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The Language Situation in
American Samoa: Planners,
Plans, and Planning'
Richard B. Baldauf, Jr.

An examination of recent language-related
development in American Samoa reveals two distinct
types of sociolinguistic pressures for change. There has
been the wish to maintain, and in some cases regain, the
use of the traditional Samoan language. There has also
been a desire to acquire native-like English language
skills to be able to compete on an equal basis with
non-Samoans in American society for educational
and employment opportunities. These two linguistic
pressures have grown and developed out of nearly
eighty years of colonial contact between American
and Samoan cultures.

Rubin and Jernudd have urged those interested in
language planning to describe how language planning
actually operates. They argue there is a need to know

what are the goals that language planners have considered,
what motivates their considerations of particular goals and
their acceptance of certain goals, what are the alternative
strategies that planners consider, how do they express
given goals, how do they evaluate the strategies, what do
planners predict for various strategies, and what does in
fact happen? (1971:xxii)

The purpose of this paper is to examine on an ex
postfacto basis how language planning has proceeded
in American Samoa in the hope of shedding some light
on some of the questions Rubin and Jernudd have
posed. For reasons which have been argued extensively
elsewhere (Baldauf 1981), the educational system will be
a major focus for the examination of these language
planning developments in the territory.

The author is lecturer in Education atJames Cook University of

North Queensland, Australia.
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The Sociolinguistic Situation

The setting has been an important factor in the
planning process. American Samoa is a small (76.2
square miles, about 30,000 residents), tropical, generally
mountainous American island territory located in

Polynesia. It is linguistically and culturally homogeneous
with its larger independent neighbor, Western Samoa.
The strength and uniformity of the traditional culture
and the lack of natural linguistic diversity make it an

interesting setting for the study of language planning
because many extraneous factors found in other

language planning situations are controlled.

Most of the permanent residents living in American
Samoa today are to some degree bilingual in Samoan
and English and are able to attend to the media in
either language. English is, however, the major vehicle
for media communication. For example, an examination
of a television schedule for a week in August 1981
revealed 97 hours of evening English language
programming, while only 13 hours, mainly local news,
were broadcast in Samoan. Anderson (1977) reports that
viewers of Samoan language programs tend to he older
than those for English language ones. These figures
suggest the growing importance of English as the
broadcast medium of communication.

The local newspapers in American Samoa are another
indication of language usage. A check of 52 issues of the
News Bulletin from l97-l981 located only thirteen that
had items written in Samoan, which accounted for about
twelve percent of the space in those issues. Twenty-two
issues of the weekly SamoaNews between 1977 and 1981
contained between four and nineteen percent of items
written in the Samoan language, with an average of
about eight percent. Many of the Samoan language
items were translations of previously published English
language materials. The printed media reinforces
English language dominance by supplying mainly wire

(Continued on page 2)






service news for its English language readers with only
local events and notices appearing in both languages.

Use of the Samoan and English languages in other
domains can be judged from figures collected in May
1973 from 300 of a total of 503 high school graduates
in American Samoa. These figures indicate that in the
extended family situation (parents, siblings, aunts and
uncles, and the pastor) sixty-nine percent of those
responding spoke Samoan or mostly Samoan, twenty-
three percent used both Samoan and English, while
only seven percent used English or mostly English.
In interpersonal situations with best friends, classmates,
teachers and storekeepers twenty percent had a Samoan
orientation, fifty percent used both languages about
equally while twenty-nine percent favored English.
In situational usage of a personal nature (thinking,
praying, teasing, andjoking) forty-four percent used
Samoan or mostly Samoan while only eight percent used
the language predominantly for impersonal uses such as
writing, homework, listening to the radio or television
(Baldauf 1975).
These figures for graduates from an English language

medium of instruction educational program indicate
that Samoan is still the dominant language, especially
as situations become more personal. Domains of high
English language usage relate mainly to school and
media situations.
An observer of Samoan society would note that

much of the daily business is conducted in Samoan,
with English being used as necessary to include English-
only speakers. Most official forms are available in Samoan
and/or English, and the High Court proceedings are
generally conducted in both languages.

