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ABSTRACT

Histories of public education abound in the United

States, yet histories of public teacher education, the

normal schools, are noticeably lacking. Likewise many

have investigated Hawaii's public school system yet a

comprehensive study of public teacher education has been

neglected. It was the purpose of this study to fill

this void in Hawaii's educational history by

rediscovering the only institution of public teacher

education that existed in Hawaii from 1895-1931, the

Government Normal School, later the Territorial Normal

and Training School.

This study was designed as an institutional history

to record and interpret the relationships between the

Territorial Normal and Training School and the

governments of the Republic and Territory of Hawaii.

The chronological approach has been used to trace the

creation of the school, the changes that occurred

through three administrations, and finally the

amalgamation of the Territorial Normal and Training

School with the University of Hawaii. Primary sources,

such as, letters, minutes of the Board of Education

Meetings, University of Hawaii Regents meeting minutes,

---~ --_.~.-
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and other documents maintained at the Hawaii State

Archives and the University of Hawaii Archives plus

pertinent newspaper articles were basic reference

materials used.

Several specific conclusions were reached. The

Territorial Normal and Training School was used by the

oligarchy of Hawaii to initiate the tutelage of the new

'American citizens of Hawaii, but continued to maintain

the early stages of Americanization in order to maintain

the economic, social and political status quo of

Hawaii's elite. Those who sought to change in Hawaii

followed mainland trends and worked within the existing

institutions to bring about a more democratic society.

The reformers focused their energies on the only teacher

institution in Hawaii, the Territorial Normal and

Training School. Through changes at the normal school,

they hoped to provide Hawaii's public elementary schools

with teachers who would promote the knowledge,

behaviors, and attitudes deemed necessary to transform

the Territory of Hawaii into a more democratic

community.

To use history as history, it is recommended that

modern-day teacher education reformers reinvestigate the

normal school in order to reclaim the many contributions

the normal school can make to today's teacher education

programs, policies, and practices.
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PUFACE

The preparation of many American elementary school

t.&~h.r8 took place in a SUb-collegiate single purpose

institution known as the normal school. For approximately

one hundred years (1830-1930) the normal school served to

provide teachers for the American common school. Since

then, the preparation of all teachers has become the

responsibility of multi-purpose institutions of higher

education (l930-present). Dospite its long history,

research on the normal .chool has been sadly neglected by

modern scholars in edUCAtion.

Scholars in education, in thQir QU0St for

recognition in the academic world, appear to have too

eage?ly shed ~heir relationship to their normal school

origins. Despite the humble professional and academic

beginnings, the stUdy of this institution can make

contributions to modern-day teacher education programs.

Discovery of these contributions has been left to the

historian.

Contemporary historians of education have devoted

relatively little time to the fashioning of a solid his

to~y of toechor oducation. Although E!~od P. CUbberly in

his time hailed the normal school as ona of the -great

milestones in our early educational history,-l such recent

historians as Michael Katz, David Tyeck, Stanley Schultz,

and Diane Ravitch. have barely ~cknowledged the existance

viii
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of such. schools and have ignored ••A~ching out their contri

butions to mod8~n te&che~ education. It is tim. for

educational echola~s ~~~ h1.to~ianm alike to recognize the

normal school as an lmpo~t&nt institutional beginning of

toda~·. teacher education programs. Onl~ th~ough

. historical .chola~.hip c:n the normal schools' cont~i

bution to teacher education be made known. NQ

profession can afford to be isno~ant of its past.

Granted, the study of the peat alone cannot

~.solvo current p~oble~, but to ignor~ hi.toric~l

pe~.pectiv. is 8impl~ foolish. To neglect tho history of

the no~mal school is to deny contempora~~ educational

scholars and histo~ian•• the advantage of this historical

perspective.

Th~ College of Education at the Unive~sit~ of Hawaii

is no exception to .hat might be called the histo~ical

dilemma of the normal school. For example, in 1981. the

college celebrated the fiftieth 8nniversa~y of Teacher'

0011988 of the Univeralt~ of Hawaii; yet 1970 ~nt

unnoticed and uncelebrated as the sevent~-fifth

ann!v=r8ar~ of public teacher education in the Islmnda.

Se·vanty-U.ve years earliQI" the leadership of the Republic

of Hawaii ~ecosnized the sro~ing need for teachers

e~peciall~ p~ep&~ed ~O~ thei~ wo~k. Thu afiswa~ to meeting

this n~od ~s tho oponing of tho Govcrnmont ~ormal School

in 189S-. (The name ~s Boon cha.nged to the Terri to!"ia.l

Normal and Training School.) The Territorial Dormal
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School was not only a public educational institution

in the Hawaiian Islands but one dedicated 801ely to the

prep&r~tion of elementary teaeh.~s.

Although some excellent articles have been devoted

to the history of public teacher preparation in Hawaii,

non. has focused primarily on the normal school. Bo~ver,

three short histories have been writt~n about some aspects

of the no~mal school. In 1929, Ruth Shaw wrote her

master'. thesis entitled -The Output of the Territorial

Kormal and Training School,- which includes a wealth of

statiotical data on all it~ sraduates. Lorraine Ota'.

honors thesis, -The Origins of the Teachers' College of the

University of Hawaii 1921-1931- (1969), traces the battle

for the control of teacher education in Hawaii. Lastly,

John Fry's master's project, -Edgar WOod and the

Territori~l Normal and Training School: A Source of

Americanization in Sawaii- (1968), makes the case that the

normal school under Edgar WOod was aimed at indoct~inating

students with American middle-class values. However, no

one has attempted a comprehensive history of this

institution.

The p~pose of this stUdy is to fill this void by

prOViding a comprehensive inmtitutional history of the

Territorial Sormal and TrainifiS School.

The study ~ap?esants a call to thoSG prof0saional

histori~n= ~ho have been highly critical of institutional

histo~ies to reconmider the value of institutional history.
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Institutional hi.torie. have been regarded &8 of little

value due to their reputation for being strictly norrative

in nature or e.sentially self-consratulatory. Aa historian

John E. Talbot declared, "A good shara of the institutional

history has been the work of antiquaries and devoted

alumni, who uncover much valuable information but rarely

sought to interpret it."2 Yet there is danger in

neglecting institutional histories because, &S Paul H.

Mattingly, author of the Cladsle•• Profe.sion, says, "The

institution is a historical and political organization,

whose interaction with its larger context changes over

time, revealing patterns in botho"3

-Revealing patterns in both" i_ the key to

understanding not only the institution under investigation

but ite impact upon and significance for the society it was

established to serve~ in particular, its significance to

the political order. Institutional history must not be

limited to just facts and dates.and not be inward looking.

Institu-tional history must be interpretive to view that

institution as part of the society. Consequently,

educational historians should not return to the narrative

and insular self-congratulatory institutional

historiography of Cubborly, yet they must be careful to

avoid dubordinating the educational inatitution to

political, social, and/or economic institutions and thei~

hlgto~i0~.
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This study will ~&i8e and an8"~ two.fundamental

que.tions: What wgpo the ~.lationship. between the no~mal

school and 1) t~~ !Qv.~nment of tho Republic (1893-1900)

and 2) the T.~rito~y of Hawaii (1900-1959)1 I hope to

di.oov.~ how the no~mal school was c~eated, developed, and

ohanged by the gov.~nments of the Republic and the

Ter~itg~y and in t~n di8cove~ how the normal school

played a pa~t in b~inging about changes in the meaning and

function of gove~nment. In this interactive p~ocess ideas

on the nature of sov.~nment become i.sue-~idden,

especially the issue of how sov.~nmant is to relate to the

8uga~ industry of the islands, the issue of the nature of

citizenQhip of that government, and the issue of how

education related to both.

Hawaii became a republic in la93 that ended ~ith

annexation in 1900 when Hawaii becama an American

te~ritory. D~ing thim brief period a8 a republic, and

under the leader~h1p of Sanford Dole a8 president,

missionary descendants, their relatives by marriage, and a

handful of business associates not of missionary

connec~ion. comprised the inner haole core,4 an oligarchy

in fact th:t governed Hawaii as a Republic as well as a

territo~y that ended in 1959 with statehood. 5 In Hawaii

Pono, Lawpenca Fuchs states that -their (governments'l

oligarchy) main concarn, asid~ from maintaining control,

was to Americanize the Islands. 6 Americanization of the

Islands would 80 ta~ in convincing thG U.S. Cong~ess Qnd
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tho Ame~ic&n people that the peoples of Hawaii were indeed

ready for close political tie. with tho United State.,

whether it bo through territorial.hip or statehood.

Ho~ver, control of Hawaii would ••rve to maintain the

lifestyle of the elite. B~sed upon the works of Fuchs,

Dews an~ others, one C&rA 8ay that thQ American

institutions established throushout the Islandd in the

19th century were controlled to serve the private

interests of the olisarchy (the ·public interest" was the

concept and social p~actice of democP&cy). The dichotomy

of Americanizing the island population while maintaining

oligarchical cont~ol was particularly manif••ted in the

approach to education in tho public schools. Attempts to

satiefy the two conflicting goals res~altad in a continuing

paradox in Ba~iian aocisty during th~ period cove~ed b~

this study.

Fo~ @xample, the name RepUblic of Hawaii alluded

to a goverhment by many, when in fact it was government by

few. The governmental stl"ucture was ~d~1ed after tha

United States' three branches, but the voting regulations

ooare so rest~ictive that the oligarchy could ea~ily

maintain control. The term "contract labor" alluded to

free choice in employment, while in fact free mov0mant on

or bet~en plantations was severely limdted. Ad au shall

Bee the public dchool. of Hawaii we~G substandard ~n every

way •. while privata institutions, which served the elite,
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oontinued to flourish. Yet public educAtion its.lf was

the major t.n~t in Hawaii'. paradox.

Bawa1i'. oligarohy ••tablished a system of

government schools, and made school attendQnce compulsory

in 1840. In 1895 the Republic est&blimh.d 8 government

normal school ~o ~erve that 8ystom. As FuchS wroto,

-CU)nivaraml education, open to all indeed, compulsory

for all -- was thea goal even under the oligazochy. The

leading holes in their zeal for education had placed a

Trojan hors& within the oligarchical system.-'

The goal of education within the olig&zochical

system was to pzooduce futuro citizena who possessed

controllable knowledge, attitudes, and behaviors. The

T~ojan horse of education contained ultimmtely

uncontrollable fOrCGD of nG~ ideas that eventually ~rked

with other progressive forces to produce a more democratic

Hawaiian society. As we ahall see, a more democratic

education encouraged different knowledge, attitudes, and

behaviors among those students oducated in the public

dchool system. A democratic society i6 defined here in the

progressive sense, a8 a society where all the people would

have an opportunity to control their livem rather than

merely adapt to the nar~ow oppor~uni~ied the elite prOVided

for ~hem. Such a 80ciety would provide ~ider participa~ion

in decisionmaking with opportunitiGs to gain financial

securi~y. In short, democracy would be a government of ~he

pooplo, for the people and b~ the people. 'The normsl
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school under Benjamin Wist played a vital role in nurturing

the•• democratic forces throughout the island chain.

This institutional history of the Territorial

Horma! School is two fold. First, it will explore the

nature of the relationship bet~Qn t~ forma of government,

oligarchy and democracy, and the role the preparation of

teachers played during the era of Hawaii's normal school.

Second, because the contribution of history lies in it.

usefulness, the legacy of the normal scbool will ba

uncovered (rediscovered) with an eye to today.

Sources used for this study were n&ft8papers, official

documents, letters, and aome intervi• .- with former normal

school CAdets (etudent:). Unfertunately, th~ first two

normal school principals did not lo~ve a record of their

personal experiences. There i~ little to be found on the

day-to-day experiences of the faCUlty or stud~nts.

Therefore, I had to rely on official documents. newspaper

accounts, letters. and records found in both the State of

Hawaii and the University of Hawaii archives. These

documents prOVide an official view of the normal school

but by no ~ans its complete history. Yet. by weaving the

histories of Hawaii, the normal school, and the United

States. I hope that a .ell-rounded institutional history

has resulted.
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CHAPTER ONE

HISTORICA~ FOUNDATIONS OF THE NORMAL SCHOOl. 15 HAWAII
182C-1895

The histo~y of public teache~ education in the

Hawaiian Islands officially began in the fall of 189S with

the establishment of a public no~mal school. The no~mal

school idea was not o~iginal to the Islands no~ was there

a lack of teache~ p~epa~ation befo~e that date. The~efo~e

it is impo~tant to b~iefly investigate how and why Hawaii

became conce~ned with the education of teache~s and why

that conce~n culminated with the Te~ritQri&l No~mal and

Training School.

In 1820. the fi~st comp~n~ of Hew England

missiona~ies a~~ived in the Hawaiian Islands. Their main

mission to the Islands was to Christianize the native

Polynesian people. l A majo~ pa~t of their plan fo~

Ch~istianization was schooling. Believing. as thei~

Puritan forefathe~s had. that lite~acy was essential to

salvation. 2 the Hew England missionaries set out to

establish schools in all pa~ts of the kingdom. The

novelty of reading and ~iting int~igued the Hawaiian

people. and. with the encouragement of the Hawaiian.

~oyalty. SCOFes of adults. commone~s and chiefs attended

the inst~uction offe~ed by the missionaries.

1

--- ..._.__ .
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With ever-increasing numbers of students the

missionaries faced the dilemma of providing more

teachers. Additional companies of missionaries were sent

from the United States, but never in sufficient numbers.

Tha logical solution was to train natives to serve and

create the village schools.

In these earliest stages of Island schooling, future

native teachers were selected from among the more advanced

students, at least in the eyes of their new mentors.

After acquiring the rudiments of reading and ~iting the

Hawaiian language (which had been transcribed to written

form by the missionaries), those most promising students

were Bent out to form their own schools. They in turn

taught and then selected students to go out and teach in

schools of their own creation. 3 It would follo~ that as

the native students became teachers, the reading and

~iting skills of the teaching force gradually

diminished.

Ho~ ~ar could native control be extended? The

mission-aries, seeing the great contrast between native

and missionaFy teachers, bogan holding classes at station

schools, where they could directly control the training of

teachers. However, the missionaries soon found that this

was no real e~lution to the problem of an adequate

teaching force in quantity or quality.

--~-~---- -------
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They (native teache~s) fail to inte~est

because thei~ stock of knowledge is exhausted,
and the child~en, as wall as the adults, a~e

qUick to pe~ceive their deficiency. . . . The
prog~ess of inst~uction . . . is becoming
stationary fo~ want of suitable pe~sons to
ca~~y it beyond the mere rUdiments. 4

By 1831 the novelty of going to school had worn thin,

and school development, the closs companion to chu~ch

development in the Ch~istianizing movement in Hawaii, was

th~eatened. The missiona~ies had always felt the weakest

link in the educational chain was poo~ teache~s. The

Ame~ican Boa~d of Commissioners to Fo~eign Missions, an

organiza~ion that sponsored the mission to Hawaii,

~epo~ted,

It (native-taught schools) has indeed
accomplished all the goed and mgre than eas
expected from it. Thousands have been taught
to ~eau the word of God and some in every place
have been taught to ~itei but the system needs
radical reform, which must begin with the
teache~.5

This need for reform was mat with yet another solution to

the teache~ training p~oblem. This time the missionaries

established a secondary school for the t~aining of

teachers at Lahaina on the Island of Maui.

Lahainaluna school on Maui was the fi~st formal

school in Hawaii tio include tea.cher train"ing in its

curriculum. Six yea~s later the Hilo Boa~ding School was

eEJtablished on the Island of Hawaii, with a propo~tion of

its efforts also going to the training of teache~s.

However, this training was not provided in the normal

school fashion. Teacher training at these two schools did



not include instruction on the art of teaching, nor did

they include a practice school. Benjamin Wist. a

twentieth-century educator in Hawaii, wrote, -in la58 an

attempt was made to introduce some study of pedagogy; but,

despite the original purpose, the institution

(Lahainaluna) was not destined ~o become a teachers'

college. -6

In 1840 the school -system- begun by the missionaries

became the responsibility of the newly formed constitu

tional monarchy of Hawaii. The monarchy placed control of

the schools under a centralized Department of Public

Inst~uction. headed by the Minister of Public Instruction.

As operational control of the schools gradually became a

function of government, the Protestant missionaries set a

powerful pattern in place (as shall be seen) by

establishing a private institution essentially for the

education of their own children. Called Oahu Collage

(later Punehou) teaching was in English and reinforced the

religious beliefs of the founders.

In 1848 the Reverend Richard Armstrong was appointed

by the Hawaiian monarchy as Minister of Public

Instruction, a position he held for twelve years.

Armstrong has been credited with bringing to Hawaii an

American common school system. During Armstrong's term

(18~8-1860) certain Hawaiians and non-Hawaiians began

agitating for the English language to supplant the

Hawaiian language as the medium of instruction in the

------- ..... _--_._----------
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government schools. 7 A small number of "select" schools

was begun to satisfy these demands. Efforts to extend

these select schools wera hampered because of the lack of

teachers in the Islands capable of instructing in the

English language.

The immediate solution was again importation of

teachers from the United States. but as early as 1862 a

more permanent solution was sought. In his speech to the

legislature of 1862. King Kamehameha IV put forth this

suggestion.

The importance of substituting English for
Hawaiian schools I have already earnestly
recommended. and in again bringing the subject
to your attention I would touch upon a matter
which I think is of equal importance. and that
is in raising the standard of elementary edu
cation in the Common Schools. as recommended by
the President but combined with the teaching of
English as a general thing throughout the
Kingdom. 8

The normal school proposal of the King lay dormant

until 1870. when H. R. Hitchcock was appointed head of

pUblic education in Hawaii. Hitchcock was born. raised,

and educated in the Islands. Be was the founder of Hilo

Union School and had taught for fifteen years in Hawaii

before being appointed Minister of Public Instruction.

Hitchcock toured the schoolS of Hawaii in 1870-71 and

reported the neGd for a normal achool:

Permit me to call your attention to the
imperative necessity now eXisting for a normal.
school in our midst. . . • The teachers of our
classrooms must be specifically educated for
their work . . . the teachers conventions now
instituted will lend Q strong aid to the
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consummation of this de,l);,l'ed end. But nothing
can take the place of a~ institution where
persons are specially t~~ined up to become
educators. . •. If we would attain to stand
in the van of civilization and progress we must
educate our common school teachers for their work. 9

Yet Hitchcock stepped down from his post in 1877

unsuccessful in obtaining a normal school for Hawaii.

D. D. Baldwin, a long-time Island resident, succeeded

Hitchcock in 1877. Baldwin seems not to have promoted the

normal school idea. He focused his efforts on

establishing more select schools, schools taught in

English throughout the Islands. because the demand to

learn English had groan stronger after the Reciprocity

Treaty was signed in 1876.

The Treaty gave Bawaii·~ sug&r planters a tariff-free

market in the United States in exchange for Pearl Harbor

as a military base. The treaty resulted in a tremendous

expansion of sugar plantations. the importation of foreign

labor to ~rk them. and the g~o~h of supporting

businesses. Henry Townsend. an educator in Hawaii, wrote,

-Every argument which has hitherto existed in favor of

English education fo~ Bawaiian£ has now doubled, the

English language gained rapidly in importance.- 10 English

as the medium of instruction in the public schools had far

reaching implications as Townsend wall knew. The English

language would open the doors of opportunities and choice

for future generations of Hawaiian students in an

Americanized Hawaiian society. (Yet, Bawaiian language and

culture would begin to aroda.)

------------- ---
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As Baldwin attempted to increase the number of select

schools in Hawaii, teachers also were needed to be

educated in the English language. To this end the two

schools in the Islands that the common schools most

depended upon for their supply of teachers, Lahainaluna

and Hilo Boarding Schools, were taught in English rather

than Hawaiian. Townsend remarked that this action was

-fatal to the prospects of improving or even keeping up

with the quality of the teaching force in the Hawaiian

common schools.- l l This move made the reliance on

teachers imported from the United States even greater.

The dependence on teachers trained at Lahainaluna and

Hilo Boarding Schools and in the United States continued

until l8S8 when M. M_ Scott, principal of the Front S~reet

School, took it upon himself to begin informal classes.

Yet the major impetus toward a permanent normal

school in Hawaii was the work of Henry Townsend who wes

tagged by B. O. Wist as the first Progressive educator in

Hawaii, because Townsend envisioned the normal schoo! as

more than a means of improving teaching or the common

schools. He saw the normal school as an institution that

could change Hawaiian society. R. K. Stueber, an Hawaiian

educational historian, described To~send's ambitions for

Hawaii and her schools,

Townsend. has stressed. in all of his
efforts to improve the quality of public
education in the Islands, the fact that school
studies wape not ends of education but rather
the means to ends. In Hawaii he noted, the
major end was the establishment of a free

--~ ---_ ...-
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democ~atic society in which all Hawaii's people
would ultimately sha~e... that t~ansfo~mation

would depend upon the deg~ee to which the
schools maintained thei~ ~ole as sp~~ial

institutions in which students of all the
various ~aces and tongues could learn the. art
of living togethe~ in peace and ha~mony. The
most impo~tant lessons students would have to
p~actice we~e the lessons of mutual ~espgct and
fo~ebea~ance.12

Townsend believed that staffing the common schools with

teachers whose nor-=al school education prepa~ed them to

make tha public schools a fo~um to educate all elements of

the society togethe~ wculcl go fa~ in promoting a

democ~atic community. !t was to the United States that

Townsend looked fo~ a model and structu~e fo~ a Hawaiian

normal school.

'The American model fo~ Townsend was a.no~mal school

that would educ~te teachers who would promota G a free

democ~atic society.- That education would include problem

solving, inqui~y, creativity, co-ope~ation in the

classroom, and extra-curricular activities such as clubs,

o~ganizations and sports teams. The normal school would

p~ovide pre-se~vice teache~s with a review of the common

branches of knowledge to be taught in the elementa~y

schools, instruction in the art of teaching, and a

p~actice school 5here p~e-service teachers we~e to gain

initial supervised expe~ience. In 1890 he began his wo~k

towa~d establishing a no~mal school.

In 1890 Townsend was appointed p~incipal of

Lahainaluna on Maui. He saw this as his oppo~tunity to

furthe~ his educational ideas and return Lahainaluna to

------- _.__._-_._------
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its original purpose of preparing teachers. To this end

he was instrumental in hiring an Oswego Normal School

graduate, James L. Dumas, to head a normal department at

Lahainaluna. 13

The Oswego Hormal School, under Principal Edward

Sheldon, had made a name for itself as a front runner in

teacher education. This was mainly due to Oswego's

development of a new teaching method, Object Teaching,

which according to its creator, was the first American

attempt to base primary education, Don sound philosophical

principles, carried out in a definite and wall-arranged

course. D14 The hiring of Oswego graduates was ve~y much

in vogue in the latter part of the nineteenth century. At

least sixteen United States cities had hired Oswego

graduates either to lead or to enhance their educational

programs. Seventeen state normal schools were headed by

Oswego graduates. I S Townsend saw the hiring of an Oswego

graduate as the first step toward giving Ha~ii an

American type normal school.

James L. Dumas, a recent Oswego graduate, was hired

by Hawaii to serve under Townsend at Lahainaluna as a

normal instructor. Dumas arrived in Honolulu in 1892 and

report~d to the Minister of Public Instruction. Because

the minister and the six Commissioners cf Education, who

constituted ths sole hiring agent for Hawaii's public

schools, felt Dumas was too. young and inexperienced in

Island ways to have the important position of te~~her
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trainer. 16 Dumas did not begin his work as teacher trainer

under the prog~essive Townsend.

Dumas ~s assigned instead to Maui as principal of

the Waihee School. In 1893. during his time at Waihee

School, the Hawaiian monarch was overthro~. The men

responsible for the overth~ow felt that American

territoriality would be assured. But when the United

States government denied territorial status to Hawaii the

Republic of Hawaii was horn.

The Republic was fashioned in the image of the United

States. The governmental structure was modeled after the

U. S. Constitution. Monogamy replaced plural marriages.

Christianity was widely practiced, D(w)estern dress.

music. and recreational habits ware the vogue.- l 7 An

American type public Bchool system had already been in

place for a generation. To cap the system. a public

normal school, one that had been talked about for years.

was required.

In 1888. the year informal normal classes were begun

in Hawaii. the U. S. mainland already had 263 normal

schools. with 2.076 instructors, serving 5~.135

students. 1S By 1895 an Am9rican dominated Hawaii followed

suit.
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CHAPTER TWO

THE BUILDING YEARS
1895-1900

The fi~st five yea~s of the No~mal School we~e yea~s

of building a new institution to se~ve the educational and

political and economic needs of the new Bepublic of

Hawaii. Between 1a95 and 1900 the stpuctuFe of the Ho~mal

School was established. Yet, mo~e important, these years

dete~mined the role the Normal School would play in

Hawaiian society.

The Ho~mal School idea came easily to the Islands.

The~e we~e no legislative. battles or public debate ove~

the centralization of teacher training because the leada~s

of the Republic of Hawaii were essentially of one mind.

The sove~nmant of the Bspublic of Hawaii was largely

dominated by descendants of the Hew England missiona~ies.

Lawrence Fuchs dete~mined that 70 percent of all key

offices in the new government was held by descendants of

chu~chmen and churchwomen. 1 These leadeps were convinced

that t~ey alone had the ability to rule the Islands. They

aseumed a relationship with the native Ha.aiians that can

best be desc~ibed as pate~nalistic.

The social structure of ths Islands lent itself to

control by a few. By 1895 seventy-five pe~cent of the

Island population were Oriental immigrants who we~e

imported as labor for the sugar plantations. Twenty

13
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imported as labor for the sugar plantations. Twenty

percent of the population were whites including the

Portuguese who constituted a miniscule middle class. They

served as clerks. foremen. semiskilled and skilled

laborers. ove~seers. and plantation managers. The remain-

ing 5 percent of the population (all haoles) controlled

politics, land. business. and labor. 2 The government of

the Republic was in f~~t an oligarchy. One planter

reported in 1894 the completeness of control that the

oligarchy enjoyed.

We have now as near an approach to
autocratic government a8 anywhere. We have a
council of fifteen. perhaps. composed of the
businessmen of Honolulu--some of them working
men. some of them capitalists. but all are
businessmen of Honolulu. They go up to the
palace. which is now the official home of the
cabinet--thsy go up there perhaps every day and
hold a session of an hou~ to examine into the
business of the countr~. just as is done in a
large factory or farm.

The educational structure of Hawaii. under the new

Rapubl~c. re~ined vi~tually unchanged from the days of

the monarchy in ?egard to schooling. The control of the

common schools lay with the oligarchy. under the

Department of Public Instruction. The department was

headed by the Minister of Public Instruction. who was

appointed by the President of the Republic'. Eight

Commissioners of Education, who constituted the Board of

Education were also appointed by the President.

In 1890 ninety percent of the school popUlation

attended the common schools. The other ten percent of
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the school population attended p~ivate schools. The most

p~ominent of these schools was Oahu College. established

by the missi.ona~ies fo~ thei~ own children in 1840. The

majo~ facto~s ~esponsible for the ea~ly development and

long t~adition of p~ivate schoole in Hawaii. acco~ding to

Ralph Stuebe~. -ste~d f~om the proselytizing effo~ts of

~eligious groups and from the g~eat ethnic. economic. and

linguistic gaps which the plantation . . . system foste~ed

in Hawaiian society.-4 Yet Oahu College. later renamed

Punahou. was not merely a school. but a symbol. Punahou

symbolized excellence in education. fo~ su~e. but more

impo~tantly elite status. Punahou ~emained exclusively

haole until 1896. when a few -token Orientals- ae~e

admitted. Yet. acceptance of Oriental students. did not

diminish Punahou's ~ole as educator of Hawaii's haole

elite. As Fuchs notes. "at Punahou. the child~en of the

kamaaina elite kept their distance from their future

employees,-S a majority of which were schooled in the

public a~ena. Punahou educated and reinforced the ~ole of

the haole leade~ship on Hawaii. There were two systems of

schools unde~ the control of the oliga~chy, one fo~ their

child~en and one for the masses.

It was within this atmosphere of oliga~chical control

that the normal school ~s int~oduced to Hawaii in 189S.

A normal school imbued with democratic notions that Henry

To~send had envisioned could not survive the transplanta

tion to Hawaii. At the outset of the normal school

---_..._---------- -._---- ---.----_.._---
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movement in the United States. the nineteenth century edu

cational reformers had hoped to enhance democracy by

attracting stuGents of all socioeconomic sectors to the

common school by providing teachers who were specially

trained for their work. American students were to be

educated in ~ommon yet under the diverse control of state

and local governmants. The normal School in Hawaii

laboring under the oligarchical system. as will be

documented. would not serve the purpose~ of democracy but

thOde of the oligarchy.

James L. Dumas, the Oswego Hor-mal School @raduate

whom Henry Townsend hired to begin the normal department

at Lahainaluna, was employed by the Department of Public

Instruc~ion in 1895 to head the governmen~'s normal school

at an annual salary of $1,200 and tha use of a cott&ge on

the high school grounds. 6 Dumas was to work directly

under the control of ~he Department of Public Instruction.

In this capacity Dumas discovered that the American normal

school model. in which he had been educated, could ·not be

transplanted unaltered to Hawaii. Dumas aould also learn

that every step toward es~ablishing a normal school would

be closely scrutinized by the Department of Public

InstJluc~ion.

In the year Dumas served as head of teacher training,

he was successful in establishing two of the three major

components of the normal school structure: instruction in

the ~~t of teaching and a practice school for pre-service

.-.- _------------
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teachers to gain initial experience. The third, review of

the common branches of knOWledge was not included.

Dumas' curriculum ideas held educational psychology

in high regard. In his first and only report to the

Minister ~f Public Instruction, he dedicated twenty weeks

to the toaching of educational psychology. Be wrote, "The

first four weeks 8~0 deyoted to a brief review of

physiology, followed by a special stUdy of the nervous

system."' He then outlined his program, which included

the study of emotions, instinc~s, appetites, affections,

desires, influence of the so~l on different parts of the

body, attention, perception, imagination, reasoning, and

mantal reproduction. Dumas alao emphasized the history of

education, to which he dedicated t~nty weeks. This

aspect of his curriculum also received a detailed

description. Dumas listed the following in his report on

this subject;

(1) Education in ancient times. Confucius,
Zoroaster, MOses, Socrates. Plato,
Aristotle, Cicero. Quintilian.

(2) Education in Middle Ages. St. Augustine,
Charlemagne, Thomas-a-Kempis, Agricola.

(3) The early reformers. Melancthon, ZWingle,
John Strum, Montaigne. Bacon, Comanius.

(4) Education in the nineteenth century.
(5) Spec~al students of Pestalozzi....8

Educational psychology and the histo~y of education were

only two subjects which were included in a year's course

of study. The entire curriculum also contained the

follOWing,

--------------
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Phonics, wo~d analysis, men~al and ~i~ten

a~ithmetic, numbe~ methods, physical and
poli~ical geog~aphy. geog~aphy me~hods.

obse~vation and teaching in ~he P~actice

School. 9

These cou~ses ~eceived equal or less ~ime in ~he

curriculum.

