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By Lenora A. Timm*
The Bretons have a motto - nowadays much in

evidence in Brittany on a bumper-sticker- that reads

"Hep Brezhoneg, Breizh Ebet" ('Without Breton, No

Brittany'). If this is so, then Brittany is in trouble,
because the Breton language is faced with extinction,
at least as a natural vernacular. This condition is the
result of many extra-linguistic factors - prominent
among them the French state's traditionally negative
attitudes and actions in matters concerning the
nation's regional languages. Space does not permit an

exegesis here; suffice it to say that spoken Breton has
retreated to a handful of mainly private or specialized
domains of social life (see below). In what follows, I
will consider what the Breton people have been doing
to cope with this central problem, as well as some
related communication inadequacies.
The Bretons, a Celtic people related closely to the

Welsh and Corish, and more distantly to the Irish and
Scottish Gaels, emigrated to Brittany from the British
isles around the 4th-5th c. A.D., where they lived an

independent existence until they were militarily
defeated by the French in 1488. In 1532 the whole

territory was officially annexed to France, but it
retained its own Parliament and administrative

autonomy until the Revolution. Due also to its physical
distance from Paris, the Breton population was not

profoundly influenced by the French, and Bretons
retained much of their Celtic culture as well as their

language until well through the 19th century. Since
that time cultural assimilation and language shift have
been taking place, sometimes at an accelerated tempo.
Whereas in 1886 there were an estimated 1.3 million

speakers of Breton in Lower Brittany, by 1974 this

*The author is a professor in the Linguistics Program, University of

California, Davis.

number had been halved to an estimated 665,250

speakers (about 4-4% of the total population of the

sub-region).' It is estimated that only about half of the
latter number of speakers actually speak Breton on a

daily basis; the majority of these are older people who
do not serve the role of primary transmitters of the

language to the youngest generation. Children under
20 are, with fairly rare exceptions growing up with
French as their mother tongue.

Bretons are, of course, generally aware of the
threatened position of their language, and of their
diminished "Bretonness" under the influence of
French culture. While these are not issues of vital
concern to all Bretons, they have long been of

consuming interest to some e.g., writers, poets,
folklorists, educators, philologists, and clerics and

they are increasingly of concern to contemporary
young adults, who, having been brought up mainly or

only in French, are now seeking to revalidate their
own ethnicity and to help revitalize a moribund
culture by learning Breton as a second language.

Breton in Schools and Church

The remedy most often sought by such defenders
of the language to help stave off its decline is its
introduction into the schools of Brittany. Ironically,
this proposal was made as far back as l870, when it
would have been more a matter of expediency than

protection (since the majority of school children in
Lower Brittany would in fact have been native Breton

speakers in that epoch). By the early 20th century,
however, it is easy to sense the urgency and sometimes

militancy on the part of Breton advocates that show a

deep concern over the future of the language. An

outspoken promoter of Breton in the schools in the
1920-SOs was Yann Sohier, a public school teacher
who committed the shocking act of teaching Breton

grammar to his pupils in a village in Lower Brittany.
He also launched a monthlyjournal Ar Falz (The

(Continued on page 2)
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Sickle) which was targeted at public school teachers
committed to the idea of Breton as a medium of
instruction. A year before his death in 1935 Sohier
disseminated a petition among the people that
denounced the cultural oppression of the state and
demanded the right of school children to be instructed
in their mother tongue. This effort, like its
predecessors, yielded nothing from the government,
but it inspired two of Sohier's colleagues to open a
private Breton-medium grammar school in 1942;
though lasting only 3 years, it served as a model for
subsequent private efforts along these lines, such as
Diwan, to be discussed below.'

