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A pilot needs analysis survey was conducted for the ELI 73 writing class at the 
University of Hawai'i . The purpose was twofold: First, preliminary data was 
gathered to prepare for a more complete future needs analysis of the ELI writing 
program. Secondly, preliminary data was gathered in order to help me better 
understand my students' immediate needs in the ELI 73 writing class. Resu lts 
show that ELI 73's course objectives explicitly account for 7 of the 9 writing 
ski lls listed in the questionnaire . Class presentation handouts and group writing 
projects are not listed as course objectives. Further, 75% of the respondents have 
had to prepare class presentation handouts, which suggests that handout 
preparation should be included as part of the ELI 73 writing curriculum. 

"Needs analysis .. . refers to the activities involved in gathering information that 

will serve as the basis for developing a curriculum that will meet the learning needs of a 

particular group of students." (Brown, 1995). For this paper, that particular group is the 

ELI 73 writing class at the University of Hawai 'i . One purpose of this pilot study is to 

answer the following question: Do the goals of the English Language Institute (ELI) 73 
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writing class COJTespond to the needs of the cun·ent ELI 73 students? That is, do ELI 73's 

course objectives overlap the immediate needs of the students in completing their writing 

assignments in non-ELI classes at the University of Hawai'i. 

According to Brown (1995), the goals and objectives of needs analysis are to 

develop tests, materials, teaching activities, and evaluation strategies (i talics added). 

Another goal of this pilot study is to develop a more accurate survey tool to better 

evaluate the ELI writing program in the future. No prior needs analysis data was 

available for ELI 73. A secondary purpose of this study revolves around Brown's 

diagnostic philosophy. This concept states that "a need is anything that would prove 

harmful if it was missing." (1995, p.39) I currently teach ELI 73, and I need to know if 

my curriculum is adequately assisting students with their immediate writing needs. The 

students do not have the luxury of time, if they need specific writing skills for an ongoing 
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class. If the curriculum does not cover those skills, I need to know. Then, I might be able 

to adapt my syllabus to better serve the students' immediate needs. 

Now, specifically I was looking for the types of writing assignments that students 

have been required to generate during their academic time at The University of Hawai'i. I 

teach them how to write research papers. Must they write research papers in other 

classes? I teach them how to critique selected readings. Must they critique assigned 

readings in other classes? Fu11hermore, in ELI 73, they experience group work, essay-test 

pressure, and in-class presentations. I need to know whether this ELI curriculum overlaps 

the students' needs. And, according to Brown (2001) surveys are an effective way of 

gathering the views of all the participants encompassed by the study. 

METHOD 

The subjects of the needs analysis survey were twelve ELI 73 students. The group 

consisted of five undergraduate, two graduate, and five exchange students. Furthermore, 

the group consisted of two East T imorese, three Korean, five Japanese, and three 

Taiwanese students. Ten students have been attending the University ofHawai'i for one 

semester; one student has been attending for three semesters, and one student left the 

question blank. Students listed twelve different responses about their majors. (See 

Appendix C). 

The questionnaire, titled Survey: Academic Writing Skills Required of EL/73 

Students (see Appendix A), was administered to 15 students in ELI 73's Section Two 

writing class. It was voluntary and it was meant to be completed outside the classroom. 

Students were not informed that their teacher (the author) was the initiator of the 

questionnaire. Hopefully this removed any thoughts students may have had about this 
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task influencing their grades. Section Two of ELI 73 was given the questionnai re. Section 

One of ELI 73 was used to gather preliminary infotmation about the types of writing 

assignments that students were required to complete during the Fall, 2002 semester. This 

preliminary information helped with the formation of the questionnaire. 

The questionnaire asked students to supply background information: class 

standing, number of semesters attended, major, nationality, and non-ELI classes attended. 

Moreover, students were asked to select which types of writing assignments they were 

required to complete and how often they had to complete them (see Appendix A). Prior to 

using the questionnaires, two international students (non-ELD of comparable English 

abilities (to the targeted ELI 73 students) completed a trial run of the questionnaires. 

They easily completed the questionnaires in less than 15 minutes. They noted no obscure 

or difficult questions. 

Then, fifteen questionnaires were given to Section Two students (the total number 

registered in the section). Thirteen completed questionnaires were returned during the 

next class period, which is a response rate of 87%. Following the Assistant Director of 

ELI's advice, topics associated with the questionnaire were discussed in small groups. 

The discussion allowed the students to garnish some immediate benefit from the 

questionnai res. They discussed the types of writing assignment issues that they faced in 

their non-ELI classes. 

ANALYSIS 

First, the small n-size (n= 12) precludes any sweeping generalizations from the 

collected data. Preferably, data on all sections of ELI 73, covering an entire school year, 

should be collected. It is possible that fall and spring semester students' writing needs 
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differ. However, the primary goal of this study was to gather data that wi ll benefit any 

future comprehensive study (See Appendix D for final results). 

The results did show that 75% of the students have had to complete both 

summaries of class readings (response no. 3) and class presentation handouts (no.9). 

Furthermore, 58% responded that they have had take essay tests (no.l); 50% completed 
""" -~-

both critiques of articles and/or books (no.2) and selected 1-5 page Jab reports (no.4). 

Thus, these five w1iting assignments seem to be the most important skjlls needed by ELI 

73 students. Four of the five writing assignments are listed in the ELI Teacher's Manual 

(2002) as course objectives (see Appendix B). The ELI73 program of instruction 

includes outlines (no. 3 on the questionnaire), essay exams (no.l), article critiques (no.2), 

and Jab reports (no.4). However, creating c lass presentation handouts is not one of ELI 

73's stated objectives. 