This would be a challenging course of s~udy fo~

anyone in a yea~'s ~ime, but especially difficul~. fo~

yea~s old .i~h an eigh~h-grade educa~ion. The cu~~iculum

was well beyond not ~nly the no~mal s~ud~nts' abilities.

bu~ also ~he needs of ~hei~ future employmen~. The common

school 8~uden~ popula~ion of Hawaii in 1895-96 consisted

of a majo~ity of Bawe.iians and part-Hawaiians whose

English abili~ies we~e minimal. Fu~thermore, ~he Asian

population of ~he common school wss on ~hG rise and

cont~ibu~ed to ~he, limi~ed English abili~y of the s~udent

popUlation. Dumas' cur~iculum did no~ include a ~eview of

those sUbjec~s ~hat we~e to be ~aught in the common

schools of Hawaii and so was not well sui~ed ~o ~he needs

of Hawaii's common schools.

In his ~epor~. ~o ~he Minis~er of Public

Ins~~uc~ion, unde~ ~he sec~ion of -Gene~al Lessons,- Dumas

desc~ibed how he instructed his s~uden~s in ~he art of

~eaching: he demons~~a~ed an inductive and deduc~ive

~eaching me~hod, instruc~ed ~he s~udents on ques~ioning.

obse~vation, and lesson plans. His ma~hod of criticism of

th~ rJ~uc!ent teacher included msnne~. '\rolce. methods. and
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~esults. Fo~ the pupils unde~ the di~ection·of the

student teache~, Dumas looked fo~ o~de~, inte~est,

attention, appearance of class, d~ess, and cleanliness of

students. Content matter was judged by usefulness and

dependency on p~eceding lesson. 10 These classes in the

axot of teaching cv=prised one of th~ee major component.s in

the no~mal school structu~e in Hawaii.

Also included in his repo~t to the Ministe~ of

Public Inst~uction was a plaa fo~ a p~actice school fo~

the no~mal school. During the first months'of the normal

school, p~actice teaching was limited to substitute wo~k

in the schoolS of Honolulu and vicinity.11

Dumas addressed the Boa~d of Education on the matter

of p~oviding a p~actice school. whe~e the p:re-se~vice

teacher could practica the tsaching techniques Dumas

taught them. He app~oached the Board of Education on this

matte~ on May 6, 1896, but no conclusion was ~eached.

It was a fortunate occur~ence at this time that Dumas'

sponsor and f~iend of the normal school idea, Henry

Townsend, was appointed Inspector General of Hawaii's

schools. At the very next meeting of the Board in July

1896, Dumas succeeded in securing new construction fo~ the

Normal School. The board approved the building of two

rooms at the Boyal School as a t~aining school for the

normal School. Dumas was also recognized as the principal

of this school. 12 With the practice school established

under the control of the normal school. another majo~
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componen~ of no~mal school structure was in place in

Hawaii.

In the spring of 1896 Dumas also succeeded in

convincing the board to issue certificates for the work

dona at the normal school. These certificates entitled

the holder to teach in Hawaii's schools. Dumas was not to

have free reign in issuing these certificates. The

minutes of the meeting read,

It was moved by Mr. Bowen and seconded and
carried that for the present a special certifi
cate be issued to gradua~es of the normal
school in recognition of a completed course
therein, and that such a certificate should
convey license to teach for a term of _ years,
which term shall depend on the standing of the
candidate in passing a special examination to
be held conjointly by the principle of the
Kormal School and the teachers examining
committee of the Board. 13 .

Thus the Board of Education kept ultimate control of the

product of the government normal school.

The Board of Education's planning for the physical

provisions for normal instruction was haphazard. Dumas

and his students occupied two rooms at Honolulu High

School while the practice classrooms were on the grounds

of the Royal School. The two schools, while within

walking distance, were not adjacent. This splitting of

the normal school's functions precipitated various

problems.

At the August meeting of the board, Dumas was there

to push again for improvements in the normal school

situation. Dumas made five requests. Some were for
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academic imp~ovements, but most arose out of the

difficulty in ~unning two schools, the high school and the

normal school, on the same g~ounds. The board had decided

to move the no~mal classes to the third floo~ of the high

school building, and Dumas ~equested that one room ~emain

on the first floo~. He asked that the normal school

class~ooms be furnished in the same manne~ as that of the

high schaol. He also thought that the normal students

would be able to use the front gate when traveling to the

practice school. Dumas wanted the teache~ of natural

sciences to give one pe~iod a day to the normal students

and, finally, thought his students should not be taken out

of class except when absolutely nscessary.14 Dumas did

not want himself or the normal school subordinated to the

high school.

At the naxt meeting in September, Dumas retu~ned

again to request that the practice school be given a

sep&rate ya~d from the Royal School with separate

outbuildings. But more important Dumas wanted the

practice school upgraded. Be stated,

That the practice school, so far as
possible, be made to present the sama con
ditions as teachers have to meet when they go
out to teach; that for this purpose, the pupils
of the school should consist of girls as well
as boys; also the practice school should
consist of three g~ades, namely entrance. first
reader (I), and second (sic) reader 11. 15

On November 9, 1896, Dumas insisted on a second g~ade at

the p~actice school to make the practice school align mo~e

closely with the public school classroom. His re~I".lest was

-------------- .-_._ ...._-----_._------------
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g~anted, and that same month Dumas obtained thirty-six

pupils for the second grade at the practice school.

Howeve~, the commissione~s ag~eed "that no fu~the~ effo~ts

should be made to secu~e pupils but that futu~e g~owth of

the school should be left to care for itself unde~ the

ope~ation of natu~al causes. "16 Dumas remained satisfied

for only two months, when he was back again in December

requesting that the school be increased to eighty

students. He must have made a good case. for the increase

was g~anted. Dumas was also successful in securing a

three-year certificate for the normal school graduates.

Despite his success with the Board of Education,

Dumas' standing was waning. He precipitated his own

downfall in February 1S97 when he spoke to a group of

Hawaii's businessmen at the Young Men's Research Club.

Dumas presented his views on ~atural Monopolies. This

view was in direct conflict with the ruling oligarchy of

Hawaii. It was reported that,

Mr. Dumas takes the ground that where a
great advantage must be the property of one
man, or body of men, the government should
retain it for the benefit of the whole people
rather than let some get rich from it. 17

After making this affront to the' oliga~chy who

employed him, Dumas added to it by registering a formal

complaint against J. Lightfoot, a well-established

Hawaiian schoolman and Vice-principal of the high school.

At the meeting of July 15, 1S97, the Minister of Education

made a verbal report of the complaint. Unfortunately,
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neither the complaint nor the solution was put down in the

~itten record, but counter-charges were made by Lightfoot

in August IS97, and a committee was formed to investigate

headed by the Minister of Public Instruction.

The investigative committee reported at the August

meeting. Before tbe minister's recommendations-were read,

Bowen, School Commissioner, informed the meeting, -that

Mr. Lightfoot had called on him and aSked that the Board

should deal leniently in any action that might be taken

against ~. Dumae.- 1S While the decision could be

constru~d as lenient, it nevertheless led to Dumas' resig-

nation. The Minister of Education recommended the

follOWing:

(1) That Mr. Dumas be retai~ed in his present
position as the Principal of the Government
Normal School.

(2) That he be admonished to refrain in the
future from any interference in school
matters outside the lines of his duty as
such Principal, and avoid things likely to
cause friction or lead to misunderstandings
and disagreements between himself and the
othe~ employees of the Department.

(3) That he be required to vacate the premises
now occupied by him as a residence on the
High School grounds. 19

Although Dumas was not out-ardly fired, he was being

forced to leave. Dumas received a drastic reduction in

compensation when his cottage privileges were taken away.

On September 2, 1897, Dumas requested, by letter. that his

salary be increased by $25.00 a month, because that was

what was need~d to finance another rsSidene~120 Th~

request was denied. 2 1 The next day Dumas rendered his

resignation effective immediately.22



24

Dumas' time was short, only one year; but he was

successful in establishing a practice school and a course

for instruction in the art of teaching. His reluctance to

restrict his ideas to his own realm of authority and his

open criticism of the oligarchic government that employed

him led to his downfall.

The American Dumas could not adjust the Am(cican

normal school model to the autocratic environment of

Hawaii. Yet having met the challenge of establishing two

of the three major components of a normal school, Dumas

had well earned the title given him by Benjamin Wist,

°Father of Modern Teacher Education° in Hawaii. The

molding of the normal school and its curriculum to the

needs of Hawaii and the oligarchy was left to Dumas'

successor, Canadian Edga~ Wood.

Edgar Wood was another educator who had been employed

by the progressive Townsend. Unlike Dumas, Wood was not

an American but rather a Canadian of ·United Empire

Loyalist stock.o 23 Edgar Wood was a descendant of the

Massachusetts loyalist, General Benjamin Wood, who moved

to Hova Scotia after the American revolution. Born in

Nova Scotia in 1861, Wood attended Amherst Acadsm¥ in

Parrslor o Nova Scotia, and later the Trura Normal School

of the same locality. Wood did not complete his teacher

training before he entered the field, but continued his

education at Mount Allison University in Nova Scotia while

teachinS. Later he moved to mew York and completed his
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collegiate work at Cornell University, graduating with a

Bachelor of Arts degree in Science in 1895. 24 The

following year Wood was hired by the Republic of Hawaii to

teach science at Honolulu High School and then to replace

Dumas as head of the normal school.

The two men were significantly different. First,

Wood was no~ an American imbu~d with ideals of democracy.

His cultural and educational background pointed to a

tradition of loyalty to the English crown, which would

serve him well in a Hawaii under oligarchical control.

Second, Wood had actual teaching experience, which Dumas

had lacked, and this too would serve him well as teacher

trainer in Hawaii.

Wood's teaching experiences and his perception of the

Hawaiian race may have led him to revise the normal s~hool

curriculum in his first year as principal. In his report

to the Inspector General of Schools in 1897, Wood

described his cu~riculum as follows,

The work of the Hormal School divided
itself into two parts, professional and non
professional. In the two-year course spacial
attention ia given the first year to work in
scholarshipi as ~ithout thorough d~ill in the
fundamental branches o~ pupils will not fully
appreciate the professional training given
them, nor will they become successful teachers
if deficient in scholarShip.25

The key phrase here is -fundamental branches,· which

refers to those subjects taught in the common schools.

This was a marked change from the psychology and

physiology of the DumaG yeQ~, but, more important, it
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supplied the third and final component of the normal

school structure in Hawaii.

Of the fundamental branches, Wood allocated most of

the school time to composition and arithmetic. He did

include grammar, geography, algebra, geometry, physics,

botany, psychology (for one-third of the final year),

drawing, and music. In his 1900 report Wood stated,

There is no department of Englich in ~he

usual acceptance of the term, but each teacher
gives instruction in the spoken and written
forms necessary to express the thoughts the
pupil may have in the different branches of
work. 26

This subject matter would change over the years, but the

basic philosophy of offering instruction in the common

branches of knowledge would remain the same.

In his first year Wood continued to go through the

path of Dumas in requesting that the practice school

resemble the common schools of the Republic. To this end

Wood "wanted a common school with eight grades consisting

of pupils from t~e local neighborhood.

During his second year Wood again revised his course

of study. He ~ote, -While our primary purpose is to give

instruction in the science and the art of teaching, yet we

are compelled to give considerable attention to academic

subjects.- 27 And by the turn of the century Wood was

writing,

The mixed classes of pupils and the
necessity of attention to the details of the
spoken and written word demand much of the
teachers, but ~ithout this attsntion little
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p~og~ess is pussible. . . . The difficult task
of adjusting the wo~k to the needs of the
pupils is to be taken into account in
considering the amount of wo~k to be done by
each teache~. This task, in a school .he~e

fou~ of five g~eat divisions of the human
family a~e ~ep~esented, is not an easy one. 28

Wood was continually ~ecog~izing the fact that the

students at the normal school were ill p~epQred fo~ p~o-

fessional wo~k and in most cases se~iously lacking in the

fundamental branches of knowledge.

The changes in cur~iculum did not stop with the

introduction of a ~eview of the common branches of

knowledge. Wood included in his prog~am aS~icultu~al and

manual work folloWing the aumme~ of 1898 visit of Colonel

F~ancis W. Parker, a p~ogre8sive educator and principal

(1883-1899) of Chicago's Cooke County Normal Scho01. 29

Colonel Porker had campaigned throughout the United

States to have the nation's schools transformed into a

forum for individuality and democracy. Pa~ke~ strove to

accomplish his goals by promoting an educational

philosophy which taught that the child has natu~al

tendencies to be a useful and vital membe~ of a

democ~atic society. He believed the methods used in the

schools of his day were distorting and discouraging these

tendencies. Pa~ker sought to t~ansform the authoritarian

methods of the classrooms to more natural, democ~atic,

ones. Pa~ker translated these ideas into curricular terms

when he sought to join the school and the community by

msane of ag~iculturel and industrial education. 30
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Social historian. Merle Curti. wrote that.

Parker was a pioneer in his efforts to
unite the home and the school. to provide a
school environment in which the child might see
that the work he did had some bearing on the
life of the community. Since the really great
tasks involved man and nature. they. rather
than books. were made to assume prime
importance. Parker was the first to establish
a large garden in a public elementary school;
and one of the first to make field work and
visits to· 1actories and to the country a part
of instruction. 3 l

Parker believed the world of work. not drudgery. would

provide the forum for the natural growth of the individual

child. Parker also believed. ·personal liberty is the one

means of making the individual of worth to the mass. 3 2

Parker advocated agricultural and industrial educa-

tion as a natural method of instruction. not as an end in

themselves. Pa~ker saw agricultural and industrial

education as methodologies ~o enhance both individuality

and therefore democracy.

Parker presented his theories and methods to the

normal school summer session in Hawaii in 1898. There

appeared to be general agreement on Parker's theo~ies and

methods. Three hundred and fifty people signed a

membership roll in the Armstrong Industrial Association.

The purpose of the association. named after Hawaiian born

General Samuel Armstrong. wee to pledge promotion of

industrial and agricultural education in Hawaii. Edgar

Wood. principal of the normal school. was among the

signers. 3 3



29

Either Edgar Wood did not understand the educational

philosophy behind Parker's methods or he chose not to

adhere to them. In December of the same year Parker was

in Hawaii Wood delivered a paper to the Research Club on

an analysis of races in Hawaii. Wood recommended

agricultural education for the Hawaiian students, but not

for the reasons Parker did. Wood was reported as saying,

in their (Hawaiians) growth ag a nation.
they havG reached the farming plane and that it
would be perfectly natural for them and best
for them to tu~n to tilling the soil, as they
were doing when the Islands were discovered and
opened to the World for commerce and internal
development. 34

Wood used the same terms as Colonel Parker, such as

·n~tural- and -agricultural-, yet Wood was not employing

these concepts in education to promote democracy, but was

using them to maintain the status-quo.

The editor of the Pacific Commercial Advertiser,

W.N. Armstrong, wrote of his reason for supporting

agricultural education in Hawaii's common schools. He

believed,

the rapid development of horticultural and
agricultural education here, must be placed on
the political necessities of the case,
especially if we are not annexed at once, for
our political safety lies greatly in having a
contented community.35

Yet another article in the late summer of 1898, announcing

the new agricultural and industrial curriculum at the

normal school, pointedly added, -It is the duty of the

Community in the interest it ought to have in t~aining the

youth for practical work in the public schools and it is
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the duty of the private schools to advance both the

intellectual and the practical side of a child's life."36

These two articles. again. pointed to agricultural

education as a method of maintaining the status-quo rather

than of promoting social change.

Although Colonel Parker and the leaders of Hawaii

spoke the same words and signed the same rolls.

progressive education had little chance in the Hawaii of

the l890·s. The Republic's leaders' perception of the

Hawaiian people combined with their need for labor on

ever-growing plantations, resulted in their in~erpre

tation of Parker's methods as a means of control by

limiting educational opportunities through vocational

education for the public school students rather than

regarding his approach as a means of promoting individual

libeJ"ties.

Hawaii's public school children ~re to be taught

agricultural education and the process was to begin at the

normal school with its newly installad vocational

education program. Later. in 1912, Edgar WOod would state

that his program at the nOJ"mal school had the appJ"oval of

educators like Colonel PaJ"ker,37 when in fact, the

progJ"essive J"hetoJ"ic was there but not the actuality.

Wood's perception of the Hawaiian's intellectual

·capabilities pJ"ompted changes in the normal school

courses designed to give instruction in the art of

teaching. He reported in 1899 that, ·Since the beginning
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of the work at the Hormal School considerable modification

has been made in this course.- Wood explained that this

work had usually been taught from general principles to

the applied; however, Wood found general principles -to be

almost useless when given to the immature pupil teachers.

Be felt this point was, -especially t~ue .hen applied to

the Hawaiian pupil teacher.- 3 8 He believed that the

problem was that the Hawaiian could not lea~n general

principles of teaching and then apply these principl~~ to

actual classroom situations. The solution, for Wood, was

the introduction of a preplanned teaching method that was

virtually -teacher proof.- To this end he began

developing a five-step method for teaching to complement

agricultural training.

With expansion of the ·curriculum, both in the normal

and practice school, the time spent at the no~mal school

and the grounds it occupied also required expansion. By

1898 Wood was offering a three-year normal course designed

for eighth-grade graduates of the common school. In

contrast Dumas had only offered one year. The n~rmal

school had been on the grounds of the high school, and the

practice school on the Royal School campus when Wood

assumed the principalship. In 1899 the school was

consolidated at the old Front Street School. This move,

although an improvement over the split school, did not

meet the needs gf the growing institution according to

Wood.
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The present buildings. while still .
inadequate to our growing need. offer better
accommodations than we formerly had. There is
still a need for additio~al rooms. One of the
teachers meets her class on the veranda. while
the Manual Training class meets outside under a
temporary roof. 3 9

The length of the normal school education under Wood would

be increased to four years and remain stable. Yet. the

need for more and better facilities would continue to

plague the normal school throughout the Wood years.

By the end of Wood's fourth year at the normal

school. in 1900. the Territorial Normal and Training

School was the only school existing in Hawaii for the

training of teachers. This was not the case at the outset

of the normal school. The Kamehameha Schools. along with

Oahu 00116ge. had attempted normal classes starting in

1894. Six years later these classes had been discontinued

at both schools. The reason the Kamehameha Schools did

away with their normal classes might well have been the

same as those for Oahu College. An article in The Friend

explained.

The growth and interest of the work
downtown under the Departmen~ soon make it
clear that there was no further field at
Kamehameha. Naturally the output of the public
school was to be favored in securing of posit
ions and it was thought best that Kamehameha
students who desired to teach should connect
themsol~Ga ~ith the Depa~~msnt ~t ~n ~e~l~ age.
and so normal work at Kamehameha ceased in
1898. 40

The Kamehameha Schools must not have hired their own

normal graduates. and the same can probably be said of
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Oahu College. Their goals had been ~o have ~heir normal

gradua~es ~each in ~he public school sys~em. Full

s~affing of the public school classrooms did not occur in

Hawaii un~il 1927i ~herefore, openings were always

available un~il ~hen. However, according ~o The Friend,

the Depart~ent of Public Ins~ruction chose no~ to hire ~he

private normal school graduates between 1895 and 1900.

The Depar~ment of Public Ins~ruc~ion, ~he sole hiring

agen~ for ~he Republic, was boycotting these gradua~es.

One can only imagine tha~ ~he DepQr~ment of Public

Ins~ruction wanted teacher educat:l_on central ized and under

i~s direct control at ~he Territorial Sormal and Training

School in Honolulu. Even la~er a~tempts ~o establish a

pUblic normal school -in Hilo, on the Big Island, were me~

with opposition by the Depar~ment of Public Instruction.

Teacher ~raining became highly centralized as ware other

institutions within the Bepublic.

The Republic, howover, could point to the normal

school as an American institution simply by acknowledging

that the basic ~enants of a normal school had been

established. Terri~orial status was assured by 189B, and

th~ school system was scrutinized by a United S~ates

commission appoin~ed to make recommendations for the laws

~hat would govern ~he new territory. The commi~~ee on

education recommended Dth~ the present system remai~ in

force,~ adding, aWe system could be adopted which would

~end to Americanize the people more thoroughly than this. D4 1

~._----------- . ---- -_._----------
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If the schools we~e the target for Americanization of

Hawaii. the normal school was the ammunition. Americani

zation of teachers was essential. However.

Americanization. under the oligarchy. would generate a

paradoxical situation. If Americanization meant freedom

of choice. it would be a long time coming. If

Americanization meant adherence to the will of the

oligarchy. then the normal school under Edgar Wood would

fill the bill.

President Sanford Dole. soon to be Governor Dole.

spoke to all the public school children of Oahu. at the

first raising of the American flag at McKinley High School

on June 14. 1900. On the first day of American

Te~ritoriality Dole. missionary descendant and vanguard of

the oligarchy. clearly indicated his definition of the

Americanization process in Hawaii. Dole guaranteed the

public school children of Hawaii. DWe are going to make

American citizens out of you. D4 2
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CHAPTER THREE

EDGAR WOOD SHAPES THE TERRITORIAL NORMAL
AND TRAINING SCHOOL

1900-1912

Edgar Wood supplied the leadership for the normal

school for the first two decades of Hawaii's territorial

status. Under the new government the normal school would

undergo little change.

The territorial government, as established by the

Organic Act of the United States Congross, fitted wgll

into the oligarchical structure of Hawaii. Although the

Organic Act established U. S. control of Hawaii, the

oligarchy through its omnipresent powar and political

skill would continue to rule Hawaii. In establishing the

new territorial government, the Feder&l Government relied

heavily on the leadership that had already been

established in Hawaii. This core of the leadership

continued to be the New England missionaries and their

descendants. As Fuchs wrote, "The second generation of

missionaries, including the Alexanders, Baldwins, Cookes,

Hitchcocks, Rices, and Wilcoxes, constituted an inner

elite within the oligarchy."l

However. missionary zeal was giving way to economic

interests. The Hew England missionaries who remained in

the Islands after the American Board of Christian Foreign

Missions withdrew ·its financial support in 1863 sought

38
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their livelihood in the development of an infant sugar

plantation industry. Second, third and fourth generation

missionary descendants continued this trend. By 1900,

when the sugar industry was being transformed from

individual interest to corporate interest, the

grandchildren of the missionaries were firmly in charge of

Hawaii's business as well as the government. Fuchs notes,

OAt nearly all times during the four decades of elite

rule, the Governor, an~ a substantial number of the

legislators were men who had held administrative or policy

positions in the major sugar agencies or the

subsidiaries. D2

The new government brough~ minimal change to the

structure of 80vernmen~ in the Islands. The Governor,

under the Organic Act, had extraordinary powers, much

like the President and kings before him. The Governor was

appointed by the President of the United States for a

four-year unimpeachable term and had the authority to make

all government appointments, which "included those in the

hierarchy of the Department of Public Instruction. He

also held the power of veto over the legislative branch of

government. The Governor, by Federal law, was required to

be a resident of Hawaii. 3

The advent of territoriality with the United States

did bring some changes to Hawaii. Some of these changes

enhanced oligarchical control; for example, a U. S. tariff

was placed on fo~eign sugar thQt protected the Ha~aiian

------------------------
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markets and the oligarchy's ~~alth.~ However. other

changes brought threats to their control. particularly new.
voting ~egulations. Universal suffrage wa~ granted all

native Hawaiians and all persons born in the Islands after

June 14. 1900. 5 Although the scores of Oriental laborers

were not given the ~ote. their children would in time hold

the franchise and present a threat to oligarchical control

of the Islands. Those in power knew all too ~ll that by

sheer numbers the future Oriental vote could wield a great

deal of power. The rising generation of new voters would

have to SUPP9rt the status quo if the oligarchy was to

maintain its power and lifestyle.

Control of these immigrants could have been made most

complete by refusing to include the children of the

foreign laborers in the public schools. Illiterate docile

workers were preferred by the managers and overseers of

the plantations. Walter G. Smdth, editor of the Pacific

Commercial Advertiser. broached this point when he wrote,

The Chinese and Japanese were imported for
servants and laborers. and their children put
into these schools. Query: Will they succeed
their fathers and mothers as laborers or will
tbey pit themselves against the white man pre
sently in a keen contest of wit and endurance
on the higher levels of competition? Will
thei~ education assist or retard Anglo-Saxon
spirit in Hawait"?6

Although Smith and others may have advocated excluding

these new citizens from the schools of Hawaii. the

missionary ~eal for education was too deepl~ ingrained in

the leadership of Hawaii to let them take this stand.
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Added to this, an American Territory without a public

school system would not have been tolerated by the

American public. The oligarchy's moral and political

obligation was readily exp~essGd by one educator.

It is useless to talk of any scheme to get
out of our plain duty of educating at public
expense every child in the Islands. be his
parentage what it may. To shirk the duty and
to allow American born children to grow up
uneducated in Amsrican lines would produce
results disastrous to the future of Hawaii.?

If the oligarchy was to maintain its power over Hawaii's

business and government, while providing free public edu-

cation to the rising generation of new voters, it would

have to control the schools: Control of the institution

through which the children of imported laborers would

learn how to function in a ~ociety alien to their parents

was mandatory. Hawaii's tradition of centralized control

of education would playa more vital role than ever

before.

The use of schooling for the preparation of citizens

was not a new concept for Hawaii. In 1895. during the

Republic, Wallace Farrington. editor of the Pacific

Commercial Advertiser, ~ote,

The community cannot afford to lose sight
of the fact that there is a large number of
children (Japanese and Chinese) coming up who
will have the ~ight to the cl~im of citizen-
ship. . It is necessary these boys and
girls would be as well educated as circum
stances will allow. 8

Farrington's prediction was correct, but it was American

citizenship that would be the ~ight of these children.



42

Fa~rington was writing in 1895 when the school population

fo~ Portuguese was 774, Chinese 665, and Japanese 147. In

1899 the Po~tuguese student population had ~isen ·to 3,882,

Chinese to 1,314, and Japanese to 1,141. Compa~isons for

the same years show Hawaiian and pa~t-Hawaiian population

relatively stable. g · The~efore, by 1899, the concerns for

educating the native had dra~tically shifted to a larger

and more diverse non-English-speaking school population.

There was faith among those who ruled Hawaii that the

pUblic schools through their teachers could work their

magic and prepare the different ethnic groups for their

roles in territorialship. The editor of the Advertiser,

w. H. Armstrong, wrote in the year of annexation, -It is

this (American-type school system) that has dispelled the

fear of American statesmen that the native population

would be a menace to good government.- 10 President

Sanford Dole, speaking at the opening of 1899 Summer

School, charged the teachers with the following

responsibility,

The work of the teacher is not principally
to inculcate knowledge, but to impart those
principles which will tend to strengthen and
unify our heterogeneous population, and to
eliminate those differences which necessarily
arise from so many diverse elements. 11

B~ aubordinating knowled.ge acquisition to socialization,

i.e. Americanization, President Dole challenged the

teaching force of Hawaii to help create a public that

would serve the private sector. Although this goal was not

unlike that of American public schools, the difference was
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that the private sector of Hawaii was narrowly conceived

by the oligarchy. This challenge was to be spearheaded by

the only source of Island-trained teachers. the

Territorial Normal and Training School.

Its graduates continued to be preferred by the

Department of Public Instruction, even over mainland

trained teachers. Locally trained teachers not only would

be aware of local conditions but also could be molded into

the type of Americanization force that the department

required. A. Atkinson, respected schoolman of Hawaii,

told the 1901 graduating class at the normal school that.

Any community which depends for its
instruction from abroad is not p~operly a self
supporting community. Brilliant and
exceptional minds we may call in but the
ordinary work of instruction should be done by
our own people as soon as possible. . . . But
before our own people can undertake this work,
they must be trained, and this training is
offered to you here by the Commissioners of
Education. 12

The Commissioners of Education believed that the locally

trained teacher should be imbued with American ideals and

standards. Yet in 1900& there was disagreement as to how

best Americanize the diverse peoples of Ha~ii. There was

a consensus among governmental and educational leaders in

Hawaii that English would play a powerful role in- the

Americanization proceSs. but they also agreed that

instruction in language alone would not complete the job.

Henry Townsend pointed out that:

-------------
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Although English education fo~ Hawaii has
eve~ything in its favo~, and is an absolute
necessity, it offe~s but a small part of the
solution to ou~ p~oblem. Polynesians and
Asiatics cannot be made to think and feel as
Anglo-Saxons by the simple ~~ocess of teaching
them the English language. l

If English eduoation was pa.~t of Amerioanization, what

would constitute the whole? The~e we~e different answe~s

to this question, because the~e we~e diffe~ent inte~p~e-

tations of the meaning Ame~ican and the ~ole of schooling

in Ame~icanization. The spect~um ~anSed f~om autoc~atic

dictation to the schools, which would favo~ autooracy and

its idea of the status quo, to a p~og~essive/democ~atic

interp~etation that was aimed at. social change towards a

more democ~atic community. These differing views we~e

exp~essed in cu~ricula~ terms.

Some educators, like Edga~ Wood, believed that the

youth of Hawaii should receive vocational education to

serve vocational ends. To this end a program was

established at the normal school in the fall of 1898

following Colonel Parker's visit to the Islands. They

hoped the p~og~am aould bring the children of the foreign

laborers back to the plantations, eliminating the need to

import more foreign labor. Thesa educators balieved that

giving -greater and greater emphasis to vocational

eduoation. . . could overcome the false idea that

education was the avenue to a mo~e genteel way of life.- 14

Vocational education was also justified as being the

best education for Oriental and Ba~iian youth. One article

-----_. ------
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in the Advertiser claimed that industrial. manual. and

academic work we~e interdependent; however, -the ratio of

one to another should depend upon the temperament of the

whole school population which in Hawaii is of an

industrial rather than of an academic cast.- 15 Speaking

to the Kamehameha Schools. W. M. Armstrong said. -You

young Hawaiians are in the world with brains and hands ..

You must make your living. You cannot be professional

men, but working men, as a rule.- l e

Mainland trends were also used to substantiate the

efficacy of vocational education. In his annual message

to the U. S. Congress in 1907, President Theodore

Roosevelt maintained, -Our school system is gravely

defective in so far as it puts a premium upon mere

literacy training.- 17 He continued by advocating more

emphasis on ~ocational and agricultural education. The

Smith-Hughs Act of 1917 codified the Federal Government's

advocacy of vocational education.

However, Tanner and Tanner, curriculum specialists.

point to the different interpretations of outcomes of

vocational education as follows,

On one hand Were those who promoted
v~cational education to meet industrial demands
for trained manpower. . .. In contrast were
the progressive educators who envisioned vocat
ional education as a means of providing for the
D1iberation of a greater diversity of pe~sonal

capacities which characterize a democracy.-IB

John Dewey, leader in the progressive education movement

on the mainland, had ~Qrnsd that vocetional education that

------- ------
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served the industrial needs of the nation would become "an

instrument of perpetuating unchanged the existing

industrial orde~ of society instead of operating as a

means of its transformation."19 Since Hawaii's oligarchy

desired ·perpetuating unchanged the existing industrial

order,· Dewey's progressive idea stood little chance in

the autocratic system.

