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Abstract

Over the past decade, numerous studies have explored students’ reading practices in the
EFL context. However, we lack evidence on how undergraduate students use task-
oriented reading to understand complex academic texts like journal articles. This
phenomenological case study investigates the adoption of Task-oriented Reading
Instruction (TORI) in educational reading practice, concerning students’ experiences,
benefits, and challenges in the EFL landscape. Out of the 30 undergraduate students in the
cohort, four females (19-20 years old) were recruited as the research participants on a
voluntary basis. Data were from their reflective journals, interviews, and classroom
observations. The data were analyzed using thematic analysis. The findings revealed that
the TORI reading guide enabled the students to enhance their academic reading skills in
identifying research issues, analyzing previous research, finding research gaps, and
studying the research design of a journal article. Pedagogically, this finding implies that
teacher educators may adopt it as an instructional approach in EFL academic reading
practice in teacher education contexts.
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Introduction

In higher education, reading plays a crucial role in meaning-making and supporting students’
comprehension (Ali et al., 2022; Jung et al., 2025; Markey, 2022). Research indicates that university
faculty emphasize the importance of students becoming proficient readers, equipped with advanced
skills such as synthesizing and critically evaluating information (Farieta & Delprato, 2024; Liu &
Read, 2020; Renandya et al., 2024; Shen & Dai, 2024). To meet these expectations, college students
require extensive reading practice to develop high-level reading proficiency.

Over the past decades, studies have demonstrated that structured reading experiences enhance
undergraduate students’ comprehension (Hazaea, 2025; Song et al., 2025). For example, Gamel
(2015) and Smith (2016) found that remediation programs and targeted courses help students acquire
essential skills—from vocabulary mastery and mental imagery to concept mapping for analyzing
textual relationships. Building on these findings, Ritchey and List (2021) proposed Task-oriented
Reading Instruction (TORI), a reading guide in clearly defining reading objectives and designing
effective assessments by aligning them with specific reading purposes. While the TORI reading
guide may improve reading outcomes (Archila et al., 2024), few studies have explored its
application in English as a Foreign Language (EFL) teacher education contexts, particularly in
fostering academic reading skills among pre-service teachers.

This study addresses this gap by investigating the implementation of the TORI reading guide in
an EFL teacher education program, examining its contribution in enhancing students’ academic
reading practices. Specifically, the study contributes to the existing literature by (1) providing
empirical evidence on how it can be adapted for EFL settings, (2) identifying challenges and
opportunities in applying the TORI reading guide with pre-service teachers, and (3) offering
practical insights for educators seeking to integrate structured reading instruction situated in
Indonesian EFL teaching. To guide this investigation, three research questions are formulated:

1. How do EFL students describe their experiences with task-oriented reading instruction in
academic reading (journal articles)?

2. How do the students understand the framework of task-oriented reading instruction in
academic reading?

3. What benefits and challenges do students encounter when using task-oriented reading
instruction in academic reading?

Literature Review
Prior Research on Exploring Academic Reading in the Higher Education Context

There is empirical evidence on academic reading practice in higher education (Ament et al.,
2025). For example, Howard et al. (2018) found that students and faculty agree that
undergraduate education should prepare students to be good academic readers, even though the
faculty mean is much higher than the students’. This research demonstrates that students use
various tactics, including deep and critical reading, to achieve their academic and problem-
solving goals. Instructors may use a bricolage approach to the course design, teaching tactics,
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and reading skill testing. Future research could examine the effects of a bricolage reading and
education method on student skills, institutions, and faculty pedagogy.

According to St. Clair-Thompson et al. (2018), college students spend an average of 6.5 hours
daily on academic activities. Furthermore, students were usually comfortable with reading, albeit
textbooks were preferred over journal articles. The findings were explored in terms of their
significance for higher education teaching. Another comparable study (Liu & Read, 2020)
revealed that the participants identified several key and demanding skill and knowledge areas.
They also identified the reasons for those demands and the potential causes of certain obstacles,
highlighting the interplay between various elements in generating those wants and challenges.
These findings provide a more detailed and contextualized view of university students’ academic
reading skill demands and limitations.

Approaches that encourage students to read, enjoy reading, and gain metacognitive knowledge
(e.g., according to Kerr & Frese (2017)), have also been shown to promote learning. Aldridge
(2019) shows how Padraig Hogan’s concept of education as the “courtship of sensibility” is
congruent with this phenomenological treatment of engagement in higher education (p. 1).
Drawing on the findings, Aldridge’s study concluded that by proposing an ethical relationship of
mutual belonging to the subject matter to integrate the degrees and types of knowledge, the
specific treatment could be adopted to increase students’ engagement in reading.

As the digital age advances, it becomes increasingly important for students to develop critical
reading and thinking skills to succeed in the 21st century (Renandya et al., 2025). Research has
extensively explored the importance of reading comprehension (the ability to understand,
interpret, and recall the explicit meaning of written text), critical reading (it involves analyzing,
evaluating, and questioning a text beyond its surface meaning), and thinking (e.g., forming
independent judgments, making decisions or arguments, and connecting ideas across disciplines
or experiences) for higher education (Darwin et al., 2022; Diningrat et al., 2023; Muniroh, 2021;
Pramusinta et al., 2019; Reflianto et al., 2021; Werdingsih et.al., 2025). However, most studies
have focused on reading comprehension rather than academic reading, which involves deep
engagement with complex, discipline-specific content (e.g., journal articles, textbooks, essays,
reports) to understand, analyze, and evaluate ideas and arguments (Wigati, 2021). There is a
significant gap in the literature regarding the students’ activity in academic reading in the EFL
context.

