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PREFACE

These lessons in Tagalog for beginners form part of a series
which includes a Synopsis of Tagalog Structures and a Tagalog
Dictionary both by Teresita V. Ramos. All three works have been
developed under a contract with the Peace Corps (PC25-1507)
at the university of Hawaii through the Pacific and Asian Lin-
guistics Institute. Similar materials have been developed under
the same contract for Bikol, Cebuano, Hiligaynon, Ilokano, Ka-
pampangan and Pangasinan.

The editor of the series and the author of these materials
are encouraged to believe that many are interested in learning
Tagalog. These materials should prove helpful to that end.

Howard P. McKaughan
Editor
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INTRODUCTION

THE TAGALOG LANGUAGE

The Philippines is made up of a group of islands off the
southeastern coast of Mainland China. There are about 80 to
150 different languages in the Philippines which belong to the
Malayo-Polynesian family. Tagalog, the principal language
spoken in the large northern island of Luzon, is one of the eight
major languages. It is spoken by approximately fifty percent of
the population either as the mother tongue or as the lingua
franca.

Tagalog was chosen as the basis for Pilipino the Philippine
national language in 1937. Recently, ‘Pilipino’ has been re-
placing English as the medium of instruction in the Philippine
schools. It is spoken in Manila, the largest city in the Philip-
pines, and is often used as the language of communication in
social and political gatherings even in non-Tagalog provinces.
There is also an abundant literature in Tagalog which is in-
creasing rapidly.

Tagalog has been influenced by Sanskrit, Chinese, Spanish,
and English. A number of borrowings from these languages
have become a part of current usage. Tagalog is still borrowing
many terms from English.

Tagalog is spoken as the mother tongue in the following
provinces: Bataan, Batangas, Bulacan, Cavite, Laguna,
Marinduque, Nueva Ecija, Occidental Mindoro, Oriental
Mindoro, Quezon, and Rizal.

Some of the features of the Tagalog language not present in
English follow.

Sound system

1. Initial p-, t-, k-occur unaspirated in Tagalog. In English
these sounds occur with aspiration, as in pit, tip, and kit. When
occurring after sibilants, however, they are unaspirated, as in
spit, stand, and skin. The English speaking student must be
careful not to heavily aspirate the voiceless stops in Tagalog
words.
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INTRODUCTION

2. As in English, Tagalog has a velar nasal spelled with
two letters. This sound is indicated by the digraph ng and is
pronounced as in English sing. However, this sound appears
also initially in Tagalog words and in that position will give the
English speaking student some trouble—for example: ngiping
‘tooth’, ngunit ‘but’, and ngayon ‘now, then’.

3. The glottal stop in Tagalog sounds like the stop between
the two “o0’s” of English ‘Oh, oh’. This sound is very important
in Tagalog because it distinguishes some words from others.
For example, note the following: bata’ ‘child’ vs. bata ‘robe’,
basa’ ‘wet’ vs. basa ‘read’, baso’ ‘try, explore’ vs. baso ‘drinking
glass’, apo’ ‘sir, ma’am’ vs. apo ‘grandchild’.

4. English has many more vowel sounds than Tagalog. The
Tagalog vowels are written a, e, i, o, and u. The student is
cautioned to imitate the Tagalog sounds carefully, since they
are quite similar to English sounds, but must be pronounced

without diphthongization.

Word formation

1. Most words are made up of affixes and roots. The roots
are substantive, verbal and adjectival in meaning, and the af-
fixes indicate such things as aspect, focus, and mode. The spe-
cific meaning of a word is determined by the particular combi-
nation of the root and its affix.

For example, the root aral ‘study’ may denote the following
variations in meaning depending on the affix added.

magaral (v.) to study

mangaral (v.) to preach

makaaral (v.) to be able to study
makiaral (v.) to join someone in studying
palaaral (adj.) always studying

pagaaral (n.) studying

aralan (n.) place for studying

2. Reduplication is used extensively in word formation to in-
dicate noncompleted action, intensity, plurality, restriction, etc.

kain eat
kakain will eat
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INTRODUCTION

kumain to eat

kumakain is eating

maganda beautiful

magaganda beautiful (plural)

isa one

isa isa one by one

iisa one only

iisaisa the only one (intensified)