In theJuno (legislature) both the English and Samoan
languages are used to set out all bills. Legislation is
usually introduced and debated in Samoan with bills
later being translated into English. Where debate or
bills are introduced in English, they must be translated
immediately into Samoan for the understanding of the
whole house; It is interesting to note in reading the
legislative record that the required translation process
often leads to the discussion of comparable meanings in

English and Samoan.
This summary of the sociolinguistic situation in

American Samoa indicates that the government has
made substantial progress toward its goal of making
English a major language in Samoan society. At the
same time, John Kneubuhl, a well-known Samoan
writer, reports that the Samoan language remains "in
healthy condition" although other languages all have
their effect on Samoan. Kneubuhl said he realizes
Samoans are stronger in speaking Samoan than in
writing it and he added that the Samoan written
language should be standardized (Kneubuhl 1981).
Now let us look at some aspects of language planning
which have led to the current sociolinguistic situation.

Some Initial Considerations

When we talk about language planning, we must
first understand that there are no formal language
planning institutions in American Samoa. Yet, linguistic
considerations have played a major role in attempts by
authorities to change the educational system, and
thereby to better prepare Samoans to cope with ever
increasing contacts with the outside world.

Second, Rubin (1979) argues it is important to
distinguish between language plans (i.e., statements of
programs and goals) and language planning (i.e., the
process through which implementation takes place with
feedback as a part of that process). This paper tries to
separate planners, plans, and planning in an effort to
understand how the current sociolinguistic situation in
American Samoa has developed.

Language Planners

In any colonial situation, the final authority rests
with the ruling government. However, the American
government in Washington has until fairly recently had
little direct impact on Samoan affairs. Linguistically, this
impact can be seen primarily in the 1960's through the
funding of English language education based on
television and in the 1970's through the funding of
English language (Title I) and bilingual programs.
The Governor, who until 1951 was a United States

naval officer and who until 1978 was a presidential
political appointee has held much of the formal power
in the territory. However, this ability to rule by fiat
has been muted by lack of funds, staff, and by policy
established by the first governor, Commander Tilly.
He declared land ownership should be exclusively in
government or Samoan hands, that Samoan laws and
customs would be preserved, and that Samoans would
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run their own local affairs (Gray 1960:126). However, the

governor has at times been a major instigator of both

language plans and planning.
Such plans have usually been developed and

implemented through the Education Department.
The Director of Education has at various times had
the opportunity to make language policy decisions.
However, both the Governor and Director of Education
have frequently changed and policy and planning have
therefore often lacked continuity.

In more recent times, there has been the influence
of outside consultants. Their function has primarily
been to evaluate educational language programs in the
schools and to suggest ways these programs could be
made more effective. A number of these suggestions
have resulted in major revisions of language plans and
their method of implementation.

Samoans themselves have had considerable impact on
their own language situation. For most of this period
the chiefs, who were the local administrators, and more
recently thefono (legislature) have had an impact on

language planning. The community itself has effected
language development by actively discouraging English
from being used as a community language (NAEB,
1962:11).
Church pastors and their schools have been another

major factor in language development in American
Samoa. These church schools, which were established

long before the coming of American rule, taught
Samoans literacy skills in their own language.
These people or groups have been the major or

forces for language planning in American Samoa.
Now let us look briefly at their plans and attempts at

language planning.

Church Sponsored Education

The early missionaries came to Samoa to inculcate the
gospel and to train pastors. Some time after 1836 they
introduced formal education, which included Samoan

literacy training, basic education with an emphasis on
biblical studies, and some practical subjects, as a major
way of reaching their religious goal. By 1854 it was
claimed that twenty-five percent of the population were
literate in their own language (Pitt 1970:21). By 1902,
when the U.S. Navy took over administration of the
eastern islands, there were 55fafe'au (pastor's) schools
in operation, "and nearly all Samoans were literate in
their own language" (Gray 1960:173). This was the only
formal education most Samoans received until the
mid 1920's.

Even after the introduction of universal free public
education in the 1920's, thefafe'au schools continued to

provide a Samoan linguistic element in many children's
education (Wallace 1964:167). Until recently many
children attended these schools each day before and

after their regular schooling. However, attendance

atfa1fe'au schools has markedly declined in the last
two decades with the coming of television and large-
scale westernization.
The teaching of the Samoan language in thefafe'au

schools and its use with religious materials represents
a successful instance of language planning. The
missionaries wanted vernacular literacy so that Samoans
could read the vernacular bible and become Christians.

Christianity spread so rapidly that the control of the
churches soon passed to the Samoanfa(fe'au and the
desire for universal vernacular literacy gradually became
a Samoan cultural institution. Only in recent years with
the decline of thefc4fe'au schools and the return of
Samoans born in the United States has there been a
decline in vernacular literacy standards.

