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ABSTRACT 

The following is a report on a curriculum development project at the 

University of Hawaii at Manoa conducted during the summer of 1989. 

The purpose of the project was to develop a systematically designed 

curriculum for the introductory academic listening course offered by the 

English language institute (Ell). The immediate aim was to identify the 

distinct needs of foreign academic listening students at the introductory 

level, and to address those needs by developing goals and objectives that 

will dovetail with the advanced academic listening curriculum. The project 

was conducted with the cooperation of the Ell administrators, listening faculty, 

and students. The needs assessment was based on a records analysis, student and 

faculty questionnaires, in-class observations, Interviews. surveys. and a 

literature review that included earlier class syllabuses and needs analyses. 

Descriptive statistics and a correlational analysis were calculated from the 

answers on the student questionnaires. The results indicate 
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INTRODUCTION 

This needs analysis for introductory academic listening classes 

(ALC) offered by The English Language Institute at the University of 

Hawaii at Manoa (Ell) is the result of a graduate level class project. 

The class was ESL 630, curriculum development, under the 

supervision of Dr. J. D. Brown during the summer session of 1989. Dr. 

Brown is a member of the faculty in the department of English as a 

Second Language at the University of Hawaii, and director of the Ell. 

The aim of this project was to use the systems design 

approach to conduct a needs analysis and to establish goals and 

objectives for the Ell introductory academic listening course (Ell 

70). The systems design approach views, " ... language teaching and 

language program development as a dynamic system of interrelated 

elements . . . and focuses on the planning, development, 

implementation and evaluation phases of language teaching." (Brown, 

1989). According to the Brown model (Appendix A), a curriculum is 

an ongoing evaluation and interacting process among five areas of a 

language teaching situation. The five areas are 1) needs analysis 2) 

objectives 3) testing 4) materials, and 5) teaching. 

Ell 70 was the focus of this project because of the nine 

skills-oriented courses offered by the Ell (one level of speaking, 

two levels of reading , four levels of writing, and two levels of 

academic listening), Ell 70 was the only class for which a 

curriculum had not been designed. We began the curriculum design 

with a needs analysis based on 4 general questions. The questions 

posited by the research team were: 
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1. What are the situational and language needs of the ELl 70 
student? 

2. Are the needs of the ELl 70 and ELl 80 student separate and 
distinct? 

3. What terminal goals for ELl 70 would best prepare the student 
for ELl 80? 

4. In what ways might the ELl 70 curriculum differ from the ELl 

80 curriculum? 

Although the researchers are University of Hawaii students in 

the department of English as a Second Language, their position as 

analysts was outside the ELl. This allowed for fresh observation of 

ELl processes such as placement testing and demographic data

collecting in order to determine objective needs. At the same time, 

being outside the ELl allowed the researchers to elicit expressions 

of subjective needs from ALC students who were aware of the 

researchers position. 

Along the guidelines of Stufflebeam (1977 cited in Brown, 

1989), the philosophy and hence the attitude of the researchers was 

first democratic and then diagnostic. The democratic attitude was 

especially clear when the researchers examined the students' 

situational needs expressed in their responses to questionnaires. 

However, when the linguistic needs of the students were examined, 

the researchers adopted a more diagnostic attitude. They evaluated 

the level of language development of ELl 70 students and compared 

their evaluation with the level of language development necessary 
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for academic success at the University of Hawaii. The researchers 

felt that situational needs (administrative, cultural, and financial) 

and language needs were not discrete, and that both types of needs 

were of equal importance to the Ell 70 student. 

The target group of this study was primarily the students Ell 

70. However, the target group occasionally expanded beyond the Ell 

because the research team made every effort to respond to 

comments made by the students. It was often necessary to gather 

data from resources outside the Ell or the University. 

The target audience for this report is the administration and 

faculty of the English language Institute. This study could not have 

been accomplished without their contributions of time, effort, and 

thoughtful responses throughout many interviews. 

Background 

The history and situation of the Ell has been well documented in 

other needs analyses and evaluations of listening and other skills

oriented courses offered by the Ell. (Asahina, Bergman, Guth, and 

lockhart, 1988. Kimzin and Proctor, 1986. loschky, Stanley, Cunho, 

and Singh, 1987). Brown (1989a) also details the background and 

purposes of the Ell (p.17): 

The primary function of the Ell Is to provide English language instruction 

to those non-snative speakers of English who have been owicially admitted 

to UHM and who are judged to be in need of further specialized training 

especially in English used in academic settings. 
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The following is a synthesis of information sent to foreign 

students by the administration of the Ell (Appendices B and C) and 

information found in the 1987-89 University of Hawaii General 

Information Bulletin (Appendix D). 

SYNTHESIS OF INFORMATION DESIGNATED FOR FOREIGN STUDENTS 

1. For admission purposes, the University of Hawaii requires a minimum 

score of 500 on the TOEFL for undergraduate and graduate foreign 

students. 

2. Enrollment in ELl classes is limited to those students who have been 

officially admitted to the University of Hawaii either as undergraduates or 

graduate foreign students. 

3. The Institute evaluates all new and transfer non-native speakers of 

English and provides suitable instructions for those whose English falls to 

meet standards determined by the University to be sufficient for pursuit 

of full-time studies. The evaluation must be completed before students 

are allowed to register for University. (1987-89 University of Hawaii 

General Information Bulletin). 

4. On the basis of the ELl Placement Test, the students are either exempted 

from further ELl courses or required to enroll in appropriate ELl 

courses. 

5. During the summer, foreign students who have not yet been fully admitted 

to the University of Hawaii may be allowed to study on campus and take 

ELl classes if they take the ELl placement test. 

6. Students enrolled in ELl classes are allowed to take degree-track 

courses concurrent with ELl classes. 
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7. Ell classes are taken on a crediVno·credit basis. Credit does not apply 

toward a degree, and credit or no-credit is not calculated in the student's 

GPA 

8. Ell 70 Ustening Comprehension is a 4 credit course that meets five days 

a week for 55 minutes each class, and it includes language laboratory 

work. The Summer Ell summer class meets five days a week for two 

hours each day (Appendix D). 

And a description of Ell 70: 

9. ELl 70 Listening Comprehension I •· Cr/NC only. Intensive work in 

understanding lectures, taking lecture notes, writing examinations and 

study skills. Language laboratory required. (Equivalent to 4 credits) 

The following information is also found in the University bulletin 

or information packets for university students (Appendix E). 

Table 1: UNIVERSITY OF HAWAII TUITION 

CLASSIFICATION RESIDENCY 
STATUS 

Undergraduate 

Graduate 

Summer session 

Undergraduate or 

Graduate 

non-resident 

non-resident 

non-resident 

• All figures are plus fees. 

PER 
CREDIT 

$ 154.00 

183.00 

$ 100.00 

PER FULL TIME 
SEMESTER 

$1840.00 

2190.00 

$ 611.00 

To sum up, the purpose of the Ell is to bring students up to a 
proficiency in English equal to or better than admiss ion 
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requirements, and the emphasis is, " ... on communicative language 
use organized around the functions and skills that students will need 
to perform effectively in an academic setting." (Brown, 1989a). 

Based on an island-wide survey (see Table 2 below) of 

institutions offering ESL courses it is our opinion that the 

University of Hawaii and The English Language Institute offer 

important advantages to ESL students. One of the main advantages 

of the Ell program is that the student may begin degree-track 

studies, despite a 500 TOEFL score. Or, if the stundent needs 

development in only one skill (take only one Ell class), she or he 

need not wait to finish that single class before taking University 

studies. It is pertinent that foreign students must be enrolled full

time in order to maintain their student visa. In other words, their 

visa is not in jeopardy, and as little time as possible is lost in their 

pursuit of an academic degree. 

Table 2: SURVEY OF UNDERGRADUATE* ADMISSION 
REQUIREMENT FOR ACCREDITED OAHU COLLEGES** 

COLLEGE TOEFL ESL PLACEMENT FULL-TIME 
~ a=FERED TEST TUITION 

S1W; 

U H-Manoa 500 Ell ELIPT $1840 

U H-W.Oahu 550 none none 1344 

Kapiolani C.C. 6 0 0 ESL Nelson-Denney 1237 

Hawrui Loa C.C.none ESL Michigan 1825 

LeewardCC. none Ell Nelson-Denney 1250 

Honolulu C.C. 600 none none 1250 
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Windward 650 none none 1 03 per credit 

prjyate: 

BYU 500 ESL Michigan 1080 (720) 

Chaminade 550 ESL Chaminade 2990 

Intensive L. 

Hawaii Pacific none EFP Michigan 2150 

. graduate tuition and requirements vary 
•• for complete survey, see Appendix F 

Another advantage the Ell offers foreign students is the 

opportunity to test out of one or all assigned ELl classes. After the 

student is placed in an ELl class based on the results of the ELl 

Placement Test, then she or he is again tested during the first week 

of each assigned Ell class. These criterion-referenced tests 

measure the student's ability against the criterion of that specific 

Ell class, and are part of the testing element in the systematically 

designed curriculum. Should the student reach a certain level of 

performance on the test, she or he would be exempt from that class. 