Sohier, as a socialist educator and, presumably, as
agnostic, represents one category of people who have
been language activists in Britanny. The Catholic
clergy represents another, for throughout the 19th
century and well into the 20th, priests had to be
bretonnant (i.e., Breton speakers) in order to serve their
faithful. This was not simply a pragmatic matter for
some of the clergy; it was an article of faith, as
suggested by the once popular saying: "Ar Feiz hag ar
Yez a zo breur ha c'hoar e Breiz" ('Faith and
Language are brother and sister in Brittany'). So it was
for one of the most well-known promoters of Breton
in the 20th century, the abbé Yann-Vari Perrot, who
for over 40 years wrote prodigiously in Breton
religious skits and plays, journalistic pieces, a famous
Saints' Lives (which constituted the sole Breton book

possessed by many families of the time). He vigorously
advocated the use of Breton in the schools, and his
dramatic works are said to have breathed new life into
Breton theater (Gwegen 1975:85).

Given the traditional perception of the close tie
between Catholicism and Breton, it is interesting to
observe that after World War II, the church, in

general, ceased promoting Breton as it sensed the

linguistic tide shifting in favor of French. Here

pragmatic considerations carried the day over the
more mystical conceptions of the bond between

language and faith so deeply felt by Perrot and some
other clerics. Breton masses decreased in frequency in

postwar years to the point where they were given only
once or twice a year in some parishes - a concession
to the elderly parishioners. Is it then paradoxical, or

merely to be expected, that the most recent wave of
enthusiasm for Breton - that of the 1970s (see below)
- has now regenerated interest in Breton services,
which, for the time being at least, seem to be held out
as an extra "enticement" to potential churchgoers?

In spite of the acceleration in language shift in the

postwar years, Breton loyalists continued to press the
French government for concessions regarding the use
of Breton in the schools. Finally in 1951 a piece of

legislation called the Loi deixonne was passed that
allowed Breton (and other "regional" languages of

France) marginally into the public school system in the'
sense that it now became possible for baccalaureat
candidates to take an optional exam in Breton
(though, absurdly, the points obtained in such an
exam were not to be allowed to count for earning a
degree with distinction; Gwengen 1975:115). This law
was followed in 1970 and 1971 by circulars that
permitted Breton to be taught on a supplementary
(extra-curricular) basis in schools in which a minimum
of 10 students asked for it; in 1971 there were 150
courses formed with 120 instructors (Piriou 1973:201).
Given the obduracy of the government of the issue of
minority languages in education, this was a solid
achievement and won only by the persistence and
hard work of language loyalists united in a cartel
known as Galv (meaning 'call' or 'cry') which had
organized the meetings, marches, and street
demonstrations in favor of Breton in the schools that
undoubtedly influenced the government to grant this
concession.
The supplementary Breton courses that were

subsequently created did not usually find the going
easy: most often such courses meant over-time for the
teachers without additional pay, and they were
frequently an inconvenience for students and their
families, since additional transportation arrangements
after normal school hours had to be made for students
in outlying areas. Finally, with classes sometimes
amounting to no more than one hour per week,
enthusiasm tended to slack off since progress was so
slow (cf. Le Menn 1975:76). It is fairly clear that the
teaching of Breton under these conditions would not,
and could not, revitalize the language.

However, at the same time, there came into

prominence during the 1970s two groups of highly
committed Breton learners with actual or potential
fluency in the language: first, the university students
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enrolled in the Celtic sections (at Rennes and Brest)
who became fluent speakers of the literary variety of
the language. Second, there have been, since 1977,

pre-school children attending a set of private
écoles-maternelles, known collectively as Diwan

('germination'), who learn exclusively through the

medium of Breton. Diwan currently runs 19

pre-schools and one primary school with a total
enrollment of perhaps 300 students. This system has

operated almost entirely on private fnnds5 and
donated time and energy. Fund-raising is, accordingly,
one of the most important activities of the Diwan
confederation that is, understandably, fighting for the

right to be incorporated into the national system of
education and also for the right to Breton-medium
instruction at higher levels of instruction.

