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Abstract 

This study evaluated the quality of EL/83, a required writing course for international 

graduate students who scored below 600 in TOEFL in the University o.fHawaii-Manoa. 

The evaluation is based on the theory of Needs Analysis, which is "the process of 

determining the needs for which a Ieamer or group of learners acquire a language and 

arranging the needs according to priorities" (Brown, 1995, p.35). 1'hefollowing 

research questions were addressed: 

/. IdentifYing problems: What kind5 of difficulties do these international 

graduate students have in meeting the der1Umds oft he writing tasks frequently 

encountered? 

2. IdentifYing priorities: What kinds of graduate writing tasks do students from 

different disciplines frequently have? 

3. IdentifYing ability: How difficult do students think to fo/fi/1 above writing 

tasks before and after they take the writing course? 

4. Attitude: Are students satisfied with the course in terms of pedagogy, 

material, and time? 

5. Solution: What kinds of improvements can be made for the course? 

Some data were first collected through interviews with former and current 

students of the ELI83 infal/1998, and with the staff and faculty of the English Language 

Institute (ELI). Then, the bulk of the data were obtained through a survey distributed to 

students of two EL/83 classes infalll998. Seventeen out of a total of26 copies of the 

survey were returned at the end of the semester (response rate: 65%). 

The result showed that though the writing course did help most of the students, there 

were needsfor improvements in the duration of class time, supplementary materials, and 

curriculum design. Moreover, the quality of instructors was crucial, especially in terms 
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of what and how much feedback they gO\Ie to these international students. The paper 

concludes with suggestions on research methods for future evaluatioTL 

Introduction 

The English Language Institute (ELI) at the University ofHawai'i at Manoa (UHM) 

provides academic English classes to international students whose first languages are not 

English. One of the important functions of the ELI is to administer the ELl Placement 

Test (ELIPT) to international students who score below 600 on the TOFEL when they 

first enter the university. The ELlPT consisted of six subtests: the Academic Listening 

Test (ALT), the Dictation Test (OCT), the Reading Comprehension Test (RCf), the 

Cloze Passage (CLZ), the Writing Sample (WTS), and the Academic Writing Test 

(A WT, for graduate students only). Those who cannot pass the ELIPT will need to take 

courses in ELI. Each course lasts for one semester. However, students do not receive 

any academic credit for taking the ELI courses though they do need to pay tuition for 

those ELl courses. 

The ELI does not decide students' placement only according to their test scores. 

Additional information for making the placement decision is obtained from individual 

student's interview with an ELI faculty member. During the interview, the ELl 

instructor, with the student's file and test report, check individual student' speaking 

ability and scores of each ELI subtests as well as inquires the student's academic needs. 

The ELI advises students to fulfill their requirements to take ELI courses within the first 

academic year. 

According to Dr. James Dean Brown, a former ELI director, students are given a 

criterion-referenced pretest designed as a diagnostic test to examine students' abilities 

during the first week of ELI courses. The pretests also help instructors to discover if 

there is any student misplaced in a level lower than his or her own proficiency. (Brown 

1995, p.J34). Then, at the end of the course, students need to take a criterion-referenced 

post1est designed as an achievement test to determine their amount of learning with 

regard to course objectives. The current courses offered in the ELI are presented in table 

1. 
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Table I. ELI courses 

Skill Course title 

Listening ELI 70 Listening Comprehension I 

ELI 80 Listening Comprehension II 

ELI 72 Reading I Reading 

Writing 

ELI 82 Reading II 

ELI 73 Writing I 

ELI 83 Graduate Writing (for graduate students only) 

ESL 100 Expository Writing (for undergraduates only) 

All ELI courses are not graded upon an A-F grading scale. Students either pass or 

fail those courses. The instructors of ELI courses are divided into two kinds: full-time 

ELI instmctors and graduate students ofESL (Department of English as a Second 

Language). All instructors are native speakers of English. Among all ELI courses, the 

ELI 83 is designed specially for graduate students in UHM. There are two sections of 

ELI 83 offered in this fall semester of 1998. According to the syllabuses obtained from 

the instructors, this course aims to: 

1. 'Explore the standards and conventions of academic writing,' especially in 

students' content fields. 

