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Abstract 

Generative artificial intelligence (GenAI) has rapidly expanded in educational contexts, offering new 
opportunities for multimodal and interactive learning. In this Technology in Practice Forum article, we 
present GenAI-assisted activities implemented in an advanced Korean language course to enhance 
students’ cultural competence and critical thinking. The curriculum explored Korea’s historical and 
current relationships with other countries through both literary and non-literary texts, using a 
comparative approach to highlight distinctive elements of Korean culture. Classroom activities combined 
traditional pre- and post-reading tasks with subsequent AI-assisted tasks to expand on the course content. 
We utilized three types of AI-assisted activities: (1) information retrieval, (2) image generation, and (3) 
voice creation. These were closely tied to the content of the texts and often integrated two or three 
modalities to promote deeper engagement. Students found GenAI helpful in engaging with Korean culture 
and history, while also noting limitations such as inaccurate representation and bias. These limitations 
were leveraged to encourage students to pay more attention to cultural nuance, contextual accuracy, and 
critical reflexivity. Overall, GenAI-enhanced activities enriched cultural learning and multimodal 
engagement. In closing, we underscore the importance of the instructor’s role in modeling critical 
evaluation of AI-generated outputs and empowering students with agency. 
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Introduction 

Generative artificial intelligence (GenAI) technologies have entered language classrooms with remarkable 
speed, offering capabilities that were unimaginable just a few years ago. These technologies create new 
textual and multimodal content rather than just classifying or predicting from existing data and patterns, 
using large language models (LLMs), art-based models, and video-based models (Law, 2024). A growing 
body of research documents their pedagogical affordances, most often as a feedback provider, but 
increasingly as a content generator, resource provider, and conversation partner (Lee et al., 2026). The 
most well-known GenAI tools are all-in-one assistants such as OpenAI’s ChatGPT, Google’s Gemini, and 
Anthropic’s Claude. Other tools specialize in image generation (e.g., Midjourney, Adobe Firefly) or in 
video and voice generation (e.g., Runway, ElevenLabs).  

Our motivation for adopting GenAI for multimodal engagement included retrieving information so that 
learners could seek explanations and cultural background at the point of need; generating images for the 
instant creation of culturally situated visual prompts; and accessing to diverse spoken models beyond the 
classroom with AI voice synthesis. These affordances are especially promising for advanced language 
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instruction, where the goal shifts from grammatical accuracy toward cultural competence and intercultural 
communication. However, we were acutely aware of its real limitations, several of which are critical in 
cultural and linguistic contexts. Reviews of classroom GenAI use report content quality and accuracy 
problems, information bias, and a tendency for systems to “reinforce stereotypical cultural representations 
and favor standardized language varieties” (p. 337), which can constrain the development of intercultural 
competence (Lee et al., 2026). Learners may accept fluent, authoritative-sounding answers without 
recognizing that they can be hallucinated, source-opaque, or culturally flattened (Yu & Liu, 2025), and 
this erosion of critical scrutiny is well documented in the broader literature (e.g., Law, 2024). This risk is 
heightened in the study of Korean culture, where meaning is bound up with historical context and 
culturally specific norms. Outputs may be fluent and plausible yet culturally inaccurate in ways that are 
hard for learners to detect, and therefore uncritical reliance on GenAI carries a distinct pedagogical risk. 

Rather than treating these limitations as reasons to avoid GenAI, we designed activities that use them as 
teaching opportunities. In this Technology in Practice Forum article, we present a set of activities for 
advanced Korean language courses built around three functions of GenAI: information retrieval, image 
generation, and voice creation. These activities were aimed at strengthening learners’ cultural 
competence, problem-solving skills, and critical thinking. Across all three, our goal is twofold: to 
leverage what GenAI does well for linguistic and cultural learning, and to cultivate in students the 
analytical disposition to recognize what it gets wrong. 

Instructional Context 

This course was an advanced Korean language sequence at a private four-year university during the 2023-
2024 academic year. Fourteen students enrolled in the fall semester, and seven continued into the spring. 
Students’ Korean proficiency level was estimated to be Advanced Mid according to the American 
Council on the Teaching of Foreign Languages (ACTFL) guidelines, and participants ranged from first- 
to fourth-year students. The primary course objective was to deepen students’ understanding of Korean 
history and culture while improving their formal writing and speaking skills. To achieve this goal, the 
curriculum examined Korea’s relationships with other countries through both literary and non-literary 
texts, focusing on geographically close nations such as Japan and China, as well as countries in Central 
Asia, Eastern Europe, and the Middle East. Through this comparative approach, distinctive elements of 
Korean culture were explored.  

