can
not understand the instructions.” Mrs. Wilson made a comment, “I wish my child had

a tutor for Kamji.”

Japanese Language Teacher’s Needs and Homeroom Teacher’s Needs

Japanese teachers have been working hard to meet the needs of JSL children and
their parents. However, teachers have limited time and the schools lack systems to
respond to all the needs and expectations of JSL children and their parents. I found

four major needs for teachers based on my interviews and observations.
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1. Team Teaching

Japanese homeroom teachers at Fuji Elementary School and Daniel’s teacher at
Midori Elementary School hope to have a visiting instructor from Sakura Elementary
School manage a class with the Japanese language teacher because it is difficult for

them to give an additional individual tutor for JSL children.

2. Translators or Interpreters

Japanese teachers feel a legitimate need for an interpreter or translator because
JSL children and parents do not receive messages clearly from teachers. Some
homeroom teachers hand out a weekly paper that announces what to prepare for
classes and things that were changed. Some teachers tried to translate it into English,

however, it was very demanding for them.

3. Counseling Programs

A counseling program for JSL children in their native language was a need
expressed often by teachers. Japanese language teachers also play a role as counselor
for JSL children and their parents. It sometimes becomes a heavy burden for the
teachers to listen to JSL children’s problems and consult by themselves. For the JSL
children and their parents, the Japanese Language Classroom is the place that they can
depend on when they have problems and difficulties. A Japanese language teacher, Mr.
M shared his experiences with Chinese students. According to him, CJA children and
their families have financial difficulties and they owe him money. He made the
comment during an informal conversation that Japanese language teachers are not

Jacks-of-all-trades.
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4. Network with Communities

Japanese language teachers sometimes commented on networking between the
school and community. One Japanese language teacher told me, “There is no
connection with the community. There should be a system in which people who want
to help can register. Although there are people who want to cooperate voluntarily,
there is no way for them to get involved.”

Japanese schools and teachers have been accommodating to meet the needs of
JSL children and their parents regarding teaching Japanese and Japanese customs.
However, the schools have limitations to meet all the needs and expectations of JSL
children and their parents. JSL children and their parents also have difficulties
meeting the expectations of Japanese teachers because of language barriers and
cultural differences. One of the common difficulties for Japanese teachers and JSL
children and their parents is language. Since Japanese schools do no have translators
or interpreters at school, the teachers cannot send messages clearly to JSL children
and their parents.

Another factor causing difficulties between Japanese teachers and JSL children is
cultural differences between them. For example, one of the factors that prevent JSL
children from adjusting to school is that parents of JSL children are not familiar with
Japanese school customs and school characteristics. Japanese teachers expect JSL
children to behave well in a group-oriented situation and they expect parents to
understand Japanese culture and school customs.

Japanese teachers themselves also have been experiencing new situations in their

classrooms in which they have students who have different backgrounds and do not
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speak Japanese as their first language. The teachers require manuals or seminars from
which they can learn how to work with JSL children and their parents.

I found four major factors that have to be improved. Those are the management
problems of a Japanese language classroom, lack of cooperation with the community,
lack of guiding parents of JSL children in Japanese school culture and customs, and a
lack of teachers’ training. Recommendations on the four themes are provided in the

next chapter.
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CHAPTER 6
RECOMMENDATIONS AND CONCLUSION

This chapter will review policy implications and offer suggestions to improve
systems to better address the expectations and needs of Japanese teachers, JSL
children, and their parents.

In order to coexist with people who have different religious, ethnic, linguistic,
and/or cultural backgrounds, people need to better understand and respect perceived
differences. When facing conflicts or problems, people need to work together to
address and achieve a higher level of cooperation. For Japanese schools, Japanese
teachers, Japanese children, and their parents to coexist within the framework, they
need to understand the perspectives of JSL children. Likewise, JSL children and their
parents also need to gain a more in-depth understanding of Japanese cultures, schools,
and people.

Cultural contact between Japanese children and JSL children has existed for
many years. By having JSL children in the classroom today, children are encountering
a new culture. Coming into contact with different cultures and languages can be a
trigger for children to realize their identity and ask, “Who am 1?” For example,
Japanese children might realize that they are Japanese and JSL children might realize
that they are not Japanese. When Japanese children notice that JSL children speak a
language other than Japanese, they might discover the presence of diversity in the
classroom as well as the idea that the classroom is dominated by one culture and
language. In such a place, children have the potential to create a “hybrid-diasporic”

identity by living in and between two or more cultural practices.
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It is important to create a cooperative environment among the school, community,
and home to help Japanese schools better accommodate the needs of JSL children and
their parents. This will also help JSL children adjust to Japanese schools and create
the surroundings in which the children can avail themselves of new experiences in a
fresh learning environment.

