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ABSTRACT 

 

During the United States’ Occupation of Okinawa from 1945 to 1972, more than 

a thousand Okinawans studied abroad in the United States. This dissertation approaches 

the US study abroad programs established for Okinawans during the US Occupation of 

Okinawa as a central site of postwar Okinawan leadership formation under the US and 

Japan’s hegemony. It explores the experiences of those who studied in the United States 

under the programs, and the impact of these experiences on the construction of their 

distinctive identities. By using a combination of three different qualitative research 

methods—a qualitative analysis of the program participants’ life stories, a documentary 

analysis of the official US documents related to the US study abroad program, and 

ethnographic research in Okinawa—I demonstrate how the political relationships among 

the US, Japan, and Okinawa at the macro level, as well as the study abroad participants’ 

interactions with people in Okinawa and the United States at the micro level, have 

influenced their identity formation and identity negotiations. In particular, I show how the 

specific period when they studied in the United States, the socio-geographical contexts of 

the places where they studied, and the type of workplace in which they worked upon 

returning to Okinawa mediate the experiences and the processes of their identity 

formation and negotiations.  
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CHAPTER ONE 

INTRODUCTION 

  

During the United States Occupation of Okinawa from 1945 to 1972, more than 

a thousand Okinawans studied abroad in the United States. This study examines the 

socio-historical and political context of the study abroad programs that were established 

for Okinawans in this period, the experiences of those who studied in the United States 

under the programs, and the impact of these experiences on the construction of their 

distinctive identities. The Battle of Okinawa in 1945, one of the last ground battles of the 

Asia Pacific War, resulted in the deaths of approximately one-third of the prefecture’s 

population and the destruction of 90 percent of the structures on the main island of 

Okinawa. When the Asia Pacific War ended with Japan’s surrender, Okinawa came under 

US military government control and was separated from the rest of Japan. Okinawa was 

subsequently called “Ryukyu,” the name of Okinawa prior to its annexation by Japan in 

1879. Although the San Francisco Peace Treaty of 1951 ended the US occupation of 

mainland Japan in 1952, Okinawans remained “stateless people, neither Japanese nor 

American citizens” under direct US military government rule, with only limited Japanese 

and American civilian involvement, until Okinawa reverted to Japanese administration in 

1972 (Johnson 1990:6).  

During the occupation of Okinawa, the US Military Government in the Ryukyu 

Islands established US study abroad programs and provided at least 1,045 Okinawans 

with the opportunity, financed by scholarships, to study at American universities and 
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colleges. On their return to occupied Okinawa, many of the study abroad participants 

became influential leaders in various fields, including higher education, business, and 

politics. They came to be known collectively as the beiryū gumi, or the “study in the US 

group.” The History of Okinawa Prefecture Human Resource Development refers to the 

study abroad program as “the most successful program among all the policies of the US 

Occupation of Okinawa” (Magami and Iraha 1992:195). This dissertation approaches the 

US study abroad program as a central site of postwar Okinawan leadership formation 

under the US and Japan’s hegemony. In the dissertation, I demonstrate how the political 

relationships among the US, Japan, and Okinawa at the macro level, as well as the study 

abroad participants’ interactions with people in Okinawa and the United States at the 

micro level, have influenced beiryū gumi’s identity formation and identity negotiations. 

There have been no serious and systematic studies of the US study abroad 

programs established during the US Occupation of Okinawa and the impact of the 

programs upon the lives of the participants. In previous studies, there have been two 

polarized and generalized images of the US-educated Okinawans. The first is a positive 

image that emphasizes their contributions to the development of Okinawa’s postwar 

economy and politics (Magami and Iraha 1992). This image is based on the occupational 

positions that they achieved after returning to Okinawa and emphasizes that many of the 

returned students became influential leaders in postwar Okinawa. 

The second is a negative image of those who studied in the United States as 

“pro-American” or as the “bodyguards of the US military.” This view often criticizes 

them especially because of the political dimensions of the study abroad program and the 
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fact that they went to the United States when it had recently been an enemy nation and 

was at the time their ruler (Morita 1966). In both of these types of previous studies, the 

actual voices of the program participants are often erased; furthermore, these studies have 

not looked at the primary documents on the US study abroad program. 

Hiroyuki Kinjo (1998), an essayist who studied in the United States under the 

US study abroad scholarship program, has written about the program and the experiences 

of the study abroad program participants. Although he provides a more detailed 

description of the study abroad experience than other studies do, this dissertation 

provides a more systematic analysis of the participants’ life stories to examine the 

impacts of their experiences on their identity formation and negotiations. 

Using a combination of three different qualitative research methods—a 

qualitative analysis of the program participants’ life stories, a documentary analysis of 

the official US documents related to the US study abroad program, and ethnographic 

research in Okinawa, I have two objectives. First, I examine the social, political, and 

historical context of the US study abroad programs for Okinawans established during the 

US Occupation of Okinawa. I argue that this was an attempt by the United States to 

develop future leaders who could understand and support its policies in the conduct of its 

administration in occupied Okinawa. Giving scholarships to Okinawans was part of the 

US intentions to democratize and occupy Okinawa and secure the territory as a base for 

its military presence in Asia. 

Second, I examine the impacts of the participants’ studying in the United States 

on their identity formation and negotiation. I challenge the simple generalizations about 
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the beiryū gumi found in previous studies by systematically analyzing their life stories, 

which reveal their diverse experiences and their identity formation and negotiation 

processes. I examine the reasons why they studied in the United States during the US 

Occupation and details of their experiences in both countries. I argue that the 

US-educated Okinawans’ experiences in the United States are more complex than has yet 

been acknowledged; they differ depending on the specific period when they studied in the 

United States and the socio-geographical contexts of the places where they studied. Their 

life stories reveal how diverse experiences have shaped their perceptions of the United 

States as well as the ways in which they see themselves. In contrast to stereotypical 

images of US-educated Okinawans as “pro-American,” some of the program participants, 

including the former governor of Okinawa prefecture, Ota Masahide, actually spoke out 

against the continued presence of Americans as military occupiers of their homelands. 

While other studies have looked at the beiryū gumi’s contributions to the development of 

postwar Okinawan society, the impact of their experiences on their identities has not yet 

been explored. Focusing on identity formation of the US-educated Okinawans helps to 

demonstrate how these study abroad participants constructed their distinctive identities 

while abroad and contributes to the broader literature on transnational migration and 

identity. My study focuses on the interactions that beiryū gumi had with others and how 

their interpretations of the perceptions of themselves by others contributed to the 

processes of their identity formation and negotiations. In this study, I attempt to 

demonstrate how the US Occupation of Okinawa created complicated and multilayered 

dynamics in the construction and negotiation of Okinawan senses of belonging. 



 

 

5 

 

Education, Migration, and Identity Formation 

Today, there is a great increase in students’ mobility across international borders. 

The existing studies on studying abroad in sociology and in other disciplines have 

illustrated how individuals’ motivations and the structural conditions in which they are 

situated propel them to study overseas (Huang and Yeoh 2005; Ono and Piper 2004; 

Waters 2006, 2008). For example, Ono and Piper describe how the limited opportunities 

and reward structures for women in Japan are crucial factors in their motivations for 

going to the United States to study as a means to improve their career opportunities 

(2004:102–103). In recent years, there is also an increasing amount of research that 

explores studying in English-speaking countries in terms of middle-class Asian families’ 

accumulation of cultural capital (Huang and Yeoh 2005; Waters 2006, 2008). These 

studies show how people, in today’s globalizing economy, actively create new types of 

strategies to attempt to acquire new types of valued cultural capital as a resource of 

power in order to maintain or achieve better status. Rather than focusing on the 

globalizing economy’s effect on the increase of overseas education, in my study I look at 

the study abroad experience in historical context. I focus on the United States’ military 

involvement in other countries, and I explore how “cultural and ideological links” 

(Sassen 1988) that are created through US military involvement influence people in these 

countries to pursue their educations in the United States, as well as the impacts of these 

educations upon the lives of the individuals and the society in which they live. 

As there have been few studies that look at the processes of identity formation in 

the context of studying abroad, my study contributes to the research on both studying 



 

 

6 

 

abroad and identity formation. Tsukada’s (1996) dissertation provides a comprehensive 

investigation of the experiences of Japanese in American higher education. Tsukada 

found that those who had negative experiences in the United States were more likely to 

appreciate Japanese cultural values upon returning to Japan. What experiences did 

Okinawan study abroad participants have while studying in the United States? In what 

ways did these experiences influence the ways in which they constructed their identities 

while in the United States, as well as upon returning to Okinawa?  

In his book Imagined Communities, Benedict Anderson (1983) discusses the 

construction of national identity among indigenous elites from colonial territories in Asia 

and Africa who studied in the colonial metropolis. His research illustrates how these 

elites discovered a sense of national identity due to both the discrimination that they 

faced and the western knowledge of ideologies of nationalism and self-determination that 

they acquired. He explains that with their bilingual literacy, indigenous elites were able to 

gain access to “modern Western culture in the broadest sense, and, in particular, to the 

models of nationalism, nation-ness, and nation-state” (Anderson 1983:116). Therefore, 

through their “educational pilgrimages” to the colonial metropolis, the indigenous elites 

gained the basis for “imagined communities” in which they saw themselves as “nationals” 

(Anderson 1983:140). Having been inspired by Anderson’s argument, this study attempts 

to explore the processes of identity formation of the Okinawan study abroad participants 

in the United States. 

Following other scholars of identity formation and negotiation (Fanon 1994; 

Foucault 1978; Goffman 1959; Hall 1993; Mead 1967), I look at identity as a process of 
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identification rather than as a fixed state. Sociological theories on identities are helpful in 

theorizing the processes of identity formation in the context of cross-border 

migration—in other words, in the transnational context. In sociology, we understand 

identity as fluid, not fixed, and as a product of social construction. We view identity as 

something that is determined not only by internal forces but also by external forces, or, in 

other words, the structures of the society in which a person is situated. The existing 

sociological studies on identities can be largely divided into two theoretical camps, each 

of which emphasizes distinctive aspects of identity. One theoretical approach to identity 

emphasizes the significance of the power of ideology in shaping identity. While Fanon 

(1994) looks at the dialectical identity formation of blacks under the power dynamics of 

colonialism, Foucault (1977, 1978) recognizes the significance of power embodied in 

various institutionalized sites in shaping individual identity. Stuart Hall (1993), 

emphasizing both the fictive nature of identity and the social process of identity 

formation, sees identity as “a ‘production’ which is never complete, always in process, 

and always constituted within, not outside, representation” (Hall 1993:392). This view is 

different from one that sees identity as “already accomplished fact” (222). For Hall, 

identities should be understood not as “being grounded in a mere ‘recovery’ of the past, 

which is waiting to be found, and which, when found, will secure our sense of ourselves 

into eternity” but rather as “the names we give to the different ways we are positioned by, 

and position ourselves within, the narratives of the past” (Hall 1993:394). In my study, I 

examine how the beiryū gumi were positioned by the society in which they were situated 

and how they positioned themselves through narrating their life stories. 
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The other theoretical approach to identity, from interactionist and dramaturgical 

perspectives, treats identity as a product of interactions with others (Goffman 1959; Mead 

1967). These studies emphasize that individual identity is shaped through experiences of 

interaction with others that affect the way in which individuals or groups see themselves. 

The studies within this theoretical framework of identity are often based on micro level 

social analysis to demonstrate how identity is continually being made and remade in 

different contexts and situations of interaction among individuals. In my study, I focus on 

the interactions that the beiryū gumi had with others and how the differences in cultural 

climates of the geographical locations where they studied influenced the ways in which 

they were seen by others in terms of race, ethnicity, gender, and class and how these 

influenced the new ways in which they saw themselves. I combine these two perspectives 

to better understand the processes of identity formation in the context of migration at both 

macro and micro levels. 

 

Identity Formation and Negotiations in Transnational Context 

A transnational perspective, which looks at migration as a process that involves 

the negotiation of identities across borders, is helpful to understand the beiryū gumi’s 

identity formation and negotiations. A transnational perspective on identity formation 

allows me to locate the experiences of beiryū gumi not only within the host society but 

also within their society of origin. The nation-centered perspective, which was pioneered 

by the Chicago School of Sociology, emphasizes immigrants’ marginality within the host 

society and examines the processes and degrees of incorporation. In contrast, a 
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transnational perspective posits that migration is not a one-time event, but rather an 

ongoing process in which migrants engage in social relationships through engaging in 

transnational activities in economic, social, and cultural arenas between the societies of 

their settlement and their communities of origin (Basch, Schiller, and Blanc 1994; 

Guarnizo and Smith 1998; Levitt and Jaworsky 2007; Portes, Guarnizo, and Landolt 

1999; Schiller and Fouron 1999; Vertovec 1999). These studies see migrants as those who 

“take actions, make decisions, and develop subjectivities and identities embedded in 

networks of relationships that connect them simultaneously to two or more nation-states” 

(Basch, Schiller, and Blanc 1994:7). The process of migration from one place to another 

forces migrants to live their lives through multiple or contradictory identifications and 

subjectivities (Schiller and Fouron 1999). 

The existing research on studying abroad and students’ experiences also often 

limits its focus to the context of the host society. For example, in her study on East Asian 

female international students in the United States, Min-Huan Hsieh (2006) explores how 

they experienced their triple disadvantages of being women, Asians, and international 

students in the United States. She sees identity development not in the context of 

individuals but rather in the context of social relations of power to which international 

students are exposed. Based on her interviews with five of these students, she found that 

their American classmates perceived them as silent due to their incompetence. Under 

such circumstances, they experienced conflict between what others conceived them to be 

and what they wanted to be; therefore, they reconstructed and negotiated their identities 

and pursued social identities and self-representation as intelligent and competent persons 
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(Hsieh 2006:8). While Hsieh’s study provides an in-depth analysis of the students’ 

experiences within the context of the host society, in order to fully understand study 

abroad participants’ identity formation and negotiation, we should not limit our focus to 

their experiences in the context of the host society. In this study, I look at the experiences 

of Okinawan students before they leave and after they return to their society of origin to 

fully understand their identity formation and negotiations. 

Cornell and Hartmann (2007) point out that the experience of cross-border 

movement is a crucial variable in the formation and negotiation of identities. This is 

because differences between the origin and destination societies in social categorizations, 

such as race, ethnicity, gender, and class, as well as differences in meaning attached to 

these categories, result in migrants seeing themselves in new ways in their destination 

society. My theoretical framework has been inspired by transnational migration and 

identity formation studies. Scholars of transnational migration such as Nadia Kim (2008), 

Jane Yamashiro (2008), and Taku Suzuki (2010) have examined migrants’ identity 

formation in cross-border migration contexts through empirical case studies. Following 

these studies, I particularly focus on examining how differences in social categorizations, 

such as race, ethnicity, gender, and class, as well as differences in the meanings attached 

to these categories between the society of origin and the destination society, affect the 

new ways the beiryū gumi see themselves in their destination society. 

Omi and Winant’s (1994) concept of racial formation explains how racial 

categories, which have been created and recreated through social, economic, and political 

forces, significantly shape our experiences and our understanding of who we are, and 
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how the meanings attached to these racial categorizations differ across different social 

settings. How did Okinawan students encounter racial dynamics in the United States and 

how did these encounters help them to resituate themselves within racial dynamics? 

We also need to take dimensions of gender and class into consideration in our 

analyses, because racial and ethnic identities always intersect with such other identities. 

Collins (1990:xx) recognizes race, class, and gender as an “interlocking system[s] of 

domination” and argues that they simultaneously affect our individual experiences and 

identities. Several scholars, including Fujita (2009), Kelsky (2001), Kurotani (2005), Ono 

and Piper (2004), Park (2007), and Yuh (2002), are critical of one-dimensional analyses 

and have added dimensions of gender and class to their own analyses. 

 

Gender, Power, and Cold War Cultural Politics 

In recent years, there has been an increasing body of research that examines 

cross-border exchange programs as part of US Cold War cultural strategies. These studies 

include Choy’s (2003) Empire of Care: Nursing and Migration in Filipino American 

History, von Eschen’s (2004) Satchmo Blows Up the World: Jazz Ambassadors Play the 

Cold War; Alvah’s (2007) Unofficial Ambassadors: American Military Families 

Overseas and the Cold War; Shibusawa’s (2006) America’s Geisha Ally: Reimagining 

the Japanese Enemy; and Tsuchiya’s (2009) Constructing a Pro-U.S. Japan: U.S. 

Information and Education Policy and the Occupation of Japan. These studies argue that 

by creating “cultural ambassadors,” the United States attempted to promote US political 

interests and foster the ideology of democracy in other parts of the world. Tsvetkova’s 
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(2008:199) work demonstrates that both the United States and the USSR used 

international education programs as a strategic way to “establish and maintain friendly 

political regimes in foreign states” during the Cold War period. This study has offered 

important insights into how exchange programs played a crucial role in promoting US 

values of freedom and democracy and worked to create what Christina Klein (2003:23) 

has called a “global imaginary of integration” among politically allied societies during 

the Cold War period. 

This study also highlights gender as an important analytical lens with which to 

examine the power dynamics of military occupation and its impacts upon the identities of 

the occupied. My theoretical approach is inspired by Koikari’s (2002) and Enloe’s (1993) 

understandings of the Cold War not just as “a contest between two superpowers,” but 

also as “a series of contests within each of those societies over the definitions of 

masculinity and femininity” (Enloe 1993:19). Existing studies provide a deeper 

understanding of how the US military presence in Okinawa affects women’s lives. 

Examples of these include Donna Alvah’s (2007) study on American military wives in 

Okinawa during the US Occupation and Akibayashi Kozue and Takazato Suzuyo’s 

(2009) article on the Okinawan peace movement. Alvah looks at how American military 

wives overseas understood their role as “unofficial ambassadors” and tried to “counteract 

the negative effects of the military through nurturing, intimate interactions with 

Okinawans” (2007:178) while supporting the US Cold War missions. Akibayashi and 

Takazato show how women in Okinawa who have been exposed to sexual and 

gender-based military violence have acted to protect the human rights of women and 
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children. These activists have connected with people in other countries using 

transnational networking. These studies are significant as they bring gender into the 

discussion of people’s experiences under military occupation, an area of research that has 

been neglected until recently. 

My study also highlights the importance of investigating how men from 

occupied areas experience their gendered sense of belonging and identity (Enloe 

1993:81). In their study on Chamorro men’s enlistment in the US military, Camacho and 

Monnig (2010) follow Enloe’s call for studies on the processes of militarization and 

masculinization of colonized indigenous peoples. Their study demonstrates the ways in 

which the Chamorro soldiers negotiate their racialized, militarized, and masculinized 

identities and how their negotiations have shaped decolonization movements. In my study, 

I also examine the ways that male and female study abroad participants interpreted what 

it meant to be “manly” or “feminine” based on the ways in which they were seen by 

others during the particular historical period. 

In this study, I focus on the experiences of the study abroad participants and 

their interpretations of their own experiences. In his study on cultural relations between 

Japan and the United States, Matsuda (2007) examines not only how the United States 

used cultural diplomacy to democratize Japan after the war but also what effects this had 

on Japanese intellectual elites. Matsuda claims that enormous amounts of public funds 

were spent for cultural foreign policy purposes, and shows how intellectual elites, 

especially those pursuing the establishment of American studies in Japan, were 

financially aided by the United States, including through research grants and scholarships. 
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Matsuda argues that this created “an abiding dependency on American generosity” 

among Japanese intellectuals elites, whom he characterizes as “pathetically weak before 

authority and lamentably deficient in independence in thought and behavior” (Matsuda 

2007:248). Following Matsuda’s study, I also see the US study abroad program 

established in Okinawa during the US Occupation as a cultural policy and examine its 

impacts on the people who accessed the program and on the society of Okinawa. 

However, I highlight the unique situations and conditions of Okinawa in which the study 

abroad participants were situated and the different impacts of this US cultural policy on 

the lives of people. 

 

Cultural Capital and Identity Formation 

Bourdieu’s (1984, 1986) concept of cultural capital is helpful to examine how 

the accumulation of distinctive cultural capital as a result of studying in the United States 

impacted the study abroad participants’ experiences in Okinawa upon returning and their 

identity formation and negotiations. In recent years, there has been an increasing number 

of studies that explore migration in terms of the accumulation of cultural capital (Huang 

and Yeoh 2005; Waters 2008; Weenink 2008). These studies are important because they 

employ Bourdieu’s concept of cultural capital in modified form to explore how new types 

of cultural capital as a resource of power, which have emerged along with the changes in 

the global economy, are acquired, deployed, and reproduced. 

Bourdieu argues that cultural capital can take three forms: embodied, objectified, 

or institutionalized. The embodied form of cultural capital refers to “the form of 
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long-lasting dispositions of the mind and body” (1986:243). The embodied form of 

cultural capital includes internalized norms, values, and ideas, and can be acquired 

through upbringing and schooling, as well as through the investment of time spent on 

training. The objectified form of cultural capital refers to “material objects and media, 

such as writings, paintings, monuments, instruments, etc.” (246), which require cultural 

capital to understand and use them. The institutionalized form of cultural capital refers to 

individuals’ academic qualifications, which can be converted into economic capital 

through the labor market successfully if the labor market recognizes and values the 

institutionalized cultural capital. This conversion depends on “changes in the structure of 

the chances of profit offered by the different types of capital” (248). Bourdieu also asserts 

that social capital is also important in accumulating cultural capital and transforming it 

into economic capital because it “provides each of its members with the backing of the 

collectively-owned capital, a ‘credential’ which entitles them to credit, in the various 

senses of the word” (1986:248–249). 

Waters (2008) uses Bourdieu’s concept of cultural capital to explore the 

embedded value of overseas education among middle-class families in Hong Kong. 

Relying on in-depth empirical analysis of interview data obtained through her fieldwork 

in Hong Kong and Vancouver, Waters looks at how students who studied in Canada 

successfully converted their cultural capital into economic capital in the labor market. 

She finds that the role of social capital is important in this process of conversion. 

Overseas credentials were valued by a particular social network that included extended 

family members, friends, and school and university alumni. This network played an 
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important role in “perpetuating the myth of the superiority of the overseas education” 

(212). Waters argues that converting academic qualifications into economic capital in the 

labor market does not occur in a straightforward way. Waters emphasizes that “not all 

qualifications are equal when it comes to finding employment and gaining promotion. 