This comparative design, however, surfaced recurring instructional challenges that motivated our use of 
GenAI. First, students often lacked the background knowledge to engage critically with unfamiliar 
material. Korea’s historical engagements with regions such as Central Asia or Eastern Europe fell well 
outside most students’ prior experience, and this was compounded by a scarcity of accessible Korean-
language sources on these relationships at a level suited to advanced learners. Second, students found it 
difficult to discuss cultural content they had never seen. Unfamiliar places, objects, and practices 
remained abstract and limited their ability to describe and interpret them in the target language. Third, the 
instructors could offer only a narrow range of spoken models, yet advanced learners at this level need 
exposure to varied registers and speech styles, including those from the premodern era. These challenges 
motivated the integration of GenAI into the course. 

The classes consisted of course readings, traditional post-reading activities, and AI-assisted activities. The 
AI-assisted activities, which primarily included (1) information retrieval, (2) image generation, and (3) 
voice creation, were selectively applied according to the content of the texts to promote a deeper 
understanding of the historical, cultural, and geographical dimensions. Most of these activities were 
linked to regular class activities, thereby reinforcing students’ understanding of the course content. 

The tools used in class included ChatGPT (https://chatgpt.com), DALL·E (which has been replaced by 
OpenAI’s GPT-Image models since early 2026), and Clova Dubbing (https://clovadubbing.naver.com). 
At the time, ChatGPT was the most widely recognized LLM-based GenAI tool and was used for 
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information retrieval and image generation; DALL·E was the leading image generator and was used as 
another option for image generation; and Clova Dubbing, an AI-powered voice dubbing service 
developed by Naver, a Korean web portal, performed well in Korean voice synthesis and was used for 
voice generation. Because these activities relied on GenAI to help students access and interpret unfamiliar 
cultural material, the tools’ known limitations, including bias and hallucinations (Cui et al., 2023), were a 
design consideration. Left unaddressed, flattened or inaccurate cultural representations would have 
undercut the very competence the course aimed to build. We therefore built critical evaluation directly 
into each activity.  

Following Lee’s (2025) recommendations for using GenAI to develop intercultural competence, 
instructors facilitated AI-human collaborative learning, guided students in interrogating the cultural 
representations the tools produced, and structured reflective practice around them. In this way, the tools 
served the course’s cultural and linguistic aims, while students learned to read GenAI output critically as 
a condition of using it well. Instances such as a student noticing AI defaulting to a Western style or 
creating an inaccurate or stereotypical representation of East Asian culture could deepen their cultural 
awareness, sensitivity, and appreciation of nuance in the process. We describe actual classroom 
implementations in the next section. 

Description of Teaching Practices  

On the first day of class, students received an orientation on using AI that covered university AI policy, 
the critical use of GenAI, the characteristics of good prompts, how to ask concrete questions, and the 
importance of reviewing output rather than accepting it as given. The importance of following up and 
refining prompts to make the best use of the tool was emphasized. Classes involving AI-assisted activities 
followed a consistent structure. Each 80-minute session began with traditional in-class activities, such as 
the pre- and post-reading tasks described in the examples below, to introduce and discuss the core course 
content before transitioning to AI-assisted exercises. After receiving instructions, students worked 
independently with the AI tool for about 20 minutes and then spent 5–10 minutes sharing and discussing 
their prompts and outputs in pairs or small groups while the instructor provided feedback. By comparing 
their work, students not only learned to refine their own queries but also deepened their understanding of 
the course content.   

Prompt guidance was tailored to each activity type. Information retrieval was always followed by 
checking the linguistic and cultural information against course contents and verifying sources. For image 
generation, the instructor modeled how to write a prompt specifying the characteristics of the subject, 
background, atmosphere, and colors. By comparing their own prompts and results, students learned to 
refine them as well as to recognize the shortcomings of AI. For voice creation, students were instructed to 
specify details about the speaker reciting the text, such as age, gender, time period, tone, and the goal of 
the speech. Together, these processes aimed to enable learners to develop both receptive and productive 
cultural competencies alongside critical thinking and problem-solving skills. Furthermore, by integrating 
two or more of the three activities (i.e., information retrieval, visualization, and auditory representation) 
the course sought to reinforce cultural comprehension and awareness through combined visual and 
auditory experiences. Students were initially allowed to write the prompts in English to become more 
comfortable with the tools. Because they had not yet mastered Korean, most mixed English and Korean in 
their prompts. However, using Korean was encouraged, and when a Korean prompt did not produce the 
expected result, the class discussion became a chance to work toward more precise language.  