Government Education to 1933

Early policies and aims of the governmental
educational system, which reflected colonial educational

thinking of the time, implied United States educational

practices could be transplanted to Samoa without any
disadvantage at all (Reid 1941). Early schools aimed to
teach Samoans English to make Samoa "an English
speaking colony" (Stearns 1914). The education

regulation issued in 1914 was intended primarily
to absolutely require English be taught in every

school in American Samoa" (Sanchez 1955:84).
The governor in American Samoa believed that... in
planning an educational system the first important question
was the language in which education was to be imparted.

Since textbooks in Samoan language covered only
primary subjects, it was necessary to adopt the English
language in the schools .... If the Samoan race is going to
elevate itself to the standards of Western Civilization, it must
be able to read the literature of the world and to pursue
scientific studies ... (Graham 1928).
These English language teaching policies had some

community support as many Samoans realized there
were advantages to learning English. However, there
was a widespread dissatisfaction among the population
because children were not being taught Samoan or
Samoan customs (Sanchez 1955). One school

superintendent stated:
The effect of Americanism in our public schools and the
life in the American colony has influenced the young natives
to look upon the customs and habits of the American people
as ideal; to believe that their elders are primitive and foolish.
(Department of Education 1932)
The early colonial administrators, steeped in a "white

man's burden" philosophy, introduced English into the
educational domain as a first step to bringing "culture"
to Samoa. However, the learning of English which was
seen as the core of Samoan educational development
was imposed on the Samoan educational system rather
than integrated into it as thefafe'au schools had been.

(Continued on page 4)
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Perhaps this was the reason that the schools were not
very successful in creating many English-speaking
Samoans. Mostly, these policies generated dissatisfaction
with the educational system.

Government Education to 1961
Beginning in 1933, a new educational policy, based on

discussions with village leaders was adopted. This new
policy subscribed to the following two aims as listed in
the 1938 Annual Report of the Department of Education:

1. To give all children of American Samoa an elementaryeducation in the English language, which will open to them
the vast field of knowledge which Samoan language at
present cannot and perhaps never will touch, and
2. To make them increasingly conscious and proud of their
own Samoan heritage of arts, crafts, customs and culture,
in the hope that these may not disintegrate under the
influence of increasing contact with the world beyond.
(Sanchez 1955:87)
These two principles remained the basis of

educational policy until 1961. Although they seemed
to differ from earlier policy, English language and
American curriculum continued to dominate the school
system. This continued lack of policy balance can he
sects in a statement from the 1935 Annual Report of the
Department of Education which stated that:

It is further recognized that the present practice of
translating in the Samoan language is costly in time, and,
of more serious consequence, a handicap to the learning of
English. Therefore, no other language than English shall
be used in Public Schools ... (Sanchez 1955.173)

Although Department of Education reports in
the early 1940's began to recognize the value of Samoan
language in the early grades, it was not until about 1949
that the vernacular was officially used extensively in
the early primary grades. This policy continued
throughout the 1950's, but neither the Samoan
leaders nor the visiting American educators were
satisfied that the system was working well. Many
pupils were not becoming literate in either Samoan
or English (Long and Greutung 1961:147).

During this period language plans continued to be
made and implemented by American government
leaders with little resultant planned language change.
What emerged was a linguistic stalemate where Samoan
flourished in the church and community, while English
struggled in the schools for viability. Without consistent
policy, staff continuity, physical resources, and
community support, little real progress was made on
plans to develop English language competence in the
Samoan community.
Pressures for Further Language Development

However, despite the apparent linguistic stand-off
which existed in the Samoan community, there were
other important pressures for linguistic change which
were developing in the community.
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Pitt points out that besides literacy development
"missionaries usually thought the economic develop-
ment of the native people to be a part of their task of

propagating the gospel" (1970:219). This was manifest
through the teaching of practical subjects in theJâfe'au
schools and through projects to make the missions
self-supporting.
The need to focus on economic issues became

increasingly important in American Samoa because
there was little arable land and because the population
had increased 253 percent between 1900 and 1960.
These population pressures forced more than half of
the young people to migrate to Hawaii or the American
mainland each year where they had to fit into an
English-speaking economy. This in turn created
pressures to drastically improve English language
instruction in the schools (Sehramm et al. 1981). These
pressures along with a growing American awareness of
their neglect of Samoa during the first sixty years of
colonial rule, led to the creation of a new set of
educational language plans, this time backed with
money and technology.