The progressives in Hawaii, led by Henry Townsend,

had envisioned the Americanization process in progressive

terms. They believed that the different ethnic groups of

Hawaii could learn how to participate in a democratic

community through the public schools. Vocational

education would be the medium through which the new

citizens would learn such attributes as decisionmaking,

cooperation, equality of oppo~tunity, and the

responsibilities of a member of a democratic community.

However, too few understood the new ideas Townsend

represented, and those who did regarded Townsend as a

radical ready and able to upset the status quo. 20

Americanization for some educators and parents in

Hawaii did not include vocational education but stressed

getting back to basics. Defined in educational terms, a

back to basics curriculum meant that the schools would be

responsible for giving the students the three Bs only. In

this atmosphere the educational creme would rise to the

top, and the less capabl~ would sink to the bottom. Faith
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in the individual and the powert.o get ahead by oneself

were (and are) distinctly American doctrines. 2 l

The followers of Townsend and those advocating a

back-to-basics movement soon realized that the oligarchy

was too strong to allow chang~. Townsend was not rehired

t.o head Hawaii's school after annexation. He left the

Islands at the turn of the century, and with him went

progressive le~dership. Those advocating a back-to-basics

approach were never st.rong enough in the early 1900's to

influence the Department. of Public Instruct.ion. Both

movements faded, but did not disappear.

The oligarchy in it.s st.riving t.o maintain it.s power

and lifestyle saw the public schools as it.s agent. Edgar

Wood, principal of the normal achool, ~s to see to it

that the teaching force of Hawaii would learn to

perpet.uat.e the authority of the oligarchy. Wood fashioned

a curriculum that was designed to ensure close cooperation

between t.he teachers of Hawaii and oligarchical interests.

Wood's curriculum was three-fold. First., Wood relied

most heavily on the vocational education program which he

hoped would supply the future teachers of foreign

parentage with t.he t.rappings of the West.ern world through

the world of work. The vocational education program was

also aimed at enhancing the Island's labor pool. Second,

Wood's self-st.yled teaching met.hod served as a unique form

of control. Third " Wood included a strong emphasis on

Herbartian psychology. Herbartian psychology was used by
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Wood to create a veneer of Anglo-Saxonism on the future

teachers of Hawaiian and Oriental heritage through its

emphasis on Eng!ish literature.

Herbartian psychology was loosely de~ived from the

German philosopher Johann Herbart, 1776-1841. However,

the attracti~eness of Berbartianism for American educators

came from his follower, Tuikon Ziller. Harold Dunkel, a

Herbartian scholar, wrote this of Ziller:

What most attracted Ziller to Herbart's
thought was apparently the idea that character
should be built (and to a degree rebuilt) by
structuring the circle of thought properly.
Certainly this would be one way of regenera
ting the lower classes. And as far as Ziller's
educational interests were concerned. Herbart's
ideas seemed to him also applicable as an
appropriate way to educate the masses of German
citizens. 22

This construction and/or reconstruction of character was

presented by Ziller in Darwinian terms. According to some

evolutionary theorists, the embryo of most species

recapitulates the various stages of evolutionary

development. Applied to education, Berbartians believed

that the child's educational development should recapitu-

late the intellectual and more evolutionary stages of the

child'o culture, epoch by epoch. Herbartians used this

cultural epoch theory as a guide to the construction of

the curriculum. For Herbart the integration of the

curriculum was all important. DHerbart was the first

among educators to su~gest that subjects should not be

dealt with as isolated entities...wherever feasible,

their matter should be brought together. . ·23
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The major thrust of the Herbartians' curriculum, however,

was history and literature. The very young children would

be told legends and myths that were rooted in their own

culture. Through the heroes and villains of the -stories

the children would be shown acceptable behavior and values

that they in turn could emulate. As the children

developed, mere complex social issues would be approached

through the culture's history and literature. 24

Herbart designed a prescribed educ&tional methodology

known as the Formal steps. Bis followers expanded these

to five. The five Formal Steps were: preparation,

presentation, association, generalization, and

application. 25 These steps were developed to support

Herbart's theory of application. Apperception theory

claimed that "all new ideas are interpreted through those

already resident in the consciousness. "26 But like so

many educational theories the meaning was lost on those

who applied the Formal Steps in the classroom. For many

teachers the Formal Steps stood alone. 27

Herbartianism came to America by way of American"

scholars studying in Germany. Charles DeGamo, Charles

McMurry, and Frank McMurry were well-known American

Herbartians who popularized Herbartian psychology in the

United States. 28 Between 1885 and 1896 many books and

articles were pUblished by or about Herbartianism. A

national organization was formed, a national journal

c?eated, and many colleges, universities, and normal

--------- -----------------



50

schools advocated Berbartianism. 29 -For a period of at

most fifteen years, American Berbartianism was a lively

enterprise probably reaching its peak in 1896.- 30

The decline of Herbartianism in the United States was

due, in part, to its application in Germany. Although

there was agreement in the United States among educators

such as Colonel Parker that the curriculum should be

integrated, its application in German schools seemed too

limiting for a democratic environment. In Germany the

free schools were not aimed at developing a free-thinking

citizenry, -therefore, the Herbartian theory had to stop

short of encouraging individual freedom through personal

effort.- 3 1 By the end of the nineteenth century Americsn

educators were turning away from European pedagogy and

developing their own.

Edgar Wood saw Hawaii as a very fertile ground for

Berbartianism, even though its popularity =as declining on

the mainland. Wood's selection of Herbartian psychology

was based on his view of the problems Hawaii faced in the

1890s.

In Hawaii our population is heterogeneous,
consisting of people of European, Hawaiian and
Asiatic extraction. These must be trained in
the exercise of our (Anglo-Saxon) a.rts and
crafts, our customs, and manners, and instilled
~!th our ideals end atendards; in a word they
must become American citizens with the ideals
and standards of democrac~ handed down by our
Anglo-Saxon forefathers. 3

The appeal of Berbartianism, for Wood, lay in the concept

that character could -to some degree be reconstructed.-
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Having the children of diverse background substitute for

their culture an Anglo-Saxon one by recapitulation of that

culture in the" schools would do much to enhance the

Americanization process.

Herbartian psychology permeated the normal school

under Wood's administration. The curriculum in the normal

department readily reflects this. (The normal school

essentially had two departments, the normal and the

training. In the training department pre-service teachers

were instructed in the technique of teaching students; the

normal department was designed to ~eview the subjects the

pre-service teacher would teach. Although they were

separate in nature, Wood never differentiated them.> The

normal department was divided into two areaB: academic

and vocational. The subjects taught in the academic

department adhered to the Herbartian's recommendation for

concentrating on a culture's history and literature to

recreate cultural epochs. The literature curriculum at

the normal school included such Anglo-Saxon selections as

Longfellow's Hiawatha, Hawthorne's Twice Told Tales,

Shakespear~'s Macbeth, and Dickens' The Christmas Carol. 33

The history curriculum was considered by Wood to be the

most difficult to teach. This four-year curriculum

consisted of mythological and historical stories of chief

nations of civilization in the first year, the study of

social life in the chief nations in the second year,

religious life in the chief nationa in the third year, and
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a ~eview of the political life of the g~eat pe~iods in the

fou~th yea~.34 And of cou~se, the ·chief nations· we~e

Weste~n nations.

In his ~epo~ts to the Superintendent of Public

Inst~uction, Wood gave glowing ~epo~ts of the academic

wo~k done at the normal school. Some of these repo~ts,

howeve~, we~e misleading. Repo~ting that a subject was

offered at the normal school did not mean it was being

lea~ned. A fo~mer student reported, ·Yeab. We had to

~ead Odyssey and those hard lite~atu~e stuff. We didn't

know what it meant.... We all didn't know.· 3 5 Added

to this was the fact that some subja~ts that we~e

reportedly taught at the school were either not taught at

all or we~e given very little attention. 36

In his 1914 ~eport to the superintendent, Wood

included actual time given to each subject. In Wood's

four-year program English literature was given three

periods a week for the first three years and five the

final year. Mathematics ~eceived even less attention.

Although arithmetic, algebra. and geometry were listed in

the cou~se wo~k of the academic department. algebra was

not taught at all, geometry taught only two periods a week

in the third yea~, and arithmetic three hou~s a week, but

only for two of the fou~ years. Likewise the sciences

were listed, but very little time given them. 37 In fact,

the number of science cou~ses declined between 1902 and

1914. Wood defended his position on these two subjects in
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Herbartian terms when he argued, -Mathematics and science

are not neglected but t~ey are not stressed for the simple

reason that mathematics and sciencG do not make for

national life. while the others do.- 38

·The others· Wood referred to were not necessarily

English literature and history. because in comparison with

the vocational department the academic department received

far less attention. The fact was that vocational

education was required for three hours a week for the

first three years and ten hours a week in the final year.

If one can judge the emphasis of a school by the amount of

time dedicated to individual subject ~tter. the

Territorial Dormal School was clearly vocational. In his

1920 report to the Superintendent of Public Instruction,

Wood explained why vocatio~al education was being stressed

at t.he school.

We have stressed vocational work, because
out of a knowledge of our arts and crafts comes
the exercise of our manners and customs. Our
manners and customs are different from those of
the alien because our activities are
fundamentally different. It is through our
arts and crafts and callings that the alien
must travel to the possession of our manners
and customs and an appreciation of our ideals
and standards. From his fireside to ours is a
long road.~9

The vocational department's curriculum focused on giving

the normal students the trappings of Americanization,

which they in turn would pass on to the rising generations

of public school students. This department was divided
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into three sections: household arts, mechanical, end

agriculture.

The household arts section taught the young girls

such things as preparation of food, how to trim a hat, how

to make artificial flowers, practice in removing stains,

making detergent, ironing, and sewing undergarments. 40

Wood summed up this program ~hen he wrote,

When the girls have finished the course
they can cook a meal, make a dress, trim a hat,
and clean and repair their clothes. This is
fair equipment for the teacher who expects to
enter the schools of Hawaii and teach the
children of different nationalities how to live
as Americans live. 4 1

The girls of the normal school must have been very

success-ful in their homemaking skills, because they

established quite a reputation in the Islands. The

following spoof conversation between two local men was

printed in the Sunday Advertiser,

But after this, Hinnissey, ye cOn pick a
gir'rl aut av thO Bormil or thO teachin' staffs
wid yer oiyes shut an' know ye have a house
keaper. 42

Superintendent Kinney remarked at the 1916 graduation

ceremonies of the normal school that 33 percent of the

girls' household section were married within a year of

graduation. He thought,

~il~ I hopQ that thi~ ~y ~orvo to mehe
domestic science work still more popular I am
afraid it may be necessary for Mr. Wood to put
on brakes just a little bit, for, after all, we
are trying to conduct s Normal School and not a
marriage bureau. 4 3
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The mechanical a~t section neve~ developed such a

~eputation, but the students too we~e involved in lea~ning

Anglo-Saxon skills that they in turn would teach in the

public schools. The p~ogram was divided into two a~eas:

const~uction and ~epai~. Wood proudly ~ote of this

p~og~am, -When the boys g~aduate, they can make a plan fo~

a building o~ a ~epai~ Job, buy the mate~ials, .const~uct

the building, paint it, make chai~s fo~ the teache~ and

the teache~'s desk. They a~e fai~ wo~kmen.-44

The ag~icultu~al section was in cha~ge of the school

ga~den and the ca~e and p~opagation of chickens and

~abbits. Wood briefly described this section as follows:

-This work is on a commercial basis and therefo~e

profitable as a means of training the pupils for thei~

futui"e work.- 45

All the sections of the vocational department we~e

aimed at trai"ning these young people to emulate Anglo-

Saxon home life and workplace.

The Americanization of the normal student shifted f~om

a Herba~tian recapitulation of Anglo-Saxon evolution

through literature and history to enculturating the

student with American vocational pursuits. Edgar Wood

stated this very bluntly when he ~ote in 1918,

The aim of the School is to give the
prospective teachers such training as will
enable them to go out into the schools of
Hawaii and train the child~en of the different
nationalities to live as Americans live. When
the boys and girls of OUi" public schools know
ho~ to raise the kind of food Americans eat. to
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const~uct the kind of homes Ame~icans live in,
to make and wea~ the kind of clothes Ame~icans

wea~, and to unde~stand and aim Qt Ame~ican

ideals, ou~ wo~k of making citizens has been
accomplished. 46

The no~mal depa~tment of the Te~~ito~ial Normal and

T~ainins School did not constitute the enti~e school. The

t~aining of teache~s was the ultimate pu~pose of the

t~aining department. Although these two depa~tments were

neve~ dealt with separately unde~ Wood, they did have

distinct pu~poses. The purpose of the t~a1ning department

was to give the cadet teacher (p~e-se~vice teache~)

instruction and practice in teaching, while that of the

normal department was to inst~uct in the fundamental

.branches of knowl~dge.

Edga~ Wood fashioned a unique teaching method fo~ use

at the no~mal school based on his perception of what

consti~uted the ideal teacher fo~ Hawaii's public schools.

Wood defined the ideal teacher as one who was st~ong in

social and mechanical intelligence and weak in abstract

intelligence. Wood viewed the ~ole of teache~ much the

same way Sanfo~d Dole did. They believed the teache~'s

p~ima~y job was to int~oduce the child~en of alien

parentage to their new social structu~e and only

secondarily provided academic instruction. Wood believed

the Hawaiian population to be the strongest in these

qualities. He ~ote,

F~om very early times, the Hawaiian teache~

has occupied a p~ominent place in the school
system. . gifted in social intelligence of a
high order, the teacher's special endowment,
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any possible short comings along the line of
academic preparation had been lost sight of in
the general progress of school life in the
Territory.47

Wood also believed,

The Hawaiian teacher is recognized as among
the very best in our schools, and as a social
factor in the community, he is undoubtedly the
best. In the process of Americanization, these
teachers are the best carriers of our ideals
and standards, of our manners and customs, to
the alien races that are among us. 48

Wood designed his ~eaching methods to accommodate the

cade~s he believed ~o be weak in abstract intelligence and

methods that would enhance the Americanization process in

the public schools.

Although Wood had been convinced of the usefulness of

tene~s of Herbartian psychology in t~e Americanization

process in Hawaii, he did no~ follow through with the use

of t~e Berbartian five-step method ~o train his cadets.

The Herbartian five-s~ep method relied too heavily on the

child's previous experiences. Wood did not want to use

the child's previous experiences, because it was those,

the alien experiences, tha~ Wood was so ardently trying to

remove.

The method designed by Wood was influenced by the

Herbartian five-step method simply because Wood also

reduced instruction to a neat five-step package. In

creating his own steps Wood designed a me~hod that would

furnish Hawaii with a highly trained Americanizing force.

The outcome of this training was to be automatic and well-

conditioned attitudes, precision in execution and fidelity

------------------- - ---------------- ----------------
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to the model, freedom from deviation, innovation, and

inquisitiveness, and a highly qualified product from the

skill standpoint. 4 9 This model lent itself well to

dictating and standardizing training.

Wood's five-step method was as follows,

1st:

2nd:

3rd:
4th:

5th:

Thought getting through objects, sketch
story, etc.
Exp~ession of thought, through making,
modeling, draWing. painting, or drama
tizing.
Oral expres~ion of thought.
Making use of oral expression of thought
for reading, copying, and dictation.
Written expression of thought. 5 0

In the first step the child would be shown an object and

asked to notice as much as possible about it, such as

color, texture, size, etc. The second step was a check by

the teacher that the child ha~ gotten the proper thought.

L~nguage could not be used to "relay this, because most of

Hawaii's public school population were not English

speakers. Therefore Wood used "the universal modes of

expression," which were mainly art and drama. The child

would be asked to draw, model in clay, O~ act out the idea

he gained from observing the object. Once convinced that

the child had obtained the proper thought, the teacher

told the child the proper word and wrote down a few short

sentences that the child could use for a reading lesson.

The child would then copy the sentences; read the

sentences; and write them from dictation. This was

considered making use of the oral expression, step four.

For the fifth and final step Wood wrote, "The child is

----- -_._--.-.-
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required to give expressions in written form to the

thoughts he has gained through the preceding steps.e 5 1

The fifth step would be done without assistance from the

teacher. W09d realized that the child's first attempts

would be almost identical to what the teacher had written,

but he believed, -gradually... the child gains ability

to express his own thought in his own way, each year

showing more originality in forms of expression.- 5 2 In

theory this method appeared to promote independent

thinking: however, in practice this was seldom the caSe.

The second and third steps in Wood's method, express

ion of thought, were influenced by Colonel Parker's

theories. Parker"' a theories, however, had never been

intended to be used aa part of a structured method.5~

Therefore, what had been intended to be original

expression on the part of the child at these two steps

became a source of dictation of thought. The child would

soon learn that it was not original thought that was being

sought by the teacher but the thought the teacher

demanded. Consequently, the thought~getting stage could

be interpreted as a means of teacher control rather than

as independent thinking. Wood's teachers were so highly

trained at the normal school that the responses to the

thought-getting stage we~e p?o8?a~ed by Wood the?e.

The cadet teachers ware required to prepare, in

detailed ~itten form, lesson plans that would depict

everything they were going to do and say in the classroom.
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These extensive and detailed lesson plans of the cadet

teacher were checked and rechecked by the faculty. And

each lesson plan did not escape Wood's personal approval

or disapproval. Wood wrote of his strict control over

lesson plans.

Each pupil prepares and submits to the
critic teacher a carefully prepared plan of the
lessons he is to teach. . . the plan is passed
and the cadet brings it to the office for my
approval. This demands of the pupil a careful
preparation, of the critic teachers and from
myself a close supervision. The result
justifies the effort. 5 4

John Fry's master's tbesig on Edgar Wood included an

incident told to him by normal graduate Henrietta Freitas

on how closely the students felt they were monitored by

Wood.

After following Wood's outline for several
weeks, the student teacher realized the
students ... were not responding with any
initiative or new ideas. .• She hesitantly
asked her supervisor. . . if she could deviate
from the outline. She was surprised when Miss
Culter (supervising teacher) agreed to stand at
the door, -to make sure Mr. Wood did not come
in unexpectedly.- The student teacher then
proceeded to use group discussions, panels, and
private study with outSide materials she had
brought in. The students were enthusiastic and
Miss Culter more so. The latter told ber, "I
only wish we could do this together and omit
outline.- But even stern Miss Culter did not
change or ignore the plans of Principal Wood. 55

As illustrated in the preceding, Wood not only monitored

the cadets' written plans. but made quite sure that they

did not deviate from them in the classrooms wbere they did

their practice teaching. The cadet teacher divided

his/her time between the normal department and the
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t~aining depa~tment. One-thi~d of each day in the last

th~ee yea~s of the no~mal school was spent in p~actice

class~ooms. The cadet teache~ th~oughout the th~ee yea~s

would expe~iencs all eight g~ades. The grade teache~

would supervise the cadet's work in the classroom. Wood

wrote,

The cadet, guided by the teacher, takes
cha~ge of the room in which· they teach, pre
pa~es the lesson plans, ca~es for school
prope~ty, and supe~vises the pupils on the
grounds. In this way, the cadets are prepa~ed

to take cha~ge of any school to which they may
be appointed. 56

Wood felt that the cadet teache~ needed close supervision

while in the classroom, because the cadets we~e too

immatu~e academically and professionally to be left

st~ictly on their own. 57

By 1912, due to overcrowding, two cadet teache~s

would f~equently be in one room at the same time. Wood

defended this practice by stating, -Teachers accustomed to

the slight increase in noise •.. find the ~ondition

conducive to efficiency, both f~om the standpoint of the

pupils and the cadets.- S8

The method Wood used, along with his st~ict cont~ol

of the cadets in the classroom, was due to his belief that

his students we~e not academically oriented. To this end

Wood fought very ha~d to keep the academic ~equi~ements

low in orde~ to keep the normal school accessible to the

Hawaiian and pa~t-Hawaiian student.
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The entrance requirements at the normal school

remained low throughout Wood's administration, admitting

students directly from the eighth grade for a two-to-four

year course. Although Principal Wood repeatedly reported

that he was upgrading the entrance and graduation require

ments at the normal school, little evidence can be found

to support him. Wood could only point to the fact that

one graduate of the normal school had received a year's

credit,at Columbia Teachers College, and the Board of

Education of California had recognized the work of the

school. However, these forms of recognition had all come

in the first decade of the twentieth century. Wood seemed

satisfied to rest on these laurels.

Nearly all the changes at the normal school resulting

in upgrading the entrance or graduation requirements were

forced on Wood by the Board of Education. Even then Wood

objected to some of these movements and ignored others.

In 1900 the normal school offered a four-year course

to elementary school graduates and a one-year program for

pupils who had graduated from high school. The four-year

course proved to be a financial burden on some students;

therefore, in 1904 Superintendent Atkinson changed the

normal school policy to read, -At the end of the aecond

year an elementary certificate is granted to those who may

find it impossible to complete the four-year courae.- 59

The granting of a two-year certificate lasted until 1909,

·when the Board of Education decided to suspend this
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practice in hope of upgrading the standards of Island

teachers, because the option for the two-year program for

certification was taken by some 209 stude~ts, while the

four-year diploma program graduated only sixty-four. 60

When the Board of Education suspended the two-year

certificate, it allowed for a teaching permit to be issued

at the end of the third year. This permit would enable

the needy student to teach for one year and then return to

the normal school to finish the four-year program. 5 1 The

deciSion of the board brought protest from Wood, students,

and parents. They requested that if the two-year

certificate was to be suspended it should be done over a

three-year period. The matter was turned over to the

Attorney General for a decision. The Attorney General and

the Superintendent of Public Instruction agreed to let the

practice continue for three years and after that

certificates were to be granted ·only where demands were

mede."62

In 1912 the board elected to do away with the third

year permit for needy students, again trying to upgrade

the teachers. Wood wrote a letter to Superintendent Pope,

protesting the move on the grounds that many students had

entered the normal school expecting to take advantage of

the third-year permit. Wood reminded Pope of the Attorney

General's decision in the 1909 case and hoped the same

would apply to the 1912 action. And it did. 6 3 Wood

supported the idea of giving certificates to those who had
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not ~inished the entire program. In his letter to Pope,

Wood expressed this view:

The general trend of the mainland ,is to
grant a larger and larger number of certifi
cates and to use every means to induce persons
who intend entering the teaching profession to
take a course in a Normal School. Our records
show . . . that the charge of doing unsatis
factory work does not lie entirely with those
holding temporary certificates nor with any
nationality, but is distributed with an impar
tiality that seems to indicate what other
factors . . • contribute to whatever
inefficiency eXists. 6 4

Certificates continued to be issued until 1919. However,

by 1914 certificataa signified course of study completion

and not time spent at the normal school. 6 5

The one-year post-high school class never yielded

many graduates. Only 147 high school graduates also

graduated from the normal school during Edgar Wood's

administration,66 out of 855 total graduates. 6 7 Of the

147 high school graduates, 33 received certificates rather

than diplomas. A two-year post-secondary program was not

introduced into the normal school until 1920. Even as

late as 1920 Wood felt strongly that high school

graduation as an entrance requirement at the normal school

was well in the future.

Wood was forced by law in 1914 to accept only those

students who had graduated from elementary school.

Although this had been the requirement in the past, Wood

evidently did not always adhere to it. In a letter to

Wood, Superintenden~ Henr¥ W. Kinney reminded him of the

grammar school completion requirement for entrance to the
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normal school. He added that -if it had been lost. the

applicant can be referred to this office.- e 8 One can only

imagine that Wood accepted students on their word that

they had graduated from elementary school or had simply

ignored the order in some cases. It is interesting to

note that the reminder from Kinney came over two years

after the board made their order.

Consequently. Wood had been able to keep the entrance

and graduation requirements the same in 1919 as they had

been in 18ge. i.e .• entrance of students with an eighth

grade education for a two-to-four-year course. In 1920-21

two years of high school were required for entrance into

the normal school.

While Wood was hesitant about upgrading the student

population. he was not hesitant about upgrading the build

ings and grounds. In almost ever)' Beport to the Superin

tendent of Public Instruction, Wood requested some new

additions to the normal school.

In 1901 members of the Territorial Legislature

visited the normal school. located at the Front Street

School. They found what Edgar Wood and others had claimed

for some time; the building was unfit. 6 9 The increasing

pupil population, in both the normal school and the

practice school. along with an expanding curriculum,

warranted m~re room. A new structure was approved and

funds were made available for construction.
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The new building was opened in the fall of 1905 on

the slopes of·Punchbowl. It was the first home of the

normal school that had not been a hand-me-down. However,

the comeliness of the new structure was in question. Wood

claimed, -The location of the building, the interior

arrangements, the ventilation and light are exceptionally

good.- 70 Yet the Department of Public Instruction and

especially the members of the board expressed dissatis-

faction with the new bUilding. At a March 1905 meeting of

the commissioners, they said, -The Dormal School is built

in a most peculiar position relative to the rest of the

lot and the adjoining premises.- 7 l At the February 1906

meeting of the board, after the normal school was built,

the commissioners discussed the construction of the high

school. They asked to see the plans, which were not

available. They insisted on seeing the plans before the

construction began because they had never seen the plans

cf the normal school before it was built and two members,

particularly, were sorely disappointed with the outcome.

-Nobody ever did see the plans for that.
If we had seen them maybe tha building would
have been different,- said Mrs. Jordon. -Why?
asked Director Von Bolt. ·Well you go past the
building everyday and you will see why,- and
Mrs. Jordon shuddered a duet with Mrs. Wilcox.
-It is something frightful.- And, really, that
Normal School building is a fright. Its facade
looks like the back of an old fashioned deck of
cards, one of the stripery kind and has the
same quality of giving the one who looks upon
it a kind of dizziness, calculated to end in
nausea. 7 2

----~-_._.... ~.
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Ruth Shaw, a long-time employee of the normal school,.

reported that students and faculty ·sighed when they

looked at the desolation of the site . an abandoned

stone quarry,73 but Wood continued to hail his normal

school bUilding as ·cool and comfortable,·74 complimenting

the architect on a superb job. However, the building was

not built with the normal school's growing needs in mind.

By 1910 Wood was requesting more space for the ever-

growing student population.

The lack of sufficient accommodations for
the training school had made the work of the
school harder than it should be. • •. In the
Normal School prope~ there is not a single
teacher who has a room to call her own. As
soon as a teacher finishes .•• she must
collect her papers and books and move into the
hall or library while another teacher occupies
the room. When you add to this classes' too
large for the saatin8.capacity of the room, and
too many periods per week, it is surprising
that the teachers of the school succeed doing
s~tisfactory work. 7 5

Finally in 1914 new buildings ware constructed with the

help of the vocational education classes of the normal

school. These buildings were of an open-air-type bungalow

and well suited to the Hawaiian climate. 7 6 Again in 1918

a new twelve-room building was finished to help relieve

overcrowding in the practice school.

The Territorial Legislature rarely apportioned enough

funds to house the normal school properly. In his reports

to the Superintendent of Public Instruction in 1899, 1900,

1902, 1910, 1916, 1918, and 1920, Wood reported the need

for additional room. In 1914 after the new bungalows were
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constructed Wood proclaimed, "For the first time in the

history of the school, each teacher has a room where she

can meet her classes and not be subject to the interrup

ti©ns due to other te~~hers ~ccupying the same room."7S

However, only two years later, in 1916, Wood was deploring

the crowded condit10n~ at the training school. Although

all the superintendents whom Wood served under shared his

feelings that the ahome product" was the best teacher,

they continually failed to supply money to maintain a

first-class normal school.

The faculty that served the school was not well

schooled. Wood never reported the status of the education

of the teachers at the normal school, but Benjamin Wist's

report of 1923 gave this information. The faculty that

Wist inherited from Wood contained no one with a master's

degree and only sixteen or twenty-nine percent with

bachelor's degrees, leaving forty-one with no degrees at

all. 7 9 The faculty was overWhelmingly female, as were the

students, and the pay was low. Wood enjoyed hiring his

own graduates to work at the normal school. He wrote in

1902,

We have now reached the point where we
supply teachers for the more responsible
positions . . . from among our own pupils and
this without loss to the efficiency of the
schools. There are now several of our own
graduates occupying important positions in the
Normal and Training School and at no previous
time in history of the school has the
attendance been larger or the standards of work
of a higher character. eO

....._--------_... - _ .._---_. --_.
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The turnover rate of the faculty at the normal school was

exceedingly high. According to the Survey of Education in

Hawaii, the high turnover rate °indicate(d) a very serious

lack of permanence within the institutional staff,

creating a condition which is disconcerting to say the

very least. oS l

Wood's authority at the normal school was enhanced by

these conditions. He was the only member of the staff who

held an advanced degreeo Wood saw women as less of a

threat to him than men. His own graduates, besides being

indoctrinated in his methods, would respect his authority,

and a high turnover rate would not allow anyone

individual to establish much influence. One might

therefore assume that Wood was the ultimate authority at

the normal school.

Edgar Wood's control over the normal school could not

have been maintained strictly from within. Wood also had

to have support from the Superintendent of Public

Instruction, for whom he worked directly. Wood wrote to

Dr. Frank Bunker, Director of the Federal Survey, in 1920,

All of the ministers of education and the
superintendent~ of public instruction have been
strong supporters of the Normal School and
myself. Two entered the office distinctly
critical of the administration of the school.
When these men left office, they were firm
friends of both the policy and the administr
tion. I believe that the informed thought of
Hawaii recognizes that the Normal School has
done good work under very adverse conditions
and in the face, at times, of strong opposi
tio~ and that it has always been in the front
line where things were being done. 8 2
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The official view of the Department of Public Instruction

was that,

the Normal School haa for its sole purpose the
training of teachers . . . that the last
fourteen years through all the changes in the
department of public instruction it has had the
support and approbation of the department at
all 'times and its work is an expression of the
department. . . . The Normal School trains
teachers how to carry out the course of study
and the department stands behind the Normal
School and its curriculum. 8 3

Wood was producing the ideal teacher for Hawaii in the

eyes of the oligarchy. The atmosphere of the government's

normal school Virtually oozed authoritarianism. Wood's

administrative practices, curriculum, and unique teaching

methods were devised to maintain cont~Gl of Hawaii's

Americanization force. As Wood continued to produce a

highly controllable teaching force, his power grew within

the haole elite and the Depariment of Public Instruction

that represented them.

Wood served under two Ministers of Education and five

Superintendents of Public Instruction. These positions

ware all appointed by the President of the Republic of

Hawaii or later by the Territorial Governor. Therefore,

the stamp of approval by the head of the Department of

Public Instruction was, ipso facto, the seal of approval

from the governments of Hawaii.

Wood's power remained unquestioned and untested until

1912. In that year Wood faced the first real th~eat to

the status quo that he and the oligarchy had so ardently

protected. But Wood was well insulated against adversity.
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CHAPTER FOUR

TROUBLE AT THE NORMAL SCHOOL
1912-1916

By 1912 the Te~rito~ia1 Ho~mal and T~aining School

had been unde~ the sole di~ection of Edga~ Wood fo~

fourteen yea~s. Almost from its inception; "he had spun a

web of cont~ol over the institution that mi~~o~ed the

cont~ol the business/gove~nment inte~est enjoyed ove~ the

Te~~ito~y, Wood was very satisfied with his school and

the teache~s it g~aduated, so much so that change had been

almost nonexistent through 1912. Although the schoo!

cu~~iculum had shifted to a mo~e vocational emphasis, the

overall philosophy and methods had remained the same since

189B, when Wood assumed the p~incipalship.