2. 'Examine the ways technology can be used as a resource for writing and 

research. ' 

3. Prepare students for 'autonomous and independent work involving English 

writing at the graduate level' at the end of the course. 

The required textbook, general course objectives and requirements are the same for 

the two sections. The main writing tasks for students are as follows: 

1. Email journal: general topics 

2. Information hunt: 'short and analytical papers discussing the conventions of 

written work' in students' content fields. 

3. Two research papers: one on general topics, and the other on students' content 

fields 

3 
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Students and instructors also meet once a week in the computer lab to develop 

computer-related skills, such as searching for information on the Internet, word 

processing, and using computer-assisted instruction software to Jearn writing skills. 

Literature review on needs analysis 

According to Richards, Platt, and Weber (1985, cited in Brown 1995, p.35), needs 

analysis is 'the process of determining the needs for which a learner or group of learners 

requires a language and arranging the needs according to priorities. Needs assessment 

makes use of both subjective and objective information (e.g., data from questionnaires, 

tests, interviews, observation).' The philosophy of this needs analysis is 'the democratic 

philosophy' that guides the study to gather data about what kinds of changes or learning 

are most expected by the target group (Brown 1995, pp.38-39) 

There are 3 dimensions of viewpoints that needs analysis can take: 1) situation needs 

versus language needs; 2) subjective needs versus objective needs; 3) learning process 

versus linguistic content (Brown 1995, pp.40-42). Each dimension relates closely to the 

other two dimensions. Rossett categorized (1982, cited in Brown 1995, p.43) five kinds 

of the questions needed to be considered in a needs analysis as the following: 

I. Problems addressed to a target group and audience (learners, instructors and 

program administrators) 

2. Priorities: Which skills or sub-skills are considered most essential? 

3. Ability: Ability of students at entry, determined by pretest. 

4. Attitude: How do they feel about certain points? 

5. Solution: What changes might bring about compromise and resolution? 

As for the methods of needs analysis, Brown (1995, p.53) pointed out how the following 

five types of questionnaires in table 2 can obtain data for Rossett's 5 kinds of questions. 

Table 2. Five types of questionnaires for need analysis researches. 

Instruments and 

procedures 

Appropriate For addressing 
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Questionnaire Situation Needs 

Problems Priorities Ability Attitude Solution 

a. Biodata survey X 

b. Opinion survey X X 

c. Self-ratings X X X 

d. Judgmentai X X 

I 
X 

ratings 

e. Q sort (rank item) X X 

There have been a lot of needs analysis about writing needs of college students or 

foreign students. For example, Brent Bridgeman and Sybil B. Carlson investigated the 

writing tasks of undergraduate and graduate students of different departments at 34 

universities. (Bridgeman and Carlson 1984). They employed 3 methods: interviews, 

questionnaires, and discussion with faculty of different departments. Actually, they 

gathered data mainly from the faculty of different departments, not students, and they 

found out that there is a large variety of writing tasks and topics among different 

departments. Ilona Leki and Joan G. Carson also did similar needs analysis on ESL 

learning in 1992. (Carson and Leki 1994) Both of they were writing instructors and 

writing curriculum planners of English for academic purposes (EAP). They intended to 

frnd out what were the needs of students in EAP writing courses. These students were 

from different disciplines. Leki ad Carson administered questionnaires to undergraduate 

students who were nonnative speakers (NS) of English at two universities in fall, 1992, 

and they obtain 77 surveys from 128 subjects. They found that there was a gap between 

the training in EAP writing courses and the writing requirements in students' content 

courses that required more specific writing tasks. 

Also, there have been some needs analysis and course evaluation of ELI courses done 

by graduate students in the Department of English as a Second Language (ESL) in UHM. 

The shaping of methodology of the study on ELI 83 in this paper owes a lot to the 

following graduate students' reports: Kimzin and Proctor (1986); Power (1986); Hatcher, 

Park and Leong ( 1998). 

Language 

Needs 

X 

X 

X 

X 

X 

! I 
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The purpose of this study is to do a course evaluation and needs analysis of the ELI 

83: Graduate Writing This course is required for certain international students, so they 

need to spend money and time on tbis non-credit course. Therefore, it is important to 

find out whether these international graduate students tbink their obligatory investments 

have rewards and how improvements can be made for the future curriculum design of the 

ELI 83. Tbis study intends to address the following research questions based on 

Rossett's five categories of questions in a needs analysis as mentioned previously: 

I. Identifying problems: What kinds of difficulties do these international graduate 

students have itl ttleetitlg the demands of the writing tasks frequently encountered? 