Cooperative Education

When Governor H. Rex Lee arrived in Pago Pago in
May 1961, he was unprepared for what he found. Many
children were not in school and many teachers who
were supposed to teach all subjects in English were 1101

fluent in it. Lee believed "there was no time for waiting,
what was needed was a sudden and explosive

upgrading" of the educational system (Kaiser 1965:58).
He believed this could best be accomplished through
the creation of good school facilities and by using "a

cooperative system of instruction making maximum use

of television" (Brorison 1968:9).

Lee had developed a plan whose arm was to educate
Samoan children to a standard equivalent to their
native-speaking counterparts in the United States. With
massive economic backing from the U.S. Congress, he
transformed the village school system in 18 months to
a modern television-centered one using American
teachers. Although the designers of cooperative
education felt the new curriculum was more relevant
to the needs and situations of Samoan students, the
central focus was on the ability to communicate in
English. Teaching in Samoan was virtually eliminated
from the curriculum except as a subject during the first
two years of school.

While cooperative education undoubtedly had a
massive impact on language usage in American Samoa,
its success as a language planning exercise was limited.
Although sufficient resources were made available to
make it work, and Governor Lee was prepared to
tolerate no opposition to the project, a review of the
system by a variety of consultants in the early 1970's

I
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:oncluded the system was not meeting its objectives.
This was particularly true in the area of English
Language fluency. On the basis of these recommen-
:lations, time devoted to English language instruction
in high schools was doubled (Nelson 1972).

Several reasons can he advanced to explain why
this plan to radically alter language use patterns in the
Samoan society did not meet its goals. First, it lacked

nommunity support, both in the Samoan community
and among many educators. Its implementation came

from above without consultation with community
leaders and depended for its survival upon a few key
individuals who eventually left the project. Second, the

plan tried to do too much too fast. Not only was a lot of
waste created by trying to change the system overnight,
but a situation developed where unrealistic levels of

expectation emerged. The relative failure generated
by this situation made it more and more difficult to
maintain support for the plan. Finally, although
cooperative education had a feedback system built
into it, this soon broke down. Formal evaluation was
not included in the design of the project because it was

argued that only students who had been through the
entire system could reasonably be judged. Without

proper feedback or evaluation, planning as a process
broke down and cooperative education became

increasingly stagnant and irrelevant to the language
skills of Samoan teachers and students. Eventually this
failure to meet the changing situation, turned many
educators against the system (Schramm et al. 1981).
The introduction of cooperative education had many

unintended side effects, especially in the economic

sphere. The massive inflow of capital created many new

jobs and community facilities, not only in education but
in other domains. Whereas the traditional economy was
built around subsistence farming and fishing, the new

economy was built around salaried employees, nearly
half of whom were employed by the government.
Transportation greatly improved thereby increasing
access to the United States. As Samoans moved out of
their traditional roles, the demand for them to be

proficient in English increased.

Recent Educational Developments

In the early 1970's a detailed survey of educational
needs was carried out in the Samoan community. This

survey concluded that the two most critical needs, out
of ten listed, phrased in terms of student behavior, were

1. Command ofLnglzsh. At all age levels, pupils need to
read, speak, write and aurally comprehend English at a
higher level of proheieney than is currently the
2. Mastery ofSamoan Language and Knowledge of Samoan
Culture. Students need to develop greater fluency in the

Samoan language ...flhonias 1973:59)

Under the leadership of Samoan Directors of
Education steps toward these goals have gradually

been implemented. English as a second language
programs have been consolidated and refined. An

English medium program has also been made available
in five schools for those students who have a fluent
command of English. Programs are now primarily
delivered by classroom teachers, although televised oral

English instruction continues to provide elementary
students with native speaker language models.

Although Samoan language arts has been taught
in elementary schools since 1965, the main function
of Samoan language teaching has always been as a
transitional program until English skills were learned.
Its 1979, the program was redesigned and expanded to
include grades 1-4. In 1980, a Samoan language arts

program was available for grades 1-8 along with
two high school level Samoan language and culture
electives. The new program takes a maintenance

approach to Samoan language development. A Samoan
as a second language program was also started in a few
schools in 1980 for those ethnic Samoans for whom

English is a first language (DOE 1980).
The development of these programs has been made

possible through Title I (Compensatory Education) and

Bilingual Education grants from the U.S. Government.
However, it has been Samoans, who now for the first
time control their own educational system, who have
taken the lead in reordering the system toward one
with bilingual goals.
Thomas (1981) has suggested that this goal of true

bilingualism creates unreasonable expectations about
what can reasonably be expected to be achieved. As
was the ease with cooperative education, unrealistic

expectations can undermine efforts to collect accurate
evaluation information and to use it appropriately.
As these language programs are still in their formative

stages, it is still too early to tell how they will effect

community language use patterns.