Mention should be made here of efforts to promote
Breton made by organizations offering correspondence
courses in Breton. Some have been going for several
decades - e.g., Skol fiber founded over 50 years ago
that currently reckons over 1,000 students at the

elementary level; Skol dre Lizer founded in 1945 with a
comparable number of correspondents (Piriou
1973:204; Lc Mann 1975:790). In addition, the

'

universities at Brest and Rennes have been active in
forming special summer courses and camps, the latter

usually given in rural, bretonnant environments; this
kind of activity has become increasingly popular since
the 1960s and attracts a certain number of foreigners
as well as non-bretonnant Bretons.
To sum up this section, it can be said that the

promotion of the teaching of Breton in the schools is a
century-old phenomenon, a deeply felt reaction
against what is perceived as a grievous inadequacy in
the national educational system. Yet prior to the early
1970s there was no central steering committee to
coordinate these efforts, some of which were being
carried out on an almost individual basis. Political
parties of the 'SOs and '60s concerned with Breton
interests - e.g., the MOB (Movement for the
Organization of Brittany) and the UDB (Democratic
Union of Brittany) - while favoring Breton in
principle, did not do much in practice to promote it in
education (though the UDB became much more active
in this regard in the '70s). The diffuseness, then, of
the Breton movement made it relatively powerless in
its claims against the state.
Then in 1971 Galv began organizing marches and

encouraging political and cultural groups to take a
stand in favor of the teaching of Breton in the schools.

lThis

was followed in 1972 by an agreement reached
by a pedagogical group (Skol an Emsav) and two large
federations of cultural and pedagogical organizations
scattered throughout Brittany (Kuzul ar Brezhoneg
and Emgleo Breiz) to hold a massive public
demonstration demanding autonomy for Bretons

concerning cultural, economic, administrative, and
educational affairs the "Declaration of Pontivy" was
drawn up following a march consisting of about 2,000
people through the streets of that city in November
1972 (Gwegen 1975:138). Later in the '70s the Front
cultural progressiste breton emerged, a formidable
alliance of Breton educational and political associations
with various labor unions; the Front continued to

bring pressure to bear on the government through the

organization of demonstrations, sit-ins, petitions, etc.6

Tangible results of that decade of resistance were at
last reaped in July, 1981 with the authorization of a
licence (a bachelor's degree) in Breton at the University
of Haute Bretagne at Rennes. As Per Denez (the
linguist in charge of the Celtic Section there and one
of Brittany's ablest and most prominent language
promoters) succinctly put it in an interview following
the announcement by the Minister of Education

concerning the licence in Breton: "Ma ne no ket
stourmet ne vo roet netra" ('Unless you fight, you
won't be given anything').7

Literary Vs Vernacular Breton

While it is clear that the position of Breton has been
weakened by its exclusion from public education, it is
equally clear that even should it be allowed to

penetrate well into the school system this would not
ensure its continuation as a vernacular: the language
must find support in the world outside the classroom.
Yann Sohier saw this clearly a half-century ago:
Brezhoneg er skol, ya! Met brezhoneg er gér gentSn!"
('Breton in school, yes! But Breton at home first!') was
his motto (Piriou 1973:211). Breton as a daily
vernacular is heard chiefly in the countryside on
farms, in hamlets, in the fields, in workers' cafes.
Thus, a further complication arises in connection with
the promotion of Breton that is, how to bridge the
gap that exists between the Breton of the schools,
which is typically based on the literary dialect of the
language, and the Breton of the people? The former
contains many neologisms created to replace the
French-derived words favored by the native
bretonnants. Most of these neologisms are unintelligible
to those native speakers of Breton not literate in the
language (and the majority are not). On the other
hand, the neo-bretonnants (those who have acquired
Breton as a second language) are often embarassed by
or contemptuous of the French-studded lexicon of the
native speakers. So if there is less than enthusiastic
support, and even indifference, on the part of older
native bretonnants to the Breton movement, it is not
surprising; it is, indeed, nearly predictable for those

generations of speakers who had to submit to the
humiliation of being treated by the purveyors of

(Continued on page 4)

Volume 8 0 Number 3 0 Language Planning Newsletter 3






French culture as inferior rural clods speaking an
unintelligible gibberish that was unsuitable for civilized
society.