If, for example, a student should perform well on the pre-test in ELl 

70, she or he wou ld immediately be advanced to ELl 80. In our 

opinion, the foreign student is given every opportunity to prove 

abilities that would exempt her or him from Ell classes. Based on 

one of the research team's experience as a volunteer in the testing 

and placement process, it is believed that decisions are made by the 

Ell staff with humanitarian concern for the student's ability, time, 

and financial resources. 
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However, we believe that the foreign student would be better 

prepared for the possibility that she or he might be required to take 

Ell courses if the information were stated forthrightly in terms of 

"testing• rather than •evaluation• in all information supplied to the 

student (please see #3 in the above Synthesis of Information for 

Foreign Students). The student should be able to see clearly all 

steps in the process of admission, especially the testing, in a 

manner such as: Foreign students may be admitted to the University 

of Hawaii on the basis or two tests: 1) the TOEFL and 2) The Ell 

Placement Test. It is our opinion that testing is the best diagnostic 

tool to assess the student's needs, and we feel that this could also 

be communicated to the students. 

Literature Review of Ell 

There have been three major contributions to the curriculum design 

of Ell 70 and Ell 80. Each of the research teams collected data 

from a minimum of six basic sources: 1) student questionnaires 2) 

faculty questionnaires 3) student interviews 4) staff interviews 

5) lecture observations, and 6) literature reviews. Each study 

included a needs analysis, a proposal for goals and objectives, and 

suggestions for further research. 

Harper, Gleason, and Ogama (1983) did a needs assessment and 

program design that is currently suggested reading for teachers of 

the Ell academic listening classes. Their research culminated in a 

set of proposals, an inventory of Ell listening media and materials, 

and a cross-reference of objectives, microskills, and classroom 

exercises. 
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Their proposal for methodology focused on the role of the 

teacher, integration of skills, and materials. They saw the role of 

the teacher as expert in teaching microskills and able to maintain an 

ongoing evaluation of each student. They stressed the need for the 

teacher to be able to address the changing needs of individual 

students and the class as a whole. 

In their discussion of the integration of skills, "The emphasis 

is on developing the related skills of comprehending alternatively 

delivered live by the instructor and played on audio or video tape.· 

They suggested that a teacher's live presentation embodies the 

authenticity and spontaneity of spoken discourse. They further 

emphasized that the teacher present materials from a wide variety 

of academic f ields in a modular plan. 

When discussing materials, they focused on course content and 

language content, and they made no distinction between ELl 70 and 

ELl 80. They concluded with seven recommendations: 

1. Exempt from further ELl Listening Comprehension courses the 

majority of students who have completed either ELl 70 or Ell 80. 

2. Introduce a new language laboratory program for the weaker 

students who have completed Ell 70 or ELl 80. 

3. Change the format of the placement test, and introduce both a pretest 

and summative test. 

4. Provide teachers with a set of objectives and related activities. 

5. Provide the teacher with sufficient materials to cover classes for a whole 

semester, If slhe wishes to use them. 
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6. Change the catalog description of Ell 70 and Ell 80. 

7. Extend the responsibilities of coordinator to cover both Ell 70 and Ell 

80. 

The Harper et al study proved useful as the first systematic 

collection of data that were relevant to ALC classes specifical ly. 

The pre-analysis stage of the Kimzin and Proctor (1986) report 

began with a review of the Harper et al study, and they responded to 

recommendation number four, to create a new set of objectives. 

They stated the purpose of their study as, " ... to provide Ell 70 and 

Ell 80 teachers with teachable sets of objectives supported by 

complementary microskills leading to clearly defined goals." 

The Harper et al study also called attention to the issue of 

testing, and the placement test was revised as a result. The Ell 

/ Placement Test has since been revised again, which indicates the 

ongoing need for evaluation of all elements of curricula, and 

demonstrates that the Ell believes that testing is crucial, and that 

it must remain central and current in any Ell curriculum. 

The Mason (1985) study was not available, but it was 

summarized by Kimzin and Proctor, and I further synthesize the 

study as it related to listening classes. Mason suggested: 

1 . The continuing division of Ell 70 and Ell 80. 

2. A coordinated effort to introduce American 

culture among other topics. 

3. Emphasis on speaking skills in listening classes. 
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4. Emphasis on writing across the curriculum. 

5. 70-level Ell courses should go to a four-day schedule. 

The Mason study was the first to focus on cultural input in 

ALC. This issue has again surfaced in the ELl as a question of the 

necessity to teach survival skills to recently arrived foreign 

students. This matter will be discussed later in this paper. 

Kimzin and Proctor (1986) responded to Mason's suggestion 

number three which suggested a speaking component be added to 

listening classes, but they integrated the suggestion into their 

microskills objectives. 

In 1986, a change in the demographics of the ELl student 

population and a declining enrollment (please see Figure 1) in ELl 70 

prompted a need for an examination of the ALC curricula. The Kimzin 

and Proctor (1986) report was sponsored by the ELl and addressed 

that need (Kimzin and Proctor, 1986). 

team was: 

The aim of the research 

To conduct a detailed situational and communication needs analysis 

by using the systems design approach in order to distinguish between 

Ell 70 and Ell 80 ALC courses and then to set down realistic, specific 

objectives based on underlying microskills. 

They listed areas that were of concern to the 1986 ELl 

administration as the following research questions: 
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1 . Is the EU HALT Placement Test a reliable measure of 

student's proficiency in listening to academic lectures? 

2. Is there a correlation between students' length of residence 

and their need for Ell 70 or Ell 80? 

3. Is the Ell addressing the differing needs of immigrant 

versus foreign students? 

4. Is a re-evaluation needed of currently used materials? 

5. Can goals, objectives, and microskills for both Ell 70 

and Ell 80 be differentiated? 

In addition to the six basic methods of data collection, Kimzin 
and Proctor conducted four case studies that gave specific 
information about language and situational needs of four courses 
(Art 47 4, Physics 27 4, Public Health 777, and Economics 150) and 
about six foreign students who were taking one of these courses and 
Ell 70 or Ell 80 classes concurrently. The focus of the case studies 

was: 

1 . The actual difficulties both the instructors and their foreign students may 

have in content classes. 

2. The students' preferred learning styles. 

3. The students' coping strategies. 

The findings of the case studies refined the tentative set of goals 

for ALC classes and formed the basis for the student questionnaire 

on microskills. The results of the questionnaire are included in this 

paper (Appendix G). The detailed analysis of the need for microskills 

in ALC was useful for this project because I believe these needs and 
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the student's perception of these needs are a constant variable in 

the design of a curriculum. The questionnaire for this project also 

focused on student's perception of need for specific microskills. 

As a result of the Kimzin and Proctor report the lead teacher 

position for each skill, initially occupied by the researchers, was 

maintained. The lead teachers are responsible for the amount and 

quality of curriculum developed for all levels of classes in their 

skill area. Officially, they act as liaison between the instructors 

and the Ell administration, but this is not meant to imply a gap 

between the two groups. The Ell personnel maintain a close 

communicative rapport. The Kimzin and Proctor study further served 

as a model for later needs analyses, and full curricula were 

developed for other skills courses (Asahina et al, 1988 and Loschky 

et al, 1987). 

The report also set a standard for terminal objectives in Ell 

80. As a result of the study and because, • . the Ell perceptions of 

students needs have shifted considerably : (Brown, 1989. p.61 ), 

the objectives for Ell 70 today are seen as skills-based, at a lower 

level than Ell 80, and include more survival skills necessary for 

Hawaii. They can be characterized as enabling skills. 

The three research projects discussed above (Harper et al, 

Mason, and Kimzin and Proctor) addressed issues that were political 

and/or at the administrative level of decision-making. This 

research team believes these areas are beyond the scope of this 

paper except where comments by students explicitly touch on such 

matters. In reply to such comments we have included relative 

information and practical proposals. 

1 3 



~ 

Subjects 

Students: 

METHOD 

The Ell 70 students are non-native speakers of English who have 

been officially admitted to the University of Hawaii and who have 

been evaluated as needing specialized training in the use of 

academic English. The evaluation was made on the bases of TOEFL 

results (500 to 600 range) and the results of the EliPT listening 

subtest (AL T : 30 - 50 range). The majority are international 

students. Following is a brief table of Ell demographics for the 

years following the most recent 1986 needs analysis . 

Unfortunately, the figures for Ell 70 specifically were not available. 

The table is based on the native countries of the Ell students who 

were enrolled in Ell classes for the past three years. There were 

over 60 countries recorded that represented over 45 language 

groups (Appendix F). We have listed the three countries each year 

that represented the three largest groups of students who shared a 

native language. 

