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BACKGROUND

Between spring 1996 and fall 1997, the National Foreign Language Resource

Center/Second Language Teaching and Curriculum Center at the University of Hawai‘i

at Mānoa carried out a series of large scale data collection at  undergraduate level

foreign language classrooms in the university. The main focus of this NetWork is to

describe the instrument: how it was created, its reliability and validity.

The predecessor of this study was one conducted in Egypt by Schmidt, Boraie

and Kassabgy (1996). They collected data from 1464 adult learners of EFL in night

classes at the Center for Adult and Continuing Education, The American University in

Cairo. Their instrument was a 97-item questionnaire that asked about the students’

motivation, learning strategies, and preferences for classroom instructional activities.

Based on the study by Schmidt, et al. (1996) and past research on motivation,

learning strategies and preferences for instructional activities in foreign language

classrooms, a 123-item questionnaire was created. The questionnaire was made up of

three parts each containing questions on motivation (Part A, 72 items), preferences for

instructional activities (Part B, 24 items), and learning strategies (Part C, 27 items). Part

A was consisted of 11 subcategories: Intrinsic Motivation, Extrinsic Motivation,

Integrative Orientation, Interest in Foreign languages and Culture, Task Value,

Personal Needs, Expectancy, Control Components, Anxiety, Motivational Strength, and

Perceived Language Aptitude.

In the second and third weeks of spring 1996, the questionnaire was

administered to 828 students in first and second semester Spanish, French and



Portuguese courses at the University of Hawai‘i, Mānoa. After correlational analyses

and factor analyses, 22 items were judged to be ineffective and removed from the

revised questionnaire. In the second and third weeks of fall 1996, the revised 101-item

questionnaire was administered to 1029 students in all levels of Japanese courses. In the

fourth week of the semester the same questionnaire was administered to  114 first

semester and third semester Tagalog courses. Again, correlational analyses and factor

analyses were conducted and 10 items were judged to be ineffective and removed. In

the fourth week of spring 1997 semester, the revised 91-item questionnaire was

administered to 118 second semester, fourth semester and third year Mandarin Chinese

students (see Table 1).

Table 1. Number of subjects in each language program

Language Language/Level n Total
European Spanish/Portuguese 641

French 187 828

Japanese 1st year 466
2nd year 394
beyond 169 1029

Tagalog 1st year 69
2nd year 45 114

Chinese 1st year 45
2nd year 60
beyond 13 118

2089

To enable comparisons of the data from different administrations, all the

analyses to be reported here will be based on the final version of the questionnaire,

which consists of 91 items. The questionnaire was made up of three parts each

containing questions on motivation (Part A, 47 items), preferences for instructional



activities (Part B, 20 items), and learning strategies (Part C, 24 items)--see appendix for a

complete list of questions. For each item participants were asked to indicate the degree

of agreement to the statement indicated: 1=strongly disagree, 2=disagree, 3=neutral or

no opinion, 4=agree, 5=strongly agree.

DIMENSIONS IN THE DATA

Each of the three parts was factor analyzed to determine relevant dimensions in

the data. Because factor analysis requires a large sample size, the data from European

languages are combined (n=828). The data from Japanese courses (n=1029) were treated

as a whole. Factor analysis was not conducted with the data from Tagalog students or

Chinese student because of their small sample size (n=114 and n=118 respectively).

Instead a factor analysis on the data from all the language groups (N=2089) was

conducted. All the factor analyses described below were based on a common factor

analysis called Iterated Principle Factor Analysis used in SAS (version 6.11) with varimax

rotation. Common factor analysis, unlike principal component analysis, uses only the

common variance between items. It excludes the variance which is unique to each item,

or error variance. I have used common factor analysis because we are interested in

finding or validating psychological traits that are manifested in multiple items in our

questionnaire. Both oblique rotations (by promax) and orthogonal rotations (by

varimax) were used. Oblique rotations allow correlation between factors, which usually

produces more easily interpretable results, a “simple structure.” However, orthogonal

rotations have an advantage of obtaining “clean” factors uncontaminated by the

overlap between factors. Since the results were practically identical between the two

rotation methods in terms of extracted factors, results from varimax rotations will be

reported. The number of factors was determined by the eigenvalue (minimum of one),

the scree plot, and the interpretability of rotated factors.