Language Variation Issues

The issue of the gap between literary and spoken
native forms of Breton is linked more generally to the
matter of dialect diversity and inter-intelligibility. It is
customary to speak of four Breton dialects: three
northern ones that are supposed to be mutually
intelligible - i.e., Léonaic (L), Tregorrois (T), and
Gornouaillaic (K, from Breton Kernev), and a southern
dialect Vannetais (G, from Breton Gwenedeg) that is
sufficiently distinct from the other three so as to
create communication problems. In reality the
situation is more complex, since each of the major
dialects is subject to internal fragmentation; this is

especially true of K, which is probably the richest in
sub-dialects. What, then, is the situation with regard to
(sub-) dialect inter-intelligibility? This is not an easy
question to answer, since perceived differences and
attitudes about the different dialects probably influence

people's interpretations of this matter as much as
actual linguistic differences do. It is perhaps not
unfair to say that there has been enough said and
written about Breton internal diversity to magnify
speakers' perceptions of existing differences. Native
bretonnants are often among the first to point out the

variability in their language.
Nevertheless, appeal to this perceived diversity is

made by native bretonnants to explain why they speak
mainly French to one another as soon as they are
outside of their local niches.

Attitude seems also to play an important role in

assessing the acceptability/interpretability of spoken
literary Breton - i.e., the variety- based on L -

mainly heard on radio and television broadcasts in the

language. I have seen some native bretonnants throw

up their hands in despair and mutter irritably
something to the effect of "I don't understand a single
word!" Others, more receptive, claim that they
understand this variety perfectly well, and that they
enjoy hearing it, while acknowledging that they, and
other local people, do not speak like that.

One might well ask why there should be such a split
in opinion regarding the literary form of the

language. The reaction of non-comprehension may
stem from a fierce pride in their vernacular in- certain
older Breton speakers. By contrast, there are other
native bretonnants of the same generation who

evidently accepted the negative images projected of
the language when they were young, but are now

willing to restrict thatjudgment to their own local
forms of Breton and to accord honor and prestige to
the Breton of the media and schools.

Orthography Issues

just as some native bretonnants have resorted to
French in conversing with fellow bretonnants on
grounds of dialect diversity, so have French education
officials used these same grounds (among others) for

denying requests that Breton be allowed in the
schools. Opponents of Breton in the schools also point
to the related issue of the several, competing.
orthographies for Breton; a language used in the
schools, it is argued, should be represented by a single
coherent and unified spelling system. Breton writers
and grammarians have, in fact, been trying to achieve
this goal for over 150 years.

After the passage of the Loi deixonne in 1951, which
raised the possibility of (optionally) introducing Breton
in public schools, educators, linguists, and writers felt
the need to create an orthography de novo that would
eliminate what many regarded as the patchwork effect
of the zedachek orthography of 1941.11 It was
proposed that an orthography based on linguistic
principles be developed. This task fell to Francois
Falc'hun, a Breton bretonnant, Celticist, and a linguist
with expertise in experimental phonetics. Though this

orthography was to correspond as much as possible to

spoken Breton, again vannetais pronunciations were
not explicitly incorporated. Falc'hun's orthography was
reviewed and revised by language specialists before

being submitted in 1955 to the Minister of Education,
who officially approved this "Orthographe
universitaire" (O.U.) in 1955. It was adopted that year
by Emgleo Breiz (a leading Breton cultural
foundation). The O.U. is, thus, the official one used in
schools and in textbooks. It has not, however, been

widely adopted by writers, who continue to use either
the KLT of 1911, or, more often, the zedacheck of
1941. As matters presently stand, then, there are three
Breton orthographies currently in popular use:
zedachek, O.U., and vannetais. Unification has clearly
not been achieved, though yet another commission
was formed in the early '70s, consisting of partisans of
each of the three orthographies, to work out a new,

genuinely unified system (Le Menn 1975:73;
Morvannou 1975:XIV).