Table 3: Ell: MAJOR NATIVE LANGUAGE GROUPS 
FOR 1986-1989 

Year 
Total students 

China 
Hong Kong 
Korea 
Japan 

1986 1987 
775 842 
number % number % 

67 09 
88 11 83 10 
80 10 81 10 

55 07 

1988 1989 (Sp & SS) 
9 7 4 375 to date 
number % number % 

118 12 96 
86 10 30 
85 10 56 

25 
08 
13 
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If we assume that language groups are evenly distributed, then 

we can assume that a cross-section of the Ell population is 

represented in each classroom. And, that the learning situation may 

be characterized by a dominant language group. Of course, each class 

may be characterized by other biodata as well, such as the 

proportion of undergraduates to graduates, age, length of residence 

in U.S., etc., but a sudden increase in the proportion of a single 

native language, such as the increase from 1 0% to a possible +30% 

that the 1989 combined statistics for China and Hong Kong indicate, 

would be significant. In a classroom of 12 students, the needs of 

four students (approximately 33%) is often reason to adjust the 

curriculum. Also, the dominant language with its inferred cultural 

load would have further implications for teaching. 

It would be beneficial if demographics and biodata were 

available to the teachers as early as possible. One way this 

information might be readily accessible would be to develop and 

maintain a database that is updated as admissions information is 

received. We recognize the added work load this would impose on 

the faculty and administrative assistant of the Ell, so we propose 

that an Ell work study student be assigned to specialize in data 

entry throughout the semester. 

Teachers: 

Ell teachers are selected by the director of the Ell from the pool of 

applicants who are currently graduate students in the departments 

of English as a Second Language or the department of Linguistics. It 

has been reported that the average length of teaching experience is 
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ten years. In an interview, David T. Rickard, assistant director of the 

Ell, said that all aspects of the applicant's qualifications (GPA, 

experience, observed abilities, etc.) were taken into consideration 

before hiring. The applicant may be offered a position as a G. A. or 

Lecturer. 

During the time of this study (second summer session, 1989), 

there were three ALC teachers: K. Geist (Ell 80), N. Porras (Ell 80) 

and A. Popko (Ell 70). According to the responses on the ELl Teacher 

Questionnaire on Academic Listening (Appendix G), the mean 

number of years teaching was 5.66 . The mean number of years 

teaching ESL or EFL was 3.33. They held a variety of degrees and 

credentials: Two M.A.s, one TEFL certificate, and one Phd. Two of 

them plan to continue in the field of ESL. All of the teachers were 

supportive of this study. 

Materials and Procedures 

Tests: 

The Test of English as a Foreign Language (TOEFL) is a standardized 

test of English proficiency administered by the Educational Testing Service, 

and widely used to measure the English language profiCiency of foreign students 

waiting to enter American universities (Richards. Platt, and Weber, 1985). 

An overall score of 500 is the criterion for admission to the 

University of Hawaii. It is a four hour, four-part test that focuses 

on listening comprehension, structure and written expression, 

vocabulary and reading comprehension, and recently, a separate 

Test of Written English (TWE) has been made available. It is a norm-
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referenced test in which the student's score is measured against the 

scores of the entire population of students taking the TOEFL at that 

event. 

The ELl Placement Test (ELIPT) is a test of the ELl student's 

English proficiency. It is a norm-referenced test designed 

specifically for the Ell program, and it is one measure fo r Ell 

placement decisions. The test administration takes about four 

hours in two locations : 1) The language lab (Moore Hall 153-155) 

where the student takes the listening portion of the test while 

seated in one of the 96 booths furnished with audio equipment, and 

2) 138 or 232 seat Crawford Auditoriums (1 03 or 105 Crawford 

Hall) where the cloze and writing portions take place. (Room 

information from C. Kajiwara). Like the Ell curriculum , the EliPT 

is organized around skills that are tested in six subtests: 1) 

academic listening 2) dictation 3) reading comprehension 4) cloze 

passage 5) writing sample, and 6) academic writing. Some students 

are exempt from the writing portion of the test, but all students 

take the listening portion. Shimura, Yoshino, and Orikasa (1987) , 

describe the EliPT Listening subtest as testing: 

. .. two main aspects of listening, the first being the macro-language 

skills (the ability to use language holistically for normal llfe-purposess), 

and the second being the micro-language skills (the ability to 

understand the elements of language and their potential combinations). 

Following the test administration, the students are interviewed by 

the Ell administration and faculty. Their biodata are reviewed (see 
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Appendix P), their test results are entered and evaluated against 

their biodata, and their fluency in the interview is factored into the 

evaluation. According to Dr. Brown (class lecture 7-14-89), records 

show that 50% of ALC students complete both Ell 70 and Ell 80, 34% 

complete Ell 80 only, and 16% are exempt from ALC on the basis of 

the placement procedures. As a volunteer in the Ell testing 

process, one member of this research team verifies that all 

marginal decisions are made by the staff after consultation with the 

administration, and that every consideration is given the student. 

Student Questionnaire: 

The general situation and goals of the Ell 70 student are as 

follows: students will use academic English, spoken and written, 

formal and informal, with classmates and instructors, in a 

university setting with proficiency to achieve academic success 

measured by course grades and GPA, and perhaps certified by an 

academic degree. We wanted more specific information , so 

essentially what we asked in the questionnaire was: 1) who is the 

Ell 70 student, and 2) what small steps must the student take to 

reach the above goals? We began our inquiry with questions about 

listening as a skill. The questionnaire was designed to complement 

the Kimzin and Proctor (1986) questionnaire that focused on the 

microskills needed to realize Ell 80 objectives. Whereas their 

questionnaire did not deal with, • . . . problems you have outside the 

university,· we wanted to focus on the student's needs in an 

intercultural and/or holistic sense. We included questions about 

cultural input in the classroom and attitudinal questions about 
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preferences and interest level. We were interested in the 

consistency and validity of the responses, and examining the 

student's self assessment of which skills were necessary for 

academic success, which skills were most needed to study in Ell 70, 

and which skills were most difficult. Therefore some questions 

were asked differently in different parts of the questionnaire, 

anticipating the correlational analysis. 

Concepts found in two needs analyses by Ostler (1980) for the 

All at the University of Southern California, and Johns (1981) for 

San Diego State University also influenced the design of our 

questionnaire. 

Ostler studied students' assessments of what skills they 

expected to need for academic success and their assessment of their 

ability to use English in a variety of settings. The respondents made 

open-ended lists of skills, and Ostler's results were based on 

frequencies. Johns' faculty questionnaire was designed to determine 

which skills were most essential to non-native speakers for 

academic success. The skills were ranked in an ordinal scale. 

Two questionnaires, the Kimzin and Proctor and our early 

draft, were administered to two students. One was a native speaker, 

and the other was a former Ell 80 student. Revisions were made in 

response to the fatigue factor they both expressed over the Kimzin 

and Proctor model and to clarify the language in our early draft. An 

additional revision was made after we asked Susan Proctor, "What 

new question would you include if you were to redesign the ALC 

questionnaire?" Ms. Proctor suggested a question about the 

student's general relationship with the Ell. This verified our 
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inclination to expand the focus of the thorough, and we believed, 

still valid data collected via the 1986 micro-skills questionnaire. 

The ELl Student Questionnaire on Academic Listening 

Comprehension was five pages: 1) biodata 2) situational 

importance 3) importance of lecture skills 4) difficulty of 

language use, and 5) open-ended comments (Appendix Ha, b, c). All 

questions were answered by circling the number between one and 

four that represented the degree of importance or the degree of 

difficulty involved, and three subjects of items in the first two sets 

were also ranked ordinally as most important for academic success 

and most needed to study. 

Because of the time constraints of a five-week schedule, the 

student questionnaires were first on the agenda. This was done to 

allow more time for analysis and integration with other data that 

were being collected at the same time, and to get a clearer view of 

the situational and linguistic needs of the Ell 70 students at the 

very beginning of the course. It was decided to survey both levels of 

ALC, one section of Ell 70 and two sections of Ell 80, for the sake 

of comparison and to take advantage of the experience (hindsight) of 

the Ell 80 students who had completed Ell 70. 

The questionnaires were presented to each ALC class and 

handed to each class member as part of a presentation. The 

researcher made a brief speech that explained the questionnaire as 

part of "making changes" in ALC classes, stressed their "expert" 

responses, and promised confidentiality. They were asked to fi ll 

them out at home and return them the next morning. A "volunteer" 

was chosen to collect them and return them to the researcher. A 
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souvenir post card of the University of Hawaii was then given to the 

"volunteer" to pass out to the class as a token of gratitude. The 

researcher detected a reluctance on the part of some students, 

usually mature students, to put open-ended comments in writing. 

Some were appeased when told that they need not give their name. 

Others did not comment in writing, but followed up in conversation 

outside the classroom. Following is a table of the process. 

Table 4: DISTRIBUTION OF STUDENT QUESTIONNAIRES 

Class 

Ell 70 

Ell 80 (1) 

Ell 80 (2) 

Total 

Number 
Enrolled 

1 2 

1 6 

14 

42 

Faculty Questionnaire: 

Distributed Returned 
Forms Forms 

12 1 2 

14 1 2 

1 4 14 

40 38 

%of 
Returns 

100 

85 

100 

90 

n 

12 

1 2 

1 4 

Total N; 38 

The Teacher Questionnaire on Academic Listening (Appendix I) 

was designed to gather biodata, information about their approach to 

ALC, their opinions about materials and equipment, and their 

personal impressions and reflections of the Ell curriculum and ALC 

students. The format asked for brief open-ended responses and 

included a page for comments. The questionnaire was delivered with 

a cover letter and a movie ticket as a token of gratitude. Al l the 

teachers (N=3) responded and were willing to discuss further many 
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small questions about the classroom situation that their responses 

evoked. In general, they provided us with a practical viewpoint of 

teaching ALC, and their input is a constant factor in this project. 