In order for the dimensions in the data (i.e., categories) to be deemed valid, they

need to demonstrate certain properties.

1. Convergent validity: All the items in each category need to measure one and the

same construct. Therefore, the category needs to be internally consistent. We can check

this by Cronbach alpha, which is a way of measuring the correlations between items.

2. Divergent validity: Each category needs to be distinct from other categories.

Categories need to be distinct enough from each other to be called separate categories.

Factor analysis will address this problem.

3. Content validity: Meeting the above criteria by statistical analysis is not enough.

Naming of each category depends on our judgment as to what it represents. Item

selection and writing need to be based on theory. This is also necessary to obtain

categories that are more likely to meet the above two criteria.

As I indicated in the first section, the selection of items for this questionnaire, and

categories and subcategories within Part A, was based on relevant theories and past

research findings. This addresses the content validity criteria. In the following I will

report the results of factor analyses and reliability estimates to examine the extent to

which the questionnaire satisfies the convergent validity and divergent validity criteria

mentioned above.

Part A (47 items). Factor solutions were very similar across European, Japanese

and all combined data sets. Most items in Intrinsic Motivation, Instrumental Orientation,

Integrative Orientation, Interest, and Task Value loaded highly on one factor. We will

call this factor Value Components. The items in Expectancy, Anxiety, and Aptitude (i.e.,

the learner’s self-perceived aptitude) tended to load highly on another factor, which we

will call Expectancy Components. Heritage consists of only two core items, Integrative

4 (This language is important to me because it is part of my cultural heritage) and



Integrative 6 (I have a personal attachment to this language as part of my identity). The

items in Motivational Strength formed a separate factor. Extrinsic 1, Extrinsic 3, Need 1

and Need 2 formed another factor, which we  will call Competitiveness. A separate

factor for Cooperativeness was formed only when the number of factors was specified

as seven (for Japanese and all combined) or six (for European). See Table 2 for an

example of factor solutions, the one for all language groups with the number of factors

specified as 5. Tables 3, 4 and 5  summarize factor solutions obtained and the total

variance accounted for. For each, two solutions are presented with different numbers of

factors specified. Here and henceforth, the number of subjects in factor analyses and

correlation analyses are what remained after listwise deletions.

Table 2: Factor solution for Part A--All language groups (N= 1023)

FACTOR1   FACTOR2   FACTOR3   FACTOR4   FACTOR5
             (Value)  (Expectancy) (MotStr)  (Competitive) (Heritage)
INTRIN1      68 *      31        25         8        11
INTRIN2      58 *      36        34         6         3
INTRIN3      46 *      20        19         3         4
INTRIN4      55 *      19        14        18         9
INTRIN5      63 *      37        17         1         3
INTRIN9      73 *      21        10       -10        14
EXTRIN4     -68 *     -23        -6        16       -13
EXTRIN2      43 *       2         2        30        12
EXTRIN5      49 *      -3         8        14        10
EXTRIN6      49 *       6        -3        14        21
INTEGR1      70 *       6        13        12        13
INTEGR3      57 *       9         2        18        24
INTEGR5      58 *       5         9        14        19
INT1         57 *      15        -5         9        -9
INT2         36         5        17         9       -13
INT3         69 *      17        13         2        -4
INT4         62 *       5        17        18         0
VAL1         59 *      26        30         3         5
VAL2         46 *       2        48 *       6         2
VAL3         54 *      10         8               8        -4
INTEGR4      20        -5        10         2        82 *
INTEGR6      38         6        10        14        74 *