Task-oriented Reading Instruction as the Skeleton of Academic Reading Practice

Task-oriented Reading Instruction (TORI) is a reading guide designed to help students become
goal-directed and autonomous readers by explicitly communicating reading goals, identifying
effective reading strategies, and aligning assessments with these goals. It synthesizes research
from education and psychology to provide structured support that encourages students to engage
in purposeful reading behaviors that are suitable for various texts and disciplines. TORI
emphasizes setting clear objectives for reading tasks, teaching strategies to achieve these goals,
and integrating these elements within course assessments to enhance reading compliance,
comprehension, and motivation (Ritchey & List, 2021).
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In terms of positioning the TORI reading guide within established reading approaches, it shares
similarities with Task-Based Language Teaching (TBLT) in its focus on meaningful, goal-
oriented tasks (Ellis, 2017). However, the TORI reading guide distinguishes itself by
concentrating explicitly on reading as the primary mode of input and structuring tasks around
comprehension and critical evaluation, rather than general language production. In relation to
critical reading frameworks (Luke, 2012; Wallace, 2003), the TORI reading guide incorporates
elements of textual analysis and evaluative judgment, encouraging learners to question the
authorial intent, detect bias, and assess the credibility of sources. Nevertheless, TORI emphasizes
integrating these critical literacy elements within a task cycle that scaffolds comprehension
before moving into critique.

Therefore, we adopted the TORI reading guide (Ritchey & List, 2021) as the scaffolding to help
students understand the journal article. They proposed numerous TORI reading guides for
various texts, including textbooks, scientific articles, and popular articles. We used the TORI
reading guide as the scaffolding in reading research articles with the theme of task-based
language teaching in the EFL context. Although much of the existing literature explores the
academic reading practice, more information is needed on adopting the TORI reading guide to
observe students’ actual behavior in academic reading. Inspired by Ritchey and List’s (2021)
work, we apply this reading guide to engage undergraduate students in reading research articles.
The concept of the TORI reading guide can be shown in Figure 1 below:

Improving CIassrqom-Teachiﬁé

Multiple Intelligences
Research Trends

E-learning and Online Learning

Bibliometric Analysis

Task-Oriented Reading Instruction Differentiated Instruction

Instructional Approaches
Task-Based Instruction (TBI)

Metacognition

Reading Comprehension

Goal-directed Reading

Figure 1. Concept map of the TORI reading guide
Note. This concept map illustrates the key components and relationships within the TORI reading guide.

Methodology
Materials and Method
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Grounded in phenomenology as the foundational theoretical framework, this study examines the
lived experiences of EFL undergraduate students, with a particular focus on the critical moments
they encounter while reading journal articles. Grbich (2013) posits that phenomenology is “an
approach that attempts to understand the hidden meanings and essence of an experience together
with how participants make sense of these [experiences]” (p. 92). This theoretical perspective is
employed to elucidate undergraduate students’ experiences as they engage with the TORI
reading guide in academic reading practices within the Indonesian EFL classroom. Moustakas
(1994) emphasizes the importance of recognizing phenomenology’s attention to the initial order
aspect, wherein the world is described as influenced by Moustakas’s theory.

In the present study, undergraduate students constructed critical incidents as their lived
experiences during post-pandemic learning. We employed a phenomenological approach, using
phenomenological analysis, in which participants engaged in the academic reading practice of
reading a journal article, in both online and offline modes, which we anchored in an interpretive
phenomenological approach. We adopted the TORI reading guide as proposed by Ritchey and
List (2021) as the scaffolding for reading scientific articles. Driven by Ritchey and List (2021),
the five steps of the TORI reading guide were:

Select a text (and text type) for the students to read.

Providing goals for reading.

Identifying sample assessments aligned with these goals.

Identify effective reading strategies to meet these goals.

Sharing this information with students.

SNk W=

Using this guide as a basis, this study implements the TORI reading guide as a structured reading
guide for analyzing TBLT-related scientific articles. The modified reading guide (Table 1)
facilitates undergraduate EFL students’ systematic engagement with research articles through
key text elements such as the purpose of the research, research gaps, methods, and results. This
method allows students to develop their academic reading experience in a more goal-oriented
manner, activating comprehension and analysis.
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Table 1. Scientific article reading guide

Reading
Assignment

Reading Goal

Example Assignment

Strategies to Help
Students Meet Their
Reading Goals

Title of the journal
article:
Implementing task-
based language
teaching to teach
grammar in
English classes in
China: Using
design-based
research to explore
challenges and
strategies

(Ji & Pham, 2020)

Ji, Y., & Pham, T.
(2020).
Implementing task-
based language
teaching to teach
grammar in English
classes in China:
Using design-based
research to explore
challenges and
strategies.
Innovation in
Language Learning
and Teaching,
14(2), 164-177.

Explain the author’s
main purpose for
conducting the study
(found in the Abstract
and Intro).

Identify how the
independent and
dependent variables are
operationally defined.

Report the research
questions of the study.

Classify the study as
either experimental or
mixed-method study.

Reading in a Foreign Language 37(1)

Write, in your own
words, the main purpose
of this study.

Match concepts referred
to in the purpose (e.g.,
‘teaching grammar”)
with the method of
measuring that concept
(e.g., comparing TBLT
and the traditional
approach).

Write the research
questions for this study.

List the factors that tell
you if this study is
experimental or a mix-
method.

During reading:
Annotate sentences

referring to “purpose”,
“central idea”, or “main
question.”