Although it was not an issue, the specific responses of the teachers 

remain considered and confidential. Discussion of the results will 

be in general terms. 

Procedures 

Classroom Observations: 

According to Watson-Gegeo (1988), "Ethnographic data begins 

with a theoretical framework directing the researcher's attention to 

certain aspects of a situation and certain kinds of questions," and 

qualitative analysis is based on the systematic, intensive, detailed 

observation in the natural ongoing environment. We believe that 

qualitative analysis is appropriate in the Brown model of A 

Systematic Approach to Program Development because like 

ethnography, the model is characterized by perpetuity, 

interdependence of its elements, and articulation of those elements 

into a whole (holistic) system. 

Although time did not allow for extensive observation at this 

stage of the project, two ALC classes were observed and tape

recorded. An Observation Form (Appendix J) was used to provide a 

framework for a physical description of the participants and the 

environment, and a brief description of activities was made and kept 

in chronological order. With one exception, no attempt was made to 

record specific physical behavior or to evaluate the situation . The 
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aim of the researcher was to remain detached and aware that a 

pattern of linguistic behavior might emerge on the tape. 

The one exception to the researcher's position of non

manipulation of conditions was based on a general concern about 

communicative language techniques in ALC classrooms. One of the 

observed ALC classes was Ell 70 ( 8:00 to 10:00 A.M., Moore Hall 

106, 302 sq. ft, occ: 20). Before the class met, the researcher 

arranged the student desks in uniform rows, a traditional lecture 

seating arrangement, then left the classroom. When the students 

entered they immediately arranged the student desks in a semi

circle, what she believed to be a more communicative arrangement. 

The tapes of the sessions will remain unanalyzed and for later study 

because there was not enough time to analyze them. 

Interviews: 

Official interviews were one of the best resources for this 

project. The time of all the participants was very limited, so the 

researcher attempted to use it as efficiently as possible. Al l of the 

interviews were focused on one or more prepared questions, then 

answers were noted, and a diary of the interviews was kept. The 

following people kindly granted interview time: 

J. D. Brown, director of the Ell (weekly) 

David T. Rickard, assistant director of the Ell 

Graham Crookes, faculty resource person for Ell academic listening 

Jeff Popko, Ell 70 instructor (chance meeting) 

June Naughton, director of International Student Services 

Susan Proctor, former Ell research assistant (telephone) 
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The participants are quoted directly in this paper's discussion of 

their areas of expertise. 

Qualitative data were collected from unofficial interviews 

with Ell 70 and Ell 80 students. Five students went out of their way 

to speak with me on campus. They expalained that they were 

reluctant to write opinions as part of their response to the 

questionnaire, but they wanted to cooperate. The tone of the 

conversations was inquisitive on the part of the researcher and 

mostly positive on the part of the students. Because confidentiality 

was an issue with them, we will respond indirectly in general 

discussion. 

We felt we could address some of the issues raised in these 

informal interviews by assessing how the student is introduced into 

the University of Hawaii subculture . We interviewed June Naughton, 

director of International Student Services (ISS) at the Student 

Services Center on campus. Ms. Naughton provided the interviewer 

with basic information about the Orientation program, a sample of 

the information packet that is given to each student at Orientation 

(Appendix L), and proposed what we think would be an interesting 

further study. 

Orientation takes place at the beginning of each semester. It 

is an ali-day program based on, "How to live in the United States." 

Departments from the University make presentations to the 

students. The students are informed about the orientation parogram 

after they have been admitted to the University, but before they have 

had the opportunity to ask many questions that arise soon after 
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their arrival. Therefore, according to Naughton, certain questions 

are standard at every session. They want information about: 

1. registration 

2. why they are admitted, but not registered 

3. the 500-600 TOEFL scores and how they determine placement 

4. the 430 SAT scores and how they determine placement 

5. transfer of credits 

Orientation addresses these qustions and things of a more general 

nature. For example, the handbook discusses visas, tax information, 

health, money matters, housing, shopping, transportation, 

communication, and social customs. It also includes maps of Oahu, a 

University guidebook, and information about English-speaking social 

events for non-native speakers. 

In answer to the question, "Do you see the orientation program 

as the beginning of an orientation process," Naughton replied that it 

could be seen as the beginning of the international student's 

networking. She was concerned about how much the students 

assimilate in one intense session, and she proposed a pre-test post

test for Orientation based on the presentations. The interviewer 

thought the project interesting, and when she said that she would 

first have to attend at least one orientation session in order to know 

what to test for, Naughton said it would not be necessary. The 

interviewer then asked Naughton what question(s) she had in mind. 

The reply was that the test(s) would gather biodata and ask the 

student to assess what level (of English speaking) they think they 

are on. 
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As mentioned above, Orientation testing seems an interesting 

project, and we surmise that if the students were aware of a "test" 

at orientation, they would attend in greater numbers. However, the 

project is beyond the scope of this paper. But, we do think that the 

materials distributed at Orientation would make a good lesson in the 

Ell 70 course during the first week. This will be discussed further 

in the materials element of this project. 

Surveys: 

In order to validate what we considered financial and temporal 

advantages offered by the Ell, we did a telephone survey to campare 

the Ell to other ESL programs on Oahu (see Table 2). We think the 

Ell teachers and students might discuss this information because 

we discerned a disgruntled and suspicious attitude among a few of 

the Ell 70 student comments. (See comments, Appendix Hb). 
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Analysis 

The variables m the needs analysis were the groupings of the 

participants, the questions on the questionnaires, and the qualitative 

data collected by means other than the questionnaires. The 

participants (N=38) were grouped as: I) ELI 70 students (n=l2) 2) 

ELI 80 students (n=26), and 3) ALC teachers (n=3). A subgroup of 

ELI 80 students who had also taken ELI 70 (n=l2) was examined as 

well. The grouping of the questions was determined by the topic of 

the question, e.g., situational needs, language needs, degree of 

importance, degree of difficulty, or personal preferences (total 

questions=48). Another group of responses was defined by the 

ordinal ranking of the "necessity" of target skills (total ordinal 

sets=4) 

Descriptive statistics were calculated from a 38 (subjects) x 

48 (questions) matrix, and a correlational analysis was computed. 

The software program that was used was ABstat (Anderson Bell, 

1989). The frequency of skills ranked by students as first, second , or 

third in importance was compiled. All blanks on the questionnaire 

were treated as missing data, wh ich according to the ABstat 

Handbook would not affect the results as long as the data were 

missing in a random manner. Qualitative data were transcribed from 

observations, responses on student questionnaires, and student 

journals. 

The analysis was a twelve-step process: 

1. A bar graph was designed to display a comparison of Ell 70, 

Ell 80 and total ALC enrollment figures for 1986 to1989 

(Fig.1 ). 
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2. Biodata were tabulated for all groups of students (Table 5). 

3. Biodata for the subgroup of Ell students who had both Ell 70 

and Ell 80 were tabulated (Table 6) . 

4. The mean responses to the question of how important the 

student thought a skill was, were tabulated for Ell 70, Ell 

80,and total ALC for a comparative study (Table 7). 

5. A bar graph was designed to display the results of how the 

students compared the necessity of a skill for academic 

success to their need to study the skill (Fig. 2). 

6. A bar graph was designed to display the comparison of ELl 70 

and Ell 80 students' assessment of the importance of skills 

(Fig.3). 

7. The mean responses to the question of how difficult a target 

behavior was for the student were tabulated. The means for 

Ell 70, Ell 80, and total ALC were compared (Table 8). 

8. A bar graph was designed to display the degree of difficulty 

Ell 70 students have with target skills (Fig.4). 

9, The results of the Kimzin and Proctor report (1986) were 

compared with the results of this study (Table 9). 

10. The results of the correlational analysis were appendicized. 

11. The qualitative data were transcribed and appendicized 

a) Observation forms 

b) Total ALC student comments from questionnaires 

c) Ell 70 student journals 

12. The open-ended responses from the Ell Teacher questionnaires 

were analyzed and factored into the report. 
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RESULTS 

The biodata for Ell 70 and Ell 80 for Summer Session II, 1989(Table 

5), the period during which this study was done, seem to reflect 

information given us by the International Student Services office 

(Appendix K). That is, the majority of ALC students are from Asia, 

there are slightly more males, and slightly more graduate students. 

The fields of study for this session were represented by individuals 

majoring in social sciences, arts, and law (39%), small clusters of 

students majoring in science, business, and engineering (37%), and a 

balance (24%) of undeclared majors. 