The Te~~itorial Normal and Training School had become

static, and no one in a position to initiate change was

Willing to do so. Yet there were people in Hawaii who

challenged Wood's ultimate cont~ol of the normal school

and questioned the methods he used. There was a budding

middle class in Hawaii who wanted change at the normal

school. They wanted the normal school to mo~e accurately

reflect the Hawaii of 1912 with its ~ising middle class

and to more closely emulate the wave of educational

ef f iciency that was sweeping. the mainland. The wave of

efficiency was characterized, in part. by sc~utinizing

school systems, through social surveys, to determine two

76



77

factors: what return taxpayers were getting for their

investments and how these returns could be increased. 1

Based on this strictly economic/business model, it was

believed that consolidation of students, subject areas,

schools, and administration would increase efficiency in

schooling. Hawaii attempted to follow mainland trends

toward educational efficiency, yet their first money

saving move brought a strange twist of fate. While the

wave of efficiency brought consolidation to mainland

school systems, Hawaii, perhaps unknowingly, took its

first steps toward decentralization.

To maintain control of a centralized system that

stretched over an eight-island area, the Department of

Public Instruction had employed normal inspectors to go

out to the Islands from Honolulu and supervise the in

service teachers. In a money-saving move in 1909, the

normal inspectors were replaced with supervising

principals. These were principals of large centrally

located schools who took on the added responsibility of

supervising all the schools in their district. In 1912,

the number of supervising principals was increased from

four to eighteen, which included Edgar Wood as the

principal of the normal school. 2 The role of the

supervising principal was also expanded in 1912 to include

power to (1) change and adopt textbooks, (2) change the

course of study and its adaptations, (3) make ·changes

desired in the methods of instruction and training in the
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. . Normal School of cadets destined to come under their

supervision,- and (4) discuss all matters relating to the

proper conduct of the schools of the territory.3 The

supervising principals were also directed by Superinten

dent Pope to accept suggestions for school improvement

from teachers and other principals. 4 The supervising

principals met annually in Honolulu Just before the summer

meeting of the Commissioners of Education and made their

recommendations available to the commissioners. 5

The expansion of the number of supervising principals

and also of their influence on schools and teachers,

coupled with Superintendent Pope's orders to accept

suggestions from teachers and other principals can be

in~a~preted as a first step toward democratization of the

Department of Public Inst?uction although it was a money

saving move. Although these supervising principals were

not publicly elected officials, as professional educators,

they clearly were not included in the oligarchical

structure of Hawaii. Furthermore, the move toward

supervising principals marked the first time educational

authority was expanded to the outer islands, rather than

emanating from Honolulu. The men who filled these

positions represented the emerging middle class in the

Islands, therefore, it was not a coincidence that, ~hen

the base of power in the Department of Public Instruction

was expanded in 1912, there was agitation for change at

the normal school.
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In January 1912, two articles were written for the

Advertiser. They appeared together under the title,

·Opposite Views expressed on Hawaii's School System -

Normal School Principal Explains Principles of Present

System - Normal School Graduate Condemns System in Force."

The ~iter of the first article was, of course, Edgar

Wood; the second author remained anonymous.

In hie letter, Wood defended the public school's

course of study against charges of "fads and frills,"

which were largely aimed at Wood's five-step method. The

charges were much the same as what had bean heard in the

first decade of the twentieth century. Wood defended the

work of the normal school by citing several mainland

educators whom he claimed put their stamp of approval on

Wood's methods, such as Dr. Brown, U.S. Commissioner of

Education, Colonel Parker of the Cooke County Normal

School, and John Dewey. Wood also defended the work of

the normal school as being in line with the particular

need of Hawaii, which for Wood was Americanization of its

different ethnic groups.6 A contrary view was expressed

by a "Normal Graduate" in her article. She wrote,

I am familiar with the work of Dr. Brown
and others mentioned in some of the best normal
schools in the United States, and I am in a
position to state emphatically that these
methods as taught on the mainland are totally
unlike the system as carried out here.
In fact, I have never seen or heard such a
method as is in use in the normal school of
Honolulu. It is so peculiar and I believe it
should be investigated by a competent committee. 7
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"Normal Graduate" described a sys.tem that she equated with

the "grind from a machine."

As the plan of geography, so it is with
every other subject. Thought getting by the
teacher, expressicns of thought by the teacher,
oral expressions by the pupil, paragraph or
development by the teacher, etc. Everything is
on the same plan, five, ten, or fifteen minutes
given to the different sections, with little
variation from week to week, from month to
month, a regular grind from a machine. 8

"Normal Graduate" also challenged another of Wood's maior

defenses of his normal school and the school system of

Hawaii when she wrote that the situation in Hawaii

diffe~ed little from the cities on the east coast of the

mainland.

We have teachers in these Islands who have
taught Poles, Bohemians, Russians, and
Armenians in the Eastern States, and in schools
where English is no.mora the mother tong?e than
it is here. . They tell me that the
methods used in those places work very well and
are in every way mor~ satisfactory and produce
better results than the machine methods used
here. 9

The controversy over the methods used at the normal

school was brought up at the first meeting of the expanded

board of supervising principals in May 1912. It was sug-

gested at this meeting that the normal school might be

investigated, but a majority of the principals decided not

to proceed. Principal Davis, of the Royal School, paid

"high compliments to Professor Wood and the management of

the Normal School, and said he didn't think supervising

principals could improve the professor's school. "10

Copeland of Maui disagreed as to the possibility of
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improvement, but finally acquiesced. Hilo principal C. E.

King wanted to investigate the school anyway. He felt

·that while the report was certain to praise the school it

was a-duty of the supervising ~rincipals to investigate

and report. "II

Although no investigation of the no~mal school

resulted from the meeting of the supervising principals,

there was a major altercation between Principal Wood and

Supervising Principal Copeland that is worthy of note.

There was, as the newspaper reporter heard, some "Taft

Roosevelt kind of talking to each other."12 The argument

stemmed from a disagreement over the methods used at the

normal school; however, Superintendent Pope cut the

argument short by calling for order. 13 This disagreement

between Wood and Copeland foreshadowed a larger rift

between these two men that would later play an important

role in the future of the normal school.

Later in May, the Commissioners of Education met to

perform a task they did every spring, which was to prepare

the list of teachers for the next school year. However,

this meeting had some irregularities which stemmed from

Wood's letter recommending that a normal school teacher,

Etta Davis, not be reappointed to the normal school

staff. 14 Superintendent Pope must have believed there

would be some discussion of Davis' dismissal, because

according to Commissioner Aiken, the.regular procedures

for appointing teachers were not used. The appointees for
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the normal school were read instead of being printed out,

as had been the practice in the past. 15

Aiken had been alerted to the fact that Davis was not

to be reappointed, and when he did not hear her name

called he inquired into. the matter. He was told by the

superintendent that she had resigned. Commissioner Aiken

recalled,

Being rather surprised at this I pressed
the point, when the secretary informed the
superintendent that Miss Davis had asked for
reappointment instead. With some warmth I then
moved that Miss Davis be reappointed to her
position, and with no objection whatever the
superintendent placed her upon the list. My
motion does not appear upon the minutes, nor do
I know that it was seconded! but I do know that
Miss Davis was reappointed. 6

Later the official story was that the letter from

Wood had been mislaid and Davis' reappointment had been a

mistake. 17

Nevertheless she was reappointed to the normal

school. Her reappointment did not satisfy Etta Davis,

because added to the uncertainty of her position, she was

given a third-grade class instead of an upper division

class, which she had requested, and her pay was reduced.

The question of Davis' pay was a confusing issue.

She had originally been hired as a grade school teacher

for the practice school. However, she had been paid the

salary of a teacher in the normal school proper. She had

been expecting a $200 raise for the second year, which

would have brought her salary of ~1,200 a year. Her

----- ----'--'._--
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reappointment to grade work meant that she would receive

$S50 a year, the salary for a teacher in the practice

school. In September, Superintendent Pope stated,

On finding that Miss Davis' appointment had
been greatly delayed and that her re-rating of
salary would be less in the change of salary, I
corrected it by lette~, stating that her salary
would be the same as that of the previous year
and explained that I had personally investi
gated the matter and that if she continued in
the sawe work the unsatisfactory reports would
not entitle her to $1,200.00 per year. 1S

Upon hearing this, Davis hired attorney Lightfoot to

defend her position. Davis requested a hearing before the

Board of Education. Lightfoot was we!! known in the

community and had gone on record as not being a friend of

the normal school.

When DaviS hiFed the lawyer, the Board of Education

immediately began their investigation of her and her

teaching abilities. Three members of the board visited

Davis' third-grade classroom at the practice school at the

normal school. Inspector Gibson reported on what they had

observed,

The noise in the room could be heard in the
hallways and in fact in the yard. There was
utter confusion in the room when I entered,
pupils all talking out loud, running around the
room, throwing crayons at each other, jumping
out of the windows, etc. Miss Davis was walk
ing around wi~h a ruler in her hand, issuing
orders for quietness that were not heard. She
tried force to get a boy into his seat; he
turned on her, struck her, and snatched the
ruler out of her hand. This continued for some
minutes without chang6. 19

Two other similar reports were filed by Commissioner May

Wilcox and Edgar Wood.
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Wood wrote another letter in which he continued to

build a case against Etta Davis. He accused her of the

following: (1) She was mis-hired by the Friske agency in

Boston. He had asked for a grade teacher and she was not

prepared for this but prepared for high school. (2) She

was engaged for work in the grades in music and, although

prepared, refused. (3) She kept attendance on loose

sheets instead of the assigned register. (4) She refused

to pass in the written work of the pupils. (5) She failed

to prepare work for the cadet teachers. And (6) she urged

other grade teachers not to do the work required and

canvassed the normal school teachers, urging them to join

in opposing the requirements of the principal. 20 Wood

considered the last charge, of disloyalty to the admini-

stration. the most serious.

When Superintendent Pope reviewed all charges against

Davis and her claseroom abilities, he wrote to the Board

of Education:

But' feeling that it is strictly my duty to
act and not permit such destructive work to
continue, I suspend Miss Davis until some
further action could be taken by the
Department, the suspension to take effect on
receipt of notification. It was delivered
about noon on the 25th. 2 1

The case was brought before the commissioners on

December 4, 1912. During the proceedings many charges

were hurled from one side to the other. Davis,

represented by attorney Lightfoot, requested that she be

given work for which she W&s suited. Lightfoot suggested

---------_.....
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. that as she had made a specialty of psychology that

such a class should be formed at the Normal School.- 22 He

added that the Territorial Normal and Training School was

the only normal school he had ever heard of that did not

offer a course in psychology.23

As to the methods at the normal school, Davis was

most critical. Her testimony was recorded as follows,

She said she had withheld her judgement as
to the school and its methods as long as possi
ble, but that Principal Wood must have known
that her ultimate judgement could not be favor
able and that she would consider it wrong to
conceal, -the deplorable state of affairs in
the school.- She styled this condition, as a
-sickening travesty of real education,- and
said that the slight results accomplished are
obtained at terrible expense of time and health
on the part of both teachers and cadets. 24

The defense also called Miss Dawson, a former teacher at

the normal school, to illust~ate how bad Wood's methods

were. Dawson declared, -No teacher ever speaks of them

[Wood's methods] without expressing disapproval. s 2 5

Dawson then went on to describe one occasion when she had

refused to carry through with an assignment she was

required to do. She had not considered -a request to have

her pupils describe the birds which were here when Capt.

Cook arrived as proper. She thought it proper to describe

from specimens collected but not from fossil remains. "26

As to Wood himself, Davis was most critical. She

charged Wood with having harassed her, hindered her work,

humiliated ber in front of her students, and in ber
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opinion, having done everything in his power to make it

unpleasant for her, resulting in her suspension. "27

Wood defended his me~hods at the normal school, as he

always did. He referred to the many mainland educators

who supposedly endorsed the work he was doing. He flatly

denied any misconduct in regard to Miss Davis.

The .decision of the Commissioners of Education upheld

Superintendent Pope's decision, and Etta Davis was not

reappointed to the normal school. The decision read that

Davis was dismissed for the benefit of the department. 28

DaviS was not only dismissed from the normal school, but

also barred from teaching in any public school of the

territory.29 Commissioner Aiken spoke up and said that he

did not believe such action was warranted because "the

fa~t that a teacher had failed to get along with one

principal did not mean that she could not get along with

another."30 The board did not rescind its decision, but

stated that they would give Davis a letter stating that

her dismissal Ghad nothing to do with her academic

qualification. a3 1

This was a peculiar turn of events, because the board

had based its case on Davis' lack of ability in the

classroom. At the end they were essentially admitting

that the case had been based on a disagreement between

Wood and Davis. Clearly Wood could not tolerate Davis in

the normal school, because she overtly disagreed with his

methods and threatened his control of the normal school.
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The Board of Education with Pope at its head. was also

willing to abide by Wood's decision and avoid a situation

that could lead to change"at the normal school.

The next day at the meeting of the Board of Education

it was suggested that the public had misinterpreted the

meaning of the hearing and was construing it as an attack

on Wood and the normal school. due to the accounts in the

newspaper. Aiken was angry with Wood for passing around a

circular explaining the merits of the normal school and

its principal. Aiken felt these circulars were

perpetuating the belief that the normal scbool and its

principal had been on trial. He wanted action taken

against Wood on this account. 3 2 Commissioner Farrington

disagreed and explained.

If there was a -nigger in the woodpile a it
is a reflection on the Board. Attorney
Lightfoot. and the young ladies in question.
We heard Miss Davis and Miss Da~on were
satlf.l!fied that they we!"e t!"eated fairly. :No
citiz..ans were justified in passing an opinion
unless they had been present at the hearing and
the Board ~hould not ma~/~ a !"ecognition of it.
There is no reason why we should c!"iticize our
own action and say what should not have been
done. Until there are indications of lack of
confidence in the Normal School, we should
support and uphold the school. 33

Farrington continued by saying that aany corrections or

further explanations in the public press would ca~ry the

cont!"ove!"sy on inte!"minably.a S4

The controve!"sy was to continue, but not at the

department level. Davis, backed by her attorney. filed a

petition with the Territorial Legislature requesting
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Wood's dismissal. This probably came as no surprise to

Wood, who felt it necessary to circulate his own defense

after the hearing. Wood strongly believed that behind all

the turmoil lay a plot to remove him from the principal-

ship of the normal school. He ~ote of his suspicions to

Superintendent Pope in October 1912,

The present difficulty arose, not as it is
said, from conditions eXisting within the
school, but through influences on the outside.
For the past two years, certain persons have
been deliberately plotting to bring about
trouble within the School, and thus furnish an
excuse for attacking the Principal. 3 5

In his letter Wood recalled several incidents to give

credence to his accusations. Curiously these facts or

semi-facts were never part clf the recorded hearing or

newspaper accounts.

The first incident that Wood relayed happened in

1910. The Reverend Mr. Ebersole had asked Wood if he was

having trouble with his teachers. Ebersole had heard this

from someone in Maui. Wood was puzzled because he never

felt there was any trouble with his faculty.36

The second incident Wood recounted was when he had

canvassed all supervising principals as to their support

of normal graduates under their supervision. All

responded in the affi~mativa except the principals on

Mau!.3?'

In December 1911 Wood invited several of the super-

Vising principals to visit the normal school. He gave

this account of thei~ stay.
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Mr. Wells (Maui). Mr. Copeland (Maui) , Mr.
King (Hawaii and the supervising principal that
requested a formal investigation of the Normal
School), and Mr. Brodie came early in the
morning, and remaining until after lunch. Mr.
Brodie left shortly.after lunch, saying to me
that others were looking for trouble and that
he preferred to come some other day.38

On another occasion Wells of Maui had visited several

members of the normal school faculty, some of those having

been employees of the school for ten and twelve years,

asking their backing for the movement to remove Wood. The

teachers told Wood that Wells had told them, -You will

have less work, and do it your own way. Anyway, we have

the needed support, and must win.- 3 9

The last incident that Wood relayed about the plot

was that Copeland of .Maui ha.d been in Honolulu stirring up

support for the Davis case, stating that he and others

were supporting her. 40

Wood concluded his letter by stating, -I think you

will find on investigation, that this affair (Davis) finds

its center in Wailuku, Maui, and has a very limited number

of supporters. Those sympathizing, do so largely because

they are not informed.- 4 l Maui was the center of the

movement to replace Wood at the normal school. Super-

vising principals Copeland and Wells saw Wood as an

obstacle to change in the public school system.

Copeland and Wells had presented the other super-

vising principals with a new course of study f~r the

public schools at the May meeting of the principals. 42
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Their curriculum, ·Copeland-Wells Course of Study,-

advocated reduction of ~he public school curriculum to the

three R's and extensive use of textbooks. 43 Their

curriculum had been rejected by the supervising principals

with Wood leading the opposition. 44 The move to stream-

line and economize the public school curriculum did not

end at the departmental level.

The first phase of the Davis case was successful for

Copeland, Wells, and those who backed them. Even though

Davis was dismissed, the case received a great deal of

press. It brought to the public eye what many believed to

be malpractices on the part of the normal school. The

case ~lso gathered enough appeal to have Davis and her

attorney pelieve that a petitio~ in the legislature would

find a sympathetic ear. Davis filed the petition in March

1913. declaring, -it is Edgar Wood of the Normal School

and not she who is incompetent, and that if anyone

deserves firing it is her former principal and not

herself.- 45

In her petition to the Territorial Legislature. Davis

did not limit her charges to Wood alone. Davis included

Superintendent Pope, and to a lesser degree the

Commissioners of Education. The major charges read,

that because of his alleged dissatis
faction with petitioner in teaching such grade
work, said principal procured the superintendent
of education, Willis Pope, to suspend your
petitioner from duty on or about the twenty
fifth day of September 1912. That thereafter
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and constantly until about the fi~st day of
December 1912, petitioner endeavo~ed without
success to procu~e a meeting of the commis
sione~s of public inst~uction in o~de~ to
submit to said commissione~s a complaint
against and appeal f~om the action of said
p~incipal and said superintendent as above set
fo~th and you~ petitione~ cha~ges that said
principal and said superintendent du~ing said
pe~iod, acted in collusion to p~event such
meeting of the commissione~s and to continue
and perpetuate the injustice therefo~e done to
you~ petitione~ in the p~emises.

That the meeting of said commissioners, and
as of the date Decembe~ 2, 1912, said
commissione~s, by a vote of said body,
illegally, as the petitlone~ is advised and
believes, dismissed said petitione~ r~om her
said position. 46

Davis continued to ~equest a full investigation of the

p~oceedings leading to her dismissal and an investigation

of the no~mal school and its principal. Davis believed

the investigation would show that,

Edga~ Wood is and.has been for years past,
incompetent to serve as the principal of said
Normal School, and that he had been and is
a~bitra~y, oppressive, ~ude, dominee~ing,

insince~e, and unt~uthful in his ~elations with
the subordinate teache~s to a degree highly
p~ejudicial to the welfa~e of said school. 47

The Ter~ito~ial Legislature assigned a joint

committee to investigate the charges brought by Davis'

petition. Leading th~ committee was Senato~ Paxton, with

Senator Penhallow and Rep~esentatives Cooke, Huddy, and

Spaulding also serving. 48 The commdttee did not limit

themselves to an investigation of the no~mal school. They

set their sights highe~. The th~ee main points.to be

190ked at were (1) salary list of the teachers and the

other employees of the department, (2) cost of textbooks,
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and (3) the course of study in the primary, grammar, high

school, and normal school. 48 The Ad.vertiser reported,

"The joint committee shall also state if, in its opinion,

the course of study in effect . . . is reasonably

extensive or expensive. and wherein, if at all it can be

simplified and cheapened consistently with reasonable

efficiency."50 With economy being the watchword for this

committee, they would look into reducing the course of

study, especially within the primary grades, where most of

the student population was enrolled. The course of study

was to include -nothing beyond an intelligent understand

ing of the English language, writing and speaking and the

simple rules of arithmetic.- 5 1 which was in reality the

Copeland-Wells Course of Study. The committee was given

free access to any resources they deemed necessary to

conduct a full investigation.

The probe into the Department of Education was

welcomed by the politicians in an election year. In the

previous months they had just finished scrutinizing the

Department of Public Works with an emphasis on efficiency

and economy.

However, the normal school did deserve special

attention, since it was due to its turmoil that the

investigation was begun. The joint committee visited the

normal school on April 3, 1913. The visit was a surprise

one, and the committee members found the students at an

assembly. Wood must have been taken aback by the visit.

----------------------------------------
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because he made the mistake of introducing the committee's

chauffeur to his admiring students as a legislator and

called on the embarrassed man with the goggles to speak to

the assembly.52 This did little to assure Wood's standing

with the joint committee.

The last two weeks of April 1913 were ones of great

activity in the normal school and the Territorial Legisla

ture. The committee reported their findings and recommen

dations on April 24, 1913. 53 The joint committee charged

the normal school with exceedingly poor entrance require

ments. They stated, "The pupils simply walk into the

school irrespective of their previous training and ability

to take advantage of the course offered."54 The committee

recommended that no one be accepted into the normal school

without proof,of at least an eighth-grade education or

without having passed an entrance examinat~on. The

second point the joint committee criticized was the dual

cadet system. This was defined as the practice of having

two or more student teache~s teaching in one classroom.

They believed this system would be abolished, because "the

system results in ruining the nerves, to say nothing of

the voices of the cadets and pupils.- 55 The Committee

also could not find the dual cadet system used in any

other normal schools and suggested that one cadet teach

while the other observed. In regard to Wood, the joint

committee simply stated,

-------------------------------
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The principal of this school, Mr. Wood, has
given' the Territory many years of service.
Your committee recommends that he be given a
year's vacation. 56

The major recommendation of the joint committee and

the one that raised the loudest outcry from the teachers,

students, and press, had two objectives: economy and

Wood's permanent removal from the employ of the Department·

of Public Instruction. The committee recommended that the

normal School be abolished and teacher training become a

function of the College of Hawaii. 57

The major reason given for this recommendation was

-to increase efficiency of the College of H&waii.- 58 The

proposal included adding a preparatory department to the

college where graduates of the eighth grade could be

enrolled in a four-year preparatory course, followed by

two years in either pedagogy, sugar technology,

agriculture, or mechanics.- 59 Clearly the College of

Hawaii would be beneficiary of this recommendation, with

more students, more appropriations, and more power.

Wood did not remain silent. He was quick to answer

each and every charge, with one exception, the joining of

the normal school with the University. His reply was

printed in the Advertiser on April 25, 1913. In relation

to the Davis case, he reintroduced his documented side of

the story. In regard to the charge of low or nonexistent

entrance requirements he wrote,

------------------ ---------------'---



95

The examining committee at the Normal
School met and examined all candidates for
admission to the Normal School, except such as
present satisfactory evidence of proper prep
aration for the work. Graduates of Punahou and
the High School are examples of such exceptions. 60

Wood defended the dual cadet system by stating that it was

one of the oldest tried and true methods used to train

teachers. He cited the entire country of England as using

this method, he referred to the Lancasterian method in use

in Pennsylvania, and he assured the Department of Public

Instruction that this system was being used at San

Francisco Normal School, Cooke County Normal School in

Chicago, and Bridgewater Normal School in Massachusetts. 6 l

The one issue that Wood did not answer in the news-

paper was the proposed amalgamation with the College of

Hawaii. He either was leaving that up to his teachers.

which was not in character, or he was in aome way hoping

that if amalgamation did occur and he remained neutral on

the point, there would be a position at the college for

Edgar Wood. That eventuality was in the future. but the

accusations against his administration were immediate and

would have to be dispelled.

The disassembling of the normal school. an

institution that had been a part of the educational system

of Hawaii for eighteen years, was not to be taken lightly.

Protest came from every corner, and none so significant as

that of the public school teachers themselves.

On April 27, 1913, the teachers called a meeting to

protest the recommendations of the committee. The



96

teachers believed the recommendations inappropriate

because they had not been invited to speak during the

investigation.

So far as we can learn, the committee
consulted with none of the kamaaina teachers in
the city. Honolulu had many teachers,
graduates of the Normal School, and some" who
have taken post graduate courses on the main
land, who are well able to tell ~hat is the
work of the Normal and to compare it with work
of the normals in the educational centers of
the Mainland. But we were not aSked. The
report is unjust, untrue and unwarranted by the
facts. 6 2

The entire faculty of the normal school went to see

Governor Walter Frear. They requested that the Governor

give a great deal of thought to amalgamation of the normal

schoel with the College of Hawaii. The result of the

meeting was a resolution that read as follows,

We, the teachers of the public schools of
Honolulu, do hereby protest against the report
of the committee of the legislature on school
conditions, as published, which criticizes
Superintendent of Schools, Willis T. Pope and
Principal Edgar Wood of the Normal School; and
we also consider it most unwise to amalgamate
the Hormal School and the College of Hawaii, as
the objects of the two schools are different.
We petition, therefore, that there be a public
hearing of this protest as soon as possible. 53

Other concerns were expressed by the public and other

schoolmen of Hawaii. There was a legal question of the

College of Hawaii being in a position to take on the sub-

collegiate work. This would be the case if the College of

Hawaii included a preparatory course for pedagogical work.

The Enabling Act under which the college operated strictly

forbade any such ~ork. President Gilmore of the college
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believed this could be rectified by an act of the

Territorial Legislature. 64

Duplication was a concern of some citizens. They

believed the high school was already preparing students

for the college and that work would only be duplicated by

the recommendation. 5 5

C. H. Dickey, in a letter to the editor, brought out

another concern of the public. He wrote.

The Colle~e of Hawaii is not fully under
the control of thQ Territory. It is largely
supported and controlled by the federal
government. If the change is made and the
college does not manage matters for the best in
the eye of the territorial government it would
have no power to interfere. B6

Even without considering the many issues that were

concerned with amalgamation. the work of the normal schoo'!

and its principal were still the focus. Many believed

that the recommendation for amalgamation was directed at

Edgar WOod personally. Editor Matherson stated this issue

directly.

It is openly charged that the whole desire
on the part of the • investigators· into the
educational system is to. in some way. secure
the discharge of Professor Wood. It is
believed that they are Willing to make the
whole depart-ment of education. and the College
of Hawaii in addition. look foolish provided
only enough changes can be made to legislate
the Normal School principal out of his
pO.el!tion. 6 7

Matherson concluded that ·Wood is the victim of a combina-

tion of little men and in no way deserving of

sacri f ice. ·68 A normal school teacher, wrote. "I consider

the ~ork that Mr. Wood has accomplished here in the
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Normal School marvelous." This teacher had recently

arrived from Boston, the ·hub of the Universe." She

compared the work in Honolulu with that of Boston and

believed the Territorial Normal and Training School to be

superior. 59 M. M. Scott, long-time educator in Hawaii,

added his opinion of the normal school and the investiga

tors, "The Normal School has prepared more girls of

different nationalities to be useful to the community than

any other school in the Islands. I believe that it

(report) was made without careful consideration and with

some degree of sarcasm.· 70

The joint committee that prepared the report was

surprised by the outpouring of objections to their recom

mendations. They had apparently been led to believe that

there was a great deal of support for the dismissal of

Wood and termination of the normal school. They had gone

too far. Clearly the schoolmen and many leaders of Hawaii

were not convinced that the normal school had outlived its

usefulness. There was still a need to be filled by the

preparation of teachers at the post-elementary school

educational level.

The legislators could not withstand the onslaught of

opposition to their plan, especially in an election year.

They took the easy way out and deferred any action on the

amalgamation on the normal school with the College of

Hawaii and the principalship of the normal school for two

years. The problem was left to a Holdover Committee and
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the Governor. 7 1 In the Governor's report on the

investigation, he found no fault to be placed on the

normal school or the commissioners for dismissing Davis.

The Governor also found no fault with Wood or his

administration at the normal school. 7 2 This was basically

a victory for Wood and the normal school, and it was so

hailed.

The outcome of the investigation was not entirely

rosy for the Department of Public Instruction. The

investigation yielded the immediate resignation of

Superintendent Pope. Governor Frear in his "Statement of

Results of School Investigation by Governor" felt there

had been too much disagreement between factions on the

Board of Education and followed a policy of getting a

"fresh start".73 Consequently most of the commissioners

were not reappointed. One of the commissioners who was

not reappointed wro~e, "The Governor finds us all

i~nocent, but fires us all out as a caution not to do it

again. Caution not to us ... but to our successors. "74

Wood had agreed to the one-year vacation as recommended by

the investigative committee and left for New York to study

at Teachers' College, at Columbia University, and Etta

Davis was not reappointed at the normal school. With the

principals of the case dispersed, the turmoil that had

begun in 1912 had come to a temporary end. Wood was

temporarily replaced at the normal school by Ida Ziegler,

a long-time normal school faculty member.
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On. Wood's return from Columbia in 1914 the department

had changed. Pope had been replaced by an interim

superintendent, Thomas W. Gibson, who served- for only one

year. Henry Kinney was appointed Superintendent of Public

Instruction in 1914. Kinney came to the office as a news-

paper editor. ·BenJamin Wist said of Kinney,

His mistakes were primarily due to a lack of
professional training and experience - typical
of what one might expect in business leadership
supgrimposed on an educational system. His
accomplishments wera within the range of his
business experience and ability.75

Kinney was a welcome addition to the Department of

Public Instruction from a legislator's point of view. As

Wist pointed out, -Involved in the selection of Kinney was

also a prevailing low price of sugar, which in a manner

typical of Hawaii led to a hue and cry for economy.-76

With that in mind Kinney set about to restructure the

department. Hawaii was very much in line with the rest of

the United States in this emphasis on efficiency.

In the years between 1911 and 1925 educa
tional administrators responded in a variety of
ways to demandS for more efficient operation of
the schools. Before the mania ran its course
various -efficiency- procedures were applied to
classroom learning and to teachers, to programs
of studies, to the organization of the schools,
to administrative functions, and to entire
school systems. 77

Kinney's response was to structure the already structured

school system even more. To produce better students

Kinney set up a series of examinations and standardized

grading procedures. His belief that the cu~~iculum should

be limited to the simplicity of the three R's surely
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brought applause from Copeland and Wells. Kinney wrote to

all teachers in the territory his first directive shortly

after his appointment,

All pupils in the future, will be promoted
according to the results of the term examina
tions, but teachers will be held responsible
for such results in examinations, as the
Department will judge the teachers on the basis
that all pupils were properly firaded at the
beginning of the school year. 7

Kinney wrote to the new Democratic Governor of Hawaii,

Lucius Pinkam, on his opinion of the quality of teachers

in Hawaii,

If Hawaii possessed a corps of teachers of
the ability and independence of thought which
would be trusted to use, in all cases, their
own judgement and to use the course of study
only as a general guide--this is done by some
very efficient teachers--then the danger might
not be great. However, we have to take
conditions as we find them, and many teachers
must be held to an outline lest they stray
altogether. 7 9

Clearly Kinney believed the teachers of Hawaii needed

strict guidance in order for them to produce a good

product, as did Wood. However, the kind of teachers the

normal school produced would not fit well into Kinney's

scheme. Teachers who were trained by Wood emphasized

vocational education in both ends and means, although

highly structured, were not the kind of teachers who would

promote the three B's. This was the situation that faced

Edgar Wood when he returned from Columbia in May 1914.

