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Obscs~i\'c anli·wmmunism since 
\\'orld War II has helped confuse 
ideological issue!> by treating tom· 
munism as the b.1sic ideologi<.11 op· 
poncnt of American !lodety. 11 
American sodcty alllrm!I dcmon<tlk 
\'alucs, totalilarianbm i' in basic 
ideological opposition, and the 
ideologirnl opposition lo commu
ni!lm should be b.1sed on its totali
tarian features. 

\'aluc dbtinuions which help 
identify totalitarian values Giil be 
usdul in !lerving democratic goab. 
The distinctions between demo· 
cratic and totalitarian values need 
not be restricted to the institlllion 
o( goYcrnmcnt-lhcy can include 
institutional structures and inter· 
pc1 son a I relations throughout the 
sodety. \\'hen an institution estab· 
lishcs a pattern which pre·disposes 
interpersonal relations toward 
either a democratic or totalitarian 
system of val ucs, the characteristics 
o( that paucrn should he subject 
lO Slrlltiny. 

ln this !lllldy, "totalitarian" will 
refer to a process by which individ· 
uals arc coerced, directly or in· 
directly, to :1ccept an imposed pat· 
tern o( belief or behavior. "Demo· 
cratic" will refer to the process h) 

which indi\'icluals are permitted to 
act (or arc aided in becoming) selr
directcd, socially responsible in· 
dividuals who participate in the 
formation of the rules they follow 
and interact critically with the 
social environment in which they 
live. Any complex society would be 
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expcncd to reveal varying degrees 
ol both democratic an<l totalitarian 
val UC!>, } ct thi' analysis will ;1~11mc 
that a democratic society is one in 
which relatively greater emphasis is 
gi\•cn to democratic proccs!lcs than 
to totalitari:m, parti<.ularly in the 
prepa1 ation o( youth for citilen· 
ship in that society. 

In the Cold War period follow· 
ing \\'orld \Var 11, the United 
States ha!> tlcvclopcd a permanent 
and all·pc1 \'a!livc military cstabli!>h· 
mcn t with out questioning the cf. 
fee.ls or the value implications ol 
milita1 y inllucnce on our demo· 
cratic processes. Former Prcsidcltl 
Dwight Eisenhower, in his Farewell 
Addtcss of .January 17, 19611, warn· 
ed that " ... we must guard against 
the accp1isition of unwarranted 
inll ucncc, whether sought or un· 
sought, by the military-industrial 
rnmplex." He pointed out that 
" ... the total inriucnce- cconomic, 
politiLal, even spiritual-is felt in 
every c.ity, every state house, ever} 
olhcc of the Federal Government." 

Informed people were aware o[ 
this "military-industrial complex" 
Jong bcfo1c Eisenhower gave ollic.ial 
warning. \\'hat is less generally 
known is that military influence 
during and since World War II has 
extended into many sections or so
ciety other than industry. While 
the popular press made grave prog· 
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nostications about "creeping social· 
ism," il was in fact militarism th.it 
was creeping, sometimes even leap· 
ing, into the whole fabric of Amer· 
ican society with rarely an eyebrow 
raised by the popular press.:: The 
inlh1ence or the military in and on 
education is part of the general 
military-complex which is becom
ing normalized and therefore in· 
stitutionalized in American society. 
!\Jost Americans seem to accept it 
and to see no danger in it, perhaps 
because they have not thought 
about it. 

THE EDUCATIONAL 
RESPONSE TO AN 

EXPANDING MILITARY 

Because there has been little sign 
of public awareness of the effects 
of an expanding military establi~h· 
ment, schools, as well as other in· 
stitutions, have become permeated 
with many totalitarian attitudes 
which run directly counter to the 
responsibility for teaching demo· 
cratic attitudes. To document this 
danger, this study will offer an 
analysis of various forms of the 
military influence in and on 
schools, focusing particularly on 
the high school ROTC program. 