EXP1         24        53 *      16        20        -2
EXP2          8        59 *      20        29        -1
EXP3          2        72 *      -7        -1         2
ANX1        -14       -45 *      -2        -1        -2
ANX2         -6       -64 *     -15         8         1
ANX5         -8       -63 *       5         7         0
ANX6        -11       -44 *      -1        -2        -8
ANX7         -8       -47 *      -3        15         6
ANX8        -15       -56 *      -3         2        -6
APT2         18        37         6        24         8
APT3         11        39         0        29        -8
APT4          7        40 *       3        21        -6
APT5         27        46 *      10        32         2
EXTRIN1      -1       -19        30        38         6
NEED1         7        21        -6        42 *       4
NEED2        10        10        19        45 *       0
EXTRIN3      32         6         3        43 *      11
NEED5        17        -1        29        11        -1
NEED6        15       -15        25        32        -4
NEED8        16        -5        24        20         6
MSTR3        28        21        43 *     -12         6
MSTR4         0        -7        52 *       7         2
MSTR5        15        29        40 *      -7        -2
MSTR6         4        14        54 *      11         4
MSTR7        29        24        58 *      10        12

NOTE: Dotted lines denote divisions between major categories.
Values are multiplied by 100 and rounded to the nearest integer.
Values greater than 0.4 have been flagged by an '*'.
Variance explained by each factor

   FACTOR1   FACTOR2   FACTOR3   FACTOR4   FACTOR5
  7.507308  4.567245  2.419648  1.721466  1.558590

Table 3. Part A: All language groups (Japanese, European, Tagalog, Chinese; N = 2023

Number of factor = 7
(Total variance accounted for = 41%)

Number of factor = 5
(Total variance accounted for = 38%)

F1. Value Components
F2. Anxiety
F3. Expectancy, Aptitude
F4. Motivational Strength
F5. Heritage
F6. Competitiveness

F1. Value Components
F2. Expectancy Components
F3. Motivational Strength
F4. Competitiveness
F5. Heritage



F7. Cooperativeness



Table 4. Part A: Japanese; N = 1007

Number of factor = 7
(Total variance accounted for = 40%)

Number of factor = 5
(Total variance accounted for = 37%)

F1. Value Components
F2. Expectancy, Anxiety
F3. Aptitude
F4. Motivational Strength
F5. Competitiveness
F6. Heritage
F7. Cooperativeness

F1. Value Components
F2. Expectancy, Anxiety, (Aptitude)
F3. Motivational Strength, 

Cooperativeness
F4. Competitiveness, (Aptitude)
F5. Heritage

Table 5. Part A: European; N = 790

Number of factor = 6
(Total variance accounted for = 41%)

Number of factor = 5
(Total variance accounted for = 39%)

F1. Value Components
F2. Expectancy, Anxiety
F3. Motivational Strength
F4. Aptitude, Competitiveness
F5. Heritage
F6. Cooperativeness

F1. Value Components
F2. Expectancy Components
F3. Motivational Strength
F4. Competitiveness
F5. Heritage

Part B (20 items). Unlike in Part A, there were no pre-determined categories in

this part. All the categories were derived from factor analysis. Factor solutions were

almost identical across the three data sets (see Table 6 for an example of factor

solutions: all language groups).  Five factors were extracted. Traditional Approach was

made up of two core items: Act 7 and 10. However, in Japanese data Act 11 also loaded

on this factor. In European data and all combined data, this item loaded most highly in

the Practical Proficiency Approach; but it also loaded relatively highly on Traditional

Approach. We decided to include this item in Traditional Approach mainly to increase

the number of items in this category and thereby increase its internal consistency. The

other factors were named Cooperative Approach, Challenging Approach and

Innovative Approach. Tables 7, 8 and 9  summarize factor solutions obtained and the

total variance accounted for. See appendix for items comprising these subcategories.