Of lesser importance to the respondents, the results show that 42% of the students 

have had to complete group wri ting projects (no.8); 33% responded that they have had to 

write 1-5 page research papers (no.6) and 30% have had to write research papers of more 

than five pages (no.7). Furthermore, 25% of the students have had to write lab reports of 

more than five pages (no.S). It has to be noted that 25% of the respondents fai led to 

supply a response for questions six and eight. Thus, less credence should be given to 

these two questions' results. Of these four, only group work is not explicitly listed as an 

ELI 73 course objective. 

Thus, the data suggests that class presentation handouts and group writing 

projects are two possible writing skills not explicitly listed as ELI 73 course objectives, 

but which possibly should be added if future research verifies these findings. 
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Appendix A 

Survey: Academic Writing Skills Required of ELI 73 Students 
1. General Information 

A. Status: (select one) *Undergraduate_ *Graduate_ 
*Exchange Student_ *Other_ 

B. How many semesters have you studied at UH? _ semesters 

C. Major: (please complete) _______________ _ 

D. Nationality: (select one) •East Timorese_ 
*Korean_ 
*Other ____ _ 

*Japanese_ 
*Taiwanese_ 

E. Please list all non-ELI classes that you have taken or are tal..;ng: 

!. ______ _ 6. ______ _ 
2. ______ _ 7. _ _____ _ 
3. _____ _ 8. ______ _ 
4. ______ _ 9. ______ _ 
5. ______ _ 10. ______ _ 

2. Please identify how often you have been required to complete the following types of writing 
assignments for your classes at the University of Hawai'i? Please do not include ELI-73 writing 
assignments: 

T 

I . Essay tests: 

2. Critiques of articles/books: 

3. Summaries of class readings: 

4. Lab reports-1-5 pages: 

5. Lab reports- more than 5 pages: 

6. Research papers- 1-5 pages: 

7. Research papers- more than 5 pages: 

8. Group writing projects: 

9. Class presentation handouts: 

10. Other: _______ _ 
(please describe) 

None Once Twice 
More than 
tw times 
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Appendix B 

According to the ELI Teacher's Manual (2002) here are some of the objectives for ELI 
73 (writing class) students: 

*learn to create arguments, argue a point of view 
*learn to structure various types of university writing (e.g. book review, 

lab report, outline, research paper, article critique, essay exam, etc.) 
*learn to develop a research question or thesis statement 
*analyse (sic) written products/models 
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Appendix C 
I. Student breakdown by nationality: 

Status: Nationality: 

Undergraduates: 5 (42%) East Timorese: 2 (17%) 

Graduates: 2 (17%) Korean: 3 (25%) 

Exchange: 5 (42%) Japanese: 5 (42%) 

Other: 0 Taiwanese: 2 (17%) 
Total: 12 Total: 12 

2. Student breakdown by semesters in attendance at The University of Hawai'i: 

1. One semester: 10 
2. Two semesters: 0 
3. Three semesters: 1 
4. No response: 1 

3. Student breakdown by majors: 

!. Journalism 
2. Chemistry 
3. Education 
4. History 

(83%) 

(8%) 
(8%) 

5. Arts and Science (architecture school is the goal) 
6. Psychology 
7. Travellndustry Management-two 
8. Pre-med 
9. Biosystem Engineering 
10. Public Administration 
1!. Undecided 

4. Current or previous classes taken at The University of Hawai'i (non-ELD: 

1. Econ 358 11. American Research 634E 
2. Bio-system Engineering 413 12. Tennis for Beginners 
3. Bio-system Engineering 638 13. Crystagraphy 656 
4. CEE431 14. Swimming Intermediate 
5. CEE630 15. Special Events Management 
6. Anthropology 16. Japanese 100 
7 . Chemistry 434 17. Math 215 
8. Chemistry 432 18. Japanese 330 
9. Education and the American Experience 651 19. PUBA600 
10. Social and Cultural Contexts of Education 683 
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AppendixD 

More than No 
Type None Once Twice two times Response Total 

l. Essay tests: 5 I 2 4 0 12 

2. Critiques of articles/books: 5 2 0 4 I 11 

3. Summaries of class readings: 4 0 I 7 0 12 

4. Lab repo•ts-1 -5 pages: 4 2 I 3 2 10 

5. Lab repoJts- more than 5 pages: 8 I II 

6. Research papers- 1-5 pages: 5 3 0 1 3 09 

7. Research papers- more than 5 pages: 5 4 0 2 I 11 

8. Group w1iting projects: 4 2 2 I 3 09 

9. Class presentation handouts: 2 3 2 4 I I 

10. Other: A. field trip 0 1 0 0 10 01 
B. examination I OJ 

PERCENTAGE RESPONDING WITH 
NO 

TYPE YES NO RESPONSE 
l. Essay tests: 58 41 00 

2. Critiques of articles/books: 50 42 08 

3. Summaries of class readings: 75 25 00 

4. Lab reports-I-S pages: 50 33 17 

5. Lab reports- more than 5 pages: 25 66 08 

6. Research papers- 1-5 pages: 33 42 25 

7. Research papers-more than 5 pages: 50 42 08 

8. Group writing projects: 42 33 25 

9. Class presentation handouts: 75 17 08 

10. Other: A. field trip/ examination N/A N/A N/A 