In the following, I will discuss some of the implications of classroom
coexistence, based on four themes: the management of Japanese language classrooms,
building networks between schools and communities, Japanese teachers’ training, and
guidance for parents’ of JSL children to better understand Japanese culture and school

customs.

Proposal 1: Construction/Reconstruction of Japanese Language Classrooms

Sakura Elementary School provides a Japanese language classroom, called the
“Japanese Language Classroom.” This sounds rather fitting except that Japanese
children are not allowed to use it. JSL children and Japanese children are isolated
from each other within this current classroom structure. Japanese children do not have
access to the Japanese Language Classroom. Therefore, as Sato argues, (see chapter 2),
it would be better to name the Japanese Language Classroom “International
Classroom” or “World Children Classroom” and provide environments in which JSL
children and Japanese children can work together and learn to accommodate each
other as they use books or games.

To further integrate the community, teachers and students, JSL children and their
parents could offer to teach their languages and cultures to Japanese children in the

classroom. They could also introduce games or songs that children play in their home
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countries. During break time, Japanese children and JSL children can come to the
“International Classroom” and play games or read a book together. Kajita, Nakanishi,
and Kagasawa (1997) note one class activity in which Brazilian children and their
parents explain and teach the meaning of a traditional Brazilian song and dance to
Japanese children.

Sakura Elementary School holds events such as camping or picnicking for JSL.
students and their parents. The purpose of these events is to provide opportunities for
them to get know other students and parents so that they can exchange their concerns
and thoughts with each other. However, only JSL children and their parents are
allowed to participate. Japanese children and their parents are excluded. It would be
better if the school offered opportunities for all parents, students, and teachers to
come together and share their ideas and concerns.

There are some JSL children who cannot attend a Japanese language class at
Sakura Elementary School because of the distance and financial issues. In order to
accommodate the needs of JSL children who cannot attend a Japanese language class,
visiting instructors need to be considered. It would be advantageous if Sakura
Elementary School sent visiting instructors to schools where there are JSL children.
To accommodate the needs of JSL children, the Board of Education needs to assign
more teachers to the Japanese Language Classroom. The Board of Education might
recruit teachers or others who specialize in teaching Japanese to
non-Japanese-speaking children. Ideally, the Board of Education could recruit

instructors who speak Japanese as well as languages that JSL children speak.
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Proposal 2: Building Network with K University and Communities

I found the lack of networking between schools that have JSL children and
community organizations problematic. For example, K University offers a Japanese
language class for international students and their spouses. There are many
international students from different countries who attend this Japanese language class.
Mrs. Somare and Mrs. Wahby attend a Japanese language class at K University from
Monday through Friday. When I observed one class, I talked to a Japanese language
teacher about JSL children and the teacher did not seem to know about JSL children
in K city. There are no links between Japanese language teachers at K University and
Japanese language teachers at Sakura Elementary School. If K University or other
universities in K city were to build a network with Sakura Elementary School and/or
other Japanese schools that have JSL children, they could better assist Japanese

schools that cannot meet the needs of JSL children and their parents.

Tutoring

Since Japanese language teachers and homeroom teachers have limited time to
provide additional tutoring assistance for JSL children, perhaps K university students
or other college students who are interested in exchanging cultural experiences or
language could help facilitate JSL children’s learning. Sato (2001) introduces one
“International Classroom” that has support from undergraduate students and graduate
students. College students cooperate with Japanese language teachers and discuss
each JSL child’s progress once a month. The department of education at K University
or other colleges could offer courses where students who major in mathematics or

kokugo could tutor JSL children as part of their practicum.
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Were this to happen, each Japanese school that has JSL children would then be
better prepared to inform and explain to Japanese parents the needs of JSL children.
Ultimately, the school could then solicit assistance from Japanese parents and other
community members in assisting JSL children with their schoolwork and adjustment

to Japanese society.