Holders must possess the correct institutionalized cultural capital for successful 

conversion,” which, she argues, “can vary spatially and over time” (8). 

Waters’ study aids my examination of the Okinawan student returnees’ career 

trajectories upon returning to Okinawa. How was the cultural capital of the study abroad 

participants recognized by others, and how were they able to convert it into economic 

capital? In addition, there is a unique aspect to the case of my research subjects. I explore 

employment achievement and the status of returned Okinawan study abroad participants 

and examine how they utilize their knowledge, talent, and the techniques they acquired in 

US educational institutions. While Waters covers a limited period in the migrants’ life 

course, my research focuses on those who are now older, allowing us to understand how 

the values of cultural capital change over time according to the changes of political and 

historical periods. 

 

Research Questions 

Based on the theories of identity formation and Cold War cultural studies, this 

study addresses the broad question of how study abroad experiences influence the 

constructions of students’ identities. By focusing on the experiences of Okinawan 

students who studied in the United States during the US Occupation of Okinawa, I 
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address three specific research questions: (1) How did students from Okinawa experience 

their identity in the United States? (2) How did race-gender-class dynamics in the United 

States affect how the students saw themselves in new ways in the United States? (3) How 

did their experiences after returning to Okinawa influence their identity formation and 

negotiations? In order to address these research questions, I use a combination of three 

different qualitative research methods: a qualitative analysis of narratives about the 

program participants’ experiences from my interviews with them; a documentary analysis 

of the official US documents related to the US study abroad program; and ethnographic 

research in Okinawa. I describe my research methods in detail in Chapter 2. On 

December 20, 2008, I obtained approval from the Human Subjects Committee at the 

University of Hawai‘i at Mānoa to conduct this project. 

 

Overview of Chapters 

The dissertation consists of seven chapters, starting with Chapter 1 as the 

introduction. Chapter 2 provides in-depth descriptions of the three different qualitative 

research methods used in this study. 

Chapter 3 “The US Study Abroad Programs in Occupied Okinawa” examines the 

social, political, and historical context of the US study abroad programs for Okinawans 

established during the US Occupation of Okinawa. Regarding the political dimension of 

the US study abroad program, I argue that the study abroad program was an integral 

strategy of the US Occupation of Okinawa to democratize Okinawa as a US occupied 

territory. The analysis is qualitative, based on US government official statements on the 
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establishment of the program and representations of beiryū gumi in propaganda media 

made by the US Civil Administration of the Ryukyu Islands. I further argue that this was 

also an attempt by the United States to develop future leaders who could understand and 

support its policies in the conduct of its administration in occupied Okinawa. In this 

chapter I also highlight the roles of Okinawans in Hawai‘i and their descendants in 

initiating the projects to bring Okinawan students to Hawai‘i. 

Chapter 4 “Deciding to Study in the United States” examines the study abroad 

participants’ decision-making processes for studying in the United States in postwar 

Okinawa. Based on the qualitative analysis of my in-depth interviews with the former 

study abroad participants, I demonstrate how they used different framings to make sense 

of their decisions to study abroad in the context of the socio-political structural 

constraints or conditions in which they were situated. I have found that push factors 

played a major role for the Okinawan students who studied in the United States in the 

early period. Rather than seeing the United States as a former enemy nation of the 

Asia-Pacific War, they felt that the United States was more like a place to provide them 

with the hope of getting out of a current difficult situation. On the other hand, pull factors 

as motivating factors were emphasized among the study abroad participants who studied 

in the United States later, between the mid-1950s and the mid-1960s. Their longing for 

America, which was strengthened by the ideological links between Okinawa and the 

United States during the US Occupation of Okinawa, played an important role in 

projecting positive images of the United States and shaping Okinawan students’ desire to 

study there. Compared to the study abroad participants from the earlier period, the 
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participants who studied in the later period, in the late 1960s, did not necessarily have 

strong ideological imaginings of studying in the United States, but rather used a more 

instrumental framing to explain their reasons for studying in the United States. 

Chapter 5 “Encountering Selves in the United States” focuses on the experiences 

of participants in the United States and the impact of these experiences on their identity 

formation and negotiations. The former study abroad students’ narratives show that their 

experiences in the program enabled them to understand American societies in greater 

depth, but also to critically observe the contradictions within American democracy 

through their personal encounters. The stories of Okinawan students illuminate how they 

often felt accepted as Japanese by mainland Japanese, and how they often shared with 

them the experience of being the objects of discrimination or negative perceptions. Both 

of these experiences contributed to the affirmation of a sense of Japanese national identity 

among the students. I also discuss how those who studied in Hawai‘i constructed a more 

positive sense of being Okinawan than students who studied in the US mainland due to 

their interactions with members of the Hawai‘i Okinawan community. 

Chapter 6 “Constructions of Identities as Beiryū gumi” focuses on the 

experiences of the study abroad participants in Okinawa upon returning. I explore how 

they were able to utilize their experiences of studying in the United States at both a 

collective level and an individual level. First, at the collective level, I look at the activities 

of the Golden Gate Club, an alumni club established in 1952. I explore how these former 

study abroad students interacted with each other, the US officials, and others in Okinawa 

and how the interactions created the sense of responsibility to contribute to Okinawan 
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society among the returnees. Second, I demonstrate how the participants have utilized 

their experiences of studying in the United States at the individual level by examining 

their career trajectories. Through my interviewees’ personal narratives, I investigate how 

the participants’ American university degrees and experiences were valued by others in 

Okinawa and how they have utilized and negotiated the distinctive skills and 

competencies they acquired through studying in the United States.  

In Chapter 7 “Conclusion,” I summarize my research findings and discuss the 

long term implications of the US study abroad program in Okinawa and the theoretical 

implications of my study for the understanding of identity development in transnational 

contexts.  
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CHAPTER TWO 

DATA AND METHODS 

 

In my study, I used a combination of three different methods: a qualitative 

analysis of the program participants’ life stories; a documentary analysis of the official 

US documents related to the US study abroad program, including magazines published 

during the Occupation for Okinawan readers; and ethnographic research in Okinawa. In 

this chapter, I describe each method in greater detail, including their benefits and pitfalls.     

 

Life Story Method 

The Significance of the Life Story Method 

The life story method is very useful in my study because it allows me to examine 

the lives of the program participants, and through examining their lives, to understand the 

long term effects of the study abroad experiences on the students’ identity formation and 

negotiations. The method also allows us to understand the relationships between the 

individuals and the larger societies in which they were situated, as well as how they 

influence each other. Interest in individual people’s life experiences in the field of 

sociology began in the 1920s and 1930s. In The Polish Peasant in Europe and America 

(1984 [1918]), William Isaac Thomas and Florian Znaniecki explored the lives of Polish 

immigrants who emigrated to the United States in the early 1890s. In 1959, C. Wright 

Mills introduced the term “sociological imagination” and explained that it is important to 

“understand the larger historical scene in terms of its meaning for the inner life and the 
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external career of a variety of individuals” (Mills 2000:5). He argued that the sociological 

imagination “enables us to grasp history and biography and the relationships between the 

two within society” (1959:6).  

According to Daniel Bertaux, the life story method examines a life, or a life as 

reported by the individual in question (Bertaux 1981:7–9). Norman Denzin (1989) points 

out that “the life story turns the subject into an author, an author or authoress being one 

who brings a story into existence” (1989:42). Connecting the unique aspects of the life 

story method with identity studies, Isabelle Bertaux-Wiame points out that examining the 

ways in which people tell their life stories allows researchers to understand how the 

storytellers make meaning of their own lives. We can understand the ways in which they 

express their identity though their narration of their life stories:  

 

To tell one’s life story is not only to talk or to remember; it is an 

act, an encounter with reality. If this encounter seems to limit 

itself to an account of the past, it is oriented in fact by the present, 

in two ways: first it reconstructs the meaning of the past from the 

present point of view; second, and more deeply, it gives meaning 

to the past in order to give meaning to the present, to the present 

life of the person. And this last meaning cannot be the same for 

all social groups. (Bertaux-Wiame 1981:258) 

 

The life story method is important in this study because it allows me to understand how 

the beiryū gumi express their sense of identity and their perceptions of the world through 

narrating their life stories. Kinoshita (2002:19) states that “telling stories is, therefore, a 

process of constructing collective identities, revealing both internally-oriented emotional 

manifestations and externally-based shared understandings of who they are.” With such 

an approach, the interviewees in this study could select the events that they thought were 
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the most significant parts of their study abroad experiences. 

 

Collecting Life Stories 

In order to collect life stories of beiryū gumi, I conducted in-depth interviews 

with study abroad participants who received scholarships from the US government and 

studied in the United States during the US Occupation of Okinawa. The US study abroad 

program was established in 1949 under the Government and Relief in Occupied Areas 

(GARIOA) fund. The GARIOA fund was initially established by the US Congress in 

1946 and enacted in the following year. The East-West Center at the University of 

Hawai‘i, which came into being in 1960, also offered a number of non-academic 

scholarships to provide technical training for English teachers, engineers, and nurses. I 

limited my possible interviewees to those who received the GARIOA scholarship and the 

East-West Center scholarship. I did not include the very few who studied in the United 

States with private funds, as I wanted to focus on the nature of the government-sponsored 

scholarships. The Fulbright scholarship did not start until 1972 when Okinawa reverted 

back to Japan, and therefore no Fulbright scholars are included in this study. 

 I located interviewees through a snowball sampling strategy. Snowball sampling 

was the most appropriate method for my research because an introduction from a 

previous interviewee allowed me to develop rapport with the interviewees more easily 

and was culturally appropriate (Bestor, Steinhoff, and Bestor 2003). The US Occupation 

is still a sensitive topic in Okinawa because of the continuing existence of US military 

bases and the social problems caused by their presence. The snowball sampling method 
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introduced me to potential interviewees through their social networks. I asked my 

personal acquaintances who were program participants to refer me to other study abroad 

participants who might be interested in sharing their experiences with me. Because of the 

nature of snowball sampling, findings that are based on it are limited in their statistical 

generalizability. I tried to ensure that my interviewees included diversity in ages, jobs, 

level of the degrees that they pursued in the United States, length of their stays in the 

United States, and the locations and the times that they studied. To do this, I used a list of 

program participants compiled by the Golden Gate Club alumni association in 1992, 

which included personal information such as their home addresses, the years they 

participated, the universities that they attended, and the occupational positions they held 

after returning to Okinawa. By tracking my interviewees against the list, I was able to 

seek out additional respondents who would help to balance the sample. 

 The total number of my interviewees is 38. All of them currently reside in 

Okinawa and are now in their 70s and 80s. I interviewed 27 Okinawans who studied on 

the US mainland and another 11 who studied in Hawai‘i. Ranging between 66 and 86 

years old, they were born between 1929 and 1946. They stayed in the United States from 

two to six years between 1952 and 1973, and their ages at that time ranged from 19 to 34. 

Ten are female and 28 are male.  

I used open-ended questions, which I developed specifically for this project. 

These questions include ones about their experiences before, during, and after studying in 

the United States. Because this study focuses on the impacts of their experiences of 

studying in the United States upon their identity, and attempts to investigate what 
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experiences during their stay in the United States influenced their sense of identity, the 

semi-structured interviews pursued the following three key questions: (1) How did the 

students conceive of the idea of studying in the United States? (2) How did they 

experience their identities such as class, gender, ethnicity, and national culture in the 

United States? and (3) How have they utilized their study abroad experiences in terms of 

their professional lives upon returning to Okinawa? 

Following my interview guide, first I obtained general demographic information 

from the interviewees, including gender; age when they participated in the program and 

age now; length of their stay in the United States; their field of study, the degree they 

pursued, and their occupations before they studied abroad; and their family background 

including their parents’ occupations and the number of their siblings and children. This 

information is important because it enables me to consider how these factors shape their 

experiences and the processes of their identity formation. Second, I asked about the 

factors that made them decide to study in the United States. I asked how they came to 

apply and how they came to be selected for the program. I explored how they conceived 

the idea of studying in the United States. Third, I asked about their experiences in the US 

during the period they studied there, including questions about their initial perceptions of 

US society, their life in school and beyond, and their interactions with other students from 

other parts of the world, teachers, and others. Fourth, I also asked about their experiences 

after they completed their programs in the United States. I asked about their experiences 

with people in Okinawa and I explored how political changes in Okinawa over the 

decades impacted the ways in which their study abroad experiences were seen and valued 
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by others in Okinawa. Finally, I asked how they believe their studying in the US affected 

the occupational positions they held, their relationships with other Okinawans, and their 

sense of self. 

As preliminary interview research, I asked my father about his experience of 

studying in the United States during the US Occupation of Okinawa. My father was one 

of the study abroad program participants and he studied in Iowa in 1970 for two years, 

receiving his PhD in mathematics. My mother also accompanied him for one year. My 

first three interviews were with people who were introduced to me by my parents. The 

remaining interviews were obtained through introductions from the interviewees. Table I 

shows the demographics for my interviewees.  

The length of the initial interview session with each interviewee was generally 

about one and a half or two hours. The interviews were recorded on an IC recorder. I also 

took notes to preserve the nuances of the information provided. In my notes, I wrote 

down all the information that I noticed while conducting an interview, such as the type of 

clothing that the interviewee wore. For example, two of the male interviewees wore 

T-shirts with the name of the university that they attended. At the beginning of the 

interviews, we talked about the T-shirts and also about their visits to their alumni 

university that they made after their retirement. Many of the interviewees told me that 

after they retired, they visited the American university that they had attended. I started 

each interview session with at least 15 minutes of warm-up time to introduce myself and 

to allow the interviewees to talk about themselves freely. This warm-up period gave us 

the opportunity to get to know each other. 
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I also allowed the interviewees to stop whenever they wanted to, since my 

interviewees are older and long interviews can be tiring for them. I conducted the 

interviews in both public and private places, such as hotel lounges and coffee shops and 

the interviewees’ houses. All the interviews were recorded on my IC recorder, and later 

transcribed for analysis. The interviews were conducted and transcribed in Japanese. As I 

read over the interviews, I looked for themes that might need further clarification or 

explanation, and sometimes I interviewed my respondents more than once. 

 I tried not to lead the respondents, but instead to draw out stories by asking a 

range of questions. I felt that asking direct questions such as “Would you say you have a 

distinctive identity as beiryū gumi? might make them feel uncomfortable. I asked a range 

of questions that might capture their distinctive identity. I also tried to allow the 

interviewees to talk freely about their experiences of studying in the United States. Their 

stories provided rich data for analysis of their sense of identity and how it changed over 

time. 

One of the most difficult parts of conducting these interviews was that, because I 

was not born yet when Okinawa was under the US Occupation, there were moments 

when my interviewees would find it hard to explain certain situations of Okinawa under 

the US Occupation to me. Working through amae (dependency) gave me access to a way 

to successfully manage these situations. Christine Yano, a cultural anthropologist, 

explains that “by occupying and asserting a lower status in a hierarchy, one may amaeru 

(depend upon, act, or be dependent) without compunction” (Yano 2003:291). During her 

fieldwork in Japan, as a Japanese American, Yano could be seen not as an aggressor, but 
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as a victim of her historical circumstances, who sought assistance to ameliorate her 

situation through amae (Yano 2003:291). In my research, I could amaeru from my 

position as a younger female Okinawan who has less knowledge than my interviewees 

about the situation of Okinawa under the US Occupation. 

On the other hand, I was also able to develop trust between my interviewees and 

myself because we shared some similar experiences. I am Okinawan and I have been 

studying in the United States with a US government scholarship. When I was getting to 

know my interviewees, I also told them about the scholarships that young Okinawan 

students can receive today and some of the experiences that we have. Sharing my 

experiences allowed my interviewees to feel comfortable when they started the interview. 

   

Document Analysis 

I also used both secondary and primary written materials in my study. Included 

among the secondary sources are previously published books and articles on beiryū gumi. 

In addition, I have collected the official US documents related to the US study abroad 

programs. Through them, I explore the US’s intentions in establishing the programs. The 

Okinawa Prefectural Archives (Okinawaken Kobunshokan) has a substantial collection of 

documents related to the program from the United States Civil Administration of the 

Ryukyus (USCAR). It includes official documents of demographic information on the 

program participants, the records kept by the Golden Gate Club (the Okinawan student 

alumni club established in 1952), and USCAR’s promotional materials for the program, 

which included local newspapers, magazines, and a documentary film. I found additional 
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related documents in the collections at the Local Materials Reading Room (Kyodo Shiryo 

Shitsu) of the Ryukyu University Library as well as in the Okinawa Prefectural Library 

(Okinawa Kenritsu Toshokan). 

I analyzed these documents, together with the published secondary literature on 

the politics of the US Occupation of Japan and Okinawa, to investigate how the US study 

abroad program was an integral strategy of the US Occupation of Okinawa. I also 

analyzed essays that had been written by the program participants in both English and 

Japanese. I found these essays in three sources: (1) Shashin to Essei Beiryu 50 nen (2000), 

which was published by the scholarship alumni association in Okinawa (GARIOA); (2) 

Through Okinawan Eyes, a book published in the United States in 1951; and (3) 

magazines produced by the United States Civil Administration of the Ryukyu Islands and 

published in Okinawa, such as Shurei no Hikari (“Light of the Land of Courtesy”) and 

Konnichi no Ryukyu (“Ryukyu Today”). These essays are particularly useful to 

understand how the study abroad participants made meaning of their experiences and 

expressed their values for the public eye. 

 

Participant Observation 

 My research methods also included participant observation of the interactions of 

the former students in contemporary contexts. Participant observation let me interact 

closely with beiryū gumi, giving me an opportunity to see the ways in which they 

negotiated identity according to their environment. The purpose of my ethnographic 

research was to observe the ways in which the former study abroad program participants 
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maintained their collective identity as beiryū gumi. I also explored how they evaluate 

their study abroad experiences in Okinawa today and utilize the knowledge and skills 

acquired while studying in the United States. Through my observation, I was able to 

explore how they have maintained a collective identity as those educated in the United 

States through participating in alumni activities. Through observing their interactions 

with others, I was able to see both the assertion and non-assertion of their distinctive 

identities depending on the situational contexts. 

 In the following chapter, I provide a brief background of Okinawa and the social, 

political, and historical contexts of the US Occupation of Okinawa to better understand 

the contexts of the US study abroad programs established for Okinawans during the 

Occupation. I also highlight the role of Okinawans in Hawai‘i in initiating the project to 

bring Okinawan students to Hawai‘i. 
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CHAPTER THREE 

THE US STUDY ABROAD PROGRAMS IN OCCUPIED OKINAWA 

 

This chapter provides the social, political, and historical context of the US 

Occupation of Okinawa. First, I provide a brief background of Okinawa’s historical 

experiences in order to better contextualize the US study abroad program and the 

program participants’ experiences. Second, I provide an overview of the US study abroad 

program and also describe conditions in Okinawa under the US Occupation. Third, I 

explore the political dimensions of the US study abroad program by analyzing the 

program as a part of the integrated strategy of the US Occupation of Okinawa. Finally, I 

provide a brief history of Okinawan migrations to the United States and the migrants’ and 

their descendants’ experiences. I highlight Okinawa’s prewar connection with the United 

States and particularly its strong ties with Hawai‘i. I describe the roles of Okinawan 

migrants to Hawai‘i and their descendants in initiating the project to bring Okinawan 

students to Hawai‘i, which is where the largest number of those who received American 

government scholarships studied. These backgrounds are necessary to understand the 

importance of place in this research and particularly in the identity formation and 

negotiation of the beiryū gumi. 

 

Historical Background of Okinawa 

Okinawa is a group of islands located between mainland Japan and Taiwan. 

Okinawa was an independent nation called the Ryukyu Kingdom from 1372 to 1879, 
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during which time it was a tributary state of China. The Ryukyu Kingdom also had transit 

trade with other neighbouring countries in East Asia. However, the Ryukyu Kingdom had 

to face subordination to both China and Japan after the Satsuma feudal domain from 

southern Japan invaded and took control of the islands in 1609. The Tokugawa rulers did 

not completely integrate Ryukyu Kingdom into Satsuma, since Satsuma and the 

Tokugawa feudal domains needed access to Okinawa’s trade with China. At the same 

time, when daimyo (great lords) visited the Tokugawa capital city of Edo (now Tokyo), 

the Okinawans accompanying the Satsuma delegation were made to portray themselves 

as Chinese in order to demonstrate Satsuma’s domination over “Chinese” subjects. By 

paying regular tribute to both China and Japan, the Ryukyu Kingdom kept their status as 

an independent nation (Kaneshiro 2002:78). 

 After Japan’s annexation of Okinawa in 1879, Okinawa’s people were subject to 

policies of forced assimilation. The most devastating effect of the Japanese control of 

Okinawa was the imposition of cultural assimilation upon the Okinawan people. From 

1879 to 1895, a “Japanization” process was imposed by mainland administrators and 

educators, in order to modernize Okinawa. This policy included the discouragement of 

Okinawan cultural practices: for example, suppression of traditional tattooing of women’s 

hands, yuta (spiritual healers), and local nuru (priestesses), and censorship of kumiodori 

(traditional dance dramas) (Roberson 1999:139). 

 From the late 1920s until the end of the war in 1945, in the Okinawan public 

school system, the usage of “standard” Japanese language was enforced as part of the 

assimilation campaign. The Okinawan language was banned in the schools and 
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stigmatized in the larger society. School children who used even one word of the 

Okinawan language were punished. The students were forced to hang a wooden board 

around their necks with the words Hougen Fuda (dialect board) written on it. In addition 

to this linguistic assimilation program, the policy of kōminka extended to colonial 

subjects throughout the Japanese empire; this was the Japanese state ideology that 

regarded the Japanese emperor as the sacred father of the entire nation. It was adopted 

after 1937 to ensure school children’s loyalty to the Emperor and their willingness to 

sacrifice for the Japanese war efforts (Ching 2001:95). Education became an essential 

basis for assimilation of the Okinawan people as “Japanese,” and these educational 

policies lasted until Japan’s defeat in 1945. Okinawan people themselves also tried hard 

to become Japanese after the annexation. Okinawa’s socioeconomic status was 

considered very low compared to other parts of Japan. It is said that in order to have a 

better life and to avoid discrimination and hardship, Okinawan people learned Japan’s 

national language and culture. 