After reading: Write
these phrases or

sentences in your own
words.

During reading:

Annotate sentences
referring to “independent
variable”; “measured

by”’; “defined as.”

After reading: Check that
you have one operational
definition for TBLT.

During reading:
Annotate sentences

referring to the research
questions. What are the
data collections?

After reading:
Please write the data

collection of the study.

During reading:
Annotate sentences

referring to experimental
terms such as
‘manipulate’, ‘random
assignment’, ‘cause’,
‘result in,” etc. and/or
correlational terms such
as ‘correlate’, ‘related
to,” etc.

After reading: Consider
whether the phrases
you’ve marked indicate
an experiment or mix-
method.



Interpret the main result.

Relate the results of the
study.

Apply the results of this
study.

Write, in your own
words, whether the
hypothesis was
supported.

List at least one way in
which this result
compares or contrasts
with the results of other
studies.

Write, in your own
words, one practical
application or theoretical
implication of this study.
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During reading:
Annotate sentences
referring to “The results
show”, “the results
suggest”, “the hypothesis

was supported,” etc.

After reading: Write
these phrases or

sentences in your own
words.

During reading:
Annotate what you

remember from previous
studies in the margin.

After reading: If needed,
check the results of
previous studies and
write one point of
comparison or contrast.

During reading:
Annotate sentences

referring to
“application”,

“implication”, “this
matters because”, “this
could affect people
because,” etc.

After reading: Write at
least one complete
sentence explaining how
the result might be
useful.

Research Context and Participants

This research was conducted at an Indonesian private university in a western province and
captured undergraduate students’ lived experiences while enacting the TORI reading guide. The
first author served as an instructor of academic reading practice. Of the 30 undergraduate
students in the cohort, four female students were recruited as participants of this study. The
participants, aged 19-20 years, were second-year university students named Bunga, Mawar,
Melati, and Dahlia (all pseudonyms). The small number of participants enables a deeper, more
detailed, and thoughtful thematic analysis, aligning with the goals of qualitative research
grounded in an interpretive paradigm (Creswell & Poth, 2023). This was also supported by

Reading in a Foreign Language 37(1)



Nurhadi, Widiati, Suryati, & Muniroh: Task-oriented reading instruction in a foreign language context... 8

research triangulation in data sources, member checks, and analysis to increase the credibility of
the findings.

We recruited four undergraduate students who were both actively engaged in the academic
reading course and willing to participate voluntarily. Participant selection was informed by the
teachers’ recommendations. In addition, we also considered the factors including their
understanding of the steps of reading a journal article with the TORI reading guide, willingness
to finish the assignment and performance during the reading task in each meeting. Overall, they
attended 14 meetings of the course in one semester. Before the research commenced, the authors
met with the participants to explain the purpose of the research and its benefits for their academic
lives.

They were also informed that this project was part of the language curriculum for the semester.
Following ethical protocols, the participants were provided with consent forms as legal
documents for the study. They were assured that their data would be kept confidential during
publication. The participants were asked to read the consent forms carefully and sign them to
participate in the project. In addition, this study was reviewed and approved by the human
research ethical committee at our university.

Data Collection

This study employed a phenomenological case study design, using semi-structured interviews
and reflective journals to explore students’ lived experiences. The second author served as the
interviewer, focusing on critical incidents while enacting the TORI reading guide (Bevan, 2014;
Giordano, 2016; Giorgi, 1997). Descriptive and structural questions were used to capture the
participants’ life experiences enacting the TORI reading guide in the academic reading course.
The interview protocols were inspired by Seidman’s (2013) three-series interview framework
and included the TORI reading guide and the achievement of reading goals.

The first set of questions explored the participants’ life experiences with reading task-based
articles and their review processes (two questions). The second set elucidated the students’
understanding of reading goals through the TORI reading guide (11 questions). The third set
focused on students’ reflections on the meaning of hybrid learning in academic reading practice
(two questions). Data were collected over four months, with interviews lasting between 30 and
60 minutes each. In total, three interviews were conducted with each participant through
WhatsApp chats, WhatsApp videos, and Zoom meetings. The second author interviewed all
participants in Indonesian because they felt more comfortable sharing their experiences in their
native language during the hybrid learning process. In addition, we guided the participants to
write a reflective journal on their experiences, challenges, and benefits of the TORI reading
guide.

Data Analysis
Drawing on the data collection, the authors ensured that the interviews were recorded via Zoom

and were transcribed verbatim. Before the analysis commenced, we confirmed to the participants
that their data would be kept confidential and used solely for research purposes, with their names
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being anonymized using pseudonyms. The second author conducted all the interviews in the
participants’ native language, as they felt more comfortable sharing their life experiences in this
manner. All the data were transcribed in English. To maintain data validity, member checks were
performed several times to ensure accuracy and avoid misinterpretation. Significant statements,
invariant horizons, and recurring themes were analyzed (Collins-Dogrul & Saldafia 2019).

The authors adopted thematic analysis as the primary method of data analysis, using the key
procedures of phenomenological analysis including epoche, phenomenological reduction,
imaginative variations and synthesis of essences. The details of key procedures can be seen in the
table.

Table 2. Key procedures in phenomenology analysis

Procedure Interpretation Operationalization in this study

Epoche Researchers suspend The authors reflected on their own experiences with
biases and preconceived EFL pedagogy and reading instruction before the
assumptions to remain analysis, keeping reflexive notes to minimize
open to participants’ lived personal bias. This allowed participants’ perspectives
experiences. on journal article reading and TORI to emerge

authentically.