Maintaining of JSL children’s native languages

There are several reasons why it is important to consider maintaining the native
language of JSL children. The JSL children whom I focused on in this study are going
to return to their native country. For this reason, it is very important for JSL children
to maintain their native language. Mrs. Smith shared her concerns that her youngest
son has started forgetting English and identifying with Japanese. It is easy for younger
children to absorb new languages and cultures and it is easy for them to forget their
native language and culture. While learning Japanese and Japanese customs, JSL
children are losing their native language, identity, and culture. Maintaining their
native language helps JSL children build their self-esteem and identity while
maintaining links with their native culture and building knowledge of Japanese
language and culture.

Although most Japanese teachers agree that maintaining JSL children’s language
is important, they are reluctant to provide additional classes for JSL children. One
reason why Japanese schools and teachers are reluctant to provide a JSL children’s
language classroom is due to the variety of language backgrounds. If schools cannot
provide language classes, teachers and parents should look for community resources

to compensate for this.
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Suggestions for maintaining language would be for international students at K
University or other colleges to help JSL children continue learning their native
language as a volunteer or as a course work. For example, international students from
countries where they speak Arabic as an official language, and Japanese students who
are studying Arabic or can speak Arabic could help JSL children whose native
language is Arabic. This is actually taking place in one elementary school that
provides Spanish language class for children whose native language is Spanish. The

instructors are exchange students who speak Spanish and they work voluntarily.

Counseling programs

There is a community organization in K city where counseling programs are
provided. These programs mainly target international students or foreigners; however,
the counselors knew very little about JSL children at Sakura Elementary School and
did not have a counseling program for them. Since the organization is located two
blocks from Sakura Elementary School, the school and the organization could work to
cooperate and provide counseling programs focused on JSL children and their parents.
I also found that some families go to church regularly and there is a small community
where non-Japanese nationals gather at a church. Those churches that non-Japanese

nationals attend could provide a counseling program for them.

Translators or Interpreters

One of the common needs expressed by Japanese teachers, JSL children, and
their parents is to have translators or interpreters available. Since Japanese teachers

have limited time, and language ability to translate papers to the JSL children’s

109



language, they hand them out without translation. Many parents of JSL children
cannot read kanji and therefore are not receiving messages clearly from the school
and the teacher. Since the existence of JSL children in K city is not well known by
Japanese people, it would be beneficial if Sakura Elementary School or other
Japanese schools that have JSL children could release information about these
children to the community. There are likely people who would be willing to translate,
interpret, or otherwise assist teachers, JSL children, and their parents if only they were

aware of the need.

Proposal 3: Offering a Parents’ Meeting

Since most of the newly arriving parents are not familiar with Japanese school’s
customs, it is difficult for the parents to understand the school culture in order to help
their children adjust to the Japanese school. To better accommodate their children and
to encourage parental involvement, Japanese language teachers could instruct parents
on Japanese school customs. Parents of JSL children who have lived in K city for
some time and understand Japanese school customs could also assist in instructing
newly arriving parents and students on the nuances of Japanese school.

In some cases, there are children who are not attending a Japanese language class
and their parents are also isolated from the other parents of JSL children. When JSL
children and their parents arrive at K city, they have to be better informed by the
Board of Education. The Board of Education can distribute booklets written in a
language that JSL children and their parents read and they can introduce Japanese
school customs such as group activities, school events, and teacher’s expectation of

JSL children to the new families.
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Proposal 4: Provide Teacher Training

Although many Japanese teachers have never received multicultural classroom
training, they are being asked to learn about how to assist non-Japanese-speaking
children. Since multicultural education in the K University’s curriculum is not a
required class, the university should consider incorporating this type of knowledge
into an existing class or creating a new class to address multicultural needs as a
requirement class. Banks (1997) states that teachers need “knowledge about the
unique cultural characteristics and learning styles of students from diverse cultural
groups and the skills to teach these students successfully,” “knowledge about the
nature of prejudice as well as strategies that can be used to reduce prejudice among
students,” and “general knowledge and skills about teaching that can be adapted to
meet the specific needs of students from diverse racial, ethnic, and cultural
groups”(p.112).

The Board of Education could also hold a conference or seminar for the current

teachers in order to further their knowledge and professional development.