Table 6: Factor solution for Part B--All language groups (N= 1023)

                     FACTOR1   FACTOR2   FACTOR3   FACTOR4   FACTOR5
          (Practical)(Cooperatitve)(Challenge)(Innovative)(Traditional)
ACT7         23         6        16         9        69 *
ACT10        26         6         7        16        52 *
ACT11        43 *       4         7        12        38
ACT2         39         7        -2        30        22
ACT3         57 *      15        10         5        13
ACT9         37         2        22        25        21
ACT12        53 *       6        38        21        16
ACT13        59 *      12        22        21        14
ACT17        64 *      12         1         5        16
ACT20        51 *       9        -2        22         9
ACT1         -7       -14        41 *      19        12
ACT14        23         6        46 *      32        26
ACT15        21        39        48 *      27         1
ACT16        12        14        67 *      -8         2
ACT4         13        72 *      -3        15        10
ACT5          6        73 *      12        -7        -1
ACT18        26        44 *       1        32         8
ACT8         11        11         7        49 *      13
ACT22        22         2         3        35         3
ACT24        10         3        17        53 *       8

NOTE: Dotted lines denote divisions between major categories.
Values are multiplied by 100 and rounded to the nearest integer.
Values greater than 0.4 have been flagged by an '*'.
Variance explained by each factor
   FACTOR1   FACTOR2   FACTOR3   FACTOR4   FACTOR5
  2.489048  1.532095  1.392704  1.326841  1.194866



Table 7. Part B: All language groups; N = 2023

Number of factor = 5
(Total variance accounted for = 40%)
F1. Practical
F2. Cooperative
F3. Challenging
F4. Traditional
F5. Innovative

Table 8. Part B: Japanese; N = 1007

Number of factor = 5
(Total variance accounted for = 41%)
F1. Practical
F2. Cooperative
F3. Challenging
F4. Traditional
F5. Innovative

Table 9. Part B: European; N = 790

Number of factor = 5
(Total variance accounted for = 40%)
F1. Practical
F2. Challenging
F3. Cooperative
F4. Innovative
F5. Traditional

Part C (24 items). Like Part B, all the categories in this part were derived from

factor analysis. Factor solutions were very similar across the three data sets. Four

factors were extracted: Cognitive Strategies, Study Skill Strategies, Social Strategies, and

Coping Strategies. See Table 10 for the factor solution for the combined data, and

Tables 11, 12 and 13  for a summary of factor solutions obtained and the total variance

accounted for.

Table 10. Factor solution for Part C--All language groups (N= 1023)

          FACTOR1   FACTOR2   FACTOR3   FACTOR4
           (Resource)  (Cognitive) (Coping)    (Social)



STRAT4       20        50 *      20         3
STRAT5       -2        51 *      -5         6
STRAT7        3        50 *      -1         4
STRAT8       20        53 *       9        -5
STRAT9       33        35        23         4
STRAT15      24        32        23        12
STRAT19      21        35        16        14
STRAT16      15         8         8        70 *
STRAT18      11        10        10        72 *
STRAT20       2         0        24        61 *
STRAT6       39        20        31        18
STRAT12      38        22        22        11
STRAT13      33        18        17         3
STRAT14      47 *      20        18         6
STRAT17      38        14        34         4
STRAT21      74 *       4        10        11
STRAT22      72 *     -10       -13         4
STRAT23      41 *      17         5               5
STRAT1       23        27        34         6
STRAT10      17        20        47 *      14
STRAT24       4        12        35        10
STRAT25      30        19        31        -2
STRAT26      13        -2        41 *       7
STRAT27      -4        -8        45 *       8

NOTE: Dotted lines denote divisions between major categories.
Values are multiplied by 100 and rounded to the nearest integer.
Values greater than 0.4 have been flagged by an '*'.
Variance explained by each factor
  FACTOR1   FACTOR2   FACTOR3   FACTOR4
  2.521515  1.807837  1.538342  1.533918