2. Identifying priorities: What kinds of graduate writing tasks do students from 

different disciplines frequently have? What kinds of activities in ELI 83 are most 

helpful? 

3. Identifying ability: How difficult do students think to fulfill above writing tasks 

before and after they take ELI 83? 

4. A-ttitude: Are students satisfied with the ELI 83 in terms of pedagogy, material, 

and time? 

5. Solution: What kinds of improvements can be made for the ELI 83? 

Method 

Participant~ 

Seventeen international graduate students of different first languages -(L 1s) from two 

ELI 83 participated in tbis study. Wbile none of them are native speakers of English, the 

majority of them have East Asia language backgrounds. Twelve out of 17 are native 

speakers of Chinese, Japanese, or Korean. The student biodata ·is ·presented ·in Table 3. 

Table 3. Student Biodata ofEL183: Graduate Writing (Fall Semester, 1998) 

Back1,,'round information 

Age 

Gender 

Native Language 

Range= 23-46; average age = 30 

Male = 9 (people), Female= 8 

Chinese= 5 Japanese = 5 Korean = 2 

Thai·= 2 ·Pular= I Burmese= I Spanish = I 
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Field of graduate study 

Time of staying in the U.S. 

Time of studying in UHM 

7 

Social Science = 4 Science = 3 Medical = 3 

Humanities = 3 Art = 2 MBA = 2 

Range = 2--4 years; means= Less than 1 year; 

mode = Less than l years 

Range = 1-3 semesters; means = 1 semester; 

mode= 1 semester 

Numbers of people taken English Writing Total = 8 people 

Program in places other than UH: In the U.S. = 2 In home countries = 6 

Number of-people taken other ELI courses 5 ·people. ELI Courses: ELI 10 , 80 and 82 

this semester or in the previous semesters 

Reason of taking ELI83 Due to requirement only = 17 

Not due to requirement= ·O 

Number of people having written research 7 people for graduate or undergraduate courses 

papers in English betore taking ELI83 

Procedure 

This study employed the approach of multi-method and multi-source. First, l did 

unstructured interviews with students who took ELI 83 ·in the previous semester as well 

as students who were taking ELI 83 in fall, 1998. Then, I also did an unstructured 

interview with the assistant director of ELI prior to the design of a questionnaire. The 

director of the ELI was on sabbatical at that time, so the assistimt director kindly 

answered questions about ELI and ELIPT. He provided some documents about ELl and 

ELIPT as well as a few needs analysis reports of ELI courses done previously by some 

graduate students in the department of Second Language Studies at UHM. Nex:t, a 

sample of ELI 83 student questionnaire and a letter of permission addressed to students 

were designed and presented to the assistant director in order to obtain the permission 

from the ELl to distribute copies of the questionnaire to students. After several 

discussions and revisions, the assistant director approved the questionnaire. Then, I 

contacted the two instructors of ELI 83 to do an unstructured interview with each of time 

and to get permission to distribute the revised questionnaires to students at the end of 

their classes. For each copy of the questionnaire, a letter of permission was attached and 
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explained the purpose of the survey, the compensation for students' contribution, and the 

application of the survey (see Appendix A). The student questionnaire was the main 

method of data collection for the evaluation and needs analysis of the ELI 83. There 

were total.ly 26 students in the two ELl 83 classes, and 17 copies of the questionnaires 

were completed and returned. Therefore, this study has a good response rate of 65%. 

Material 

The student questionnaire was based on the following viewpoints in order to 

understand students' needs: 

1. language needs: 'details about the circumstances in which the language will be 

used, the dimensions of language competence involved, the learners' reasons for 

studying the language, their present abilities with respect to those reasons.' (Brown 

1995, p.40) 

2. Objective needs: According to Brindley (1984, cited in Brown 1995, p.40) those 

needs reports depends on 'clear-cut, observable data gathered about the situation, 

the learners, the language that students must eventually acquire, their present 

proficiency and skill levels. ' (Brown 1995, p.40). 