 During the Pacific War, Okinawa became the bloodiest battleground. On March 

23, 1945, US forces landed on the Kerama Islands. The Japanese military considered 

Okinawa as the last line of defense before the anticipated American invasion of the main 

Japanese islands. Many local Okinawan residents became involved in the war through 

being recruited and mobilized by the Japanese army. As a result, causalities among 

civilians exceeded the combined number of causalities of both Japanese and US troops. 

One of the tragic aspects of the Battle of Okinawa was that many local civilians were 

murdered by the Japanese forces. The Japanese military considered Okinawans as 
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suspicious and unreliable, believing that they were unable to speak Japanese and were 

inadequately loyal to the emperor (Ishihara 1992:253–255). On June 23, 1945, the Battle 

of Okinawa ended and US forces gained full control of Okinawan territory. On August 15,
 

1945, Japan surrendered to the United States, leading to the end of the Asia Pacific War 

as well as the beginning of the US Occupation of Okinawa. 

The 27-year-long US Occupation of Okinawa—and its separation from mainland 

Japan—has sometimes been characterized as “a product of US–Japan collaboration” (Ota 

1987:285). Scholars who have examined the Occupation of Japan, such as John W. 

Dower (1979) and Michael S. Molasky (1999), note that both the United States and Japan 

thought of the Occupation of Okinawa as a means to achieve their own ends. For the 

United States, Okinawa was a means towards maximizing the success of its occupation 

policies in mainland Japan, which included demilitarization and democratization, while 

indefinitely maintaining its military presence. For Japan, Okinawa was traded away “in 

exchange for an early end to the Occupation in the rest of Japan” (Dower cited in 

Molasky 1999:20–21). Although Okinawa officially reverted to Japanese administration 

in 1972, US military bases occupy about 20 percent of the land area. About 75 percent of 

all US military bases in Japan remain located in Okinawa, even though Okinawa makes 

up less than one percent of the total land area of Japan. 

Many observers, both scholarly and public, have often pointed out that these 

historical experiences made Okinawans develop a so-called “dual identity.” A 2002 

survey conducted by the Asahi Shimbun newspaper demonstrated that 41.8 percent of 

people in Okinawa express their identity as both Okinawan and Japanese, while 27.5 
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percent express an exclusively Okinawan identity, and 28.8 percent express an 

exclusively Japanese one (Asahi Shimbun, January 1, 2000). Even though the 

psychological distance between Okinawa and the mainland has been considerably 

lessened in the 40 years since the reversion, a sense of difference still exists. 

 

The US Study Abroad Program in Occupied Okinawa 

Overview of the US Study Abroad Program 

In 1950, the US Military Government in the Ryukyu Islands established what it 

called the Exchange of Persons Program for promoting mutual understanding and helping 

the development of the Ryukyu Islands. The Exchange of Persons Program was 

administered by the Education Department, Office of the High Commissioner, and 

included a student exchange program, a national leader program, a third country training 

program, a farm youth program, and an East-West Center program. In this dissertation, I 

refer to the student exchange program as the US study abroad program, because that is 

the term commonly used by local Okinawans. 

The US study abroad program was established in 1949 under the Government 

and Relief in Occupied Areas (GARIOA) fund. The GARIOA fund was initially 

established by the US Congress in 1946 and enacted in the following year. Its total 

funding from 1947 to 1957 was $164.5 million (Saeki 2007:145). GARIOA was used not 

only for the general rehabilitation of the war-devastated islands, but also to develop the 

economy with “pump-priming projects,” which included building roads and hospitals, 

underwriting the establishment of industries, funding central banks, and supporting the 
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higher education and life of local civilians of the islands (Fisch 1988:77). According to 

the Annual Report of Stateside Activities Supporting the Reorientation Program in Japan 

and the Ryukyu Islands, which was prepared by the Reorientation Branch Office of the 

Secretary of the Army (1950:1), the establishment of the US study abroad program was 

part of the US reorientation project aimed at bringing “people of the occupied areas into 

the mainstream of democratic life.” For instance, in 1950, 50 Japanese and two Okinawan 

students were taken to the United States to study at colleges and universities, followed by 

283 Japanese and 52 Okinawans in 1951. Whereas the GARIOA fund was not applied to 

Japan after it resumed its independence in 1952, the Department of the Army continued 

to send Okinawan students and national leaders to the United States until 1970. 

According to The Ryukyu Islands Prewar and Postwar, from 1951 to 1957 the US 

government provided approximately $2 million to finance the education of Okinawan 

students at American universities and colleges and to bring national leaders to the United 

States for short periods of observation and study (USCAR 1957:71). 

Prior to the beginning of the US Occupation of Okinawa in 1945, people in 

Okinawa had only limited opportunities to access higher education. Under the Japanese 

educational system, there was no post-secondary educational institution in Okinawa 

except a normal school (shihan gakkō) for training teachers. Therefore, those who wanted 

to study at higher educational institutions needed to go to mainland Japan. Due to the low 

standard of living of most families, it was difficult for parents to send their children to 

mainland Japan. The Japanese government did provide scholarships for Okinawan elites, 

mostly those who wished to become doctors, to attend universities and colleges in 
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mainland Japan. Only a few individuals received higher education abroad. They did so 

through their personal connections with family members who had migrated to Hawai‘i or 

other places in the United States. 

During the immediate postwar period, before the study abroad program was 

established, the only place where young elites could study was the Foreign Language 

School, where they could take part in an intensive training program to become 

interpreters who could work at American bases. It was more like a vocational school than 

a university. Some remembered that they studied very hard until the middle of the night. 

They even studied by candlelight after the lights were turned off. Because the 

opportunities for education were limited immediately after the war, the young Okinawan 

elites took this opportunity very seriously. 

In contrast to prewar Okinawa, however, under the US Occupation, Okinawans 

were given wider access to higher education institutions. The University of the Ryukyus 

opened in 1950 with approximately 500 students. With the emergence of the US study 

abroad program, local Okinawans were also given the opportunity to receive their higher 

education in the United States. Between 1951 and 1956, approximately 15 faculty 

members at the University of the Ryukyus were sent to Michigan State University for one 

year as a part of the program. 

The US study abroad program created a relatively high level of interest and 

competition among the youth in Okinawa who wanted to study at American colleges and 

universities, receiving approximately 200 applications each year. For example, for the 

1962–63 program, there were 207 applicants of whom 35 were selected. For the 1963–64 
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program, 42 were selected out of 197 applicants (Golden Gate Club 1963:13). 

All the US study abroad program applicants were required to take written exams 

and undergo an interview. The requirements for the program of 1958, for example, 

included that the applicant be “a citizen and permanent legal resident of the Ryukyu 

Islands, between the ages of 20 and 35 years, and in sound physical and mental health.” 

A high degree of English proficiency was one of the most important factors in screening 

the candidates. The applicants were screened through written examinations designed to 

determine their proficiency in the English language. The examinations were also 

conducted in neighboring islands such as Miyako and Yaeyama. After the applicants 

passed the first screening, they were interviewed by a selection committee composed of 

American personnel who determined the applicants’ oral communication skills in English. 

The selection committee usually was composed of representatives from the Education 

Department of USCAR as well as a representative of the Michigan State University 

Mission. According to the interview rating sheet attached to a 1963 Golden Gate Club 

report, 10 factors were measured on a scale from 1 for “poor” to 10 for “superior.” These 

were personal appearance; personality; social activity interest; coherence of ideas; 

emotional stability; enterprise-resourcefulness; comprehension of English; ability to 

speak English; future plans and values; and interest in helping the Ryukyus. My 

interviewees remembered that they knew they would be asked about their interest in 

helping the Ryukyus, so they were prepared. 

After the applicants passed the first screening, they needed to pass the strict 

physical check-up. One of the interviewees told me that, because she had had problems 
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with her kidneys and had failed her first urinalysis exam, she put water in the cup so that 

she would pass the medical examination and could go to the United States. Some of the 

male participants remembered bitter experiences during their physical examinations. One 

of the male interviewees Mr. 28, who studied in 1970, remembered that he was asked to 

take all his clothes off in order to have his penis checked for evidence of venereal disease. 

He was told to walk along a line while several American doctors watched him. He 

mentioned that “that was the most humiliating experience” (Interview 28, 2010). A 

couple of other male interviewees also remembered such bitter experiences. 

Even after the applicants passed their first and second screenings, they did not 

feel relieved because they were aware that they would not be told where they would 

study until the day of their departure. Many of my interviewees told me that they were 

sometimes scared about the CIA investigation of their political affiliation. Many of the 

study abroad program participants stated that they were conscious of the investigations 

taking place. They were aware that if they had participated in any anti-military base 

movements or anti-US movement activities, they could not participate in the study abroad 

program. One female interviewee, Mrs. 35, who studied from 1967 to 1969, told me that 

“in that case, we can say that those who were educated in the United States during the US 

Occupation of Okinawa were those who did not participate in the movement to claim 

Okinawa’s human rights when others did” (Interview 35, 2011). These comments reflect 

that the study abroad participants were aware of being situated under these political 

dynamics. Later statements about their choice to study abroad suggest that they had 

strategically chosen not to have actively participated in the political movements because 
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of the political dynamics of the time. 

Throughout the period of the program, the Department of the Army made 

changes to the eligibility for the applicants. From 1949 to 1954, it primarily provided 

undergraduate education to Okinawan students for one year at American colleges and 

universities. If the students maintained satisfactory academic standing, they were allowed 

to expand their studies to pursue a bachelor’s degree. In 1955, graduates of the University 

of the Ryukyus became eligible to apply for the program to pursue advanced degrees. 

From 1955 to 1957, applicants needed to have finished more than a two-year college 

course. In 1958, the policy was reformulated again to include students pursuing higher 

degrees. After 1958, all students had to be college graduates before they became eligible 

to participate in the program. 

Between 1949 and 1958, all students were sent to universities on the US 

mainland. However, starting in 1959, the year Hawai‘i became a state, students were also 

sent to the University of Hawai‘i. Of the 1,045 Okinawans who received scholarships to 

study in the United States, 200 students, about 20 percent, studied in Hawai‘i. Program 

participants earned 28 doctorates, 262 master’s degrees, and 155 bachelor degrees 

(Okinawa GARIOA Alumni Association 2000:15). The male students outnumbered the 

females by ten to one. According to Ryukyuan Scholarship Program (1949–1970), a 

report prepared by USCAR in 1970, most of the students on US scholarships studied in 

the fields of social sciences, humanities, and education. Although there were 111 

different majors among these students, the top three subjects were business 

administration (103 students), teaching English as a foreign language (101 students), and 
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economics (93 students). Okinawan students were sent to a large number of institutions. 

These majors such as business administration and economics were important to the 

development of the postwar Okinawan economy. And there was a lack of English 

teachers in postwar Okinawa despite the need for English under the US Occupation. 

Many young Okinawans highly valued the acquisition of English skills because they led 

to better jobs. 

The selected students were given intensive training prior to their departure for 

the United States. According to the report prepared by the Golden Gate Club in 1963, the 

program consisted of approximately 150 hours of classes. The students attended an 

orientation once a week for the first three months (September to November), and then 

twice a week from December until their departure for the US in July. While 50 percent of 

the total of 150 hours was spent on the improvement of their English, 25 percent was for 

the study of American history and culture. The students learned about the people, 

government, economics, and culture of the US, as well as the American college system.  

Once they arrived in the United States, the Okinawan students were given more 

preparation at the Orientation Center at Mills College, Oakland, California prior to each 

individual being sent to his or her assigned university or college. Attending the six-week 

orientation program at Mills College was mandatory for all Okinawan students except 

those assigned to the University of Hawai‘i. The program was designed to further 

improve their English and to teach them about the people and culture of the US through a 

number of activities, such as visiting the local city hall, factories, and supermarkets. 

Many of my interviewees referred to their experiences at Mills College as the most 
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memorable and enjoyable because it was their first encounter with the United States. 

 

“Leaders for Tomorrow”: US Study Abroad Program as US Occupation Strategy 

The purposes of the study abroad program supported by the US government 

were clearly documented. For example, a letter sent on October 6, 1949 to the first 

Okinawan who participated in the program, only four years after the Battle of Okinawa, 

begins with congratulations but ends with: 

 

The students selected to come to the United States under this 

program have been chosen on the basis of scholarship record, 

personal qualifications, and interest in furthering democratic 

ideals in their own country. It is expected that they will not only 

increase their own knowledge and skills, but be able to interpret 

American life to their fellow countrymen and contribute to the 

democratic development of their country on their return home. 

 

A student orientation booklet was produced by the US Department of the Army 

and distributed to newly arrived students at their preliminary orientation at Mills. This 

booklet, entitled To Students from the Ryukyus (US Department of the Army 1963:2), 

described the purpose of the study abroad program as follows: “The primary purpose of 

the travel and study of the Ryukyuans in this country is to develop present and future 

leaders acquainted with traditions, ideals and institutions of the United States and 

sympathetic toward our aims and policies.” As clearly stated in these documents, the 

study abroad program was an integral component of the US Occupation of Okinawa. I 

interpret this as a desire to develop future leaders who could understand and support US 

policies in the conduct of its administration in Okinawa. Giving scholarships to 
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Okinawans was an element in US plans to democratize Okinawa as a part of the US 

democratization of Japan. The US intended to occupy Okinawa and secure the territory as 

a base for its military presence in Asia. 

During the Occupation of Okinawa, the US study abroad participants received 

widespread attention in the Okinawan media. The Department of Education and 

Information (DEI) of USCAR went to great efforts to promote the program. Experiences 

of the students were often presented in US propaganda magazines, such as Shurei no 

Hikari (“Light of the Land of Courtesy”) and Konnichi no Ryukyu (“Ryukyu Today”), 

which were published in Japanese and distributed throughout Okinawa. Both magazines 

had the express aim of deepening understanding between the people of Okinawa and 

Americans. In these magazines, there were sections called “letters from the US study 

abroad students” where beiryū gumi wrote of their experiences studying and learning 

about American culture and society. 

The US Occupation authorities strategically planned to use the students as 

idealized leaders to promote the American way of life, and to convince the people of 

Okinawa that both the program and the US military presence were positive for them and 

the future of Okinawa. The DEI made a documentary film entitled “Leaders for 

Tomorrow” in 1952. The documentary depicts the trajectories of four male participants in 

the 1952 program. I argue that these study abroad students were represented as 

embodying an idealized Okinawan masculinity that would enable them to become the 

leaders of postwar Okinawa who could build a bridge between locals and Americans. The 

main portion of the film shows the activities of each student at his university and, through 
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these scenes, depicts how Okinawan students began to understand the importance of 

American democracy and acquired American culture. 

The documentary also portrays the male US study abroad students in militaristic 

ways that highlight an idealized masculinity. For example, in a scene where the students 

leave for the United States and say goodbye to their families, they are presented as if they 

are soldiers going to war. Their determination to study in the United States is described as 

“for the sake of their homeland.” In one scene, the narration underlines a student’s 

commitment to his homeland’s future by saying: “No one in his family will forget this 

last moment. His eyes reflect the soil of the Ryukyus which he cherishes.” In another 

scene, the students form a line and board a military ship one by one to the music of a US 

military band. The huge military ship also serves as an icon of their idealized masculinity. 

Such references also act as a replacement, tied to a new pro-US nationalism, for the 

soldier masculinity discredited by Japan’s defeat and demilitarization. Okinawan male 

study abroad students appear to have found a new masculine task: that of “fighting” for 

an education to further “democracy,” the Cold War, and US values. 

It is an interesting detail that, throughout the documentary, all other Okinawan 

males are viewed from behind. One is an old man who watches from afar as the military 

ship carries the students away, and another is a boy watching the student and his family 

saying goodbye to each other. The camera angle draws a line between these non-student 

figures, who are shot from behind, and the US study abroad students. The visual effect 

created makes the non-students appear to be following the students, emphasizing that the 

latter will become important “leaders for tomorrow.” 
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Prewar Okinawa’s Connection to Hawai‘i  

When exploring the establishment and the purposes of the US study abroad 

program, prewar Okinawa’s connection to Hawai‘i and the roles played by Okinawan 

immigrants and their descendants in Hawai‘i should not be neglected. The distinctive 

characteristics of the history of Okinawan migration to the United States and of 

Okinawan migrants’ experiences have been long overlooked in the studies on Asians and 

Asian American experiences, which rarely acknowledge the distinctive aspects of 

Okinawans’ experiences. Recently, however, an increasing number of scholars have 

claimed that the experiences of Okinawan migrants and those of other overseas Japanese 

should be considered as separate (Amemiya 1999; Arakaki 2002; E. Kaneshiro 2007; N. 

Kaneshiro 2002; Shirota 2007; Suzuki 2005; Yamazato 2007). These studies have 

revealed how Okinawan migrants initially experienced their “double minority” positions 

in the destination societies, both as immigrants and with the second-class Japanese status 

imposed upon them due to the history of Japanese colonialism in Okinawa, and how they 

still managed to create a space to maintain and express their ethnic identity as Okinawans 

in various ways, for example, through maintaining Okinawan music and dance traditions. 

The first group of immigrants from Okinawa went to Hawai‘i in 1900, following 

the Japanese initiation of government-sponsored contract labor immigration in 1885. 

After the annexation of Okinawa to Japan, the poverty of the Okinawan population 

seriously concerned some leaders, including Kyuzo Toyama who initiated Okinawan 

overseas emigration. Hawai‘i was the first destination of Okinawan overseas emigration. 

More Okinawans emigrated to Hawai‘i than to any other destination prior to the war, and 
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of the total number of Japanese immigrating to Hawai‘i in 1912, 35% were Okinawan 

(Ishikawa 1981:82). The Okinawans represented the last large prefecture-based wave of 

Japanese immigrants to come to Hawai‘i and are the fourth largest prefectural group in 

Hawai‘i today (Kimura 1988:53). 

The first generation of immigrants from Okinawa faced two problems, as they 

had to adjust both to American culture and to mainland Japan culture (Kimura 1981; 

Toyama and Ikeda 1981). Okinawans in Hawai‘i faced prejudice and discrimination as 

“[a] minority group within the Japanese community” because the mainland Japanese 

considered Okinawans as “non-pure” Japanese (Toyama and Ikeda 1981). Exposed to 

racism in their new home, Okinawans denied their identities as Okinawan and felt that 

“becoming Japanese” was the only way to move ahead (Kaneshiro 2002:81). Many 

suppressed their native language and cultural practices; sometimes they even “Japanized” 

their last names in Hawai‘i (Kaneshiro 2002:81).  

At the same time, the discriminatory treatment by other Japanese immigrants 

helped the Okinawans create a strong sense of unity among themselves. They formed 

“locality clubs” in order to facilitate mutual aid among people from the same areas in 

Okinawa (Kimura 1981:285). Although the first locality club was organized in 1908, 

most of them were formed in the 1920s and 1930s when Okinawan immigrants began to 

seek urban jobs (Arakaki 2002:135; Kimura 1981:285). Locality club activities included 

holding picnics and New Year’s parties and encouraging the young members to interact 

with the older members and learn from their experiences. Discrimination toward 

Okinawans in Hawai‘i by other Japanese immigrants still existed for second generation 
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Okinawans. Such distinctions created through the daily interaction between Okinawans 

and immigrants from other parts of Japan contributed to the US military’s view of 

Okinawa during the war. Prior to the war, the US military conducted intensive research 

with the Okinawan immigrant communities and learned about their experiences in 

Hawai‘i. That helped create the view that the war “liberated” Okinawa from Japan’s 

colonialism. In such a view, Okinawa was not seen as part of Japan proper.   

The United States considered Okinawa’s geographical location to be 

strategically essential to prevent Communist aggression in East Asia in the Cold War 

period. In order to secure Okinawa as the key location for military operations in Asia, the 

US enacted policies to re-orient Okinawans’ presumed indoctrination in Japan’s 

militaristic wartime education and to promote democratic concepts. The United States 

Civil Administration of the Ryukyu Islands (USCAR), which was a subordinate 

organization of the armed forces of the United States, operated various cultural 

reconstruction projects in Okinawa. The most important aspect of the US cultural policies 

was to treat Okinawans as if they belonged to a separate ethnic group from mainland 

Japanese (Miyagi 1982; Ota, Miyagi, and Hosaka 1987). Knowledge of “ethnological 

difference” between Okinawans and people in mainland Japan was produced as a result 

of US military research prior to its occupation operation, appearing in two publications, 

the Civil Affairs Handbook, Ryukyu Island and a document entitled The Okinawans of the 

Loochoo [Ryukyu] Islands: A Minority Group in Japan, in 1944. The US military used 

the idea of ethnological difference between Okinawans and people in mainland Japan in 

psychological warfare against both, and attempted to “add fuel to [Okinawans’] feelings 
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of estrangement from Japan” (Ota, Miyagi, and Hosaka 1987:7). This information was 

widely used in the actual administration of the islands (Ota, Miyagi, and Hosaka 1987:6). 

The media played an important role in creating this ethnic distinction (Miyagi 1982). 

During the US Occupation, traditional cultural practices such as Okinawan dances were 

promoted in the media. This was a distinct change from the time under the Japanese 

administrative rule when Okinawan culture and language were devalued. Differentiating 

their administrative rule from the previous Japanese rule, the US attempted to create 

pro-American attitudes among the Okinawans (Miyagi 1982; Ota, Miyagi, and Hosaka 

1987). Such US strategies accord precisely with Omi and Winant’s description of race, or 

in this case ethnicity, as an imposed categorical differentiation among people, “an 

unstable and ‘decentered’ complex of social meanings constantly being transformed by 

political struggle” (Omi and Winant 1994:55). 

Soon after the Asia Pacific War ended, the first to extend their help to devastated 

Okinawa were Okinawans in Hawai‘i. The United Okinawan Association of Hawaii was 

established to coordinate relief efforts to Okinawa after its devastation during the Battle 

of Okinawa. They collected donations from Okinawans across the Hawaiian islands and 

sent relief goods to Okinawa that included pigs, goats, clothing, books, school supplies, 

and so on. The relief programs also included support for the establishment of the 

university that came to be called the University of the Ryukyus in Okinawa, as well as 

support for sponsoring students to study in Hawai‘i. The first Okinawans who studied 

abroad outside Japan in the postwar period were those who studied in Hawai‘i in 1949. 