Table 11. Part C: All language groups; N = 2023

Number of factor = 4
(Total variance accounted for = 31%)
F1. Study Skills
F2. Cognitive
F3. Coping
F4. Social

Table 12. Part C: Japanese; N = 1007

Number of factor = 4
(Total variance accounted for = 31%)
F1. Study Skills
F2. Coping
F3. Cognitive
F4. Social

Table 13. Part C: European; N = 790

Number of factor = 4
(Total variance accounted for = 33%)
F1. Study Skills
F2. Cognitive
F3. Social
F4. Coping

INTERNAL CONSISTENCY

Internal consistency estimates, by Cronbach’s coefficient alpha, of the three parts

and of categories within each part for four language groups (i.e., Japanese, European,

Tagalog, and Chinese) are reported in Table 14. Coefficient alpha ranged from .92 to .88

for Part A (47 items), from .84 to .81 for Part B (22 items), and from .83 to .79 for Part C

(24 items). These estimates are acceptably high. However, coefficient alpha for

categories and subcategories within each part varied greatly. Generally, the more items

a category contains, the higher the reliability estimate was. This was true for ‘Value

Components’ (20 items: coefficient alpha = .93 to .86) and for ‘Expectancy Component’

(13 items: coefficient alpha =.86 to .84) on one end, and for ‘Competitiveness’ (4 items:



alpha = .55 to.39) and ‘Cooperativeness’ (3 items: alpha = .51 to .35) on the other. This is

not surprising since internal consistency estimate is a function of the number of items

and intercorrelations within a category. The more items a category contains and the

more they are correlated with each other, the internal consistency estimate goes up.

Due to the small number of items, the internal consistency estimates for the last two

categories are only marginally acceptable.

CONCLUSION

Factor analyses and internal consistency estimates indicate that the following

categories meet the divergent and convergent validity criteria discussed at the

beginning of this chapter: Value Components, Expectancy Components, Heritage

Language, Motivational Strength, Competitiveness, and Cooperativeness for Part A;

Traditional Approach, Practical Proficiency orientation, Challenging Approaches,

Cooperative Learning, and Innovative Approaches for Part B; Cognitive Strategies,

Social Strategies, Resource Management Strategies, and Coping Strategies for Part C.

From a factor analytic point of view, it will not be valid to maintain the original

subcategories within Value Components and Expectancy Components since they did

not form separate factors and therefore failed to exhibit a divergent validity. However,

since these subcategories and items within them were created based on relevant

theories and past research (content validity), and these categories exhibit a convergent

validity measured by internal consistency indices (although reliability for some

subcategories were only marginally acceptable), these subcategories can be used with

caution.

A category within Part A called ‘Language Requirement’ is made up of only one

item: “I mainly study this language to satisfy the university language requirement.”

University of Hawai‘i requires all its undergraduate students to complete two years of



foreign language study. Many students take foreign language courses simply to meet

this requirement and often have low motivation to study. In other words, an answer to

this question can tell us much about the student’s motivation due to the unique

situation at this university. Therefore, we decided to use this item to form a separate

category.

Overall, this questionnaire, with only 91 items, attempts to tap into three

different aspects of individual differences among foreign language learners: motivation,

preferences for instructional activities, and strategy use. Considering the small number

of items, particularly within categories in each of the three parts, this instrument seems

to serve its purpose fairly well.