Wood had approached the Board of Regents of the

College of. Hawaii when he returned from Columbia and

before he appeared in front of the Board of Education.
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During this meeting Wood submitted a plan for the affilia

tion of the normal school and the college. 80 Wood must

have believed that the Board of Regents would be agreeable

to the idea of association with the normal school because

they had supported the idea of association during 1913

legislative investigation. Wood's proposal was not acted

upon, leaving Wood to face the Board of Education without

the support of the College of Hawaii.

Wood was summoned to the May meeting of the Board of

Education to determine if he would be retained by the

'board. There was some opposition to Wood's reappointment.

Attorney C. W. Ashford appeared before the board to rehash

the Davis affair as his reason for not supporting Wood. 8 1

Kinney's opposition to Wood most likely stemmed from

Wood's strict adherence to his five-step method. It was

not the structure Kinney objected to, because he believed

the teachers of Hawaii required structure. His objection

was to subordinating the subject matter to the teaching

method used by Wood. Kinney believed that the three R's

would be a more efficient means of schooling the diverse

ethnic groups of Hawaii. To accomplish this Wood would

have to be replaced.

The Commissioners disagreed with Kinney and voted to

reappoint Wood as head of the normal school for one

year. 8 2 Kinney did have conditions for Wood's

reappointment which were entirely related to the

complaints the joint committee had about the normal
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school, Kinney's new standards, and Wood's attempt to

associate the normal school with the College of Hawaii.

perfectly clear. The conditions read,

First. That no one will be admitted to the
Normal School, except after having passed the
regular eighth grade examinations.

Second. That the Normal School course of
study be limited definitely to four years.

Third. That the recommendations contained
in the course of study as prepared by the Course
of Study Committee and adopted by the Department
be followed to the letter and spirit.

Fourth. That the advancement of pupils from
one class to another within the Normal School
and the graduation therefrom be contingent
absolutely upon examinations prepared and
carried out under the directions of the Board
of Examiners.

Fifth. That the dual cadet system be
abolished. S3

Kinne~ also insisted on examinations for the cadets before

graduation. This was in line with his policy in all the

schools. of the territory. The passing mark was raised at

different times from '70 in a.ll subjects to''75 and finally

to SO for those seeking a diploma rather than a

certificate. S4 Wood left the meeting of the board stating

• that he wishes to assure the members of the Board that he

wishes to carry out the instruction of the Department."S5

As Wood left the chambers of the Commissioner of

Edu~ation, he knew that the hierarchical system of the

oligarchy had saved his position as head of teacher

training in Hawaii, a suitable reward for one who had so

long supported the sys~em. The power he wielded with the

Department of Public Instruction waS waning. In fact, the
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ultimate power the department had so long enjoyed was also

in the balan~a.

The Davis case had far-reaching effects in the

Territory of Hawaii. The altercation between Wood and

Davis sparked the flame of reform in Hawaii. Yet the

matter could have remai~ed an obscure incident in a

provincial school had not other social conditions been

right to fan the flames.

In 1909, the Department of Public Instruction had

unknowingly set the process into motion that would

eventually weaken their total control over the public

schools. The money-saving move that eliminated the

position of the normal inspectors, who were based in

Honolulu, in favor of local supervision by district

principals was the first step in the process. Then in

1912 the number of supervising principals was increased

along with their powers. What had been seen as an

economic move soon proved to be the first step in

democratization of the department.

The men who held the office of supervising principal

used their new-found positions of power to agitate for

change in Hawaii's schools. Their first target was

logically the institution that stood as the key to the

public school system, the Territorial Normal and Training

School. Etta Davis' challenge to Wood's authority at the

normal school offered a timely opportunity to achieve

their goals.
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Supervising principals Copeland and Wells used Etta

Davis and her complaints to try to remove Wood from the

normal school and install a new common school curriculum.

They advocated a curriculum of the three R's as a means of

efficiency in education, a trend that was popular on the

mainland at the time. Yet the departmental investigation,

the legislative investigation, and even the appeal to the

Governor did not generate enough power to change the

normal school's administration. However, the Davis case

did result in Pope's removal as Superintendent of the

Public Instruction. He was replaced by Henry Kinney, who

was successful in getting the new curriculum installed in

the public schoc)ls and bringing about superficial changes

at the normal school.

Superintendent Kinney himself stood as a symbol of

the democratic rumblings that were being heard in the

Hawaii of 1915. Kinney's appointment had been the result

of a middle-management movement to change the policies of

the department, and it had worked. Yet, these policy
!

changes had a chance because the watchword of their

campaign was efficiency, which the oligarchy welcomed.

The major objective, that of removing Wood, went

unremlized because Wood wielded too much power with the

department and the teachers be had trained. On the heels

of this first attempt to challenge Wood came yet another.
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CHAPTER FIVE

PROGRESSIVE REFORM, THE 1920 SURVEY, AND THE TERRITORIAL
NORMAL AND TRAINING SCHOOL

1916-1921

Some seeds of progressive education had been planted

in Hawaii by Henry Townsend in the 1890's. But as late as

1918 progressive leadership in the Department of Public

Instruction was minimal. Superintendent Kinney's

administration had accommodated to the wave of efficiency

in education, the public school curriculum had been

reduced to the barest of fundamentals, and formalism was

widespread. No sooner had the curriculum of the three R's

been established in the public school when rumblings of

progressive reform were heard again.

Progressive reform in Hawaii, as in the United

States, was a -humanitarian effort to apply the promise of

American life - the ideal government by, of, and for the

people. -I The function of the school in the pro·gressive

sense was to prepare the future citizen to partake in all

realms of social, economic and political life through the

uses of science, organization for problem solVing ~nd

economic incentives.

The progressive movement began in Hawaii, as in the

United States, as a response, not to economic depression,

but to economic well being (at least for a great many).

110

----_.- -----



111

Richard Hofstader defines the progressive movement as

follows:

an attempt to develop the moral will, the
intellectual insight, and the political and
administrative agencies to remedy the accumu
lated evils and negligences of a period of
economic growth. 2

Strong economic growth and centralization of that growth

can readily be seen in Hawaii between 1900 and 1920. The

incorporation of Hawaii's sugar industry, by 1900, enabled

the Big Five to control 75 percent of the sugar crop by

1910, which in turn produced the oppo~tunity to control

banking, insurance, utilities, wholesale and retail

merchandising, railroad transportation and all shipping.

The control of the Big Five was not distributed throughout

the population of Hawaii but was held by an interlocking

family structure of descendants of the New England

missionaries. 3

Incorporation of the sugar plantations resulted in a

wider gap between the labor that supplied the wealth and

those that controlled it.

The earlier intimacy between management and
labor has, necessarily, disappeared. Lines of
economic and social stratification are more
rigorously drawn, and the gulf between the
great masses of non-caucasian laborers and the
small" community of managers and lunas become
more difficult to bridge. 4

Life on the plantations, particularly between the years

1900 and 1920, was an oasis for the managerial class only.

°CT)he managers felt a sense of grandeur, of superiority,

and were immune to criticism. oS Treatment of the laborers

---'--_ ..._... _- _ .... -_. "---_._....----------.
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below them waS exceedingly harsh. One laborer's child

reported, D. • the lunas were mean to the people,

hitting them with a whip like slaves in Washington's

time. D 6

The resident proprietor of an earlier time had

Dretained the atmosphere of kindly paternalism to a higher

degree. D7 However, the circumstances had cha~ged.

Imported Asians had replaced the native Hawaiians in the

fields and managers had replaced the resident owner.

The corporate owners of the sugar plantations rein

forced such treatment of Oriental laborers when it meant

increased production. In 1910. one haole leader believed,

Dthe Asiatics in Hawaii had no more impact on the institu

tions and customs of the Islands than did the cattle on

the ranges. De Five years later a federal government

representative observed that Dhaole leaders thought of the

Japanese. Chinese. and Korean primarily as instruments of

production. Dg

The sugar industrialist relied exclusively on

imported labor as Dinstruments of production. D Chinese,

Japanese. Koreans, and Filipinos were imported by the

thousands to work the cane fields in Hawaii. With what

must have seemed to the oligarchy a never-ending supply of

cheap labor. the planters consequently cared little for

the education or the well-being of their workers. The

following letter from an anonymous DEmployer" illustrated

their attitude,
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Do I care how my horse lives. how. my ox
lives. how my dog lives? Indeed I do! My
horse is a thoroughbred and my dog is of high
ped~gree; they cost me considerable money and I
keep a groom to take care of them. But as for
my employees (sic) if they fall sick or die it
is none of my concern; I can get plenty of
others without any delay. Of course. I
understand that all this may not be just right:
in fact. I have the deepest sympathy for the
lower classes, and I let no occasion pass by
without expressing it, and contributing
considerable every year to charities. but I
can not allow sentimentality to interfere with
my business because if I would I should find
myself very soon driven to the wall by my abler
competitors .10

DEmployer D also wrote that education of the lower

classes was ~~ac than u~ele~~ beoause it Dunfitted D them

to work the plantations. DEmployer D believed that

teachers and their work yielded no returns and that any

amount of pa)l' was too much for such a useless pursuit.

Yet. the Hawaii that supported DEmployer's D views was

changing. With annexation came the closing of China as a

source o.t cheap labor. Even though the Japanese took up

the alack, by 1907, the influx of Japanese laborers was

curtailed by the DGentleman's Agreement. D Other sources

of cheap labor were found in Korea and the Philippines.

but more and more Hawaii's oligarchy began to realize

their need to cultivate a domestic labor force. Hawaii

was entering a new age whe~e a disposable work force was

no longer a luxury. If a permanent work force were to be

cultivated in Hawaii, a new approach to labor and the

training or the education of that labor had to be

broached.
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The population of the Islands was also changing. In

1895, President Dole had said, "Asiatic immigration is

mainly of a transitory character, experience showing that

it cannot be relied on for permanent population." II Yet

by 1920, the Japanese-American population alone

constituted 42.~ percent of the stable population of

Hawaii. Other ethnic groups. such as Chinese, Filipinos,

and Puerto Ricans, were also choosing to make Hawaii their

permanent home.

The contract laborers were leaving the plantations

but not Hawaii, as soon as their contracts would allow

them. The Chinese, the first immigrant group. left the

plantations for the city. In Honolulu, as early as 1889 •

. the Chinese monopolized the restaurant and au~chering

businesses. 12 They also increased their land holdings by

fivefold between the years 1900 and 1930. 13 The

Portuguese doubled their holdings during the same time. 14

The Japanese operated 49 percent of the retail stores in

the Islands. They alao constituted the majority of

skilled and semi-skilled labor. 15 The teachers from the

mainland. as well as the Territorial Normal School

graduates, were also aspiring to middle-class wages and

opportunities.

This riSing middle-class was beginning to realize

political gains as well. The O~iental laborers had been

denied voting rights in 1900, at annegation, but their

children. born in Hawaii, were not. Many were coming of
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age. In 1920, only 4.3 percent of the Chinese population

in Hawaii were registered to vote. In 1927, the number

had doubled. 16 The Japanese-Americans had comprised only

3 percent of the registered voters in 1920. Their numbers

grew to 8 percent of the vote in 1926 and 25 percent of

the vote by 1936. 17

The increasing numbers of foreign laborers who were

creating a middle class in Hawaii needed more than

training in the public schools--they needed education. In

the eyes of the progressive reformers the three R's

curriculum would not transform these varied ethnic groups

into American citizens or a local work force. The

emerging Hawaii would need an educational policy that

would involve the varied ethnic'groups i~ the democratic

process. Exclusion of these groups would mean a serious

threat to the Americanization of Hawaii. Education was

the answer for many reformers, but not the formalized

schooling that was being offered in Hawaii's public

schools. The republican education of the eighteenth

century would have to give way to a more democratic one.

According to historian, R. F. Butts, schooling for all

meant one thing. eduoation for all moant ~noth@~"

Whereas the republican ideal had been to
provide some education for all and much
education for a few, the democratic goal was to
provide as much education as possible for all.
education must be made available to all, to the
poor as well as to the rich. . . to immigrants as
well as to native-born. 18
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For the reformer's of Hawaii's school, education

would come to mean teaching the children of all groups how

to partake in all realms of social, economic, and

political life of the Islands. The children of the rising

generations would have to be prepared for their new role

in the already existing school structure. To accomplish

these goa.ls the school curriculum would have to be

broadened. to include not only the three R' s, but also

instruction to vocation, health, citizenship and family

life. The classrooms would have to become the forum for

individuality rather than mass instruction, co-operation

rather than competition, and problem solving rather than

memo!"ization.

The attitude of the.refo!"me!"s was best expressed by

Mrs. McNaught, Commissioner of Elementary Education in

Hawaii, in her a!"t!cle for the Hawaiian Educational

Review.

Americanization means patriotism, not
jingoisMi service, not conquesti sympathy, not
pridei equality, not dominancei democracy, not
anarchYi humanity, not intolerancei not hatred
to any, but love to all. 19

These attitudes were shared by a growing number of

educators and reform-minded women 'of the middle and upper

classes. The medium through which these ideas spread

th~oughout the Islands was ladies' clubs and,

inadve!"tently, the Department of Public Instruction.

The department aided the spread of progressive ideas

through its hiring practices. Mainland-educated teachers
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were hired for almost all high school positions and as

ma~y elementary pOSitions as were needed after the normal

scbool graduates were placed. The department I'eserved

teaching positions on Oahu and particularly in Honolulu as

I'ewards either for longevity or political favors. 20

Therefore the majority of mainland-educated teachers were

placed immediately on the outer islands. These new

educators, most likely imbued with the philosophy of John

Dewey from mainland normal schools, colleges, and

universities, set out to do their work of educating the

various ethnic groups in the spil'it of cooperation and

democracy. Outstanding progressive educational leaders

like Benjamin Wist and Miles Carey are two such examples.

Both of these men served the cause of progressive

education on the Island of Maui before taking their places

as school principals on Oahu.

The reform movement also attracted many women of

Hawaii"s elite. Mrs. Henry Baldwin, wife of the most

powerful man on Maui and missionary descGndant herself,

was a shining.example of the new educational reform role

of women in the Islands. She was instrumental in

convincing her husband to extend schooling to the high

school level on Maui. Mrs. Baldwin also established the

"Baldwin House" at Lahaina, Maui, which offered such free

educational services as kindergartens, night schools, a

circulating library, and language schools. 21 The Baldwin

House might well be called the sequel to progressive
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educator and social worker, Jane Addams" Hull House in

Chicago's inner city.

On Oahu, women's clubs worked for free kindergartens,

playgrounds, health education, and other educational aids

to enhance the lives of the new Americans whose parents

were of foreign birth. The most active of these was the

Honolulu College Club.

The College Club was formed in 1905. Mrs. Walter

Frea~, president of the club, missionary descendant, and

wife of the soon to be Governor Frear, explained that the

Club was to be opened to any woman who had attended an

English or American college/University. Restricting

membership to college graduates gave great insight into

the intellectual and social make up of its members.

First, mainland college education came only to members of

the elite families of Hawaii. Second, one could conclude

that these women were abreast of the progressive

literature of the time on the mainland and Europe.

The literature of the time was directed at exposing

social ills and rallying support of the more fortunate

into action to cure them. Jane Addams' Philosophy and

Social Progress, .(1893), is one such example. Addams

wrote about the well-brought-up and sheltered young

Ame~icans of her generation.

Reared in the ideal of social injustice and
on Protestant moral imperatives, (and) had
grown uncomfortable about their own sincerity,
troubled about their usefulness, and restless
about being "shut off" from common labor by
which they live.... 22
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American Women,· asserted that,

The moder'n thinking, planning, selfgovern
ing, educated woman came into a world which is
losing fai.th in the commercial ideal, and is
endeavoring to substitute in its place a social
ideal. She came into a generation which is
reaching passionate hands towards democracy.23

Lewis E. MacBrayne's, ·The Promised Land- described his

heroine as -a woman of superior education and wide social

experience, and, like many other American women of similar

qualifications, had that tireless energy that could not be

satisfied with remaining a passive spectator to the pro

gressive life around her.- 24 Magazines of the time, such

as McClure's, bombarded the American female population

with article after article of social injustice and -grave

sins of which our nation is guilty.-25

The idea that the wealthy, educated, and soc1al-

minded were in some way responsible for the injustices of

a nation would have had to appeal to the granddaughters

and great-granddaughters of the New England miasion&ries

to Hawaii. The paternalism and sense of duty to the

Islands was the mainstay of their heritage. Yet, the

practice of their responsibilities had been sharply

curtailed by the growing distance between tihe laboring

masses of Hawaii and the elite. Thi~ void could be filled

by combining their sense of duty with their historical

influence within the realm of education.
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During the X1rst two decades, ioiiowin~

annexation, the powerful men of the haole
community had more important things than
education to concern them, and often the ·do
gooders,· sometimes women missionary
descendants, were appointed school commis
sioners. For the most part, education was left
to the commissioners and professional educators.
Encouraging the oligarchy's neglect of the
schools was the fact teachers did not cost much. 26

The main purpose of the club was originally to raise

money to fight tuberculosis. In 1909 their campaign

against tuberculosis brought them in contact with the

normal school. Lectures were given at the normal on

tuberculosis because the members realized that ·these

young people going out to all parts of these Islands will

form new centers from which this crusade will spread.· 27

The College Club expanded their activities to educational

pursuits. They formed lecture groups and gave college

scholarships to young Island girls, and the club

established an experimental school at Kauilani for

vocational education. 28

It was their interest in island education, their own

education, their close association with the normal school,

and their missionary reform zeal that prompted them into

action to reform Hawaiian Territorial education,

especially teacher training.

The College Club saw the normal school and Edgar

Wood, in particular, as perpetuating the deadening formal

methods that engulfed the public schools. If reform of

the schools were to be successful, the normal school would
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have to be changed. However, Edgar Wood had ~uccesafull¥

blocked change at the normal school for more than eighteen

years and the leadership in the Department of Public

Instruction had constantly upheld Wood's principalship.

All grass roots attempts at change had been thwarted. It

was clear that an authority that superseded Wood, the

Department of Public Instruction, and even the Governor

would be needed to bring change to the normal school. To

this end the women of the College Club wrote a letter to

Democratic Governor Pinkham, the Superintendent of Public

Instruction Kinney, and the Commissioners of Public

Instruction in 1916 requesting a Federal survey of

Hawaii's schools. The major thrust of their letter was

as follows,

The College Club makes no plea for cultured
amateurs in primary, grammar or high school;
but for young Islanders, who have added profess
ional training to their high school diploma and
college degree, this Club now speaks. At
present they are rated by the Department as
inferior to the graduates of the local Normal
school; they lose their status as Islanders and
are subjected to conditions reserved for
°Malahiniso; neither in salary or in other
conditions of employment, are they on an
equality with locally trained graduates; their
high school, college and higher professional
work are not assets, but stand against them. 29

They were essentially charging the Department of

Public Instruction with inbreeding, the practice of

overhiring within the school system. Their charge of

inbreeding can mainly be seen as an avenue for requesting

a Federal survey. Inbreeding itself could not have been a
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msjOF probla:. even though Wood and the department had

gone on record as favoring the -home product-, because

first, there were always teacher shortages and employment

was available, and second, by 191~, the normal school had

only graduated 509 teachers30 and the average length of

service waS only 3.47 years. 3 1

There .was such a teacher shortage in H.Lwaii in 1916-

17 that Superintendent Kinney tried desperate ways to

attract .mainland teachers to fill the vacancies. In

August 1917, the Advertiser reported that Kinney had hired

a young man named Phil Danky as official greeter at the

piers for prospective teachers. Kinney believed Danky had

the qualities needed to attract new teachers.

First impressions are always lasting. With
a man of Danky's fine physique meeting the
young women on the threshold of Hawaii, I feel
fully satisfied they will. immediately make up
their minds to take their chances in the
Islands. 3 2

Again in 1918, Danky was hired, but this time he was sent

to California to recruit normal school students to fill

vacancies in Hawaii's classrooms. Despite these facts, on

paper the charge of inbreeding might be a sound reason for

~equesting a survey of the schools.

The women of the College Club thought the charge of

inbreeding was a viable avenue to reque~t a Federal survey

because these were exactly the charges the Federal

government had brought against city normal schools and

city systems in its publication entitled -City Training

School for Teachers.- This U. S. Bureau of Education

..,---
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Bulletin was published in 1914. Contained in this

bulletin were many examples of educators on the mainland

criticizing the well-established practice of inbreeding

teachers. The following letter from the Superintendent of

Newark's schools is amazingly similar to the letter

written by the College Club.

I have always regarded the rule adopted by
the board many years ago, that preference in
appointment, whatever the relative excellence
of candidates, must be given to local graduates,
as not in the interest of the school system.
Under this rule a candidate, say, from Montclair
state Normal School, although a resident of the
city of Hewark, cannot be appointed until the
eligible list of local normal-school graduates
had been completely exhausted. By what line of
reasoning--social, moral, or economic--such
p~eference can be justified. . Education in
the United States has made its graatast strides
when free interchange of teachers had been
encouraged by a liberal and enlightened policy
on the part of the boards of education.
Inbreeding, to use a term derived from biology,
has been and is today the bane and blight of a
great many school systems in this country.33

The report goes on to cite many other superintendents and

schoolmen who agreed with the Newark opiniQn. This

report's findings were published in the Advertiser on

March 19, 1915. The article was entitled "Outside

Teachers are School Need." The report said, "A city may

easily have too much 'home talent' in its teaching

force."34 It is more than likely that the women of the

College Club were aware of this Federal report.

In the minds of the women of the College Club, they

had uncovered a practice at the normal school that Wood

could not defend as being in the mainstream of educational
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practices on the mainland. It was a viable complaint that

would justify a survey of the schools.

The request on the par~ of the College Club for

surveying the school system was also in keeping with the

times. In conjunction with the wave of efficiency that

was hitting ~he school .systems of the nation, the survey

would do much to hasten improvements in schools. Raymond

Callahan writes, -In the years between 1911 and 1925

hundreds of surveys of schools were made--so many, in

fact, that it seems there was hardly a state or local

school system in America which was not surveyed.- 3 5 Many

of the surveys throughout the country were initiated by

citizen groups who were dissatisfied with their local

system, much like the College Club.

The College Club was continuing the crusade which

began in Hawaii in 1912 to change the policies of the

Department of Public Instruction in regard to teacher

training. However, the College Club took a different

approach to the problem. It was an approach they believed

would be more successful than other avenues of change that

had been attempted in the past.

The idea of a school survey was met with little

enthusiasm by Democ~atic Governor Pinkam and Superirtten

dent Kinney. The Governor believed the motivation for the

College Club was less to improve the schools than to

undermine his administration. He violently opposed the

legislative appropriation for the survey and did his best
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to stop it. In building his case he asked Superintendent

Kinney to prepare a list of the College Club women and to

find out where their children were attending school.

Kinney reported to the Governor. by letter. on December

21. 1916, that none of the children of the signers of the

College Club letter attended public schools. All who had

children had them enrolled at Punahou. The Governor

believed that the ladies behind the letter were agents

for.

an influential person. whose ambition to
become Commissioner of Public Instruction
remained unfulfilled. and some principals who
found that certain rules of the department did
not suit their individual fancies. as well as a
number 'of persons for whasG idle hand nothing
better is usually found to do than that of
- starting something.-. 36

Kinney agreed with the Governor.

The attitude of those back of this letter
was decidedly antagonistic, the methods of
campaign polemic. and they openly expressed
their intention to force the survey down the
department's throat. whether the administration
and the department wanted it or not. 37

Although the money was appropriated for it in 1917,

the survey did not begin until 1919. By 1918 inquiries

were being made as to why the survey was being delayed.

Kauai teachers queried. ·We would respectfully inquire

whether there is still any chance of this promise being

redeemed. or was it only a political sop to pacify an

insistent public for the time being?-38 The survey was

being delayed due to Pinkham's total objection and

political reactive maneuvering. However. by 1918
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Superintendent Kinney began to believe that a survey

would, in fact, be beneficial to the administration.

Kinney wrote a letter to the Governor in January 1918

marked "PERSONAL". In this letter Kinney put his case

forward on the merits of a survey. Be believed that the

College Club action was based "upon the erroneous belief

that a school survey partakes of a Grand Jury investiga-

tion, and in ignorance of the fact that surveys are of a

constructive rather than a destructive nature. "39 On this

point, Kinney believed that the survey could well be

useful to the department.

I am satisfied, as are other officers in
charge of this department, that the conditions
prevailing in the department are such that a
survey report will be a thing to look forward
to and not to fear, and that it may, among
other results, have the effect that those who
criticized the department, largely on the
account of their ignorance of conditions, may
be assured by an authority which they will
recognize, that the affairs of the department
are a credit to the Territory rather than
otherwise. 40

Kinney did make one stipulation to his predictions. The

survey might serve the administration well,

provided the survey is conducted by practi
cal schoolmen with actual and practical Normal
School training and with actual professional
teaching experience in schools on the Mainland.
I am, at the same time, thoroughly convinced
that if the survey is placed in the handa of
theoretical enthusiasts of the type with which
~a have, unfortunately, been made familiar by
one or two specimens from the College of Hawaii
staff, the survey may result in no good. 4 1

This reversal in opinion of surveys Seems also to be in

step with the times. The sentiment for the superintendent



127

of schools to initiate or at least not oppose a survey was

put well by Calvin N. Kendall, Commissioner of Education

in New Jersey, and speaker at a meeting of school

superintendents.

It was possible . . . that the results of
the surveys could be more helpful to schoolmen
and, he cited the Baltimore survey as an example
of a case in which the facts indicated that
more money needed to be spent on the schools.
The superintendent...could take the
initiative in arranging for a survey. By doing
this he could beat his critics to the punch,
for, obviously it is a much wiser course for
him (superintendent) to take the initiative
than to have it taken by hostile influences in
the community.42

For Kinney, the decision for supporting the survey

came too late. War conditions delayed the survey until

both Kinney and Pinkham had been replaced. President

Wilson replaced Pinkham with Charles McCarthy in 1918.

Governor McCarthy bowed to rising opposition from the

teachers and reformers to the strictly business practices

of the Kinney administration and appointed Vaughn

MacCaughey, College of Hawaii faculty member, as

Superintendent of Public Instruction in 1919.

MacCaughey had come to the Islands originally to

teach natural sciences at the Territorial Normal and

Training School under Edgar Wood. MacCaughey had also

g~edueted from Cornell University with a degree in

science. He taught at the normal school for two years and

then be was hired by the College of Hawaii in 1910 to

teach botany and 'horticulture. MacCaughey left the

--------------
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Islands for one year in 1915 to do graduate work at the

University of Chicago. At Chicago MacCaughey came in

close contact with the Progressive Education movement.

Upon his return he continued in the employ of the College

of Hawai i alS Professor of Botony. In 1919 he was

appoint~d Superintendent of Public Instruction. 4 3

MacCaughey's appointment was extremely important to

progressive reform in Hawaii. The centralized structure

of the educational system in Hawaii lent itself to

wielding change at a rapid rate. Once M~cCaughey ascended

to this leadership position the progressive reform

mO~9ment that was building on Oahu and especially on the

outer islands had a greater chance of success.

Superintendent MacCaughey's first task waS to improve

the position of the teacbers in Hawaii. The efficiency

movement, led by Kinney. had reduced the profession o~

teaching to an assembly line method. Superintendent

Vaughn MacCaughey set out to do what he could to enhance

the position of the teacher in Hawaii. He did away with

most of the strict rules and examinations that had been

the plague of the Kinney administration. He promoted a

new course of study and worked to have teachers' pay

increased. 4 4 MacCaughey did much to bring about the

Federal survey of which he was totally in favor.

MacCaughey believed that a survey would hasten the changes

so desperately needed. The normal school was also one of

his ~i4-st concern~.
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MacCaughey had firsthand knowledge of the normal

school after being a member of the faculty for two years.

He was a staunch opponent of the methods Wood employed at

the school. Speaking to a group of. teachers in April

1919, MacCaughey expressed his concerns.

The opinion seems to be fairly general
throughout the Territory that the Normal School
is in need of some radical changes, particu
larly along the lines of relieving the te&chers
and cadets from the ceaseless outlines of petty
drudgery. . The coming of the Federal
Survey Staff next fall will afford an unusually
satisfactory o~~ortunity to reorganize the
Normal School.

By June that year the Advertiser was whipping up

support for the reorganization of the normal school. The

Advertiser requested its readers to answer this question:

"What's ~ong with Our Public School System?" Many

letters came pouring in with many pointing to the same

problem: poorly trained teachers and too many non-English

speakers. One letter to the editor complained, • 'How can

we American-izf! tll1e children of Hawaii', said a school

teacher indig-nan'lily to me, 'when we have so many teachers

who cannot speak or write English correctly or intelli

gently?'''46 This writer continued his report,

"That is a sample of what the normal school
is turning out," remarked my teacher friend,
"If you can draw and sing you are a sure
graduate. Nobody gets flunked there because
the teachers are blamed by the principal for
flunked students and of course they don't flunk
many" .47
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A taxpayer wrote, ·Students at the Normal are not

American in speech or ideas. Since the teachers' pay is

raised the taxpayer expects more.· 48 Another critic of

the schools believed, ·the serious fault of our public

school system is a heavy percentage of Oriental

teachers.· 49 Another writer claimed, ·It would occupy the

entire sheets of The Advertiser to point out half the

defects of the Normal School and of the administration.· 50

In April 1919, the strongest and most damaging

article appeared in the Advertiser. The source was' again

from the island of Maui. A Maui teacher responding to the

question ·What's wrong with Hawaii's public Schools?·

W!'ote,

In my humble opinion the weakest link in
our educational chain is the Normal School.
I think that other school principals will agree
that the average graduate of the Territorial
Normal School had to unlearn much of the
rubbish she has been taught before she can make
much of a success as a teacher. So much of the
cadet's time is spent in writing lengthy plans
on the style o~, ·1 shall next ring the bell.
Then I shall say to the children, etc., etc. ,.
and memorizing selected sentences, and so
little time spent in broadening education that
will fit her for the work that justifies the
name teacher-Americanizer of our children. 5 1

In JUly Superintendent MacCaughey wrote his own

article and entitled it ·What's Right with Hawaii's Public

Schools.· In his article MacCaughey cited the decrease in

class size, the increase in the school year and teachers'

salaries, and the new buildings being erected, but said

nothing of the quality of the teaching corps.52 To top

---._..--------
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off the summer of criticism against the normal school,

only five prospective teachers passed the teachers'

examination at the Summer School session of 1919, out of

the 150 who took the test. 53

In November the editor of the Advertiser portrayed

the situation bluntly.

Superintendent MacCaughey talks about
democracy in the public schools, but there can
be no democracy, no progress and no originality
as long as the schools are dominated by a
little hui of fossils who look upon our public
school system as their meal ticket and who
vigorously oppose any change for fear it may
expose their own incompetence and ignorance of
modern methods.