Need for Literature

Another issue that will affect the future of the

language relates to the development of a significant
literature in Breton, which did not really get
underway until the second quarter of this century.
Prior to that the literature of the people was mainly
oral - storytelling and singing - while the written
literature of the few literati was restricted in scope,
consisting, as Per Denez (1971:123) has described it,
chiefly of written renditions of the oral traditions;
imitations of French stories and fables; propaganda
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writings on the subjects of religion, the old language
and customs, alcoholism, and emigration. All this
began to change with the founding of the literary
revue Gwalarn in 1925 by Hémon, to which were
attracted a young and talented group of writers and
poets who were responsible for bringing Breton
literature into the world arena: not only did this

group create literature of its own that was timely,
powerful, and aesthetically pleasing, it also "updated"
the literary repertoire by translating into Breton many
of the classics of world literature. Unfortunately, there
was a price to pay for this achievement for the
urbanization of this primarily rural language meant
losing touch with authentic linguisources. A sometimes
excessive concern with purity (i.e., Celticity) of syntax
and lexicon meant that the literature was not
accessible even to those few native bretonnants who
were able to read the language to some degree. The
non-literary dialects suffered, as a result, a kind of
double "patoisement" the first imposed by the French
educational system, the second by the Breton literary
elite. (cf. Morvannou 1980:67; 72).

Until Breton is firmly established in the school,
there will probably always be a cleavage between the
native bretonnant rural folk culture and that of the
neo-bretonnant educated and urban elites that is,
until the former has been eclipsed. The hope, then,
for the future of Breton literature seems to lie in the
propagation of literacy among those who are acquiring
it as a second language. This is not a vain hope since
the Breton reading public is growing as the number of
Breton writings increases: for example, it was
estimated 10 years ago that "the average number sold
of a Breton book is 500 copies" (Denez 1971:131); but
by 1979 Breton books were being published, on the
average, in lots of 2,000 (Kuter 1981:291). This

suggests a sharp rise in the number of literate,
presumably non-native, bretonnants in about a decade.
The range of literature has also broadened
considerably.

Media Issues

A final language issue concerns Breton in the
media. It is with good reason that Breton activists have
cast an envious eye at the recent victory won by Plaid
Cymru over the British government regarding a
Welsh language T.V. channel, for the status of Breton
in the state-controlled radio and television network in
France has been very limited. In 1980 Breton was
afforded 5.5 hours per week of radio time and 1 hour
20 minutes on T.V. and even this sparse allotment
of air-waves had to be fought for by Breton activists
(detailed in Kuter 1981:303-307). The insufficiency of
this situation is apparent to all unbiased observers, but
it is an extremely difficult one to remedy.

Radio-Tele Brezhoneg is currently working to
establish a separate Breton channel, but in the
meantime private radio stations have been set up to
help fill in some of the gaps left by state-controlled

programming. Another recent response to such gaps
in the national news media is seen in the creation of
several "spoken newspapers" i.e., cassette tapes in
Breton, recorded monthly, that contain local news,
views, and issues (also music) presented in the Breton
of the region or locale. By 1979 there were four such

"newspapers", with a subscription list of over 400
(Richard 1979:46-47).
In this short survey of the language situation in

Brittany, I have not been able to mention all of the
groups and individuals who have been actively, often

passionately, involved in language treatment. I hope,
however, to have suggested the range of activities,
some of the key organizations, and the types of

persons that have played, or are currently playing, a
role in the cultivation and propagation of the Breton

language.

Notes

1.	 I wish to thank Lois Kuter for her helpful
suggestions and information about the "spoken
newspapers" that have recently emerged in Brittany
(see Media Issues).

2.	 These figures are cited in Gwegen 1975:56. Since
there are no official statistics available on the
number of speakers of Breton (or other regional
languages) it should be remembered that these are
simply estimates, made by responsible bretonnants.
The term "Lower Brittany" in this paragraph

means the westernmost portion of the peninsula
where Breton has been continuously spoken since
the arrival of the Bretons on the Continent.
"Upper Brittany" is the eastern portion of the

territory and has not been Breton-speaking for
centuries.