Table 14. Cronbach’s coefficient alpha reliability estimates

Categories # of items Japanese European Tagalog Chinese
PART A 47 .91 .92 .88 .91
     Value Components* 20 .91 .93 .86 .90
          Intrinsic Motivation 6 .84 .86 .74 .80
          Instrumental Orientation 3 .42 .64 .44 .51
          Integrative Orientation 3 .69 .73 .64 .68
          Interest 4 .69 .71 .57 .69
         Task Value 3 .59 .64 .50 .68
     Expectancy Components 13 .84 .84 .86 .84
          Expectancy 3 .69 .66 .66 .73
          Anxiety 6 .76 .73 .76 .75
          Perceived Aptitude 4 .67 .64 .57 .64
     Heritage Language 2 .80 .78 .72 .79
     Motivational Strength 5 .65 .74 .44 .64
     Competitiveness 4 .54 .55 .39 .42
     Cooperativeness 3 .50 .51 .36 .35
PART B 20 .82 .83 .81 .84
     Traditional Approach 3 .65 .64 .70 .73
     Practical Proficiency Orientation 7 .77 .78 .66 .84
     Challenging Approaches 4 .63 .62 .49 .51
     Cooperative Learning 3 .70 .65 .69 .53
     Innovative Approaches 3 .49 .53 .38 .38
PART C 24 .82 .83 .80 .79
     Cognitive Strategies 7 .69 .69 .63 .60
     Social Strategies 3 .73 .73 .72 .71
     Study Skills: resource mngm 8 .75 .74 .62 .72
     Coping Strategies 6 .52 .64 .50 .63
*Value Components include Extrin4 (Language Requirement), which in itself consists an independent
subcategory.
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Appendix

Questionnaire

PART A: MOTIVATION, 47 items

VALUE COMPONENTS

Intrinsic Motivation (6 items)
Intrin1 I really enjoy learning this language.
Intrin2 My language class is a challenge that I enjoy.
Intrin3 When class ends, I often wish that we could continue.
Intrin4 I enjoy using this language outside of class whenever I have a chance.
Intrin5 I don’t like language learning. (REVERSE CODED)
Intrin9 I would take this class even if it were not required.

Language Requirement (1 item)
Extrin4 I mainly study this language to satisfy the university language

requirement.

Instrumental Orientation (3 items)
Extrin2 Being able to speak this language will add to my social status.
Extrin5 Increasing my proficiency in this language will have financial benefits for

me.
Extrin6 I am learning this language to understand films, videos, or music.

Heritage language (2 items)
Integr4 This language is important to me because it is part of my cultural heritage.
Integr6 I have a personal attachment to this language as part of my identity.

Integrative Orientation (3 items)
Integr1 Studying this language is important because it will allow me to interact with

people who speak it.
Integr3 I am learning this language to be able to communicate with friends who

speak it.
Integr5 I want to be more a part of the cultural group that speaks this language.



Interest in Foreign Language and Culture (4 items)
Int1 I would like to learn several foreign languages.
Int2 I enjoy meeting and interacting with people from many cultures.
Int3 Studying foreign languages is an important part of education.
Int4 This language is important to me because it will broaden my world view.

Task Value (3 items)
Val1 I like the subject matter of this course.
Val2 It is important to me to learn the course material in this class.
Val3 What I learn in this course will help me in other courses.

EXPECTANCY COMPONENTS

Expectancy (3 items)
Exp1 I’m certain I can master the skills being taught in this class.
Exp2 I believe I will receive an excellent grade in this class.
Exp3 I am worried about my ability to do well in this class. (REVERSE CODED)

Anxiety (6 items)
Anx1 I feel uncomfortable when I have to speak in this class.
Anx2 When I take a test I think about how poorly I am doing.
Anx5 I have an uneasy, upset feeling when I take an exam.
Anx6 I don’t worry about making mistakes when speaking in front of this class.

(RC)
Anx7 I am afraid that my teacher is ready to correct every mistake I make.
Anx8 I feel more tense and nervous in this class than in my other classes.

Language Aptitude (4 items)
Apt2 I can imitate the sounds of this language very well.
Apt3 I can guess the meaning of new vocabulary words very well.
Apt4 I am good at grammar.
Apt5 In general, I am an exceptionally good language learner.

COMPETITIVE VS. COOPERATIVE

Competitiveness (4 items)
Extrin1 Getting a good grade in this class is the most important thing for me right

now.
Extrin3 I want to learn this language because it is important to show my ability to

others.
Need1 I learn best when I am competing with other students.
Need2 I want to do better than the other students in this class.