3. Almost any Tagalog root may be verbalized. Note the fol-
lowing.

ayaw (adv.) negative particle
umayaw to refuse

bato (n.) stone

mambato to throw stones
damit (n.) dress
magdamit to dress

pagod (adj.) tired

mapagod to become tired
malaki (adj.) big, tall
magmalaki to be proud
bigla’ (adv.) suddenly
mabigla to be surprised

Borrowed words which are nouns can also be verbalized:

basketball mag ‘basketbol’ to play basketball
cutex magpa ‘kyutiks’ to have a manicure

Sentence construction

1. The normal order of Tagalog simple sentences is the pred-
icate or Comment followed by the subject or Topic. In English
the order is reversed. The fillers of the predicate or comment
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INTRODUCTION

are verbal or nonverbal in both languages. However, in Tagalog
the nonverbal comments include prepositional phrases as well
as adverbial words as illustrated in the following.

Comment Topic
(Predicate) (Subject)
Verbal Comments Tumakbo ang bata.
(Ran) (the child)
Natulog ang tao.
(Slept) (the man)
Nagluto ang babae.
(Cooked) (the woman)
Nonverbal Comments
Adjectival Maganda ang bulaklak.
(beautiful) (the flower)
Prepositional Sa bayan ang prosisyon.
(in town) (the procession)
Adverbial Bukas ang laro’.
(tomorrow) (the game)
Nominal Nars ako.
(nurse) I

2. In Tagalog there is no equivalent of the copulative verb
to be. The meaning of the copular is denoted by the juxtapo-
sition of the Nonverbal Comment and the Topic, as seen in the
examples above.

3. One of the most important features of Tagalog is called
focus. Focus is the grammatical relation between the verb and a
particular verbal complement marked by ang. This complement
is referred to as the Topic of the sentence. The semantic rela-
tionship of the Topic to the verb (actor, goal, benefactor, etc.) is
indicated by the verbal affix.

Focus may, therefore, be viewed as referring to voice. In
English there are the active and the passive voices. The active
voice indicates that the actor of the action is the subject of the
sentence. The passive voice indicates that the object or goal of
the action is the subject. In Tagalog voice may be equated to
Focus and the subject to Topic. Hence, the active voice is the
actor focus with the actor of the action as topic, and the passive
voice is the goal focus with the object of the action as the topic.
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In addition to the actor and the goal focuses, there are the
locative, the benefactive, and the instrumental in Tagalog. In
the locative the location of the action is the topic; in the bene-
factive the benefactor or recipient of the action is the topic; in
the instrumental the instrument with which the action is per-
formed is the topic.

In English we can say ‘The child bought bread from the store
for his mother,” or we can say ‘The bread was bought by the
child from the store for his mother.” In Tagalog, the following
are possible. The topic of the sentence in each case is intro-
duced by ang and is underlined. The corresponding translation
of the Tagalog topic is underlined in the English sentence for
convenience (but not for emphasis).

Focus/Topic Verbal Affix Sentences
Actor/Doer um- Bumili ang bata ng tinapay sa

tindahan para sa nanay niya (sa
pamamagitan ng pera ng tatay niya).
‘The child bought bread from the
store for his mother (by means of his
father’s money).’

Goal/Object -in Binili ng bata ang tinapay sa
tindahan para sa nanay niya (sa
pamamagitan ng pera ng tatay niya).
‘The child bought bread from the
store for his mother (by means of his
father’s money).’

Locative/ -an Binilhan ng bata ng tinapay ang
Location tindahan para sa nanay niya (sa

pamamagitan ng pera ng tatay niya).
‘The child bought bread from the
store for his mother (by means of his
father’s money).’

Benefactive/ i- Ibinili ng bata ng tinapay sa tindahan
Beneficiary ang nanay niya (sa pamamagitan ng
pera ng tatay niya).
‘The child bought bread from the
store for his mother (by means of his
father’s money).’
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INTRODUCTION

Instrumental/ ipang- Ipinangbili ng bata ang pera ng tatay
Instrument niya ng tinapay sa tindahan para sa
nanay niya.

‘The child bought bread from the
store for his mother by means of his
father’s money.’

Topic in Tagalog, therefore, is not limited to the doer or the
object of the action, but may also apply to the location, the ben-
eficiary or the instrument of the action.