Phenomenological Data are broken down Interview transcripts and reflective journals were

Reduction into core statements that coded line-by-line. Significant statements were
capture the essence of the  identified and grouped into meaning units related to
phenomenon. (a) experiences with reading journal articles and task-

based learning, (b) experiences with enacting TORI,
and (c) reflections on its benefits and challenges.

Imaginative Researchers explore Themes were compared across participants to

Variation multiple perspectives to identify the varied interpretations of TORI (e.g., as a
uncover the structural tool for goal-setting, scaffolding, or reflection).
conditions shaping Contextual factors such as prior TBLT exposure,

participants’ experiences.  disciplinary demands, and academic pressure were
also considered to enrich the interpretation.

Synthesis of Insights are integrated to ~ The three emergent themes were synthesized into a
Essences describe the essence of narrative: (1) participants’ struggles with reading
the phenomenon in a journal articles, (2) structured support gained through
comprehensive and TORI, and (3) reflections on the benefits and
nuanced manner. challenges. This synthesis captures the

transformative role of TORI in enhancing academic
reading competence and reflective practice.
Adapted from Moerer-Urdahl & Creswell (2004)

Triangulation of data sources, member checks, and analysis of disconfirming cases were used to
enhance the credibility of the findings. Additionally, the researchers shared the interview
transcripts and their analytical thoughts with the research participants to ensure an accurate
representation of their experiences and ideas.
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Results and Discussion

Drawing on the participants’ interview data and reflective journals, the authors organized three
emergent themes: (a) Novelty and initial engagement with academic reading; (b) Strategic
engagement with text through a guided framework; and (c) Perceived efficacy and
developmental impact of the TORI guide.

Theme 1: Novelty and initial engagement with academic reading

The four participants expressed that they had no experience reading journal articles on the topic
of TBLT in an academic reading course. Thus, this experience was entirely new to them. As they
noted:

When I read the article about task-based language teaching, I was curious about what
task-based language teaching is because I had never heard of it before. Therefore, I was
excited to read a journal about task-based language teaching. (Bunga, reflective journal)

To review a journal in the practice of academic reading, I have to read and understand
what the journal is about. If I still feel confused about that journal, I will ask my friend
about it and discuss it together. (Melati, interview 1)

Bunga and Melati exhibit different learning styles and approaches to comprehend new and
unfamiliar academic content. Bunga’s response reflects a more individualized and exploratory
learning style driven by curiosity and personal interest. In contrast, Melati demonstrated a more
methodical and structured approach that involved planned steps and collaboration to enhance the
understanding of the topic.

The combination of these approaches can create an effective learning environment for students.
Bunga’s enthusiasm and curiosity might drive initial exploration and engagement, whereas
Melati’s structured approach and willingness to seek help could ensure a deeper and more
comprehensive understanding of the topic through collaboration and discussion. In an
educational context, a blend of these approaches may prove beneficial. Individual curiosity and
enthusiasm (as seen in Bunga’s approach) can motivate exploration and lead to personal
discoveries. Simultaneously, incorporating structured learning methods and collaborative
discussions (as demonstrated by Melati) can deepen understanding through critical analysis and
shared perspectives. The data imply that there is no single “correct” way to approach learning,
and a combination of individual exploration, structured study, and collaborative discussion can
enhance understanding of complex academic concepts such as task-based language teaching.

Drawing on theme 1, these findings are consistent with the literature indicating that the academic
reading of journal articles is a multifaceted process necessitating the development of specific
literacy skills, metacognitive strategies, and comprehension abilities. This type of reading is
crucial for participating in scholarly discourse and involves understanding specialized
vocabulary and sentence structures characteristic of academic language (Ha et al., 2025; Liu &
Zhang, 2025; Teng, 2025). Academic reading extends beyond mere text comprehension; it
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encompasses critical analysis and the application of strategic reading skills, such as
summarizing, self-questioning, and clarifying (Jones et al., 2019; Li et al., 2024; Talwar et al.,
2022). Mastery of academic reading holds significant implications for students, as it enhances
the comprehension skills necessary for engaging with complex texts across various disciplines.
Students who develop strategic reading skills become more adept at understanding, which
correlates with improved academic performance, as evidenced by advancements in academic
language and reading comprehension (Incera et al., 2025). Furthermore, promoting academic
literacy is particularly advantageous for students from diverse linguistic backgrounds, including
bilingual learners who navigate multiple languages and require tailored support to enhance their
academic language proficiency (Phillips Galloway et al., 2020).

Theme 2: Strategic engagement with text through a guided framework

This section provides details of the participants’ experiences enacting TORI in a journal article
with the TBLT topic in the EFL context. The sub-theme refers to the reading guide proposed by
Ritchey and List (2021), which was modified with a specific topic. Each participant expressed
their experience of reading a journal article scaffolded by the TORI reading guide. We asked the
participants to engage in reading the research article, in particular focusing on their
understanding of the main content, such as the author’s primary purpose, identifying the research
questions, analyzing the research gaps, identifying the research design, interpreting the main
result and relating it to the study, and analyzing the research implication. We captured the critical
moments or incidents from the interview data. The participants’ voices were as follows:

Finding the author’s main purpose.

