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Obsessive anti-communism since
World War H has helped conluse
idecological issues by treating com-
munism as the basic ideological op-
ponent of American  society. 1l
American society aflirms democratic
valtees, totalitarianism is in basic
ideological  opposition, and  the
ideological opposition to commu-
nism should be based on its totali-
tarian features.

Value distinctions  which  help
identily totalitarian values can be
useful in serving democratic goals.
The distinctions between  demo-
cratic and totalitarian values need
not be restricted to the institution
ol government—they can include
institutional structures and inter-
personal relations throughout the
society. When an institution estab-
lishes o pattern which pre-disposes
interpersonal relations toward
either a democritic or totalitarian
system ol values, the characteristics
ol that pattern should be subject
to scrutiny.

In this study, “totalitarian™ will
refer to a process by which individ-
uals are coerced, directly or in-
directly, 1o accept an imposed pat-
tern of belief or behavior. “Demo-
cratic” will refer to the process by
which individuals are permitted to
act (or are aided in becoming) sell-
directed, socially responsible in-
dividuals who participate in the
formation of the rules they follow
and interact critically with the
social environment in which they
live. Any complex society would be
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expected to reveal varying degrees
ol both demeocratic and totalitarian
values, yeu this analysis will assume
that a democratic society is one in
which relatively greater emphasis is
given to demacratic processes than
to totalitarian, particularly in the
preparation of youth for citizen-
ship in that society.

In the Cold War period follow-
ing World War 1I, the United
States has developed a permanent
and all-pervastve military establish-
ment without questioning the el-
fects of the value implications ol
military influence on our demo-
cratic processes. Former President
Dwight Eisenhower, in his Farewell
Address ol January 17, 19611, warn-
ed that . .. we must guard against
the acquisition of unwarranted
influence, whether sought or un-
sought, by the military-industrial
complex.” He pointed out that
* ... the total influence—economic,
political, even spiritual—is felt in
every city, every state house, every
oflice of the Federal Government.”

Informed people were aware of
this “military-industrial complex”
long belore Eisenhower gave official
warning. What is less generally
known is that military influence
during and since World War I has
exiended into many sections of so-
ciety other than industry. While
the popular press made grave prog-
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nostications about “creeping social-
ism,” it was in lact militarism that
wits creeping, sometimes even leap-
ing, into the whole fabric ol Amer-
ican society with rarely an eyebrow
raised by the popular press.? The
influence of the military in and on
education is part of the general
military-complex which is becom-
ing normalized and therefore in-
stitutionalized in American society.
Most Americans seem to accept it
and to see no danger in it, perhaps
because they have not thought
about it.

THE EDUCATIONAL
RESPONSE TO AN
EXPANDING MILITARY

Because there has been little sign
of public awareness of the effects
of an expanding military establish-
ment, schools, as well as other in-
stitutions, have become permeated
with many totalitarian  attitudes
which run directly counter to the
responsibility for teaching demo-
cratic attitudes. To document this
danger, this swudy will offer an
analysis ol various forms ol the
military influence in and on
schools, focusing particularly on
the high school ROTC program.

Teachers old enough to have a
frame of reference developed be-
fore World War II often indicate
surprise to find that their students
almost universally accept an ex-
panded military and @ compulsory
military draft as a normal part of
the American way of life. They
sometimes [ail 1o realize that to-
day’s student knows lile only since
World War 1I. The “warlare
state” is his only [rame of reference.
A citizen living during the 1930’
would have been more likely to
offer resistance or even Lo use the
label “police state” il he had been
asked to give up six to eight years
to the military, part in active serv-
ice and part in a reserve. Current
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“peacetime’ military requirements
call for more years ol “service” than
those of the period in which most
World War II veterans served. In
Honolulu, public high schools re-
quire 1wo years ol compulsory
ROTC, then two years morc are re-
quired at the University of Hawaii,
and the student is still subject to
the draft. Employers often treat job
applicants who have not completed
their military “obligations” as sec-
ond-rate candidates since they could
be taken at any time by the mili-
tary. This “discrimination” pro-
duces a coercive economic induce-
ment to complete military service.

Not only has American society
become increasingly tolerant of
militarism since World War 11, but
the military has become increasing-
ly idolized and sacrosanct. In a
study of high school teachers con-
ducted in the mid-1950's, the state-
ment, “We need to build a stronger
military lorce,” was consistently
selected among a large variety of
potentially controversial statements
as the statement which was least
controversial. The majority of
teachers thought they would risk
their positions to advocate or even
to discuss impartially in the class-
room “Elimination of the ‘flag
salutel’” However, virtually all
teachers thought that they could
cither advocate or use for classroom
study the assertion, “We need to
build a stronger military lorce.”?

Also, in a study of high school
students in a metropolitan area
conducted in 1957, students were
asked o olfer criticisms ol the world
as they saw it. A wide variety of
statements was offered, but none
included objections to military con-
scription.?
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It is a wellknown sociological
principle that means instituted on
a temporary basis, such as an ex-
panded post-war military, easily be-
come institutionalized and treated
as ends. The emergency measure
becomes part of a way of life, fully
adorned with myth and rational-
ization, as those who have read
Harold Benjamin's Saber Tooth
Curriculum so well remember.