4. Another distinctive feature of Tagalog is the extensive use
of linkers (or ligatures) to connect words, phrases, and sen-
tences signifying the relation of modifier and modified. They
occur, for example, between adjective or numeral and noun,
verb and adverb, and noun or verb and dependent clause. There
are two forms of the major linker, -ng and na. The first occurs
following words that end with a vowel and the second follows
words that end with a consonant. Examples follow:

magandang dalaga beautiful girl

isang bata’ one child

mabuting magtrabaho to work well

dalagang nagreyna sa bayan the girl who became town queen
malalim na dagat deep sea

The Modifier and Modified may also occur in reversed order
with the exception of numeral and dependent clause modifiers,
in which cases the former is always preposed and the latter
postposed to the modified. Therefore, dalagang maganda and
magtrabahong mabuti may occur but not *bata’ na isa or *na-

greyna sa bayan na dalaga.

THE TEXT

Tagalog for Beginners is an elementary textbook which has
been prepared for Peace Corps Volunteers going to the Philip-
pines for their tour of duty. The material contained within its
nine units is designed to be covered in about 280 - 300 hours of
classroom instruction.
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INTRODUCTION

This text was inspired by the ‘micro-wave’ format developed
by Dr. Earl Stevick, Foreign Service Institute, Department of
State.

Objectives of the Text

The goal of the Text is to teach the Volunteers how to com-
municate effectively in Tagalog, that is, to be able to speak the
language with sufficient structural accuracy and vocabulary to
satisfy the normal social and work requirements in the host
country.

To attain this goal of self-expression in Tagalog, the Text has
been designed to give the student the following.

1. A mastery of the basic structures of the language and a
manipulation of these patterns leading towards meaningful and
effective communication.

2. A mastery of a reasonable amount of functional vocab-
ulary plus a supplement of vocabulary needed for incountry job
assignments.

3. The ability to hear and reproduce the new language with
a minimum of interference.

4. An understanding of how the language works and the
ability to make generalizations.

5. The ability to form and understand novel utterances
based on an internalized grammar of Tagalog.

Language learning is best accomplished by the attainment
of the aims mentioned above plus the knowledge of the general
cultural context or situation in which the language is used.

Organization of the Text

The whole text is organized around units consisting of four
to eleven lessons each, making a total of 56 lessons. Each lesson
consists of one to five cycles totalling 142 cycles. Each unit
deals with major grammatical constructions: Basic Sentence
Patterns and the Ang-Construction; the Ng-Construction; Exis-
tential Constructions; Aspects of Verbs in Actor-Focus; Aspects
of Verbs in Goal-Focus; the Sa-Construction and Other Focuses;
Recently Completed Aspect and Some Modals; Expansion of
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Structures; and Aptative and Causative Verbs. The progression
of structures is from simple to complex to help the language
learning process.

How to use the Text

In general, each lesson consists of a series of cycles, various
drills, a cumulative dialogue or series of short dialogues, a vo-
cabulary list, and grammar notes. Occasionally, cultural notes
are added to the lesson. In some units, reading and writing ex-
ercises are introduced to reinforce mastery of earlier lessons.

The procedure followed throughout the text uses the aural-
oral method. All lessons are introduced orally at a normal rate
of speed by the instructor. The students are made to listen care-
fully to distinguish critical sounds and words from the start and
to reproduce them accurately.

Format of each lesson

Lessons in each unit are presented in the following format.
Lesson #
(The grammatical content of the lesson)
Cycle # (Title of the Cycle)

M1 (The first line of a two line dialogue, usually the
question)

M2 (The response to M1)

C (The combination of M1 and M2 which is a
micro-exchange or a cycle)

Types of drills

Identification drill

Repetition drill

Substitution drill

Moving-slot drill
Substitution-replacement drill
Transformation drill

SHEAE ol
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7. Expansion drill
8. Cued-response drill
9. Chain drill
10. Question and answer drill
11. Comprehension drill
12. Completion drill
13. Situational drill

Cumulative Dialogue (or Dialogues)

Reading and Writing Exercises (in some lessons)

The micro-wave format

Basically, the micro-wave format is a text consisting of a
series of cycles. Each of these cycles, which is the core of
the lesson, is usually a very brief exchange of a question and
an answer—the answer generally illustrating the grammatical
point or pattern being taught. Each cycle is marked by a
number and has two phases: an M-phase and a C-phase.