3. Linguistic content: this v iewpoint analyzes needs objectively from a language 

needs viewpoint and is represented in linguistic terminology. 

The design of this questionnaire (Appendix B) was based on Brown's (1995, p.53) 

suggestions on using various types of questionnaires, including biodata survey, opinion 

survey, self-ratings, judgmental ratings, rank item Except for the biodata survey, the 

other four surveys were overlapped in most of the questions in the questionnaire desi!,'Jled 

for this study. For example, questions I to 13 (QJ-13) asked about participants' 

background information. The rest of the questionnaire provided a three-point scale to 

investigate students' objective needs and language needs from the viewpoint oflinguistic 

content. In addition, some open-ended questions to elicit students' direct suggestions 

about the ELI 83. These questions asked about time students spent on assignments of 

ELI83, the ideal duration of class time, students' opinions about required text and 

supplementary materials, and they overall comments on and satisfaction about the course. 

Students were also asked to examine the differences of writing academic papers in 
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English and in their native language. Therefore, the questionnaire was properly designed 

to answer the five research questions in the following way as presented in Table 4. 

Table 4. Mapping between research questions of the study and the questions in the 

questionnaire. 

Focus of research questions Specific questions in the questionnaire (see Appendix B) 

1. Identifying problems Q15 

2. Identifying priorities Ql4, 18,24,25 

3. Identifying abilities Ql5, 16, 17, 

4. Identifying attitude Q16, 17, 18, 19, 24,26 

5. Solution Q21, 22, 23, 

Brown and Kathy Bailey in 1984 developed the "Analytic Scale for Rating 

Composition Tasks," in which writing abilities were divided into the following five 

categories: orga:n.iz:ation; logical developments of ideas; grammar, punctuation, spelling 

and mechanics; and style and quality of expression. This study identified participants' 

writing abilities and problems according to Brown and Bailey' s analytic scale. 

Results 

The detailed results of student questionnaire are presented in Appendix B. Here, only 

the most important fmdings are sununarized in the text and tables and in the order of the 

five research questions. Also, since some questions in the questionnaire are closely 

related, the results of these related questions are summarized together. 

A. What kinds of writing tasks do they face frequently in their content courses and 

how much have EU83 helped them to accomplish those writing task? (Q 14 & Q24 

on questionnaire) 

According to the surveys, following writing tasks are frequently required in their 

content courses: Hxams with short answers, academic papers (short, medium and long). 

On the other hand, few people (only I ) need to write lab reports. Also, only less than 

half of the students need to write summaries or critiques of articles and books. However, 
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it is very interesting to know that almost all students (16) answered that ELI 83 helped 

they a lot to write summaries or critiques. Moreover, more than half of the subjects 

t110ught that ELI83 did help them with other writing tasks in their content area, such as 

academic papers. On the other hand, almost one third of students think ELI 83 did not 

help they with exams with short answers, and I suppose this task is not the main focus of 

ELI 83 Graduate Writing. 

B. Have their writing improved in terms of fulfdling those requirements after they 

have taken ELI for a semester? (Q 16) 

The top 12 requirements difficult or very difficult before students took ELl 83 are: 

I. Logical conclusion (16 people) 

2. Appropriate use of vocabulary to express ideas (16) 

3. Effective introductory paragraph (14) 

4. Correct preposition (14) 

5. Appropriate use of transition words (13) 

6. Correct Articles (13) 

7. Paraphrasing (13) 

8. Correct Articles (13) 

9. Complete development of the topic (12) 

10. Logical development of ideas 

I 1. Knowledge of avoiding plagiarism (12) 

12. Useofsynonyms(12) 

The top 4 requirements students think not difficult: 

I. Correct Spelling ( 14 people) 

2. Appropriate dividing of paragraphs ( 13) 

3. Correct punctuation (II) 

4. Using topic sentence in paragraphs (9) 

We can learn from the data that students needs to learn most about organization, 

development of ideas and grammar in ELI 83. At least half of the subjects did have much 

difficulties in mechanics like punctuation and spelling. Then, what have ELI 83 helped 

them to solve their problems? 