The following are examples of how GenAI tools were integrated into the course. These activities were 
designed to explore Korean national identity and cultural perspectives through the lens of historical and 
cultural interactions between the two nations. Depending on the theme and reading materials, different 
AI-based tasks were employed. Information retrieval was used most often and was frequently combined 
with image generation and voice synthesis to create a richer and more immersive learning experience. 



4 Language Learning & Technology 
   

 
 
Activity 1. Information Retrieval  
Information retrieval activities were designed to deepen comprehension and expand knowledge of the 
themes introduced in the reading (see Appendix A). After traditional post-reading activities (i.e., 
comprehension questions), students were first encouraged to pose open-ended questions about aspects of 
the texts that they personally found interesting.  

In the AI-assisted activities, students were guided to frame questions grounded in their prior knowledge, 
such as points of curiosity, doubts, or aspects they wished to verify after reading the text. As students 
became more comfortable using GenAI, the activities shifted toward more structured interactions. These 
included guiding learners to refine their queries by incorporating relevant keywords they had acquired in 
the previous step and encouraging them to adapt or expand their initial questions and challenge AI-
generated responses by referencing details from the original text. After information retrieval, 
summarization and sentence restructuring were incorporated as expected learning outcomes. These types 
of activities included identifying potential misinformation or bias, considering potential issues (i.e., 
ethical stakes of such information), and triangulating sources for recalibration. 

Activity 2. Text-to-Image Generation 
The goal of image generation activities was to foster cultural interpretation and creative expression by 
translating textual and conceptual knowledge into visual representations. Like information retrieval, 
image generation relied on prompt writing and followed a progression from open-ended inquiry to 
structured tasks. Because visual outputs introduce additional layers of symbolism and interpretation, 
activities were organized into two types. In one, students worked with actual Korean artworks or images 
and connected them to their own experiences or perspectives (see Appendix B). In the other, they created 
new images by applying or extending the lesson content according to their cultural interpretations (see 
Appendix C and Figure 1). 

For more structured tasks, targeted keywords drawn from the reading (e.g., historical periods, motifs, 
place names, artists, artifacts) were provided to guide image generation. This approach was intended to 
help students identify and articulate differences and continuities between Korean culture and other 
cultures through the images they produced. As a pre-AI classroom step, learners discussed concrete visual 
details (composition, symbolism, color, setting, and audience) before engaging with an image generator. 
The AI-based task then asked students to produce images that illustrated their interpretive choices and to 
justify those choices in Korean. To extend the activity, students paired images with short captions or 
voice narration (e.g., via Clova Dubbing as described in the next example), and concluded with 
comparative discussion to share outputs, analyze visual strategies, and reflect on perceived authenticity, 
bias, and cultural nuance. 

Activity 3. Text-to-Speech Voice Creation 
In the voice generation activities, students created AI-generated voices whose emotional tone matched 
that of a previously studied excerpt, report, or poem (see Appendix D). They could also adapt the source 
text to their own interests before voicing it. For example, they could rewrite a passage from the 
protagonist’s perspective as a woman, and then select the voice that best conveyed their intended 
emotional effect. The purpose of this activity was to help learners experience the affective dimension of 
language and tone, thereby cultivating cultural sensitivity and deepening their engagement with Korean 
literary and historical texts. The following example is based on Baekbeom Ilji (Diary of Baekbeom), 
which examines the life and actions of independence activist Kim Gu and invites students to reflect on 
cultural values and directions for the future. For this voice creation task, the poem “Dapseol Yajunggeo” 
(“Walking in the Snow at Night”), reportedly favored by Kim Gu, was selected. Because there is no audio 
of Kim Gu reciting this poem or the memoir, students were asked to imagine how he might have read it 
based on their interpretation of the poem and the activist’s life. 
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Figure 1 