In the M-phase, the students mimic the instructor’s pronun-
ciation until he is satisfied; they learn the meaning of each sen-
tence, and they memorize the sentences. Then they manipulate
the new sentences they have learned, either in drills given in
the text or in ways which the teacher may require. For example,
after some basic patterns such as question, negative, and im-
perative patterns have been learned, the teacher may want stu-
dents to transform any new sentence pattern learned into yes/
no questions, imperatives and negatives, whether or not that
drill is specifically called for by a given cycle. Mimicry and
memorization in the M-phase can best be done with the stu-
dents’ books closed. They can, however, check the meanings
with books open.

In the C-phase, each section of which is a very short conver-
sation, the students use what they have learned and practiced
in the M-phase to communicate in real situations. The C-phase
of the cycle is communicative in the sense that it always refers
to real persons, objects, and events, not to abstract or imagi-
nary concepts.

The M-phase is usually presented in a question and answer
format. In this text, to approximate the actual sequence of ut-
terance occurrence in real life conversations, the first M-section
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is a question followed by the second M-section which is a pos-
sible answer to the question presented. In some other texts that
use the micro-wave format, the sequence is reversed.

The combination of an M1 and an M2 is a communication
situation indicated by C. There are as many communication sit-
uations as there are combinations of M1 and M2.

Example (An excerpt from Lesson 10)
Cycle #1: Asking for one’s name.

M1 Ano ang pangalan ko? What is my name?
Ano ang pangalan mo/ What is your (singular,

ninyo? informal)/(singular, formal) name?
Ano ang pangalan What is his/her name?
niya?

M2 Mrs. Cruz (po) ang Mrs. Cruz is your (singular, formal)

pangalan ninyo. name.

Ben (po) ang Ben is my name.
pangalan ko.

Juan (po) ang John is his/her name.

pangalan niya.

Procedure for the M-phase

1. The sentences above are repeated after the instructor.
One important goal is good to excellent pronunciation.

2. The instructor then gives a cue—say a proper name, and
the students (and later individual students) give the whole sen-
tence. This is the manipulative part of the cycle.

3. Next, the question is taught by the instructor. The above
may follow the question if deemed desirable by the instructor.

4. Meaning may be given before or after the manipulative
phase.

The possible combinations of M1 and M2 leading to the com-
munication situation or the C-phase are as follows:

C1 Ano ang pangalan ko?
Mrs. Cruz (po) ang pangalan ninyo.

C2 Ano ang pangalan mo?
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Ben (po) ang pangalan ko.

C3 Ano (po) ang pangalan ninyo?
Mrs. Cruz ang pangalan ko.

C4 Ano ang pangalan niya?
Juan (po) ang pangalan niya.

Procedure for the C-phase

1. The instructor takes the part of the first speaker in the
conversation and has students take turns as the second speaker.

2. The instructor has the students take both parts in the con-
versation.

3. Instructor or students may Introduce extra vocabulary if
(a) the new words are of special relevance to the interests of the
students; and (b) the new words fit into the substitutable parts
of the C-phase.

In the C-phase, the fictitious names are replaced by the
actual names of the members of the class so that genuine com-
munication takes place. This results in a chain drill which is ac-
tually more of a conversation than a drill.

A chain drill may develop from a simple response type to a
more complex one where the student first responds to a conver-
sation initiated by another and then initiates the conversation
himself with a different student.

The teacher initiates the drill by directing questions to a
student who answers and continues the series of conversations
by asking the student next to him the same questions the
teacher asked him. This continues until the question is finally
directed to the teacher thus marking the end of the chain drill.

Example
T Ano ang S1 Juan po ang pangalan ko.
pangalan mo?
Ano ang Ric po ang pangalan niya. (Directing the
pangalan niya? question to S2)

Ano ang pangalan mo?
S2 Maria, ang pangalan ko.
S1 Ano ang pangalan niya?
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S2 Ben ang pangalan niya. (Directing the
question to S3) etc.

This ends the cycle. A competent instructor will present a
cycle of this kind in 30 minutes.

Cycles can be independent of each other since each contains
adequate material for at least one dialogue. They are sequenced
grammatically from easy to difficult.

At the end of about twenty such cycles, the students should
be able to participate in a longer dialogue which combines
several of these two line conversations. The teacher should
work toward this combination of cycles to enable the student,
after 200 - 300 hours of classroom instruction, to do the fol-
lowing in Tagalog comfortably: to order a simple meal, ask for a
room in a hotel, tell time, ask and give street directions, haggle
in the market, handle travel requirements, and engage in casual
conversations about work, family, and self.