To find the author’s main purpose for conducting the research, I read the abstract and
introduction sections. Usually, the author writes the main purpose in the abstract or
introduction. After that, I searched for keywords like “aim, goal, purpose, etc.” to find its
purpose. (Mawar, reflective journal)

To find the author’s main purpose, I usually try to find sentences that convey similar
meaning with the aim of the study, the purpose of the study, the goal of the study, and so
on. (Dahlia, interview 2)

Mawar and Dahlia engaged in focused strategies to discern the main purpose of the study.
Mawar’s approach involves a more systematic examination of predetermined sections, expecting
to find specific keywords that explicitly outline the research’s main objectives. In contrast,
Dahlia’s strategy involved a broader search for sentences encapsulating the essence of the
study’s aims and goals.

Mawar’s approach is more structured and reliant on specific markers (keywords) present in the
text, whereas Dahlia’s approach is more open-ended and relies on identifying sentences or
phrases that might convey the study’s primary purpose, regardless of specific keywords.
Combining these approaches could enhance the process of understanding the main purpose of a
study. Using a systematic approach to focus on specific sections while also employing a more
open-minded approach to identify direct statements or sentences within the text could lead to a
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more comprehensive understanding of the research's primary objectives. Ultimately, these
approaches serve as effective strategies for comprehending the main objectives of a research
study, emphasizing the significance of understanding how different techniques can be employed
to achieve a common goal in research analysis and understanding.

Identify the research questions and how they fit with the data collection.

The way to identify a research question is to read the introduction, which is usually at the
end of the introduction and has a question mark. (Bunga, reflective journal)

I think the research question is in accordance with the data collection. As for the first
question, the data collection was obtained using a questionnaire because the number of
participants was 122 students. As for the second question, the data collection was
obtained by interviewing 10 students to obtain more detailed data. (Mawar, interview 2)

Bunga’s approach relies on a more formalized indication within the text—the presence of a
question mark—to identify the research questions. This could be a useful strategy, especially in
cases where the research question is explicitly stated in a question format within the introduction.
Mawar’s approach, in contrast, emphasizes the connection between the research questions and
the data collection methods. By understanding the methods employed to gather data, Mawar
seeks to infer the underlying research questions. This approach demonstrates an indirect method
for identifying research questions by considering practical aspects of data collection.

Combining these approaches could provide a more comprehensive understanding of the research
papers. Bunga’s method offers a quick and direct way to locate explicitly stated research
questions, whereas Mawar’s approach focuses on the relationship between research questions
and practical aspects of data collection. This combination allows for a more holistic approach to
interpreting and understanding the research goals and methodologies outlined in this study. In
summary, both approaches provide valuable insights into how readers can identify and interpret
research questions within the context of a research paper, highlighting the importance of both
explicit statements and connections with data-collection methods.

Analyzing the research gap of previous research. Two participants shared their experience in
analyzing the research gap of an article:

I find the research gap by trying to find it in the introduction first. Then, I need to find the
contradictory statement because the characteristic of the research gap is having a
contradictory statement or contradictory conjunction such as however, although, and so
on. (Dahlia, reflective journal)

To find research gaps, | will read all the paragraphs, then I see the contradictory of the
topic. Then, the characteristic research gaps are identified by keywords, such as, despite,

wondering, and to bridge. These are the characteristic research gaps. (Bunga, interview 3)

Dahlia and Bunga share a common goal of identifying research gaps but differ in their specific
methods. Dahlia's approach is more structured, directing attention specifically to the introduction
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and honing in on contradictory statements and conjunctions. This method is likely to quickly
identify potential research gaps by focusing on explicit contrasts and contradictions in texts. In
contrast, Bunga’s approach involves a more comprehensive examination of entire paragraphs,
incorporating specific keywords that might indicate research gaps. This broader approach could
lead to the discovery of nuanced or subtle contradictions within the text, potentially uncovering
less obvious areas that require further exploration in the future.

The combination of these approaches can provide a robust strategy for identifying research gaps.
Dahlia’s method ensures a targeted search for explicit contradictions, while Bunga’s approach
allows for a more expansive exploration of potential gaps, including those that might be
indicated by specific keywords. In summary, both approaches offer valuable insights into the
process of identifying research gaps, highlighting the importance of contradictions and specific
keywords. The combination of these methods could enhance the ability to recognize and interpret
areas where further research is needed.

Identifying the study as design-based research. Drawing from the reflective journal and
interview, the participants shared their experiences:

To analyze the study as a design-based research, I analyzed it through the title, abstract,
keywords, and methodology. (Melati, reflective journal)

To analyze the study as design-based research. I analyze the methodology. In the
methodology, I can find more detailed information about how the study was conducted
using design-based research. (Mawar, interview 1)

Melati’s approach is broader, considering multiple elements, and it aligns with a more
comprehensive understanding of the study. By examining the title, abstract, and keywords, in
addition to the methodology, Melati ensures a thorough exploration of various facets of the
research, potentially capturing a more nuanced view of its design-based nature. Mawar’s
approach is more focused, focusing on the methodology as the key source for information on the
study’s design-based research characteristics. This method is efficient for extracting detailed
information about the research process, which is crucial for understanding how design-based
research principles are applied.

The combination of these approaches can provide a comprehensive analysis. Starting with
Melati’s comprehensive examination can provide an initial overview, and then delving deeper
into the methodology, as suggested by Mawar, can provide a detailed understanding of the
design-based aspects of the research. In summary, both approaches offer valuable perspectives
for analyzing a study as design-based research. Melati’s approach ensures a broad exploration of
various elements, whereas Mawar’s approach targets the methodology for providing in-depth
insights. The combination of these methods could enhance the ability to interpret and evaluate
the design of studies.