Teachers old enough to have a 
frame o[ reference developed be
fore World \Var JI often indicate 
surprise to find th;1t their student~ 
almost universally accept an ex· 
paneled military and a compulsory 
military draft as a 11nrmal part of 
the American way of life. They 
sometimes fail to realize that to· 
day's student knows life only since 
\'\'orld \ ·\ 'ar I I. The "warfare 
state" is his only frame of reference. 
r\ citizen living during the 1930\ 
would have been more likely to 
offer resistance or even to use the 
label "police state" if he had been 
asked Lo give up six to eight years 
to the military, part in active sen·· 
ice and part in ;1 reserve. Current 
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"peacetime" military requirements 
call for more years of "service" than 
those of the period in which most 
\Vorlcl \·\ 'ar 11 veterans served. Jn 
Honolulu, public high schools re· 
quire two years of compulsory 
ROTC, then two years more are re· 
quired at the University of Hawaii, 
and the student is still subject to 
the draft. Employers often treat job 
applicants who have not completed 
their military "obligations" as sec· 
ond-rate candidates since they could 
be taken at any time b)' the mili· 
tary. This "discrimination" pro· 
duces a coercive economic induce· 
ment to complete military service. 

Not only has American society 
become increasingly tolerant of 
militarism since World \Var II, but 
the military has become incre.1sing· 
ly idolized and sac1 osanrt. Jn a 
swdy of high !>chool teachers con· 
ducted in the mid· I !150's, the state· 
mcnt, "\\'e need to build a stronger 
ntilit;1ry force," was consi~tently 

~elected among a large variety of 
potentially contrm·cr.~ial statements 
a~ the statement which was /eflft 

wntro\•ersial. The majority of 
teachers thought they would risk 
their positions to advocate or even 
to discuss impartially in the class· 
room "Elimination of the 'flag 
salute!' " However, virtually all 
teachers thought that they could 
either advocate or use for classroom 
study the ;issertion, " \\Te need to 
built! a stronger military fone.":1 

Also, in a study o( high school 
student.~ in ;i mctropoli1:1n area 
conducted in 1957, students were 
asked to offe1· uiticisms of the world 
as they saw it. r\ wide \'aricty of 
statements wa~ offered, but none 
included objections to military con· 
sn iption .1 
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It is a well.known sociological 
principle that means instituted on 
a temporary basis, such as an ex· 
panded post-war military, easily be
come instit11tionalizecl and treated 
as ends. The emergency measure 
becomes p.1rt of a way of life, fully 
adorned with ID} th and rational
ization, as those who have read 
Harold Benjamin's Saber Tooth 
Curriculum so well remember. 

THE NATURE OF 
l\HLIT ARISM 

The basic military commitment 
should not be ignored. The mili-
1a1 y is an instrument of violc11cc, 
and though such an instrument may 
be needed under certain circums· 
lances, it must be recognized that 
it is an instrument embracing what 
is e~senti.1lly despicable. Violence 
mi~ht he used as an unavoidable 
la't resort in a defensive action 
against others who use violence, 
bm this is not to condone violence. 
It is only to make use of it when 
no non-violent alternative is avail

able. \\' hen men defend violence it· 
self, they have taken on the "moral
ity" of the psychopath. Should such 
sanction become widespread, civili. 
7ation will have sunk to its lowest 
cleoths. The Nazis revered mili
tarism as a means ancl as an encl; 
il was logical that they should, 
for their belie( that right was based 
on might led to military idolirntion. 

This docs not mean that a demo· 
cratic state in a non-internationally 
organized world should be without 
any armed forces, but it does mean 
that those armed forces must he 
reco~nized for what they are, and 
their central values must never be
come the central values of that 
democratic state. \Vhen the mili
tary becomes coupled Lo an eclura
tional institution, the essential mili· 
tary rnmmitment is easily ignored. 
The real goals of institutions are, 



in effect, determined by what the 
institutions do. Since that is true, 
ROTC in the high school or even 
on the college campus raises serious 
questions about the purposes of the 
alleged educational institutions. 
When ROTC is compulsory, the 
institution indicates that it has not 
only accommodated ROTC but has 
even given priority to military 
values. To require a course is a way 
of indicating that it is so high on 
the hierarchy of values of that in· 
stitution that it cannot be left to 
the elective choice of the student. 

GLORIFICATION EXAMPLES 

Institutions have, in addition, 
other ways of stressing military 
values, and some tend to glorify 
them. An example at the college 
level can be found in the list of 
prizes and aw:1rds offered in special 
areas to students. At the University 
of Hawaii there arc 17 such awards 
listed in the catalogue: one each in 
creative writing, chemistry, govern· 
ment, playwriting, civil engineer· 
ing, botany, history, and physics; 
two each in Npcech and home cco· 
nomics; and ft11c in military. If 
awards reflect what is considere<I 
important, the milit:try has a chosen 
spot indeed. 