The cycles alone, however, cannot lead to extended conver-
sations. They are too brief and choppy if merely strung together.
To bridge this naturalness gap, each lesson is supplemented
by a cumulative dialogue(s), which is an integration of the
new cycle or cycles taught with relevant cycles previously pre-
sented.

Supplementary drills and dialogues

The cycles are used to present the grammatical structures
meaningfully, but beyond this, the more conventional audio-
lingual techniques are used. Since the cycles cannot handle ex-
tended conversations in a given social situation, various drills
and small cumulative dialogues have been added to the ma-
terial. These drills are arranged from simple to expanded sen-
tence drills. The cumulative dialogues integrate relevant
learned cycles with the new ones. They are, however, not as
rigidly controlled as the cycles. The cumulative dialogues are as
natural as possible. They are made to approximate real life con-
versations.

Such supplementation allows introduction of material which
a micro-wave format cannot handle adequately. It also provides
the students with a change of pace and a variety of activities,
and should provide a better text than one strictly following the
micro-wave approach or the audio-lingual approach.
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Vocabulary list

Each lesson has its own vocabulary list of new words in ad-
dition to a cumulative glossary at the end of the language mate-
rials.

The list has two columns: Tagalog first followed by the
English gloss. The Tagalog words are arranged alphabetically
(following the English system) for easy reference. The glossary,
however, uses the Tagalog alphabetical system i.e., k after b and
ng after n.

Verb roots are separated from their affixes which are hy-
phenated and enclosed in parentheses, for example, (nag-su-)
suklay, ‘combing’.

The linker -ng is separated from the base or root by a
hyphen and enclosed in parentheses.

Grammar notes

Following the vocabulary list there are grammar notes for
the student. The notes discuss at least each structural point
presented in the lesson and supply examples from the text for
verificational purposes. These notes should not be read nor
discussed during language class hours. They should be read
outside of class and tried out by students creating sentences
and having the instructors check their constructions. These
grammar notes can be discussed with a language coordinator
during grammar sessions.

Cultural notes

Relevant, cultural notes are inserted to give an under-
standing of certain values, concepts or practices mentioned
in the cumulative dialogues. Some of the cultural aspects dis-
cussed are the use of the respect particle po’; the practices of
giving a ‘blow out’, ‘haggling’; greeting people; the local system
of measurement; native delicacies like balut, durian, etc.

Appendices

Seven appendices to supplement the lessons in the Text
contain the following materials: Appendix I - classified supple-
mentary vocabulary lists; Appendix II - useful expressions for
various occasions; Appendix III - pronunciation drills; Appendix
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IV - four charts showing verbal aspect formations; Appendix V
- worksheets for informant sessions; Appendix VI - sample oral
and written tests; Appendix VII - native songs.

Each appendix is prefaced by a short description of what its
contents are, how it should be used, and what its purposes are.

NOTES TO THE TEACHER

Drills provide a great part of the pedagogical core of the
text. Therefore, the teacher may want a detailed exposition of
the types of drills given in the text and how to go about teaching
each type. It is absolutely essential to understand the scope and
purpose of the drills in order to be able to teach the material ef-
fectively.

However, learning to manipulate sentences alone is not
enough to achieve the goal of self-expression in Tagalog. The
students must be led gradually to learn the skill of making these
sentences and others like them to fit into specific situations that
they meet in training and others that they will meet in the host
country as they go about their daily routine.

This short teacher’s guide includes how to teach the cycles,
how to conduct different types of drills, how to teach pronunci-
ation, and a sample schedule of activities.

Teaching the cycles

1. First of all, present each cycle meaningfully, without the
use of translation. (The use of objects, pictures, facial expres-
sions, and gestures or appropriate actions may convey the
meaning of each cycle without the use of English.)

2. Next, model the first M about three times at a slow but
normal rate of speed and have the students mimic it. Correct
mispronunciations and have them repeat your model continu-
ously until an accurate reproduction is given. Do the same for
the other M or M’s.

3. Manipulate the grammatical structure exemplified in the
M by using the drills provided after each cycle. During this ma-
nipulation stage, start drilling on the responses first so that the
responses to the questions are mastered before drilling on the
question.
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Very often there is variation in only one slot as in the fol-
lowing example.

Response: Pumunta ako sa bayan.
kapetirya
tindahan
aklatan

Question: Saan ka pumunta?

4. After the students have fairly