Five Okinawans were given an opportunity to study at the University of Hawai‘i for one 
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year, with aid from funds raised by people in the Okinawan community in Hawai‘i. This 

scholarship program only lasted for one year, but was significant nonetheless. 

The large Okinawan community in Hawai‘i played an important role in creating 

an option for young Okinawans to study abroad (Yamazato 2010). Some participates 

stated that they had family members who had emigrated to Hawai‘i, and thus going to 

Hawai‘i to study was a more natural choice than going to mainland Japan to study. Many 

of the study abroad program participants also interacted with people in the Okinawan 

diasporic communities in the US. It is important to explore how these interactions 

impacted their identity formation, which adds to the understanding of the complexity of 

the dynamics of the Okinawan diasporic communities. 

The US study abroad program was first established in 1949. During the US 

Occupation of Okinawa, there were two types of scholarship programs. Between 1949 

and 1958, all students were sent to universities on the US mainland under the US Army 

Scholarship. However, starting in 1959, the year Hawai‘i became a state, students were 

also sent to the University of Hawai‘i. The East-West Center at the University of Hawai‘i 

was established in 1960 by the US Congress, and its mission was to strengthen relations 

and understanding among the peoples and regions of Asia, the Pacific, and the United 

States. The East-West Center also offered a number of non-academic scholarships to 

provide technical training for English teachers, engineers, and nurses. 

 

Conclusion 

In this chapter, I have explored the military aims of the study abroad program. I 
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have argued that the establishment of the study abroad program was a part of the 

integrated strategy of the US Occupation of Okinawa. I argue that this was an attempt by 

the United States to develop future leaders who could understand and support its policies 

in the conduct of its administration in occupied Okinawa. Giving scholarships to 

Okinawans was part of US intentions to democratize and occupy Okinawa and secure the 

territory as a base for its military presence in Asia.  

The US military propaganda media portrayed Okinawan male participants as 

practicing idealized masculine roles under the US Occupation. Such representations 

helped to develop expectations that the US-educated Okinawans would be leaders in 

postwar Okinawa. In this chapter, I have also pointed out that Okinawans in Hawai‘i 

played an important role in the US study abroad program. The larger Okinawan 

community helped to initiate the study abroad program and also hosted large numbers of 

the students beginning in 1959. Although the US military government clearly had 

political motivations for the establishment of the US study abroad program, it is 

important not to ignore the role of those in the Hawai‘i Okinawan community who 

wished to provide an opportunity for higher education for Okinawans. 

In the following chapter, I explore the driving factors for the Okinawan students 

to study in the United States. Based on my interview research, I examine the decision 

making processes of these Okinawans who studied in the United States during the period 

of the US Occupation of Okinawa. 
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CHAPTER FOUR 

DECIDING TO STUDY IN THE UNITED STATES 

 

This chapter examines the decision making processes of these Okinawans who 

studied in the United States during the period of the US Occupation of Okinawa. Prior to 

the beginning of the Asia-Pacific War, it was not common at all for Okinawans to receive 

education in the United States. What factors motivated these Okinawan students to study 

in the United States, when not so long ago, the United States had been an enemy nation in 

the Asia-Pacific? How were different situational contexts conducive to the different ways 

in which the former study abroad participants conceived the idea of studying in the 

United States? By focusing on Okinawans who studied in the United States in postwar 

Okinawa as an empirical case study, this chapter aims to contribute to the studies on how 

people engage in a new strategy of action (Swidler 1986, 2001) during a period of 

upheaval such as war or political administrative change and what framings they use to 

make sense of their decisions. 

In order to better understand the Okinawan students’ decision making processes, 

I first review the existing theories of cross-border migration causation. Even though the 

existing theories on migration causation have focused on labor migrations, these theories 

are helpful for understanding the causation of other types of cross-border movements of 

people, including transient migrants like students. I discuss both the potential and the 

limitations of existing theories for understanding the determinants of studying in the 

United States for Okinawan students immediately after the Asia-Pacific War ended. 
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Second, I present my data and my analysis and I discuss my findings. 

  

Theories of Cross-Border Migration Causality 

An early approach to the analysis of cross-border labor migration causality is 

push-pull theory, which was developed as a general theory by Everett Lee (1966). This 

approach argues that migration take place because of the push factors of the migrants’ 

sending societies such as population pressures, poverty, and political disturbances, as well 

as the pull factors of the hosting societies such as more economic opportunities and 

political stability. While the push-pull theory can be useful for thinking about the 

conditions that motivate people to migrate, it does not explain why countries with similar 

conditions may not produce the same intensity of migration flows. Moreover, such a 

functionalist perspective does not contribute to understanding the broader contexts of the 

historical processes of migration causality, nor of the roles of the relationships between 

countries or the interconnected world capitalist system. 

Regarding international migration, sociologists have often focused on the 

adjustments and assimilation of immigrants and examined the issues of prejudice and 

discrimination that immigrants have experienced in the society that they migrated to 

(Brettell and Hollifield 2000). Some of those who have examined migration causality use 

world systems perspectives and have analyzed international migration in terms of 

economic exchanges between core countries and peripheral countries (Burawoy 1976; 

Castells 1975; Castles and Kosack 1973). This perspective allows us to understand how 

the economic dependencies of the peripheries create labor power for the advanced 
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countries and how that has caused the migration pattern from the peripheries to the core 

countries. Edna Bonacich and Lucie Cheng (1984), who applied this perspective to the 

case of Asians’ immigration to the United States, examine the consequences of 

imperialism in leading the labor migration from Asian countries to the United States. 

Whether Okinawa should be seen as an American colony during the US Occupation of 

Okinawa is debatable; however, it is important to note that one of the major purposes of 

the United States’ involvement with Okinawa was to make the islands a major American 

military base in the Asia Pacific during the Cold War period. The United States military 

government utilized local Okinawans’ labor power to achieve its goal, which makes the 

Okinawan situation’s nature similar to the nature of imperialism. In this regard, bringing 

students from Okinawa to the United States can be interpreted as the United States’ 

investment in future labor power, although it is a more indirect investment. 

While the world system perspective is helpful in understanding cross-border 

migration causality in terms of economic linkages between countries, it does not allow us 

to examine how migrants themselves came to understand the idea of migration as an 

available option. Sassen (1988) shows how the movement of manufacturing and 

agriculture from the highly industrialized countries to the Third World creates what 

Sassen calls “cultural-ideological and objective links” (19). Sassen explains: 

 

Besides the long recognized westernization effect of large-scale 

foreign investment in the less developed world, there is the more 

specific impact on workers employed in production for export or 

in services in the export sector. These workers are using their 

labor power in the production of goods and services demanded by 

people and firms in the U.S. or any other highly developed 
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country. The distance between a job in the off-shore plant or 

office and in the on-shore plant or office is subjectively reduced. 

Under these conditions emigration may begin to emerge as an 

option actually felt by individuals. (19–20)  

 

Sassen’s concept of ideological links is helpful for considering migrants’ subjective 

understanding of the processes of migration causality. 

Expanding Sassen’s concept of ideological links and borrowing her theoretical 

framework from Arjun Appadurai (1996), Yuiko Fujita (2009) argues that the role of 

electronic media from the West is crucial in the migration process of immigrants from 

Japan to Europe or the Americas. Fujita illustrates how young people from Japan who 

migrate to New York and London to study arts (dance, painting, etc.) bring with them 

their pre-existing expectations of “the West” created by media exposure in Japan. Her 

study helps us to understand how knowledge about the destination country, in this case 

“the West,” is an important factor in people’s decision to migrate. As her study also 

demonstrates, the media plays an important role in the creation of such ideological links. 

Karen Kelsky (2001), in her study of Japanese women studying in the United States, 

connects the idea of ideological links to women students’ efforts to “resist gendered 

expectations of the female life course in Japan” (2). Moreover, as a means of making 

their personal and professional investment in what she calls “the realm of the foreign” (2), 

studying abroad became a part of these students’ options. In the process, Kelsky argues, 

women’s akogare (longing, desire, or idealization) for “the West” and especially their 

“desire for the white man as fetish object of modernity” (Kelsky 2001:4) were 

strengthened. In my research, the concept of “cultural-ideological link” (Massey et al. 
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1998) will be employed to help me understand how the particular images/knowledge 

produced about the United States during the US Occupation of Okinawa helped to shape 

Okinawans’ decisions to study in the United States. 

The concept of ideological link provides a way to think about how these 

Okinawan study abroad program participants came to conceive the idea of going to the 

United States to study. In this study, I focus on what former study abroad participants say 

when they talk about the reasons that they decided to study in the United States, as well 

as how these reasons differ according to the times they participated in the program. I have 

found Swidler’s (1986) concept of culture as toolkit very helpful: people take various 

pieces of cultural elements and use them to construct strategies of action (277). During 

unsettled historical periods, Ann Swidler argues, people engage in “new styles or 

strategies of action,” as expressed in ideologies, to seek future alternatives to a difficult 

present (278). This helps me to explore how the study abroad program participants 

related to certain ideologies during the unsettled times of postwar Okinawa and whether 

these ideologies were a driving factor in decisions to study in the United States. 

Emirbayer and Mische (1998:1006) expand on Swidler’s concept and emphasize 

the importance of the concept of time in understanding people’s agentic orientation of 

their actions. They argue that it is important to consider how different structural 

environments are conducive to people’s perspectives of time and people’s engagement 

with actions. They argue that 

 

the strong future orientations provoked by historical change 
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might inhibit actors’ responsiveness to situational complexity and 

practical exigencies (as expressed by ideological rigidity or lack 

of negotiating capacity). In response, later moments in a 

historical change cycle might bring more practically evaluative 

negotiators and institution builders to the fore. We contend that 

insight into such processes can be gained by looking at the 

agentic orientation supported by periods of stability and/or 

change. (Emirbayer and Mische 1998:1006) 

 

This theoretical understanding of the process of people’s engagement with actions helps 

us to understand how contexts that the former study abroad participants were situated 

in—immediately after the historical change or at later moments in the historical 

change—shapes their perspectives of time, and how that has influenced the ways they 

make sense of their decisions to study in the United States. I hypothesize that the study 

abroad participants who studied in earlier periods were motivated to study in the United 

States by more future oriented trajectories of action, compared to the participants who 

studied in later periods, who, I hypothesize, were motivated by their practical evaluations. 

The theoretical objective of this chapter is to examine to what extent these 

theories are helpful for understanding the decision making processes of Okinawan 

students who studied in the United States after the war. In this chapter, I first provide 

these US-educated Okinawans’ narratives of experiences of the Battle of Okinawa. I 

demonstrate how the former study abroad program participants’ lives were greatly 

impacted by that event, and how they, in particular those who lived through the war, 

narrated their war experiences to explain their reasons to study in the United States. 

Second, I look at the structural factors of the different time periods and the situational 

contexts that encouraged the study abroad participants to study in the United States, and 
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how they influenced the ways in which the former study abroad participants use different 

framings to make sense of their decisions. I conclude by discussing how these findings 

can help to develop and extend these theoretical concepts. 

 

Beiryū gumi’s War Experiences 

When I asked my interviewees about their experiences of the Battle of Okinawa, 

most of them emphasized the tragic aspects of the war and referred to it as the most 

difficult time of their lives, which is hard for the younger generations today to understand. 

Their experiences were very different depending on where they were during the Battle of 

Okinawa, which took place from March till June in 1945. Some fought in the Battle along 

with Japanese soldiers. Others experienced it as young children. Some of them had 

evacuated to the southern part of Japan prior to the Battle, and some experienced the war 

in other places such as Saipan, Korea, and Taiwan because their parents had migrated to 

these places before the war. These children returned to Okinawa as repatriates 

(hikiagesha) after the war ended with Japan’s defeat. One of the striking elements of my 

interviewees’ responses was that they related their war experiences to the reasons they 

pursued their higher education in the United States after the war ended. Their war 

memories and experiences differ and cannot be summarized in a single narrative; 

however, my goal here is to identify the common experiences among each group and to 

see how they use their war experiences to explain their decisions to study in the United 

States. 

Mr. 6, who studied in the United States from 1954 to 1956, was 19 years old 
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when he was drafted by the Japanese Imperial Army as a member of the communication 

unit of the Tekketsu Kinnoutai (Blood and Iron Student Corps). He was a student at the 

Okinawa Teachers’ College when he and his other classmates were told by a Japanese 

military officer who came to his school that now the students must fight for Japan to 

defend their homeland against the advancing American forces. The students in all the 

prefectural junior high schools, twelve men’s schools and ten women’s schools, in 

Okinawa were told to fight along with Japanese soldiers, although they were minors and 

they were mobilized in many cases without their parents’ permission. Emphasizing that 

such a conscription process was illegal, Mr. 6 said, 

  

we were given only a rifle with 120 bullets and two grenades. We 

wore a military uniform with short sleeves and short pants, so our 

forearms and legs were naked. In such conditions, we were sent 

to the battle fields. (Interview 6, 2011)  

 

His cruel war experiences made him question his identity as Japanese, which had 

been formed through the extreme emperor worship and military indoctrination in 

education in Okinawa. He also said, 

 

Because of what I witnessed during the war, I hate so-called 

Japanese identity. Okinawan culture and languages were erased 

and we were forced to achieve a Japanese national identity and 

act like Japanese. We were even told to imitate Japanese in how 

to sneeze. (Interview 6, 2011) 

 

As the war became more intense, Mr. 6 witnessed the Japanese military committing 

atrocities against local Okinawans. Witnessing such maltreatment destroyed his sense of 

belonging as a Japanese. His war experience also gave him an opportunity to conceive 
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the idea of studying English. Mr. 6 recognized the importance of learning English during 

the Battle of Okinawa. On August 15, 1945, Mr. 6 was still hiding amongst the rocks of 

Mabuni Beach with Lance Corporal Shirai, a Japanese soldier who Mr. 6 accompanied 

during the war. They did not know that Japan had already signed the unconditional 

surrender. Mr. 6 recalls that they first knew that the war was over when Lance Corporal 

Shirai read an article in an English magazine and explained to Mr. 6 that Japan had 

already accepted the Potsdam Declaration. During the interview, Mr. 6 stated the feelings 

that he had at that time: 

 

Rather than feeling disappointed about the news of Japan’s defeat, 

I felt so shamed about my ignorance of the English in the 

magazine. It was to me like Ancient Greek and incomprehensible. 

(Interview 6, 2011)  

 

Lance Corporal Shirai suggested to Mr. 6 that if he could survive the war, he should come 

to Tokyo to learn English. Mr. 6 still remembers that moment, and he said that that was 

the beginning of everything. After the war ended, he studied English in Tokyo in 1950 

and later studied in the United States in 1954. His war experience demonstrates that his 

loss of his national identity as Japanese gave him a chance to step forward and pursue his 

new goal of acquiring English to broaden his world outlook. During the interview, he 

emphasizes that these war experiences made him appreciate cosmopolitan values instead 

of reawakening his Okinawan identity. 

Mr. 1, who participated in the study abroad program in 1950, was 16 years old 

when he was drafted into the Japanese Imperial Army as a member of the Blood and Iron 

Student Corps or Tekketsu Kinnōtai. He was the third oldest among his ten brothers and 
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sisters. Prior to the outbreak of the war, his grandparents had migrated to California to 

work, and his parents had his two older brothers in the United States. They returned to 

Okinawa and soon after, Mr. 1 was born. Mr. 1 remembers receiving letters and various 

gifts such as dry fruit and clothes from his relatives who lived in the United States, which 

lessened his sense of the distance between the two places as a child. To help his parents 

make a living, his older brother, who was born in the United States, went back there to 

earn money. Mr. 1 remembers that every time he received a letter from his brother in the 

United States, he was very excited. However, when the war broke out, his parents told 

him to hide all the letters from his brother so that his neighbors did not get suspicious 

about their loyalty to Japan. He remembers suppressing his feelings for his brother and 

pretending that everything was okay at school. 

Another of his brothers, Mr. 3, who studied in the United States in 1951, also 

had a similar feeling during the war. He stated that in order to prove his identity as 

Japanese to the neighbors and his classmates, he worked harder than anybody else and 

participated in war related services such as helping out the neighbors whose father and 

sons got drafted. Mr. 3 was also drafted into the Japanese Imperial Army as a member of 

the Blood and Iron Student Corps at the age of 14. Both of them got injured and left the 

battle field and stayed with their family. Both emphasized that the news of Japan’s defeat 

did not give them a feeling of disappointment, but rather they felt very relieved knowing 

that they did not have to face any more danger of being killed and that they would live. 

During my interview, Mr. 1 emphasized that all he wanted to do when the war ended was 

to go back to school and study. He felt that he needed to study hard for those young lives 
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whose futures were taken away because of the war. Mr. 1 felt that there was a hope to 

move forward without any fear of being killed. In 1950, Mr. 1 left for the United States to 

study. With his connection to the United States through his parents, he said, the United 

States was not an unfamiliar place to go and study. 

Mr. 1’s feeling of “survivor’s guilt” was not unique. Other interviewees who 

experienced the war as Japanese soldiers such as Mr. 6 and Mr. 2, another war survivor, 

also emphasized similar feelings that they wanted to do their best “for the sake of our 

friends who died in the Battle.” Karen Thornber (2010), who studies Japanese atomic 

bomb literature, argues that survivor’s guilt often appears in war trauma narratives and 

literature in Japan because many atomic bomb survivors (hibakusha), were driven by 

survivor’s guilt, which has been defined thus: “the need to justify [one’s] survival in the 

face of others’ deaths, a sense of guilt over survival priority” (Lifton 1967, cited in 

Thornber 2010:270). Thornber (2010) argues that the survivors used narratives to fulfil 

responsibilities to those who did not survive.  

Other participants were much younger when they experienced the Battle of 

Okinawa. Mr. 25, who participated in the study abroad program in 1964, experienced the 

war as a child of eight. He recalled that during the Battle of Okinawa, he was in the 

mountains hiding with his family. Mr. 25 remembers that he was not sure whether Japan 

or the United States was the enemy because he was afraid of both Japanese and American 

soldiers. He recalled that he was very frightened when he encountered American soldiers 

who shouted at him to raise his hands and surrender. He describes his feelings as follows:  
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My body was frozen with fear. Those who live in Tokyo and 

Kyoto might have not been so scared because they might have 

been familiar with these Western peoples’ faces and body features. 

But to me, I had never seen such things. I was frightened and felt 

that I saw something terrible. (Interview 25, 2011) 

 

He continued,  

 

However, as we became familiar with American soldiers, they 

were not as scary as we thought. We were more afraid of 

Japanese soldiers who were more rigid and would give strict 

orders all the time and give heavy punishments to those who did 

not follow the orders or who broke something. (Interview 25, 

2011)  

 

He often heard negative stories about these soldiers from his father who worked for the 

Food Organization or Shukuryo Eidan, a military organization that assisted Japanese 

soldiers in Okinawa by providing them with food. 

Those who experienced the war as young children did not develop a feeling of 

hatred toward Americans, but rather, had better images of Americans in comparison with 

Japanese soldiers. Mr. 26, who participated in the US study abroad program in 1964, 

shared a similar viewpoint as Mr. 25. He was seven years old when he experienced the 

Battle of Okinawa in Miyako Island. His family was safe; however, as a young child, he 

saw his house being bombarded and burning, and he remembers being very frightened. 

He recalled that “as a young child, I was not sure who was on our side or our enemy. 

These things were not clear to me” (Interview 26, 2011). His parents let Japanese army 

soldiers stay at his house. He remembers that he and his family paid much attention to 

these soldiers, making sure to take good care of them. Having witnessed the cruelty of 

Japanese soldiers, these war survivors found the American soldiers were less cruel. They 
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were captured by Americans soldiers but they remember that they were given food and 

supplies to survive. 

Mr. 7, who participated in the study abroad program in 1954, had more cruel war 

experiences. He was fourteen years old when the Battle of Okinawa started. He knew that 

Japan was fighting the war against the United States, and he believed that Japan would 

win the war. He grew up with his mother and he was the oldest of three brothers. His 

mother decided to evacuate from Itoman where they lived to the northern part of 

Okinawa. He evacuated in a group of ten or so, including a couple of young women. He 

remembers that these young women were taken away by American soldiers. At his age, 

he already knew what was happening with these women. After the war ended and he 

returned to Itoman, he was shocked to see that nothing could be identified in his home 

city because the whole city was so devastated. However, soon after that, immediately 

after the war ended, a school opened that was organized by an Okinawan emigrant to 

Hawai‘i who had returned and started teaching English. Mr. 7 went there and studied 

English for the first time. He felt very grateful to have a school to go to. He still 

remembers that he felt so happy when he was praised by the teacher about his English. 

That was the main reason why he began to be interested in English. He remembers that 

he saw America as a place for hope, in comparison with the Japanese militarism that had 

brought the war and the devastation of Okinawa and the loss of many lives. 

Within the half year prior to the American military forces’ invasion of Okinawa, 

approximately 60,000 people from the main island of Okinawa evacuated to Kyushu, the 

southern island of mainland Japan, and approximately 20,000 from the neighbouring 
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islands of Okinawa evacuated to Taiwan. Mr. 5, who participated in the study abroad 

program in 1952, was fourteen years old when he was evacuated with his family to 

Kyushu. It was difficult for his parents to decide whether they should evacuate because 

they knew that many evacuee ships were attacked and sunk by American Navy 

submarines. Tsushima maru, which was one of the ships attacked, sank with more than 

1,470 school children on board. His family decided to evacuate when his father was 

drafted into a security force. 

Because of his father’s official government status, the other members of his 

family were able to take the last ship to Kyushu, only one month prior to the invasion of 

the American military forces on April 1. Mr. 5 and his brother stayed in a temple in Oita 

prefecture in Kyushu. His mother became sick and later passed away. He also felt 

helpless about his future because he lost his dream of going to a military school and 

becoming a military cadet. However, at the Buddhist temple, there were many books and 

the chief priest of the temple told Mr. 5 that he could read as many as he wanted. Mr. 5 

spent most of the day reading, and he felt that reading became the only way to heal his 

desperate heart. He remembers reading the autobiography of Nitobe Inazo, who was one 

of the first Japanese who studied in the United States. While reading it, he dreamed about 

studying abroad even though he knew that it was not realistic at that time. He was also 

able to listen to the radio every day. He especially liked the English program where a 

native speaker of English gave an English lesson. 