A Faculty Bulletin at the Univer· 
sity ol' Haw:di advised the faculty 
that "The Army and Air Force 
c:ulets, the Drill Teams, and 
ROTC H:md will participate in 
the Parade on Saturday morn
ing, l\lay 18. Approval of this par· 
t:cipation is on the usual basis, i.e., 
students will be excused from class 
attendance provided there are no 
exams ... so that as many cadets 
as possible may participate." Uni
\"ersity officials had therefore, in cf· 
feet, inlormed teaching faculty that 
the olficial unillt:rsil)' policy was 
that it was more important for 
ROTC students to be in a military 
parade than to receive educational 
instruction. 
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Other examples of gJorification 
arc numerous. The University stu· 
dent newspaper runs advertise· 
ments or the "merits" of ROTC. A 
local newspaper listed the "win· 
ncrs" from Junior ROTC field day 
which inclucled a student honored 
for proficiency in the "grenade 
throw.'';. In some Honolulu ele
mentary schools a rcconlcd bugle 
call is amplified so that it reaches 
everyone on the school grounds and 
many in the surrounding neighbor
hood lo signify the beginning and 
:tlso the end of the school day. The 
symbolism is not without meaning 
for the children nor nearby resi
dents who arc audibly informed 
that school is underway or is over 
for the day. 

THE MYTH OF 
CIVILIAN CONTROL 

It is often stated that the mili
tary is civilian controlled .md that 
mi I itary in 11 ucnce the ref ore can not 
override civilian authority.11 The 
argument is based on the fact lhat 
the formal structure of government 
places the Pent:1gon under lhc con
trol of the Civilian Department of 
Defense with the various br:mchcs 
of the Armed Forces under the con
trol of the Pentagon. The argu
ment, however, is legalistic and fails 
lo di~tinguish between frmnnl legal 
control and i11for111al control. 

There i~ ample evidence lo show 
how military influence extends into 
politics, economics, and education. 
The military-industrial interclcpcn· 
clcncy is the most obvious, but the 
network of expanding influence 
spills into the mass media with 
Armed Force-; sponsored programs 
aml Armed Forces radio stations. 
Vast :11nounls of public funds coll· 
pied to Madison Avenue techni· 
qucs are used to sell the Armed 
Forces lo the public and therefore 

' Hmw/ul11 St11r-n11/kti11, April 30, 1963, 
p. 3. 

6 cf. Tiu: Dnllle for Libert)'. DOD PAM 
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build up a system of power which 
already ''.1nnually spends more than 
the net income of all United St:tlc<; 
corporations."7 

Our foreign policy is ~o Lied in 
with military thinking that sinc:e 
\\rorlcl \Var II it has been centrally 
concerned with either an arms race 
or a "balance of terror." s.u The 
Air Force proudly displays the 
slogan "Power for Peace" lo reveal 
its c.onccption o( the best foreign 
policy. Power could also be moral, 
intellcclllal, or spiritual, but the 
pictures of missiles with atomit 
w.1r·hcads displayed in Air Force 
publicatiom make the meaning o( 
the Air Force concept of power en· 
tircly dear. 

~rilitary influence in American 
life should, however, not be as
sumed to be solely the result of 
cxpansionht tactics of the military 
itself. t\lilitarism and its connected 
values arc abo advanced by some 
of the civilian!> in government, in
dustry, and education. Jn some 
cases, members of the Armed Forces 
ha\'c been less militaristic than 
ci\'ilian ollicials. •11 

For whatever cause~. we have not 
only come lo think more like the 
milit:1ry, but the so-called ci\'ili:m 
segment of our society has bcc:omc 
less civilian. ~Jany of our "ch•ilian" 
Congrcs~mcn are members of the 
Armed Forces. If they were mcm
bc1 s ol a business corporation, it 
would l>e considered obvious th:1l 
a vote by them which could favor· 
ably aflcct the corporation woulcl 
rnmlitutc a conflict of intcreM. But 
no conflict of interest is assumed 
to exi~l when a Congressman ;1c· 
(Cpts a 1 ·c~en•c military commis~ion, 
though in his role as legislator he 
must authori1c appropriations for 
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