The top 15 requirements ELI 83 have helped students to improve a lot or a little: 



' 

Chen-Ling Chou 

l. Appropriate use of transition words (16) 

2. Correct use of citation ( 16) 

" .>. Paraphrasing ( 15) 

4. Choosing an appropriate title 

5. Effective introductory paragraph (14) 

6. Using topic sentence in paragraphs ( 14) 

7. Logical conclusion (14) 

8. Correct format of bibliography in style (14) 

9. Complete development of the topic (13) 

10. Logical development of ideas (13) 

11. Correct Tense (13) 

12. Correct Articles (13) 

13. Correct grammar of sentences ( 13) 

14. Appropriate use of vocabulary to express ideas clearly (13) 

15. Knowledge of avoiding pla&iarism (13) 

From the response given, ELI 83 classes seem to have fulfill their course objectives of 
helping students with their academic v.'liting at graduate level. 

11 

C. What kinds of activities in ELI 83 do students useful and should be spent more 

time on those ones? (Q17 & 18) 

Basically, most students think almost all activities in current ELl 83 have helped them 

to improve their writing ability. The top 3 very useful activities are: 

1. Academic paper writing skills and practices (17) 

2. Getting feedback from teacher ( 17) 

3. Conference with teacher (16) 

It is very important to realize that how teachers' feedback or individual guidance can help 

students. Writing actually is a very personal activity and di!Terent people have different 

problems. Maybe increasing opportunities of one to one in class guidance or conference 

should be considered. 

Moreover, studellls think following activities should be spent a lot of time on them: 

1. Reviewing good writing samples (17) 

2. Teacher lead discussions about writing-related topics (17) 
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3. Academic paper writing skills (1 6) 

4. Conference with teacher ( 14) 

Again, instructors play essential roles in writing class because, for nonnative-English

speaking students, native-English-speaking teachers' feedback as readers and guides can 

. help them eliminate a lot of confusions in presenting opinions in English. Also, students 

really want to review and learn from other good writing samples since inspiration is key 

to a good writing. In addition, students face a lot of academic papers required in various 

courses, so practicing those skills is valued highly. 

D. What kinds of feedback do students think help them to develop as a 

writer?(Q19) 

The top 2 most useful feedbacks are: 

I. Teacher responds about the content and organization of your writing. (17) 

2. Teacher corrects errors in students' writing (17) 

This result once again proves the important roles of instructors as active readers whose 

feedback are precious to students' development as writers. 

E. Students' satisfaction and responses related to curriculum design 

I. All students thought 75 minutes each class time and 2 times a week was 

enough and more appropriate than 50 minutes each time. ( 17 people) 

2. All students thought the required textbook was useful, easy to understand 

and provided enough guidelines for their term papers.( 17). 

3. However, only 6 students used the textbook very often. 

4. Many students were satisfied with current ELI 83. (13) 

5. Many students spent one to three hours on ELI 83 homework each week 

(J 0). Some spent fourto six hours. (5) 

F. Their suggestions about supplementary materials and ELI83 are as follows: 

L There should be more handouts concerning different kinds of writing tasks 

and styles. 

2. There should be more handouts concerning English grammar and structure. 
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3. There should be some handouts concerning students' writings and how to 

correct the errors in their writings. These handouts should be discussed in 

class. 

13 

4. There should be some writing samples from students who took ELI 83 in the 

past. 

5. TI1ere should be more time spent on practicing academic writing skills such 

as, paraphrasing and citation, before students are required·to write research 

papers for ELI 83. 

6. Some students hope instructors can provide more feedback on the second 

research papers that are related to their content courses. 

G. The differences between writing research paper in English and in students' 

native languages (Q 25): 

9 out of 17 students have written research paper in their native language before. 

Basically, they thought there are a lot of differences between writing in English in their 

native languages. Following are some differences stated by them: 

1. Format of citation 

2. Expression of ideas 

3. Logical development 

4. Tone or voice. 

5. Sentence patterns 

Conclusion 

According to the surveys, the two sections of ELI ·83 have helped many students with 

their needs of academic writing and those writing activities in curriculum are useful for 

them. Native-English-speaking instructors play very important roles of helping 
---- -

nonnative-English-speaking students to improve their academic writing, especially in 

terms of giving feedback. Moreover, the most difficult problems of writing in English 

international students faced before they took ELI83 are related to organization, logical 

development of ideas and expression. They also provided some valuable suggestions for 

ELI 83 concerning duration of time and supplementary materials. 
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This needs analysis actually is a small scale of needs analysis since rwas conducting 

the whole project alone and this is my first time to do needs analysis. Similar kinds of 

needs analysis can be expanded into larger scales in further research. For example, it will 

be very useful to do surveys or interviews with faculty of different departments and· ask 

their opinions about the academic writing requirements in their special content courses. 