Class Activities

Japanese teachers who have JSL children in their classroom should try to provide
class activities in which JSL children can share their language and cultures in the
classroom. For those Japanese children who do not have JSL children in their
classroom, it would benefit them if a teacher provided a class activity that encourages
them to learn about JSL children who attend their school. For example, for younger
ages, class activities could include activities such as singing a song in the JSL

children’s native language or playing a game that JSL children play in their native
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country. For older ages, class activities could include studying other countries,
cultures, customs and comparing them with Japanese culture. Even if the classroom
does not have JSL children, Japanese children can go to “International Classroom” or
“World Children Classroom” and interview JSL children or their parents. Another
possibility could be, to play a video tape about the JSL children’s countries during the
lunch break.

Another major issue that I found from case studies was bullying. Except in
Mary’s case, all the information I received about bullying was from parents not from
the teachers. Takahashi and Vaipae (1996) argue that the perspective toward bullying
is different between Japanese teachers and parents of JSL children. Even for Japanese
children, bullying is one of the most severe problems at school. Japanese teachers
need to be more sensitive to classroom situations and be considerate of the needs of
JSL children as well as Japanese children. It is important for teachers to realize that
JSL children are a valuable asset in a classroom in that they have experiences and
knowledge that Japanese teachers and children do not. Teachers can take advantage of
JSL children to teach Japanese children to appreciate different cultures, customs, and
values. It is important to help children appreciate the differences of another culture,
and to not be judgemental about customs or mannerisms that may be different from

their own.

Conclusion

By incorporating these suggestions, both the needs of the JSL children as well
those of all students could be better met. These suggestions could help establish a

learning environment, both within the school and local community that works to
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create a better understanding and appreciation for other cultures. This would likely
lead to the creation of a hybrid-diasporic space; a space that would recognize
difference and promote coexistence in the classroom.

Sato states that education in this era needs to be aimed towards the ideal
principle of “kyosei” (to live together), A+B—C meaning the majority group and
minority group change their culture and create a new culture in order to coexist.
However, he argues that this is almost impossible to achieve this and introduces an
alternative theory, A+B— A’ meaning that the majority group changes its culture when
a different culture is introduced. Sato’s A+B—A’ explains only the majority group’s
perspective but not how the minority group evolves and changes.

On the other hand, Gibson’s theory of “accommodation without assimilation”
discusses only how the minority group changes. (applying Sato’s variables, this would
be expressed A+B—B’). She indicates how it is important that the majority group
needs to change its culture, “While most majority-group students do not actively
harass minorities, most are quite unaware of their own cultural assumptions and
demonstrate a cultural parochialism that schools would do well to address. These
problems can be alleviated if educational programs are dedicated to providing
students with a cross-cultural perspective.” She also concludes that “A policy of
supporting accommodation and acculturation without assimilation will benefit all,
majority and minority alike” (p200).

By combining Sato’s and Gibson’s theories, I will introduce the principle of
“mutual accommodation” (A+B—Ab+Ba) and define it as both the majority and the

minority group compromising to meet certain needs or expectations. Thus, while
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examining the data, A would come to represent the majority group of Japanese
schools, teachers, and communities; as B would also be the minority group of JSL
children and their parents.

The parents’ role cannot be ignored. As a child’s cultural foundation, the home
can also serve as a place where both parents and children can learn about the
importance of cultural differences. “Mutual accommodation” in school fosters
empathy and understanding among students. Furnished with these tools they can
better resolve the conflicts and crises associated with this new global era. Likewise,
sensitivity within the educational community is paramount to the creation of a
multicultural classroom. As Finkelstein (1997) stated earlier that Japanese teachers
are mostly unaware of multicultural environments, educators need to realize that JSL
children are vital resources for providing a factor in creating a “hybrid-diasporic”
identity in the classroom. Different cultures and their associated customs and
languages must first be recognized and respected before “mutual accommodation” can
be implemented. Through this process, cultural-parochialisms and prejudices would
necessarily be addressed where they otherwise might have remained hidden. The
greater awareness would encourage students to explore and interrogate their own
cultures and ideas on the road to a “hybrid-diasporic” identity. Simply, this process
while requiring accommodation (i.€. compromise, sacrifice) leads to mutual growth
that may otherwise not have been attainable. Finally, the creation of a network
between educators, parents and the host community would be the final link to trigger
and facilitate “mutuyal accommodation” and the creation of individual
“hybrid-diasporic” identities.
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Through the process of “mutual accommodation,” self-awareness and empathy
will create an environment with an unexpectedly high level of mutual benefit. Thus, a
“hybrid-diasporic” identity is the synergistic keystone in the bridge of “mutual

accommodation” between majority and minority groups striving to coexist and grow.