 

At that time, there was no such thing as radio in Okinawa. Not 

even in mainland Japan, radio was not common. Because I stayed 
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in a temple, I was able to listen to the radio. Even as a young 

child, the English that I listened to on the radio then was so real, 

which was different from what we learned at school in Okinawa. 

My interest in English and literature began then. I felt that I 

wanted to soak myself with English language as much as possible. 

(Interview 5, 2011) 

 

His interest in using real English began to be strong, and he often talked to native 

speakers of English, such as American soldiers that he saw at the train station near 

the place where he was staying. His war story demonstrates how the loss of his 

dream of becoming a Japanese military cadet and his experience during his 

evacuation in Kyushu made a transition in his life course after which he pursued 

studying English and his dream of studying abroad. 

Those who were born in the former Japanese territories such as Taiwan and 

Saipan experienced wartime there. Mr. 12, who studied in the United States for four years 

from 1959 to 1963, lived in Taiwan until he was seven years old. His father worked for 

Shoka Bank. When I asked about his war experience, he emphasized that the time that he 

spent upon returning to Japan was more difficult for him. When the war ended with 

Japan’s defeat, his whole family had to return to Japan as repatriates from the colonies. 

Because they could not return to Okinawa directly at that time, his family first went to 

Nara where his aunt lived. He remembers being very poor and not having anything to eat. 

He also remembers always stumbling along because he felt half dead from hunger, so his 

friends called him yurei or ghost. One day, he saw American soldiers throwing chocolates 

and candies toward the street. His classmates were picking them up but since Mr. 12 was 

too hungry to even stand up straight, he could not pick up any. He mentioned that his life 
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got better when his family went to Okinawa because everybody was poor there, and 

people there still received rations from the US military. He recalls that receiving rations 

from American soldiers in Okinawa made those who grew up in that period as young 

children have less negative images toward America or Americans. He emphasized that his 

war experience made him think that he wanted to do anything to earn money because he 

did not want to ever again go through what he went through during the wartime. 

 I have shown how diverse the war experiences of the former study abroad 

participants were and how they related their reasons for studying in the United States to 

their war experiences. I have found that although many of the study abroad participants 

mentioned that the wartime was the most difficult part of their lives, they felt that what 

they went through during the war encouraged them to study in the United States. Those 

who fought in the war as Japanese soldiers felt that they needed to do their best for those 

who did not survive, so they were challenged to take a step forward to study in the United 

States. Their war experiences did not make those who experienced the war as young 

children develop a feeling of hatred toward Americans, but rather, it brought them better 

images of Americans in comparison with Japanese soldiers. Having witnessed the cruelty 

of Japanese soldiers, these war survivors found the American soldiers were less cruel. 

While Dower (1987) and Shibusawa (2006) examine the ways in which Americans saw 

Japanese during the wartime and in the post war period, the narratives of Okinawan study 

abroad participants show how Americans were seen through their eyes. In the following 

section, I analyze how the different time periods in which they were sent to the United 

States influenced the ways the participants made sense of their decision to study abroad. 
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The Only Hope: Those Who Studied Abroad in the Early 1950s 

When I interviewed former study abroad students, I asked about their reasons for 

studying in the United States. The answers varied depending on the time of their study 

abroad experience. Ten of my interviewees studied in the United States from 1949 to 

1955. During that time the program sent students for undergraduate study in the United 

States. Ranging between 78 and 86 years old at the time of the interview, they were born 

between 1925 and 1933. Most of the participants who studied in the United States in the 

early 1950s emphasized that the conditions of the war that devastated Okinawa were 

factors that pushed them to study in the United States. Because the Battle of Okinawa 

destroyed the island’s infrastructure, the material situation in Okinawa was extremely dire. 

The scarcity of opportunities that Okinawan students faced immediately following the 

end of the Battle of Okinawa made their experiences very different from those of the 

study abroad participants who went later. Most of them described the study abroad 

program as “the only hope” to get out of their situation, by emphasizing the scarcity of 

opportunities available in postwar Okinawa. 

They also tended to give other reasons that functioned as “push” factors—the 

things that motivated them to leave Okinawa. The lack of opportunity to receive higher 

education in postwar Okinawa was one of the major factors motivating these earlier 

program participants to study in the United States. Okinawa did not have a university 

prior to the Asia-Pacific War. Despite continuous pleas from Okinawa to the Japanese 

government, it was not until 1952 that the University of the Ryukyus was established by 

the American military government. Prior to the war, Okinawans used to go to mainland 
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Japan to receive higher education. However, with the outbreak of the war, they had to 

cease their education and return to Okinawa. The early study abroad program participants 

emphasized that they appreciated the opportunity that gave them access to higher 

education in the United States. The restricted travel and mobility between Okinawa and 

mainland Japan was another motivating factor to apply for the US study abroad program. 

Residents of the Okinawan islands were not allowed to travel to mainland Japan and 

other places during the US Occupation, and there were limited numbers of books that 

students could read. The only way for them to get out of their situation was to participate 

in the US study abroad program. 

 

Longing for America:  

Those Who Studied Abroad between the Mid-1950s and the Mid-1960s 

 

While the structural constraints of postwar Okinawa motivated the earlier study 

abroad participants to study in the United States, those who went between the mid-1950s 

and the mid-1960s tended to give reasons for their decision relating to “pull” 

factors—what attracted them to studying in the United States. Nineteen of my 

interviewees studied in the United States between the mid-1950s and the mid-1960s. 

They had at least two years of college education in Okinawa before going to the US, and 

some also went for graduate training. Ranging between 72 and 82 years old, they were 

born between 1923 and 1933. Most of these interviewees also emphasized their akogare 

or longing for American culture. For example, Mr. 25, who studied mechanical 

engineering in Detroit from 1964 to 1965, recalled that his interest in mechanics began 
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when he was in elementary school, through his material connection with the American 

military base near his house. He grew up in Nago, located in the northern part of the main 

island of Okinawa, where American military bases were easy to access for local 

Okinawans, compared to the bases in the middle of Okinawa. American military bases in 

the middle of the main island of Okinawa were larger and often surrounded with wire 

fences, so local Okinawans could not access them easily. In Nago, on the other hand, the 

American military bases were often part of the grounds of elementary or junior high 

schools; therefore, local Okinawans in Nago could easily sneak into these facilities and 

pick up broken machines such as refrigerators, which they fixed and sold. Watching the 

adults fixing these machines, Mr. 25 learned about and developed an interest in 

mechanics. During the interview, he observed: 

 

Compared with the made-in-Japan machinery such as the engines 

of automobiles, the made-in-the-USA ones were much better 

quality; even a young kid like me could notice the differences. 

(Interview 25, 2011) 

 

The material linkage between Okinawa and the United States enhanced his feeling 

of akogare for America. Mr. 25 also recalled that he developed interest in English. He 

remembers that the children in the area named Genka in Nago could play basketball very 

well because they played with American soldiers and they could also speak English very 

well. 

Mr. 26, who studied in the United States between 1964 and 1966, also noticed 

the material differences between Okinawa and the United States. He and his friends often 

said when they ate something that did not taste good, “I wonder if Americans could eat 
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this kind of food” (Interview 26, 2011). In 1950s and 1960s Okinawa, the economic and 

material differences between Okinawa and the United States were obvious. He recalls 

that he knew about such differences through watching local Okinawan women who 

married American GIs, because their dresses and make-up were different from those of 

other Okinawans. They also remember that when they were young children there were 

more rations for local Okinawans provided for free by the military. The US military had 

food and supplies enough for their initial plan to attack mainland Japan during the war, 

and that food was later distributed to the Okinawan civilians.  

Mr. 24, who studied in the United States in 1963, also shared a similar episode. 

He worked as a garden boy at the home of an American military officer’s house to earn 

his living and his tuition to go to the University of the Ryukyus. He was very surprised to 

see the affluence of the American family. He still remembers how shocking it was to see 

the flush toilet. He recalled those days and told me,  

 

Those days, we Okinawan locals even picked up the cigarettes 

that Americans threw away. We were that poor. Seeing the 

affluence of the American family while working as a gardener 

made me feel that I also wanted to live in such an environment. 

(Interview 24, 2010) 

 

 Personal contact with American families while in Okinawa made these 

Okinawans construct a desire to go to the United States, and the study abroad program 

provided the opportunity.  

As the Occupation developed, Ryukyu-America Cultural Centers were places 

where the students could gain information about the United States and the study abroad 
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programs. The cultural centers were maintained by the US government and there were six 

of them, including three on the main island of Okinawa, in Naha, Ishikawa, and Nago, 

and three on other islands, including in Hirata in the Miyako Islands, Ishigaki in the 

Yaeyama Islands, and Naze in the Amami Islands. They had popular programs that 

included English classes, exhibitions, and movies. Many of my interviewees who left for 

the United States in the 1960s stated that they became familiar with American culture and 

the English language through attending programs at the Ryukyu-America Cultural 

Centers. Mr. 13, who studied in the United States from 1960 to 1963, spent much of his 

free time when he was a high school student at the cultural center, where he enjoyed 

reading magazines in English and looking at the photographs. Mrs. 33, who studied from 

1965 to 1967, told me that going to the cultural center near her house and listening to 

classical music and jazz was her favorite thing to do while she was a high school student. 

She said that she preferred American music to Japanese traditional music like Enka. She 

felt that consuming American culture was a way of gaining higher social status.  

My interviewees emphasized that they had a longing for America, which became 

a simple reason why they wanted to study in the United States. Mr. 17, who studied from 

1961 to 1963, wanted to study in the United States because he loved English so much. 

The cultural center constructed positive images of a possible destination for studying 

abroad. Mr. 13 stated that “from culture and education to the economy in the United 

States, everything looks gorgeous and rich, especially to people like us who grew up in 

war-devastated Okinawa as young children” (Interviewee 13, 2010). 

Many of those who studied between the mid-1950s and the mid-1960s were also 
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motivated by those who studied earlier. During the Occupation of Okinawa, the US study 

abroad participants were given a great deal of attention in the Okinawan media. The 

Department of Education and Information (DEI) of USCAR made great efforts to 

promote the program. Experiences of the students were often presented in US propaganda 

magazines that were printed and distributed in Okinawa, such as “Light of the Land of 

Courtesy” and “Ryukyu Today.” Both magazines had the express aim of deepening 

understanding between the people of Okinawa and Americans. These magazines were 

published in Japanese and distributed throughout Okinawa. In these magazines, there 

were sections called “letters from the US study abroad students” where study abroad 

participants wrote of their experiences studying and learning about American culture and 

society. Such visibility of the beiryū gumi in the US cultural propaganda media also 

encouraged the later potential study abroad participants. Narratives in Okinawa about the 

promise of studying in the United States came to form part of what Catherine Ceniza 

Choy (2003) has called a “culture of migration,” which allowed the process of going to 

the United States to be seen as an available option among the study abroad program 

participants. 

On the other hand, those who studied from around the mid-1950s to the 

mid-1960s witnessed the severe political situation of Okinawa and increasing tension 

between local Okinawans and Americans. In 1953, massive protests against the US 

Occupation began throughout Okinawa. The former participants remember how the 

military’s censorship made them conscious about what they said and what they did in 

public. Most of the former study abroad participants who studied between the mid-1950s 
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and the mid-1960s remember that if they were seen participating in any anti-US protests, 

they would not be allowed a chance to study in the United States, so they avoided any 

political activity. 

When they talked about the political tensions and maltreatment of local 

Okinawans and the injustices they experienced under US administrative control, some of 

the participants who studied in the 1960s, when the political tensions were at their peak, 

described the study abroad program as one way to make use of opportunities. They 

referred to it as senka wo ageru, literally “to earn the fruits of battle.” Their explanation 

was that if they kept receiving the financial aid of the US military, it would eventually 

become fragile. When they were children, they sneaked into the military bases near their 

houses and stole food and goods such as blankets and cigarettes, and they brought these 

back home or sold them. This was called senka wo ageru. They felt they needed to use 

the same discourse to justify their decision to study in the United States while they saw 

many other local Okinawans participating in the protests. The interviewees mentioned 

that their non-participation in these political movements did not mean that they were 

supportive of the American administration in Okinawa but rather that they strategically 

chose not to get themselves involved because they wanted not to miss the opportunity to 

study abroad. 

 

For Career Development: Those Who Studied in the Late 1960s 

After 1958 the study abroad program was for graduate education only. Most of 

those who studied in the United States in the late 1960s already had jobs and the main 
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reason why they wanted to study abroad was to improve their professional skills. For 

example, Mrs. 32, who studied between 1965 and 1967, explained that “to continue to be 

an English teacher, I needed to acquire English language ability as well as a wealth of 

knowledge and experience” (Interview 32, 2010). Mrs. 32 stated that her reasons for 

going to study abroad were simply because she liked English and also she wanted to earn 

more money. Those who studied in the late 1960s felt that there would not be any 

opportunity to study abroad with scholarships after the reversion of Okinawa to Japanese 

control in 1972, and therefore they applied for the program while it was still available. 

Compared to the study abroad participants from the earlier periods, these participants 

who studied in this later period did not necessarily have strong ideological motivations 

for their study abroad in the United States. In other words, they did not have to justify 

their desire to study abroad because studying in the United States, by the time they 

studied, was not a unique option.  

 

Conclusion 

In this chapter, I have investigated the study abroad participants’ decision 

making processes for studying in the United States in postwar Okinawa. The following 

are my main findings. First, I learned that the US was not an unfamiliar place to study 

abroad because of their connections with the US prior to their departure. Okinawan 

students who studied in the United States during the US Occupation chose the US as a 

place to study and their motivations were driven by their connections with their relatives 

and family members in the United States who had migrated to the United States prior to 
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the war. The students also had a good image of the United States through their 

consumption of American culture circulated by the US military government in Okinawa. 

Second, the former study abroad participants used different framings to make 

sense of their decisions to study abroad in the context of the socio-political structural 

constraints or conditions in which they were situated. The former study abroad 

participants who experienced the Battle of Okinawa referred to the opportunity to study 

abroad or to study English as an alternative strategy to move forward from devastated 

circumstances. I also found that push factors played a major role for the Okinawan 

students who studied in the United States in the earlier period. Rather than seeing the 

United States as a former enemy nation of the Asia-Pacific War, they felt that the United 

States was more like a place to provide them with a hope to get out of their current 

difficult situation. This future oriented trajectory of action reflects how their situational 

environment did not allow them to have the capacity to negotiate except to take a rather 

future oriented ideology of “hope” to justify their decision to study in the United States. 

On the other hand, pull factors as motivating factors were emphasized among the 

former study abroad participants who had studied in the United States later, between the 

mid-1950s and the mid-1960s. Their longing for America, which was strengthened 

through the ideological links between Okinawa and the United States during the US 

Occupation of Okinawa, played an important role in projecting positive images of the 

United States and shaping Okinawan students’ desire to study there. At the same time, 

they also needed to express a particular framing that “studying in the United States is like 

earning the fruits of battle (senka wo ageru)” to negotiate the political tension between 
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local Okinawans and the United States that they witnessed, while strategically avoiding 

political participation that could make them ineligible for the US study abroad program. 

Their non-participation in the political movements does not mean that they were 

supportive of US administrative policies in Okinawa, but they strategically avoided 

political participation in order to secure the study abroad opportunity. 

Emirbayer and Mische’s (1998) theory of the temporal relations of agency 

provides a helpful framework for my study on motivational factors. Different structural 

environments affected the study abroad participants’ decisions to study in the United 

States. Although Emirbayer and Mische’s theory is quite abstract, with my interviewees’ 

own voices, I was able to demonstrate how the interviewees used specific framings to 

explain their motivation and actions to study in the United States and how the framings 

differ depending on the different structural environments they were situated in. Based on 

their narratives, I have found that the more difficult situations the interviewees faced, the 

more likely they were to use stronger ideological framings. 

For example, those who experienced the war and fought against the United States 

during the Battle of Okinawa pointed to the scarcity of opportunities immediately after 

the end of the war and emphasized the study abroad opportunity as their only hope to step 

forward to create their own alternative future. On the other hand, those who studied in the 

United States in the late 1950s and the 1960s, when others in Okinawa were beginning to 

engage in political activism for Okinawa’s reversion to Japan, used a framing of study 

abroad as senka wo ageru. With such distinctively military imagery, these participants 

made sense of their own decision to study abroad. Those who studied in the late 1960s 



 

 

77 

 

emphasized instrumental motives, pointing out that they did not want to miss the 

opportunity to study abroad that was about to close. These clear differences in students’ 

motivations demonstrate that it is important to recognize differences in the timing and 

structural context of their decisions and avoid stereotypical generalizations of the 

US-educated Okinawans. 

In the following chapter, I examine the program participants’ experiences in the 

United States. What experiences did Okinawan study abroad participants have while 

studying in the United States? How did these experiences impact the ways in which they 

saw themselves? In Chapter 5, I analyze the impact of the experiences of program 

participants on their national and gendered identities. 
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CHAPTER FIVE 

ENCOUNTERING SELVES IN THE UNITED STATES 

 

This chapter examines the experiences of the study abroad program participants in 

the United States and the impact of these experiences on their identity formation and 

negotiations. There have been substantial numbers of studies that look at migrants’ 

experiences of identity negotiation in the host countries’ contexts. During the US 

Occupation of Okinawa, Okinawans were “stateless people, neither Japanese nor 

American citizens” (Johnson 1990:6). Under their unique circumstances, in what ways 

did the study abroad program participants see themselves in terms of ethnicity? Did they 

experience any conflicts between what others conceived them to be and what they 

expected to be while studying in the United States? In what ways did the ethnic relations 

in the host societies influence their ethnic identity reconstructions? As I have discussed in 

Chapter 1, the differences in meaning attached to categories such as race, ethnicity, 

gender, and class between the origin and destination societies result in migrants’ 

reconstructing their identities. In this chapter, I explore how they experienced shifts in 

terms of identities such as gender identity and class identity. 

Bhabha’s (1994) concept of “liminal space” is helpful in approaching the 

experiences of Okinawan students and their identity formation and negotiation in the 

United States, especially because of the unique status of Okinawa at that time. Bhabha 

(1994) argues that migrants occupy a “third space” located “in-between national 

territories” and claims that native intellectuals occupy a unique liminal space that allows 
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them to renegotiate and reinterpret themselves: 

 

The stairwell as liminal space, in-between the designations of 

identity, becomes the process of symbolic interaction, the 

connective tissue that constructs the difference between upper 

and lower, black and white. The hither and thither of the stairwell, 

the temporal movement and passage that it allows, prevents 

identities at either end of it from setting into primordial polarities. 

This interstitial passage between fixed identifications opens up 

the possibility of a cultural hybridity that entertains difference 

without an assumed or imposed hierarchy. (Bhabha 1994:4) 

 

The Okinawan students may have also experienced “in-between” positions. 

Naoko Shibusawa’s (2006) work is also important and relevant to my study. As a part of 

her study on the transformation of American wartime images of Japanese as the “jap” 

enemy to the postwar images of Japanese as “America’s most important ally in Asia” (3), 

she examines a story of former kamikaze pilots being brought to the United States to be 

educated in the immediate postwar years. By presenting “good models” of Japanese, the 

United States justified the politics of building a new relationship with Japan as America’s 

ally in East Asia (212). She argues that the US government–sponsored study abroad 

programs, such as the GARIOA (Government Appropriation for Relief in Occupied Area) 

scholarships, also worked to represent Japanese students as “junior allies in the Far East” 

or “students of democracy needing U.S. guidance and mentoring” (176), which helped to 

engender public support for the US policies regarding postwar Japan. Shibusawa also 

points out the unique status of Okinawan students who studied in the United States during 

the US occupation of Okinawa; they were “essentially American colonials” yet 

“perceived as former enemy Japanese” (201). This observation of Shibusawa’s is 
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important—the ambiguous status of Okinawan students in the United States must be 

taken into consideration in any discussion of their experiences of identities. This study 

examines the ways in which Okinawan students were seen by others in the United States 

and how the perceptions of others influenced the processes of their renegotiations of their 

identities. In this study, instead of looking at the experiences of Okinawan students as 

singular and monolithic, I also consider how the differences of race, gender, and class 

mediated their experiences in the United States and the processes of their identity 

formation and negotiations. 

 

America through Okinawan Eyes 

When interviewees reminisced about their first impressions after arriving in the 

United States, they emphasized the differences from Okinawa. Okinawan students were 

astonished to see the huge economic differences between Okinawa and the United States. 

Although the program participants received orientation classes in Okinawa prior to 

leaving for the United States, they were still surprised by what they saw in America with 

their own eyes. Mr. 16, who studied in 1961, recalled that those who attended the 

orientation at Mills College in Oakland, California were very excited when they did their 

first sightseeing. While looking at tall buildings and huge parks through the windows on 

the bus, they all screamed, “Akisamiyo! Akisamiyo!” (oh, my god!). Oshiro Eiki, who 

studied at the University of Missouri from 1960 to 1961, emphasized America’s 

largeness in scale as his first impression. He wrote of his experiences in Konnichi no 

Ryukyu in 1961: 
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As soon as I made my first step into the United States, what 

surprised me the most was that everything was large in scale. 

Different from what I expected, the United States was something 

like a wonderland. I remember walking on Kokusai Street in 

Naha, I could enjoy shopping while checking out good looking 

girls, however here in the United States, most people drive cars 

so I don’t have a chance to meet girls, and only large and tall 

buildings came into my view. (Oshiro 1961:31) 

 

Mr. 16 also remembers when one of his friends, with whom he attended the 

orientation at Mills College, washed his face in the toilet because he had not seen a flush 

toilet before and did not know what it was. He also remembers that he and his friends 

were surprised when they ate salad for the first time. It was the first time they had eaten 

raw vegetables, and they remembered that they felt like rabbits. There were also times 

they experienced cultural differences. Mr. 5, who studied in the United States in 1952, 

was surprised when his dorm superintendent introduced his wife as “my lovely wife.” In 

Japanese culture, such a phrase would be heard as self-praise, which is not common, so 

he was quite surprised. 