AI-generated Image Depicting Indian Princess Arriving in Gaya by Sea 

 
To prepare for this task, students first listened to Kim Gu’s speech commemorating the first anniversary 
of Korea’s liberation, allowing them to become familiar with his actual voice and delivery style. This 
preparatory activity was conducted as an in-class exercise before the AI-based task. For the voice 
generation component, students used a text-to-speech tool called Clova Dubbing to create a voice that 
conveyed the emotional tone they associated with Kim Gu and use it to recite his favored poem. After 
selecting a baseline character, students could use Clova Dubbing to change speech speed, pitch, ending 
tone, ending tone length, and volume (see Figure 2), as well as add special effects such as echo, static, or 
robotic filters. To extend the activity, students were also asked to generate images that visually 
represented the poem, thereby integrating auditory and visual interpretation for a multimodal learning 
experience. Following the tasks, students engaged in a comparative discussion, sharing their generated 
voices and images and analyzing differences in tone, style, and perceived authenticity. 
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Figure 2 

Clova Dubbing Interface 

 
Note. Users input text and select a base character, with options to adjust voice attributes such as speed, pitch, and tone. 

Practical Benefits and Challenges 

As a result of implementing these GenAI-assisted activities in the classroom over the course of two 
semesters, we observed a number of benefits. However, there were also challenges, including those faced 
by the students and by us as the instructors. In this section, we report on multiple practical benefits and 
challenges.  

Overall Benefits Reported by Students 
We asked students some open-ended questions about the use of GenAI for their learning at the end of the 
spring semester to gain insights into their perceived benefits and challenges. Students generally expressed 
comfort using GenAI for educational purposes, including Korean language learning. Many students 
reported that these tools facilitated quick information retrieval, summarization, translation, and 
categorization, which supported their understanding of Korean culture and history. Additionally, many 
students found GenAI useful for exploring related information and providing additional context or 
background knowledge. Image generation was particularly valued for visualizing nonexistent subjects and 
culturally unfamiliar concepts, which supported deeper cultural understanding. Students also noted that 
GenAI technologies enhanced their digital literacy skills, given their initial unfamiliarity with such tools. 
Lastly, most of the students stated that they believed AI could convey diverse cultural perspectives and 
languages, which they viewed as beneficial for intercultural learning. 
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Practical Benefits of Image and Audio Generation 
As students’ responses indicated, the key practical benefit was more accessible engagement with 
historical and cultural contexts. AI’s informational, visual, and aural support created a more immersive, 
embodied learning experience. For example, students first encountered the life of the independence 
activist Kim Gu through excerpts from his memoir (a course text), expanded their knowledge of his life 
through information retrieval, and brought his experiences to life through the voice-creation activity. 
Drawing on what they had gathered in the initial stages, students imagined the setting of a historical 
moment and generated a voice with a corresponding tone and emotion, which allowed them to empathize 
with his experience more vividly. Similarly, students could reconstruct historical scenes based on existing 
evidence and historical records, such as those depicting the lives of Korean people who migrated to 
Central Asia, allowing them to imagine these historical and cultural contexts and expand their 
understanding of them.  

Challenges in Using GenAI 
Students identified several limitations in the tools themselves. While they appreciated the creative 
possibilities of image generation, they found it the most challenging of the activities because achieving 
desired results required writing concrete, precise prompts and using the right words in Korean. Students 
also reported that working with GenAI raised their awareness of the biases embedded in large training 
datasets. They observed that the tools sometimes reinforced stereotypes or produced vague, modernized 
impressions of Korean culture rather than historically authentic representations. This prompted reflection 
on both the tools’ limitations and their own assumptions. Finally, students noted that AI rarely explained 
the reasoning behind its output, which they found unhelpful for deeper learning.  

Challenges in Teaching with GenAI 
From an instructional standpoint, the same activities surfaced difficulties worth considering for future 
iterations. Notably, some of the challenges described above doubled as teaching opportunities. The 
precision that image generation demanded, for example, could be leveraged to push students to pay closer 
attention to detail and learn more precise expressions in the target language. Other challenges were harder 
to resolve without more thoughtful planning and content design. When students used GenAI to explore a 
topic, the scope of inquiry often became so broad that the instructor struggled to answer follow-up 
questions or verify the accuracy of what AI produced. At the same time, because Korea’s history and its 
relationships with surrounding nations were largely unfamiliar to students, they sometimes did not know 
what to ask. While an instructor can offer guidance, we suspect that student-initiated inquiry of this kind 
works better to deepen understanding of materials students already know something about than to 
introduce unfamiliar content. 