Of particular interest to ESL teachers would be the age of the 

students and the length of residence in the U.S. The mean age for Ell 

70 students was 31 years. There was a bimodal distribution of age 

(19 and 27), but the small sample (NR12) of the class inhibits us 

from assuming any trends. The mean time in the U.S. was 14 months, 

with a mode of one month. 

The biodata for students who were taking Ell 80 and who had 

previously completed Ell 70 {n=12 (Table 6)}. reflected 

approximately the same distribution as the total ALC with one 

exception. Females (67%) were strongly represented in what we 

came to think of as our ALC "expert" group. It followed that for 

students in their second semester of ALC (24%), the mode and mean 

for Time in U.S. was high (24 months+). The mode for Ell 80 overall 

was one month. 
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When we compared the means of the responses by ELl 70 and 

Ell 80 to the questions that dealt with the Importance of a skill in 

their general situation and in the classroom (Table 7), we found 

negatively skewed results as might be expected from the situation 

and the topic of the questions. It was not likely that an ALC student 

would rate a listening skill as very unimportant. The rating was on 

a scale of I to 4 with 4 being very important. The midpoint for ELl 

70 was 3.13 and 3.27 for Ell 80. The median for ELl 70 was 3.09 and 

3.08 for ELl 80. The mode for both was 3.06. The skill that the ELl 

70 students rated least important was understanding graphs and 

charts.. The least important skill for Ell 80 was expressing 

agreement with students, while understanding graphs and charts 

rated above the central tendency. The skill rated most important by 

Ell 70 were asking questions in class, identifying main ideas in 

lectures, and expressing personal opinions.. The skill rated most 

important by ELl 80 students was identifying main ideas in lectures 

(Please see Figure 3). 

The topics that ranked highest in importance by Ell 70 were 

classroom oriented, such as asking questions, following spoken 

directions, proposing term projects, making oral presentations, and 

conducting a discussion. 

We then compared skills ranked 1st, 2nd, or 3rd by the total 

ALC students (N=38) as 1)most necessary for academic success, and 

2) most needed to study in ALC (Figure 2). This proved to be the 

some of our most interesting results. We found that what the 

student feels is most necessary for academic success is not always 

what they feel they need to study in an academic listening class. 
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The best examples of this were the student's assessment of: 1) 

identifying the main idea in a lecture 2) being able to understand 

and restate lecture 3) summarizing lecture in notes and 4)asking 

questions in class. This indicates to us that ALC students may be 

proficient in these skills in their native language, and that they may 

assume (in the case of Ell 70) or may have discovered (Ell 80) that 

the skill transfers to English speaking situations. It is worth noting 

that note taking was mentioned as necessary in the student 

comments by Ell 80 students. At this point we also noted a trend. 

Students' needs could be ranked as 1) pure language 2) organization 

skills, and 3) integrated skills, specifically listening-speaking and 

listening-writing. 

We then looked at the skills ALC students (N=38) did not think 

were particularly necessary for academic success, and that they 

also ranked low as needed for them to study. These skills were 1) 

expressing agreement or disagreement with students or teachers, 2) 

taking turns in discussion, and 3) understanding graphs, charts, and 

formulae. We interpret these findings as an indication that the ALC 

student believes that he or she will acquire these skill naturally in 

daily spoken discourse, or that he or she has practiced the skill in 

previous academic situations. 

The data required examination from a third perspective. We 

asked what skills the ALC students (Nc38) felt they most needed to 

study. In general the students felt they needed to study whatever 

skill was necessary for academic success, but there were instances 

where they felt they needed to study the skill whether it was highly 

ranked as necessary for success or not. Four examples were 1) Give 
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an oral presentation 2) express personal opinions 3) understand new 

terms, and 4) understand colloquial speech. When we view the needs 

from this perspective, they may be categorized as the need to use 

productive skills in an interactive manner in a new culture. 

We viewed the student needs another way when we compared 

the means of the responses (rated 1 to 4) given to questions that 

dealt with difficulty students have with target skills (Table 8). We 

first described them statistically. For Ell 70 the midpoint was 2.29 

with a mode of 2.33, and a median of 2.22. For Ell 80 the midpoint 

was 2.31 with no mode for 17 items, and a median of 2.195. 

The topic Ell 70 and 80 students ranked least difficult was 

talking with classmates, while finding the right words was rated 

as most difficult. We interpreted this to be a conflict between 

fluency and accuracy in the Ell 70 student. That is, while the 

student may be at ease speaking English with classmates, he or she 

still struggles with vocabulary and perhaps communicative 

strategies. This would certainly be an issue with students who had 

been here only one month. In our opinion, the use of the 

communicative approach to second language learning, a current 

approach in the Ell, is valid because it stresses fluency. The degree 

of difficulty for Ell 70 students, the target group of this study, is 

displayed in Figure 4. 

The researcher went on to compare their Ell 70 findings with 

the data from Ell 80 and with the findings of Kimzin and Proctor 

(1986). The results are displayed in Table 9. We listed the skills 

that Ell 70 students ranked as the top ten necessary skills (a total 

of 27), based on the mean responses to the questionnaire that were 
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rated from 1 to 4. In this analysis we found that after the three 

highest ranking skills, identifying main ideas, asking questions in 

class, and expressing personal opinions, which may be seen as 

pertinent to classroom situations, the Ell 70 student is next 

interested in understanding people outside U.H. was not rated highly 

(#11) by them and was not addressed by Kimzin and Proctor. We see 

this as support for the idea that cultural input in the Ell 70 

curriculum would serve well those specific students. 

We began the study of the correlational analysis data by 

setting the alpha level at <.05 which determined the critical value of 

.3246 for a nondirectional test when dfE 36 (N=38-2). We found 185 

positive and 6 negative statistically significant correlations, but 

we did not assume meaningfulness. In order to narrow the focus of 

the analysis, we looked at correlations between questions in 

different sections of the questionnaire (A:B, A:C, B:C) that had an 

observed value of over .5000. 

1. A5:B6 How important is it to understand colloquial 

sayings and idioms? 

How important is it to take turns in class 

discussions? 

2. A6:B6 How important is it to understand body language? 

How important is it to understand new vocabulary 

terms? 

3. AIO:BI2 How important is it to ask questions in the 

professor's office? 
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How important is it to express disagreement with 

teacher? 

4.89:CI2 How important is it to express agreement with 

classmates? 

How difficult is it to accept correction from 

teachers? 

5.812:CI2 How important is it to express disagreement with 

teachers? 

How difficult is it to accept correction from 

teachers? 

6.816:CI2 How important is it to tape record lectures? 

How difficult is it to accept correction from 

teachers? 

34 

Quantitative data collected as open-ended comments in the 

student questionnaires were categorized as 1) positive 2) negative, 

and 3) suggestion for improvement. 

The Ell 70 positive comments may be summarized as being 

generally satisfied, especially with the size of the class. In a 

negative vain, they wanted a teacher with more experience and one 

who used a variety of techniques to avoid boredom. There was one 

comment that "taking both Ell 70 and Ell 80 is a waste of time. • 

There was also a comment about the homework load being a burden 

during the introductory phase of their new cultural experience. 
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Some suggestions were 1) basic vocabulary handouts 2) individual 

evaluation of each student 3) a night schedule to save daytime hours 

for university courses. 

The Ell 80 student comments were categorized in the same 

manner, but it should be noted that some comments were from 

students who were veterans of Ell 70. The positive comments 

related to productive speaking. Student were glad to be "forced" to 

make an oral presentation, and simply to "have to speak" in class 

because they did not spend enough time speaking English outside of 

class. 

The Ell 80 students negative comments were varied around 

four themes. First were the issues of time, money and college 

credits. A particularly sore point with the students was that 

because Ell courses are not for credit, they do not count toward the 

partial tuition waiver that a foreign student is eligible for if he or 

she maintains a certain GPA and course load. It came to our 

attention that it may be possible to take the course for a letter 

grade in order to address this problem, out apparently not all 

students are informed of this option. The fourth issue concerned 

course loads. A full Ell course load interferes with the course load 

in their major. Also, they would appreciate the right to choose or 

change teachers if the teacher does not address her or his needs. 

The most frequent negative comment was about classroom 

technique. 

They prefer "live" lectures to tapes. They feel they can obtain "tape" 

or "movie" experience on their own outside of class. They would like 

to study colloquial speech in a more formal manner rather than from 
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a movie. Students also felt that none of the topics of the lectures 

were appropriate for everyone because the makeup of the class was 

so diverse. Students also mentioned the need for more "intensive" 

work such as note taking in the classroom. 

Some suggestions were 1) "lecture on American system of 

education" and U.H. educational policy. 2) gradual introduction to 

intensive academic listening. 

For the collection of the following qualitative data we thank 

Jeff Popko, Ell 70 instructor for the semester during this study. He 

assigned the students to keep a journal for one week that would 

record where and with whom the student spoke English. We analyzed 

the journals (Appendix He) in order to understand the situations that 

Ell students encounter outside the University. We also looked for 

the types and frequency of language functions that the Ell student 

may need. 