It is because of the dominance of this hui
that we have, for instance, teachers in the
Normal School who can't speak English
correctly, who say ·childrens· for children,
-dat· for that, and make similar errors and
teach the embryo teachers to make them. It is
because of the oligarchy that the public school
system has been falling behind. and the super
.intendent is meeting with such obscure opposi
tion in his efforts to improve it. 5 4

Edgar Wood did not remain silent to the attacks on

the normal school. In an article to the Advertiser and

letters to Superintendent MacCaughey, Wood defended

himself and his methods as the best means to Americanize

the students at the normal school. In fact, he thought he

was doing a remarkable job with the material he had to

work with. 5 5 In the mind of Wood the problem in the

public schools lay, as always, outside the walls of the

normal school, in the society, family life, and even the

church. The language problem, for Wood, ·is only part of

the great ~roblem of the schools, the problem of
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Americanizing the boys and girls found in our schools ...

We must train them to live as Americans. 56 However, Wood

did respond to the charge of inadequate English skills at

the normal by initiating a ·war against Pidgin English· at

the normal in the fall of 1919. 57 It was the very fall of

the survey team's arrival.

The survey team consisted of Dr. Frank E. Bunker,

specialist in city school administration of the Bureau of

Education, Dean William W. Kemp of the School of

Education, University of California, Dr. Parke R. Kolbe,

President of Akron Municipal University, and Dr. George

Twiss of Ohio State University, and an expert on private

schools. 58 It is important to note that no one on the

survey team represented the normal school.

The survey consisted of interviews, observations, and

questionnaires with teachers, principals, supervising

principals, students, and the superintendent. The survey

team traveled to some outer islands as wall as studying

schools on Oahu.

The surveyors' final recommendations related to

foreign language schools, secondary schooling, vocational

education, higher education. organizational aspects of

Hawaii's schools, private schools. and, of course, the

Territorial Normal and Training School.

The majority of the criticisms made by the surveyors

about teacher training were directed toward Wood and his

methods at the normal school. First, the commiss'ion fel t
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the standards for admission were too low. Second, lack of

articulation between the normal teachers and the training

department affected the instruction at the school. Third,

the cadet teachers were introduced too early into practice

teaching. Fourth, the commissioners confirmed what others

had been saying for years, that there was an overabundance

of routine work that did not contribute to the proper

training of teachers. 59

The survey commission recommended a reorganization of

the normal school to make the recommended changes. The

commissioners felt this could only happen if Wood were

removed. The commissioners saw the machinery of admin-

istration as a major obstacle to change.

(1) That the machinery of administration is
defeating the very aims which the normal school
has set for itself; (2) that this machinery has
prevented both the school and the faculty from
reaching a satisfactory efficiency in the
training of local teachers; and (3) that
radical changes in the organization and admin
istration of the institution should be effected. 50

To the commission and many critics of the normal school,

Edgar Wood had outlived his usefulness as head of teacher

training in Hawaii. But Edgar Wood did not agree. Wood,

as he had done in the past, gathered his resources and

prepared to defend himself once more. Wood wrote to the

Governor defending himself an~ his methods,

These recommendations strike at the very
roots not only of the organization and the
administration of the Normal School, but at the
very heart of the school system throughout the
islands. The three vital recommendations
of the report that strike at the island trained
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teachers and consequently at th~ very heart of
our educational system are:

I. That the preparation of a teacher be
four years of high school and two years of
normal work.

II. That the colloquial English work, or
the special classes in oral English be abolished.

III. That phonics be used as an introductory
app~oach to reading. 6 1

It was the first recommendation Wood opposed the most.

Wood saw requiring a high school diplo~ for entrance into

the normal school as disastrous for the Hawaiian and part-

Hawaiian. As Wood had believed from the beginning, the

Hawaiians and part-Hawaiians were natural teachers because

of their superior social abilities. Yet according to

Wood, the Hawaiian and part-Hawaiian student lacked

abstract intelligence needed to succeed in the high

school.

. Relatively few Hawaiians and part
Hawaiians graduate from the High Schools and
only one a year on the average come to the
Normal. The reasons for this are partly
economic and partly inherent. The Hawaiian and
part-Hawaiian is often financially unable to go
to high school but the inherent reasons are
most important. The high Bchools are organized
for the pupil of strong abstract intelligence,
a useful factor in making a good teacher but
not a vital one. The Hahaiian and part
Hawaiian. strong in social intelligence. are
eliminated from the school in which abstract
intelligence is chiefly emphasized. 6 2

Speaking to the Civics Club, Wood reemphasized his stance

on the Hawaiian teacher.

When agitation for change in the Normal
Policy first began about six years ago, I was
forced to change t~e policy of the school
(requiring an eighth-grade diploma for
entrance) due to the influence of a small group
of people ~ho were looking to control the

----------------- -_._----------_._--
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schools. I pr~tested, but in .vain. The ruling
was enforced and we lost 15 percent of our
Hawaiian students in three years. 53

Although Wood had proclaimed the superiority of the

Hawaiian race as teachers, some people, including long-

time educator M. M. Scott, charged that he favored the

Hawaiians because they had not attended high school. In

an editorial by Edward Irwin, M. M. Scott was reported as

saying Wood had always discriminated against high school

graduates. 5 4

The second recommendation, that of abolishing the

oral English classes, was also opposed by Wood on the

ground that many iSland teachers would be lost to the

schools. He wrote, -Abolish this and many desirable

iSland teachers would fail oral English or be relegated to

poorer and poorer positions. They are entitled to help

and the school should give it.- 6 5 There were good

teachers to be cultivated in the Islands, particularly

Hawaiians, but according to Wood they needed extra help on

a sub-collegiate level.

The introduction of phonics in Hawaii's public

schools was almost a laughable matter to Wood. He So

strongly believed in his methods in teaching reading based

on his own five-step method for the mixed population of

Hawaii that he could not even consider an alternative,

even in the face of much criticism.

He used the commissioners' recommendation of a phonic

system to prove how out of touch the commissioners were in
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the realities of Hawaiian life and education. Wood

condemned them as follows,

Thus the folly of the advocates of phonics
as an introductory approach to reading is
apparent. They say "Let the child work out the
printed word from his knowledge of the spoken
word." But there is no spoken work in 97 or
98% of the beginners in our public schools.
The children must learn to talk English before
they can be taught to read English. The
thought must precede the symbol. 66

Wood did not stop here. As to the continued criticism of

the lengthy lesson plans required of the cadet teacher,

Wood believed that the surveyors simply did not understand

the type of young person that attended the Territorial

Hormal and Training School. According to Wood, the

average Normal cadet was not American in thought or

practice, and, lacking the educational and cultural

background of a mainland normal school student, the

Hawaiian normal student had to be carefully supervised in

lesson plans and execution. Wood defended the process of

lesson plan construction by citing the lack of ability of

the students and professional concerns.

To protect the cadet teacher and the pupils
. . the teachers in the grades and head of

the departments in the Normal School, in con
sultation with myself, have worked out the
model plan. This plan is the cosensus
(sic) of opinion of the best teachers of the
school collected over a number of years. 57

The recommendations on the Federal Survey had clearly

threatened Wood's methods and total control of teacher

training. Wood struggled to maintain a strictly sub-

collegiate school where his methods reigned supreme, even

-----------------------------
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in the face of growing support for change, because he knew

that once the normal school was subject to outside forces,

he would lose his absolute authority. Although he

justified the status quo of the normal school as

beneficial to the Hawaiian raca and Hawaii, he ultimately

feared loss of control to the very people he had so long

deemed inferior to himself and the Anglo-Saxon heritage.

True to his attitude and actions during and following

the legislative investigation of 1913, Wood did not assume

any blame for conditions in the schools and refused to

make any changes at the normal unless forced to do so by

the Department of Public Instruction. Wood continued to

use Columbia's acceptance of normal graduates, as wall as
. .

to cite educational authorities that had supposedly put

their stamp of approval on the normal school, as his major

defenses. However, these arguments were getting old and

wearing thin.

With his position threatened at the normal school,

Wood was forced to turn to local support from those who

held views similar to his and to the Hawaiians whose

interest he supposedly was fighting to advance. Letters

were written for him by Bishop Henry Restarick, Charles

Baldwin, and Nina Frazer, Principal of Kaiulani School.

Personal appearances before the board in favor of Wood

included former Governor Carter, Theodore Richards of the

Kamehameha Schools. and Reverend Erdman of the Hawaiian

Board of Missions. and Mrs. Emerson and ~s. Clark.
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Commissioners Wilcox. Woods. and Blackman all spoke well

of Wood. 58

Wood hoped to dispel any rumors that there was

dissent among the faculty members of the normal school.

To this end the entire faculty of the normal signed a

letter to the editor of the Advertiser entitled

"Criticisms Criticized." The letter read in part. "We

recognize ~. Wood's plan as broad, his vision as

progressive. and his work as construc-tive. though

hampered by much unjust criticisr., misunder-standing. and

lack of financial support. "59 A cloud of doubt hung over

the letter when the editor added,

But it is only fair to say that some of
those who signed it have been among the
bitterest critics of the administration of the
Normal School. It is impossible that they did
not care to take the risk of incurr"ing execu
tive disfavor by declining to sign the letter
when it was pre~ented for their signature. 70

Dr. Kemp. one of the surveyors. wrote to superintendent

MacCaughey on the subject of the letter signed by the

teachers. Kemp remarked.

I am surprised by the number of women who
have signed the white-wash statement of
Mr. Wood. since so many of them were very open
in their criticism of him, and very positive in
their belief that his administration was a
handicap to the institution. 7 l

Added to this ~he Advertiser reported that,

during the executive session (of the Board)
a letter was sent to The Advertiser by teachers
of the school asking if those haVing opposing
views would be permitted to have time off from
school to appear before the board of commiss
ioners. However, no action was taken. 7 2



·.....
lu~

Clearly the full and honest view of the faculty of the

normal school was not presented to the board or anyone

else for that matter. Wood's comment to the Governor that

~the morale of both teachers and pupils have always been

good. I believe that 99% of both are unquestionably

loyal and always have been, - 73 was .questionable.

The Commissioners of Education were forced, in the

summer of 1920, to decide if Wood would be remaining at

the normal school. An informal hearing was scheduled for

June 1920, and the commissioners listened to arguments for

and against Wood. They decided to retain Wood for one

more year as principal of the normal school, because (1)

it was not possible to secure a new principal before the

new school year started. (2) Wood would havG reached the

twenty-five-year mark that would entitle him to a pension,

and (3) another year would enable him to leave in a more

dignified manner rather than be subjected to peremptory

dismissal following the findings of the survey.74

Not everyone was happy to let Wood remain. The press

and the' public were calling for action. Editor Irwin of

the Advertiser relayed this sentiment when he reported

that the tide of letters and comments from teachers and

laymen had answered the question, -What's wrong With Our

Schools.- These opinions were confirmed by the Federal

Survey. The editor believed that no progress could be

made with Edgar Wood remaining ~s principal. Therefore,

he called for Wood's removal, but added,

------'------_.- ----------
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the recommendation of the federal school
survey will meet with vigorous opposition
(from) that mysterious influence that has so
long kept Edgar Wood at the head of the Hormal
School and enabled him to weather the storm
that has raged over the obvious defects of the
institution. 7 5

He charged the Commissioners of Education not to defer

action on the survey's recommendations, because, according

to Irwin, -If it is not taken the report might as well be

thrown into the waste basket and the schools be allowed to

continue as if no survey had ever been made.- 7 6

However, Wood's one-year reappointment was made, but

not without concessions. Superintendent MacCaughey forced

Wood to accept new requirements for admission to and

graduation from the Territorial Hormal and Training

School. Three of the major conditions for entrance to the

school were that the prospective student had to have two

years of high school work and -reasonably accurate and

fluent command of spoken English,- and mu~t be either an

American citizen or have applied for citizenship. For

graduation, the new regulations included that correct use

of spoken English and the ability to teach had to be

exhibited, whatever their academic standing. These

regulations were passed unanimously by the Department of

Public Instruction on May 18, 1920, and want into effect

in September 1920. 7 7

Superintendent MacCaughey, believing the matter had

been settled, began his search for a new principal of the

Te~~ito~ial No~mal and Training School. By the fall of

........._._-'-'.'---
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1920 MacCaughey had three candidates for the office: Dr.

Charles W. Waddle, Los Angeles State Normal School; James

Brownlee, State Normal School, Silver City, New Mexico;

and Dr. Linwood Taft, UniversHiy of Oklahoma. MacCaughey

strongly recommended Waddle of California. 7 8

Evidently no action was taken on the matter or at

least the actions were not recorded. The entire normal

school question lay dormant until June 1921 when Wood's

employment with the Department of Public Instruction was

to come to a close. But Wood was not ready to give up.

Perhaps the inactivity of the board gave him hope that

history would repeat itself as it ha~ in June 1914, when

he had returned from Columbia and his job had been saved

by his supporters on the board.

Wood must have also used his interim y~ar to further

his own cause. At the meeting of the board on May 17, 1921,

the principalship of the normal school came up for a vote.

The superintendent read his letter to Wood dated April 29,

1921, wherein he asked Wood if he desired a further

hearing by the board. Wood replied that he did. Although

legally Wood was not entitled to another hearing, he was

granted an informal hearing, scheduled for the next day.

Wood returned ready to fight. He stated, -he had not

received any notice that his appointment was to be for one

year only.-79 This loophole in the legal removal of Wood

was the same ploy presented by Etta Davis in her case

against tAJood. In his hearing Wood again gathered those
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who would speak in his behalf. The new~paper reported the

following:

Speaking in the defense of Mr. Wood were
Judge Sanford B. Dole, the Rev. Akaiko Akana,
Noa Aluli and John Watt. The group of
federal surveyors on whose report the case
against Mr. Wood is based. (sic) It is
claimed, were entirely unfamiliar with
conditions in Hawaii, were young teachers and
their work occupied only about three days, a
period entirely inadequate to make an
investigation sufficiently thorough to dismiss
an educator who had been doing excellent work
in the Territory a quarter of a century.80

Wood relied heavily on strong Hawaiian support. Also

attending this meeting were Duncan, representing the

Hawaiian Civic Club, and Edgar Henriques, representing

various Hawaiian organizations. 8 l Wood had also spoken at

the Hawaiian Civic Club on June 8, 1921, on the merits of

Hawaiian teachers and penned an article headlined,

"Hawaiian Race Asset Internationally is Belief of Educator

Edgar Wood, Sees in Nature of Island Pacifying Influence,

Enabling All Peoples to Live Barmoniously."82

In a letter to Governor McCarthy, Superintendent

MacCaughey informed him of Wood's attempt to rally

Hawaiian support.

Mr. Wood is now making a strong appeal to
the Legislature particularly to the Hawaiian
element. He is alleging that the proposed
reorganization will eliminate the pupils of
Hawaiian ancestry.83

MacCaughey relayed to the Governor the reaction of survey

commissioner W. W. Kemp to Wood's grandstanding, "To what

extent has Principal Wood been able to throw the smoke
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screen about himself? Would he be able to hold the

fort? "S4 However, Wood also knew that legally the

board could not remove him, but could transfer him to

another job in the department. Wood stated, "Any action

at this time looking toward my transfer or retirement from

the Normal School should be taken only for the gravest of

reasons supported by unquestioned evidence."S5

Regardless of the pleas for reinstatement, Wood was

removed as principal of the normal school and transferred

to McKinley High School to resume his place as science

teacher. The board announced that Wood's reassignment was

not due to the survey's report, but "it was simply in line

with a. reorganization poli.cy ~orked out by the board. -S6

The board continued on to new business and the task

of replacing Wood. None of the names th~t Superintendent

MacCaughey had presented to the Governor the previous

autumn were mentioned at the meeting of the board. The

minutes read,

The matter of the principalship of the
Territorial Normal and Training School was
taken up and the name of Mr. B. O. Wist sug
gested for the position. On the motion of Mr.
Smith, seconded by Mrs. Candless, it was voted
that Mr. Linsey be authorized by the Depart
ment to enter into communication with Mr. Wist
for the purpose of finding whether, if the
Department so wishes he would be willing to
accept the princip~lship of the Normal
School. S'7

Immediately following that action, the board voted to

assign a committee of five persons--tmo from the board,

two from the Board of Regents, and one appointed by the
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Governor--to investigate °a program of ciose cooperation

and articulation between the University of Hawaii and the

Territorial Normal S~hool.o The Board of Education

believed ·work of the Territorial Normal and Training

School could be more advantageously conducted in

connection with the work of and cooperating with the

Univ.ersity of Hawaii. oa a

Surprisingly the Wood matter was not yet at an end.

At its June meeting a petition was presented to the board

signed by 300 students at the normal requesting Edgar

Wood's reinstatement as principalo Also, more than twelve

people attending the meeting, including JUdge- Sanford B.

Dole, sought to reinstate Edgar Wood at the normalo The

supe~intendent reminded the audience ·it ~as the

unanimous opinion of the Board that Mr. Wood's usefulness

at the Normal School had come to an end and that a change

of administration there was imperative.· Sg

B. O. Wist's appointment was brought before the

board. Commissioner Linsey stated, ·Although Mr. Wist

would be at a loss financially, he would gain along the

professional line, and would be willing to accept it

(principalship}.·gO Wist's record was then studied. The

afternoon session brought a vote on Wist's position.

Commissioners Mrs. Candless and Mrs. Wilcox went on

record as not approving ~f the appointment. However, the

motion was carried. There was further action on the

association of the normal and the university. Mrs.

--------------- - ----- --------- ------------- ----------------------
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Candless and Superintendent MacCaughey were appointed to

the joint committee to investigate the possibility of

cooperation between the two institutions. 9 1

Meanwhile, at Wood's final graduation ceremonies at

the normal school on June 25, 1921, this article appeared

in the Advertiser,

Edgar Wood has given 25 years of his life
to the cause of education in Hawaii, and though
he has been demoted to a very inferior
position, and his professional record placed
under a cloud, we feel that there is not a man
in this community who holds a firmer hold on
the hearts of those with whom he has been
associated, than he. 9 2

The obstacle to change had been removed, and now it

would be left to the reformers of Hawaii's schools to mold

the schools to fit their dreams of reform.

--.. ----------------_..._------- ----------
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CHAPTER SIX

BENJAMIN WIST: CHANGE AT THE NORMAL SCHOOL
1921-1929

Public education in Hawaii was on the verge of major

changes in 1921. Those who were leading Hawaii's educa-

tional forces were poised and ready to transform the

schools. The progressive reform movement that had its

beginnings in the 1890's and had been revived in the

second decade of the twentieth century was finally

beginning to be felt within the hierarchy of the

Department of Public Instruction. Superintendent Vaughn

MacCaughey was armed with the recommendations of the just

completed Federal Survey. Wallace Farrington, a true

friend of education and public schooling, was appointed

Governor of the Territory on 1921. Both men were

advocates of a strong public school system, whose job it

would be to prepare the multi-cultural youth of Hawaii to

become active participants in Hawaii's future. Yet

barriers still remained.

The decade of the 1920's was one of economic energy.

Hawaii's sugar industries experiencad tremendous growth.

Pineapple exportation was expanding. In 1910 Hawaii

exported half a million cases of canned fruit, by 1930

twelve and a half mill ton cases were being shipped from
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the Islands. Tourism waS quickly becoming a prime source

of revenue and jobs, Military expenditures in Hawaii were

growing. also adding to the job market. 1 In summary. the

economic picture of Hawaii was one of growth and high

expectation for the future. even though the decade had

begun with a devastating strike of the sugar workers in

1920.

In mid-February 1920 most of Oahu's 5.871 Japanese

workers and 2.626 Filipino workers were on strike. 2 The

strikers demanded an eight-hour work day. overtime pay for

Sundays and legal holidays. maternity leave for women. and

an increase in wages from $.72 a day to $1.25 per day. In

short. the organization·of workers was demanding more con-

trol over their economic and personal lives. The Hawaiian

Sugar Plantation Association made "no concessions whatso-

ever· to the strikers and eventually broke the strike in

June that same year. Yet. in a surprise move. the

planters. themselves. initiated minimum wage increases by

as much as fifty percent and spent more than one million

dollars to improve living· conditions on the plantations. 3

The point was made. those that controlled the wealth were

not going to relinquish any part of that control. It

would be the ·chosen few· who would control all aspects of

the laborers lives, not the laborer himself.

During the 1920~s and 30·s. this group
(minority of the haole elite) pushed uplift
programs for the Orientals. Realistically
facing the permanency of a large Oriental
population in the Islands, thGY aimed to

---------------_.--
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haolify, o~ Ame~icanize, it. Even this
minority within the elite was not always
ag~eed on what Ame~icanization meant. But
the~e was gene~al consensus that at the ve~y

least it did mean going to Christian churches,
playing American sports, and eating apple pie;
there waS nea~ly complete accord that it did
not mean labor unions, political action, and
criticism of the social order. 4

Yet, for the educational ~eformers of Hawaii, education

meant the schooling of Hawaii's youth in order to partici-

pate in all aspects of Hawaii's political and social life.

However, the progressive ~eformers were not revolution-

aries and did not want to make gains th~ough confrontation

with the oligarchy like the strike~s had done. Their

method of reform was the quiet nurtu~ing of democratic

attitudes within the already eXisting public school

system.

Thus the stage was set when Benjamin Wist was

appointed head of the Territorial Normal and T~aining

School. Edgar Wood had been a major obstacle to change at

the normal school, but now Wist would be the major

catalyst to transform the formalistic authoritarian

methods of teacher training into a progressive democratic

education for Hawaii's teachers. If the Progressive

Education movement demanded the education of the total

child, then the·same philosophy would have to be applied

in the education of the teacher.

Wist was a 1910 graduate of Spokane University in

Washington State. In 1911 he waS attending'a summer

session at the University of California when he met a
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group of young teachers headed for employment in Hawaii.

Even though Wist did not have a job in the Islands, he

joined his new friends on their trek. 5 On arrival he was

hired, and. as was'departmental policy waS assigned to an

outer island. His first position waS principal of Kaikiki

School at Hilo on the -Big Island-. After five years he

was transferred to Pahala School, also, on the Island of

Hawaii. He was moved again to Lahaina, Maui, to serve as

principal of the Kamehameha III School, where he served

until he was called to the Territorial Normal and Training

School in 1921. 6

Objection could have been raised to Wist's

appointment to head teacher education. especially from the

ladies of the College Club. on the charge of inbreeding

(the practice of hiring within the system). Wist could

have been considered a -home product- because he had been

with Hawaii's schools for over ten yearS. The mainland

educators who had been nominated by Superintendent

MacCaughey the spring before would have been favored. yet

no objections to Wist's appointment were voiced by the

club or the press. The choice of Wist must have been

welcomed by the supervising principals Copeland and Wells,

who for years had desi.red cha.nge at the normal school.

Now. not only had Wood been replaced. but a Maui schoolman

sat in his place.

Strangely. the record of the Board of Education gave

no hints as to why Benjamin Wist was selected to head the

---- -----------' ._-------" - -_..__ ..•~.--.
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normal school. At the May meeting of the board he was

nominated, and at the next meeting in June he was hired.

There was no mention of anyone else being considered for

the job, and there was no objection to Wist except from

two commissioners who did not want Wood replaced.

Wist was not unknown to the superintendent or the

public. He had gained a reputation in the educational

circles of Hawaii. He had been particularly active in

teachers' organizations on Mau! and had been instrumental

in leading the Boy Scout movement within the schools. 7

But, more important, his philosophy of education was

clearly aligned with Superintendent MacCaughey's and

Governor Farrington's. These three men saw education in a

very different light than those,who preceded them. Yet,

in the true progressive spirit they were bent on working

within the system to achieve their goals. They realized

that progress in the schools oould not be made in direct

opposition to needs and wants of the economic power that

paid the bills. For example, Governor Farrington believed

that education and business did not have to be incompati

ble, but each should be changed to enhance the other.

Farrington saw the expansion of educational opportunity

for all ethnic groups as the means by which not only would

Americani~ation take place but also Hawaii's basic

industries would benefit. Farrington's belief that the

~basic industries would benefit- brought charges that he

~as trying to force Oriental youths back to the

plantation. Farrington replie~.

----- -------_._-------
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that no one was trying to drive the
Orientals back to the plantation, but in Hawaii
there should be opportunities available so they
would want to remain in agriculture. 8

Farrington was clearly in favor of the laborers having a

choice of occupations and that the public schools would

prepSFe the children of Hawaii to make that choice.

~~cCaughey wrote to ~he public school teachers of Hawaii

in 1921, -The boys and girls of Hawaii should be trained

in terms of the beautiful natural background and the great

basic industries of Hawaii.- Yet he believed more

importantly, -Every person, directly or indirectly, is a

tax-payer and is thus & stockholder in the public sohool

system. In any community there is no more helpful

and optimistic sign than the free and interested

discussion of educational problems .. -9 MacCaughey

indicated bere that he believed that all Hawaii's people

have the right to opinions and choices in the schooling of

their children, therefore, choices in their life work.

Benjamin Wist also believed in expanding choices for

the people of Hawaii. He saw the cooperation between the

plantation and the school and a means to enhance both.

Cooperation itself indicated choices. Wist wrote,

Wbsn one realizes that the great majority
of OU~ Island public school children are
plantation children. many of them workers
themuelves. that the cost of their education is
largely borne by these same plantations, it
makes one wonder why there is so little
connections between these two interests. I O

Yet Wist saw the public school's role differently than his

predecessor. Wist believed the solution lay, in part, in
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educating the public school children to take responsi~

bility for their leisure time on the plantation.

One way in which the school can be of
assistance to the child through the plantation
is in doing pioneer work which will prepare the
plantation and the workers for welfare work.

Theoretically, the demand for different
activities, which should come from the laborer
himself. But as yet, he had not reached the
stage where he can make a reasonable demand.
This is where the school comes in. We should
make it a part of our business to develop in
the boy and girl the ability to organize and
carryon the work of athletics and social
clubs. They should be able to assume the
initiative in organizing camp baseball,
basketball or volleyball teams. They should be
able to make intelligent use of anything that
is done for them along welfare lines. l l

Wist wrote of initiatives, intelligent use of time,

the skills to organize and lead and the ability of the

child to make demands of the plantation system.

MacCaughey saw everyone regardless of economic stature as

being a ·share holder· in the public schools. Farrington

wanted the plantation to woo the laborers not enslave

them. It was not coercion that Wist, MacCaughey, and

Farrington were advocating, but cooperation. They were

writing about growing away from paternalism. They were

not advocating authoritarianism but democracy.

It waS the hope of Wist, MacCaughey, and Farrington

that the authoritarian methods used on thQ plantation and

in the schools would succumb to the gentle prodding of the

progressive reformers. Cooperation between these two

institutions could mean enhancement for both, but more

important, cooperation between the plantation and the

- --------- ----- - - -- --- ----------------------- _. ---
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l~borer would lend credence to the fact that the laborer

of Hawaii had a choice.

It seems likely that from Superintendent MacCaughey's

point of view, a man with Wist's outlook and conviction,

coupled with his ten years' experience in Hawaii's

schools. would be a valuable asset.

From the outset. Benjamin Wist envisioned the public

school as an agent of change. and his job as teacher edu-

cator waS to prep~re a teaching force that could produce a

new Hawaiian society. Through the public schools. Wist

hoped that the autocratic lifestyle of the plantation

would give way to a more democratic one. For this to

occu~. public schools would first have to have shed their

own.autocratic formalistic methods to set the example.

For Wist. the Americanization process meant living.

learning. and working in a democratic environment. He

wrote to his students in 1924.

If I were asked to state just what the
outstanding objective of the work of the Normal
School is. and by Normal School I mean faculty.
student. and alumni. my answer would be: The
bUilding of an American community.12

To supply Hawaii with teachers who were capable of accom-

plishing such an awesome task. teacher training had to be

transformed into teacher education. The Territorial

Normal and Training School would have to undergo drastic

changes in philosophy and practice.

Wist and Hawaii we~e not alone in believing that the

role of teacher was changing and therefore education of

........._---._-- -_._-----_._---
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the teacher must also change. More and more normal

schools on the mainland were making strides toward

providing American school children with better prepared

teachers. The trend was unmistakably in the direction of

a four-year teachers' college. In 1920 there were 46

teachers' colleges and 137 state normal schools on the

mainland. After a short span of thirteen years, there

were only 50 state normal schools and 146 state teachers'

colleges. Similar losses were recorded for city normal

schools. 13 In 1921, Wist and the nQrma1 school were a

long way from being a teachers' college, or so everyone

thought.

The reorganization of the normal school under Wist

was a formidable task. Wist's overall plan included: (1)

upgrading the student body, (2) differentiation of the

curriculum, (3) reorganization of the administration, (4)

a clear distinction between high school work and

professional work, (5) improvements in practice teaching.

and (6) introducing extension work. 14 Wist also

affiliated the Territorial Normal and Training School with

the only existing accreditation organization in the

United States, tbe American Association of Teachers'

Colleges. 15

in 1921 when Wist took over as head of the no~ma1

school, there we~e essentially three scbools in one. Stu-

dents who had been accepted into the normal ~choo1 in 1919

had been graduates of only the eighth grade. The students
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.accepted in 1920 had received only two years of high

school classes. In 1921, a high school diploma was a

requirement for entrance. Wist had been tasked by the

Board of Education to upgrade the normal school as soon

as possible, but he did not want to exclude those students

who were already matriculating at the school. Therefore,

Wist proposed that the students who had entered the normal

school from eighth grade should work on a high school

diploma; thus the normal high school was established. The

freshman class was eliminated in 1922 and the sophomore

class in 1923. Once these students had completed their

high school work they were encouraged to continue in the

two-year collegiate course. The students who had entered

the school in 1920 with two years of high school were

allowed to finish their two-year requirements to teach. 16

Wiat agreed with the Federal Survey and with the

trend on the mainland that tho ~aquirement of a high

school diploma for those students wishing to pursue a

teaching career was more than desirable. Wist believed

that separation of the general curriculum from the

professional sequence was mandatory, because this method

would -demand more mature, better and more specifically

trained teachers,- and that attempting to teach high

school courses along with professional ones presented an

unreasonable demand on the student. l 7

The new school attracted many students. Wist wrote

to Professor Symond of Teachers' College in 1924 that

------------- ----'----------------



161

"instead of 150 incoming high school graduates, we hav~

230, which means we have reached in point of numbers, the

point I thought it would take us six ·years to reach. "IS

Higher standards yielded good returns in regard to the

Hawaiians. Edgar Wood had predicted that, if a high

school diploma were required for entrance into the normal

school, the Hawaiians and part-Hawniians would be left by

the wayside. Wist was concerned that this prediction

would come truei but he happily reported in 1924 that

"higher standards, instead of eliminating the Hawaiian

group as some had feared, is (sic) attracting them in

greater numbers than ever before."19 With the increase in

applicants came the luxury of selection. In 1925 not only

was a high school diploma required, but the students were

to have a "Be ave~age as well. They were also ~equired to

ta~e and pass th~ Thorndike College Entrance Psychology

Examination and ~e recommended by their high school

principals. The principals would recommend those students

they felt would both make good teacher~ and who had a good

command of the English language. 20

In 1926 the normal school took on the task of testing

students in oral English. Wist wrote ~o Superintendent

Crawford to explain the new test to be given. Seven

faculty members of the normal school we~e assigned to

devise an oral English test. They decided that each

student would be judged on voice, enunciation, inflection,

grammar, and use of idioms. Wist reported that 19 percent
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of a class of 212 had been eliminated on the basis of the

oral English test. 2 1

Wist believed the extra scrutiny of the pupils

applying to the school underwent was well worth the time

and trouble. He wrote, "The...machinery for student

selection has brou8ht a better character of student body.