Lessons Learned 

In our advanced Korean language class, GenAI functioned as a practical foil for cultural learning. 
Students confronted bias, stereotyped representations, and occasional hallucinations, then used instructor-
guided critique to correct and reframe outputs. Research on AI literacy emphasizes that literacy goes 
beyond tool operation (e.g., Lu et al., 2026). Rather, it asks users to consider how models are trained, 
where AI’s linguistic and cultural knowledge shows limits, and the ethical stakes of its outputs (e.g., Tour 
et al., 2025). This aligns with established AI-literacy frameworks and calls in language education for 
critical AI literacy that foregrounds agency (e.g., Liu et al., 2025). In addition to enhancing students’ 
understanding of linguistic nuances and cultural contexts through multimodal engagement, the instructors 
regarded the increase in students’ GenAI literacy as the most practical benefit of the classroom activities. 
In this final section, we close by discussing some of the major lessons learned in the hope of helping other 
teachers who may wish to implement similar activities in their own classroom contexts.  
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Classroom Moves that Most Strengthened Cultural Competence 
Fix-and-Explain  
Students identify errors or bias in GenAI responses about Korean history or culture, then write corrections 
with sources and rationales. Instructors need to model how to critically engage with outputs, such as by 
triangulating them with other sources, rather than telling students whether to use them or simply offering 
the “right answer”. This approach addresses the known limitations of LLMs in handling sociocultural 
nuance (e.g., Godwin-Jones, 2024) while keeping human cultural expertise at the center. 

Collective Sensemaking  
In small groups, students compare GenAI outputs, debate their credibility, and co-write a corrected 
synthesis. This “collective intelligence” allows students to consider and critically examine multiple 
perspectives. When staged well, such activities can demonstrate that AI can support dialogue and 
problem-solving (Casebourne et al., 2025). 

Agency in Prompt Literacy and Multimodal Inquiry 
Agency surfaced most clearly when students owned the questioning and prompting process. Prompt 
literacy training (iterative refinement, specifying register, constraints, and cultural framing) appeared to 
strengthen metacognition, self-regulation, and creative inquiry. Two key observations emerged from these 
activities: (1) autonomous interaction, and (2) precision in image prompts. 

Autonomous Interaction 
We offered initial inquiry guidelines, but students’ understanding deepened as they pursued their 
intellectual curiosity, interests, and doubts. In fact, by recognizing potential biases or sensitivities 
embedded in the data, and by becoming aware of their own biases through post-activity discussions, 
students came to understand the need for accurate knowledge of Korean history and culture and for 
transparency about model training.  

Precision in Image Prompts 
Especially with text-to-image generation, students realized that accurate cultural visualization requires 
highly precise and fluent Korean descriptions, reinforcing the importance of prompt writing. Students 
showed some frustration because AI did not produce images in the ways they intended and the images 
sometimes appeared uncanny or modernized. However, they also expressed satisfaction with their ability 
to visualize and conceptualize historical places and events. 

Our course treated GenAI as a collaborator with constraints rather than an authority. Humans establish 
cultural contexts and values and direct the inquiry, while GenAI synthesizes information and proposes 
drafts. Students were able to enhance their cultural competence through increased AI literacy and 
reflective, dialogic interaction. This approach reflects work on distributed agency in L2 learning and 
human-centered co-agency in education. 

In closing, we emphasize the pivotal role of the instructor in designing the structure of these activities and 
guiding students toward AI literacy. Through our practice, students were able to interact autonomously 
and confidently with AI, developing critical thinking, problem-solving skills, and cultural competence. 
When language educators systematically organize content and activities with the goal of enhancing 
linguistic and cultural competence by integrating AI literacy, this approach can become a powerful way to 
promote critical literacy in contemporary language education. 
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Appendix A. Information Retrieval Activity: Exploring the Korea–Japan 
Relationship 

In-Class Activity AI-Assisted Activity 

Talk about the wars you are 
familiar with. If you have any 
knowledge on wars that occurred 
in Korean history, write it down. 

1. Use ChatGPT to explore the issues mentioned (Dokdo, comfort 
women, Fukushima water discharge). 
2. Summarize what you learned in Korean. 
3. Identify any unclear or biased points. 
4. Formulate follow-up questions in Korean to clarify or challenge the 
answers. 