Off-campus the students exploration of Hawai i culture is 

determined by daily necessities. They move from one service or 

store to another. For example, they leave campus and go to a 

supermarket, laundromat, bank, video store, etc. These may be the 

only times that they speak English unless they have an English 

speaking friend or participate in English speaking activities at the 

East West Center. Much of their leisure time is spent watching TV 

or going to American movies with friends. 

According to their journals, the most frequent language 

functions they practice are telephone calling, ordering food, asking 

for directions, and socializing. Plus, there are some very crucial 

negotiations in which they must participate, such as renting an 
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apartment, renting a car, and planning their course of studies at the 

University. They speak English equal amounts of time with 

classmates, clerks, and teachers. 

DISCUSSION 

Admittedly, the focus of this analysis has been the students, but in 

addition it was our intent to contact the faculty and administration 

connected with their university experience. We found all parties 

equally concerned with their needs, and their experience. We found 

all parties equally concerned with their needs, and their experienced 

views enhanced the profile of the Ell 70 student that developed over 

the five week period of this study. We see the Ell 70 student as 

distinct from entering native speaking students in general, and other 

Ell students as well. 

The Ell 70 student's situation is distinct because she or he has 

been separated from the mainstream and from the large body of 

entering nonnative speakers due to weakness in communication 

skills. Such weakness impedes the student from meeting demands of 

a university course and overcoming the obstacles associated with 

culture shock. In other words, the Ell 70 student is especially 

disoriented and overwhelmed. In addition, the student is made 

aware or the lack of skills because the scores on three tests (the 

TOEFL, the ELIPT, and the Listening CRT) have confirmed it. The Ell 

70 student may not be the happiest student. We see the paramount 

need of the Ell 70 student to be self-confidence. We believe that 

this goal should be on a primary parallel track along side the 
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language goals and objectives. This overall need became obvious as 

we worked to answer the following research questions. 

1. What are the situational and language need of the Ell 70 student? 

As mentioned above, we believe the psychological state of the 

student is of primary concern during her or his introduction to U.S. 

culture and the subculture of the University. This need might be 

thought of as an extended orientation process. The language needs in 

the introductory phase are at a survival level for some of the 

students. For most of the students this phase is their first 

encounter with the use of English as ESL rather than EFL. 

2. Are the needs of the Ell 70 and Ell so students separate and 

distinct? 

It has been thought that the needs are distinguished simply by the 

level of ability as measured by the tests. However, we see the Ell 

70 student as needing special guidance in organizational study skills 

and an awareness that listening is an active skill. We also feel 

that the Ell 70 student needs a concentrated introduction to the new 

culture. 

3. What terminal goal for Ell 70 would best prepare the student for 

Ell 80? An interview with Graham Crookes, faculty resource person 

for the academic listening curriculum, confirmed our feeling that 

the ALC student would best begin intense academic listening in Ell 

80 when the student can practice normal conversational English 

fluently with a repertoire of communicative strategies. 
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4. In what way might the Ell 70 curriculum differ from the Ell 80 

curriculum? We believe that the Ell 70 curriculum should be 

structured in such a way that it would integrate the student into the 

cultures of the university and the community while developing self

confidence and cognizance of language acquisition and learning. The 

curriculum might be a process or developmental stages. 

a. The student-centered stage: 

Developing the student's awareness of the cognitive 

processes of listening, language acquisition, and general 

learning. A nurturing stage. 

b. Skill-building stage: 

Developing the student's awareness of techniques that enhance 

listening and general learning. Beginning practice of the 

techniques. 

c. Cultural awareness stage: 

Introduction to the cultures of the University system, the 

community, and the U.S. 

d. Academic stage: 

Introduction to academic participation. 

The primary difference between Ell 70 and Ell 80 would be the 

nature of the materials used to teach. They would be especially 

relevant to the student and his or her immediate needs and goals. 
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For example, academic lectures might focus on cognitive processes, 

educational psychology, cross-cultural communication, logic, the 

structure of the American educational system, or the philosophy of 

western science. We see practicing academic listening during 

lectures on the physical sciences or the humanities in general as 

irrelevant to an Ell student unless it happens to be that student's 

major. What is worse, the content may distract from the student's 

awareness that he is in a learning mode. We believe the content 

should reinforce the process. We think that this curriculum would 

dovetail with the Ell 80 goals of broader and more intensive 

academic listening. 

Conclusion 

The Brown model of curriculum development allows the researcher 

to perceive the program as an evolving entity and to evaluate the 

balance, harmony, and interdependency of its human and technical 

elements. With the model as the frame for an Ell 70 curriculum and 

with our personal guidelines that were based on information, 

integrity, and intuition, we offer the following suggestions for 

future consideration and further research. 

1. The information sent to students about the Ell ;be changed to 

clearly state the number and types of testing involved in terms 

of "testing" rather than "evaluation." 

2. Develop a standard questionnaire that would serve to elicit 

qualitative data and inventory the skills learned in the 
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student's active language. This questionnaire would be 

distributed at the time of the pretest. 

4 1 

3. A follow-up study of Ell students be conducted to track their 

academic and life careers so that Ell goals and objectives 

might remain especially current. 

4. A database for Ell biodata and demographics be maintained in 

order to provide teachers with current information that might 

predict special needs in their classrooms as well as providing 

a resource for research. 

5. A teacher-counselor position be created to provide the Ell 

student support when confronted with academic or non

academic problems, thereby decreasing the demands made on 

the Ell teachers and administrators. 



Table 5: BIODATA FOR Ell 70 AND Ell 80 SSII 1989 

Ell 70 (N=12) 

Native 

Language: 

fq3: 

Sex: 

N~4 Korean (33%) 

4 Japanese (33%) 

1 Chinese (08%) 

1 French (08%) 

1 Tagalog (08%) 

1 Thai (08%) 

19 to 47 years 

Mode= 19, 27 years 

Mean= 31 years 

N= 7 males (58%) 

5 females ( 4 2 o/o ) 

Time In U. S. 1 month to 5 years 

Mode= I month 

Mean= 14 months 

U. H. Semeslers N=12 1.0 (100%) 

Ell 80 (N•26) 

N- 7 Chinese (27%) 

4 Indonesian (15%) 

4 Korean ( 15%) 

4 Japanese (15%) 

2 Thai (08%) 

1 llokano (04%) 

1 Nepali (04%) 

1 Singhalese (04%) 

1 Tagalog ( 04%) 

1 Vietnamese (04%) 

18 to 46 years 

Mode=25 years 

Mean=33 years 

N= 13 females(SO%) 

11 males (42%) 

2 undeclared 

1 month to 7 years 

Mode= 1 month 

Mean=19 months 

N=12 1.0 (46%) 

10 2.0 (38%) 

1 4.0 (04%) 

1 5.0 (04%) 

1 6.0 (04%) 



Semesters at other 

U.S. University N=2 6.0 (08%) 

1 4.0 (04%) 

1 1.0 (04%) 

Time in other 

U.S. ESL programs: N=12 0.0 (100%) N=2 

2 

1 

Majors: N=4 Undeclared (33%) N=7 Science (27%) 

2 English (1 7%) 3 Business ( 12%) 

1 Business (08% 3 Eng in. ( 1 2%) 

1 Economics (08%) 2 Econ. (08%) 

1 Education (08%) 1 Architec. (04%) 

1 Home Ec. (08%) 1 Art (04%) 

1 Political Sci. (08%) 1 Dance (04%) 

1 SOcial Studies (08%) 1 English (04%) 

1 Unguis!. (04%) 

1 Law (04%) 

5 Undec. ( 1 9%) 

Current 

Student Status: N=6 Graduate (50%) 

5 Undergraduate (42%) 

1 Undeclared (08%) 



Table 6: BIODATA FOR Ell 80 STUDENTS 
WHO HAVE ALSO TAKEN Ell 70 

N=12 

Native Language: N=4 Japanese (33%) 

3 lndonesioan (25%) 

3 Korean (25%) 

1 P.R.C. (08%) 

1 Taiwanese (08%) 

Age: 21 to 45 years old 

Mode=25 years 

Mean=30.7 years 

Sex: N=8 Females (6 7%) 

3 Males (25%) 

1 no answer {08%) 

Time in U.S: 2 months (?) to 5 years 

Mode=24 months 

Mean=24.8 months 

U. H. Semesters: N=10 2 semesters (83%) 

1 4 semesters (08%) 

1 6 semesters {08%) 

Time in olher U. S. 
ESL Programs: N=2 6 semesters ( 17%) 

1 4 semesters (08%) 

1 1 semesters (08%) 

9 no answer (75%) 



Majors: N=3 Business (25%) 

3 Science (25%) 

1 Education (08%) 

1 Engineering (08%) 

1 Dance (08%) 

1 EALl. (08%) 

1 Law (08%) 

1 Undeclared (08%) 

Current student Status: N=6 Graduate (50%) 