Interpreting the main results and their relationship to the study.
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The author showed the research findings clearly. The findings relate to the research
question and they could answer the research question. (Bunga, reflective journal)

The author presents research findings that are always supported by the data. I think the
research findings are also in accordance with the research question and can answer the
research question. Therefore, the author presented the research findings clearly and
accurately. (Dahlia, interview 2)

Bunga agrees with the clarity of the research findings presented by the authors. According to
Bunga, the findings are directly related to the research question and effectively provide answers
to the questions posed. She emphasized the connection between the research findings and
research question, indicating a positive assessment of the study’s coherence and responsiveness.
Dahlia also appreciates the clarity of the research findings, emphasizing that they are consistently
supported by the data. Dahlia goes further to state that the findings align with the research
question and effectively address it. Her perspective indicates that the accuracy of the findings is
crucial, and the author successfully achieved this alignment, which enhanced the overall
credibility of the research.

Both participants shared a common viewpoint regarding the clarity and alignment of the research
findings with the questions. Key themes that emerged from their perspectives were that both
participants acknowledged that the author presented the research findings clearly. This suggests
that the results were communicated clearly and accessible. Both emphasize the importance of
research findings being directly related to and answering research questions. This alignment
implies that the study is focused and purposeful, with findings that provide meaningful insights
into the initial inquiry.

Dahlia specifically notes that the research findings are consistently supported by the data. This
highlights the importance of empirical evidence in substantiating the results and contributes to
the credibility and reliability of this study. She further stressed the accuracy of the presentation
of research findings. This underscores the precision and reliability of the information presented,
thereby enhancing the overall quality of this study. In summary, both participants provided
positive assessments of the research findings, focusing on clarity, alignment with the research
question, and strong support from the data. These perspectives collectively imply a well-
executed study that effectively communicates and substantiates its findings, thereby enhancing
its overall validity and significance.

Analyze the research implications.

They provide the pedagogical and practical implication that the present study has
developed practical guidelines about how to apply a Western-based teaching method in a
Chinese context effectively, and in terms of students, this study offered insights into what
they can do to better perform learning tasks so as to improve their English competence,
especially their grammar knowledge. (Mawar, reflective journal)

The author provides pedagogical and practical implications of the research for EFL
teaching, which states that TBLT stimulates learners to adopt self-directed learning to
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complete the tasks and requires the teacher to use implicit instruction via corrective
feedback. (Melati, interview 3)

The data provided reflect Mawar and Melati’s perspectives on the pedagogical and practical
implications of a study, specifically related to teaching English as a Foreign Language (EFL).
She emphasizes the practical and pedagogical implications of this study, particularly in the
context of applying a Western-based teaching method in a Chinese setting. According to Mawar,
this study contributes to the development of practical guidelines for the effective implementation
of teaching methods. The focus is not only on teachers but also on students, providing insights
into how they can enhance their learning tasks, especially in terms of improving their English
competence and grammar knowledge. She highlights the study’s dual impact on educators and
students, namely practical guidance and enhanced English competence.

Melati’s perspective focused on the pedagogical and practical implications of research for EFL
teaching. The focus is on TBLT, which stimulates learners to adopt self-directed learning to
complete tasks successfully. Additionally, Melati notes that TBLT requires teachers to use
implicit instruction through corrective feedback. This perspective underlines the transformative
potential of TBLT, encouraging a shift toward self-directed learning among learners while
outlining the specific instructional approach (implicit instruction via corrective feedback) that
teachers should adopt in their teaching. Melati’s perspective highlights the broader impact on the
teaching approach itself and the active role of learners in the language acquisition process.

Both participants highlighted the practical and pedagogical implications of their respective
studies, but they focused on different aspects of them. For example, Mawar’s perspective was
specific to the context of applying a Western-based teaching method in a Chinese setting. This
study not only provides guidelines for teachers but also offers insights for students to enhance
their English competence, especially regarding grammar knowledge. This indicates a
comprehensive approach that addresses both sides of the teaching—learning equation.

Melati’s perspective centers on teaching methodology, specifically TBLT. The implications
revolve around encouraging self-directed learning among learners and emphasizing the need for
teachers to employ implicit instruction through corrective feedback. This emphasizes a shift in
teaching methods and the active involvement of learners in the language-learning process.

In summary, both perspectives underscore the importance of research in providing practical
guidelines for teachers and influencing students’ learning strategies and competencies. Mawar’s
perspective has a specific cultural context, whereas Melati’s perspective delves into the
transformative potential of a specific teaching methodology. Together, these perspectives
highlight the multifaceted impact of research on both the pedagogical and practical aspects of
EFL teaching.

Building on the theme 2, participants highlighted the significance of the TORI reading guide in
facilitating comprehension of journal article content, particularly for novice academic readers.
The TORI reading guide, rooted in the principles of TBLT, prioritizes purposeful reading
activities that replicate authentic academic tasks in the target language. Within this framework,
learners engage in reading with specific objectives, such as identifying research gaps, analyzing
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methodologies, or summarizing findings, which aligns closely with TBLT’s emphasis on
learning through meaningful tasks rather than isolated language drills.

In alignment with Ritchey and List (2021), the participants found the TORI reading guide
effective in clarifying reading goals, specifying strategies, and aligning assessment with
objectives, all of which reflect TBLT’s cyclical process of pre-task, task performance and post-
task reflection. Through this process, learners become active meaning-makers rather than passive
information recipients. The findings further indicate that TORI fosters the expansion of world
knowledge, interest, peer collaboration, and extensive reading opportunities (Almalki &
Alzahrani, 2024; Lien, 2025; Misikir & Birhanu, 2024). These outcomes correspond with
TBLT’s social-interactional foundation, where collaboration and communication are integral to
language learning.