Also, there can be comparative studies about cuJriculum design of ELI 83 from 

perspectives of ELI instructors and faculty, faculty in content courses, students current 

enrolling in ELI 83, and students who have take ELI83 in the past 
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Appendix A 

Letter of permission to Students ofELI 83: Graduate Writing 

Dear Student: 

Good day! The purpose of this questionnaire is to analyze the needs of graduate 

students in ELI writing courses. A copy of the result of this survey will be given to the 

ELI as a reference for making future improvements to ELI writing courses. 

15 

f hope that you will be willing to participate and allow your written contributions in 

the questionnaire to be included in this study. All questionnaire data will be presented 

as anonymous. This study will not be used as an evaluation of your course work. 

fn appreciation of your contribution, a very useful and valuable pen will be given to 

you after you complete and return the questionnaire. I sincerely hope this gift will help 

you in your fmal exams. Good luck to you! 

Please indicate whether or not you are willing to participate by comp1eting and 

signing the form below. If you have any q\lestions you would like to ask about the 

study, please feel free contact me at any time. 

Best regards, 
Chenling Chou 
Email: Chenling@hawaii.edu 

I----------------'< Print your name here) 

am willing to be involved in the questionnaire stated above. 

Signature Date 
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Appendix B 

Results of ELI 83 Student Questionnaire 

I. Name: ___ ,__ ______ ,(optional & wiJI not appear on the result of this study): 

2. Age: 

3. MaJe,~: ____ __,~;fe:x.mW!!Jal~.~<.e: 

4. Nationality: 

5. Native language: 

6. Field of graduate study: 

7. How long have you been in the U.S?· 

a How many semesters have you been studying at UH? ________ ,.Is.,e"'m..,e..,s,.te .... r) 

9. Have you ever taken any English writing program elsewhere? 
Yes \ fh 
When Length of program 
No. 

10. Have you taken or are you taking any ELI courses besides ELI83 at UH? 
Yes Course When 

No. 

11. Why do you take ELI 83 this 1998 Fall semester? Check (.f) for the following choices: 
______ I am required to take ELI 83. 

____ Lam not required to take ELL 83, but l want to improve my writing. 
_____ Other reasons (please specify) 

12. Have you ever written academic research papers in English before you take ELI 83? 
Yes No. 
Where: How many tjmes(approxjmately) 
For what courses: 

13. Are you willing to accept an interview via emails ? If yes, please write down your email 
address.© 
Yes. Email address: 
No. 

14. For each kind of writing taskes listed below, please Check (.f) how frequently you have to 
write it for the courses itt you1· field of study.(Mark an 'N' if you do not have that kind of writing 

. fi I ) task 111 your 1e d 
Wri ting Ta<h Very often (3) Often (2) Not often( 1) No such 

task 
a. Exams with short Answers 4 6 6 1 
b. Exams with essay responses 4 3 8 2 
c.Academic papers 

Short (1-4 pages) 2 6 6 2 
Medium (5-9 pages) 5 5 5 2 
Lon~ (10 pages or more) 2 5 7 2 

d. Summaries or critiques of 
articles/books 4 3 7 3 
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e. Lab rePOrts I 2 10 4 
f. Other kinds of writing(Please 
specify): 

15. These are some difficulties many students have in their writing in English. How difficult were 
they to you before you take ELI83? Check ( v' ) for the appropriate choice. 
Requirements Verydifficult (3) Difficult(2) Not difficult (I) 
a. Choosino an appropriate title 1 8 8 
b. Effective introductory paragraph 6 8 3 
c. Using topic sentence in 4 4 9 
paraJ>raphs 
d. Giving enough supporting details 3 8 6 
or examples in body 
e. Logical conclusion 4 12 I 
f. Appropriate use of transition 
words: (e.g. 'moreover') 2 II 4 
g. Complete development of the 3 9 5 
topic 
i. Logical development of your 2 10 5 
ideas 
j. Appropriate dividing of 1 3 13 
parawaphs 
k. No run-on sentences 2 8 5 
I. Correct Tense 4 6 7 
m. Correct prepositions (eg. 'Nith. 5 9 3 
to, at) 
n. Correct Articles (a, an, the) 5 8 5 
o. Correct orammar of sentences 4 7 6 
p. Correct spellino 1 2 14 
q. Correct punctuation (eo.•m, -) I 5 II 
r. Appropriate use of vocabulary to 
express ideas clearly. 3 l3 J 
s. Use of synonyms.( Using 