Whereas Okinawan study abroad students were impressed by the material 

prosperity of the United States, they were also aware of downsides. Kiyuna Ken wrote a 

short essay on his first impressions, published in 1951 in Through Okinawan Eyes, a 

collection of essays by Okinawans in the United States. He began with how impressed he 

was by both “the higher standard of mechanized civilization” and “the advanced 

development of the democratic spirit” (Kiyuna 1951:52), and gave examples from his 

visits to American-style kitchens and an automobile company in Oakland, California. 

However, at the same time he was very critical about the consequences of this kind of 



 

 

82 

 

development: “under the oppression of keeping pace with power production, workers 

seemed to be forced to become machines also, and hence lose some of their inherent 

ability to act as humans who reason and feel” (Kiyuna 1951:53). He provocatively went 

on: 

 

Some Americans in my opinion, seem to be like machines where 

their thinking is systemized and formal, and their feeling is to all 

appearances business like and not sincere. They are machines or 

creatures of habit that fit into a mechanized life. (Kiyuna 

1951:53) 

 

Kiyuna contrasted America with his homeland of Okinawa, where the “human 

element comprises” everyday lives (Kiyuna 1951:52). Iye Tomoaki, who studied at 

Wittenberg College from 1949 to 1951 and was the first recipient of a study abroad 

scholarship, expressed similar feelings when he wrote of his perceptions in a university 

newspaper, The Sun: 

 

When I came to this country 16 months ago, America was a 

wonderland. And it is still a “wonderland.” Nevertheless, I must 

confess that there is a marked difference in my concept of 

“wonderland” then and now. I remember those days when 

everything was novel and admirable. So-called American way of 

life seemed to reflect the quintessence of the Twentieth Century 

civilization. America was simply a paradise—a fairy-like 

wonderland. However, these 16 months even if it was not long 

enough, gave me a time to dig into things American a bit deeper. 

Then, a fairy like paradise came out to be a “wonderland,” in this 

case meaning literally “incomprehensible.”  

 

Iye then listed examples of inconsistencies existing in America, such as 

 

higher crime rates in a nation of religion built up by sons and 

daughters of the Pilgrim Fathers; racial discrimination in a nation 
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of freedom and justice; and the rigid caste system, which is a 

product of feudalism, in a nation of democracy. 

  

These narratives of student experiences in the United States demonstrate that they were 

critically observing the contradictions of American democracy and deepening their 

understanding through personal contact. 

 

Resituating Themselves in Race, Class, and Gender Dynamics 

My analysis of essays written by study abroad participants and interviewee 

narratives demonstrates how the study abroad program participants’ experiences 

influenced how they came to see themselves in new ways. The word furī, or free, was 

frequently used as they contrasted their experiences abroad with their previous 

experiences of living under occupation. Mr. 20, who studied in Hawai‘i in 1962 after 

having worked on a US military base in Okinawa, emphasized that he “felt very free 

doing every single thing that I did in the United States, like shopping and talking to 

people” (Interviewee 20, 2010). In his study on the US military base workers’ movement 

in Okinawa, Kojima (2004:34) argues that Okinawan base workers worked under 

conditions of “direct rule” by the American military administration. Mr. 20 compared his 

life in the US with the situation on the base in Okinawa, where there were strict race, 

gender, and class hierarchies between Okinawan base workers and American officials. 

In terms of class experiences, the study abroad program participants witnessed 

how the race- and class-based hierarchy was not the same as in Okinawa. Mr. 16 shared 

his experience: When he first arrived in the United States, he was quite surprised to see a 
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Caucasian male cleaning the dormitory. While he was in Okinawa, he thought all 

Americans were rich, so he was very shocked to see poor Americans in the United States. 

As a university student, he received respect, just like other American university students. 

He said, “Arriving in the United States made me suddenly become an important person” 

(Interviewee 16, 2011). Mr. 17, who studied in the United States in 1961, had a similar 

feeling when he went to the barbershop and had a Caucasian male cut his hair. In those 

days in Okinawa, only local Okinawans worked at the barbershop on the base, not 

Americans. Witnessing these Americans whose occupations were strictly for Okinawans 

in Okinawa made study abroad program participants like Mr. 17 feel a sense of status 

elevation. Because of having experienced being low status in Okinawa under the US 

Occupation of Okinawa, they often felt that becoming a student in the US pushed them 

into a better social category. 

How did these students experience their gender? Naoko Shibusawa’s (2006) 

America’s Geisha Ally: Reimagining the Japanese Enemy argues that the concept of 

gender plays a significant role in US strategies of overseas occupations. Shibusawa 

claims that the military occupation constructed a hegemonic American masculinity that 

subordinated other masculinities: Americans and the United States were imagined as 

embodying a desired masculinity while others were imagined as embodying an inferior 

one. Okinawan male interviewees told me that they sometimes felt their masculinity 

subordinated to that of the Americans because of US military power, especially 

considering Japan’s defeat and demilitarization. Some of the interviewees mentioned that 

the well-built bodies and material power of American males made them sometimes feel a 
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sense of inferiority.  

In Chapter 3, I have argued that the Okinawan male participants were often 

portrayed in US propaganda media as embodying an idealized Okinawan masculinity. 

But individual students’ personal experiences in some ways contrasted with the media 

images, and their face-to-face interactions with American males greatly affected the ways 

they thought of their gender identity. As an example, Onaga Shokichi shared an 

interesting episode in a 1961 article in Konnichi no Ryukyu. He described the scene as the 

students from Okinawa were at the port departing for the United States. The female study 

abroad students were assigned their cabin and then escorted there by American military 

personnel, who held their hands as they went up the gangplank. He explained that the 

action made him “question what it means to be a male, still, after all these years” (Onaga 

1961:4). Although he did not give a deeper context in his essay, to him, American 

military personnel escorting Okinawan female study abroad students was an example of 

the performance of masculinity against femininity—in this case, that of the “real” man as 

the protector of women. Under such circumstances, Okinawan men were feminized as 

they were unable to play that role when placed next to the “more masculine” American 

men. Due to an internalized hierarchy of masculinities where the American was imagined 

as the masculine norm under the US Occupation, the male students may have experienced 

their own masculine identity as inferior. Onaga’s story supports Connell’s (1987:183) 

argument that “hegemonic masculinity is always constructed in relation to various 

subordinated masculinities as well as in relation to women.” 

However, the Okinawan study abroad participants also engaged in cross-cultural 
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criticism of gender relations. Kiyuna challenged the perception of American hegemonic 

masculinity by criticizing the masculine appearance of American women. He wrote: 

 

In America, it seems very curious to me to observe the tendency 

of some young ladies to acquire the acts, habits, and dress of men. 

I am very appreciative of American girls’ beauty, but I cannot 

understand why they seem to hide or obscure it with masculine 

appearances. Without complete understanding of the American 

girls, it seems to me that the Bohemian behavior some of the girls 

have is not true modernization or progress. To an Oriental mind 

such as mine, it seems a tragedy that men and women become too 

similar in action, manner, thinking, feeling, and dress, being 

distinguished only by their hair and bodies. “Ladies first” here in 

America represents the warm-heartedness of the American men, 

but do the girls fully appreciate it? (Kiyuna 1951:55–56) 

 

While observing the freedom of choice in their acts, habits, and dress that women 

practiced in the United States, Kiyuna expressed his preference for the traditional gender 

roles practiced in Asia, where there was a distinctive difference between masculinity and 

femininity, and therefore male hegemony within social gender relations was not visibly 

challenged. To Okinawan male study abroad participants, witnessing American gender 

roles made them negotiate the meaning of what it meant to be male and how they made 

sense of it. 

Okinawan female students revealed in interviews that they also experienced their 

gendered identities at a salient level, especially when encountering the expected gender 

roles imposed by Okinawan men—that is, when they were expected to behave in socially 

desirable ways as Okinawan women. Mrs. 29, who studied in the American South in the 

1950s, recalled how hard it was to convince her father to agree to her wish to study in the 

United States. Mrs. 29 was the only daughter left in her family, and her father thought, in 
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light of the many crimes committed by American soldiers towards Okinawan women in 

Okinawa, that it was not socially desirable to let a young woman go alone to the United 

States. She recalled that in order to convince him to allow her to go, she made a firm 

promise not to date any American men while studying there. Further, she said that 

US-educated Okinawan women were often mistaken for “war brides” in the United States, 

that is, Okinawan women who married American soldiers. They also encountered strong 

stereotypical images held by Okinawan men of being both Americanized and sexualized. 

In order to distance herself from such images, she often consciously performed a 

conservative gender role, for example by following dress codes and feminine behavior 

norms (Interviewee 29, 2010). For Okinawan males, Okinawan females who were “too 

Americanized” were seen to have lost their femininity, challenging their inferior status 

and thereby Okinawan male hegemony within their own gender relations. Okinawan 

female study abroad participants, like Mrs. 29, therefore sometimes performed what 

Connell calls “emphasized femininity” (1987:183) around Okinawan men in order to 

accommodate gendered expectations so that they could operate in the male-dominated 

society.  

On the other hand, Ms. 35, who studied from 1967 to 1969, challenged the 

common images of the beiryū-gumi female that the general public held. During the 

interview, she told me that she did not like being told that she was Americanized. She 

claimed that her assertiveness had not come from her experience of studying in the 

United States, as others assumed: 
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This is not because I went to the United States and lived there but 

because I encountered Sei Shonagon when I was in elementary 

school. The reason why I decided to speak up whenever I feel I 

need to is because I admired her way of thinking. I was already 

like that before studying in the United States, so I don’t like 

people telling me I am so Americanized. (Interview 35, 2011). 

 

She challenged the stereotypical images of Okinawan women who studied abroad as 

having been too Americanized by emphasizing that she learned the importance of 

assertiveness through encountering a classical Japanese literary figure. In this way, 

she negotiated and made sense of what it means to be the US educated woman.  

The study abroad participants told me how living in the United States also 

helped them to resituate themselves in the racial dynamics of the United States. Those 

who attended universities in the South during the 1950s, where racial discrimination 

towards the African American minority was highly visible, especially understood the 

racial hierarchy that existed in the United States. Mr. 12 who studied in the South, 

remembers that he witnessed an African American friend being treated in a 

discriminatory way in public. One day, he and his friend went to a bookstore and when 

looking at the books, the shop owner told them to leave the store. In other places, Mr. 12 

was treated the same as “whites”; however, this time he was with his friend, and they 

were kicked out of the store. Such experiences made the study abroad participants 

resituate themselves with racial boundaries. 

Mr. 6 witnessed other examples of racial discrimination towards African 

Americans. He learned that African Americans and whites had separate water fountains 

and separate public restrooms. One day he went to a restroom for African Americans, but 

a white man told him to use the one for whites instead. Another incident made him think 
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further about discrimination. Mr. 6 and a Mexican classmate noticed that a newspaper 

article about a crime specified the race of the criminal as African American, although the 

newspaper usually did not indicate people’s race. Mr. 6 and his classmate spoke to the 

newspaper. Witnessing such racial discrimination made Mr. 6 think about the conditions 

of Okinawa under the US Occupation, where human rights were not protected. Mr. 6 

recalled that studying in the United States, and especially witnessing the racial 

discrimination there, allowed him to become aware of discrimination happening around 

the world and also to understand the importance of uniting with other minority groups to 

overcome such racism. His experiences also made him think about Okinawa’s situation 

more seriously. 

  

Negotiating Ethnic and National Selves 

Students experienced their ethnic and national identities at a more salient level 

while in the United States. However, their processes of identity construction did not 

operate in such a way that their identities simply shifted from one to another. Rather, 

different aspects of their national identities became salient, depending on situational 

contexts and with whom they interacted. Exchanges with mainland Japanese students, 

other international students, and American students—and, in the case of the students who 

studied in Hawai‘i, interactions with the local Okinawan ethnic community—all played 

an important role in making students confront their ethnicity and nationality in new ways. 

Most of the interviewees indicated that, while they were in the United States, 

they often felt very ambiguous about who they were and how they should introduce 
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themselves to others. Because of the unique political condition of Okinawa under the US 

Occupation, they felt that they were not fully Japanese. Therefore, they often negotiated 

how they presented themselves to others depending on whom they were interacting with 

and in what situational contexts. Many interviewees recalled times when they were 

reminded that their nationality was not Japanese. When filling in forms, they felt very 

uncomfortable every time they had to write “Ryukyuan” as their nationality. Mrs. 33, 

who studied in Hawai‘i from 1965 to 1967, told me:  

 

Every time I had to fill in documents, the section for nationality, 

we had to write “Ryukyuans.” I guess we were Japanese at heart 

but Ryukyuan in documents. I was very uncomfortable and felt 

so sad being reminded of the situation of Okinawa under the US 

Occupation at that time. (Interviewee 33, 2010) 

 

Mr. 17, who studied from 1961 to 1963, also highlighted the same feeling:  

 

As soon as I arrived in the United States, I was asked to 

participate in an interview by an American reporter for an article 

in some magazine. I was first asked where I was from. I told him 

I was from Japan. Then he asked what part of Japan I was from. I 

said I came from the southern part. I hesitated to say I was from 

Okinawa. I don’t know why, but I think it came from my 

inferiority complex as an Okinawan. But he further asked me 

where in the southern part I was from, so I finally said Okinawa. 

Then he said Okinawa is not Japan. (Interviewee 17, 2010) 

 

Mr. 17 emphasized that while he and other Okinawan students felt uneasy when faced 

with such distinctions, these experiences led him to develop a strong sense of belonging 

to Japan. He was not sure what made it difficult for him to say that he was from Okinawa. 

However, he assumed that it came from an inferiority complex that most Okinawans felt 
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in relation to Japanese and Americans. A further interpretation might take into account 

that being Okinawan, or Ryukyuan, was associated with being occupied by Japan and the 

United States and therefore “inferiority,” while being Japanese was associated, relatively 

speaking, with independence and power. Therefore, in my interpretation, Okinawan 

students like Mr. 17 may have preferred identification with Japan as it felt more 

“masculine” to be Japanese than to be Okinawan. 

Most of the interviewees discussed how their relationships with mainland 

Japanese students influenced how they saw themselves in new ways. Positive interactions 

with mainland Japanese students tended to make Okinawans reaffirm their national 

identity as Japanese. One of my interviewees, Mr. 22, who studied in Hawai‘i from 1963 

to 1964, remembered how happy he felt when he and students from mainland Japan were 

photographed together by journalists upon arriving at the Honolulu airport. Prior to going 

to Hawai‘i, he had studied in the northern part of Japan for four years. He contrasted his 

negative experience of being a student in mainland Japan with his positive experience of 

being a student from Okinawa in Hawai‘i: 

 

While studying in mainland Japan, Okinawan students were 

always treated differently. We were always referred to as 

ryūgaku-sei [foreign exchange student]. Some Okinawan students 

were very upset about being called ryūgaku-sei. But because 

Okinawa was under US Occupation, other Japanese students 

often asked us if we could speak English or if we could speak 

Japanese. But in Hawai‘i, there was no more distinction. We were 

all considered Japanese international students. (Interviewee 22, 

2010)  

 

His experience was not unique; their positive interactions with Japanese students 
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helped strengthen the Okinawan students’ sense of identity as Japanese. They were also 

treated as Japanese by students from other parts of the world. These experiences convey 

an acceptance that generated a sense of common national identity among Okinawan 

students in the United States. Japanese national identity was also experienced at a salient 

level when Okinawan students were subjected to discrimination or other negative 

perceptions. For example, when students who studied in Hawai‘i visited Pearl Harbor, 

they felt ashamed to be Japanese. Mrs. 36, who studied in Hawai‘i from 1968 to 1970, 

explained that going to Pearl Harbor was an eye-opening experience for her because she 

had never thought of Okinawans as being part of the perpetrators (kagaisha) in the Asia 

Pacific War (Interviewee 36, 2010). In Okinawa, she only saw Okinawans as the victims 

(higaisha) of the US military occupation. This also, paradoxically, affirmed her sense of 

Japanese national identity. Mr. 17, who studied in the midwest from 1961 to 1963, shared 

an episode about a Korean international student who approached him at the post office 

while he was writing his address on a package that he was sending home. The Korean 

student, a complete stranger to him, told him how much hatred she had towards Japan 

and the Japanese people because of what they had done to Korea in the recent past. He 

said that experiencing such negative perceptions of Japanese made him become more 

aware of his Japanese national identity (Interviewee 17, 2010). 

On the other hand, students who studied in Hawai‘i encountered their ethnicity 

as Okinawan in positive ways more than students who studied on the US mainland. 

Statements like “Hawaii ni Okinawa ga atta,” which loosely translates as “I discovered 

Okinawa in Hawai‘i,” were repeatedly used by interviewees. Scholars of Okinawan 
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migration or the Okinawan diaspora, including those who have studied Okinawans in 

Hawai‘i (Arakaki 2007; Kaneshiro 2002; Shirota 2007; Yamazato 2007) or the Okinawan 

experience in other parts of the world (Amemiya 1999; Kaneshiro 2007; Suzuki 2005), 

have shown that Okinawan immigrants initially experience their position as a “double 

minority”; that is, they are immigrants with a second class Japanese status, first imposed 

upon them under Japanese colonialism. Yet simultaneously they create a space to 

maintain and express their unique cultural identity in various ways, for example, by 

maintaining Okinawan music and dance traditions. 

Mrs. 30, who studied in Hawai‘i from 1964 to 1966, explained that, like the 

Okinawans in Hawai‘i, “we need to reevaluate the power of being Okinawans and have 

pride and confidence in ourselves” (Interviewee 30, 2010). Iha Masatada, who studied in 

Hawai‘i in 1964, wrote in an article published in Konnichi no Ryukyu: “I never expected 

that I would come all the way to Hawai‘i to dance Kachashi, which I had rarely danced in 

my home country” (Iha 1964:33). Witnessing the ways that Okinawans who had migrated 

to Hawai‘i maintained their traditional culture and cherished the feeling of being 

Okinawan within Hawai‘i’s multiethnic society encouraged students to do the same.  

 

Conclusion 

In this chapter, I have shown how the study abroad participants negotiated their 

identities while studying in the United States, and shown how these negotiations 

depended on whom they interacted with. As the identity theories that I reviewed in 

Chapter 1 suggest, both the political condition of Okinawa under the US Occupation at 
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the macro level and the interactions that the study abroad program participants had with 

people in the United States at the micro level influenced their identity reconstruction and 

negotiations. Contrary to the aims of the US study abroad program to develop pro-US 

leaders who had a separate identity as Okinawan rather than Japanese, their face-to-face 

interactions with other Japanese and people in the United States tended to affirm their 

sense of national identity as Japanese. The ways in which Okinawan students felt 

accepted by mainland Japanese when they were in the United States and shared the 

experience of being perceived negatively or discriminated against by non-Japanese also 

contributed to the affirmation of a sense of Japanese national identity among the students. 

Those who studied in Hawai‘i constructed a more positive sense of being Okinawan than 

students who studied in the US mainland, due to their interactions with members of the 

Hawaiian Okinawan community. The acceptance of Okinawan identity in the larger 

Hawai‘i community influenced the construction of a positive Okinawan identity among 

the students who studied in Hawai‘i. In this chapter, I demonstrate how the differences in 

geographical locations of destinations shaped the processes of the students’ identity 

formation and negotiations. 

I have also found that their study abroad experiences helped the participants 

develop a feeling of confidence in themselves. Such changes occurred because they 

witnessed the different race- and class-based hierarchies that existed in the United States 

and felt that they had been given higher status through being treated equally as American 

university students in the United States.  

In the following chapter, I explore how their study abroad experiences 



 

 

95 

 

influenced the returned students’ lives in Okinawa. In what ways did the study abroad 

participants utilize the competence and skills that they acquired while studying in the 

United States? How were their American degrees valued in the society and how did the 

valuations of their study abroad experiences influence the construction of their distinctive 

identity as beiryū-gumi? 
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CHAPTER SIX 

CONSTRUCTIONS OF IDENTITIES AS BEIRYŪ-GUMI 

 

In this chapter, I explore the experiences of the study abroad participants upon 

returning to Okinawa and sites of identity construction (Cornell and Hartmann 2007) for 

the returned study abroad participants. Based on my analysis of the narratives of the 

former study abroad participants, I explore the ways in which they are able to utilize the 

distinctive skills and competencies they acquired through studying in the United States at 

both a collective level and an individual level and how such practices influenced the 

construction of their distinctive identity as beiryū-gumi. I discuss how the qualifications 

of their American degrees or their study abroad experiences provided them with benefits 

and helped to raise their employment status, and how this helped to create a sense among 

them, as a group, of difference from others. I demonstrate how the participants’ cultural 

capital, characterized by American university degrees, was valued at their places of 

employment, and how such recognition influenced the ways in which they saw 

themselves as different from others. Second, I look at how they came to construct their 

identity as beiryū-gumi at the collective level. I look at the activities of the Golden Gate 

Club, the alumni club established in 1952. I explore the club activities, and in particular 

how the club members engaged in these activities to serve the public at a collective level. 

Third, I explore how political changes in Okinawa, the reversion of Okinawa to Japan in 

1972 in particular, impacted the study abroad participants’ lives. Attitudes among the 

general public towards those who studied in the United States were very negative in the 
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1960s. There was increasing anti-US sentiment in Okinawa during this period, which saw 

the development of the Okinawa Reversion Movement with its demand that Okinawa be 

returned to Japanese administrative control. I explore how they understood their positions 

in their society at that time and how they were able to negotiate their difficult situations. 

Lastly, I investigate how they are able to utilize their experiences in contemporary 

Okinawa today. 

 

Employment Place and Status of Returnees 

When I interviewed beiryū-gumi about studying in the United States, most of 

them, regardless of the different times during which they studied, viewed their 

experiences positively. For example, one stated that “because of the study abroad 

experiences I am what I am today” (Interviewee 9, 2010). They each evaluated their 

experiences and the difficulties they faced, such as learning English, as things that gave 

them the strength to manage and overcome difficulties in life after returning to Okinawa. 

When I asked my interviewees how they think their experience of studying in 

the United States has helped their career achievements upon returning to Okinawa, they 

first modestly downplayed their career achievements, but most of my interviewees said 

that studying in the US helped them to get decent occupational positions in Okinawa 

under the US Occupation. The earlier participants in particular were often offered jobs 

that the USCAR needed to be filled in Okinawan society. Although it was not mandatory 

that they take these positions, many did take them because they were better than other 

jobs available in Okinawa at that time. 
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In some cases, returned students were expected to work for the USCAR for the 

same amount of years that they had spent in the United States. Mr. 2, who studied in the 

United States from 1950 to 1954 and received a BA degree in government and political 

science, wanted to teach at the University of the Ryukyus when he returned to Okinawa. 