Furthermore, TORI promotes learner autonomy and the development of sustainable online
reading habits (Islam & Muna, 2024), resonating with TBLT’s objective to empower learners to
manage their learning beyond the classroom boundaries. However, participants also
acknowledged challenges such as vocabulary limitations, grammatical complexity, and difficulty
navigating academic discourse (Solikhah, 2018; Dardjito et al., 2023). These challenges suggest
that while TORI is effective in structuring academic reading tasks, it necessitates ongoing
scaffolding to meet linguistic and cognitive demands. Overall, the integration of TORI within a
TBLT framework enables university students to become goal-oriented readers who apply field-
specific strategies, engage in reflective reading, and independently complete academic tasks
(Ritchey & List, 2021). By situating reading within purposeful and interactive tasks, TORI
transforms academic reading from a passive comprehension activity into an active, strategic, and
collaborative process that aligns with the core tenets of task-based language teaching.

Theme 3: Perceived efficacy and developmental impact of the TORI guide

Mawar’s reflections. Mawar’s statement provides insights into her experiences and the impact of
engaging with journal articles on her academic reading practice. As she noted:

It helps me learn the structure or things in journal articles systematically. I got to know
the new term in the context of a study and it trained my critical thinking. The impact on
my academic reading practice is forcing me to read the article more often. It feels like a
burden at first because I don’t like to read academic texts. (Mawar, reflective journal)

Mawar’s experience reflects a journey from initial reluctance to a positive transformation in her
attitude toward academic reading. The structured learning of journal article structures,
acquisition of new terms, training in critical thinking, and the impact on her reading habits
highlight the multifaceted benefits of engaging with academic texts for graduate students.
Mawar’s story underscores the importance of adopting effective reading strategies and
maintaining perseverance to overcome initial challenges in academic reading, ultimately leading
to a more enjoyable and enriching experience for students in the long run.

Melati’s reflections. Melati’s statement provides a concise yet meaningful insight into the impact
of task-oriented reading instruction on her ability to read journal articles, particularly in the

context of academic reading. Let us break down and interpret the key elements:
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With the task-oriented reading instruction, I know how to read structured journal articles,
especially in academic reading. (Melati, reflective journal)

She attributed her improved reading skills to task-oriented reading instructions. This instructional
approach likely involves providing specific tasks or strategies for reading and guiding readers to
engage with the material purposefully and systematically. This could include techniques such as
identifying key elements, understanding the structure of academic articles, or focusing on content
aspects.

She highlighted that because of the task-oriented reading instruction, she gained the ability to
read structured RA(research articles) abstracts. This implies that the instruction provided a
systematic approach to academic writing. This structure could involve steps such as previewing,
identifying key sections, understanding the main argument, and critically analyzing the content.
She specified that the improvement was particularly notable in academic reading. Academic
reading often involves more complex and specialized content, requiring readers to navigate
dense information, comprehend complex concepts and critically evaluate scholarly arguments.
The structured reading approach learned through task-oriented instruction is likely tailored to
meet the demands of academic reading.

Bunga’s reflections. Bunga’s statement provides valuable insights into the positive impact of
task-oriented reading instruction on her understanding of journal articles and academic reading
practice.

Task-oriented reading instructions helped me understand the journal articles. I feel more
focused and directed in reading the journal and more critical in analyzing the journal. It
had a very positive impact on my academic reading practice because it made it easier for
me to understand the framework of journal articles. (Bunga, reflective journal)

Bunga highlighted that task-oriented reading instruction positively impacted her understanding
of journal articles. This demonstrates that the instructional approach was effective in enhancing
her reading and comprehension skills. According to Bunga, task-oriented reading instruction
contributes to a heightened sense of focus and direction in the reading process. This indicates
that the structured tasks provided by the instruction helped her channel her attention more
effectively, preventing distractions and increasing her engagement with the content of the
lecture. She noted that task-oriented reading instruction made her more critical when analyzing
journal articles. This suggests that structured tasks promote deeper, more evaluative engagement
with the content and foster higher-level critical thinking. She emphasized the overall positive
impact on her academic reading practices. The ease of understanding the framework of journal
articles was highlighted as a specific benefit of using the tool. This implies that the task-oriented
approach provided the participant with the tools to navigate the structure and content of
academic articles more effectively. Bunga’s statement reflects a positive transformation in her
approach to reading journal articles, driven by task-oriented reading instruction.

The mention of increased focus and direction indicates that task-oriented reading instruction
provided Bunga with a methodical approach to her reading. This may involve specific tasks or
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steps that guide them through the content in a purposeful manner. Bunga’s observation that task-
oriented reading instruction makes her more critical in analyzing journal articles indicates that
structured tasks promote deeper engagement with the material. This could involve questioning
assumptions, evaluating methodologies, and critically assessing the arguments presented in the
articles.

The overall positive impact on Bunga’s academic reading practice implies that the benefits
extend beyond individual articles. The acquired skills and strategies are likely applicable to a
range of academic texts, contributing to more efficient and effective reading practices in the
future. Bunga specifically noted that task-oriented reading instruction made it easier for her to
understand journal articles: The structured approach clarified the organization and components
of academic articles, leading to a more comprehensive understanding of their structure. In
summary, Bunga’s experience underscores the effectiveness of task-oriented reading instruction
in improving students’ focus, critical analysis, and overall comprehension of journal articles. The
positive impact on her academic reading practice implies that structured approaches to reading
can significantly enhance the effectiveness of engaging with scholarly materials.

Dahlia’s reflections.