3.	 In fact, by the great-uncle of Charles de Gaulle, a
bretonnant notable, along with two of his compeers.

4.	 For further details on Sohier and this politically
tumultuous era, see Gwegen 1975: Ch. VI.

5.	 Former French President Giscard d'Estaing's much
publicized "Charte culturelle" of 1977-78 was the
first official step toward granting official
recognition of the legitimacy of regional languages
and cultures. The state promised to allot each
region monies to support and develop indigenous
cultures. Diwan has received some funds through
this channel, but not nearly enough to keep it
afloat (roughly 6% of its total budget).

(Continued on page 6)
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6.

7

8.

9.

The activities of this left-leaning organization are
often reported in Le People Breton, the

French-language organ of the Union Democratique
Bretonne. The UCB also puts out a more limited
Breton version of this publication, PobI Vreizh.

Reported in Evid or Brezhoneg no. 182 (Aug.-Sept.
1981), p. 6.
"Patchwork" in the sense that this orthography was

very much the same as "KLT" system agreed on by
a group of writers in 1911 but with a few

adjustments made for the southern dialect

(vannetais) -including the creation of the double

grapheme ZH, which figures prominently in the
"BREIZH" ('Brittany') stickers and placards
observable throughout Brittany in recent years.
As a final note, mention should be made of some
of the other languages currently in use in Brittany.
English is, of course, a popular language option in
the schools and universities. There is a regular
tourist trade from the British Isles to the peninsula
that ensures some use of English as a commercial

language. There are regular brief news and
weather broadcasts given in English during the
summer months for the benefit of the anglophone
tourists; German-speaking tourists are also catered
to in this respect. Installing themselves more

permanently in Brittany as immigrant workers are
sizeable numbers of Portuguese speakers and

Maghribs speaking several varieties of Arabic.
Needless to say, the vast majority of such foreign
workers eventually add to the population of French

speakers, rather than increasing the number of
neo-bretonnants.
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ARABIZATION IN MOROCCO: A Case Study in

Language Planning and Language Policy Attitudes -

Mohamed Salah-Dine Hammoud.

This study is a doctoral dissertation presented to the

University of Texas at Austin in 1982. Of the formerly
colonized areas experiencing change, modernization
and a need for universal literacy, the North African

region has been explored less than others in terms of

language planning (LP). More specifically, the

sociolinguistic, educational and other ramifications of
Arabicization in Morocco has not been investigated via
field research. This work is a step towards filling this

gap. It is a case study of the problems of language
conflict, LP, and language-user attitudes as they
relate to education. The implementation of
Arabicization is examined through a close look at over
two decades of controntation between French and
Arabic in a complex sociocultural and educational

setting. The problems (linguistic and otherwise)
encountered by Moroccan and other Arab LP agencies
and their achievements in lexical modernization are
discussed. The analytic-evaluative approach of the
work is inspired by contributions made to the study of

language in sociocultural contexts by Haugen,
Fishman, Jernudd, Ferguson, and Rubin among
others. Fieldwork in Morocco was conducted in

May-June 1980. Three principal data sources were
utilized: a) document search; b) interviews with a
cross-section of Moroccan officials, academics, and

language planners; and c) questionnaires administered
to samples of 250 students and 63 educators from

secondary and university levels. The uncertainty
surrounding Moroccan language policymaking was
found to be due primarily to inconsistencies between

goals and strategies in implementing Arabicization. An

implicit lack of high level commitment, essential for
successful LP, has been predominant, in addition to
the well-publicized shortages of arabicized manpower
and the deficiencies in scientific terminology.
The attitude survey revealed the presence of a

widely felt enthusiasm toward Arabicization if

adequate provisions are made for its systematic
implementation and integration within larger
socioeconomic, political, and educational reform plans.
Both self-assessed language competence and language
attitudes were among the strong determining factors
for such reactions, the latter more so than the former.