It was possible for BA graduates like him to teach as assistants at the newly opened 

university. However, he was told by people in the USCAR that he needed to work at least 

four years as an interpreter for the USCAR because he spent four years in the United 

States (Interview 2, 2011). 

In order to analyze the careers of the returned students systematically, I 

examined an USCAR document that lists the students who had received scholarships. 

The document was made in 1963 by the Education Department Office of the High 

Commissioner and only covered the students from 1949 to 1961, a total of 431 students. 

Table II shows the distributions of the returned students’ employment places. According 

to the document, a quarter (24.4% or 105) of the returned students worked for educational 

institutions, including 60 at the University of the Ryukyus, 13 at other universities, 29 at 

high schools, and three at libraries and museums. One-fifth (20% or 87) of returnees 

worked for companies, including 58 for Japanese companies, 27 for American-affiliated 

companies, and two for local companies. Thirty (7.0%) worked for banks, including 27 at 

the Bank of Ryukyus and three at the Bank of America. A substantial number (75 or 

17.4%) worked for government agencies, including 29 for the United States Civil 

Administration of the Ryukyu Islands (USCAR) and 15 for the Government of the 

Ryukyu Islands. Thirty-one worked in the public sector, including 17 at the Ryukyu 
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Development Loan Corporation, five at the Land Development Corporation, one at the 

post office, two at the Consulate General of the United States, four at courts, and two at 

Ryukyu Telephone and Telegram Corporation. Ten returnees worked on US military 

bases in Okinawa. Eighteen were self-employed. Two were housewives. In addition, just 

over one-fifth (84 or 19.4%) lived outside Okinawa after completing their study abroad. 

This includes 55 who went to live in mainland Japan, 27 who stayed in the United States, 

and two living in South America. Ten were married internationally and 10 were 

unknown.  

There are two main reasons why substantial numbers of the former study abroad 

students went to mainland Japan. First, as a result of the return of Amami Oshima Island 

in 1953, those from that island who were educated in the United States came to be 

considered Japanese national subjects and were counted as living in mainland Japan. 

Second, many went to Japan because of their employment and other circumstances, such 

as marriage. The University of the Ryukyus was newly established in 1952; therefore, 

many of the earlier returnees with MA degrees obtained teaching positions at the 

University. 

Most of the interviewees said that they were able to utilize their English skills 

after they returned. Those who worked for the Bank of Ryukyus were often able to use 

English at their workplace. During the US Occupation, the USCAR possessed 51 percent 

of the stock of the Bank of Ryukyus, and therefore, all its business needed to be approved 

by the USCAR. The Bank had a Translation Division, and many of the returned study 

abroad participants were assigned to work there. Translators were highly valued, which 
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meant that their English skills provided them with better salaries than they would 

otherwise have made. Mr. 19 began working for the Bank of Ryukyus in 1958. Working 

for the Bank made him feel that he needed to study English; therefore, he decided to 

apply for the study abroad scholarship. He remembers the three years prior to leaving for 

the United States as follows: 

 

At the Bank, we had special windows for Americans. I was 

assigned to work there once. Every time an American customer 

came to my window, I got so nervous. It was before I studied in 

the United States, so I couldn’t speak English. Because my oral 

English was so bad, I needed to write what I wanted to say on a 

piece of paper. Then, the customer wrote back to me on the paper. 

One day, a tall American lady who was, I think, around 50, came 

to my window and told me that she could give me private English 

lessons. She was very kind. I wanted to improve my English, so I 

took her kind offer. She took me to the movies, and I learned 

English from her. But it was very embarrassing because she 

always picked me up at my workplace with her Cadillac. 

(Interviewee 19, 2011) 

 

Mr. 19 had majored in economics at the University of the Ryukyus, and his English was 

not good. He took the scholarship exam three times, and finally he passed the exam and 

left Okinawa for the United States in 1961. After studying in the United States, he 

returned to the Bank and worked there until he retired. The Bank’s recognition of their 

English skills made its employees see themselves as privileged. 

 Other study abroad program returnees were also able to utilize their English 

skills. Mr. 20, who studied in 1961 for one year, worked for Ryukyu Seimei, an insurance 

company, which also had its stock controlled by the USCAR. Mr. 20 shared an episode of 

utilizing his English skills when he was working for the company. Once, the president of 
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the company came to Okinawa from mainland Japan. The president became very sick and 

he needed to have a blood transfusion; however, he had an unusual blood type, and it was 

difficult to find a person who could give him blood. Mr. 20 knew that he could find 

people with that blood type among the Americans, so he contacted one of the US military 

bases and asked for help. Fortunately, many volunteers came and gave their blood for the 

president, and he fully recovered before leaving Okinawa. Mr. 20 felt very fortunate that 

he could use his English skills to help with this situation. The president appreciated his 

help, and the news spread to the company’s Tokyo branch. Mr. 20 thinks that it was 

because of this incident that he received promotion very quickly compared to others. 

How did their US study abroad experiences contribute to their career 

achievements and benefit their financial situations? The returnees received different 

treatment depending on their places of employment. For example, those who worked for 

the government, such as in the Government of the Ryukyu Islands or the USCAR, could 

keep their jobs while they were studying in the United States. The Golden Gate Club’s 

report in 1963 indicates that as of that year, 17 returnees were working in departments of 

the executive branch of the government. Although most of them had the same or similar 

positions prior to their departure to the US, none of them were granted the privileges 

specified in the regulations regarding pay during a leave of absence. Therefore, they 

suffered the loss of seniority and delayed pay raises. However, on their return they were 

assigned high ranking administrative positions such as director, assistant director, and 

section chief. Two in the legislative branch were given leave of absence with pay. They 

were both paid 20 percent of their regular salary. There were five returnees in the judicial 
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branch, and they all went to the US prior to 1962. They had to resign or accept leave of 

absence without pay.  

On the other hand, the returnees who were teachers in public schools received no 

preferential treatment. Mr. 7, who studied in 1954 for one year and worked at a public 

school as a social science teacher, recalled that the study abroad experience did not give 

any benefit to him at his workplace because there was no opportunity to use his English 

language skills. He said, “no one even knew that I studied in the United States” 

(Interview 7, 2012). 

 

Embodied Cultural Capital 

Although they were not aware of it most of the time, many of my interviewees 

told me that upon returning to Okinawa after studying in the United States, they found 

that their experiences influenced the ways in which they saw themselves in terms of 

being different from others who had not studied in the United States. Awareness of such 

differentiations often came through other people’s perceptions of them. Mr. 16, who 

studied in the United States from 1961 to 1963, said: 

 

I am not sure exactly what they meant but my friends who did not 

study abroad often told me they could recognize the beiryū-gumi 

from the way they walked and talked. (Interview 16, 2011) 

 

Mr. 15, who studied highway engineering in the United States from 1961 to 1963, 

provided a more detailed explanation. He said that whenever he had a photo taken, 

he consciously leaned his head 45 degrees to the right, as he had seen Americans do, 
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performing a way of being cool. He also liked to wear hats, which were not 

common among Okinawans in those days. During the interview, Mr. 16 shared a 

similar experience. He followed American popular fashion at that time, adopting the 

Ivy-league look. He emphasized that wearing decent clothes everywhere was a 

learned habit he developed through living in the United States and observing the 

American law school students at the time he was there. Male study abroad 

participants also stated that they learned how to treat women in more respectful 

ways. In the United States, they witnessed how American men treated women; for 

example, taking them out for movies and dinner, opening doors for them, and so on. 

In the United States, they learned the differences in the ways in which men treat 

women in the two countries, and they felt they needed to perform the expected male 

gender roles in relation to women. 

When they returned to Okinawa, some of them consciously practiced such 

gender roles to perform their identity as beiryū-gumi. The wife of one former study 

abroad participant mentioned that beiryū-gumi looked more handsome than those 

who were educated in mainland Japan. To her, the beiryū-gumi seemed to act more 

confidently. While such distinctions often came from the external judgements of 

others, those who studied in the United States also performed their identity as 

beiryū-gumi themselves. 

Those women who studied in the United States also felt similar impacts. 

Mrs. 34 said that spending more than two years in the United States changed her 

food preferences and how she handled her housework. She accompanied her 



 

 

104 

 

husband to the United States, and later received a scholarship and pursued her own 

studies while her husband was working on his PhD. Because she spent her first 

years of married life in the United States, she was influenced by the American way 

of cooking and managing her housework. She began to like cooking American food 

rather than Japanese food. When she returned to Okinawa, she faced the difficulty 

that her mother-in-law did not appreciate her Americanized ways of managing 

housework, and especially her different ways of raising and taking care of children. 

In the case of Okinawan women who studied in the United States, as I mentioned in 

Chapter 5, they needed to negotiate and perform traditional gender roles 

strategically to avoid criticism. 

 

 

Golden Gate Club: Collective Level Identification as Beiryū-Gumi 

The Golden Gate Club was established in 1952 by four or five returned students 

who had left Okinawa together for the United States in 1950. Mr. Shotoku Kamekawa, 

who studied in the United States from 1950 to 1951, was one of the leaders who started 

the club. They named it the “Golden Gate Club” because the returnees, especially those 

who studied in earlier years, saw the Golden Gate Bridge in San Francisco as a symbol of 

the experience of studying in the United States. Those who went to the United States 

from 1949 to 1960 travelled by US military ship for at least 20 days to get to California. 

The Golden Gate Bridge was the first thing that they saw and their first impression of the 

United States. Many of them emphasized that they could not forget the feeling of 

excitement they had when they saw it. During my interview, Mr. 5, one of the very early 
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participants, reminisced that he would never forget the feeling he had when he saw the 

bridge for the first time. The official goal of the club as stated in its 1963 report is 

 

attaining deep friendship among its membership on the one hand 

and greater understanding between the United States and the 

Ryukyu Islands on the other hand. The organization has directed 

its efforts to contribute its share to the Ryukyu Islands’ political, 

economic, educational and cultural progress through its various 

activities and programs. (Golden Gate Club 1963:1) 

 

A majority of the study abroad program participants joined the Golden Gate 

Club upon their return to the Ryukyu Islands. Their gatherings were held at Harbor View, 

which was an officers’ club. Because Harbor View belonged to the US military and 

access to it was normally limited to military personnel, many of the club members felt a 

sense of privilege when they met there. One of the study abroad participants, who is also 

an essayist, wrote that Harbor View was frequented by “the high society of Ryukyuans 

and Americans for their friendships and socialization” (Kinjo 1988). The most active 

period of the history of the club was around 1956. Mr. Yoei Miyara, who studied political 

science in the United States from 1952 to 1956, was very active in organizing the club’s 

activities as the president from 1960 to 1963. There have been seventeen club presidents 

to date. 

 The Golden Gate Club provided a place where the participants could develop 

networks among themselves as well as with American officers who were stationed in 

Okinawa. The club also became a place where their study abroad experiences and degrees 

were valued by others, which influenced the constructions of their distinctive identity at a 

collective level. One of the main activities of the club was monthly meetings. Usually the 
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meetings took place from 7 pm to 10 pm once a month. The club invited various guests to 

give talks on current important topics regarding Okinawan society. The guests included 

General Paul Caraway, General Donald Booth, Ambassador Edwin Reischauer, Kamejiro 

Senaga, and Seisaku Ota. When the invited guests were American, they used the Harbor 

View Club. Most of the time, especially for the High Commissioners, local newspaper 

reporters also came to the meeting and reported the content of their talks in the 

newspaper on the following day. Because the High Commissioners often made important 

remarks at the Golden Gate Club’s monthly meetings, the meetings were in the spotlight. 

When there were Japanese speakers, they used private houses for their gatherings because 

they could not invite Japanese speakers to the officers’ club. 

 Those who gave speeches at the Golden Gate Club often emphasized that the 

club members, who had studied in the United States, were the leaders of Okinawan 

society. When High Commissioners gave speeches at the club meetings, the local 

newspapers covered the events on the front page.  

High Commissioner General Donald Booth gave a speech on “The Future of the 

Ryukyu Islands” on September 1, 1959 at the monthly meeting of the Golden Gate Club. 

The 130 attendees included the Golden Gate Club members as well as guests (Ryukyu 

Shimpo, September 2, 1959). In his speech, Booth referred to the US-educated 

Okinawans as “the future leaders” who were interested in the future of the Ryukyu 

Islands.  

High Commissioner General Paul Caraway gave the strongest support to the 

activities of the Golden Gate Club; however, because of a particular speech he gave, the 
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general public’s attitudes towards the Golden Gate Club members and the beiryū-gumi in 

general became negative. He gave his first speech, “Facing Reality,” at the Golden Gate 

Club meeting on June 12, 1962, and then gave his most infamous speech, “Autonomy,” at 

the monthly meeting on March 5, 1963.  

In his speech in 1963, “Autonomy,” Caraway had this to say: 

  

If we are to face reality, we must conclude that autonomy for the 

Ryukyus, or any area that is a political subdivision, is impossible. 

It is no more possible with a State, or a province or a prefectural 

government than it is under the United States Civil 

Administration as provided by Article III of the Treaty of Peace 

with Japan. Autonomy at the present time is a myth; it does not 

exist. And it won’t exist unless you Ryukyuans determine of your 

own free wills that you wish once again to become an 

independent nation-state. 

 

In the same speech, Caraway continued: 

 

In considering the transfer of functions, I am impelled to consider 

the degree of “responsibility” and of “capability” (as meant by 

achievement) rather than the hue and cry after “autonomy.” The 

Executive Order provides that in the exercise of his authority, the 

Secretary of Defense “shall encourage the development of 

effective and responsible Ryukyuan Government.” In simple 

terms, this mean functions will be delegated to the Government 

of the Ryukyu Islands as that government develops responsibility 

and as it becomes effective….The cry for “autonomy,” for 

complete freedom from all restraints, for power to rule without 

responsibility or demonstrated competence is a false “aspiration 

of the people.” It is, unwittingly or wantonly, a screen to hide 

incompetence; disloyalty to the community which vested 

authority in it; or it is a shield for Special Interest and Special 

Privilege fattening on the remainder of the community. See it for 

what it is and reject it. It is, in fact, almost the last myth left to the 

political hacks and economics quacks.   

 

This speech created a sensation and the local newspaper covered it substantially for 
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almost one month. In his speech, Caraway referred to people who worked for the 

Government of Ryukyu Islands as “those lacking of efficiency.” He contrasted them with 

his audience, those who had studied in the United States, whom he called “highly 

sophisticated” and praised for their contribution to developing mutual understanding 

between people in Okinawa and the United States. On the following day, Ryukyu Shimpo 

strongly criticized the speech. The headline was “High Commissioner’s Sensational 

Speech,” and the article quoted representatives from each political party in Okinawa 

giving critical comments on Caraway’s speech, especially pointing to his references to 

Ryukyu’s autonomy and the Ryukyu Government. 

In this speech, Caraway emphasized the leadership of the members of the 

Golden Gate Club (GGC) in the Ryukyu society: 

 

There is no group in the Ryukyus more capable of undertaking 

this kind of study than the members of the GGC. In summary, I 

am suggesting that the Ryukyuan people have regular access to 

the truth and the whole truth about the world in which we live, 

and political and economic facts of life with which they are 

confronted. This is not a burden of responsibility that I am 

placing on you. It is one that you must assume voluntarily as 

Ryukyuans, and as leaders and future leaders of these islands. 

The people are turning to you among others, for advice, guidance 

and leadership. They want to hear your voice. They want to share 

your education. They want to benefit from your views of the 

wider world and, most of all, they want to learn the truth. If you 

do not accept this responsibility, then they perforce must turn to 

others. Are you going to listen to their appeals or are you going to 

turn your back on your neighbors and leave these kindly, 

hard-working people to the mercy of political hacks and 

economic quacks? 

 

In the speeches by High Commissioner General Donald Booth and High Commissioner 
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General Paul Caraway, the US-educated Okinawans were treated as leaders by those at 

the center of political power in Okinawa. Such remarks, which were positive only about 

US-educated Okinawans, made the public view the group negatively. 

 

 Responsibility to Contribute to Okinawan Society 

When I asked them about their experiences upon returning to Okinawa, many 

interviewees felt that they saw themselves in new ways after returning and being given 

privileges because of their study abroad experiences. Many of them said that they 

developed a feeling of obligation to give back to Okinawa what they had learned in the 

United States. Mr. 12 reflected that “because we used scholarships supported by the 

government, we became conscious that we should return what we had learned in the 

United States to our community and society” (Interviewee 12, 2011).One of my 

interviewees, Mr. 4, who once served as the president of the Golden Gate Club, recalled 

that he wanted to do something for Okinawa after returning. He said that this feeling 

developed only after he returned to Okinawa. He did not have such feelings prior to 

leaving Okinawa for the United States or while in the United States. 

In 1961, the Golden Gate Club established the Ryukyu Foundation for future 

human resource development in Okinawa. One of their main activities was to hold dance 

parties to raise money to create the Ryukyu Foundation. The Foundation was to 

contribute to the development of human resources for the future of Okinawa in the fields 

of politics, economics, and culture. The first dance party was held at the end of 1957. The 

party organizers sold tickets to raise money to other club members who were returnees as 
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well as to American military officials stationed in Okinawa. During the interview, Mr. 4 

mentioned that he learned how to dance while in the United States. The dance parties 

were not familiar activities in Okinawan society at that time. 

In an article in Shurei no Hikari published in 1962, Yoei Miyara, the former 

president of the Golden Gate Club, wrote about the motivation for establishing the 

Foundation: 

 

Through our experience of living in the United States, we have 

learned how western people always donate their fortune and 

wealth that they have earned to their own society. We strongly 

believe that Okinawa should have such a nation-level foundation. 

(Miyara 1962:4) 

 

The Golden Gate Club members believed that they could repay the benefits 

that they had gained through studying in the United States to their own society. As 

their main projects, the Ryukyu Foundation provided scholarships, promoted 

academic research for cultural advancement, and assisted other culture-related 

projects. The president of the Golden Gate Club emphasized that they helped 

support a program for sending Okinawan youth to the University of Hawai‘i and the 

East West Center by working closely with representatives from the East West Center 

since the inception of the study abroad program. 

Another activity of the Golden Gate Club was the Ryukyuan-Hawaii 

Brotherhood Program, which was sponsored by the US Army, Pacific and the Office 

of the High Commissioner. The program started in 1959 and lasted until 1972. 

Representatives of the Hui Makaala of Hawai‘i, a group of Hawai‘i-born youth of 
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Okinawan ancestry organized in 1946, and of the Golden Gate Club met together in 

Hawai‘i. 

According to a memorandum for Lt. General Paul Caraway, High 

Commissioner of the Ryukyu Islands, prepared by Yohei Miyahira, the 

then-president of the Golden Gate Club on August 10, 1963, the representatives 

were escorted for 12 days by members of the Hui Makaala. The itinerary was 

prepared by the Hui Makaala in coordination with the G-5 Section, US Army, 

Pacific. The main activities included discussions with Hui Makaala members and 

visits to the University of Hawai‘i, the East West Center, the Honolulu Business 

College, the Hawaii Visitors Bureau, the Hawaii Small Business Administration, the 

Central Pacific Bank, sugar, pineapple, and feed manufacturing plants, and poultry 

farms. The representatives were also given the opportunities to meet with General 

James F. Collins, commander in chief, US Army, Pacific; Governor John A. Burns 

of Hawai‘i; Mayor of Honolulu Neal S. Blaisdell; and officials of the United 

Okinawan Association.  

In 1961, the United Okinawan Association received a citation from the 

Secretary of the Army, Wilbur M. Brucker, for its “exceptional contribution in 

developing an understanding by the Ryukyuan people of the mission of the United 

States Army in the Ryukyu Islands” (cited in Adaniya 1981:330). 

Okano (2007) and Adaniya (1981) point out that there was a political agenda 

in the Brotherhood Program. Okano (2007) explains that the US Occupation created 

considerable anti-American sentiment among the people of Okinawa. In order for 
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the United States Army in Okinawa to develop better relations between Americans 

and the people of Okinawa and to reduce the tension between the two groups, they 

created the Brotherhood Program. The Civil Affairs Section (G-5) of the US Army, 

Pacific, Fort Shafter, Hawai‘i serviced the administration in Okinawa. According to 

Adaniya’s and Okano’s analyses, Fort Shafter saw Okinawans in Hawai‘i as ideal 

“goodwill intermediaries” because they were American citizens who were capable 

of speaking the language of the people in Okinawa and shared the same ethnic 

background with them (Adaniya 1981:300).  

The returned study abroad participants actively got themselves involved in the 

Golden Gate Club. In 1963, the High Commissioner of the Ryukyu Islands, Lt. 

General Paul Caraway, requested the Golden Gate Club to undertake a review of the 

whole US study abroad program for “more efficient and effective administration of 

the program” (Golden Gate Club 1963: 2). The High Commissioner suggested that 

the club should give special attention to the following areas: (1) a review of the 

Student Exchange Program from its inception to the present; (2) an examination of 

the selection of candidates; (3) an examination of the orientation program for 

candidates; (4) the basic needs of the society of the Ryukyu Islands in terms of 

trained people educated abroad; and (5) an examination of the policy of the 

Government of the Ryukyu Islands covering their use of students. The report was 

prepared by a steering committee composed of the president and the vice president 

of the club, as well as at least nine club members. The committee distributed 

questionnaires to the former students regarding their views on the program. 
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 In the report, the Golden Gate Club members suggested that those students who 

were sent to the University of Hawai‘i should be given an opportunity to visit and study 

on the mainland of the United States. This was based on feedback from those who had 

studied at the University of Hawai‘i who felt that they had not been exposed to the true 

culture of the US. In addition, the students who studied at the University of Hawai‘i were 

not under the supervision of the Institute of International Education like the other 

students who studied on the mainland, but under the supervision of the US Army, Pacific. 

In the club members’ view, there was inadequate expert attention concerning the students’ 

problems, and they requested that the US Army, Pacific provide special services for these 

students. 