In sum, this will be expressed as Ab+Ba>A+B.
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APPENDIX 1
Agreement to Participate

Chikako Nakashima
QObserver

My name is Chikako Nakashima, and I am a graduate student in the Educational
Foundation Department at the University of Hawaii. I am conducting research on
foreign children who attend a public school in K city. The purpose of the research is
to learn how Japanese schools deal with assessing the needs of non-native Japanese
students.

Participation in the project will consist of voluntary interviews with the observer.
Interview questions will focus on issues and needs caused by linguistic and cultural
differences. Each interview will last no longer than 30 minutes. Approximately 30
people will participate in this study including teachers, parents, and leaders of
organizations. Interviews will be audio recorded for the purpose of transcription.

The investigator believes there are no foreseeable risks to your participation,
beyond a possible loss of privacy and participation is entirely voluntary and you may
discontinue your participation at any time.

There may be no direct benefit to you for participating, however, the investigator
hopes that this research will result in improved education techniques.

Your name will not be disclosed, and any information you give will remain
confidential. The UH Committee on Human Studies has the authority to review
research data. Audiotapes will be destroyed immediately following transcription. All
other research records will be destroyed upon completion of the project.

If you have any questions, please contact the researcher, Chikako Nakashima, at
099-251-1647 or chikaS1@hotmail.com If you have any questions regarding your
rights, please contact the UH Committee on Human Studies at (808) 956-5007 or
dendle@hawaii.edu
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Participant:
I have read and understand the above information, and agree to participate in this
research project.

Yes, 1 agree to participate.

No, I will NOT participate.

Your Name Date
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APPENDIX 2
Interview of Japanese Language Teachers

How long have you been teaching?
Do you have a certification for teaching Japanese language to JSL children?
What foreign languages do you speak?
What are your goals or aims?
What is idea of a good student?
How much do you expect JSL students? (long term, short term and returnee
Japanese students).
What do you think your responsibilities toward JSL students?
How do you understand or learn about the languages and cultures of JSL
students?
What kinds of classroom environments would you like to provide?
Do you take the language and culture of JSL students into your class activities?
How do you take care of misunderstandings caused by cultural and linguistic
differences?
What are your needs for now?
How do you make contact with the parents of JSL children?
Have JSL students refused to follow Japanese school rules?
Do you want to take a class about multiculturalism and cultural understanding?
What do you expect for the parents of JSL students?
Have you had any problems caused by cultural or religious differences between
students?
What is the most difficult thing in dealing with JSL students?
Is it easy to make contact with homeroom teachers?
What do you think of maintaining of the language and culture of JSL students?
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APPENDIX 3
Interview of Japanese Homeroom Teachers

1. How long have you been teaching?
How many times and years have you had JSL children?
3. What is your idea of a good role model for students? What do you hope and wish
for your students to be in the future?
4. What do you expect from JSL children? Do you expect them to behave like
Japanese children?
5. How do you treat Japanese children and JSL students? Do you treat them
equally?
6. What is your role in regards to JSL children?
7. Do you know anything about language or culture that a JSL student brought into
your classroom?
8. What types of classroom environments have you been trying to provide? Do you
take the language and culture of JSL children into your class activities?
9. Describe a JSL student’s behavior in each class (Kokugo, PE, music, art) Do they
behave differently depending on the subject?
10. Have JSL students been adjusting to Japanese school and group behavior?
11. Do you discipline JSL students? Do they listen to you?
12. Do JSL students eat Japanese school lunch?
13. Do you describe about students’ behavior during break time?
14. What are Japanese students’ reactions toward JSL students like?
15. How are relationships between Japanese students and JSL students? Do JSL
children have a Japanese best friend?
16. How do you take care of issues caused by different cultures and languages?
17. What are your most urgent needs? (Interpreter, volunteer, teacher’s seminar?)
18. Do you visit JSL children’s home? How often do you make contact with
parents?
19. Do you guide JSL children and their parents in their problems?
20. What do you expect from the parents of JSL children?
21. Have JSL students ever refused school rules or uniforms because of cultural
differences?
22. Do you need information about education for JSL children? Do you want to
participate in a teacher’s training program?
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23.

24.

25.

26.