Cooperativeness (3 items)
Need5 I learn best in a cooperative environment.



Need6 My teacher’s opinion of me in this class is very important.
Need8 My relationship with the other students in this class is important to me.

MOTIVATIONAL STRENGTH (5 items)
MStr3 I often feel lazy or bored when I study for this class. (REVERSE CODED)
MStr4 I work hard in this class even when I don’t like what we are doing.
MStr5 When course work is difficult, I either give up or only study the easy parts.

(RC)
MStr6 Even when course materials are dull and uninteresting, I always finish my

work.
MStr7 I can truly put my best effort into learning this language.

Part B: PREFERENCES FOR INSTRUCTIONAL ACTIVITIES, 20 items

Traditional Approach (3 items)
Act7 Grammar should be an important focus in this class.

Act10 Reading and writing should be an important focus in this class.
Act11 Vocabulary should be an important focus in this class.

Practical Proficiency Orientation (7 items)
Act2 Language lessons should be relevant to the students’ learning goals.
Act3 Students should ask questions whenever they have not understood a point

in class.
Act9 Pronunciation should be an important focus in this class.

Act12 Listening and speaking should be an important focus in this class.
 Act13 Activities in this class should be designed to help the students improve their

abilities to communicate in this language.
Act17 It is important that the teacher give immediate feedback in class so that

students know if they are correct.
Act20 Language instruction should focus on the general language of everyday

situations.

Challenging Approaches (4 items)
Act1 During this class, I would like to have no English spoken.

Act14 In a class like this, I prefer activities and material that really challenge me to
learn more.

Act15 I prefer a language class in which there are lots of activities that allow me to
participate actively.

Act16 I prefer to sit and listen, and don’t like being forced to speak in language
class. (REVERSE CODED)

Cooperative Learning (3 items)
Act4 I like language learning activities in which students work together in pairs

or small groups.
Act5 I prefer to work by myself in this language class, not with other students.

(REVERSE CODED)



Act18 I prefer a language class in which the students feel they are a cohesive
group.

Innovative Approaches (3 items)
Act8 Culture should be an important focus in this class.

Act22 I like to set my own goals for language learning.
Act24 I like language classes that use lots of authentic materials.

PART C: LEARNING STRATEGIES, 24 items

Cognitive Strategies (7 items)
Strat4 I try to relate new vocabulary words to other words I know.
Strat5 I always compare this language with other languages I know.
Strat7 I try to guess the meaning of new vocabulary words from context.
Strat8 I look for patterns in this language on my own.
Strat9 I always evaluate my progress in learning this language.

Strat15 When studying, I think through a topic and decide what I need to learn
about it.

Strat19 I ask the instructor to clarify concepts I don’t understand well.

Social Strategies (3 items)
Strat16 I try to work with other students from this class on assignments.
Strat18 When studying, I often discuss the course material with my classmates.
Strat20 When I can’t understand the material, I ask another student in this class for

help.

Study Skills: time, place, & effort management (8 items)
Strat6 When I study, I carefully organize what I have learned in this class.

Strat12 After a test I always review difficult material to be sure I understand it all.
Strat13 I have a regular place set aside for studying.
Strat14 I always arrange time to prepare before every language class.
Strat17 When studying, I reread all the course material.
Strat21 In preparing for tests, I usually review the material a few days ahead of time.
Strat22 I usually wait until the night before to study for a quiz or a major test.

(REVERSE CODED)
Strat23 I usually study vocabulary periodically rather than in one long session.

Coping Strategies (6 items)
Strat1 I repeat new vocabulary words to memorize them.

Strat10 When studying for a test, I try to determine which concepts I don’t
understand well.

Strat24 I like to see words before I pronounce them.
Strat25 When I get to a word that I don’t know, I usually look it up.
Strat26 I am mostly concerned in this class with keeping up with the materials and

activities that we have to do.
Strat27 I really like to know what will be on a test so that I can study for it.