THE NATURE OF
MILITARISM

The basic military commitment
should not be ignored. The mili-
tary is an instrument ol vielence,
and though such an instrument may
be needed under certain circums-
tances, it must be recognized that
it is an instrument embracing what
is essentially despicable. Violence
might be used as an unavoidable
last resort in a delensive action
against others who use violence,
but this is not to condone violence.
It is only to make use ol it when
no non-violent alternative is avail-
able. When men defend violence it-
sell, they have taken on the “moral-
ity’" of the psychopath. Should such
sanction become widespread, civili-
zation will have sunk to its lowest
denths. The Nazis revered mili-
tarism as a means and as an end;
it was logical that they should,
for their beliel that right was based
on might led to military idolization.

This does not mean that a demo-
cratic state in a non-internationally
organized world should be without
any armed forces, but it does mean
that those armed forces must be
recognized for what they are, and
their central values must never be-
come the central values of that
democratic state. When the mili-
tary becomes coupled to an educa-
tional institution, the essential mili-
tary commitment is easily ignored.
The reul goals of institutions are,
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in effect, determined by what the
institutions do. Since that is true,
ROTC in the high school or even
on the college campus raises serious
questions about the purposes of the
alleged  educational  institutions.
When ROTC is compulsory, the
institution indicates that it has not
only accommodated ROTC but has
even given priority to military
values. To require a course is a way
of indicating that it is so high on
the hierarchy of values of that in-
stitution that it cannot be lelt to
the elective choice of the student.

GLORIFICATION EXAMPLES

Institutions have, in addition,
other ways ol stressing military
values, and some tend to glorily
them. An example at the college
level can be found in the list of
prizes and awards offered in special
areas to students. At the University
ol Hawaii there are 17 such awards
listed in the catalogue: one each in
creative writing, chemistry, govern-
ment, playwriting, civil engineer-
ing, botany, history, and physics;
two each in speech and home eco-
nomics; and five in military. If
awards vellect what is considered
important, the military has a chosen
spot indeed.

A Faculty Bulletin at the Univer-
sity of Hawaii advised the faculty
that “The Army and Air Force
cadets, the Drill Teams, and
ROTC Band will participate in
the Parade on Saturday morn-
ing, May I8. Approval of this par-
ticipation is on the usual basis, i.e.,
students will be excused from class
attendance provided there are no
exams . . . so that as many cadets
as possible may participate.” Uni-
versity ofhcials had therelore, in el-
fect, informed teaching laculty that
the official wuniversity policy was
that it was more important for
ROTC students to be in a military
parade than to receive educational
instruction.

4

Other examples of glorification
are numerous. The University stu-
dent newspaper runs advertise-
menis of the “merits” ol ROTC, A
local newspaper listed the "win-
ners” from Junior ROTC fickl day
which included a student honored
for proficiency in the “grenade
throw.”" In some Honolulu ele-
mentary schools a recorded bugle
call is amplified so that it reaches
everyone on the school grounds and
many in the surrounding neighbor-
hood to signily the beginning and
also the end of the school day. The
symbolism is not without meaning
for the children nor nearby resi-
dents who are audibly informed
that school is underway or is over
for the day.

THE MYTH OF
CIVILTAN CONTROL

It is often stated that the mili-
tary is civilian controlled and that
military infiuence therelore cannot
override civilian authority.® The
argument is based on the lact that
the formal structure of government
places the Pentagon under the con-
trol of the Civilian Department of
Defense with the various branches
of the Armed Forces under the con-
trol of the Pentagon. The argu-
ment, however, is legalistic and fails
to distinguish between formal legal
control and informal control.

There is ample evidence to show
how military influence extends into
politics, economics, and education.
The military-industrial interdepen-
dency is the most abvious, but the
network of expanding influence
spills into the mass media with
Armed Forces sponsored programs
and Armed Forces radio stations.
Vast amounts of public [unds cou-
pled 1o Madison Avenue techni-
gques are used 1o sell the Armed
Forces to the public and therefore

"Honolulu Star-Bulletin, April 30, 1963,
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build up a system of power which
already “annually spends more than
the net income of all United States
corporations,””

Our foreign policy is so tied in
with military thinking that since
World War IT it has been centrally
concerned with either an arms race
or a “balance of terror.” 8 The
Air Force proudly displays the
slogan “Power lor Peace” to reveal
its conception of the best foreign
policy. Power could also be moral,
intellectual, or spiritual, but the
pictures ol missiles with atomic
war-heads displayed in Air Force
publications make the meaning of
the Air Force concept of power en-
tirely clear.

Military inlluence in American
life should, however, not be as
sumed to be solely the result of
expansionist tactics of the military
itsell. Militarism and its connected
values are also advanced by some
ol the civilians in government, in-
dustry, and education. In some
cases, members of the Armed Forces
have Dbeen less militaristic than
civilian officials.™

For whatever causes, we have not
only come o think more like the
military, but the so-called civilian
segment of our society has become
less civilian. Many of our “civilian”
Congressmen are members ol the
Armed Forces. Il they were mem-
bers ol a business corporation, it
would be considered obvious that
a vote by them which could [lavor-
ably affect the corporation would
constitute a conllict of interest, But
no conflict of interest is assumed
to exist when a Congressman ac-
cepts a reserve military commission,
though in his role as legistator he
must authorize appropriations for
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