It is giving us an intelligent and versatile individual

for training. "22

Once accepted into the normal school, the student was

not assured of graduating. To graduate, the student had

to acquire sixty-five credit hours and 137 grade points,

and be proficient in English. -This tends to put the

student on his mettle and cause him to do his very best,O

proclaimed Wist. Along with 'credit hours the student waS

required to do well inOcertain subjects of Education and

English, regardless of the number of credits earned,"

wrote Wist. -This ensures :or our future teachers a

bettsr understanding of their life work and greater

facility in their use of the English language. 023

Yet, no matter how selective the admissions require-

ments or how demanding the curriculum became, Wist was

plagued with a nagging problem of poor English speakers

attending and graduating from the normal school.

During my incumbency at the Normal School,
scarcely a week has gone by that has not pro
duced a statement from one source or another
critical of the oral English of our graduates.
At first I thought that the raising of the
standards ~ould tend to eliminate the
criticism, such has not been the case. Super
vising principals, principals, commissioners,

---_.,-----
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superintendents, even business men have joined
in the hue and cry. We are stressing English
more than any other subject, spending more
money on it, stricter in our rating of students
in English than in others. 24

However, oral English problems continued to plague the

normal school. The proper use of English had, for a long

time, been the badge of Americanization in Hawaii, so much

so that the Federal Survey team had recommended the

creation of English Standard Schools, or public schools,

high schools. and elementary schools, that would require

the student body to be selected on the basis of their

proper use of oral English. The only source of Island-

educated teachers, the Territorial Normal and Training

School, would have to supply teachers who could speak

proper English.

In 1928, Wist reported that after much research a new

plan was in practice at the normal school that he hoped

would help with this nagging problem. Wist included three

phases of his plan. First, there would be conversation

classes; second, there would be drill in oral English; and

third, every teacher of the school was to be an English

teacher. 25 It is interesting to note that seven years

after Edgar Wood had been replaced at the normal school,

largely due to the Federal Survey that condemned his use

of drill in English instruction, Wist would turn to this

method as a new approach to an old problem.

Academic prowess and use of oral English were not the

only requirements to enter and to graduate from the nbrmal
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school. The teacher not only had to be the model for

American democracy and the American language, but she/he

would have to stand as an exemplar of American middle

class values. As previously mentioned the prospective

student of the normal school would have to secure a

recommendation from her/his high school principal. These

principals were to recommend students on what the princi

pal believed to be the proper make-up of a teacher. For

example. Harold Lopes, principal of Kaui High School, did

not recommend Adilaide Souza. even though her use of oral

English was very good. Lopes explained that Miss Souza

-lacks refinement. Not the type of personality for a

teacher. Loud and coarse. A crude and cheap

, flapper' . - 26

Even if students had ~een accepted, they were

e~pected to adhere to a certain coda of conduct. If they

did not. they were faced with expulsion. Stanley Kunj.shi

was expelled because of cheating. Wist wrote to Kunishi's

parents. -In a teacher-training school it is very

important that stern measures be taken against any for

dishonesty.-27 The Dean of Women, who was in charge of

most disciplinary matters, had several occasions to expel,

suspend. or delay students' graduation for breaches of

conduct. In 1925. she wrote the sister of two normal

school students telling her of the girls' behavior and its

consequences. She reported that the girls had been known

to be loud and rude, which was unbecoming of a future
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teacher. They both lacked honesty, according to the dean,

and had been seen with a man who was drunk. The dean

reminded the sister -that even though they should pass in

their studies, they would not be all~wed to graduate

unless they had a reasonable degree of refinement."28

"Refinement" was the demonstration of American middle

class values.

American values were thought by Wist and other

progressives to be best taught by experience. To this

end, Wist strongly encouraged student activity programs. 29

Under him, plays were presented, sports teams and clubs

organized, musical groups begun, and a yearbook published.

It was through these activities that the normal school

students, or cadets as they were called, could exercise

camaraderie, leadership, and cooperation with other

students. Wist encouraged the cadets to join as many

organizations as they could. A joint committee of faculty

and students was formed to plan social programs. "The

plan of a joint committee organization is perhaps more

significant,- wrote Wist. "in a teacher training institu

tion inasmuch as prospective teachers will have use for

all these experiences when they themselves are teachers.· 3 0

The pa~ticipation in student activity programs

brought to the normal school students a sense of

cooperation and democracy that would not ~nly enhance

their teaching careers, but would, it was hoped, be spread

by these young teachers throughout the Islands. As they
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played on the field or voted on officers of the club, the

students were experiencing firsthand the independence and

responsibility of being an American citizen.

The upgrading of the student body could not have been

done without also upgrading the normal school faculty.

The faculty Wist inherited from Edgar Wood was not

academically prepared to assume the role of the education

of teachers on a collegiate level. The faculty that had

taught stain removal from clothing could not be the same

one that taught the philosophies of Dewey, Thorndike, and

Harris. Experimental work and research in education by

these men and others had contributed greatly to the wealth

of pedagogical knOWledge that was available to the teacher

educator. To transmit this new knowledge, in addition to

the cultural and academic sUbjects essential to a well

rounded education, an upgraded faculty was required.

When Benjamin Wist took office, only 29 percent of

the faculty had degrees and these were all bachelor's

degrees. Wist was convinced that ·while faculty

leadership and ability cannot be measured by academic

degrees, it is never the less true that advanced academic

training does tend to broaden the scope.· 3 1 N9t only

would a degreed faculty give a broader sc~pe to the normal

school, but they would also lend the status of

professionalism that Wist so ardently sought. Wist did

what he could to encourage the faculty to work on degrees

or advanced degrees, and his hiring practices reflected
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his desire to advance the normal school's professional

stature and adhere to the accreditation standards of the

Ame~ican Association of Teachers' Colleges. In 1923, Wist

hired only graduates of recognized colleges and

universities. Five years later he hired only those people

who had earned a master's degree. It was through these

actions that Wist could report in 1926 that 71 percent of

the faculty had degrees, ranging from 4 percent with

Ph.D.s, 29 percent with master's, and 32 percent with

bachelor's.32

Another way Wist upgraded the normal school was to

differentiate the curriculumr The expansion of graded

classrooms in Hawaii's schools and the new research in

education promoted curriculum specialization under Wist.

Where Wood had prepared all students in a general course,

prepared to teach all eight grades, Wist divided the cur-

riculum into primary, grammar, industrial arts, and

economic arts. Wist conceived this as a better method of

teacher education, because,

within each curriculum are the courses
which will give the student the best possible
training for the work he will undertake upon
graduation. This system had the advantage of
permitting the individual specifically to fit
himself for the particular work for which he is
best endowed, being easier to handle from an
administrative standpoint, giving proper
emphasis to all phases of education and pre
venting the indiscriminate choice of sUbjects. 33

Added to this curriculum was a Smith-Hughes course for

st~ictly vocational work. The course would prepare
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students to work in the school in non-instructional

capacities, such as cafeteria workers and maintenance men.

A d~ntal hygiene program was initiated in 1926. This

program trained dental hygientists for work in the schools

and for private dentists. Kindergarten work was also

begun. even though there were no public kindergartens in

Hawaii. Those who completed this course worked for one of

the many private kindergartens. 3 4

A significant addition to the normal school was made

in 1925 entitled Special Class. This Special Class was

destined to offer post-normal school courses in elemen-

tary education. The prerequisite to this nonrequired

course was a collegiate diploma from the normal school.

Wist. in initiating this course of study. was trying to

accommodate the mounting numbers of students who wanted to

do advanced work in elementary education and did not want

to or could not go to the mainland. The University of ~ .

Hawaii did not offer any work in elementary education.

Another justification for the work. according to Wist,

was.

It should tend towards the relief of a long
felt need in Hawaii-teachers who can undertake
the instruction of children who for one reason .
or another do not fir into the typically graded
academic curriculum of the elementary school. 3 5

Thus began special education in Hawaii. The upper

division classes would playa major role five years later

in the association with the University of Hawaii.

-------------



169

In Wist's view the upgrading of the normal schools

and the teaching profession in Hawaii meant the recruit

ment of men into the field through the faculty and student

ranks. Addition of men did not add to upgrading instruc

tion. but in Wist's mind added status and salary increases.

In correspondence with a student, Monroe Kaya, Wist

expressed his views on the subject. Kaya wrote Wist in

July 1922, "Well, owing to your anxiety and great interest

in having 'he men' in your and our old Normal School, I

have tried my best in explaining the conditions of our

school to some of the boys in my vicinity.36 Wist

answered his letter by thanking him and saying he was

pleased to ha~e any men at the school. In August Wist

again wrote Kaya, stating, "Needless to say that I am

happy to hear several boys are planning to enter the

Normal School this year."37 In December 1922, Wist wrote

to the Interscholastic Lesgue inquiring whether the Normal

School could participate in sporting events of the school

system. He gave as his reason that "the teaching profess-

ion in Hawaii is sorely in need of men teachers and the

Normal School desires very much to attract virile young

men. "38 Wist favored men on the faculty as well. He

wrote to Miss Elizabeth Snell, placement officer of

Stanford University, in regard to a vita she had sent him

for a Miss Nolds. Wist had taken no action en the vita in

the hope that a man might apply. He explained, "As I told

you, I prefer men if I can get them."3g Unlike Wood, Wist

-------------
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preferred men and assigned them to all the key administra-

tive positions at the normal school, which had been

considerably enlarged in the first year of his

administration.

Wist's progressive philosophy dictated complete reor-

ganization of the normal school's administrative

structure. If the schoolroom was to be the model of

democracy, then the institute that educated the teachers

could not be anything less.

The first task Wist under took was to flatten the

hierarchical model that had so long reigned under Edgar

Wood. Wist used a departmental model, much like a college

or university, which had directors for each department.

He created six departments and assigned a director to

each. Tne Director of Education was in charge of prepar-

ing the students professionally for practice teaching and

ultimately for their role as teacher in the community.

Wist believed that a professional school differed greatly

from nonprofessional schools or a university or high

school. The majo~ difference was that the nonprofessional

school was primarily interested in subject matter, whereas

the teacher training institute's primary purpose was

professional education. Wist gave this example,

As an example. we are not teaching history
for history's sake, but to enable the student
to teach history. And here too, we are
primarily interested in history as a vehicle
for giving children those life habits essential
to social success. In other words, we are
preparing for children not subjects. 40
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Therefore, Wist assigned one Director of Education to

facilitate one educational philosophy, because in a

professional school there was only one goal: learning how

to teach children.

The Training and Practice School was for Wist "the

heart of the insti tution." .Therefore, Wist assigned a

Director of Training who held equal status with the

Director of Education. The duties of the Director of

Training included supervision of student teachers and the

Practice School, counseling the student in curriculum

choice, and placement. 4 1

The business matters of the school were delegated to

the Director of Business, who acted as a purchasing agent

and bookkeeper. Discipline matters were given over to the

Dean of Women and the Dean of Men. The Director of the

Extension Service ran the extension courses and extracur

ricular activities were defused throughout the faculty.42

The President's (title changed in 1924) job was that

of determining school policy, but, according to Wist, not

his alone. "Good educational practice demands democracy

in administration,- exclaimed Wist. Tu accomplish this,

Wist organized a group called the Administrative Faculty.

The function of this group was to determine and carry out

the administrative function of the school. The members of

the Administrative Faculty were the President, Directors

of Education, Training, and Special Departments,

Extension, Secretary-Registrar, Librarian, and Dean of
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Women. 43 In 1928, Wist took this concept a step further

when he initiated a faculty in-house survey. Wist proudly

reported,

A continued inside-survey of the institu
tion is being made by the faculty, each member
serving on a special committee to study some
phase of the training program, comparing it
with that of other teacher-training institu
tions and attempting to recommend ways and
means of improvement. The outcome of such a
study is splendid. Not only does it furnish
the administration with aids to improvement,
but it gives the instructor insight into other
phases of the institution than his own
particular work, thus broadening his horizons
and helping him to evaluate his work in terms
of the whole teacher-training program. 44

The structure of Wist's administration reflected the

entire philosophy of the school: democracy in education.

Through his administrative structure, Wist also promoted

the professionalization of teaching by giving Hawaii a-

professional institution for the education of teachers.

Wist acknowledged that the practice sequence of the

normal school was the heart of the institution. He

believed, as Dewey had taught, that the student teaching

sequence was of paramount importance and therefore should

wait until the student was thoroughlv prepared to assume

the responsibility. To put the student prematurely into

actual teaching situations was ineffective and

undesirable, because this forced the student teacher to

focus on classroom management and discipline almost

exclusively. The result was that the teacher mastered

techniques rather than an understanding of the underlying

educational goals. The inexperienced teacher required as

----------------._-
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IDuch prepa~ation and obsa~vation as possible befure

entering the classroom. When the student teachers did

enter the classroom for the first time, they should have

ideal conditions as well as total control with minimal

criticism.

To carry out his philosophy of student teaching,

Wist established at the Practice School model observation

classes. where the cadet could observe actual classroom

situations without being directly involved. Next, he

concentrated all students teaching in the senior year,

believing that the students would benefit from all their

preparation and be able to give their total attention to

the student teaching experience. To offer what he

believed was the ideal situation for the student

teacher's flrst experience in the classroom, Wist removed

all the overage and incorrigible students and had the

class size reduced. 4 5 With these changes. Wist hoped

student teachers would be able to strengthen their

teaching skills to a point that when they were sent out

into the field they would not have to resort to mechanical

techniques. but rather could incorporate the totality of

their educational experiences.

When Wist assumed the p~esidency of the normal

school, the only practice facility available to the school

was eight grades that were housed on the school grounds.

Wist saw the need for more and better practice oppor-

tunities for the cadets. He approached the Board of

-- .-_.- ._--- ----_..-----_._------ -----------_..
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Education in February 1922 and requested that a practice

school be established that would give the students

experience in rural education. Wist determined that the

school at Waimanalo was the bes~ setting for this rural

experience, because it was in the heart of a plantation

town. Here the student teachers would have firsthand

experience in rural education, much the same that they

would experience in the first few years of their teaching

careers. 46 Wist did not stop here. By 1926 the normal

school could boast of no fewer than four facilities

dedicated to practice teaching. In addition to the rural

unit and the central unit. there was a kindergarten and an

annex of eight grades at a public school near the normal

school. 47

Wist did not limit his energies to the students of

the normal school. He took on the challenge of helping to

educate the teachers that were already in-service, many of

whom had been trained under Wood, whose education had con

sisted of raw training in technique and method. Wist

initiated an extension service that emanated from the

normal school. It was in the area of in-service education

that Wist did more to change the course of education in

Hawaii than any other educator since Henry Townsend.

There were seven different aspects of the extension

service, which was headed by its own director. They were

(1) extension class~s, (2) correspondence courses, (3)

testing service, (4) an educational research department,

_._----------------------------
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(5) the publication of the Hawaiian Educational Review,

(6) summer school, and (7) a visual aids education

department. 48

. The correspondence work and extension courses filled

a tremendous void in teacher education. As had been the

practice of the Department of Public Instruction, all new

teachers were assigned to the outer islands for at least

their first few years. This included graduates of the

Territorial Normal and Training School. Many of the

teachers remained in their Island homes for their entire

teaching careers. When the normal school became a

collegiate institution, the teachers holding noncollegiate

diplomas were eager to have an opportunity to earn

additional credits leading to the collegia~e diploma. 49

For these men and women, further course work in their

field meant traveling to the normal school or summer

sessions on Oahu, which was financially impossible for

many. The supervising principals were there to help with

problems the teacher had but not to act as teacher

educatora. Another reason for extension and correspon

dence work was Wist's desire to upgrade the entire

teaching force of Hawaii and transmit Progressive

Education philosophy to those already in-service. This

was not an easy undertaking. Wist confided in Dr.

Frederick Whitney, Director of the Department of

Educational Research at Colorado State Teachers' College,
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-We have found it necessary, in developing our in-service

work . . . to bring such work as had to be done down to

the level of a large number of our teachers who had come

through the mill where it had not been necessary to do

much thinking.- 50 However, progress was made. In 1928,
. ..--

Wist reported that the extension services had joined with

the research division for the purpose of enhancing

educational practices throughout the Island chain. He

reported,

The Research Division has undertaken a plan
for a gradual change in classroom procedure.
This plan, known as the -activity curriculum,"
involves a new point of view and a different
technique on the part of the teachers. To
bring these about, the Division of Research has

. turned to the Extension Department of the
Normal School, with the result that, for a
large part, teachers allover the islands have
been actively studying the methods and
philosophy of the progressive movement. 5 1

The response to extension classes and correspondence work

was rewarding. In the school year 1923-24, 275 were

registered in extension classes and 163 were enrolled in

correspondence course work. Five years later the total

en~ollmant had grown to over 1,700. 52

The Research Department of the normal school,

initiated by Wist and first headed by normal school

faculty member Helen Pratt,53 soon became an independent

Research Division unde~ the direction of the Department of

Public Instruction. It was through this division that the

Kawananakoa Experimental School was opened. This school,

under the principalship of Dewey disciple George Axtelle,

-----------~-.-.._-~. --- .. _--_.-----_.~. ------------_._- - _._--_._-
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became a center of progressive educational practices in

Hawaii.

The testing service the no~mal school offered served

a twofold purpose. First, it provided standardized

testing materials to the schools, and " more important, it

gave advice and guidance in conducting tests and using

their results. 54

Another responsibility Wist undertook, as part of the

normal school program, was publishing the Hawaiian Educa

tional Review. Wist's ambition for the journal was to

"make the magazine as professional as possible, one that

will be of interest to educators on the Mainland as well

as here in Ha~mii."55 The Review, "the teachers' official

organ preached progressivism. "56 Every teacher in the

public schools of Hawaii was expected to read the Review

and keep abreast of educational trends and methods.

The summer session, held in Hawaii since 1895,

continued as part of the normal school under Wist. The

summer session served those teachers who could attend

refresher training on Oahu. 57 Here, as with the extension

classes, the philosophy and practice of progressive

education were promoted.

The department of visual education furnished visual

aids to the classrooms as well as putting on motion

picture programs for school children. 58

The extension services, unde~ Wist's direction, did

more than offer additional credit hours for teachers and
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produce film festivals for children. Through the

extension services the normal school, as an educative

institution, reached more people than any other

educational means. While the Superintendent of Public

Instruction, some supervising principals. principals, and

teachers touched the lives of a portion of the public

school children, the work of the normal school touched

them all in some capacity. The individual efforts of many

could not surpass the efforts of the normal school, in its

key position under the direction of Benjamin Wist, in the

transmission of progressive education.

For all the contributions the normal school made to

Hawaii, the legislature continued their historic practice

of not furnishing adequate funds to.house the institution.

In three out of four reports Wist made to the

Superintendent of Public Instruction, he requested

improvement in the physical plant. The other report did

not include such a request because, as Wist stated, "At

the time' of wri ting the 1925-26 report, it was conf idently

expected that provisions for a new plant would be made by

the 1927 legislature.- 59 There waS some new construction,

however, at the r.ural practice unit, Waimanalo, and repair

work was done at various times. The request for a

dormitory to house off-island students finally came into

being in 1922. At the Boa,!lld of Education meeting in April

1922, Wist asked that the ne~ dormitory be named "Edgar

Wood Hall." The 'board, still smarting from Wood's
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administration, tabled the move, and the dormitory was

named Hunialani Home instead. 60 Even with a new dormitory

and rural practice unit, the normal school proper was

n~ver adequatoly housed. The Territorial Legislature

never made appropriate provisions for the growing

institution. But even without the needed physical

-
structure, reorganization of the normal school continued.

For Benjamin Wist, reorganization of the normal

school meant more than just upgrading the entrance and

graduation standards and expanding the curriculum. It

meant revolt against the strict autocratic educational

practices that mirrored the oligarchical governm~"nt of

Hawaii and ran contrary to American democratic ideals.

Americanization did not come from books alone; democracy

did not come from pledges and salutes, but from living,

working, and learning in a democratic environment. To

this end, the reorganizc~tion of the normal scbool was

fashioned. The adminisf..ra'liion of the school was

tremendously expanded and democratized. Entrance and

graduation requirements were standardized to ensure that

ability was measured, not skin color. The faculty and

staff had to meet certain requirements for employment,

which added to the professionalization of the teaching

corps. Also, the curriculum was specialized, adding to

the status of teacher education. The theory of practice

teaching was changed to ensure that the new teachers could

rely on themselves rather than a dictated dogma. The
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extension services were launched to spread-progressive

philosophies and aid in-service teachers in their quest

for advancement. A more democratic force was at work at

the normal school, one that would have been applauded by

John Dewey and other progressive educators. Lawrence

Fuchs put it well when he wrote,

The teachers of the 1920's and '30's were
the godparents of modern Hawaii. Although
Hawaii undoubtedly had many indifferent and
inadequate teachers, probably no community in
the world was blessed with so devoted a group
of educators as were the Islands during those
two decades. 6 1

------ _.._--- - ------
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CHAPTER SEVEN

FROM THE NORMAL SCHOOL TO TEACHERS' COLLEGE
1921-1931

The development and transmission of the progressive

reform in Hawaiian schools and the society were certainly

goals that Wist aspired to attain. Yet there was another

goal that Wist and those who had placed him as head of the

Territorial Normal and Training School sought to reach.

They advocated upgrading of teacher education to a four-

year degreed position. The goals were complementary;

however, the latter required more than administrative

prowess. it also required legislative action, money and

public support. In a time of impending economic

depression, it would be hard to convince Hawaii's economic

elite to increase educational opportunities. In fact,

there was growing support on Merchant Street to not only

limit educational spending but to sharply curtail

educational opportunity for Hawaii's public school

children.

In 1929, the year of the stock market crash, the

problems that had plagued the haole elite had changed

little since 1890. As in 1890, haole public school

population was less than 10 percent while they continued

to pay a majority of the taxes. l "King Sugar" was still

requiring more and more field hands whose 'demand was not

185
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being met without importation of labor. The old argument

that public schools of Hawaii were educating Hawaii's

children away from the plantation waS still seen by the

planters as valid, although not critical as long as labor

supplies were abundant and public schools remained

inexpensive. However, by the end of the prosperous decade

of the 1920's the situation began to change.

Mostly as a result of the 1920 Federal Survey,

secondary public education was growing 'by leaps and

bounds. There were no junior high schools in Hawaii in

1920~ by 1929 there were fifteen. Senior high s~'~hools

grew to number nine by 1930. Hawaii's high school

population grew from 4,719 to 19,700, a 315 percent

increase in nine short years. 2 Elementary schools'

attendance also soared, and, as stated before, the Normal

School was graduating more teachers than could be placed

even in this expanding system. Because of the growing

expense and the threat to the oligarchy's ultimate

control of the Islands " (e)ducation in Hawaii became as

important to Merchant Street as labor and politics. "3

Governor Lawrence Judd, in reply to the worried sugar

planters, assigned a committee to once again investigate

the public school system. 4 As with the 1913 Legislative

Survey, the watch word was economy, but unlike the 1913

and 1920 surveys, it was Hawaii's business sector who

initiated, planned and financed the survey.
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Governor Judd appointed George M. Collins to chair

the advisory committee. Collins in turn selected a

committee which included Richard Cooke, president of C.

Brewer. and Walter Dillingham, director of six corpora

tions and perhaps the most powerful man in Hawaii during

the 1920's.5 To actually conduct the survey, the

committee chose Dr. Charles A. Prosser, president of a

small technical college in Minnesota, and an avid

supporter of vocational education. Prosser was to lend

educational legitimacy to the economic goals of the group

who hired him. According to Lawrence Fuchs, "There was

never any question how the report would turn out. The

1920 Survey . . . had forced an expansion of educational

opportunities in Hawaii. The 1930 survey waS intended to

reverse the process. "a

The Prosser Report, released in 1931, recommended

that for the next five years high school enrollment and

expenditu~es would be frozen at 1931 levels. University

of Hawaii would work under the same restrictions. The

vocational program was to be expande~ in the elementary

and junior high schools. The Normal School should be

merged with the University of Hawaii. The Prosser Report

waS designed to limit educational opportunities and narrow

the choices of many public school students. Hopes we~e

high (if the program was initiated) that the children of

plantation laborers would be limited to following their

parents into the fields.

------- -- --------------- ---------------------- ----------------
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The Prosser Report was bad politics, it
went too far and backfired. It mobilized all
the production forces including friendly indus
trialists. and the kamaaina missionary descend
ant. and especially the women. It angered
Hawaii·s Orientals. who were increasingly
influential at the polls. It infuriated many
of Hawaii·s teachers. 7

The Territorial legislature ignored every recommenda-

tion made by the Report. save one. and continued to

support public education with new buildings and money.

Defiance of the Prosser Report by the legislature and the

people of Hawaii is proof positive that the "many" were

breaking away from the dominant influence of the "few·.

The one recommendation of the Prosser Report, that of

merging the Normal School and the University of Hawaii did

become a real i ty . It mus t be X"87!:crmbered. however, that

this particular recommendation was not new in 1931. The

1913 and 1920 surveys of Hawaii·s schools and normal

school had made the same recommendation.

Of the three recommendations to merge the normal

school and the university. two ware strictly economic in

motivation (the 1913 investigation of the normal school

and the Prosser Report). These two plans were controlled

by sugar industrialists. The third. the 1920 Federal

Survey. advocated the joining of the two institutions for

the sake of giving the pre-service teacher a broader

education and access to expanded facilities. Of the

three. the Federal Survey served as the major impetus to

upgrading teacher education in Hawaii. The existing
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economic situation in 1931 dictated the relationship

between the normal school and the university.

It was the recommendations of the Federal Survey that

were the deciding factors in replacing Edgar Wood at the

normal school, which in turn prepared the way for the nor

mal school to be transformed into a collegiate institution.

At the May 1921 meeting of the Board of Education, the

commissioners assigned a committee to investigate "a pro

gram of close cooperation and articulation between the

University of Hawaii and the Territorial Normal School." At

the very same meeting the commissioners selected Benjamin

Wist to head and reorganize the normal school. Therefore,

from the very outset, Wist was charged with the task of

preparing the normal school for some association with the

university.

As noted in the previous chapter, Wist was quick to

enroll the normal school in the only existing accreditation

of Teachers' Colleges. Wist made their requirements his own

and strove to be fully accredited by them. This was also a

popular move on the mainland. As normal schools advanced' to

teachers' colleges, accreditation agencies served as a

springboard because of "public demand for better post

secondary education and a desire to secure recognition by

means of accreditation. as

As also noted in the previous chapter, Wist was

extremely successful in upgrading the student body and

attracting more and more students to the normal school. In
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fact in 1923, only two years after Wist had taken over as

head of the normal school, the requirements to enter the

normal school were higher than those of the University. The

normal school required sixteen high school units, while the

university required fifteen. This not only put the normal

school, for the first time, in direct competition with the

university for students, but also presented a problem for

Wist. Wist wrote to Superintendent W. E. Givens requesting

that the Norma.I"S(;hvvl be ..ble to :reduce their reqUiremenL":;:

to match those of the University. This request was made

because so many students were getting into the university

with the lower number of units and then transferring to the

normal school for the senior year. Wist explained,

"Obviously, if they are actually going to ~ea.ch, they would

be better off for having spent two years at the Normal

School." The request was granted, but with the provision

"that the 16th unit of credit be made up by such students

before a. diploma is granted. og

As the requirements for admissi.on to the normal school

were raised, more and more students attended. By 1927, for

the first time, the normal school graduated more students

than it could place in teaching positions. Wist wrote to a

former student that twenty-one of the class of 1927 had not

bean placed, and he had encouraged three of them to return

to the normal school for upper division classes. 10 The

situation became worse with each graduating class that

followed. Consequently, more and more students were

--_.- .._----------------
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returning to the normal school for advanced work. As these

students attained three and four years of work beyond their

high school diplomas, pressure built for recognition of

their work in the form of a degree. In his 1927 Report to

the Superintendent of Public Instruction, Wist made his plea

for the authority to grant degrees. He asserted,

There are a great many teachers in Hawaii
who are ambitious and want to do the work
required for a degree, but they also want to
continue in the elementary service. They
can do this only at the Normal School.
The Normal School is strictly a professional
institution. It does not lay claim to the
provision of training in the field of arts and
sciences. We propose a strictly profes
sional degree: Ed.B. (Bachelor of Education) .11

At the 1927 legislature this request was made. Wist

wrote that there was an earnest effort to pass a bill that

would enable the normal school to grant degrees, but it was

defeated. He was sorely disappointed by this defeat. He

relayed his feelings on the matter to his friend, W. W.

Kemp.

I very much regret to inform you that the
Normal School suffered a very severe defeat at
the hands of the legislature which has just
completed its regular session. Neither the new
plant nor the degree granting privilege which
we were working was granted us. This political
game is rather trying, isn't it?12

In his message to the graduating class of 1928, Wist offered

the class this reason to support the normal school in its

quest for degree-granting privileges: -The four-year

degree-granting privilege is necessary if your Alma Mater is

to maintain her position in the vanguard of American

teacher-training institutions.- 13
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With no degree-granting privileges and a mounting

number of pre-service and in-service teachers acquiring more

and more course work equivalent to degree requirements,

something had to be done. Affiliation with the university

Seemed the likely step. Wist informed the teachers, -The

failure in 1927 to obtain for our teachers this recognition

(a degree) justified the attempt to get it in some other

manner. Hence the affiliation measure of 1928.- 14 He again

mentioned the reason he backed a move toward affiliation

when he wrote, -The proposed merger would automatically

bring about degree-granting privileges.- 15

In 1927, Wist would not have backed affiliation under

any circumstances. He wrote to Kemp,

University control might be feasible except
for the fact that Dr. Dean would do away with
teacher training as an integrated process. In
other words, he believe (sic) that teachers do
not need special training but do need subject
matter. The Department feels that any affilia
tion which would tend to tear down the well
organized programs of training would be most
unfortunate. 16

However, David L. Crawford succeeded Dean at the university

in 1927, and Wist felt that Dean Crawford had, -a more

sympathetic attitude toward the Normal School and its

needs.- 17 Yet, Wist did not want the university to have

control over teacher education. He simply advocated an

affiliation with the university. Wis~ went on ~eco~d as

believing that,

any plan for the affiliation of the Normal
School with the University should guarantee:

. as little dual control by the Commission
ers of Education and University Board of
Regents as possible. 18

----- ----------
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However. the plan that was submitt~d to the legislature of

1929 advocated dual control of teacher education. The plan

read.