6 Undergraduate (50%) 



TABLE 7: COMPARISON OF MEANS: QUESTIONNAIRE RESPONSES 
OF Ell 70, Ell 80, AND TOTAL ALC STUDENTS 

ON A SCALE OF 1-4 Ell 70 Ell 80 TOTALALC 
HOW IMPORTANT IS: N=12 N=26 N=38 

-----------------------------
1. USTENING COMPARED TO READING 3.17 3.08 3.11 

2. USTENING COMPARED TO WRITING 3.10 2.77 2.86 

3. UNDERSTANDING CLASSMATE SPEECH 3.08 2.92 2.97 

4. UNDERSTANDING PEOPLE OUTSIDE U.H. 3.42 3.08 3.18 

5. UNDERSTANDING COLOOUIAL SPEECH 3.17 2.92 3.00 

6. UNDERSTANDING BODY LANGUAGE 3.00 2.85 2.89 

7. STUDYING U.S. CULTURE 3.00 3.08 3.05 

8. NOTE-TAKING 2.83 3.27 3.13 

9. ASKING QUESTIONS IN CLASS 3.50 3.54 3.53 
'--

1 0. ASKING QUESTIONS OF PROFESSOR 2.83 3.12 3.03 

~ ABIUTYTO FOLLOW SPOKEN DIRECTIONS 3.42 3.54 3.50 

12. ·UNDERSTAND AND RESTATE LECTURE 3.33 3.62 3.53 

13. IDENTIFYING MAIN IDEAS IN LECTURE 3.50 3.92 3.79 

14. IDENTIFYING SUPPORTING IDEAS 3.17 3.65 3.50 

15. IDENTIFYING CAUSE AND EFFECT 3.17 3.62 3.47 

1 6. IDENTIFYING COMPARISON AND CONTRAST 3.08 3.54 3.39 

17. UNDERSTANDING GRAPH, CHART, ETC. 2.67 3.31 3.11 

1 8. UNDERSTANDING NEW TERMS 3.08 3.38 3.29 
'\. 

1 9. EXPRESSING PERSONAL OPINIONS 3.50 3.38 3.42 

2 0 TAKING TURNS IN DISCUSSION 3.08 3.08 3.08 

21 . EXPRESSING AGREEMENT W/ STUDENTS 2.75 2.62 2.66 

2 2. EXPRESSING DISAGREEMENT WISTUDENTS 2.75 2.85 2.82 

23. EXPRESSING AGREEMENT W/ TEACHER 2.83 3.00 2.95 

2 4. EXPRESSING DISAGREEMENT W/ TEACHER 3.08 2.85 2.92 

25. SUPPORTING ARGUMENT W/ REFERENCES 3.08 3.15 3.13 

26. PROPOSING A TERM PROJECT 3.33 3.23 3.26 

2 7. MAKING ORAL PRESENTATIONS 3.33 3.08 3.16 

2 8. CONDUCTING A DISCUSSION 3.33 3.12 3.18 

2~ SUMMARIZING LECTURE IN NOTES 3.25 3.62 3.50 

30. TO TAPE RECORD LECTURES 3.00 2.62 2.74 

31. TOTAKENOTESANDTAPERECORDING 3.08 3.27 3 .21 



TABLE 8: COMPARISON OF MEANS: RESPONSES OF 
Ell 70, Ell 80, AND TOTAL STUDENTS 

ON A SCALE OF 1-4 
HOW PIFFICUL T IS: 

1 . TAU<ING TO CLASSMATES 

2. TAU<INGTOTEACHERS 

3. OAGANIZIN THOUGHTS 

4. FINDING THE RIGHT WORDS 

5. USING RIGHT TITLE OR NAME 

6. STAYINGFCCUSEDGJONETOPIC 

7. ARGUING WITH OR CONVINCING 

8. DEFENDING IDEAS 

9. TAlKING WITH A GROUP 

1 0. TAlKING IN FRON TOF CLASS 

11 . CORRECTION FRO'v1 STUDENTS 

12. CORRECTIGJ FROM TEACHER 

1 3. CORRECTNG STUDENTS 

1 4. WORKING ALGIE OR WITH TEACHER 

1 5. WORKING ON A GROUP PRQJECT 

1 6. MAINTAINING INTEREST IN CLASS 

1 7 . KEEPING UP WITH THE CLASS 

Ell 70 
n=12 

1 . 75 

2.08 

2 .67 

2.83 

2.33 

2.18 

2 .50 

2.33 

2.50 

2.17 

2.00 

2.33 

2.25 

2.08 

2.33 

1. 75 

1.92 

Ell 80 
n=26 

1. 73 

1. 76 

2.73 

2.92 

2.35 

2.20 

2.52 

2.64 

2.23 

2.88 

1.96 

1.84 

2.46 

2.13 

2.00 

2.19 

2.08 

TOTALALC 
N=38 

1. 74 

1.86 

2. 71 

2.89 

2.34 

2.19 

2.51 

2.54 

2.32 

2.65 

1.97 

2.00 

2.39 

2.11 

2.11 

2.05 

2.03 



Table 9: COMPARISON OF 1989 Ell ALC RESULTS WITH 
1986* Ell ALC RESULTS OF STUDENTS' SELF 
ASSESSMENT OF NECESSARY SKILLS** 

NECESSARY SKILL 1989 RANK 1986 RANK 
Ell 70 Ell 80 TOTALALC 
0=12 n=26 N=28 

IDENTIFYING MAIN IDEA 1 1 2 

ASKING QUESTIONS IN CLASS 1 4 3 

EXPRESSING PERSCX\IAL OPINIONS 1 5 5 

ABIUTY TO FOLLOW SPOKEN DIRECTIONS 2 4 3 

UNDERSTANDING PEOPLE OUTSIDE U.H. 2 1 1 Nil. 

UNOERST AND AND REST ATE LECTURE 3 3 Nil. 

PROPOSING A TERM PROJECT 3 8 5 

MAKING AN ORAL PRESENTATION 3 1 1 6 

CONDUCTING A DISCUSSION 3 1 0 Nil. 

SUMMARIZING A LECTURE IN NOTES 4 3 3 

IDENTIFYING SUPPORTING IDEAS 5 2 6 

IDENTIFYING CAUSE AND EFFECT 5 3 5 

UNDERSTANDING COLLOQUIAL SPEECH 5 1 3 9 

UNDERSTANDING STUDENT SPEECH 6 1 4 Nil. 

IDENTIFYING ~PARISON AND CONTRAST 6 4 4 

UNDERSTANDING NEW TERMS 6 5 4 

TAKING TURNS IN DISCUSSION 6 1 1 1 0 

SUPPORTING ARGUMENT WITH REFERENCES6 9 7 

EXPRESSING DISAGREEMENT WITH TEACHERS 15 7 

STUDYING U.S. CULTURE 7 11 Nil. 

UNDERSTANDING BODY LANGUAGE 7 15 1 0 

NOTE· TAKING 8 7 3 
ASKING QUESTICNS OF PROFESSOR 8 10 3 
EXPRESSING AGREEMENT WIEACHER 8 1 2 7 

EXPRESSING AGREEMENT W/ STUDENTS 9 1 6 7 

EXPRESSING DISAGREEMENT W/ STUDENTS 9 1 5 7 

UNDERSTANDING GRAPH, CHART, ETC. 10 6 8 
--- --------------- -------------------------------
·eased on Kimzin Proctor Report 
•• Ranked in order of frequency of positive responses 
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IIDENTIFICATION OF SKILLS 

31 . TAKENOTESANDTAPERECORDLECTURES 

30. .TAPE RECORD LECTURES 

2 9. SUMMARIZE LECTURE IN NOTES 

2 8 . CONDUCT A DISCUSSION 

2 7. ORAL PRESENT ATQ.l 

2 6 . PROPOSE A TERM PROJECT 

2 5 . SUPPORT AN ARGUMENT WITH REFERENCES 

2 4 . EXPRESS DISAGREEMENT W/TEACHER 

2 3. EXPRESS AGREEMENT W/TEACHER 

2 2 . EXPRESS DISAGREEMENT W/STUDENTS 

21. EXPRESSAGREEMENTW/STUDENTS 

2 0. TAKE TURNS IN DISCUSSION 

1 9 . EXPRESS PERSONAL OPINIONS 

1 8 . UNDERSTAND NEW TERMS 

17. UNDERSTAND GRAPH, CHART, FORMULA 

16. IDENTIFY COMPARISOWCONTRAST 

1 5 . IDENTIFY CAUSE AND EFFECT 

1 4 . IDENTIFY SUPPORTING IDEAS .. 