Conclusions

The planned introduction of English as a second

language into the Samoan community has proved to be
much more difficult than anyone would have foreseen

sixty years ago. Despite numerous attempted plans,
English still has not gained the dominant position in
the society that many of its proponents over the years
have favored. However, if English language planning
has failed, it is due its part to the high standard of

proficiency or goals which Samoans have set for
themselves. Many Samoans speak English very well,
and the language is spoken widely throughout
the islands.
The Samoan experience seems to have created a

love-hate relationship with the English language.
Samoans desire the benefits English language

(Continued on page 6)
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competence brings, but are afraid it will destroy their
traditional language and culture. These latter fears
have in the past often been fueled by American

expatriots who were plainly contemptuous of most

things Samoan, and by the way many plans for English
language development were created and implemented
without consultation with the local community. These
conditions lead to the public espousal of the need for
English but the failure to create community conditions
in which it could properly develop. Despite all these
problems, English is becoming more prominent across
the range of language domains, especially for
younger people.
The Samoan language has remained strong

especially in personal usage situations. There is a

growing recognition that Samoan needs to be more
formally developed within the community. Perhaps
in the current situation where Samoans have more
control over their own destiny, less tear and more
mutual linguistic respect will develop. In those
circumstances there can be the gradual improvement
of skills in both languages across domains for the
benefit of the Samoan community.
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CALL FOR PAPERS-International Education and

Language Planning Volume

A collaborative volume on International Education
and Language Planning is in preparation. Papers should

report preferably on some of the following issues: The
use of vernacular languages as media of instruction,
curricula materials available in different languages
and materials in higher education, language planning
efforts in education, sociology of bilingualism, language
rights of linguistic minorities, training of bilingual
school personnel and the quality of bilingualism,
official ideologies and efforts toward language
cultivation of vernacular and/or colonial languages,
efforts toward standardization and modernization and
their impact into education.

Send abstracts by March 30, 1982 to:

Juan Cobarrubias
School of Education
Seton Hall University
South Orange, New Jersey 07079
USA

NEW JOURNAL-Planlingvistiko

"Planlingvistiko" (PL) is a new international journal
for the study of planned languages and conscious

language creation. It will contain scientific studies and

popular scientific articles on planned international

languages, philosophical language schemes, and
secret languages of children and esoteric religious
communities. The point of view may be linguistic,
historical, sociological or psychological.

"Planlingvistiko" will pay special attention to

Esperanto, as it is the only planned language with
a true speech community. For the same reason,

Esperanto will be the language of thejournal itself.
The choice of Esperanto is further motivated by the
fact that, being easy to learn, it is the language best
known among scholars of planned languages. Later on
abstracts in national languages may be included, in
French to start with.

PL will be published by Kooperativo de Literatura Foiro,
CP 417, CH-2301 La Chaux-de-Fonds, Switzerland. The
first issue will come out at the end of 1981, and four
numbers will appear in 1982. The annual subscription
is 12 Swiss francs. For further information, please
contact the Publisher or the Editor, Jouko Lindstedt,
Koivumãentie 16 E 73, SF-01230 Vantaa 23, Finland.

FUTURE ISSUES OF Indian Journal of Applied
Linguistics

The IJOAL is planning issues on the following topics
" Language Planning in Developing Nations
" Sociolinguistics and Language Maintenance
" Anthropological Linguistics

" Error Analysis and Interlanguage Studies
" Stylistics
" Language in Third World Universities

Contributions to any of these issues can be sent to:
U. S. Bahri, Editor
Indian Journal of Applied Linguistics
57 Sant nagar
P. 0. Box 7023
New Delhi 110065, India