Teachers' College shall consist of the
present Territorial Normal and Training School
and the Department of Education of the said
University. The affairs of said Teachers'
College . . . shall be under the management and
control of the Board of Regents of the said
University ... except that there shall be
coordination with the Department of Public
Instruction in the manner hereinafter set forth. 19

The areas that the Department of Public Instruction would

control were many. The dean and other officers of Teachers'

College would be nominated by the Board of Education. The

administration and conduct of the programs. including cur-

riculum. teaching methods. and requirements for graduation,

would be initiated by the Department with the approval of

the Board of Regents. The Department would have initial

control over the school's budget as part of the budget for

the rest of the public schools of Hawaii. All these initia

tives were subject to approval by the Board of Regents. 20

Nevertheless the Department of Public Instruction would

still maintain vital control of teacher training while

receiving the benefits of degree-granting priVileges.

The bill was presented to the legislature by Repre-

sentative Nolle R. Smith. Smith was interviewed by a re-

porter from the Oahu Teachers' Association Journal before

the bill was presented to the House of Representatives.

Smith believed the bill had a good chance for two reasons.

First. he asserted. ·Our educational system must keep pace

----------------
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with other outstanding systems of the nation, and until we

require our teachers to be as well prepared for their

positions as are the teachers of other systems, we shall be

far behind. "21 Secondly, according to Smith. Hawaii

had "just about reached the saturation point as far as

numbers of teachers with . two years' training. "22

Yet the bill did not pass, and the normal school remained

independent and without degree-granting privileges.

Wist explained to the teachers of Oahu why he

believed the attempt to affiliate the institutions failed.

He summarized,

I think that no one will question that the
Department of Public Instruction enjoys a
vested right in the matter of training of
teachers it must employ. The 1929 bill
attempted to protect these rights and to main
tain the integrity of teacher-training. This
led to a form of dual control with which no one
was entirely satisfied. The outstanding
reason for failure is the fact that not enough
people are convinced as yet that ! ! ! (the)
bill supplied the best solution to our problems. 23

With no solution to the problem, Wist's position of con-

tinually having to graduate students he could not place

became a burden. He confessed that he was "in an awkward

position not being able to place a considerable number of

our graduates."24 Added to this. almost half of the

Summer School sessions were being attended by those who

already held a two-year diploma. Something had to be

done. A compromise had to be ~eached.
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The Department of Public Instruction did not want to

release control over the training of teachers they had to

hire. The Board of Regents wanted to maintain control

over their institution. Benjamin Wist did not want the

professionalism of teacher training subordinated by the

university. The pre-service and in-service teachers

wanted jobs and recognition of the work they had done

beyond the two-year diploma. The Territorial Legislature

wanted to save tax dollars. Everyone. including the

legislators, wanted Hawaii not to fall behind in the

standards set by the mainland, which were clearly in the

direction of a four-year degree-granting teachers'

college.

One solution proposed and supported by graduates of

the normal school. was a four-year teachers' college like

those on the mainland, independent of the university, and

under the control of the Department of Public Instruction.

Representative Smith took the stand that "this is, of

course, impracticable. We cannot support two colleges.

The amalgamation of the two institutions would materially

reduce the cost of the buildings, libraries, and upkeep. "25

Yet the alumni were anxious over the university's taking over

teacher training. Wist tried to waylay some of this

apprehension by telling them, "We are .taking every precaution

to protect our alumni and the teachers of the Territory in

the evant of affiliation. "26
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A second proposal submitted for consideration was

another form of dual control. between the university and

the normal school. A teachers' college would be

established as a separate institution whose students would

be accepted after completing two years at the university.

Control would remain with the Depa~tment of Public

Instruction and the school would train both elementary and

secondary teachers. 27 Governor Judd was in favor of the

bili. and Wist saw it as a feasible form of affiliation.

However, the Normal School Alumni Association opposed it

vigorously on the grounds that students would tend to stay

at the university rather than transfer to a two-year

teachers' college. Wist ~ote of these concerns, -The

alumni believe this will result in a gradual reduction in

the number of" students at Teachers' College to such a

point that the school will be turned over to the

University in toto."28 Wist conceded that this was a real

possibility.

As the argument continued. the normal school class of

1930 graduated. Only 33 of a graduating class of 154 were

placed in teaching situations in Hawaii. The Star

Bulletin reported, "In several cases those graduating with

honors have not received appointments. "29 Wist had

reached the point where he was no longer concerned about

which governing board had control of teacher training.

His strongest concerns were for solving the problem of

unemployed honor graduates and oth~rs. He wrote his

friend W. W. Kemp in 1930,



197

It seems to me that the real contest is
going to come in arriving at satisfactory terms
for amalgamation. It is not politic to fight
for something (independent teachers' college)
when you know you are going to lose. In this
case it is more politic to discuss the peace
treaty . . • the big thing now is to see that
the amalgamation. . will be satisfactory to
the Educational interest of the islands by
educational interest I do not mean superin
tendents, presidents. and principals but rather
every person in the schools. 30

In 1931, Wist writing to his former student, Monroe Kaya,

stated,

My personal stand in the controversy is
this: I believe sincerely that we should
provide teacher training facilities which would
result in the requirement of a bachelor's
degree for all new elementary teachers. I
believe that this training should be carried on
in a professional institution devoting itself
solely to teache~ prep~r~tion. If the above
two criteria are met, the question of whether
this institution be controlled ~y tbe Depart
ment of Public Instruction or by the University
Board of Regents becomes a secondary considera
tion. 3 1

Feeling some step had to be taken to facilitate some move

toward degree-granting privilege. and believing the

chances for an independent teachers' college were very

slim, Wist began to campaign among the teachers to promote

their support for amalgamation with the university. He

appealed to their emotions and to their sense of

patriotism when he wrote,

Obviously, no program for teacher-training
will be satisfactory which does not have the
support of teachers themselves. The ullselfish,
constructive thinking of each of us will bring
about a program for the training of teachers of
which not only Hawaii but the United States can
be justly proud. 3 2

.... - ---------------
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Another campaign was started in the summer of 1930.

That summer, pressure waS building to strike some kind of

compromise in the 1931 legislature. In August, Superin

tendent Crawford took action to slow down the output of

te~chers from the normal school. He initiated a three

year normal program, to go into effect September 1930, and

he limited the class of entering freshmen to one hundred

with no graduating class at the normal school in 1932. He

said that legislative action was needed to change the name

of the institution to Teachers' College and to give the

power to grant degrees, but he could and he would extend

the normal school to a four-year program if the

territorial legislature did not take some action with

regard to the normal scnool. 3 3 This was heartily endorsed

by the Territorial Alumni Association and other-teachers'

groups.

In the Honolulu Star Bulletin of September I, 1930,

there appeared a picture of an architect's proposed plans

for a new teachers' college campus. The plans had been

drawn up in case amalgamation did not occur. They

included provisions for a teacher training school,

admi~istration building, science building, auditorium,

dormitories for men and women. and a caretaker's house.

The buildings were to occupy the land across the st~eet

from the university.34

The campus was-designed to be complete in and of

itself. The plans were intended to establish a campus,

._--._._-------------
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but more than likely their usefulness lay in stimulating

the economy-minded legislature and their constituents.

By April 1931, the hue and cry was for economy. The

low price of sugar, compounded with the Great Depression

that was beginning to be felt in Hawaii, brought out

serious concerns about supporting two institutions of

higher education. A letter to the editor at the Honolulu

Star Bulletin, signed -Businessman.- advocated combining

the two institu-tions because it was better business than

to pay for two. 35 The Bulletin also ran an article

stating that amalgamation would produce teachers at a

lower cost. 36 Dr. Dean, former President of the

University, even favored a merger on the grounds that it

would result in -better training of teachers for less

money.-37

In April 1931. two bills were introduced to the

legislature. In the House of Representatives, House Bill

#174 proposed a Teachers' College independent of the uni

versity. This bill was tabled. 3 8 In the Senate, Bill #19

joined the normal school and the Department of Education

of the University of Hawaii under the name Teachers'

College. This bill was passed and amalgamation assured,39

but not without a fight from Senator Jarret. Jarret

opposed amalgamation because.

There is no good reason why the legislature
should not create a Teachers' College under the
control of the department of public instruction
which does the hiring of the graduates and
should have the power of supervising their
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instruction. The students could get degrees from
such a Teachers' College and most of the states
on the Mainland have teachers' colleges distinct
from the state university. When you place the
Teachers' College under the regents of the uni
versity you are beginning to take the normal
school away from the people and the people
should have some say as to how it should be run
and what course of study should be given. I
move to table this bill. 40

However, his motion failed to gain enough support to

defeat the amalgamation movement. Yet it did influence

the Senate enough to assure that the Department of Public

Instruction would have a say in the curriculum of the new

institution and representation on the Board of Regents. 4 1

The Governor signed the bill into law on April 29,

1931. On April 30, 1931, Benjamin Wist was appointed Dean

of Teachers' College University of Hawaii. 42

Wist wrote to his friend Glen Woods, ·The Normal

School becomes Teachers' College under University control

next fall. So that issue has been finally settled."43

------------
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CHAPTER EIGHT.
CONCLUSION AND RECOMMENDATION

This study has explored the nature of teacher prep-

aration during the era of Hawaii's Territorial Normal and

Training School under the influence of two opposing

forces--oligarchy and democracy. It is both descriptive

and interpretive in nature and is intended, in part, to

search out the contributions of this legacy to today's

teacher edcuators.

The Territorial Normal .and Training School was a

social institution that prepared teachers for the

government school's elementary grades. It was through the

portals of the governments' elementary schools that the

rising generation of child~en of alien parents passed.

The atmosphere and philosophy of the teacher preparation

institution played a vital role in the education of the

youth of Hawaii. From its key position the normal school

was used by the oligarchy and later by a more democratic

force to promote the knowledge, attitudes, and behaviors

deemed necessary ·for the next generation of public school

children.

The knowledge, attitudes, and behaviors deemed

important by the oligarchy were those that promoted the

status quo in the Island chain. While Americanization was

204
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advocated by the oligarchy, their definition meant little

more than training up the public school student to put on

the trappings of an American in speech, dress, religion,

and social mores. Americanization, according to the

oligarchy, did not mean creating a society where choices

and opportunities were available to all citizens.

James L. Dumas was the first principal of the Terri

torial Normal and Training School. Dumas' normal school

administration was short-lived because his political a~d

educational ideas clashed with those of the oligarchy. He

believed and publicly stated that the government should

distribute wealth rather than retain it for the benefit of

the few. Dumas' political ideals would easily filter into

the curricuium and methods. Clearly Dumas' political and

educational ideas would not produce future teachers that

held the knowledge, attitudes, and behaviors to support

the status quo of Hawaii's oligarchy. Dumas was forced

out by the Department of Public Instruction on economic

grounds yet he was admonisbed in writing because he did

not -avoid things likely to cause friction or lead to

misunderstanding and disagreements between himself and

other members of the Department.- l In other words, Dumas

was not providing the kind of training that reflected the

needs and desires of the society the institution was built

to serve. i.e. the oligarchy.

Edgar Wood, Dumas' successor, was effective in

providing the oligarchy with an institution that reflected

------------- ------_. --- ---------------"-
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their needs. W~od tutored future teachers of varied

ethnic backgrounds in the infancy stages cf Americaniza

tion through vocational education programs and Herbartian

psychology. The vocational education department of the

normal school stressed knowledge in American lifestyles,

industry, and agriculture. Herbartian psychology

introduced Western literature and history. Through these

studies the future teacher would attain the knowledge,

atti tudes, 'and behaviors that would be most important to

emulate in order to establish an American society in

Hawaii.

As important as these initial stages are for new

American citizenship, they are just that--initial. Wood,

with oligarchical support through the Department of Public

Instruction, maintained and enhanced this initial stage of

Americanization. The vocational education department of

the normal school waS expandea and soon became the focus

of the school. The vocational slant to the school which

trained teachers for the territorial system was aimed at

developing a domestic labor force for Hawaii's plantation

system. Wood's authority reigned supreme over all aspects

of the normal school, mirroring the same total control

enjoyed by the oligarchy over the Territory. Wood's

explicit control molded future teachers with unquestioned

loyalty to established authority. These future teachers

were then expected to go out into the government schools

and recreate, unaltered, the lessons they had learned.
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The normal school under Wood acted as the guardian of

the status quo in Hawaii. Yet societies by their very

nature change. The question facing Hawaii was what

direction that change would take. Would Hawaii become

increasingly autocratic and therefore further away from

the American model sought by the oligarchy? The obvious

answer was no. The direction of change had to be toward a

more democratic society. Education of the future citizens

would have to meet these new democratic demands. The

normal school played a major role in the individual and

social transformation of the Islands' populace.

The normal school became the focus of the reform

movement in Hawaii. Those agitated for change, e.g. the

supervising principals, women of the college club,

classroom teachers and mainland educators, had special

interests and goals. The Supervising principals wanted

curricular reform, the wc~an of the coll~ge club were

concerned with the toll of economic/social injustices, the

classroom teacher wanted better preparation, Benjamin Wist

and his supporters wanted a more professional teaching

force. Yet, as a whole, these progressives were unified

by the belief that the pUblic educational institutions of

Hawaii, particularly, public teacher education, needed to

change in order to prepare the rising generation of

Hawaii's young to participate fully i~ a democratic

society. As a unified group the reformers of Hawaii Saw

Wood at the normal school as a barrier to the changes

--._-- - - -- --- ----------------- ---._----
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believed necessary to transform Hawaii into a more

democratic society. The future citizens needed more than

training. They needed an education, one that would

provide them with self-discipline, self-reliance and self

respect in order to be able to test the validity of

values, standards, rules, and truths of their society.

The new demand was for an education that would encourage

enthusiasm for innovation and creativity in problem

solving and decision making. Finally the new citizens

needed an education that promoted understanding and

cooperation between peoples and prepared them to be full

time participants in a democratic society.

The reformers were successful in bringing change to

the normal school. Edgar Wood was replaced by Benjamin O.

Wist in 1921. Wist immediately began restructuring the

normal school in order to provide future teachers with the

knowledge. attitudes, and behaviors needed for their role

in a democracy.

In order for teachers to learn their new lessons the

normal schoo I had to practice what it pr-eacbed . • Good

educational practice,· wrote Wist, Gdemands democracy in

administration." Wist organized the normal school's

administration thereby flattening the hierarchical

structure of the Wood era. He divided responsibilities

into departments, each with its own head. Wist also

appointed a seven member panel, the Administrative

Faculty, to carry out the administrative functions of the

------------- ------------
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school. In addition. Wist began an in-house survey of

faculty members. In summary. Wist fulfilled the role of

administrative facilitator rather than dictator and set a

democratic example for the pre-service teacher.

The curriculum under Wist also responded to the need

for reform. Wist's students had already met the

requirements for high school graduation, therefore, the

new curriculum focused on professional education. Rig

views on professional education reflected his desire to

prepare future tea.chers to educate t,he whole chi ld.

Subject matter waS important as a vehicle to social

success in a democratic society not an end in and of

itself. As Wood strove for emulation in all aspects of

teacher training. Wist was deter~ined to provide a

found~tion and forum for problem-solving skills.

How better to learn problem solving than to directly

experience it? Wist provided the forum at the normal

school for the pre-service teacher to experience these new

skills through student government. social clubs. team

sports. and committees. Through these extra-curricular

activities the normal school teacher would be introduced

to and given an opportunity for the exercise of democratic

qualities such as: self-reliance. cooperation, innovation

and creative problem solving. decisi~n making skills, and

an understanding and appreciation of opposing points of

view. To cap this extra-curricular program. Wist

established a board of faculty and students to coordinate

---_._--- .._-----
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and create extra-curricular activities. Wist oncouraged

leadership and individual thinking as opposed to the

stifling autocratic rule of his predecessor.

Wist was nQt satisfied in limiting the lessons of

democracy to normal school students alone. He felt a com

pelling need to spread the progressive educator's message

to in-service teachers, particularly those trained under

Edgar Wood, by instituting in-service instruction, summer

sessions, and professional journals. Wist was able to

reach all of the Islands' teachers. Also, he was not

satisfied with the availability of continuing education

programs-and services for the school teachers. Wist was

instrumental in creating a research division, experimental

school, testing services, and a visual aids center. Under

Wist the normal school soon became the center of a more

democratic force in Hawaii. In contrast to Wood, who

limited his energies to the normal school, Wist embraced

all of Hawaii's teachers.

Another task assigned to Wist at the very outset of

his administration was to follow mainland trends and

transform the normal school into a teachers' college. To

this end, Wist was qUick to enroll the normal school into

the only existing accreditation organization for teachers'

colleges, The American Association of Teachers' Colleges.

Only two years after Wist took office, entrance

requirements at the normal school were higher than those

of the University of Hawaii. Also, Wist took advantage of

_._--- - -----'---------------
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a surplus of pre-service teachers in the late 1920's to

expand the curriculum at the normal school to a three year

post secondary education program. Wist had the full

support of the superintendent of schools and the

Department of Public Instruction in achieving these goals.

Only ten years earlier, Wood had been clinging to a

pre-secondary teacher training institution.

The nature of the relationship between two forms of

government--oligarchy and democracy--and teacher prepara

tion in Hawaii during the normal school era is apparent;

oligarchy reqUired training and democracy required

education. Wood trained teachers through the totality of

the normal school's curriculum, requirements, and milieu

to be obedient to his model, conformers to the status quo,

and resisters to change. Wist attempted to educate

teachers (within the existing system) to be questioning

visionaries and innovators for change. He accomplished

this not only through the curriculum, but also through

extra-curricular activities, administrative example, and

expanded educational opportunities.

A nagging question remains. Did Wist's ideas find

their way through the no~mal school graduates and those

in-service into the daily practice of the public school

classroom? This can only be deciphered through more

research into the workings of those classrooms. Yet the

Prosser Report does give evidence that those in charge of

Hawaii's economic factors strove to halt educational

.----- -------- ---- --------- -------- _._--_ ..
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opportunities in Hawaii in 1931. The disregard of t.he

Report's recommendations by the legislature is one bit of

evidence that the Progressives, led by men like Wist, were

making progress toward a more democratic society at the

beginning of that decade.

For all of his accomplishments, Wist failed to

provide Hawaii with an independent teachers' college.

Bowing to economic situations and Hawaii's strong

tradition of centralized education, Wist was forced to

amalgamate the normal school with the University of Hawaii

to obtain a four year degreed program for Hawaii's

elementary teachers. The amalgamation could be perceived

as progressive in that it ·opened the doors· of the arts

and sciences to the pre-service teacher; however, the

results were not entirely progressive. When the normal

school joined the University it ·closed the doors· to the

possibility that Teachers' College of Hawaii would evolve,

as many mainland teachers' colleges have, into a new and

independent state college/university. A separate

institution may have provided choices and opportunities in

public higher education for future generations of Island

students and more closely aligned Hawaii with other

American communities.

With total centralization of higher education there

was little hope that the long established tradition of

centralized public education would falter .. Decentrali

zation of the public schools would have been the next
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logical step given the improved education of the Islands'

teachers. Decentralized public schools would have

provided a better forum for the normal school graduates to

practice in the classrooms of Hawaii the more democratic

attributes they had learned under Wist, such as

innovation, creativity, leadership, etc. Yet the

leadership of Hawaii still lacked the confidence in indi

vidual teacher's ability to provida for the educational

needs of the next generation. Therefore public schools

remained and continue today under the control of the few,

not of the many.

What happened to the progressive movement in regards

to expanding democracy in education toward local control

of the schools? Why did Wist and his contemporaries fail

tl:) carry through with total democratic reforms in

education? In the end were the reformers of education,

esp,ecially those promoting change at the normal school.

satisfied with the professional development of the role of

teacher only to enhance their own position of power within

the oligarchy? Did the public school classroom teacher

reap the financial/status benefits that the faculty ahd

administration of the normal- school/university a.chieved'?

Did the public school student of the 1920's, 1930's and

beyond learn the lesson of democracy or did they find

schooling as a means of a.chieving success only to gain

economic status so they could emulate the oligarchy? Is

Hawaii's lack of support of public schools in the 1980's

--_._.__....- ..
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more closely aligned to oligarchical standards or more

democratic ones? In short, was the influence of the

normal school under Wist short-sighted, limited, and

short-lived in the total scheme of democratic reform?

Thesa and other questions are important to the story of

Hawaii's educational history and future. Further research

on the continuing story of public teacher education

between 1931 and the present are strongly recommended.

Today Hawaii stands as the only state in the union

that has totally centralized education. In the 1980's the

other states are emulating Hawaii in the direction of more

centralized state control of education. The quality of

teacher education is the driving force behind this movement.

At the beginning of the normal school idea in the

United States, educational reformers had to convince the

American public that teachers needed special schooling for

their task. This concept was ha~d fought and won. It was

soon thereafter that educational reformers tried to

convince the American public that the more schooling a

teacher received, the better the teacher's performance in

the classroom would become. This assumption was easily

accepted by Americans who had always believed that

educat-ion was good in and of itself. More was better.

Educators also saw the opportunity to improve their own

status by requiring more schooling for entry level

positions. Thus normal schools became teachers' colleges

and/or part of universities. Degrees replaced diplomas

. __. ---------- --- ~----'--_ . .._------- --------_.
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and presently masters degrees are being proposed as a

requirement for entry level positions in teaching.

As educators expanded their educational horizons, the

American public on one hand continued to support the

assumption that more school ing made a bett.er teacher. Yet

on the other hand, there continued to be a historical lack

of confidence in the classroom teacher to totally direct

the education of the next generation. This was demon

strated in Hawaii as a long and continuing tradition of

centralized public education on all levels, and in the

United States as a whole by the trend toward more and more

centralized control of education through the passage of

laws, creation of boards, and initiation of educational

programs at the local, state, and federal levels in recent

history.

Federal involvement in education expanded in many

areaS during the 1970's. During this decade new programs

were established at the federal level, for example,

vocational education, special programs for the

handicapped, bilingual programs, new science curriculum,

program for out of school youth, adult and continuing

education. and special needs of minority students.

8Federal requirements helped reshape school practices

throughout the nation. "2

In the 1980' s trends havEl been away from f Elderal

intervention yet the state governments have been

strengthened as a result. The federal government has

-- ------------------------------
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given the states the authority to dispense federal (unds

to local boards. Accountability and minimum levels of

competency have stengthened state ~ducational agencies.

The local boards and school administrations have been

tremendously expanded to accommodate these state programs

and regulations. For example, one school district in

Vi~ginia employed forty people in administration earning

$320,352 in the 1960's. Those numbers have ballooned to

105 employees drawing $2.5 million in salaries and wages

in the 1980's.3 Yet during the same twenty year period

the percentage of teachers with less than a bachelor's

degree has decreased from 14.6% to 0.4%. The percentage

of teachers with a master's degree has increased from

23.1% to 49.3%.4

However, criticism of the public schools, teachers,

and teacher educators has continued to mount. Starting in

this decade with eA Nation at Risk e5 followed by report

upon report from task forces wrestling with the problem of

how to improve all three. Some studies include, The

Paideia Proposal,S the Holmes Group, the Carnegie

Foundation, the Governors' Commission on Education, and

most recently, Secretary Bennetts' James Madison High

School.

The major goals of present da.y teacher education

reformers, the Holmes Group, are to improve American

public schools by providing the -nation with (classroom)

teachers who have all the attributes of a genuine

---------- - .-------- ---------- ------- -._--
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professional - including prestige, high earnings, and

autonomy - that accrue to competent people who are engaged

in important matters that are beyond the taient and

training of the ordinary person.·' To achieve these goals

the reformers conclude that teacher education must change.

The changes proposed are the elimination of the bachelor's

degree in education and a requirement for graduate work

after four years of liberal education for entry level

positions, much like the medical profession. These groups

also propose that the pUblic schools must change to

accommodate the academic advancement of the teaching

profession. The Holmes Group and the Carnegie Foundation

have both proposed differentiating the roles of teachers

in schools. They foresee a teaching hierarchy that would

include a career professional, p~ofegsional teacher, and

instructor teacher. The graduated levels parallel those

of qualified physician, resident, and intern. Tbese

groups also see the development of ·clinical schools· or

·professional development schools· to serve the same

functions in education as a teaching hospital in medi

cine. Clearly the model was developed to emulate that of

the more prestigious profession of medicine in order to

gain the same status for teachers. The major tenet of

these reforms are again based on the assumptions that if

the teacher gains higher social status and more schooling,

good teaching practices will automatically follow.
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There is evidence to suggest that higher degrees for

teachers serve the purpose of advancing the status of the

education profession rather than the actual act of

teaching. It is time to reflect on and evaluate the basic

assumptions that form the basis for teacher education

reform.

Does more schooling produce better teachers? Not

according to an American pUblic that continues to place

restrictions on the public school teacher regardless of

the amount of schooling he or she obtains. And not

according to most practices in most American achool

districts that reward more schooling with promotion out of

the classroom. The rhetoric of teacher reform is not

reflecting the reality of the public school situation.

Perhaps it is not simply more schooling that is needed but

a different type of schooling. Perhaps a schooling that

will ensure that the profession of education will

recognize that good teaclling should be rewarded wi th more

challenging teaching roles, not administrative oneS.

The normal school model, in the Wist tradition, may

very well be part of the solution to persisting educa

tional problems. First, the normal school, at the

beginning, prepared teachers for the elementary schools.

Preparation of secondary teachers was the responsibility

of colleges and universities. In educators' zeal for

professional status, elementary and secondary teachers

havs been grouped together. All endeavors to reform

> 0•• ~ _
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education have treated the two equally. Yet their

missions and required curricuium on the college/university

level are qUite different. The preparation of the

elgm~nt~r¥ teacher stresses pedagogical education while

the secondary teachers' emphasis lies in the content area.

Perhaps it is time to require entry level preparation to

mirror task requirsments.

Prepare the secondary teacher at the college/univer

sity level with all that those institutions have to offer

in regards to content area. Perhaps, as the Holmes Group

suggests, graduate level education courses are required to

insure entry level qualifications. But for the elementary

teachers, the assumption can be made th~t they have

mastered the content area taught in the elementary grades

by graduating from an accredited high school. Therefore,

a two year program of pedagogy would suffice for entry

level positions.

Second, the normal school reviewed the 'common

branche~ of knowledge', in other words, the elementary

school cur~iculum. The normal school model would serve to

ensure the elementary school teacher knew the basics of

the elementary school curriculum.

Third, the normal school model placed great emphasis

on practice teaching. It maintained its own model or

practice schools. These adjunct schools were staffed with

practice teachers that were screened for their competency

in the classroom and ware to serve as exemplars to the
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pre-service teacher. Here the pre-service teacher would

have intensive immersion in classroom skills. The product

of nor-maI school type preparation would be teachers who

would be para-professionals ready for entry level

positions in the elementary schools.

This para-professional status would fit well in the

proposals made by the Holmes Group to differentiate the

role of the teacher in the schools. The instructor

teacher would be a person ·whcMe ultimate career aspira

·stion:! lie elsewhere, would teach for a. few years.

The professional teacher would be an autonomous teacher

in the e Las ar-oom, The career professional ·would be

people capable of assuming not only full responsibility

for the classroom but also for certain aspects of

administration of the school.. D 9 The Holmes Group

recognizes the need for differentiating the positions of

the work place but fails to differentiate the entry level

requirements, insisting that all new teachers obtain a

graduate degree.

It is unrealistic to expect pre-service teachers with

graduate degrees to fill the position of instructor

teacher with para-professional status. Yet the position

of instructor teacher is badly needed to help induct new

members into the profession. Therefore the revitalization

of the normal school preparation could be Seen as a viable

avenue for providing instructor teachers. It would

follow that the professional teacher would be one that·

---_._-----_._----
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has gone on for a degree after experiencing a para

professional stage. The career p~ofessional would be a

teacher with an advanced degree and experiences as a para

professional and autonomous classroom teacher. The career

professional would then assume the responsibility for the

elementary classroom taught by instructor teachers.

Therefore the normal school model would be added to

enhance the role of the teacher in the classroom while

ensuring the nation's schools would be staffed with

teachers whose success in the classroom along with

advanced schooling are the avenues to advancement in the

toachins profession.

Reinstatement of the normal school model, for entry

level positions only, may serve to solve many of the

problems facing public education in American today.

First, it would provide the needed teachers for school

~ystems that are facing teacher shortages. Second, it

would reduce the cost of education to the taxpayers, as

para-professionals would demand less pay. Third, it would

provide the experience for those who are unsure if they

truly desire a career in the classroom to make that al1

important decision. Fourth, it would attract those

teachers who would aspire to career professional or

professional teachers by giving them the opportunity to

advance in the profession through teaching (not admini

stration) and the opportunity to choose classroom

autonomy or supervision of para-professionals.
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Surely the revival of the normal school model would

not be welcomed by those in the profession. To many it

may well be construed as a step backward professionally

because it breaks with the tradition of advancing

teachers' degree requirements, even when the advanced

degrees may only be serving to advance the social status

of educators rather than the actual act of classroom

teaching. It may be time to abandon the idea that length

of schooling of teachers is a measure of their Success in

the classroom.

The investigation of the contributions of the normal

school might also prevent educators from reinventing the

wheel. Many of the ·new· ideas for· teacher education are

not new to the normal school.

The clinical school idea of the Holmes Group i·s not a

new idea. The normal scbool created and maintained well

staffed and supervised practice schools throughout its

history. In Hawaii Dumas, Wood, and especially Wist

devoted a great deal of time and effort towards this end.

Perhaps, instead of looking to the profession of medicine

for examples of ·clinical schools·, educational reformers

should reinvestigate tbe normal school's practice school

and learn from them.

Today educational reformers a~e seeking a national

certification board so they may claim control over those

who teach in the nation's schools. Yet as educational

reformers believe this is a new idea they fail to see the

.._-----~--_.------- --~--.-_._- --_.- ---
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normal school's contributions to a self-monitoring

profession. For example, Wist required recommendations

for pre-service teachers from the rank and file of teacher

in the field. This process not only enhanced the

selection of students for the normal school, but more

importantly it included those teachers in-service in

controlling their own profession. This process deserves a

second look as an alternative or at least an addition to a

national certification board. A national certification

board would only contribute to the centralization of

education by ensuring that educational decisions would

flow from the top down, again usurping the status of the

classroom teacher.

The normal school may have other contributions to

today's schools. For example, the normal school view of a

potentially successful teacher waS much broader than GPA

and test scores required today. What might be view~d as

naive today was Edgar Wood's idea of social intelligence

as a major characteristic of the classroom teacher. Yet

research reveals that there may indeed ~e many more

intelligences than revealed by the narrow testing of

today's youth reveals. If this proves to be true then

recruitment of future teachers may rely on a much broader

basis of selection. Are thore other avenues of reform

that the study of the normal school might bring t~ light?

The point is that investigation of the normal school

has and will continue to yield many G n e w• ideas for
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today's policy makers and reformers of teacher education

programs. The history of the normal school cannot be

discounted by today's reformers simply because it is not

in line with the academic goals educators have set for

themselves to improve the social status of teachers on the

assumption that good classroom teaching practices will

follow. Perhaps the teaching profession can finally

abandon its desire to emulate the profession of medicine

and look to its Own roots, the AIDerican normal school, as

a partial solution to the nagging problem of modern day

public education.

~--_._---_.------
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