1 3. IDENTIFY MAIN IDEAS IN LECTURE 

12. UNDERSTAND AND RESTATE LECTURE 

11 . ABIUTY TO FOLLOW SPOKEN DIRECTIONS 

1 0 . ASKING QUESTQ.IS OF PROFESSOR 

9. ASKING QUESTIONS IN CLASS 

8. TAKING NOTES 

7. STUDYING U.S. CULTURE 

6. UNDERSTAND BODY LANGUAGE 

5. UNDERSTANDCOLOQUIAL SPEECH 

4. UNDERSTAND PEOPLE OUTSIDE U.H. 

3. UNDERSTAND CLASSMATES SPEECH 

2 . USTENING COMPARED TO WRITING 

1. USTENING COMPARED TO READING 
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Figure 3: Comparison of Ell 70 and Ell 80 
Students Assessment of Necessary Skills 
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Figure 4: Degree of Difficulty Ell 70 
Students Have with Target Skills 
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ELEMENT TWO: GOALS AND OBJECTIVES 



This element of the Ell 70 curriculum is the second stage in 

the systems design approach . The aim is to establish goals and 

objectives that distinguish the Ell 70 curriculum from the Ell 80 

curriculum. It is this research team's aim to dovetail the goals and 

objective of the two curricula in order to assist the student's 

transition from Ell 70 to Ell 80. The Ell 70 curriculum is based on 

needs that are specific to the Ell 70 student, but the long range 

general academic goals are shared by both ALC groups. We define the 

long range goal as: 

To use academic English, spoken and written, formal and 

informal, with classmates and instructors in a university setting 

with proficiency to achieve academic success measured by course 

grades, GPA, and perhaps certified by an academic degree. 

With regard to curriculum development, Brown{1989) defines a 

goal as a • general statement of the desirable and attainable 

program purposes and aims based on the perceived language and 

situation needs in a program." He stresses that goals are 

characterized by their generality, their future orientation, their 

function as a basis for objectives, and their transitional nature. 

Kimzin and Proctor {1986) defined goals as "General 

descriptive statements that outl ine course aims, which the needs 

analysis has shown to appropriate for the students' levels and 

learning requirements." they further specified the goals for Ell 70 

and developed objectives based on their perception of microskills 
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needed to learn academic listening (Appendix R). They defined three 

goals: 

1. Students will be able to follow the basic ideas of a lecture. 

2. Students will be able to use effective note-taking skills. 

3. Students will be able to effect learning by actively 

participating in academic situations. 

As noted, microskills were the basis of the instructional objectives 

that were to lead the student toward achieving the goals. 

Brown defines instructional objectives as, ". . . specific 

statements, which describe the particular knowledge, behaviors, 

and/or skills that the learner will be expected to know or perform at 

the end of a course or program. 

We found the Kimzin and Proctor goals and objectives 

appropriate for Ell 70 and Ell 80, and we agree that the Ell 70 

objectives might best be characterized as enabling objectives. 

However, we found that the Ell 70 student has specific 

psychological and situational needs that might be better addressed 

by a less intense focus on learning microskills. We suggest that the 

objectives be of a broader and personal nature, especially during the 

student's introduction to U.S. academia. 

We define the goals for Ell 70 as: 

1. To be aware of his or her personal abilities, strengths, and 

weaknesses as they enhance or inhibit language acquisition and 

general learning. 
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2. To be aware of and be able to identify the cognitive processes, 

especially listening, involved in language acquisition and 

general learning. 

3. To be able to use English fluently in general conversation. 

4. To recognize nuances of American speech and behavior. 

5. To be aware of and to use learning strategies. 

We surveyed the course syllabuses on fi le for the years 1983-

1989 in order to see what objectives, techniques, and materials had 

been used in Ell 70 classes and how they differed from Ell 80. It 

was found that in recent semesters, the general syllabus for Ell 70 

and Ell 80 were identical, only the materials were different. The 

results of the survey follow. Time does not allow us to pursue our 

interest in establishing objectives that would match our Ell 70 

goals. 



TABLE 10: CURRENT GENERAL SYLLABUS 
Comparison Ell 70 and Ell 80 

Ell 70 Ell 80 

1. Accurately identi fy and follow an argument. 
theme, topic or thesis as it is developed or 
presented during academic discourse under 
different conditions of delivery and speakers, 
including audio tapes, videotapes and live 
lectures. 

2. Detect attitudes of speakers toward subject 
matter. 

3. Distinguish between main ideas and less 
Important points on a lecture. 

4. Utilize prior knowledge to anticipate lecture 
content. 

5. Make inferences from content. 

6. Develop a notetaking system to record 
relevant information while listening. 

7. Use notes to answer essay-type questions 
on material covered in class. 

8. Participate in class discussion and group 
work. 

g. Give short class presentations on 
designated topics. 

Materials (Test book) 

Mason, Abella. Understanding Academic 
Lectures. 

Same as ELl 70 

Dunkel and Fialorsi. Advanced Listening 
Comprehension. 
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TABLE 11: SURVEY OF PREVIOUS ALC SYLLABUSES 

Year Objective 

Fall 1983 To provide intensive practice in the skills necessary for 
understanding lectures and taking complete and well-organized notes. 

Fall 1983 To provide intensive practice in the skills necessary for 
understanding university lectures, taking complete and well -organized 
discussion. 
notes, asking relevant questions of the speaker, and participating in 
classroom discussions of lectures. 

Spring 1984 -------

Summer, 1984 

Fall 1984 

Fall 1984 

Listening comprehension for academic purposes. The focus of the course 
will concern those skills necessary to understand the important points 
in lecture discourse and to record this information in a coherent and 
retrievable manner while the lecture is In progress. Attention will 
be given to vocabulary skills, discourse-maker skills, and main Ideal 
supporting details distinction. 

I. Accurately identify and follow an argument, theme, topic or thesis 
as it is developed or presented during segments of academic discourse. 
2. Do this under different conditions of delivery and style. 
3. Detect the attitudes of the speaker toward the subject matter. 
4. Distinguish between the main ideas of a lecture and the less 

important points or asides, the examples and the illustrations of 
main idea. 

5. Anticipate the general content of a lecture based upon background 
knowledge and prior experience. 

6. Make inferences based on the content of a lecture which can be 
transferred to other coursework in the university mainstream. 

7. Develop individualized style of note-taking; use it to record and 
organize appropriate relevant information while listening to and 
participating in segments of academic discourse. 

8. Use these notes to answer essay-type questions on the material 
covered in class. 

9. Participate in class discussion and task-based group work involving 
negotiation of meaning, problem-solving, consensus-reaching 
leading to successful participation In a seminar environment in the 
mainstream. 

10. Give a short class presentation on some aspect of students' intended 
field of study. 

To provide intensive practice in the skills necessary for understanding 
university lectures and taking complete and well-organized notes. 

Spring 1985 Same as Fall 1984 1 10 
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Summer I 1985 I. Students will be able to predict basic lecture content from a brief 
introduction of the topic on par with their native speaker class mates. 

2. Students will be able to formulate key questions about the content 
and note these down as they listen to lecture video material to the 
degree that understanding is not impeded. 

3. Students will be able to contribute effectively in class discussions 
regarding previous lecture material. They will be able to support 
their opinions and ideas from materials in their class notes on par 
whh native speakers. 

4. Students will be able to research and present a short report on video 
materials selected from sources at the Audiovisual center. 

Spring 1989 1. Students will be able to follow the basic ideas of an academic lecture. 
2. Students will be able to use effective notetaking skills. 
3. Students will be able to use effective learning by actively 

participating in academic situations. 

Summer II 1989 Same as Spring 1989 I - 3 
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TABLE 12: PREVIOUS Ell 70 TEXTBOOKS 

Ell 70 

Year 

Fall 1983 

Fall 1983 

Malarial (Texis) 

Advanced Lislening Comprehension, Dunkel & Pialorsi 
Language Lab Noles 

Advanced Lislenlng Comprehension, Dunkel & Pialorsi 
A packel of xerox malerlals available from Dittos. 

Spring 1984 Advanced Lislening Comprehension, Dunkel & Pialorsi 
lab Packel 

Summer 1984 
malerials provided by !he inslruclor. 

Fall 1984 

Fall 1984 

Advanced Lislening Comprehension, Dunkel & Pialorsi 
A packel of xerox copies 

Underslanding Academic LeciUres, A. Mason 
Language Lab Noles 

Spring 1985 Advanced Uslening Comprehension, Dunkel & Pialorsi 

Summer! 1985 
Tom Grigg 

Spring 1989 Better Uslening Skills, Sims and Peterson 
Xeroxed packet 

Summer II 1989 Better Listening Skills, Sims and Peterson 
Xeroxed packet 

lnstruclor 

P. Halpern 

Carole Mesna 

Jason Aller 

Exercise sheets and 
P. Halpern 

Patricia Card 

P. Halpern 

Kalhy Rulon 

Jell Popko 

Jell Popko 
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ESL TEXTBOOKS for summer session, 1989 

ESL 70 Academic Listening Comprehension 1: 

Sims, Jean and Patricia W. Peterson (1981 ). Better Listening Skills . Prentice-Hall. 

l.Enguage Lab Worksheets. English Language Institute. Dittos copies, Xerox. 

For instructors only: 

Harper, Gleason, and Ogami (1983). A Needs Assessment and Program Design for an 

Academic Listening Comprehension Course. (ELl 80 also) 

Yates, Virginia ( ). Listening and Note-Taking Workbook and Transcript. 

McGraw-Hill. 

Ell 80 Academic Listening Comprehension II: 

Ruelten, Mary K. (1986). Comprehending Academic Lectures. Macmillan. 

Denkel, P. and F. Pialosi. Advanced Listening Comprehension: Developing Aural and 

Note-taking skills. Cambridge, MA: Newbury House. 

See Harper et al above. 
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