different words for same 3 9 5 
meaning) 

t. paraphrasing 4 9 4 
u. Correct use of citation 

( quotino an author ) 3 6 8 
v. Knowledge of avoiding 3 9 5 
plagiarism 
w. Correct format of bibliography in 
style of academic papers 3 6 8 

16. After taking ELI83 (Graduate Writing), how much have you improved in fulfilling those 
. ? Cl k (.I) f h . I . requ1rements . 1ec or t e appropnate c lOJCe. 

Requirements Improved a lot (3) Improved a little (2) No improvement 
(1) 

a. Choosing an appropriate title 3 11 3 
b. Effective introductory parapraph 6 8 2 
c. Using topic sentence in 5 9 3 
parapraphs 
d. Giving enou<>h SUI>POtting details 
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or examples in body 9 3 5 
e. Logical conclusion 7 7 3 
f. Appropriate use of transition 
words: (e.<>. 'moreover') 7 9 1 
g. Complete development of the 3 10 4 
topic 
i. Logical development of your 4 9 4 
ideas 
j. Appropriate dividing of 5 8 4 
para?raphs 
k. No run-on sentences l 8 6 
I. Correct Tense 4 9 4 
m. Correct prepositions (eg. with, 4 9 4 
to, at) 
n. Correct Articles (a, an, the) 6 7 4 
o. Correct grammar of sentences 3 iO 4 
p. Correct speJlino 3 8 6 
q. Correct punctuation (eg."", -) 4 8 5 
r. Appropriate use of vocabulary to 
express ideas clearly. 6 7 4 
s. Use of synonyms.( Using 

different words for same 5 7 5 
meanino) 

t. paraphrasino 9 6 2 
u. Correct use of citation 

(quoting an author) 11 5 1 
v. Knowledge of avoiding 10 3 4 
plaoiarism 
w. Correct format of bibliography in 
style of academic papers iO 4 3 

17. Which of the following in ELI 83 do you think useful for improving your writing ability? 
C --' f. . . (M k 'N' if I . . ELI83 ) heck( ) or the approprtate cho1ce. ar an t 1ere 1s no such act1v1ty 111 .. 

Activities Very useful (3) Useful (2) Not very useful (1) 
a. Writinl!. journals 5 8 7 
b. Academic paper writing skills & 
practices ( eg. Citation, parapllrasing, 
summarizino) 11 6 0 
c. Medium or long research paper in 
EU83 ( 7-!0or more paoes)' 8 8 1 
d. Library research skills 7 7 2 
e. Using word processor (eg.Word, 
wordperfect) 6 9 2 
f. Computer-related skills 

( eg. Emails, joining discussing 
lists on internet or others) 7 5 5 

a. Conference with teacher 11 5 l 
h. Gettino feedback from teacher 13 4 0 
i. Getting feedback from classmates 6 7 4 
j. Workinl!. on l!,rammar 5 9 3 
k. Workino on increasing vocabulary 6 9 I 
I. Workino on pUnctuation 6 8 1 
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m. Reviewin~ good writin<> samples 8 8 1 
n. Exercises on textbook or handouts 9 7 l 
o. Discussion in pair in class (with 
another student) 5 11 ! 
p. Discussion in small group in class 6 9 2 
q . Group/Pair work writing tasks 5 10 I 
r. Others( please specify) 

18. How much time do you think the time of ELI 83 should spend on those activities in class 
Check ( -0 for the appropriate choice .(Mark an 'N' if there is no such activity in ELI 83) 