Reading Text/Theme  
Reading on Korea–Japan Relationship  
Translated excerpt:  
Exchanges between Korea and Japan have taken many forms, ranging from peaceful interactions, such 
as those depicted in the story of ‘Yeono and Seo’, to hostile relations, including the Imjin War and the 
period of Japanese colonial rule. The Sim Su-gwan family was taken to Japan during the Imjin War and 
later settled there, making significant contributions to the development of Japanese ceramics over the 
past 400 years. From ancient times to the present, Korea and Japan have maintained continuous cultural 
exchange for thousands of years, suggesting that cultural interaction will continue to play an important 
role in future Korea–Japan relations. Although political and diplomatic issues such as Dokdo, the issue 
of comfort women, and the discharge of contaminated water from Fukushima remain between the two 
countries, it is essential to build trust through ongoing cultural exchange and dialogue. 
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Appendix B. Image Generation Activity 1: The Symbolism of the Statue of Peace 

In-Class Activity AI-Assisted Activity 

1. How many Statues of Peace are installed 
outside of Korea, and who installed them? 
2. Who do you think is putting pressure on 
communities to oppose the installation of the 
Statue of Peace? 
In small groups, analyze the statue’s symbolic 
elements (girl’s posture, empty chair, 
clothing, shadow) and discuss how location 
influences meaning (e.g., embassy area, city 
hall, university campus). 

1. Using an image generator (e.g., DALL·E), prompt an 
image of the Statue of Peace installed in a location of 
your choice. Include keywords from the reading (e.g., 
memorialization, public space, transnational dialogue) 
and specify visual parameters. 
2. Language production: Write a caption in Korean 
explaining your placement rationale and how the setting 
affects interpretive meaning. 
3. Optionally add voice narration using Clova Dubbing to 
present the caption. 

Reading Text/Theme  
Reading on the Statue of Peace and controversies around its installation in Korea–Japan relations 
Translated excerpt: 
The Statue of Peace has been installed not only in Korea but also in many parts of the world, particularly 
in Europe and the United States. The reason it has drawn attention overseas is that the issue of the 
“comfort women” is not merely a matter between Korea and Japan, but an international issue 
concerning human rights and respect for history. At present, there are seventeen Statues of Peace 
installed outside of Korea. 
In the United States and Europe, the Statues of Peace have been erected in various public spaces, such as 
university campuses and city parks, largely through the efforts of local communities and civic 
organizations. In particular, a park commemorating the victims of the Japanese military’s sexual slavery 
system is being created in Philadelphia, where a Statue of Peace is also scheduled to be installed… 

Appendix C. Image Generation Activity 2: Visualizing Myths of Ancient Korea   

Text/Theme AI-Assisted Activity 
King Kim Suro, the founder of Gaya, 
married Heo Hwang-ok, who came 
from a country called “Ayuta” in 
India and made her his queen. Heo 
Hwang-ok was a princess of Ayuta, 
and her parents had a dream that a 
man in a country called Gaya was 
waiting for her. Based on this dream, 
they sent Heo Hwang-ok to Gaya. 
King Kim Suro of Gaya also had a 
dream that Heo Hwang-ok was 
coming and waited for her. 

1. Information retrieval: Use ChatGPT to research historical 
sources and legends about Heo Hwang-ok and Kim Suro, and how 
this story appears in Korean and Indian narratives.  
2. Investigate the cultural significance of Pasa Stone Pagoda and 
Twin Fish Motif in relation to the Heo Hwang-ok legend and 
Gaya’s maritime connections. 
3. Image generation (see Figure 2): Generate an image depicting 
Heo Hwang-ok’s arrival in Gaya, using keywords such as “Korean 
royal court in Gaya period”, “Indian princess”, “Pasa Stone 
Pagoda”, “Twin Fish Motif.” 
4. Language production: Write a short caption in Korean 
explaining the cultural significance of the image and how these 
symbols reflect historical connections. 
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Appendix D. Voice Creation Activity: Recreating Historical Voices  

In-Class Activity AI-Assisted Activity 
Read the short poem below and explain its meaning. 

 
(translation) “Even when walking in the middle of a snow-covered field, 
do not walk carelessly. The footprints you leave today will become 
signposts for those who follow.” 

1. Using Clova Dubbing, 
create a voice that expresses 
the emotions and spirit of Kim 
Gu while reciting a poem he 
loved. 
2. Generate an image that 
matches the tone and emotion 
of the voice you have created. 

Reading Text/Theme  
Reading text: Diary of Baekboem 
Translated excerpt: 
Because I have felt the pain of being invaded by others, I do not wish for my country to invade others. 
Our economic prosperity need only be sufficient to enrich our lives, and our strong military power need 
only be enough to prevent invasion by others. The one thing I desire without limit is the power of a high 
culture. The power of culture makes us happy ourselves and, furthermore, brings happiness to others. 
What humanity lacks today is neither military force nor economic power… 
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