The Alaska Native Language Center

The basic goal of the Alaska Native Language
Center (ANLC) is to provide for the future of Alaska
Native languages, to maximize the heritage of Alaska
Native languages for future generations. We believe
that every Alaska Native language is of inestimable
human value and worthy of preservation and
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cultivation. Accordingly we seek to document these
languages in dictionaries, grammars, literary texts, and
to provide leadership, training and materials for
programs designed to strengthen the position of these
languages in Alaskan communities, and their schools
and media.
The Alaska Native Language Center is a research

center based on the Fairbanks campus of the
University of Alaska and administered under the
Division of Community Colleges, Rural Education and
Extension. ANLC was established in 1972 by state
legislation to document the native Indian and Eskimo

languages of Alaska. In conjunction with our research
program, ANLC staff offer courses in native
languages and related topics, regularly on the
Fairbanks campus and by arrangement at community
colleges and extension centers throughout the state.
ANLC is the major center in the United States for the
study of Eskimo and Northern Athabaskan languages.
The ANLC research library holds almost 5,000

items, virtually everything ever written in or on an
Alaskan Native language. An annotated catalog has
been prepared and published for the Indian

languages section, and the catalog of the Eskimo-Aleut
section is now in preparation. In addition, a
specialized bibliography of educational materials has
been prepared and is available through the National
Clearinghouse for Bilingual Education.
During 1978-1983 the ANLC staff are preparing

comprehensive dictionaries of the following languages:
Haida, Tlingit, Eyak, Ahtna, Tanaina, Koyukon,
Alutiiq (Sugpiaq), Central Yup'ik, Siberian Yupik, and
North Slope Inupiaq. The project is sponsored by the
National Science Foundation and the National
Endowment for the Humanities. There is also ongoing
research in other dialects of Alaskan Inupiaq, and in
Ingalik, Holikachuk, and Kutchin.
ANLC activities, in addition to research and

teaching, include the training of native bilingual
teachers and other language workers; translation of
documents and informational materials into native
languages; publication of native language texts (stories
and history) for the general public and for use in
schools; assistance to social scientists and others whose
work requires dealing with native languages; and

providing training and consultant services to school
districts, materials centers, and state agencies involved
in bilingual education. These activities are funded
from a number of sources, including the University
general fund, federal grants, and payments by
agencies for services. ANLC publications are sold at
prices which cover printing and handling costs.
We encourage anyone wishing to engage in

linguistic research in Alaska to make contact with the
ANLC staff and to take advantage of our research

(Continued in next column)

NOWAVAILABLE-L'Etat et la plangication
linguistique (The State and Language Planning) ed. by
André Martin. In two volumes. Government of
Quebec: Office de la langue française. 1981. Vol. I,
175 pages; Vol. II, 236 pages.

The papers of these two volumes were presented at
a conference organized by l'Office de la langue
francaise in October 1978 in Montreal, Canada. The
first volume's papers address issues of general
principles; the second presents some case studies. The
papers in the first volume are as follows:

L. Dion	 L'Etat, la planification
linguistique et le developpement
national (The State, Language
Planning and National

Development)
A. Prujiner	 Contraintes juridico-politiques

inhérentes a l'intervention

étatique (Legal and Political
Constraints Inherent in State
Intervention)

J. Queen	 L'identification du probléme
linguistique: données

sociolinguistique et commissions
d'enquete (The Identification of
the Language Problem:

Sociolinguistic Facts and
Research Commissions)

J. A. Laponce	 La distribution géographique des
groupes linguistiques et les
solutions personnelles et
territoriales aux problémes de
l'Etat (Geographic Distribution of
Language Groups and Personal
and Territorial Solutions to State
Problems)

	(Continued on page 8)

resources. Our office in 302 Chapman is open 8 to 5
weekdays. The research library is open to the public,
but we cannot otherwise provide support services to
researchers. Specific requests for bibliographic
information can be answered, and a limited amount of
material can be photocopied.
Alaska Native Language Center
University of Alaska
302 Chapman Building
516 Ambler Lane
Fairbanks, Alaska 99701 USA
(907) 479-7874
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J. Rubin	 Bilan des differents types de mise
en oeuvre de la planification
linguistique (State of the Art of

Language Planning
Implementation Processes)