Activities A lot of time (3) Some time (2) little time ( 1) 
a. Academic paper writing skills & 
practices (e.g. Citation, paraphrasing, 
sumrnarizino) 12 4 1 
b. Library research skills 0 11 6 
c. Computer-related skills 3 8 6 
d. Conference with teacher 8 6 3 
e. Workingon l!Tammar 7 6 4 
f. W orkino on increasino vocabulary 7 3 7 
o. Working on punctuation 6 4 7 
h. Reviewing good writing samples 9 8 0 
i. Exercises on textbook or handouts 6 9 1 
j. Having other classmates to read 4 
your writing and give feedback to 3 10 
you. 
k. Discussion in pair/group 3 12 2 
I. Group/Pair work writing tasks 2 ll 3 
m: Teacner leaaCliscussiOnSiilXiUt 

... 
writing-related topics. 8 9 0 
n. Others (p!·ease specify) 

19. How do you think the following types offeedback help you to develop as a writer? 
c ./ £ · 1 · < k • • ·r d · H heck( ) or the appropnate c \OICe. Mar · an N 1 you o not have that kii;d o eedback) 

Correction Very useful Useful (2) Not· useful· No such feedback 
(3) (1) 

Teacher corrects errors in your 15 2 0 
writing 
Teacher responds about the content 
and organization of your writing 17 0 0 
Classmates make comments about 
content and .organization of your 7 -6 3 
writing. 
Teacher tells you to get your final 
papers proofread by a competent 5 8 0 
colleague .. Proofread: Ask someone who Js good at wnbng to correcl'the errors and respond abounhe 
content and organization of your papers before handing that in to teacher. The best person is 
smne<me in your. own. graduate program. 

0 

0 

1 

4 
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20. How much time per week do you spend on ELf8J homework after class?· Check (.f) for your 
choice 
a. 1-3 h0urs per week 10 
b. 4-6 hours per week 5 
c.7-10 hours per week 2 
d. more than 10 hours per week 0 

21. ·How do you think duration of each class time of ELl 83? Check ( .1) for your choice. 
Duratioo of class time Too much (3) Enough (2) Not enough (l) 
a. 50 minutes each time /3 times a week J. 3 4 
b. 75 minutes each time/2 times a week 0 !7 0 
c. Other suggestions 0 0 0 

22. How do you think about the textbook ('Academic Writing for Graduate Students')? Check 
(.1)~ h. or your c otce. 
Degree of satisfaction I Very much (3) OK{2) Not much (l) 
a. ·UsefuJ .for my ·writino tasks 7 10 0 
b. Enouoh <>uidelines for term papers 7 10 0 
c. Easv to understand 8 9 0 
d. I often use or read it 6 7 4 

23. Do you think supplementary materials are needed in ELI 83? If yes, what kinds of 
supplementary materials do you think should be included in ELI 83 instruction? E.g. materials 
that will help you write lab report or the writing tasks in.y.ou field . . ect. 

24:How useful is EL183 for you to write the writmg tasks in your~ld of study after you·have 
taken abnoot a sem~1er of ELI 83? ? Check (.!)for the appropriate choice. (Mark a.n 'N' if 

d h h lei d f . . k . fi ld) you onot ave t at - n o wntma tas m you te 
Writing Tasks 

a. Exams with short Answers 
b. Exams with essay responses 
c. Academic papers 

Short(l-4 pages) 
Medium (5-9 pages) 
Long (1 0 pages or more) 

d. Summaries or critiques of 
articles/books 
e. Lab reports 

. .. 

I 
f. Other kmd, of wntmg 
(PLease specify): 

Very useful 
(3) 

I 
1 

3 
3 
5 -

s 
1 

Useful (2) Not very 
useful (l) 

7 6 
10 4 

6 0 
5 0 
5 0 

s 0 
9 5 

25. Have you ever written academic research papers in your native language? 

No such 
taslclno 

response 
3 
2 

8 
9 
7 

I 
2 

If yes, please state briefly what is the difference between writing in your native language and 
in English in terms. of organization and logical developments of ideas. 
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26. Are you sati'sfied with ELf 83 this semester (Fall, 1998)'? Check (,I) for your choice 
If you have any comments about EU 83(Graduate Writing}, please feel free to write them here. 
For example, y<>u wish <:ertain important lessons on writing ski·lls .to be .included in .this course, 
but it is not Your rt11me is confidential and will not appear on the result of this study. Thank 
ouver much© 

21 

satisfied (3} Satisfied (2) Not satisfied ( 1) 
6 7 4 