DANISH LANGUAGE PLANNING NEWSLETTER
REVIVED

Issue no. 21, dated March 1981 of the Danish

language planning newsletter, Nytfra Sprognaevnet
(News from the Language Commission), has appeared.
It was the first issue since no. 20, which appeared in
1978. Due to budget cuts, there were no issues in 1979
and 1980, and doubt had been expressed as to whether
the newsletter would appear again. It is a pleasure,
then, to welcome back Nytfra Sprognaevnet, albeit only
on the basis of one issue for 1981, rather than the two
which were the pattern until 1978. The Commission
will only produce one issue in 1981, and the next
number, no. 22, should appear in 1982. There is no

price for individual issues, just a "life subscription" of
10 kroner; Europeans can pay to postal giro number 6
10 17 20. Issues 15 through 20 are still available.
The eight-page issue contains a leading article, on

the Danish terms in the semantic areas of 'more' and
'several.' This is followed by a series of questions
received from the Danish public, and the Commission's
semi-official answers to them and recommendations on

linguistic usage. The majority of questions answered
deal with the treatment of loans and expressions from

English, French and other languages. Address: Dansk

Sprognaevn, Vester Voldgade 115, 3., DK-1552
Kobenhavn V, Denmark. (Richard E. Wood)

INTERNATIONAL ISSUE OF SIMPLY STATED

The September, 1981 issue ofSimply Stated (number
20) which is the monthly newsletter of the Document

Design Center (American Institutes for Research, 1055
Thomas Jefferson Street, N. W, Washington, D. C.
20007, U. S. A.) dedicated itself to showing that
the movement for plain language is not confined to

English, nor is it confined to the U. S. As the editors
note: "Throughout the world, linguists, psychologists,
lawyers, businesspeople, and government officials
are trying to reform the written communication that
societies depend on. The theme does not vary much
from country to country: public and institutional
documents should be written in language that

ordinary people can understand."

(Continued on page 8)
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WORKSHOP-Ninth International Systemic
Workshop

Glendon College of York University (Toronto,
Ontario) will host the 9th International Systemic
Workshop on 25-28 August, 1982. Keynote speakers
at the Workshop will be M. A. K. Halliday of the
University of Sydney and Ruqaiya Hasan of
Macquarie University.

Abstracts of papers on applications of

systemic linguistics are invited in the following
areas: anthropology, language development, stylistics,
cohesion, discourse and text structure, medicine,
education and curriculum, theoretical description,
historical linguistics, comparative grammar, social
implications of language, language for special
purposes, ESL, bilingualism, language planning,
translation, Artificial Intelligence, and computational
analysis. For further information on the conference
write:
W. S. Greaves, Program Committee
Applied Linguistics Research Working Group
Glendon College
York University
Toronto, Ontario, Canada M4N 3M6

(Abstracted from: AAAL Newsletter)

SYMPOSIUM-ASTM Symposium on Terminology
in Standards

The ASTM Standing Committee on Terminology
is sponsoring a symposium entitled "Terminology:
The Cornerstone of Global Communications Through
Standards," which will be held during the ASTM
meeting week ofJune 21, 1982. ASTM is a nonprofit
organization and a leader in the development of

voluntary consensus standards for materials,

products, systems and services.
The symposium organizing committee say that

the aims of this symposium are to improve the quality
of terminology, to establish the basis for terms in

emerging fields, and to harmonize terminology in
standards activities throughout the world. Standard
vocabularies or terms are a necessity for universal

understanding of communication, whether they he
between man, man and machine, or machine and
machine. They are also the base for new languages
and emerging technological fields. The 1982 event is
to provide a forum for the review and discussion of
basic principles and methodologies in the preparalion
and use of standard terminology by both maii and
machines. The world of terminology includer
dictionaries, glossaries, vocabularies, thesanif,
lists of definitions, and special compilations of
technical terms.

Among the topics to be discussed are the following:

"	 basic principles to be observed in preparing
terminology standards

"	 case studies illustrating the importance of
standardized vocabularies

"	 the role of dictionaries in standards development
"	 methods, principles and guidelines for terminology
work

"	 establishment and use of computer-aided data
banks in terminology

"	 general concept definitions vs. technical definitions
"	 future developments in terminology

standardization
"	 national and international activities in the field of

terminology
"	 improving the quality of terminology
"	 establishing terminology to be used in emerging
technical fields.

For further information, write:

Wayne P. Ellis	 or
Symposium Chair
H. B. Fuller Company
P. 0. Box 625
Spring House, PA 19477

Kathy Green
ASTM Publications Division
1916 Race Street

Philadelphia, PA 19103

The issue of four pages reports on activities to
reform written language in Ireland, Holland, England,
Canada, Romania, Sweden and Nigeria. The newsletter
will be sent to those interested free of charge by writing
the editors: Robbin Battison and Joanne Landesmau.
An earlier issue of the LPN (Vol 6, no. 1) described the

approach that the Document Design Center is taking in
the process of language change.
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