What does the Golden Gate Club mean to its members? They interpreted this 

question differently based on their experiences after they returned. Whether they had 

positive or negative experiences, or if they felt they did or did not benefit, influenced 

their feelings. Their identification as beiryū-gumi also varied depending on their 

experiences after returning to Okinawa. The activities of the Golden Gate Club became 

less intensive as the reversion movement became more intensive throughout Okinawa. In 

1982, the club changed its name and became a substructure of the Fulbright Scholarship 

Alumni. 

Club members’ perceptions of the club differ among individuals, and there is 

also a difference between the earlier and later participants. Those who studied after the 

mid-1950s felt that the club was for the earlier participants. Mr. 19 said, “Only the early 

study abroad participants shared the common sense of belonging as beiryū-gumi because 



 

 

114 

 

of what they went through” (Interviewee 19, 2010). The earlier study abroad participants 

emphasized that the club members shared a sense of brotherhood because they were the 

pioneers, in a sense. On the other hand, younger participants said that they do not share 

the same feelings as doho or brotherhood. Mr. 27, who studied in the late 1960s, was 

critical of the club, saying that “the club members should do something that contributes 

to the society of Okinawa, not just muse over past memories of studying in the United 

States” (Interviewee 27, 2011). Mrs. 32, who also studied in the late 1960s, had a similar 

feeling. She said that “it is not constructive if the members stick only to the past 

memories” (Interviewee 32, 2010). 

Some participants have negative views towards the club. Mr. 6, who served from 

1957 to 1958 as the president of the Golden Gate Club, initially had a passion for the club 

when he returned to Okinawa. He encountered several Americans in the United States 

who understood the current situation of Okinawa under the US Occupation. Working with 

such Americans, Mr. 6 thought he could attend the club and share his ideas to make 

Okinawa better together. However, his lost his expectations as he stayed in Okinawa 

longer. Mr. 7, another study abroad participant who was a former school teacher, 

explained: 

 

I did not have anything to do with the Golden Gate Club at all. I 

think that the club did not do any good to Okinawa. The members 

gave themselves airs just because they belonged to the Club. 

(Interview 7, 2011) 

 

Although the study abroad participants share a kind of cultural capital as well as certain 



 

 

115 

 

embodied cultural tastes, solidarity among the study abroad participants is relatively 

weak today because they lack common political interests. 

 

Okinawa’s Reversion to Japan in 1972: Devaluation of Cultural Capital 

The people of Okinawa’s subordinate position under the US Occupation of 

Okinawa led to large protests throughout the islands that requested Okinawa’s reversion 

to Japan. In 1971, the Japanese government signed a treaty with the United States that 

authorized the reversion of Okinawa to Japan. Although Okinawa officially reverted to 

Japanese administration in 1972, US military bases occupy about 20 percent of the land 

area. About 75 percent of all US military bases in Japan remain located in Okinawa, even 

though Okinawa makes up less than one percent of the total land area of Japan.  

Some of the study abroad program participants remember that the negative 

perception of Okinawans who studied in the United States became widespread as the 

reversion movement grew stronger. When the reversion movement was at its peak, the 

negative attitudes of the general public towards the beiryū-gumi became apparent. The 

beiryū-gumi were often criticized in the media as anti-revision or as collaborators of the 

US military. The general public saw the beiryū-gumi as people who did not support the 

reversion. Mr. 12, who studied in the United States in 1959, stated that “these 

representations suddenly became apparent around the reversion movement. Around the 

time when I studied in the United States, such critiques did not exist” (Interviewee 12, 

2011). 

However, my interview findings show that most of those who studied in the 
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United States also supported Okinawa’s reversion to Japan. As Mr. 12 puts it, “like other 

Okinawans, those who studied in the United States also wanted to become citizens of an 

independent country, not remain a stateless people under the military occupation” 

(Interviewee 12, 2011). Having witnessed the increasing crimes committed by American 

military personnel and injustice towards local Okinawans also made the Okinawan study 

abroad participants naturally began to have the desire for Okinawa’s reversion to Japan. 

Mrs. 38 returned to Okinawa on May 16, 1972, only one day after the reversion 

of Okinawa to Japan. She was looking forward to the changes that would be brought by 

the reversion. She first experienced the change when she went through the entry 

formalities. Her exit procedure on leaving Okinawa had taken place on a US military 

base, but when she returned, the entry procedure took place outside the US military base. 

Mr. 23, who studied in the United States from 1963 to 1965 and again from 1969 to 1973, 

noticed the difference between life in Okinawa before and after the reversion.  

How did the reversion impact the lives of these Okinawans who studied in the 

United States? The major change that the reversion caused in terms of their employment 

status was among those who worked for the Bank of the Ryukyus. Many of them said that 

they lost the opportunity to use English at their workplace after the reversion. While the 

reversion of Okinawa to Japan did not impact the lives of those who worked at 

universities very much (although their pay was decreased), the study abroad participants 

who worked in American-affiliated companies at the time of the reversion were impacted 

greatly. For example, Mr. 11, who studied business administration from 1958 to 1960, 

worked for an American airline company as the first flight attendant from Okinawa. He 
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worked for seven years until the company needed to reduce the number of employees 

from 80 to 20 due to the reversion of Okinawa to Japan. 

Those who worked for the Ryukyu Development Loan Corporation, which was 

affiliated with the USCAR and did most of its business in English, were impacted greatly. 

Many of the returned students, regardless of their majors, worked for the Corporation 

because it was a place where they could utilize their English skills. Those who could use 

English received a bonus that was 20 percent of their usual monthly salary. Mr. 3, who 

studied in the United States from 1960 to 1963, worked for the Corporation for nine years, 

until 1972. He recalled the time of the reversion of Okinawa to Japan: 

 

The reversion of Okinawa to Japan did not bring so much 

difference to the Ryukyu Development Loan Corporation. 

However, the main language became Japanese after the reversion, 

which was almost a 180-degree change. Because of the social 

change that took away the advantage of speaking English at work, 

I considered changing my career. (Interview 3, 2010) 

 

Mr. 12, who studied in the United States in 1959, worked for the Ryukyu Development 

Loan Corporation as well, and had a similar experience. Under the US Occupation of 

Okinawa, he was able to work there utilizing his English ability. With the reversion of 

Okinawa to Japan, however, the Ryukyu Development Loan Corporation merged with the 

Okinawa Development Public Finance Corporation. He recalls the time of the reversion:  

 

There were some major changes after the merger. For example, 

when I was at the Ryukyu Development Loan Corporation, 

everyone was given an individual space with divisions. But after 

the reversion, with the merger with the Okinawa Development 

Public Finance Corporation, we had to sit next to each other. 

(Interview 12, 2011) 
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Mr. 12 recalled that it was a tough time. He recalled a time when he was criticized by the 

employees of the Okinawa Development Public Finance Corporation who came from 

mainland Japan. He also told me, “I received a high salary when I was at the Ryukyu 

Development Loan Corporation, which made me full of conceit” (Interview 12, 2010). 

In the cases of the interviewees who were teachers who returned to Okinawa, 

holding American university degrees was negatively valued during the period. The 

Okinawa Teachers Association played a great role in the reversion movement, and all the 

teachers were called upon to participate in the movement. Three of my female 

interviewees who were former teachers told me that they felt very ambivalent when they 

all had to line up and scream things like, “Yankee, go home.” Some even felt that they 

had to hide that they had studied in the United States. 

Mr. 7, who was also a teacher, noticed the stereotypical perceptions of 

beiryū-gumi during the reversion movement. He had a very negative view towards the 

Golden Gate Club and its activities that he thinks supported the policies of the US 

Occupation of Okinawa. He tried to distance himself from the stereotype of beiryū-gumi 

as pro-American by actively participating in the teachers’ unions and fighting for the 

reversion as one of the union leaders. During the interview, he stated that “I wanted to 

show that not all beiryū-gumi were useless. I wanted to prove that even those who were 

educated in the United States could fight against the US Occupation” (Interview 7, 2012). 

He did not hide at all that he studied in the United States but he was proud that he could 

fight against the US Occupation. The political situation of Okinawa at the times of their 
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returns shaped the returned students’ identities as US-educated Okinawans in a 

complicated way. 

Beiryū-Gumi Today 

 Today, most of the study abroad participants continue to use their competence 

and knowledge that they acquired through studying in the United States to contribute to 

the society in which they are now situated. Many of the interviewees told me that they 

continued to use English in their spare time. For example, at the informal meeting to 

which I was invited by four former study abroad participants, I observed how they 

enjoyed speaking English at the meeting. They told me that whenever they meet each 

other, they try to invite someone who speaks English as a guest speaker. When I attended 

the meeting, there was an American journalist who came to Okinawa to make a short 

video about societal issues. The participants spoke in both English and Japanese and 

often enjoyed talking about the past and their experiences of studying in the United 

States. 

Many of the interviewees also told me that because they used government 

money for their education, they felt that they needed to give back to the society. Mr. 1 and 

Mr. 3, because of their tragic experiences in the Battle of Okinawa, wanted to establish a 

university in Okinawa that focused on promoting peace. However, not everyone 

consciously tried to contribute to the development of Okinawa. One of the study abroad 

participants, Mr. 5, said that he was too busy with his own work to pay attention to how 

he could apply his experiences of studying abroad to the development of Okinawa. 

However, he became one of the leading scholars of Irish literature not only in Japan, but 
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also outside of Japan. 

On the other hand, Mr. 13, who studied in the United States from 1960 to 1963 and 

again from 1971 to 1974, regularly writes to American newspapers since retiring from the 

University of the Ryukyus. He shared his feelings: 

 

After my retirement, I felt free so I decided to express my opinion 

about the US military base issues in Okinawa. When I was 

working, I was hindered from doing so. The US military bases 

brought many negative impacts to Okinawa. As compensation, 

the United States government provided funds for the fields of 

education and economy. Not to mention, the US study abroad 

program was part of the fund. Only a few people can receive such 

compensation. In my opinion, those who were fortunate to 

receive such benefits need to return a benefit to society. 

(Interview 13, 2010) 

 

The participants reflected on how they utilized the skills that they had acquired from their 

experiences and on the meaning their experiences have had in their lives. Today, rather 

than sharing an identity at a collective level, the study abroad participants maintain their 

identities at an individual level. 

  

Conclusion 

 In this chapter, I have focused on the experiences of the study abroad 

participants in Okinawa upon their return. I have the following four main findings. First, I 

have found that how much the participants utilized their English skills and how much 

their skills were valued by others depended on where they worked upon returning. Those 

who worked for the Bank of the Ryukyus or other American-affiliated companies were 

able to utilize their English skills, and their study abroad experiences were highly valued 
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by others at their workplace. On the other hand, those who worked at public schools did 

not gain any advantage by knowing English. The teachers’ unions were at the forefront of 

the reversion movement and many of the teachers were expected to participate in the 

movement, which put them in a difficult situation. 

Second, the returnees’ embodied cultural capital became a marker for their 

distinctive identity. However, there were gender differences in terms of the ways in which 

their embodied cultural capital was valued by others. Okinawan women who studied in 

the United States needed to perform their traditional ways of behaving consciously to 

avoid criticism by others who did not recognize the value of their embodied cultural 

capital. 

Third, the study abroad participants’ experiences and their competencies were 

highly valued by the American officials who were at the center of power in Okinawa 

during the US Occupation of Okinawa. Distinctions made by others helped the members 

of the Golden Gate Club construct their distinctive identity as beiryū-gumi at a collective 

level.  

Fourth, the devaluation of their cultural capital after the reversion lessened their 

identification of themselves as beiryū-gumi at a collective level. Today, the identity as 

one of the beiryū-gumi is less salient to most of them than it was in the years immediately 

following their return and during the revision movement.  
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CHAPTER SEVEN 

CONCLUSION 

 

This dissertation examines the socio-historical and political context of the study 

abroad programs that were established for Okinawans during the US Occupation, the 

experiences of those who studied in the United States under the programs, and the impact 

of these experiences on the construction of their distinctive identities. In this study, I have 

situated the US study abroad program as part of the US’s Cold War cultural strategies. 

Through my in-depth interviews with the former study abroad participants, I have 

explored how they have made sense of their study abroad experiences and their life 

experiences upon returning that were impacted by participating in the program. My study 

has shown how race, ethnicity, gender, and class are important analytical lenses through 

which to examine the aims of the establishment of the study abroad program for 

Okinawans under the US Occupation, Okinawan students’ experiences in the program, 

and their identity reconstruction and negotiations. By exploring how Okinawan students 

experienced and renegotiated their identity before, during, and after their study abroad, 

this study has provided a better understanding of experiences of international students 

and their life trajectories.  

Based on my document analysis, I argued that the program was an integral 

strategy of the US Occupation of Okinawa to democratize Okinawa as a US-occupied 

territory. I argued that it was also an attempt by the United States to develop future 

leaders who could understand and support US policies in the conduct of its administration 
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in occupied Okinawa. I have discussed how the emphasis on the idea of ethnological 

difference between Okinawans and people in mainland Japan was used in the US 

administration of the islands, and argued that the male study abroad students were 

represented as embodying a desired form of masculinity that would enable them to 

become the leaders of postwar Okinawa who could build a bridge between locals and 

Americans. 

The narratives that I have collected through my interview research show that 

while the former study abroad program participants were aware of the political purposes 

behind the US study abroad programs, they wanted to make use of the situation and to 

receive American educations for their own purposes. Through my interview research, I 

found that push factors played a major role for the Okinawan students who studied in the 

United States in the earlier period. Rather than seeing the United States as a former 

enemy nation of the Asia-Pacific War, they felt more strongly that the United States was a 

place to provide them with the hope of getting out of a current difficult situation. On the 

other hand, pull factors as motivating factors were emphasized among the study abroad 

participants who studied in the United States later, between the mid-1950s and the 

mid-1960s. Their longing for America, which was strengthened by the ideological links 

between Okinawa and the United States during the US Occupation of Okinawa, played an 

important role in projecting positive images of the United States and shaping Okinawan 

students’ desire to study there. My in-depth interviews with the former study abroad 

participants also revealed that not only the poor economic conditions and lack of 

employment opportunities in Okinawa after the war, but also the strict hierarchy between 
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local Okinawans and the military officials helped to create the desire for American 

culture and education among many young Okinawans. 

The narratives of Okinawan students’ experiences in the United States show that, 

contrary to the aims of the US study abroad program to develop pro-US leaders, their 

experiences in the program enabled them to understand American society in greater depth, 

but also to critically observe the contradictions within that society through their personal 

encounters. Furthermore, I have found that racial, gender, and class relations in both 

Okinawa and the host societies shaped the students’ understanding of themselves. They 

negotiated the meanings attached to these categories in transnational context. 

 The former students’ narratives about their experiences also reveal that gender 

played an important role in their construction of their identities. Patricia Hill Collins 

(1990) argues that gender is intimately tied to other aspects of identity. Beiryū-gumi’s 

gendered identities as Okinawan males and Okinawan females solidified during their 

study abroad, especially when they encountered differences in gender relations while in 

the United States. They also experienced their gendered identities at a salient level when 

encountering the expected gender roles imposed by others. Through the internalized 

hierarchy of masculinities where the American was imagined as the norm under the US 

Occupation, Okinawan male students sometimes experienced their own masculine 

identity as inferior to that of American males. Okinawan female study abroad participants, 

on the other hand, sometimes felt the need to perform the expected traditional gender 

roles in order to distance themselves from stereotypical images of US-educated 

Okinawan women as “too Americanized.” In other words, their gendered identities were 
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informed by their intensified national and ethnic identities. 

In terms of class experiences, the study abroad program participants witnessed 

how the race- and class-based hierarchies in America were not the same as those in 

Okinawa. As university students, many of the interviewees felt that they received more 

respect, in the same way that other American university students did. On the other hand, 

witnessing Americans who had lower incomes and held lower types of occupations, 

which were usually those held by Okinawans in Okinawa, made these study abroad 

program participants feel a sense of upward social class mobility. 

Okinawan students witnessed the different race- and class-based hierarchies that 

existed in the United States and felt that they had been given higher status when they 

were treated equally with American university students. On the other hand, racial 

discrimination towards the African American minority was highly visible, and witnessing 

such discrimination made the study abroad participants resituate themselves within racial 

boundaries, and it made some students think about the conditions of Okinawa under the 

US Occupation, where human rights were also not protected. 

Students experienced their ethnic and national identities at a more salient level 

while in the United States. Different aspects of their ethnic and national identities became 

salient, depending on situational contexts and with whom they interacted. Exchanges 

with mainland Japanese students, other international students, and American 

students—and, in the case of the students who studied in Hawai‘i, interactions with the 

local Okinawan ethnic community—all played an important role in making students 

confront their ethnicity and nationality in new ways. 
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Many of those who returned to Okinawa after completing their study in the 

United States mentioned that their experiences of studying in the United States and their 

American degrees were highly valued in the society, especially by American officials 

stationed in Okinawa and those who worked closely with them, which influenced the 

construction of their distinctive identity as US-educated Okinawans. However, the 

benefits that the returned students received differed depending on their type of workplace. 

Those who worked for American-affiliated companies, such as Bank of Ryukyu, received 

great benefit from having studied in the US and were able to utilize their English skills. 

When the study abroad students found that their qualifications and experiences provided 

them with benefits and helped to raise their employment status, it helped to create a 

shared sense among them of difference from other Okinawans who had not studied 

abroad. On the other hand, those who worked as public school teachers did not receive 

any career benefits related to having studied abroad. 

Those of the former study abroad students who were able to utilize their 

experiences of studying in the United States constructed their positive identity as 

beiryū-gumi at the collective level. Although these beiryū-gumi experienced rewards in 

terms of their employment status, the general public’s views towards the beiryū-gumi 

were negative because of media coverage in occupied Okinawa. Many of the 

interviewees negotiated the meaning of what beiryū-gumi meant and developed a sense of 

responsibility as leaders for postwar Okinawa. Today, many of the interviewees have 

utilized and negotiated the distinctive skills and competencies they acquired through 

studying in the United States through their informal gatherings and volunteer work. 
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These individual experiences of the US study abroad program participants 

cannot be summarized into one linear narrative. Each person’s story and experience is 

unique; however, their narratives allow us to understand how their experiences led them 

to encounter altered selves in relation to others. Counter to the images in previous studies 

of the beiryū-gumi as simply “pro-American,” their own narratives and voices allow us to 

understand the diverse experiences and perceptions of the Okinawans who studied in the 

United States. 

These experiences of identity formation processes are not limited to Okinawan 

students. I hope this study will encourage more cross-regional comparisons of those who 

were educated in the United States during US military occupation of their homelands, 

such as the Philippines, Korea, and other Asia Pacific islands where the US military 

presence greatly shapes everyday lives. Knowing more about occupied lives allows for a 

better understanding of the different impacts on individuals of experiencing unequal 

relations of power under military occupation, which in turn create complicated and 

multilayered senses of belonging. 
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APPENDIX 

Table I 

INTERVIEW PARTICIPANT DEMOGRAPHIC INFORMATION 

 

Name  Gender Age when 

interviewed 

Birth 

year 

Year 

leaving             

for US 

Years they 

studied 

(1945-1972)  

Period 

they 

stayed 

1 Male 81 1929 21 1950–1954 4 

2 Male 79 1932 19 1950–1954                        

1958–1963               

1966–1968 

12 

3 Male 80 1930 21 1951–1955                

1957–1961  

8 

4 Male 82 1928 24 1952–1956  4 

5 Male 79 1931 21 1952–1955                       

1958–1963  

8 

6 Male 86 1925 29 1954–1956                2 

7 Male 80 1931 24 1954–1955 1 

8 Male 79 1932 23 1955–1957 2 

9 Male 78 1933 22 1955–1958 3 

10 Male 82 1928 29 1957–1959                   

1967–1971                   

1976–1977 

7 

11 Male 74 1937 24 1958–1960 2 

12 Male 77 1934 25 1959–1963 4 

13 Male 72 1939 21 1960–1963                       

1971–1974 

5 

14 Male 77 1933 27 1960–1969 9 

15 Male 76 1935 26 1961–1963 2 

16 Male 75 1936 31 1961–1963                      

1970–1973 

5 
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17 Male 73 1937 24 1961–1963                       

1969–1973  

6 

18 Male 78 1932 29 1961–1962                        1 

19 Male 77 1934 27 1961–1962 1 

20 Male 81 1929 33 1962–1963 1 

21 Male 75 1935 26 1962–1964 2 

22 Male 74 1936 27 1963–1964 1 

23 Male 74 1937 26 1963–1965               

1969–1973 

6 

24 Male 75 1936 27 1963–1965 2 

25 Male 74 1937 24 1964–1965 1 

26 Male 73 1938 26 1964–1966                     

1969–1971 

4 

27 Male 61 1950 19 1969–1973                  4 

28 Male 75 1935 35 1970–1972 2 

29 Female 78 1928 24 1952–1956  4 

30 Female 73  1937 25 1964–1966 2 

31 Female 73 1937 27 1964–1966            2 

32 Female 71 1940 25 1965–1967 2 

33 Female 70 1940 25 1965–1967                           2 

34 Female 68 1943 23 1966–1967 2 

35 Female 69 1942 25 1967–1969                              2 

36 Female 64 1946 22 1968–1970                      2 

37 Female 66 1945 23 1968–1970 2 

38 Female 62 1949 22 1970–1972 2 
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TABLE II 

DISTRIBUTIONS OF RETURNED STUDENTS’ EMPLOYMENT PLACES  

AS OF 1963 

Educational                  

institutions                           

(24.4%) 

University of the Ryukyus 60 

Other universities  13 

High schools 29 

Libraries and museums 3 

Private 

companies                 

(20.2%) 

Japanese companies 58 

American-affiliated companies 27 

Local companies 2 

Banks                                    

(7.0%) 

Bank of Ryukyus 27 

Bank of America 3 

Government 

agencies            

(17.4%) 

United States Civil Administration of the Ryukyu 

Islands 
29 

Government of the Ryukyu Islands 15 

Ryukyu Development Loan Corporation 17 

Land Development Corporation 5 

Ryukyu Telephone and Telegram Corporation 2 

Post Office 1 

American Consulate 2 

Courts 4 

US military bases 

(2.3%) 
US military bases in Okinawa 10 

Self-employed 

(4.2%) 
Self-employed 18 

Others (24.6%) 

Housework 2 

Live in mainland Japan 55 

Stayed in the United States 27 

Live in South America 2 

International marriage 10 

Unknown 10 

Total   431 
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