Y. Allony-Feinberg Les mises en oeuvre des	
ressources disponsibles en vue de	
la creation et de l'implantation	
d'une terminologie (The use of	
existing resources in the creation	
and implementation of	

terminologies)
S. Abou	 Portée et limites du role de l'Etat	

dans la planification linguistiques	
(Scope and Limits of the State	
Role in Language Planning)

The case studies in the second volume cover the
following countries and regions: Quebec (G.
Bouthillier); Quebec (D. Daoust-Blais and A. Mattin);
Germany (N. Dittmar); Belgium (M-P. Quix and P.H.
Nelde); Ivory Coast and Madagascar (D. Turcotte);
Mali (L-J. Calvet); Norway (A. Martin) and Yugoslavia
(D. Creissels).

NOW AVAILABLE -Toward a Language Policy for
Namibia. English as the Official Language: Perspectives and

Strategies. United Nations Institute for Namibia.
Lusaka, Zambia (P.O. Box 33811). 1981.

The South West Africa People's Organization
(SWAPO) of Namibia is enjoined by its Constitution to
unite all Namibians irrespective of race, religion, sex
or ethnic origin into one national entity. SWAPO
decided to introduce English, an extra-ethnic

language, as the official language, as the official

language of imminently independent Namibia. This is
the first time in the history of a non-self-governing
country that a decision has been taken to introduce a

language, other than that of the colonizers or one of
the indigenous languages of the people as the official

language. The aim of introducting English is to
introduce an official language that will steer the

people away fron linguo-tribal affiliations and
differences and create conditions conducive to
national unity in the realm of language. Inherent in
the adoption of this policy are a number of issues and
implications that the study addressed by the book
looks at: Will English become an elitist language,
thereby defeating the goals for which it was intended?
Will Namibia be able to obtain a sufficient supply of
teachers trained in English to teach English? How cost
effective and beneficial will the choice of English
prove to be for Namibia? This volume discusses the
above and other relevant issues and tries to provide a
systematic, specific and logical set of foci for further
research which will he of utility for Namibian decision
makers.

NOW AVAILABLE -The Flight of the Amokura by
Richard A. Benton. New Zealand Council for
Educational Research. Wellington, N.Z. 1981. 236
pages.

In this volume the author examines official policies
toward Oceanic languages in education over the last
century, and discusses contemporary moves toward
bilingual education and a greater role for indigenous
languages in public life from local, regional, and
international perspectives. Various policy options are
presented, and their likely effects are commented
upon. The book is of particular interest to those
interested in maintaining or reviving local languages
through some form of bilingual or mother-tongue
education.

NOW AVAILABLE- The Education ofMigrant
Children: A Language Planning Perspective by B. M.
Horvath. Education Research and Development
Committee Report No. 24. Australian Government

Publishing Service. Canberra. 1980. Pages vi plus 67.

This is a review and evaluation of experience in the
education of immigrant children from a language
planning perspective for the Australia situation.

The editors want to express their appreciation to
Mr. William Feltz who managed the Newsletter for

eight years. An ethnomusicologist by training, Mr.
Feltz will give up his responsibilities to coordinate
the production and distribution of Culture

Learning Institute publications in order to become

actively involved in the Institute's Culture and Arts

project.

'['HE EAST-WEST CEtsTTEP. is anational educational ins titntson
established in Hawaii by the U. S. Congress in 1960 to promote better

relations and understanding between the United States and the
nations of Asia and the Pacific through cooperative study, training,
and research. Each year more than 1,500 men and women fro! . th

many nations and cultures work together in problcni-orienited
institutes or on "open" grants as they seek solutions to problems of

mutual consequence to lUst and West. For each Center participant
from the United States, two participants are sought from the A..to
and Pacific area. The U. S. Congress provides basic fuodiog for

programs and a variety of awards to participants. Because of' the

cooperative nature of Center programs, financial support and cost -

sharing are also provided by Asian and Pacific governments, regional
agencies, private enterprise, and foundations. '['he Center is
administered by a public, nonprofit corporation with an
interns tiunal Board of Covcrrsors.

1777 East-West Road,
Honolulu, Hawaii 96848
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