27.

What do you think about maintaining the culture and language of JSL students?
What do you think the schools should do?

What is the most difficult thing in dealing with foreign children regarding
teaching or discipline?

What do you think about the Japanese Language Classroom and their teaching
methodology? Do you think that your school also needs to provide a Japanese
Language Classroom? Do you need visiting instruction? Do you need team
teaching?

Is it easy to keep in touch with Japanese language teachers at Sakura Elementary
School particularly?

Do you have any hopes?
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APPENDIX 4
Interview of Parents

Country

When did you come to Japan?

How long will you stay in Japan?

Why did you come to Japan?

What languages do you speak?

What is your religion?

Did you study about Japan and Japanese language before coming to Japan?
(how about your children?)

Did you have any information about Japanese culture and education before you

came to Japan?

How did your child accept that he or she had to leave their home country?
How did you choose the school that your children are currently attending?
How did you know about the Japanese Language Classroom?

How do your children commute to their school?

How do your children commute to Sakura Elementary School?

How do you make contact with schools and teachers?

How often do you participate in school evens?

What language do you speak at home?

What do you hope for your children’s education?

What do you expect from Japanese schools and teachers?

Do you expect teachers to treat your children the same as they do Japanese
children or differently?

What do you hope for your children?

Do you interact with Japanese people?

How is your Japanese language proficiency?

How do you pass the language, tradition, and customs of your culture to your
children?

Can you describe the relationship between your children and Japanese children?

Do your children have difficulties living in Japan?
Who do you talk to when you have a problem?
Can you describe your eating food habits? Do your children eat school lunch?

What kinds of food do you serve at home?
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28. Do you cerebrate your native cultural events at home?

29. Do your children watch TV, listen to music, or read books in Japanese or in their
native language or both?

30. How do you help children with their homework?

31. Do you understand school rules and policies? Have you felt uncomfortable with
school rules and customs?

32. How have your children changed after moving to Japan?

33. Have your children started forgetting their native language? Have you had
difficulties communicating with your children?

34. Have your children refused to follow the school rules?

35. Have your children made comments that they want to go back home?

36. What do your children do after school?

37. Have your children been confused by living in two different cultures?

38. Do you follow Japanese customs or your cultural customs?

39. How do you and your children spend time on weekends?

40. Describe your children

41. Do your children enjoy Japanese school life?

42. Do you keep in touch with children’s friends or relatives?

43. Do you want your children to continue to learn Japanese after returning home?

44. Do you have concerns or worries about education for your children after
returning home?
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APPENDIX §
Agreement to Participate (Japanese Version)
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APPENDIX 6
Interview of Japanese Language Teachers (Japanese Version)
AAFEHEOLAE
HERE
AAREEEMOBRERE > TOETN?
REDBFNEBLATLESD
SeApIT—i, BEIE?
FABPRDLFHBLIT? ROFLIT?
FHRICMEERT 502 (RETF X, REIFE. BHRE)
HEZ, ARBARBIRH L TCOZBEFORENIMAELE L THD o Lo WNET
2
8. KAEIZ. AEARBEORBEOIER, SHBELEOLIICEBLETH?
9. YDLIRIIAEVERIBLTHETN?
10. ABARBOFFCIULE MNP TR AL THETN?
11. AEARE L BERHEENSE - YEFROBVPLEEZZHEE, LOL D ITHIE
LTWEFTH?
12. RERES, BLETHLHZLIHMTTN? (BRE. X707 47)
1. sy Y 7 MRBLELTHBHAFLETH2REBEEDOF LITEDOL I, &
OBREEKEZRY T2
14. FHET. UEBBEOBWZ LD, FROFAICERERTIEBH Y ET0?
15. BEEMEEICB LT, MIrBERKZ 7 ARHIUITZHE L THENTTN?
16. &4IE, AEAREOREEIMERDETI? HIFTHZL)
17. TRE T UEOBEWIC L Y AEAREARE L ORICRERREZ D EL2?
18. BAEIKL L T, ABR—FLTHALVTTAN?
19. HEDEAE L DEKITEFS TETOETN?
20. FHOREFE L UL EMERFT B Z LICOVWTE I BEZXLTTN?

I O

128



AU S o e

®

APPENDIX 7
Interview of Homeroom Teachers (Japanese Version)
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APPENDIX 8
Interview of Parents (Japanese Version)
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