Task-oriented reading instructions helped me to better understand how to read journal
articles in an academic reading course. I get a lot of parts to identify for each part in the
journal article. I have to read properly, and I think it needs more critical thinking to
develop my understanding in academic reading. (Dahlia, reflective journal)

Dahlia indicated that task-oriented reading instructions helped her better understand journal
articles in the context of an academic reading course. This demonstrates that the structured tasks
provided by the instructions clarified the process of engaging with the scholarly material. She
mentioned that she had learned to identify the different parts of a journal article. This suggests
that the task-oriented approach familiarized her with key components of academic articles,
including the abstract, introduction, methodology, results, and discussion. She emphasized the
need to read properly. This result implies that task-oriented reading instruction underscores the
importance of a careful and attentive approach to reading. Proper reading likely involves
following specific steps or guidelines to extract meaning from content. She notes that reading
with a task-oriented approach requires more critical thinking to develop an understanding of
academic reading. This indicates that structured tasks may encourage her to question, analyze,
and critically evaluate content, fostering a deeper level of engagement. She acknowledges that
the impact of task-oriented reading instructions requires more practice to improve her reading
skills, especially in academic reading. This reveals that the instructions motivated her to
recognize the importance of consistent practice in enhancing her proficiency in reading scholarly
texts.

From the participants’ reflections, the findings advance the theoretical framework of reading
instruction in higher education by illustrating how the TORI reading guide implements the
principles of constructivism and metacognition. By engaging students in purposeful academic
reading, the TORI framework facilitates active meaning construction rather than passive
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information consumption, consistent with constructivist learning theories (Piaget, 1970;
Vygotsky, 1978).

By engaging students in purposeful academic reading, the TORI reading guide promotes active
meaning construction rather than passive information consumption, aligning with constructivist
learning theories (Piaget, 1970; Vygotsky, 1978). Simultaneously, its reflective component
boosts metacognitive awareness as students monitor and evaluate their comprehension strategies
while interacting with academic texts (Flavell, 1979; Schraw & Dennison, 1994; Teng, 2023;
Teng & Mizumoto, 2024). Thus, TORI extends the application of task-based learning beyond
language production to include EFL reading development, establishing it as a framework that
supports comprehension and encourages self-regulated learning. This highlights TORI’s
potential as a reading guide to bridge the gap between disciplinary literacy practices and
established theories of learning and cognition.

Addressing the challenges of academic reading, one participant noted feeling overwhelmed when
first engaging with academic texts because of their technical language and the heightened
attention required for understanding. Renandya et al. (2024) confirmed that reading academic
texts in TESOL is particularly challenging for students less familiar with the field, mainly due to
the technical language and complex concepts, especially when dealing with journal articles.
Students often struggle with single-word translation strategies, which hinders their understanding
of texts (Dardjito et al., 2023). To address these challenges, educators should prioritize the
implementation of cognitive and metacognitive strategies (Ghimire & Mokhtari, 2025; Salehi &
Bolandifar, 2025; Teng, 2025; Teng & Zhang, 2024; Xing, 2025), select suitable materials,
establish criterion tasks, provide strategy instruction (Shih, 1992), modify texts to enhance local
comprehension, and choose authentic texts to foster deeper interpretive engagement (Uygur et
al., 2025). Moreover, educators can combine structured comprehension techniques with Al to
foster learner independence, critical reading, and strategic thinking in EFL settings (Renandya et
al., 2025; Zhang et al., 2025). By utilizing the content of research articles, the TORI reading
guide can stimulate interest, enhance motivation, and facilitate the integration of language input
and output (Zhao, 2024).

Conclusion and Implications

The present study addressed three research questions concerning students’ experiences with the
TORI reading guide in academic reading, their understanding of the guide, and the benefits and
challenges associated with its use. The main findings of this study demonstrate that adopting the
TORI reading guide enables students to analyze the framework and content of journal articles,
promoting a structured reading system and goal-directed reading strategies. The findings suggest
that the TORI reading guide supports students in understanding the structure of journal articles
by directing their attention to key components such as the abstract, introduction, literature
review, methodology, findings, and conclusion. This structured approach encourages students to
engage in academic reading practice, become autonomous learners, and construct their agency
and identity as novice scholars in the EFL context. The adoption of the TORI reading guide in
EFL classrooms can enhance students’ reading comprehension and critical thinking, particularly
for reading journal articles as the basic preparation for academic writing.
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While this study offers valuable insights into the implementation of the TORI reading guide, it
has certain limitations that must be acknowledged. The relatively small sample size limits the
generalizability of the findings and may not fully capture the diversity of students’ reading
experiences. Additionally, the brief duration of data collection precluded the assessment of the
long-term impact of the TORI reading guide on students’ sustained reading habits and academic
performance. Future research should therefore utilize a larger and more diverse sample across
various academic disciplines and extend the study period to examine how the TORI reading
guide influences students’ reading development over time. Despite these limitations, this study
highlights the potential of the TORI reading guide as a practical tool for reading instruction in
higher-education settings. Instructors can integrate the TORI reading guide into their courses by
designing discipline-specific reading tasks that encourage students to set explicit reading goals,
apply targeted reading strategies, and reflect on their comprehension processes. Embedding the
TORI reading guide in classroom practice not only scaffolds students’ ability to manage complex
academic texts but also fosters self-regulated learning, thereby promoting greater independence
and strategic thinking. At the curriculum level, it can be adopted as a framework to align reading
instruction with the demands of academic literacy, ensuring that students are better prepared for
coursework and research engagement.
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